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CHAPT'R I
THE PRCBLEM

The natlion, since "orld ‘ar II, has entered e new educetionel era. in ers
that has been brought sbout by the comvergence of many powerful forces. Today
the world is beset with sn expending population, and extention of knowledge, a
discovery of new forms of ensrgy and a conflict of ideologles that hzve split
the powverful natione of the world into two camps.

Projections by the Bureau of the Census indicate that by 1970 totel school
enrollment moy reach 8 level of 57.5 million; thet is, totel enrollment could
rise by 23 per cent during the sixties. 'Hgh school enrollments curing this
period are expected to increase sbout L8 per cemt. In Chicago alone, it is
anticipasted thet there will be an increase in high school enrollments of approxp
imately 19,000 students in Septerber, 1963. Further incresses =t the high
school level in Chigego will be another 17,000 students between the years
September, 1963 end September, 196L. This pain in enrollment is the result of
not only the incresse in the size of the age groups involved but slso of the
trend toward 2 higher rote of schonl attendance,

Paople today are dermanding thet their schools do & better job and produce
& finer produet. This challenge has been accepted and the creed of the
educetor todey is one of quality education. It is the obligation of the school
to develop the potentisl of esch individual student to the highest degree.
Tducators should be, and are, cogriszant of the fact that the individusl vho
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drops out of school and cen only offer a willingness to work with his physicsl
strength and his five senses is the fenemployable.” Industry demands a highly
skilled workman today and 1t is the duty and obligation of the schools to trein
and produce them,

e must not delude ourselves with the idea that the schoocls will carry ou}
the demands with a little herder vork or & simple reduction in the pupile
teacher ratio. The hard fact ie thet this demand for excellence comes at a
time when qualified teschers are in short supply.

The protlem appears insurmountsble unless educators sre willing to lay
aside their static idess a8 to class-size, tescher losd, snd the conventionsl
rrovramuing of teachers and students. Too long have +e tied ourselves to the
one room school idea or its expansion, by the eddition of room upon room. In
each of the rooms of the expended cne room school, we find today, in most
schools, & teacher vho isolsates himself from the rest of the feculty. And in
too meny ceses the special gervices offered in our schools today sre ignored,
This mey be due to ignorance or cholce. If the teacher is dynemic and
thorourh, lesrning will take place in his one room celljy otheywise very little
will be sccomplished.

Teachers with their heavy clase losd of five classes snd co-curricular act
tivities have fournd little time to really understand studemts argl to be avare
of their problems. A student, unlesg he is outstanding intellectuslly, a
disecipline problem, or & feilure will receive little, if any recognitions.
These students are denied counseling. Many stuwdents go through our high schools
today without the opportunity of having 8 counseling session with a class
teacher or the school counselor. Sometimes it takes only & little interest of




a personsl nature to ignite the fleme of a dormant potentislity.

This study will evaluate two distinct trestments of teaching United
States Histery to the students of the Thomes J. Kelly High School for a period
of one semester., The two groups will be knovn a8 the experimentsl group and
the control group and esch will be composed of seventy-five students., Fach
group vwill be tesught by the same three teachers. The students in the
experimental group will be taught using larpe group, small croup, and
individual counseling technigues, and the students in the contrel group will
be divided into three classes of twenty-five students each and taught in the
conventional classroom menner.

It w11l be the problem of this evalustion and study to investignte the
stendard of performance attained by students thet have been taught in a
progran thst bresks with the traditionsl high sehool organization.

Answers will be sought to the folloving questions:

1. How well will students perform acedemically when they have been freed

from the forty mimute traditional classroom period?

To evaluste the knowled ¢ of the subject matter the Crary imerican
Hstory Test will be used. This le an objective test consisting of
ninety items.

2+ How well w11l students scquire asbility to use thelyr Imowledge to

think out solutions in verioue sreas of Urdted States 'Hestory, as a
result of thelir experience in the experimental group?

To evaluste these "higher order” intellectuesl outcomes, en essay
test 1111 be administered to both groups. The value of an essay
test ie to see if the student hes the sbility to organize, relate




b
end veligh the materisls thet heve been learned. This test will
algo concern iteelfl uith the extent particular learnings have
been interrated with previcus learnings.

3e How well will atudents acquire desirsble attitudes as a result

of their experience in the experimentasl group?

To evaluste the effectiveness of the treatrents upon sttitudes
or beliefs, A Scale of Peliefs ~ Test Le21 will be administered
to toth groups. This test or imventory is composed of 105
stetements pertaining to six creas and students are requested
to indicate vhether they sre in sgreement, disagreement, or un-
certain with regpect to the sﬁatemgnts; _

In eddition to the sbove three tasic problems, an analysis will alsc be
made of ioth g;rm in the sreas of trait ratings and student grades as
reported b the teachers at the close of the school year.

The data cbtasined in the Crary Amerdcan History Test snd the Essay Test
111 be anelyzed and evaluated by the use of the trestment and levels cesign.
The marrose of this design is o see the effect tijse trestrents have upon
differemt lewls vithin the group. Results might show that a parhim;lar
treatment i superior for students of outstandin- abllity but inferior for
students of low sbdlity. Or it rf:ig}r& show that a trestment is inferior at
211 levels,

It is not expected that the date collected and enalyzed in this study
i1l -ield finel snd conclusive angwers to the questions involved, but the
evidence presented should be of o ireme velue to the research worker and will
add to the acevmulstion of data already obtained in this area of study.




HEVITW OF THE LITPRATNIE

Team teaching as we lmow it today may be considered new, 4nd yet, it has
had many forebearers and some of its underlying prineiples have long been the
subject of erperimentation, Since the advent of the graded school in the early
nineteenth century we have found each generation emerging with a variety of new
adninigtrative and inetruetional plans designed to bring preater flexibility
into sehool organizations and to provide better opportunities for individuale
1zed instruction, During the period extending from 1900 to 1920 such notable
plans as the Pueblo Plan, the Platoon School, the Wimnetka Plan, and the Dalton
Plan® made their appearance, In ths 1930%'s the scene shifted to the conflict
between homogeneous and heterovgeneous grwpinga.z During the past decade enw
phasis hsa centered upon the proper provision of special programs for the
acadenically talented atadent.j

At the present tinme team teaching is rapidly assuming the dimensions of a
major educational movement in its development of a new pattern of school organe
igation, From a few pilot schools im 1956 and 1957, the movement has spread to|

Js Otto, Elemen School Orgenigation and Administration, 3rd ed
(¥ew York, 195L), pp. "ﬁ?"ﬁ?. )

zw. Yo Coxe, The Grouping of Pupils, ThirtywFifty Yearbook of the lational
Society for the Study of Fducation, Part I (Bloomington, Illinois, 1936).

3 ,
Elizabeth Paschel, Encouraping the Excellentt Special Prograns for the
Oifted and Talented Student (New Yoxk, 1960),
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nany communities, It is estimated that over fifteen hundred teachers and forty
five thousand students are involved in its many projects. In some schools, it
has progressed to a point where the entire school has been reorganiscd and
where new construction is taking place, the designs toke into consideration
the necessary physical recuirements for iteanm temh:!.ng.h

Hush of the interest ranifested today in team teaching has been stirmlated
by the avpointment of the National Asgociation of Secondary School Principals
of & Committee on Staff Utilization. Funds were supplied to this cormiitee by
the Fund for the Advancement of Education and 1ts chief snokesman has been J.
Ileyd Trump. This committee questions the schools as they m presently cone
stituted as to their ability to do the best that can be done in the field of
education, Trumpg states ",.. changes are espsclally urgent bepause schools
must provide education for vastly increased mmbers of persons, for longer
spans of productive life, at far higher levels of under:tanding, corpetence and
glclll=and along with the goal of strengthening our democratic uay of 1ife."

Iiterature dealing specifically with team teaching is constanily srowing
since its first anpearance in the Fducational Index in 1957«1959 (Vol, I1),
Although articles are now anpearing in professional magazincs, with an occasion
&i article in the rpopular periodicals, the main source of infomation ig conming
to us from the many orojecte now in operstion throughout the couniry.

” 43udson Shaplin and Henry F, Olds, Tosn Teashing (New York, 1964) pps S-

1961)5 Jde i:loyd Trump and Dorsey Buyuham, Cuide to Better Schools {Chicapo,
Pe lUe
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Being an extremely controversial subject, team teaching has many determined
detractors as well as ardent supporters. Sa,yll.n:u:"6 gtates "... the most signifie-
bant factor in providing better learning opportunities for individual -tudents
tx all levels of schooling, from kindergarten to the graduate school is the

eacher ... organization enhane:s or hinders the copportunity to provide excel~
hent lesrning experiences. Therefore any effort to provide better learning
ppportunities for students must center, then, on putting the besi teachers
possible in our classrooms and encourage them to do their best”,
Today team teaching programs of every shape and form have been developed,
They ranga on a contimum of possible team combinations which begin at one ex-
kreme with teachers from several acadenic disclplines, who have the same student
bne period each, to the other extreme where a tcam consists of two or more
eachers and auxiliary personnel from one academic discipline and students from
bne or several grade levela.
On the primary schoocl level programs of team teaching are being developed
inder programs called ungraded or continuous developmente The growth is occure
Ling not only in the wealthy suburban districts but also in our large urban
bchools,

SGalen Saylor, What Changes in School Organization Will Produce Better
Learming Opportnnities for ndividual Students? 1The Bulletin 151300, 1962,




WHAT I8 TRAD TWACHING?

It would hardly be an exasgreration to say that thers are as nany different
types of tean teaching as there are school systems that have underiaken proe
4ectse Cunningham,? after & review of the literature divided them into four
general categories. They aret

Tean leader Typs

Under this team arrangement two or more teachers are assigned joint respone
sibility for instructing a group of studentas One nember of the tean is desig-
nated as the lsader or possibly team coordinator. In some cases the lender
assumes only a status differentiation, but in others extra compensation may be
given, The team leader serves as chalrman of the planning sessions and must
exercise varying degrees of leadership rosponsibilitys The schools of Jexing=
ton, Masseclmsetis are organised according to thias plan.

Associative Type

As sssoviate type team conaists of two or more teashers jolning together
88 colleagues for the instruction of youngsters, No one is dosipgnated as the
official tean leaders Ileadorship g:tigh‘h be described as situationsl. Planning
and instruction are worked cut cooperatively as to recognize special talents in
deciding upon team responsibilities, Rich Towmship High School, Park Forest,
I1linois has two member sssociative teams working in sections of Anmerican

7luvern Lo Cunningt Tean To A ie S i
ngham, Tean Teachinst Vhexs Do He Stand? Adninistration
lotebook No, VIII, Hes 8, April, 1960,

8




History students.

Hagter Tsacher-Beginning Teacher Type

This type consicts of Leachers with experience, tut who are now to the syp-
tem linked with one or more master teachers, The principal justifieation for
this type is that 1t offays an upusud opportunity for newcomers to be inducted
into the system, Status diffevrences are implicit in this tean arrengenent hut
these normelly exist betusen old«timers and nowoomors anywnye

Coordinated Team Tyne

Members under this team type of organization are not aseipned joint respons
gibility for a large group of siudents, lembers of such teans meet regularly
for joint planning in an effort to integrate and coordinate teaching core effoc
tively. The relationship in this type is loose and informal and 1ittle can bo
expected from an orgenization of this character.

Anderson] in defiming team teaching statcs ... tean teaching 1s an ener-
ging pattern of personnsl utilization in the schools, Several tecachers (three
or more) are organized into a 'team' with the joint responsibility for the
planning, exscution and evaluation of an education program for a large group of
children (usually the mumber of teachers miltiplied by twenty-five or thirty).
The tesn pattorn allows for greater flexibility in assigment of teachers o
tasks and in grouping of puplls for instrctional purroscsy differentiated
grouping beoomes possible for all subjeets of a curriculun area, and wide varie
ations ere posgible in the instructicnal grouns®,

Bacbert H, Anderson, Tesn lemhing, The Association, Nowembdar, 1960, 1lp.
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The Clarenont’ (California) Project defined tesn teaohing as "s + + an ine
jstruotional unite This unit is a combination of a dlstinet student proup, &
|small faculty group with complementary talents and specialisations which is
responsible for the scademic and counseling progrem of the atudent group and
leertein auxiliary personnel who assist the teachers and students”,

Shaplin'® says ", o « tesm teaching is a type of instructionsl orgsnizes
tion involving tcashing persommel and the students sssigned to themy, in which
two or more teachers are given resnonsibility, working together, for 2ll or a
|[sigrdficant part of the instruetion ¢f the ssme group of studenig”.

The Ford Fm.uﬁationn say8 ", . + there is no vniversal formula for teanm
teashing”.

It is quite obvioug that there are many defirdtions for tean teaching but
no general consensus, It is a technique of organiging instyuction for the nure
pose of improving the quality of instructione Ths value of t&ﬁé goncept lies
not in the initial structure and organization but in the sincere ciforis of the
individual members of the team to bring about oooperative planning, close unity,l
unrestrained comrmundcation and sincere sharings It is not to be consldered as
a group of indiwuala worldng inddvidually but as 2 group working o5 a single
unified team,

P3otn A.Brownell, Second Anmual Report to the Ford Foundation by the
Claremont Teaching Program for 1960e61. Claremont [raduate Schoole

Wgudson Shapling pe 15e

l’?{e Ford Foundation, Time, Talent and Teachers, New Yorkt The Foundation
1960, 51 ps
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&haplinm states ™. o o under tean teaching the quality of education of a
gtudent is no longer dependent upon the comnctence of 2 single teacher®,
Andemsnls say8 " « » We ave questioning the siatus quo®,

Team teaching is developing as & product of the time and a8 & refleotion of”
the widespread critioism of the schools in general, Educators are sceking to
create programa of improved teaching and effective learning based upon the needs
and abilities of the children through tesm teashing,

nhdsan Shapling pe 17,
Larthur D, Morse, Sohools of Tonorrow Joday (New York, 1960) 191,




OBJECIIVES OF TrAl IRACHING

caniganm states the objects of tean bteaciring in the following mannep:

ls To expose the students to the ideas, rethods and personslities of mangy
teachers and situdents,

2+ To glve students a preview of college type instyuotional arganimﬁsnl

3. To develop ceriain skills that will stand the student in good stead in
later years,

s To promote initiative, discussion amd critdenl thinking on the part of
the students,

S« To provide leadership tredning for the situdents,

6s To utilize better teachers' special areas of interest,

7¢ 7o utilige to the naxirmum teachers' special skllils and abilities,
8« o encourage the mutual sharing of ideas and materialas,

9« To give all teachers on the team ewperience in both larpge and enall
group instruction.

10, To arouse in teachers the desire to becone involved in research,
reading in depth and library improvement.

Hanm‘ls would expect two major outcomes to result from a tean teaching
fprograms They ares

1, The professionalization of teachinge Team teaching and staff utilizae
tion permits teacher strengths and talenis to be employed regularly,
deliberately and purposefully.

Upgar Corrdgan and hobert !Yma, vhat Ye Have i Lron Tean Teaching,
Pocial Dducation Vo XXVIII, Ho. L, A?ﬁ 2 Phe 2 ’ ‘

15uelvin P, Heller, Team Jeaching, Cleveland, 1963; Pe 2e
12
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2 ] ~mammibﬁ 14 rming,
%is can be accmglgm roviding the mp v’f"m ».&i’fba and

major concepts in large grmpa, with opporturd ties to discuss with
teachers and peors the implication and the significance of this
information in seminers, and with opportumities to engage in purguits
in depth perception in individual ctudy.

Our school systen is attempting to dmprove the quality of inctxuction by
team teasching and to use the availability of competent and skilled teachers for
large croups of students.l® In the St. Paul, ‘imnnesota project, the objective
vas to seek answers to a mmber of quesiions dealing with large group instruce
tion. In Lakewood, Colorado, ! the stated purposes of tean teaching are "s o e
to determine the effects of team teaching and schedule nodification on the edu-
Jeatian&l progress of students in the secondary schools, tc capitslize on the
vericous talents of teachers, use their time betber, adapt the size of groups to
funetions, use teaching space more adeguately and identify any other adventage
that might arpear®, In i’itﬁaburghm the team teaching progran was designed
"+ « » to helighten the educational aspirations of children, to f£ind and develon
Latent talent, to broaden opportunities for ciildren who can mcle normal nrogw

press and to give extra help to those who neod 1t%,

16
Is I Bloomenshine, Rgport on the Iwo Vear %g_a._l roject in Staff
Eiilization (San Diegos :’:‘mz THego city Schools, 1

) 17Delbert ¥ Lobb, Utilization of the Staff in Education (Colorade, 1960)
Pe Os

a1vin Gross Pat ?aaeibiliti i
, 08 nmual Seport of the
Buperintendent of S % ?Pitwﬁ % Vv VDo e
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Although the objectives have great diveraity of purpose, they all sirive {g

develop quality educations Dash project sttenpts to neet its noeds in 1ts oun

perticular pattern. The most successful projects have been developed along I:Ln?

thet nmeet the needs of a particular school situation and vhere the objectives
have evolved from local needs,
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EVALUATION OF TEAM TEACHING

Aslde from operational features of plans for team teaching, the literature
has little to say about the gueccess of the implementation of the plans. Read~
ing the reports of team teaching projects is discouraging business, particulare
ly if one is searching for objective evidence of increased pupil growth states
Cunningham.19 Trump20 claims that the use of flexible scheduling and the use of]
teacher aids hes proved to be highly successful in developing quality educations

So many of the advantages according to Helleral are of an intangible naturd
which are difficult to measure objectively with our present objective evaluativel
instruments. He believes that one could be very optimistic if it were possible
to measure such things as teacher attitudes, pupll maturity, group dynamics,
techniques in seminars, depth of discussion in seminars, use of aucio=visual
aids, individual study, use of library materials, ineservice growth of teachers
and supervisory involvement.

19Cunningham, Do 3o

20‘1‘1‘\1@’ Pe 285.
Zlnﬁllar’ Ps 15'
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Anderson®? reporting on the Franklin School Project indicates thut tean
¢eaching is not "disadvantageous" to children but evidence warrants further
experimentation and refinement of procedures, Uith refercnce o personality
growth, pupil adjustment, and pupil achievement, results "are no less satise
faotory" than those accomplished in the traditional setting, lorse™ cites the
reactions from parents of the Franklin School children on all grade levels are
both highly enthusiastic and beneflcally affected by the progran,

Sznshaznﬂbﬁﬂ He Aﬂd&fﬁﬁﬂ, Tean Tmhing, HeTieha Jmm&lg ?ZMh' 1961, e
»

23artius D, Morse, Schools for Tomorrow = loday (New York, 1960) p. 191,




ADVANTAGES OF TrAM TRACHING

The following is a summary of points of view found in the lilerature rolae

tive to the advaniages of tean teaching, In essence the points of vicw appear

o be theset

1.

2e

3.

Lo

Se

be

Te

8.
Fe

10.

1.,

The acadenic program will be strengthened through the use of subject
matter specialists and yet the interrelatedness of subjects and
learning will be preserved.

Strategic use is made of each teacher's Inowledge and ekill with
acconodation for different levels of teacher responsibility and
conpatence.

Teachers will receive more professional and personal stimulation
working on a tean than working in isolation.

Tean tenching alds in better commnicotion anong astaff menbers,
greater motivation for curriculum improvement and nore cooperative
planrings

Teachers will grow professicoally, becouse tean teachirg places a
preniun on ability, skill, and on qualities of leadership.

Adnindstrators will become more flexible and respongive to the noods
of children,

The use of svace, material and equiprent wlll be used more efficiente
ly.

Teachers of umusual ability will be able to eamm higher salaries,

Tean teaching provides an excellent opportunity for the ineservice
training of begimning teachers.

The use of teacher aides will fywe teschers to concentrate upon the
instructional program.

Students, being taught by teachers strong in their subject, will be
more likely to find scholarship attractive and be challenged to work
to capacity.

17
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13.

13
The chances of diseovering the intervests, auilities and needs of the
students will be enhanced when taught by tuo or nore lLeachors worite
ing topether ns a toan,
The influence of uninterested students is grvatly rodused resulting
in better diseipline.




WEAKNESSES AND PHOBLENS IN TEAN TRACTING

In tean teaching, as with any new innovation, nroblens and weaknegses will

be ensountered that nay in soms way restrict the suecessful oneration of the

tean teashing projects This is to be expected. In easence these problems and

woalnegses aret

1,

2.

3.

Lie

Se

Te

e
Fe

10,

1l.

The tean teaching may have z tendenoy to center its attention upon
organizational provedures without giving sufficient attention to
classroom problsms,

At the prescnt tine the evidense does not ghow that ehdildren learn
more from a subject nmatier speciaiist than from & generalist,

e are not sure at the present time that sone subdiccts can be taught
more efficiently to large oroups.

There are too neny teachers not cualified by tewerasent and training
to work effectively as mecbers of a teanm.

The premise oy assumpiion that our present day rethods are inadecuate
and that school mdmindstvation is too inflexible has yet to de

Sehnol buildings, espeeially in certain communities, were never dew
sighod for team teashing and would prove to be totally inadequate for
a teanm teashing program,

The intimate relationship between the classroon teacher and the stue
dent would be negleoted and replaced by a nore impersongl situation.

Tean teaching will inerease the demands on iteacher time and efforts.

The inltial interest of teacherz and students will drop after the
novelty wears off,

The initiation of tean teesching will ersete a gronter tescher turne
oveY's

Tean teaching finds difficulty articulating with the rest of the

-gchool prograne

L




CHAPITR IIX
THSTUCTIVHAL PROCEIVITS

Fyrom the 535 students repistered for United States [Hetory at the Thomas J
Kelly itigh Sehool an experimental and a control group were solecteds Each groupy
consisted of scventy-five atudents, The cxmerinental group was picked at randony
and the control group was selected to mateh the individual nmenbers of the erperw
imental group in areas of intelligence, achiovemeni, and sociowecononiec status,
Soth pgroups were taught by the same toom of three teachers but progromuin: and
method of instruction differed with each group.

The progran of the experimentsl group was flexille and ealled for the use
of large groups, small groups, and individeal counseling techniques.

TABIE I

PROGIAI TOR SIUDRITS Ti BXPERDITITAL GROUD
]

¢ LARGE GROP & SMALL GROUP ¢ DIFECTTD SIUTY
i INSTUCTIN 3 DISCISSTON 3 AND COMNSPLTNG
HMonday : All Sections : :
Tuesday : ALl Sections : :
Vednesday : | Sections A &3 Seations C&D
Thursday : | Sootions C & D f Sections A D
Friday ; : : All Sections
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It should be noted that the large groun of scventy=five siudents that come
posed the experimental group was divided into four sections for the purpose of
small group discussionse Lach section was heterogeneous in compesition, for it
was fclt that each group should have lis share of bright stndents in order to
increase interaction within the group.

Teachers directing the experimental group worked on a flexible program, perp
mitting time to plan, to counsel, and better to understand the students. Teachw
erse planned thelr work as a group and used the librarians, counselors, and peyw
lohologist as consultants, Data concerning each siudent were furnished to the
teachers. This included achievement test scores, nental ability test scopes,
and a psycholozical inventory and profile,

TABIE II

mcxmm' PROGRAIY FOR PXPTRLVENTAL CLASS

3 ]

¢ IRCTUXE 70 a SHMALL GROUP t TRACHER PRI TAr ﬁ’}m DITFCTYD STUDY

$ _TARGE GROUP 3 DISCUSSION s  AND COUNBLLING 3 AlD COUNSELING

3 ] $ y '
tionday ¢ Teacher A 8 1 Teachers B&C ¢

) ] t ‘ s
Inesday t Teacher A ¢ t Teachers B & C 3

SR T eachers : 1

Wednesday ¢ t B&C 3 Teaoher A

N t Teachers ¢ g '
Thursday ¢ ) B&¢C ¢ + _Teachor A

] t 1 1 Teachers
Fri@ 3 ] ] s A, B: & C

In & flexible progran, teachers eould and ddd interchange their woold)
schedule. THis interchange, partioularly in the lecture to the larce croup,
nade fuller use of the speolial talents of the teachers. It also permitted widen
use of resourves within the school and in the community.
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The control mroun of seventy-five students was divided into thvee sections,
each section taught by the sane teacher throughout the sceuesier by the method
gound in the traditional classroose. 7The elass not each day for a period of
forty mimites,

TABLE IIX

PROGIAT OF TUACHEID AND SRUURNDS TN COUTHDL GIYUP

3 : '
s TEACHER 2 TEACHER ¢ TRACHER
$ X s X $ 2
: t :

Honday t Section A : Seotion B s Seption ©
Y T L

Tussday t Section A t Section B : Section 3
I H

[Hednesday ! Seckion A t Section I : Seetlon C =

(Thureday ! _Section 4 t _Section B 1 Seetion C
t ' 1

Friday t _Section 4 t Section 8 ¢  Section C

The cormon practice in a traditional classroon 4s to treat the content of
the book, in conjunction with spesifications in the course of study, as W
the subjeot nmatter to be assimilated, The contont of the course is then broken
fur into & series of seetions called lessons, cach of which iz to be nastered by
the pupdl in one way or another, and to be delivered baslk to the teacher in - the
forn of a recitation. This process may be varied by class dlscussion of the
[content or by other practices which tond to stirmlate reflection. In the end
the learning is sirply a process of covering & glven body of marvative, dee
seriptive, or expository materials
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LAE GROUP TNSTRUCTION

£11 sections of the class met two daye each week to heor 2 lecture by one
of the teachors or by & resource person having spocial talenis in a related sres
study Cuide Sheets (see appendix) were prepared by the tean teachers and given
to students before esch lecture, The Study (uide Sheobs assisied students in
following the lecture with understanding and provided a ready outline for note
talinge In addition, each guide sheet listed reference books to be used during
the directed study period as a guide to supplementayry readingg,

leotures of the teachers were in arcas of thelr special interest. It was
felt that this would produce a highly motivated group, for they would De receive
ing the best tcacher available in a phase of the gubjects Presenting the locw
ture t0 & larpe group relioved the ronotony of presenting the sane noterial
several timee throughout the day.

Partieipation in larpe groups also served oz a transitional exmerience for
collepe and aduld 1ife. During the leciure students were required to tale no
and postoone thedr asking of cuestiones until a nmore aporopriate tirg, Studenis
were expected t0 be more active in their ecdueationgl plans,

SUALL GROUP DISCUSSION

The small group discussion perdod provided an oprortunity for the teacher
to neasure individual student growth and a chance to lmow cach studont on a porw
sonal individual basise It also provided for the student the therapy of the
group process and permitied each student %o discover the significance of the
asubjoct matter involved and to discuss its votential cses rather than to ree

ceive 1t passively and return 1t on a teacher test.
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At the beginning of the course teachers and siudents tended to sct in ruech
the sane manner they customarily did in regular classes. To overcome this pro-
cedure observations were made, charts drawn, and data collected of the group bee
haviors Observations and eharts® were mrepared by a practice teacher and given
+0 the teasher at the end of the discussion periode, At weeldy neetings of
teachers the charts wore analyzed and discussed in the light of what the %mraj
ture in the field recommendede As the program procesdsd teachers felt, and
observations substantiated, that the nethod of handling the group improved,
Teachers lesarned not to dominate the group but to act as e catalytic agent in
keeping the discussion within bounds and encouraging all o be participanta.

To guide the teacher into arecas needing additionsl understandings and to
avoid needless mim, & test was adninistered at the beginning of the
periods The questions in the test were based uron the material covered in the
Jectures and required readings, and organized around the quick scoring Selfe
Trainers The speed of scoring of the Self~Ireiner was very effeciive in directs
ing attention to areas that were in need of deeper understandingse”

TDEPENDENT STUDX
The more that is learned about studenis and about students' learning, aboulf
instruction and about the rescurces that nmay be brought to bear in the schoolu,
the more 4t becones anparent that cach ohdld's school progren can and tust bo o
uniquely individuel affalr. The ideal nay be unattaineble for many nractical
reasonsy it each step toward flexibility itx procramilng nekes it coasible to

lwpmﬂx, pe 153, 1k, 155.
aamdix, ne 134,
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gee the tar et a little more clearly.

The organization for independent study provides for individual intercsts
and abilities, It maltes possible siudy in depth and produces in many studonte
greater oreativity and sense of inquiry. |

Each student in the experimenial proup was nrovided an opportunity for ine
dependant study during the scheol daye Two periods esch weck were sot aside foy
class meetings in the 1library. Reference bools, records, £ilms,; and slides verel
available for use by the siudents, Teachers and the school librarian were avalll
able to the students during independent study periods. Students were urged and
directed to widertake speclal projects that would elarify and emrich the sube
ject matter that wes presented in the large class and explored in the disw
oussion of the small olasses.

THDIVIDUAL COUNSELING

F2Cactive puidance snd counseling must deal with the total behavior of the
jelient and must, to & great extent, be an individual process. COuldance mey be
thought of as an aid to the individual 4in attaining a satisfying and vseful 15.1‘4
with maximun adjustment towsnd soedal and personsl goals,

The mumber of students taught by the classroom teacher in our high sehools
today makes 4% an fmpossibi ity to interview and counsel overy student, In
fact, there are nany students that have never had the opportunity of a counsels
ing period with a class teacher or the school eounseloy throughout the four
yeays spent in high schools To remedy this condition the format of class neote
ings for the experimental rvoup is sufficiently flexible to poriit at least dwo

ii:mmeling periods for sach student duying the semesters Test data (I.0.4,
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.rwmevement Scores, Bibliograph, Itecs,) together with a profile prepared f£rom
the California Psyshological Inventory were presented to the teachers on every
lstudent in the experimental group, LRecords of students were studied by the
teachers, individually, and as a groun. IThis resulted in an iuproved rapport
Hbemmexz teachers snd resulted in a productive perlod for the counseloe,

ST IRTRY

Develoning the ability to live in hemony ond understanding with one another is
sz:mnly roferred $0 as human relations. The clenents that go to moke up hunan
relationships are intangible and nondefinsble for tha most part to a polnt wherel
no objective instruments have yet been devised to measure them quantd zatively
with any decree of validitys However, two infomal methods have been devised t-ow
obiain evidence of the students developmont of qualitiss and behaviors essentinl
in satisfactory human relationships, nanely, soclonetyy and sociodramgs

Sociometyy 48 a method for determining social group structure paticrns withe
in a class or group of students, Socolometry enables the teagher %o chart the
dynanie relationships exressed by members of the groupy and is accorplished by
asking cquestions of students regaimding thelr preference of associatos for real
or concrete situationss Three c:gu@tmnsl were asked of the experinental gzroup
and the results charted® in order to acquaint the teacher with the stetus and
relationaiin of the students within the classs Ve were cspeelislly interested
in the isolates, studenis not chosen by any one in the provp and stayrs op

Zappendix, pe 141.
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1oaders, students chosen by a congiderable mwber of porsons in the group, It
48 expeoted that the teachers with this lmowledpe will be eble to counsel with
memamﬁwm@ﬁmﬁm




CHAPIER IV
SUMARY OF DATA AL DISCUSSICHS OF RESULIS

The necessery infomation used in the evaluation of this experiment was
gathored from mental tests, achiovement tests, imenﬁariw, soeles, teasher
gredes, and teacher opinions, |

In seleoting the experimental and control group, throe faotors were cone
giderods These factors were general intellisenve, Imowledge of United States
Hatory neasured by an achisvenent test, and the socioectonoudce statuws of the
ferdly, as represented by the position of the fathar,

Intelligence of the groups was determined by the soores on the Harmone
Nelson Test of Mental Ability, Porm A,l for grades mine to twelve. This teot
yiewaﬁainglagwmlmafmmleemw of genexal intelligzence,
The test consists of ninety items arvenged in ordey of difficuldy in 2 spiral
oraibus forme

Achievenent in the subject of United States History was determined by the
scores on the Cravy Anerican Mistory Test, Form Anms2 Thds test consists of
ninety itens and is desisned to memsure mestery of informeiion, skills, under-
standings, and ablility o interpret histordeal naterials.

The position of the father was selected as a fmctor bocause he, a3 head of

1Appandﬁ.x, ps 32,
2 sppendix, pe 156.




the household, is capable of exerting considoera
of the familys If he values education, then the attitude of the student towaxd
the toachers and the school will be goode IHis position will determine the
availebility of funds necessary to furnish the home with nocessary reading
naterialse The status of the family in the commmity is dolermined to a large
extent by the pogition of the fathore

Infortation rogmrding the position of the fathor wes secured fron school
recoris and it is notewortly that moet positdons fell inte thwee Jencrdl catow
gories; slkilled workers, senieskillod worlers, ond uaskilled worlors. There
are very few children from professional parents registersd in the schools
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TABIE IV (Contimed)
STUDENT LIST OF EXPERLNENTAL AHD CONTROL GROUPS

ol
. o

\

EXPERIMENTAL OROUP

CONTROL GrUP

Janes 10k 104 Bricldayer 38 Irene 105 103 lechanio
Joanette 103 102 Trueck Driver 3% Katherine 104 103 Ewpressnan

103 99 Foreman Lo Charles 102 97 Hanogar
Beverly 103 107 Dock Hand k1 Beverly 102 106 Truck Driver
02 99 TFactory Wi L2 Ieonard 102 98 Laborer
Jacqueline 102 108 ILather L3 Inara 1M 107 Eleotrician
Carolyn 101 93 Roofar Ll Sandre v 97 lachimiet
Kathleen 10 104 ILaborer ke John 101 105 Dock Hand
Richard 101 104 Eleotydclan L6 Amnette 100 103 lechanio
Themas 101 96 Ship Clerk k7 Hargavet 100 96 Factory Wi
Kitty 100 96 Truck Driver 48 Virginia 100 95 Truck Driver
Kenneth 100 100 Velder L9 Tose 100 101 Haohirmiet
Carol 100 99 Bartender 50 Willian 100 100 Hainten ¥
Yalter 99 99 Dook Hand 51 Barbara 99 98 Dock Hand
Frank 99 99 leshanies 52 Barbara o9 96 lHachinist
Joyee 99 99 Iabover 2 Cheryl 9% 93 Dock Hand
Judith 98 98 Polivcensn Chaxlos 99 97 Firenan

97 97 Dook Hand 55 Dan o8 98 Doalk Hand
David 97 97 leborex 56 Allen 98 109 Tactory Wi
, 97 97 Truek Driver 5% John 98 100 Mapatcher
lorreine 96 96 Serviceman 50 Sally 91 97 7V Repaiyr
Frank 96 96 Carpenter 59 Sandya 96 98 Meotrician

95 95 Labover 60 Pamela 97 95 TFactory Vkr
Garald 95 95 Nechanie 61 Antonie gﬁ 27 3Bulcher
Chester 95 98 IV Repalr 62 Domald Sk 97 Uelder
Elman ok 1001 Pattermman gi Hewyann 9 100 Plate Cutber

g 97 Type Repair Jesfyay 92 98 Printer
Robert 93 97 Tellor 65 Alan 93 98 Cook
Phillip 93 96 leshards 66 Judy 91 95 Carpenter
Hichaxd 90 99 Barber 67 Joseph 91 100 ileshanie

) 90 102 Heshanie 68 Darlene %0 101 IR Eng

89 81 Yechamie 69 ) 88 81 Hechanie
Berndce 90 95 Truck Driver 70 Jeck 89 97 Truck Driver
Alberta B89 99 B 71 Yary 88 90 Twuok Driver
Raymond 88 98 Truck Driver 72 Valter 86 g Bug Driver
Herry 87 95 Uelder 73 Joseph 85 Hechanic
Josephine 83 91 Maphinist i Devain 83 93 Printer
Edwing 83 688 Teohnician 75 Willdan 33 89 lMachinist




METHODS X IEVELS ANALYSIS OF VARIANCE IESULIS
O THE CEARY AMERICAN IISTORY TBST

After the two groups had been tought for & period of a sonsster (twenty
weoks) by nethods previously described, a second objective test was administer-
ede Form Bm of the Craxy Amerisan History Test was used for this purpose. Raw
soores were converted to standard sgores and the following is an analymis of
the resulis,

Colurms Xy and X, list the standsrd soores of the two groups on the original
test (Form An) taken at the beglming of the Course, cmgmgu@m}
standard soores at the completion of the eourse, Other columng axro solf ope
planatorye
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TABLE V |
STATISTICAL DATA OF TRST RESULTS OF TUE CRARY AVERICAN HISTORY ST
stdent X Y, H? L0 LG %2 Y, X, Studemt
1 12 s 128 28 1356 116 13 1
2 18 Ul 19801 122 122 15076 126 116 2
3 106 10 12100 121 21 125 105 10 3
4 02 107 19 122 2, 1025 105 103 L
5 106 121 W 120 121 10000 100 107 5
6 102 110 12100 121 120 128LL L2 101 6
7 106 13 12769 12 120 12100 10 107 7
8 103 10 12100 18 18 1200 110 10k 8
9 107 18 1392k 18 ns 1232 11 106 9
10 0 12 sl 1y 116 12100 110 103 10
1 109 121 wead 15 6 UIs 1y 1o 11
12 108 113 12769 16 16 1392 18 109 12
3 106 12 1258k 15 156 1392k 18 10s 13
1 109 15 13225 15 s 1232 1m 107 b 11}
15 97 107 Wy N5 ns 176 13 9% 15
16 1086 117 13689 1 nL  13%2L 118 106 15
17 104 10 12100 13 13 925 105 17
18 105 111 12321 In 1m2 15129 123 106 18
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TABIE ¥ (contimed)
STATISTICAL DATA IF THEST 'EaULIR OF U CRARY ARMICAY HIDIORY ST
- Ixperimental Uroup Comtrel Group
student X3 %y L2 Lo Lo %2 %, X, Student
19 w123 1By 1 1310 WSl 121 2w 1
20 108 109 11881 110 10 sl 12 17 20
21 102 15 1356 110 110 10201 101 101 2
22 12 127 16129 108 107 W I B 22
23 1001 103 10609 108 109 100 100 23
2y 97 10005 108 109 L 99 2%
25 106 16 13456 108 109 120 107 25
2% aa, 56 108 108 93 105 26
27 102 106 11236 107 106 125 1 a7
28 9 100 10000 106 106 9 28
29 08 10 12100 106 106 118 10 29
30 98 107 1ke 106 105 we 9 30
N 00 110 100 106 106 6 10, 1m 3
32 % 107 1y 105 106 98 98 32
33 108 19 18l uwy 105 r3 w07 33
al 100 12 aslh 108 108 9 1 3h
35 106 118 1392k 104 1ok 29 105 k
¥ 02 113 12769 10k 1k m o 36
37 103 18 39 10k 104 95 0k 37
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TABIE V (gontimued)
STATISTICAL DATA OF TEST RPSULTS OF THE CRARY AUEFICAN HISTORY TEST
stwdemt % L %% Qe I LF T, X, Student

38 w0, 112 128l o0k 105 13225 15 103 38

39 02 99 sem 103 W 96 %6 103 39

10 99 106 11236 103 W 12 127 W7 10

153 07 15 13225 103 102 10609 103 106 L1

L2 9 10k 10616 102 102 166, 108 98 L2

1 L3 108 19 UKL 102 01 13689 17 107 13
Ll 98 103 10609 100 00 1@ 109 97 Lk
L5 0 121 uéa 101 12100 110 105 15
W 0 17T 1368 M W1 UL W9 W3 L6
i 9% 107 1UAS WL wemr 1 9% U7
L8 9% 10 1200 100 100 1236 106 95 48
Ly 100 100 100 LEFT 101 L9
50 9% 100 10000 100 200 12100 110 100 50
51 % 102 ok 9 % o025 95 98 s
| 52 9% 98 96k 99 99 1BBL W 9% 52
53 99 9% 96 9 9% 8w 99 93 53
5 98 17 13609 98 9 960k 98 97 Bk
| 55 o7 109 w97 90 13g6 M6 98 55




W%mwwwaaﬁagawm@mnnnmw
% & @
m SEEERREERERRREEERRR RN S
s |g|*lassuss ag-888% s§asg
BUCIEEREEERIER EEEORER LT
m flesseswaasnssegsasssne o
§ |
mw IINERRRRRIIARLL 2282858 8
3 : o
NG EI EE PR R T EE
g j3|"|agrA¥d Ay F8g§-gaQpesg
g SRR R RRBEEER & E R &8 RS
M%mmwmm&@w@%mm@mnnnmw
rlg




37
TABLE VI
CQMPUTING TABLE
I.Q. Experimental Oroup Control Group Both Groups
a, 7 a 7 8 14
b. 823 be 74 ,
120 ce 97581 c. B6026 he 1597
de 677329 de 599076 i. 2550409
e ]-17-57 O 110.57
£, 96761,28 £ 85582,28 Je  182172,07
be 159k be 1581
110115 c. 181772 c. 179275 he 3175
d. 2540836 d. 2499561 i. 10080625
1Y mo 85 Be 112‘92 ,
£, 1811,88,28 £, 178540,07 e 360022,32
e gg& Ba §g76 g 56
be 9 be
100=109 Ce Blizm Ce 31‘0?9!1 h, 6165
de 95h1921 de 961776 1. 38007229
T 119032 € 109085
£, _340782.89 ; Lo 337920.57 Je 678700,
a4 16 Do 16 e 32
be 1712 be 1676
de 29309LL de 2808976 i. 134785LL
Be 107.00 : -9 mt 75
£. 183184,00 £ 175561400 de 870L,50
a b a, 6 ge 12
b, 622 be 611
80=89 c. Q4838 ce 62697 he 1233
d. 386884 de 273321 i. 1520289
e. 103,66 6. 101.83
fo  6L)i80.66 Lo 62220,16 Js 126690,75
ke T1 ke T o 12
me 61465600 me 59567524 Qe ‘
n. 865712,67 n, _838979,21 re 1704587,0Lk |
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COTUTATION A TO E

a® 170L587.04 53? = 10615496
b= 1715104 33:. - 1703400
¢ = 170652119 aaﬂ - 10h48L
d= 1706290,008 S8 -
o= 170L691,88 sa} . 126427

3'53 - 85082,81

TABIE VII
TEST MEANS OF DIFFESBNT IXVPLS OF GROUPS A OF TOTAL GROUPS

e

IuQe Baperimental Group Contwol Group
120 17.57 110,57
110 = 119 113.85 12,92
100 - 109 110,32 109,85

90 - 99 107,00 10L.75
80 - 89 103466 161,83

110,12 . 168,70
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TABIE VIII
HETHODS X IEVELS AHNALYSIS OF VARIANCE
Degroes
Sun of Squares of Freedom Verianse
lavels 1703.0k I 125,76
Cells 1934425 9
Methods X Ievels 126,27 5 1.5
Within Sub Groups 8582,61 152 s
Total 20516,,96 U
| £ ]
lon signifioant for 1 and 132
dogrees of fresdon




ACADFMIC ACHIEVIMENT I UNITED STATES HISTORY

AS MEASURED BY THE CRARY TEST OF WNITED STATES HISTORY

The first F is a test of whether or not the copared methods are or ave not
gignificantly difforent regardless of the lovel of ability of the students. For
1 and 132 degrees of freedon the F score is 1,61, This is not significant at
either the one per cent level or the five per cent levels

The second F 18 a test of vhother or not the effectivencss of the methods
varies with the level of situdent cbilitye. For L and 132 degrees of freodonm
thore wes an F score of Ouifle This is not significant at elther the one por conp
level or the five per cent level,

Fronm the general means of the experimental and contyrol proups and the
Nevel means reported in Table VII for the Cravy Test data, 4% should be noted
that the mean scores were higher in all cases for the eparimental growp. It
lalso should be noted that the methods x levels anelysis of variance tochmique is
of creat value in meling possible the tests explained above.”

A perusal of the Crary American History Test reveals that high value is
F@mﬁmmﬁn&%mmwspﬁﬂc listorical facts., Vital though
these faots may be, there are othor important arces that must be mortured and
Jdovﬂmedinthee&nmﬁianafm’atmq Tiis is espesially true in our
large interwcity urban high schools. It is here that the averags student loses
- identity in the traditional clssseprcom, and in too nany cases, becomes dige
god and drops out of school. In the uss of tearwtenching, specificelly in

3F. F. Iindquist, Design and Analysis of Experiments in Psyohology and
&tim’ (m’ 1953) PPe 1211554




a
the small discussion groups and in the directed study periods, the teachers have
the time and opportunity to better lmow thelr students. This means being
cogrisant of individual differences and being sware of the pany and varied
probloms encountered by the studentse Recogmition is followed by good counscle
ing, and in the teanwtosching spproach, counseling is not only recormended bub
tine is allotted for its porformomse. The astute cdrdinistrator will recognize
the many beneficiel aspects of toam teaching and moke use of its approach in
the orgadzation of the schools




METHODS X TEVELS ANALTSIS OF VAMAAUCE RESULIS
O TME TEACHER PREPARED ESSAY TEST IN ATilCAD JESTORY

Bssay examinations over the many decades hove been eriticized amd shused
but still continue to remuin strong and healthy. Such vitality sugpests some
uniquenses of function on the part of the essay exmrdinetion, It is eontended
that the essay exanmination should properly be classed as & "projective” method
of messuring in that the examiner does not inpose won the exmdnes 2 prede~
termined response. The testee has the right to project his own nersonality lo-
to the answer and the concern of the tesier im with the pattorn of the resonme
rather than with & single right or wronp choice,

The essay test! was prepared by the tean of teachers worldng as o whole
and graded by these samwe toachore on an individugl basis, 4 criteria for
groding was developed and precsutions wore tohen to prevent teechers fron
recognising testee's essays and from Imowledos of grades given by a cownarker,
A specisl form was prepared for the recording of prades.




TABIE IX

GRADING CRITEEIA FOR BESSAY TEST

Bagis for frade

Grade

8 n Alfilnent of Criteria Oxtline in detadl

Sw 10

B+ 9

E 8 Development of Criteria Outline to any point
depanding on element of time.

Tw

G+

G States csvential footey medntains ponorsl idoag
lacks some cocxdination, cohesion or conddmdiy.

G

Fe

r 2 Has some recognition of ansyrer but lacks most
or aliist &ll essentinls

Fee 1 Has some regogrition of anmser but lacks most
o almost all cssentials.

D 0 No answer or affort to answar.




Colum a,

The following is an analysis of the scoros cbtained on the test.
b, and ¢ are the points given by the three teachars to the experimentel and

contrel groupse ﬁmxzmammﬁmﬁtmmmxfmxaam

souares of the sumations,

TABIE X

STATISTICAL DATA (B THE ESBAY

AITHICAN HISTORY

ET IH

b

Student @

B 169 36

L

225

676

10

13 169 196

L

225




TABIE X {econtimied)
STATISTICAL DATA (B TUE ESSAY TE5T7 1N AMERICAN HIsSTORY

Student

a

2
X,

L5

¢

b

student

17

13 189 36

L

2% 576 169

8

1,00

676

225

23

25

169

26

Ly

28

28

2

21

30

3L

32

1o ik

L

33

33




TABIE X (contimed)
STATISTICAL DATA (1 TSI USSAY 7UST Il ATBRICAN ITOTORY

35

35

37

37

38

22 15 L

32

39

39

Lo

Lo

256

h2

169

L5

1,00
289

225

17

L6
L7

L7

L8

81

LEFT

50

ke

52




TABIE X (contimed)
TISTICAL DATA O THE FSSAY TEST IN ATRICAY HISTORY

S

& Student

b

L

b

&

Sstudent

53

53

55
56

L9

53

58

59

59

LEFT

8

63

63

3 %8
L4 o8
L] o~
& & e
£
b B B
R2

67

100 10

36

67

70

LEFT

70




TABIE XI
COMPUTING TABLE

L7

gop g 108 S008I0 20 06 SEIE AR 2 0  0 TEC R S R S5 0 A SO 0 R SRS W B R RS SR IR B

L

I. Q. Expeximental Group Control Group Both Groups
s. 7 ae 7 ge i
b. 100 be 79

120 ce 1688 c. 1011 he 179
d. 10000 de 6211 i. 3200
e« 11285 e. 11,285
£ 1428.571 fo 891.571 Jo 228,642
a. 1 2. U g« 28
b ) 208 b. 1\313-

110-119 c. 3698 c. o he 342
de Li326L de 17956 i. 11696
(- 19 ]-ho 875 S 90571
£.  3090,285 fo  1282,571 Jo  L1T77.285
a. 28 a. 28 g« 56
be 363 b 301

100-109 c. 5983 ce 3717 he 664
de 131769 de 90601 i. LLoB96
Ge 12,964 €. 10,750
fo 3235,750 fo 3235.750 Je 787312
a, 16 a. 16 g« 32
be 167 be 131

90"99 Ce 1875 Ce 1213 he 29 8
d. 27889 " de 17161 i. 888a}
B 1001137 Qe 8 ‘187
fo 17h3.062 fo  1072.562 3o 2775.12%
be 6k be 42

80-89 ce 75k ce 336 he 106
d. L096 de 1764 i. 11236
€e 10-666 Cu 7- 000
fo. 682,666 fo 294,000 Jo 9364333




ho

Ie Qo Experinental Group Contyral Group Both Groups
|18 71 ke T2 e g2
. 902 1. £‘87 Pe 1509
e Il 11969 e 25211321
e 9211 ne 6647.150 Te 17781133
COPUTATICN A TO B

a~ 17781.133 3% - 39334067

b= 21715,000 BSL - 2694350

- B MQm 53;1 b 325&523

d= 180504527 ng - ALis.sho

e 18106,661 Ssm - 51,018

85, = 3287.927

)




TABIE XIX
VETHODB X LEVESS AUALISIE OF VARTAILE

“ethods 326,528 1 (wd)

lovels 2694394 L (Ze1)
Colls 659k 9 (1)
“iethods X levels 51008 b

within Sub Groupe 3207.92¢ 132

Totad 3933.067 b 13 X

ﬁem cf m&m at the 17 level
Group One ‘(E‘ﬁa 120)

3204528
67343

12,75h
21,4900

1|




DISCUSSION OF THD HESULIS

The F of 13,06 s sigmificant at the one per eont lovel, Tits Justifios
rejection of the mull hypothesis that thare is no differonce in the effoctivow
nesg of the compared meihods. The Essay Test lleans for the totel for the auw
perimental and control groups are respeciively 12,70 end 7457 aad the diffmd
3403s The F test of 13,06 shows that thls dlfference is signifioant. It may
inferred, therefore, that the experimental method is rore cffesiive than the
traditional method in developing the understandings and intellectual slills
neasured by the Zssay Tesbs The noneeinificant F test of 0,52 indicates that
the relative effectivences does not sigadficantly change with nothods The
differences between the sub proup neans on each lavel Lavor the experirental
insteuction.

The significant (ifference of the two groups, as ovidenced by the F score
of 13405, using different methode of instametion appemrs to be due to the
followings

1. In small group discussions, siudents wore able and wiiling to express

ideas wore freely, and issues that would be passed over or ignored in
a normal class room situation vere clarified, The resulis of this
froe discussion better prepared the students to epmress thewolves
with greater understanding on an essgy type teste

2. The teacher (leader) of the small group wos assisded greatly Wy the

use of the Self Tminw. The Self Trainer tested the students and
pointed out areas in need of fuller clarification.

3« Directed guide sheets, prepered by the teachors for cach unit,

assisted the students in following the lecturcs with Wt&nﬁing
aided in the ordarly arransenent of their thinking,

ke Experience in taking notes during lecture periods reinforced the

»




51

5« Counseling on an individual basis assisted in notivaiing the students
to read widely and in grester devth in areas of interogbe

in sddition to the discussion of the objoetive evidence nrescnited about thel
gseay exsulnatici, the teachers were of the oplnion that valuable Inpights were
ewposed not only about the students, but also sbout themselves and thoiyr toache
ings Teachers were muprisod at the depth of understanding some students
denonstrated and yel those seme students were reluctant {o cpwess ihomselves
iu a group siftuation, i was also made clear that some avoas of siuwdy that werel
thought to be sufliciently elarified in clasg wore not undergiood by the clogs,
But the true test of the esszy exmnlination is fo detemdne the 2billity of the
students to or anmize, relalte, and weigh materials learmed, This obility re-
quires a high oxder of ability and can only be messurod by the cusay exardnos
tione
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SOCTIAL ATTITUDES AND BELIEFS

(fevized)

Schools are intorested in promoting g grecter mmrences of the sogizl oow
pacts of the imediote scene a8 well as the issues underlying cwrrent problems,
7o noct this need, it Iz neccossoyy to achieve a clarification of the personal
petterns of the social values and beliels of the etudentos Too often rationzd
thinldng is blocicad by personal prejudices and bias or by o warped sonsce of
social valucse

To measure 3elieft and Socinl Issues a new instrument emergods, This soale
wes first used in the Bight Year Study of Progressive Pducation which erphosized|
gocinl attitudos os ono of its ocbjeotives. In ites nresent form (A Scale of
Deliefs = Test L.2l, Revised)® it consists of 105 statcnents clossified under
the following areast demporacy, econorrio relations, laboe and uncmployment,
nationalisn, race and nilitarisn,

A Scale of Beliefs, Test Le21, was odrindistered to the studente of both tM
experinentel and control groups at the beginning of the course and again at the
completion of the course, Studenis indicatod the natuwwre of their bellefs with

respect 4o the 105 stetemonts by maridng answer space "AY to indicate azreenent,
eenent, and answer space "U" o indlcate une

answexr spece "L" to indicate disag
certaintye In the inventory the siatonents were given in mixed order and then
rogroupaxd according to the ¢lasgificetion specified by the suthoys and listed
in this form on the folloing peges, zlong with the itom analyses daba.

The two groups of numbers to the laft and below each statenent represent

| Shcpendiza pa 163,
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the per cent of agrecnent, disagresnent, and uncertainty of the students of the
experimontal groups The upper group of pey cents represents the resulis of the
first administracion of the test, and the lower grow of per cands represents
the results of the second administration given at the compleiion of the course.
The first figure stands for agresnent, the second figwe for disogreencnt, and
she thixd fioure for woorbainty,

The o groups of flgures to the right represont ths poveents of agrocment,
disagroonont, and uncertainty of the control growp of studentse MWM
vopresants tha results of the test adninistered at the begluning of the course,
and the lower group of per cents reprosents the results of the second adrinige
tration of tho test given at the complotion of the coursee "Iiberal’ por ceunts
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TABIE XIII
A SCAIE OF BRELITFS, TPST Le2l
(Ravised)

DEMOCRACY

Complete freedom of speech should be given to all groupe and all ine
dividuals regardless of how radiesl are their political views.

2 53 2 % B

A1) lawe and bills which do not conform ¢o what iz said in the
Constitution should be declared illogal Ly the courts,

N L u L6 1

2% 4B :
The provisions in owr present Constitution should not be fundanentollyl
changed,

61 11 7h 1

n Bw & E »

In hiring workers, it is not unfair for emloyers to show preferonce
to merbers of thelyr oum rece or religion,

32 7 25 10

» & 1 2 8 3

The best of madical care should be provided for those who camob
provide it for thenselves,

13 u

12

% 5 9

g B 12
An individusl is justified in opposing meesures to provide for relief,
health facilitles, and other commnity needs, which would incresse his

taxes.
- i

30

20
L2 %
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27,

29

30.

36

38.

39

(A)

(a)

(a)

(a)

(p)

(a)

(n)

TABIE XIII (gcontinued)
A SCALE OF BRLIRFS, TUST he2l
(Revised)
DITiOCRACT

The opportunities which individuals have todsy are deternined more by
thelr socisl and econodie pogltion than by thalr 2biligy,.

%537 W13
8 33 17 31t 22

All povernmental employees (other then elected officials) should be
chosen on the basis of gbility and nexdt as determined by eaninoe

tiona,.

- 8 9 : 13 2

_, 8 o 6 13
The problems of our times ean be salisfectorily solved undor our
mresent form of government,

1 6 6 28
%ga@ B 12 18

Those who have move should be teved to contribute to the wolfare of
those who have less,

o 8 ' , 17
£ 0 2 2 4%

An employer has a ﬂg&ﬁecm&rzmmmlmmlimﬁhw
linfs of workers in selecting and mromoting them,

37 6 38 13

% g7 % £ B
Every person should have police protection and oxderly trial, no
matter of what crime he is accused.

% L & ﬁ 5 3

36 9 3 : 5 3

The public shounld not be baxed to give college edunation 4o those who
camot pay for it,

R
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TABIE XIII (gontimued)
A SCAIE OF BELIFFS, TiST Le21
(Revised)
DRMOCRACY

Equal consideration should be given to the welfare of every person
rvegordless of how nuch wealth he may have,

B 3! B %

-

Deciaions on all important national matters should be mode by the
eloocted represontatives of the people rathor thon by pognlar vote.

29 55 15 L 1
5 B o3 ¥ B
In case of serious national emorgencies (such as & depression or a

war), it is desivable to grant the President dletatorial pover and
to limit freedon of spuach and press.

32 6 28 3 1
A Y 2 B 3
Distinctions betwoen social classes are inevitable to any soclety,
73 18 68 15
76 i 17 57 % 3

Dgmooratic govermment, as practiced in the United States, has no
serious or faxwreaching defects,

5 » 18 37 ' 217
S’i % 22 39 ﬁ 3k
Since the nasses of people may at times choose poor leaders, they

should not be entrusted with the election of important govermment
offioials,

ST




TABLE XIII (contirmued)

A SCAIE OF BELIEFS, TIST Le21

(Revised)
DIIOCRACY
72+ (D) The President of the United States should alwnys be a Protostant.
3 L L9 i
2 § 10 3 % 2

76. (A) The nationel government should provide insurance for its citizens
agadnst unemployment, sicikness, end old agc.

% 7 68 17
gma & 8 27

77« (A) A1l citdzens should have the right te vote on measures imvolving
increased taxation, whether or not they oun propariy.

86 2 5 20 15
T 15 10 % U 22
80, (D) A pood citimen should not eriticize the acts and policies of his
povernenty
8 B2 10
17 ﬁ 12 13 T OB

07« (A) The concentration of power in the hands of big business is o serious
threat to demworacys.

2% 17 3
£ £ 2 B % %
89, (A) The comon people are intellipent emoush to make wise decisions on
important social issues,

2 14 60 20 20
15 22 50 1 3L
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18,

19.

(A)

()

()

(n)

(1)
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TABIE XIII (continued)
A SCALE OF BELITFS, TEST L2l
(Revised)
ECOHGIC RELATIONSHIPS

Publio regulation of business and industry is necessary in order to
protest the lnterests of the gencral public,

2 1 g X 17
19 2 ' U 22
The woalth of oup nation would pereit & higher standard of Uving for

the masses of Anerican people 4f there was rore public control of
business and industey.

' 3 21 £ I :

i E%S 2h ﬁ 30 igi
Beonordc planning by the national government is sure to lsad o
sooialisn,

D8R S5 g £

Sush services ss gss and eleotricity cen be provided most ceonomicall;

through peivate owmership and conbrol,

Lo ﬁ 2 20 %

33 18 30
Sinoe the welfare of a whole nal m@mmiwmmmw,
their use should be subject to publie control,

% 53 g 18
50 32
Industries which do not make a profit should be parmiiited to clowse
dosm evaen though the public needs the meberinls produced by these

Industrics.
g &

Ew

20 60 20
1 6

BE
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PAGLE XITI (gontimued)
A SCAIE OF BELIEFS, T7ST Lie2l
(Revised)
TCON0IIC RETATIONGHIPS

Only when spurred on by the profit motlve and comolition can mon be
stirnleted to thelir bool efforis.

w %2 b & %

The povernment should he granted the pousy to regulate the prices
which an industyry or bugincss can charsgo,

B xs %5 =

If 2 man has the vision and ability {0 increzse his incone by profite
able investnent, the povernmont should not tale mmy in taxes a large
pexrt of these profits,

53 46 7 L5 ;

W1 30 23 L5
A gyston of free enterprise with & minlmum of zovernmenial control
would provide cconomde wellebeling for ovoryones

53 : 23 36 2 39
20 ko
Govermment regdlation of business activities is macwxw if we ave
gefouard the cconomic intorests of the mejority of owr people.
% 3 13 : 27
2, 2% L 2 3

inessmen should be free (o sell any kind or gualliy of nroduct
fw wmch there 1s o pablic danand,

n 2L F B




TABLE XITI (gomtirmed)
A SUALE OF BELITES, TUST Le21
(Revised)
BCOUGHMIC RETATIOHSHIPS
70. (D) A businessmen should be free to say whatever he wishes in advertising

his zoodse
60 I 2 & 3
» B ¢ % 3
85, (A) Rent control should be retained in the larger citics until supply
equals dempnd,
26 : 27 Lo
£ 3 £ % i

90, (D) mmm,mmm,wmsmmwammm

15 13 17 6 20
v B 2 o 2 o
91. (A) Oovernment competition with private power companies is desirnble if it
catges them to rodude their rates or increase thely efficiency.

26 2 20 24
ﬁ 2l zi é 6 38
93, (D) Our government should not violate the rights of individuals by
attempting to coubrel industry and business,

5 Bs % B X

9he (D) It would cost the taxpayers far too much to have the pgovernment help
rebuild the slums,

26 61 13 1 2
2 XN 18 wﬁa




TABLE XIIT (contimied)
A SCALE OF BELIEFS, TEST L.21
(Revised)
ECONQMIC RELATIONSHIPS

95, (A) Through protective laws s the govermment should regulate hours, wages,
and conditions of work in industry and business.

_& 17 19 gg 17 8

8 a2 1n 82 18 20

97. (A) Free enterprise is more characteristic of American business and
industrial life than monopoly.

2 7 2 3 9 28
B 10 30 é?sl

102, (A) Wise government planning and efficient comtrol of industry could

eliminate depressions and maintain high levels of employment and
production,

{ﬁ 20 1 ﬁ 15 L0
2 29 13 Lo
103, (D) It is not unfair for women to De paid lower wazes than men for
gimilar kinds of work,

26 69 3 2 67 9
25 67 8 mén

10h. (D) Britain's nationalization of basic industry and strict govermmental
control of private industry will bring disaster to her econonmy.

13 33 5k 8 28 64
mﬁsu' 6 20 Th




TABLE XIII (gontimiod)
A SCAIE OF BELIEFS, TEST Le21
(Revised)
LABOR AND UNRMPLOGENT

12, (A) Poverty and unemployment could be eliminated if the problon were
attacked intelligently.

5 5 5 % b ITRD ¥

a2 12 T3

i, (D) Most workers who are unable to provide for themselves during a poriod
of unerploynent have been too shiftleoos to save,

18 68 i 26 17
1 T 17 15‘;%33

22, (D) It is so expensive for socloty to care for all the wmerployed that the|
amount spant for unemloyment relied should be greaily reducods

B RE ¥Bo¥
2he (D) lost American workers are pald a decent living wazc.

[ ﬁ 3 T4 % 5

82 6 7 ki

36. (D) An employer has a right to consider the norsonol and political beliofs
of workers in selectin; and promoting thems

1 g% B g3

—

s shoald contribute to pensions for thelr employecs.

37. {(a)
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TABIE XITI (gontinued)
A SCAIE OF BFLITFS, TEST Li21
(Revised)
LABOR AND UNESPLOLIENT

Pn?. (A) The govermment should provide for the unemployed through tazation,

ﬁ 29 22 % 32 21

. & 3L 28 35

%. (A) Yorkers should recelve a larger shave of the nationsl incore in
return for thelr services to socicty.

% o 26 % L 36
Lo 37 ‘ 3 L8
161. (A) Vhenever a job seriously endangers the life or health of the worler,

it is the employer's duty to find a safe way of getting the work
done even though it may incresse cogis,

86 7 7 ‘ 1 b

joi L 6 % 5 6
Fe- (D) Unemployment insurance is undesirable,

12 65 1o L 68 21

10 ﬁ 20 13 38w

73 (A) Society should provide the opportunity %o work for every man who is
willing to do so.

R R SR

Poe (4) The federal poverment should strictly regulatc the employment of
children under elghteen years of aze in any business or industry.

B8, (D) Tabor unions should be discouray:de

8 8 1 12 15
0 T 5%19




{Revised)
LABOR AND UNENPLOYENT

98, (B} Pm to the unemployed should be provided madnly through nxdvaie
L+ e

8 6 7T 82 1n
mgm 7T & »

99, (D) Both buainess and labor should be protected by preventing the
ectivities of labor organdgzers.

33 30 k.- I
100. (D) Thare should be no inbexfercnce vith the erployer'z freodon to hire
and lay off workers socording %o the noeds of his businoss,
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53,
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TABIE XTIT (continued)
A SCAWE OF DEIIRFS, o7 L2l
(tigviood)
NATTOMALIS::
Yo ahould buy foreign products only when Anerican poods are not
evailable,

20 7 L 2 & 2
2 B ¢ % T

If the imtorests of owr countyy clash with the intorests of humanity
sopoughout the werld, our firct loynlty should be to mmanity rother
then to our country.

20 g% ¥

%gea 28 U

In most caces, & oitison rondors greater sorvice to his counitay vhen
he strupslos for soeial justice for hio fellow citisens then when he
goes to war in dofense of his country.

%1&016 %382&

W 27 3% 2
Styiot imdporation laws should be passod so ac to leep Ancrica or

Anericans onlye.
B g %R

Host foreipners nake undosirable Anorican eitizcns.

A I

We should keep all alien ideas oul of Ancrica,.

21,%1!; m%aﬁ

18 25 17 3B

iuwzﬁcaﬁghtmﬁtbymgwwmwh&'mmsmefw
ideas in rosard to govermment, education, family life, and norals,

g dv & 2 a3

2y 19 2
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TABIE X111 (gontinued)
A SCAIE OF BELIEFS, TEST L,2l
(Revised)
NATTONATISH

Anardos should seck to promote the interests of o3l mankind, whosher
or not our counbyy gets any econciic be%s..‘,us as o vesullt of such

efforts
BEY¥ § %3

A nation is justifiled 4n polng to war only when o forelisn countyy
takes steps to attack 24,

12 6 ~ w9

2 11 . u a2
It 1 very douwbtful whether the Amsprican way of &ing things would be
begt for some other nations. .

i’ﬁ 3% 12 % 3T 20

: 33 23 2 Rn 2

Our govermment ought to protect Amerisan business inieres’s in foreign
countrica oven 1L 1t Lnvolves using our arsy and navy.

60 6 1 L8 — 15

£s 17 50 27
A good citimen should not exiticize tho ascts and nolicies of his
goreranatte

21 E 3 8 0

17 2 13 5

The lives of American citdzens in foreimm uc:w&x-iw should alwaye be
profecied, eton if it requires the full loree of our argy and navy.
72 10 59 % 13
71 B 60 n
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A SCALE OF DELIEFS, TEST ho21
(Fevised)
HATIONALISY

82, (A) By intervening in Africa, Indis, and other parts of Asia, white
nations have done more harnm than good,

Ba3x &6 6

B (D) A country which needs more land and ryesources to support its populas
tion i justified in fLighting to obtein then,

2% 8 & 16
zx%a 2‘3@2‘?

wss. (A) Rent sontrol should be retained in the larger oitdes untdl ocupply

26 27 Lo
# 50 2 %
105, (A) Every adult should be required to make & direct financisl contribution
t0 the cost of governmant.
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TABIE XIII (gontinued)
A SCAIE OF BRIIEFS, TEST Le21
(Revised)
RACE

The progressive elimination of racial segregation and dise
is desirabloe

ﬁ 26 2i ﬁ 20 32

I L 52
Given an equal chance, the legross can be as successful as the white

2 1 6 12

E % 10 & 3 20

Some races ave inherentiy backward and atiexyic {0 edueate them will
meot with fallure,

20 % 10 17 { i3

5 o8 17 36 ¢ 23
All positions in the politiecal and cconouie world ghould be open to
any man with the ability to £i1l then, ropardless of roce.

1A | % 7 7
Egm& B 1B n

There are real differences in the average morality of different
racial groups.

Lo E 13 61 g 17

32 28 Ly 3 30
Books, novies, and radio and television prograne which ave likely to
offend certain groups shonld be barred.

5 2 ¥ B u




TABLE XIII (gomtimsod)
A SCALE OF BELIETS, 15T L.21
(Revised)
RACE
50, (D) Paople of the white race are imnmtely superior in most respecis io
paople of other races,
2 B 2 2 %
6ia (A) A11 races should sssociate on an equal gooial basis,
B2s 833
7l. (A) No one should be denled the right to ive where ho ploescs because
of race,

The (D) The contribution of minority groups to owr Awerican civilization is
alnmost neclipible.

2k B 16
x 8 A
75« (D) It is desirable for colleges and universitics to limit ontrants from

minority groups to the proportions of such groups in the general
population,

s 82 :gB

9. (A) Even though the Negroes may outmurber the whites in certain localie
ties there should be no interforence with the Hegro's right to vole.

8 17 12 7
% L % 7 9
101, (D) Yoet of our oriminals come from minority, recicl, or nationality
Erouns «

%% TR B
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TABLE XIII {contimied)
A SCAIE OF BFIIFTS, TrXT Le21
(Revised)
MILITARIS
As & rule & war trings econorde benefits to tho wimning nation.
~ - "
B R2 A F %

On the whole, wars and preparation for war develop in poople such
qualities as sturdy manliness, courage, and loyelty to one's fellous,

= g4 2B 2

The men most deserving of our adidration ave the solddors and tholr
leaders who have fought for their country,
70 3 72 20 8
&0 n 70 I 15
In moet cases, & eltizen randers greabor service to his coundyy when
he strugples for social justice for his fellow citinens than when he
goas to way in defense of his counlry.
% o 15 %? B 2
kb 27 Yy 2
Mlitayy training should be regquired of all ableebodied men,
88 3 90 6
Oh é L 85 ﬁ 5
A man who is sincerely agoinst war should not be made to fight.
ﬁ by 21 20 L8 20
37 25 L 23 16
The amount of profit made from the sale of war materials should be

strictly limited,

28 27 ﬁasah
29 37 20 30
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(a)
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(a)
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TABLE XITT {gontinued)
A SCAIE OF BELIFFS, T7ST kel
(Revised)
HITITARTSY

Hilltary preparedness tends to provoko war by creating suspicion, fear)
and hatred among nations,

ﬁ 32 W g 3 U

| % 1 3 27

Digermenent of all nationeg is not desirable sirwe there is no way
other than war to settle sericus international disputes.

B B2 4B E

International arbitwstion oould and should replace war as a means for
settling & fferences,

2 58 &3 0

A nation is Justifled in going to war only when a foreipgn countyy
takes steps to sttack ite

BEd BE

A good ¢itizen would never help s couniry to fight any wey except
in csse of invesion,

g ns & w ¥

Papifists and conselenticus objeciois vefuse o £ight because Lhay are|

cowerds,
" g : &
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83.

8Le

92,
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(p)

(»)
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TADTE XITI (contimued)
A SCAIR OF BULITTS, TIST L2l
(Revised)
MILITARTSH

War is inevitable under any kind of socisl system,

oS 1 N 1 1 kg %6
28 38 3 U ﬁ 37

The lives of Anmerican ciflsens in farcign countries should alwoys beo
protected, sven if it reguires the full force of our army and navy.

72 18 10 ¥ 23 13
n 13 6 g &

Hlitary training in schools is an emcellent lkind of education for

%%9 33 6
8 2 51 19

4 country which needs more land and resources to support its populas
tion i3 Justified in fiohting to obtain them,
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(ns of the moet effostive single woys of preventing wars iz to
sbolish profits from wars. ,
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TABIE XIV
COFTING TABIE

Experimental Group Control Group
Seventy~five Students Seventy=five Studente

Per oent Per cont Per Cent Per Cent Par cent Per cent
Iiberal Conserva~ Unoertain Idbersl Conserva~ Umartein
Response tive DResponse Hesponse tive Resnonse

Response Response

Derooxsey Test 1 63 25 11 59 26 1

Test 2 60 2 13 55 2 2
Economie Test 1 L9 35 15 L8 28 2l
Relations

Tegt 2 L7 29 2 13 23 3
m Test 1 58 29 13 56 28 15
ment Test 2 57 27 16 50 2l 26
Hllatianﬂ.- Test 1 o) 33 13 52 30 13
o Zest 2 50 29 20 L7 2k 22
Rece Test 1 61 2l 15 56 23 2

Test 2 56 21 2 20 21 29
Mildtarism Test 1 L2 k3 15 39 Lo 21
, Test 2 29 40 2 b1 31, 26
gﬁm Test 1 5k 32 1y 52 29 19

Test 2 51 2 20 X7 26 27




DISCUSSION OF RISULIS QN THE SCALE OF BELIEFS

The response to the whole test as well as to each of the areas are
surmardzed in Teble XIV under three main headings: Idberalisnm, conservationm
and uncertainty. lNo attempt 18 made to calegorically define the term liberal
or conservative, Those terms were adopied for comverdence only. It might be
|said that & liberal point of view in the arsa of democrasy would endorse w
of spesch; democratic processes in governments welfare progransy old aze socuds -
ty and a loose inlerpretation of the constitution. The conservative position
piould tend to restyict fyeedon of speachy lirdt the respansibllitios of tho
|govarnment espenially in the fisld of sooial welfare and o place a strict ine
teypretation on the constitution, In all arens uncertain responses ayre taken
to moan either that the student does nobt undorstand the statement or that he is
junsble to take e position regarding the issues because of conflicting idecs
rabom; it, Unoertainty might also characterize the pogition of the more thoughte
ful student.
An iten analysis summayy revesis a predominance of liberel responses by
tut.h in all arces except militarism at the baginming of the course. At

he completion of the course respenses tended tcwmavs the uncertein. To pine

1t the reason for the ehange in this direction is gifficults Ve night vo-
onklize and contend that students in thelr teoens usually express opinlons of
belyr parents, As they meture, bellefs thot were set, now go through 2 period
uneertainty, only to return later to camiéﬁmw baged on wore mmbare undope
bondiogs. Otudents of history, in addition to asquiring an accumilation of
ta, must be able to weish and evaluate sald faote before placing them in a
e perspestive for judgment, Students in both the expal




&
groupe geen to be in that eveluative stage.
Test !421 wes adwinisiered zs a means of exploring the possibiliiy thet thef
gonirast in the experimental and control instruction would develop differences
in sttifudes messured by this instrument, Ii i3 evident that significant

differennes did not ocour,.
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TRATT RATTHOS

lekin o of tralis are Lportant fop they help teanbers to shesorwe and
gnolyne behavior, and from the evidence obiained, reach o bebtar wndevstanding
of thair mirils as living funcelisuing human Dalngs.

The eritaria for choosing tralis o be rated must be sufficiently imortant|
go that thay would be 4 obsoewing and tixzow Mdht on the parson belrr
giudiedsy must be obsorvable In that the studente! fteachore will have an onpor-
tandty to observe signifiocant hehavier in zelotion to themy completeness in
g0 ¢, 80 that they W1l give a reagonable complete plebure of the gtudent) and
dilfferences so that Leachors can dlstinguish between themt and the inlercorrelom
tion of the traits not be too high.

The scale vsed in this study has been crrmloyed by the public high sclwols
for vany yearss AL the close of cach senestor class teachers are roguired Go
evoluate thelr students in the areas of courtesy, dependability, loadeyehiyn,
and perviee, Ratings have threo “ovelsy above aversge, averaze, and below
averages 1o be rated shove aversge a student must oonolstently porfomm at a
lovel sbove that which could be ¢-pecied of ¢thw c¢lovs, taken as a wholes It is
obvious, therefore, that the per cent of studente gpraded sbove average will be
snzll, A8 a general rule studenis will be eveluatod as average whore no vate
standing traits have been &isplayoads
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TABIE Xv
TRAYT RATINCS - EXPERDMENTAL GROUP

Seavice
Above

Dependability

Abowe

Below

Below

Below A
[Btudent iverage Average Average Average Average Average Average Aversgs Average Averape Average Average

Below  Above

Above

7




TABIE XV

TRAIT RATINGS = EXPEEDIENTAL GROUP

Belowr  Abowe Below  Above Below

Below  Above

Above

Btudent Average Avernge Aversge Average Avarage Avernge Avernge Avm Average Average Averzasp

17

78

28




TABIE XV (contimued)

TRATT RATINGS = EXPERIMENTAL GROUP

Leadership

Service

Be
Student Average Average Average Aversge Average Average Average Average Average Average Average Aval-gi

Below Above

37
38
39
ko

Courtesy Dependability
Above Below  Above Below  Above
2 2 1 2 3 2
3 2 2 2 1
3 2 3 2
3 2 3 2
2 3 2 3 1
1 3 1 1 L 1
b 1 3 2 1
L 1 2 3
L 1 L 1 2
1 L 2 3 2
2 2 3 1
1 1 2 1 1 2 1
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TRAIT RATINGS = EXPERUIINTAL GROUP
GW Dependabdlity Leadorship Service
Mm&w&m &m ,&Wam m&vmﬁm ma Aversge im
n 1 L 1 3 1 L 1 1 3 1
L2 3 2 L 1 1 5
I3 1 L L 1 5 5
Lk 5 3 2 5 s
hs L 1 3 2 5 1 L
L6 L 1 3 3 1 3
L7 1 2 3 g [
L3 1 2 2 k L
L9 (out)
50 2 3 2 3 5 5
51 3 5 5 5 g
52 2 3 2 5 5
53 1 L 1 5 [
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TABLE XV (gentimed)
TRAIT RATINGS =~ EXPFRDENTAL GROUP
Courtesy Dependability leodersbip Service
‘ ' Below  Above Below
Average Averege Average Aversge Average

sk 1 L 1 k 5 1 L
55 3 3 2 b 1 s 1 5
56 b 2 2 L L
57 3 2 3 2 5 5
58 1 3 1 3 1 3 1 3
59 3 2 3 2 5 5
60 L 1 5 g g
61 3 2 5 5 5
62 (out}
63 3 2 2 1 k 1
& 2 2 L
65 (out) =




TABLE XV (gontinued)
TRAIT RATIHGS » EXPERDMENTAL GROUP

I e

Courtesy Dependability Leadership Service

Ptudent m Awkm mw -&m m&«&w Am &&mw@e Ame
67 3 2 3 1 b 3 2 b 1
68 1 L L 1 5 5
69 2 3 _ b 1 5
70 (out)

n 3 2 3 2 b h
72 1 L 1 L 3 b
3 3 2 b 5 5
7h 1 2 1 3 3 1 L
™ 1 ] 1 L 5 2 3




TABIE VI

TRAIT BATIHGES - CONTROL

H

e

o
e

Sexvice

Above
Btudent Average Average Average Avarage Average Aversge Average Average Average Average Average Average

Below  Above Below  Above Below

Below

Above




TABIE XVI (gontinued) |
TRATIT BATINGS « CONTROL GRCUP
Courtesy Dependebility | Isaderstip ;W T
Btudent AW Av«m'uga Average Averags &veragre Average Awverage Aversge Average Avarepe Average Average
i1 2 3 1 L L i L 1
b 1 1 3 1 3 L L
15 2 3 1 b o 5
17 3 1 2 2 1 3 1 3
18 s 1 4 2 2 L 5
19 3 2 3 2 2 3 2 3
20 2 3 b § 3 1 1 4 5
21 2 2 3 1 5 1
22 3 1 1 2 1 2 z 1 3
23 1l L 1 3 1l 5 s
2h 2 3 2 2 1 1 3 1 1 3 1
<3 b 1 h 1 3 2 3
26 1 h 5 5 5 2
27 k 1 2 3 i ! 1 L




TABLE XVI (contimed)

TRATT RATTHOS = COQTHDL, GROUP

!
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TABIE XVI (contimed)
TRAIT RATIHGS = COHTROL GROUP

2
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3
2
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3
2
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55 3 2 3 2 5 5

56 5 5 5 5

57 2 2 1 1 1 3 3 2 L 1
58 3 2 | 3 2 5 5

59 5 3 2 1 L 1 L

60 2 1 3 L L

61 L 1 L 1 2 3 1 L

62 {out)

63 1 ke 1 k

6l 3 2 3 1 b 1 L

65 (out)

66 3 2 2 3 -
67 2 2 L a




TABLE XVI (contimued)
TRAIT PATINGS » OO, GROUP

SEeTmerm——me—r
. Service
Ftudent Aﬁu;tée Average Amge AM:; Average Amge Am AW A"*:a &;m Average Amage

69 L 1 L 1 b A kL 2 3

70 (out)

g 1 L 1 L b | L 3 2

72 2 3 2 3 5 5

3 1 3 1 b 1 5 1 L

7k 2 2 1 2 b § k L

14 1 3 1l 4 1 4 1 L 1

88




p20 Pxperimental 62 38 0 5 0 Wb 8 0 B 5k 0
Control 52 L8 0 L2 =4 L 21 7 0 38 62 o
[10-119 Experimental 66 34 0 51 L6 3 b 60 0 N 58 1
Control 55_ s s W 5B 1 19 80 1 20 80 o

, 52 Lk L 2 52 6 1B 7 3 U 8 2

Contyol L3 57 0 33 5 8 g 79 2 v 8o 1

S0=09 53 L7 0 1 69 0 y 96 o] 6 ok 0
Control 52 L7 1 37 56 7 b & B 3 7 9 1

80=89 & 59 2 23 68 4 7 86 ' 2
Contral g 11 k 32 62 é 15 83 g 1§ §§ 2

sk Lk 2 k2 84 4 2 7 2 21 N 2

L 50 2 k3 k4] 17 80 3 16 82 2




DISCUSSION OF RESULTS OW TUAIT PATIHNGS

Although soalos veed in the reting of behevicr tralis were never designed
for the purpose of couparing individuals or groups, it is interesting to note
that the trait retings reported in Tables XV, XVI MMIWQMW
information, This infermation in valuable in counselling for the principal,
suparvisor or guidance officer for here we obtain a mumerieal distribution of
judgemant on each student.

In general, students in the upper levels of intelligence, of both the con=
trol and experimental groups, were rated higher by their teachors, This is to
be expected, In addition 4t was found that the students in the upper levels of
intelligence of the exparimental group rated higher than the students in the
control groupe mosmmtmmmmmmm of intelligzence of
both groups ressived similsr ratings by thelr teschers,

mmornmutmwmsswwtmwmm‘
can be attributed, at least in part, to the opportunity given to these students
to express themmelves in small reaction groups and the assistance they recelived
in the individual counseling periodse In these areas students were afforded
the opportumity to freely express thenselves and :ln"bhs process unfom their
dormant potential,




AN EVALUATION OF STUDFRT GRADDS IH TE
EXPEFTSENTAL ALD COUTROL GROUPS

In any grading system there are many wosknesses due to the defects in the
method of reparting and the fallibility of the individuals meking the report,
Ve lmow that teschers vary in thair values and as & result we can expect them
to disagree on school gredes. Whether the subject be history, English, geo-
grephy or geometry teacher grading of the same papers are found to be reuarks .
sbly dissonant, covering the gamut from excellent to fallure. Does 1t follow
then that teachers sannot evaluate correctly? Certainly not, for we lmow that
the best predictor for college success is the evaluation of high school prades,

Though imperfect, teacher grades due nsasure achlevement in subject arcas
and in this gectlon an analysis will be made to determine the difforences in
grades, if any, between the experinental and control groups. The analysis
should be of assistance in determining whether or not thers is a carry over of
good study habits, taught 4o the experimental group, into other subjest matter
areass

For statistical purposes grades are converted to a mumerical value = =
e, E=3, U*2, F1, D=0,




TABLE XVIII

STUDENT GRADES ~ BXPERDTHIIAL GROUP
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STUDENT CRADES - EXPERLEHTAL GROUP

TABIE XVIII (contimued)
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TABIE XVIIY (comtinued)

Social ' )
Studies Commercial Technical lLanpuage usic Economies Subjects Points

%mz Englieh Mathematics Sclence
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TABLE XVIII (gomtimed)
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tudent English Mathematics Science Studies Commercial Technical language Music Economics Subjects Points

Lk
Ls
b6
L7
18
L9 (out)
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STUDENT GRADES = EXPERTMENTAL GROUP
Smial = = = —

Student English Hathenatics Science Studies Commercial Technical langusge !usic Economics Subjects Points
58 F F E B | L 8
59 F E G B I3 9
60 G G G L 8
61 F D G F L L
62 (out)

63 g E E L 1n
& G g EG 9
65 (out)

66 E G E 5 10
67 D F F FF 5 L
68 F G F 3 A
&9 G G GF k 7
70 (out)

71 E E G E L 11




TABIE XVIII (continued)
STUDENT GRADES - EXPERIMENTAL GROUP

Student English Mathematics Sclence Sinofég Commercial Technical language Music Ecmes Subjects Polints
72 F it G G L 7
73 F G G G b 7
7h F F D G L L
75 G G G F L 7

%




TABIE XIX
STUDENT CGRADES = CONIROL GROUP

Home

Ptudent English Mathematics Sclense Studies Commercial Techrical Langusge !fusic Feononics Subjeots Points
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TABLE XIX (comtimed)

STUDENT GRADES =~ CONTROL  GROUP

Student English Mathematlcs Science Studies Commercial Techniecal language Music Fconomics Subjects Points

Home

15
16
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19
20
21
22
23
2
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TABIE XIX (contimed)
STUDERT GRADES w COHTROL GROUP

Socdal Yome
Student English Mathematies Science Studles Commercial Technical language Tusic Feononics Subjects Points

29 G r E . it L 8
30 E G F F 1A 7
3 E G E @ h 10
32 F D F el L L
13 G G s a L 10
3k G G G L 3
3® G G 5 s kL 12
36 F F D F L 3
37 F G F E b 7
33 G F G ¥ I 6
39 ¢ F G 7 A 6
Lo F G F F k4 5
Ly F G G G b 7
k2 F G F G ) 6
8




TABLE XIX (continued)
STUDENT GRADES = CONTROL GROUP
Student English Mathsmatics Sclence 3% Commercial Technical Language lusie Ee@;mg&w Subjects Points
L3 E i+ E E L n
kL G G F s L 4
ks F B F E h 8
k6 G | E E E h 1
L7 E E G G L 10
48 F F F F L L
49 (out)
50 F G F E L 7
s F F F F L b
52 G ] E S L 11
53 F it G 5 k 9
sk E F F E L 8
55 F F F F k 4
2




TABIE XIX (continued)
STUDENT GRADES = COUTROL GROUP
Jsm English Mathematics Science siggﬁ Commercisl Technical Languege Mugle E&;}?;ies Subjects Points

56 a F E Fo L 7
57 F F G F 4 5
58 G E G E L 10
59 E G o E L 10
60 F F G F 4 5
61 G G E L 10
62 (out)

63 G G G G L 8
&4 E G G G b

65 (out)

66 3 G G F 4 8
67 E G G E L 10
68 G G G F L

69 F F E E kL

70 [out) .




TABLE XIX (contimed)

STUDHT GUADES « COHTTOL GHRXP
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Student Epglish Hathematics Science Studies Commereial Technical mwmge Ymumic Economics Subjects Volnts
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TABLE XX
SUMMARY OF STUDENT QRADE AVERAGES IN MAJOR SUBJECT

4: _z__._ o WA

Xo Qo Experimental Group Control Orowp
120 2453 2453
110=-119 2is 2430
100=109 2.10 2,01

90=99 2.0l 1.95

80~89 2,17 2,08

RESULTS OF STUDENT HMARES

A mark is a tescher's judgnent of a partioular student's progresse Even
though it may appear that it represents a student's achievement or accorplishe
ment in & perticular subject arsa, it has been estimated that one=third of the
maxk has been due to extransous factors such as iniative, originality, effort
and anount of improvement showm, 'Bmdiaa involving the correlation of intele
ligent test scores with school marks have found the ceefficient to renge from
noar 400 to about .60 and in a few cases they exceed this figure,

In the present study when the marks are observed in (Table XX)
a correlation exists with the intelligence tests scores. Individual cases may
1 vary dus to the subjectivity of marim, Students in the group with a range of
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110 to 119 on the intelligence test, in the experimental group, received a M
point score of 2.l wiile those with a range of 90 to 99 on the same intelli-
gence test received a grade point score of only 2.04. It should be noted also
that at each of the five levels of intelligence, the experimental group atbaine
ed a grade point average equal te or better than the control group.

No doubt many factors played an important part in the differential of the
grade point scores. Among the many, it is felt that in some way the good study
habits and the guidance offered in individual conferences with the experimental
students was in some respect responsible for the observed differences.




DISCUSSION OF THE RFSULIS

The ain of this study is to evaluate the vresulis of instouction glven to
two groups of high school students in Anerican History. Une group, the exper-
imental, was struectured so that it could use large and small group techniques,
together with directed study and individual counseling., .hw second group, the
contyol group, was taught using conventional classroom procedures. This evaluw
ation M‘cmm the two groups in areas of achievenent and desireble atidiw
tudes, ta\kirsg each group as a whole, and at different levela of ability,

ACHIEVEMENT IN AYFRICAN HISTORY

An analysis of the statistical data by use of the trentnant x levels dew
sign revealed that thers were no sigrificent differences betwoem the two pgroups
on the Crary American Hstory Test. This wae true for the grouns taken as a
whole, and et different levels of ability. The F soore for the groups telen as
8 whole was 1,01, However, the mean scores of the experivental group vere
higher than the mean of the ocontrel group. In fast the nean scores of all
levels were higher. (Refer to Table VII.)

Administrators should not be deterred in experimenting with teameteaching
in the organization of their schools because of this finding, for nmany of the
advantages found in teamsteaching are of an intangible natwre. It would be
vary difficult to measure objectively sueh things as tescher attitudes, indie
vidual student study habits, ineservice growth of teachors, derth of discussion
in the emall groups, and yot it is these, alon; with many others thet moke
teamwteashing an ‘rportant educational nettern. I we expect to ilrmrove the
quality of instruction through imoroved teaching technicues and beotier use of
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teacher time, & new dynaric approach to the problem must be nade and teanwbeachs
ing does offar this approach.

In addition to mere recall, messured adequately by the Upary Anerican Testg
there are learninges of a higher order that should be evaluated. The higher
order mental processes are the ability to organisze, relate, wel:h, ond integmtﬁ
what has been learned. In this etudy an Eseay Test was used to obiain the
evidence relating to certain higher-order intellectusl outcomes, On 2 teacher
prepared Essay Test given to the experimental snd contyol growps ithere proved
0 be aignificant difference in scores fevoring the experimental groups The
significant differences occured, not only for the groups as wooles, but also
for soms of the pairs of sub groups, on certain intellipence levels. (lsble
X1I.)

The superiority of the experimental group in thds phase of the testing can
be attributed to, at least in part, the fact that these students were taught to
take notes during the lecture period, were merbers of the s:oll discussion
groups, and through directed study guides, made & preater ond more exbensive

use of the schoel resources. In the small reastion groups studeonis were enw
couraged by the leader to tale an active part in the discussions, and az a
result of this process ideas, understandings, and concepte were integrated with
previous learnings.

SOCIAL ATTITUDES OR BELILFS

Teat L.21, A Scale of Beliefs, wes sdministercd o the students of the ‘
experimental and control groups on entering the course in /nordcan ilstory and H
at its completion. An item analysis is to be found in Table XI'I, In this
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table tlw’statemnﬁs are grouped according to the clapsificabicn specified by
the authors of the test,

¥hile there are no subsiantial differences between the grocups, there iz a
tendenoy for students to report uncertainty as to their bellefo. This can be
comptrued to nean that opinions are now belng challenged and tho student is in
the process of welghing new evidences Students of a high schocd age echoy to
a grest extent, the opinfong of their parents. How thet nowr evidence sppears
upon the scene, opinions are being held in sbeymnce. This ls poods It shows
thet our young people are being challenged, and tgmr are rooeptive o the
challenge.

TRAIT RATINGS

Yie look at a person and immediately a certain imp
forms within vse These impressims or traits foum with great rapidity and
ease, and suvbsequent cbservations may rednforce or upset owr original chservas
tion, In the present study we have reduced the impressions to ‘our, Traits of
Courtesy, Dependabllity, leadership, and Sexvice were measured of both groups
by a scale. ALl teashers of the students in both groups submitted ovaluations,
The summary of the evaluations in per cents is found surmarizec in Table XV,

The experimental group was rated by the teachers as sunerior in all trait
areas, An snalysis of the subegroups reveals that above average ratings were

sssion ol that person

prevalent with the upper groups. It is reesonsble to assung that the oppope
tunities offered and developed In the experimental pyroup were rogsponsible for
the superiority of the experimental group,
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STUBENT GLADES

When the student grades in all smajur subjocis for the semester verc
compared, the grades of the ewperimental gyoup were lighers Uhon grodes were
considercd at different levels of ability, the students in the experimental
group attained a grade point aversce equel to or groater than the control
groun. Study habits developed in the experimental group nmy hove beon the
resaon forr Lhe superiority of the experimental groupe

GEIVRAL CORCTUSTON

The find’nge of this study supnort the eflectivenecss of She eperivontal
neihod (tean teaching)e In oll aress evaluated, scores oblainod by the coe
perinental neshod were equal or suerior 10 that of the conlrol zroup (odie
t1onal teaching). High in irmportance in educational posls znd objectdvos is
tho ability ‘o ovganize, melate, and welgh motordals lesrnods These ahidtdes
are kmown as "uichereorder” intellootual skills, In thds rerticular arer a
vory slgnificant difference wes found favoring the experimental webhod. It may
bo eoncluded, thorefore, that tean teaching is a method that offers groat
promise in uplifiing the quality of the tenching act, espe:ially in the aren
of United Statos Mistorye |

RECOTIENDATION

It is the duty of every school adminisirator to fulfill the gools of the
organization by the wise use of ithe teaching staff assigned to him, This neans
he will not use his teachers as Af thoy wore machines, but lead then ina
nmamor that will relesge their initistive and erentivily. Yeachers, even though
they have similar educetion and experiences, will differ grently in nany woys.
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An administrator rmust be cognizant of the differences, and if he i3 to make 7
naxirum use of the telents of the staff; he must experirey vith new staffing
patterns,

Tean teashinz does bresk with the traditionnl selfwcontained classroon and
offers a fresh approach to school organizations To be effective, tean teasching
demands thorough preparation, cooperative plannming, and a dedication on the
part of the team nembers, llembers of the team must be chosen with ears, with
personalities matched so that they complement each others A tean of prima
donnas or maleontonts is bound te fail, but & team that is well chosen, capsble
of planning and working together will bring sbout not only emeilent educabions
al results, but also will have a salutary effect upon the porale of the entire
teashing staff,

Team teaching hes many structural patterns that require testing in a
variety of situations., It is the obligation of the schools to oxperirent in
this promising arca for we are living in a changing world where poonle and
organizations must adjust to the changing conditions, Conditdons for chanpe
need t0 be incearporated into every orzanization in orxdor Yo provent 2 series
of sudden disruptive immovations, B
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TEBAM TBACHING IN ACTION

In tean toaching, teachers must shars in deeisdon making regquired in the
orgenisation for afflcient action. The seope of the decision making should ifie
clude the sequonce of content, instructionsl materisls, learning astivitics,
and evaluntiona’ procedurcs, Pull use of the potential talents of the tem
merbers ghould be used not only in the instruotional phase of the propgran iud

mt of teashing units. The plaming stage, the operationw
al shage, and the evaluation stage are phases in the developoent of 2 teaching
units Units once planned must be tested wnder working conditions, evaluatod
and then replanned.

PLANHING 5TAGE

The program of the mexbers of the toan should be ayranged in order thot
they have an opportunity to meet durdng the regular school day to discuss and
plan for thelr classes. This condition can be meb by having theilr counseling
periods ooour at the same time and to arrange for their lunch periods to oceur
during the same period of the school day. At those mootings the following
areas are sugnested for discussiont

1, senents of the Study Ouldes of the Durem
w&m unit being prepayed.

2+ The parts individugl necbors of tho team are to play in the developnont
16

af Currioulun on the
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ul the wdte

2. Temohor that will assume the vesponsibillity for Lhe provarciion
and preseatation of the lociure to the entire class, Ihis is
Toashor A in lable II.

be Teacher thet will assume the responeibility for the Study Guide
Sheetas, This ney be Teachey B or C in Table II,

¢. Jeasher thet will essume the rosoonglbldiity fop the proporalion of
& short test bullt ayound the Self-Dvainer. This test is to suide
the toachor in sonll proup discusgiong.

Individual teachers on the tcxa, they apsuse responeibility for
definite areas in planning of tmmta for tesohing, do contime to
work as 3 tedan.

3. IDndividusl gifferences of class menbore and teshidaques erploysble to
oope with the differenses, Full use of aohievorwnt scores, intelligent
quetdsiuis; psychologioal invertories and goclomiric scales chould be
employed for the study. An understanding of the capabilitics and
limitations of each siudent should rosult in botser prepared uniic of
insirvction end a superior teuching aot,

OPERATICRAL STAGE

O Jeaday and Tuesday of each week the will is prosentod to the whale proup
in the form of a lecture by the toan mesbor doorwed best qualified in the area
being studied, The lecture will, in csseompe, follow the Study Guide Sheots thal
have been preparod for the students and which will direct their note baldng.
Periodically the notes are collseted at the clese of the lesture for grading
and correction, locessary clerical work such as atiendance talking and colloew
tion of student papers is porforned by one of the othor members of the tcam.

Small mroup discussions are held for the seoctions on Vednesdsy and mmw
(Table II) and are lod by the two teachers not imvolved with the lecture period
A short tost, based upon the Selfeirainer, precoeds cach disoussion poeriods
The results obtained fyonm the test guides the teacher into areas that are in

i
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need of further clarification, This prevents the time being consuned in the
discussion of areas fully understood by the section.

aday groupg not atbtending group dlscussione noet in
the library for a directed study period (Table I7). On Friday all sections
report to the library for dirested study, During this period students, using
the Study OGuides, are axpected to male full use of the librory facilitics and
when all required sssignments have been completed, studies in dopth should be
underteken in aress that are of interesit to the student,




HANIFRST DRSUTH

StudywOuide Sheot Hos L
Headingat
Toxtt
The Adventure of the Anerican People, ppe 261301, 4inclusive

Alamo

o "Fiftyefour Lorty or fighti®
Forty-niners

g. WW&

10, Jolm Co Calhoun
11. Daniel Vebster

Thought Questions:




I, Ganifeot Desting.

Ao
3

Co

D,

Yhat is 142

How did Americans regard the reglon vest of the ‘dsasourd
River during the oarly nard of the ninotombh century?
What did they think was the future of Anerican
sottlenont?

34 they visualize czpansion?

T1. “regon Territery

As
de
Ce
Do
Ee
b

What was the Oregen Trall

How wos the Orogon mres owned ard governed afbor 10197
What question did this stetus leave for fubure setilenent?
What part 524 m&mm play in attracting settlers?
Vhat part did fur tredors play in siteacting settlers?
YWhy vere ouy mmma with tho Oregon Tz bowy
sotiled by treaty rother then by w?

Iil. The Texan lorritory

Ae

B.
Co
.
.,
G
H

Whan, i:ew, and by whon wos the smemation of Toxnn

prooured?

What poeitions did Clay and Van Eums tals on annexetion?
How did annexation affect Veslcaneinorican rolaticns?
Howr was the alaveyy czawt:&m ﬁmlt uﬁ.ﬁz‘?

Han the Mexican Var a

What was the Wilnot Provigo?

What did the Treaty of Guadalupewiidalge provide?

I}i‘
L

What relationship i3 thore Letweon the Gadsen Purehase
of 1853 and the Hexiean Wap?
Mase of 1850
What was it?
Who was responsible?

VWhy did it come about?
Hhat was the irmediate resction to the Coprordse in the

a,,. What steps ware lakes?

be VWhat was thelr outeone?

Ce "g&a:h iw the move considerod noint of view of the

outh?

that wore the chief cbstacleos to the scoeptampe of the
Conpromise of the Lorth?

8, Did it po beyond proctical necessity?

bs What factors and interpretations wore eflective in

saying northern opinion in favor of the comprorige?




Ve

Vi.

ViIi.

viix,

Ds Vhy did popular sovereipnty in this act raise & greater
storm than m the Cmuma of 18507
ansagwliebraska Act considered a "betrgyal®
and the “v&olat&an af & sacred pledge™?
Fe Vhat relationship did the Kenmaselicbraska fct bear to the
formation of the Republiecan Party?

The lincoln-Douglas Debates

Ay Hhatmﬁw?
B, Who were the two men involved?
Ce What is the significance of the Freeport Doctrine?

The Dred Scott Decismion

A+ Vhat were the chief facts in the Drod Scott case’

B. What opinion was handed dowm by Chief Jusitie Hoger B,
Tanay on =»
1., the various residences of Dred Scott?
2. ocitizenship of llegroes?

Ce Wtwmmmmwﬁaftmmw

The Flsotion of Abrshanm Tincoln, 1860
Ao Vhat was the platform of the 0OP (Republiean party) in
Be To which various groups did this platforn appeal’

Ce How did Lincoln's victory lead to secossion of the
southern states?




UNIT w THE UNITED STATES AS A WORID poupnl

Ae Understandings

1.

2,

3

L.

Se

6

Te

8e

9

10,

In the new maturity of its industrial and agricultural power, the
United States began to look for sources of raw materials and widor

maxrkets in undeveloped parts of the world,

The success of Anerican oivilization, with ite threefold theme of
freedon and opportumity, public edueation, and & higher standard of
living, led many Americans to discover a noew geal in spreading these
M%&WWMWWMap

Alfyed Thayer ifahan's theory of the influenge of sea powor lod the
United States to & larger navy, worldwide beses wnd 2 cansl across
the Isthmus of Panama,

The war with Spain marked the change in policy of the Undted States
Irom one of isolation to that of involvement,

American affairs in the Centyral Pacific and the Far Last cast a shodow
pointing toward the future amd the Second World Var,

War in Furope in 193} brought the United Statesc a difficult problem of
neutrality.

Threats of froedonm of the sess by German use of submarine warfare vore
the immediate cause of the United Stetes entry into the wey in 1917.

The theme of American participation in the wor uwas copressed by
Wilson's Fourtoen Points,

The league of Nations, aimed at maldng effective use of the Fourteen
Points, was unsble to win American political support or to eliminate
the Furepean strugyle for power,

The traditicaal American feeling of isolation ran counter to the fart
of the eoonordic power of the Unitod Statcs in the world,

The United States ab@wtﬁtol&a&t&my%m@wm&w
armament and a formal undiversal disavownl of wir ag an instrune

of Ghie

iBstory for the Segondary School, Doard of Nduoatiom, City
122
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12,

13.

ik,

15,

16.

Attitudes and Appreciations

1,

2e

Outline of Content Moterial

1.
2
3.
ke

Sugpested learning Experdences

1.

VYorld Hay I,

123
nationgl power,

The Hoosevelt Corollary and the policy of dollar diplomacy werc row
placed in the 1930's by an atternt to biring about co=oporative nolicied
betwean latin Amerdcan countriec and a pronise of American noninteare
vontion.

The nineteenthwoentury trend toward liberzlis: amd demooracy in
Europe was reversed vhen the ravages of war and the esonorde insesurie
ty of depression caused an acveptance of totalitarianisn,

The remariable recovery from defeat by Germany and the spoctaculsr and
alerming rise to power of Hitler and his Hgzd party posed a threat of
sgpression to all of Furope.

After a period of isolation during the years of prosperity and depres-
gion, the American people were forced once again to an swareness of
troubls in Purope.

Through the use of diplomany and threats of aggwession, Htler wap
able to swallow up the Rhineland, Austria, and Csechoslovaldin, Afber
an agreenent by Rugsia to loep hands off, and even to shave in the
spoils, Hitler moved on Poland, thms throwlng the world guadn inte
mass conflict,

Students should acquire a realisation of the need of the modern Unlted
States to live uwp to the responsibilities of world power,

Students should aoguire pride in the role of the Undited States in
world affadyn,

Fron Isclation to World Involvement,
The Foredgn Affairs of Theodore Roosevelt's Adnimdstyation.

Foreign Affairs between the Yars,

Fron igolation to world imvolvement.

8. DBvaluate the following fectors es reasons for the end in the
1396‘3 Mﬁmimwmofismmonammmbmmmﬁw




2,

3.

be

Ce

The foredpn affsirs of Theodore Hoosovelt'ls Adninistration.

L

b

World War 1

B

be

Ce

d.

L1

Hsouss Ameriean partieipation in YWorldd Wer I in the following

12,
(1) Tho end of the Anerican frontier,

(2) The noed for raw material to supsly our growing industyisl
eronoys

(3) Surplus pwdmtaé both in agrieulture and industyy, being
produced in the United States,

(h) Tdealism of meny Anericans to spread fyeedon to the world at

L.

Summarize in outline form the couses, the prineinal events, and
the results of the Spanish Ameriean Var.

Imvestipate the historical mystery of the destruction of the ladne
in Havenn Harbor, the imediate cause of the Sponish Anerican Yar,

Apgess the histordcal meaning of the Ponocs Cenal with resard to
the following points:

(1) The effect of the establisiment of the Hepublic of Panana on
our latin American policy.

(2) e effect of the Canal on American naval strength,

(3) The effeet tho Canal had upon American industry and foreign
trede.

Prepare a blography on Theodore Rooseveld

Meke a chronologieal cutline of events fyon the onening of the
wor in 1917 to the signming of the Treaty of Versailles ia 1619,

Afber reading Voodrow Wilson's war ressage stete the reasons why
he asked Congress to detlare wor on Germony in 1917.

sreast mobilization of American industry and a(mulmmg FRAL
ggg Mg and $he mobilisation, training, and carpaipn record of
«Fake

Prepare 2 biography of one of the following: Voodyow Wilson,
John J. Pershing, Bernard Dorush.

Diseuss why the United States rojosted the Treaty of Versailles,
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SEIFTRALIER THSY

s test is like o game, As you moke cach answer oholee you find out iow
mediately whether your ensver is right or wwenge In fact, in this test there
is often more than one answer. Guestions foy the SelfeTrainer wore prensred by
the teachers of the tean and the recults were used in guiding the smell roup
diceussions. This simplicity of scoring, provided by the Self-lrainer, imwode
iately presented to the group leader arcas that were in need of additional

clarification and prevented unneccssary dlscussion in areas that were understoof

SAIPIE TEST FOR SELF-TRAINER

The following are the rules in the use of the Selfwlrainer:

1, Hold the cand flat on the desk so only you see under the tob when your
choice iz made.

2s If you guese it will count against you as yowr peore i the murbor
right miymus the mybor wrong.

3+ De sure you are pulling the correct taeb,

Le Vhen you have completed the Selfelrainer test write your name on the
soore card and turm in for grading.

loro ia 8 sample problen for practicer

Examplet SelfeTrainer Tests make for better education becauses

(a) Immediate scoring keeps you fron practicing ervors.

126
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(b) Any selfesducation method is betier than group training,

(¢) learning the corrcet onswer avoids evbarrassnent later in class

discugsion,

(d) Hotivation and attention are better when playing the zame,

(¢) The test mst be objective and oven to diseussion.

For sach answer above you think is true pull off the o ,
Tradner card tsb on the Fxample lines Under the (a) teb for the first anmwor
you will find an (x) indicating it is a true or correct cholce. Ansuers (c),
(d)y and (e) are also true and have an (x) under the tabe., Answer (b) has a
zero (0) under the tab showing 1t is false, Eanecber theve may be rore than

one correct answer, Also, you must sublract for every error. ilave fun and
ronecber the lesl
1. President Janes Monroe in his second ammual message to Congress on
Degenibar 2, 1823, included statements of foreign policy that have
since bocoms knovm as the Monroe Doctrine,
™ following statements concarn tids doctrine and you are to detervine
whether they are correct or false,
(a) The Anerican continents are not to be cousidered for future colonizoe

(b) At the time it was stated the Yonroe Doctrine preatly disturbved the
FPuropean nowers.

(e) The prineinles expressed in the onroe Dootrine were joint statements
of fact agreed upon by Secretary Adars of the U.S. and Georsge
Canming, Forelign Secretary of Gmeat Britain,

(d) he Monroe Dootrine expressed the right of the United States to
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moddle in the internal affaive of any Puronean countdy.

(e) The lomroe Doctrine served as a foundation stone for the foreign
policy of the Us 3.

2+ The frontier botween Venezuela and British Julane had never boen wm+
upon between the two sovereimms, This controversy suddenly Dared wp
in 1895 and produced a case in wirich & £irst clase power {(roat
Britain) would test the prineinles of the ionroe Doctrine,

The Us 3¢ met the crisis in the following mannen

(2) Secrctary of State Oley held that the clainm of Great Britain uns right
ful and just and wos not 4o be considered a vioclation of the “onvoe
Doctrine.

(b) A note wae sent to london by the Secrotary of State arguing that the
British refusal to arbitrate was & violation of the “owroe Doctrine,

{c) Refused to socept the position of Greast Britain that the iopoeins of
srvitration was wirvasonable and sontrary to international Lo,

(d) Forced the Dritish to ascept arbitration of a comdssion appointed by
the President of the United Statos because of the superior nuvel and
ground forces of the United States,

(e) Arcused susploions and fears in the minds of some Latin Americsns by a
dondal of some of the principles of Panednsricanism,

3¢ The ideal wheroby the countrics of tho Westewn lHesdephere are jJoined
together as equals 4in the esteblishing of pence and good will s lmowm
as Pan-inoricanism.

The United States haa rescted to the ideals of Panwimericanisn
following mannox:

v
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(a) The tnited States has fostored and contimues to fostor the ideals of

(b) The Undted States felt thore was no neod for cooperation with oup
Latin American friondes at the beginning of the Twentieth Contuivy.

{c) The United States recogmizes that for survival iodey it 4o nosessory
not only to support the ideals of PanwAmcriconis: but alse to lrple-
nont this support with financial aid,

(a) The ailons of the United States soverncont have lod the Jatin Ascrie
can gountries to have full faith and trust in how,

(e) James G, Blaine, Garficld's Seorctary of State was opposed to the
ideals and spirit of Paneimericamisn,

e In every conflict the:
exception, Ve might describe asome of the
of this war by the following:

{s) The Anerican people after 1890 showed very little interest in owning
colonies, They still had fyontier land to setile.

(b) Hen 1ike Theodore Roosevelt, lienry Cabot Lodge and John Hay ware mon
of peace and feared the naval strength of Spain,

() The leading nowspspers of New York, the ligu Yox)
re Hoarst and the lew York iwﬂg ouned by Mulitsor wers too busy with
circulation problers and paid wvory 1ittle attention to the ovents in
Cuba,

{a) The Teller Anendment, a joint resolution passed by Congress on April
19, 1398, asserted that the Island of Cuba would be anhewod and be=
come & possession of the United States,

¢ are many ciusese <Jhe war with Spain was no
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(e) The irresponsible and selfwinterested journalisis of the era must
bear a large burden of responsibility for the SvanisheAmerican Var.
They made the poople want it and, maldng the neorle want it, thay nade
Congross want it.

anded the Spanishefierican Vor oo signed on
12,

5. The sivistice thot
Avgust 12, and waz folloved by the Dreaty of Pards o Desorber

Sone of the provigions of the treety werct

(a) Spain wes o give freodon to Cubs, and Cube wop b0 cone under the
control of the United States for a pericd of fifty yoars.

(b) Puerto Rico and Gusn were coded to the Unitod Statoo.

(c) The Philippines were to be set free in accordance wilh the principle
set out in the Teller Amendnent,

(d) The scquisition of the Philippines rede us an imperialistic mtion.
This made 1t difffeult in persuading the Senate to 1wiify the Treaty
of Paris.

{e) Imperialism ¢id not becone a major issue in the noxt prosidential
election becouse Jrymn, the Democwatic glandurd bomwy insioted upon
cerpaipgning on the froe silvor platisrn,

6+ Hawaii became an incorporated territary of the United States by the
Organic Act of 1900,

Conditions of the Ast and some events that brought about the Aot were:

(a) Americans in the Hewaiian Islands, aspisted by the orew of a U.Sa
Warahip, overthrew the nalive ruler, set up an independent state and
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(b) President Cleveland, vhen he cane inbo office, withdirew Anerican
troops fyom Hewald and attempted to restore, wvithout suocess, the
foroer ruler to hor throne.

{c) Persons who had been citisens of the Republic of Haweld would never be
#les to acquire Amexican citizenship,

(d) Under the Organic Act of 1900, mwwzmmwmw
by the people for a period of four years.

(e) The Act specifically stated that lewmii would never |
within the Union.

7o At the Treaty of Paris, that was signed on Decerbor 10, 1090, the
Philirpine Islands were ceded to the United States. This was a bold
step for our gountryy we were confyonted squarely with the issue of
outright and undiscuised imperislisn,

The Senate ratified the Treaty of Paris lor the following reasons:

(a) The Prilippine Islands were well lmown by our people and government
and they felt that its annexation was necessary for the safely of owr
governnent,

(b) The imperialists and ant sts were united in their views as
to the amexation of the Philippine Islands,

(e) In general, the expansionistswThe foosavelts, the Lodges, and the
Hahangwelew where the Phdlippines were and they wvanted then for the
United States.

(d¢) e Jones Act of 1916 soffoned the imperialistic mature of cur governe
ment by making independence nosaible in the foresecenble fubure,

(e) The Tydings=iicDuffie Act of 193L counterocted the offects of the
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Jones Act of 1916 and made it impossible for tho Phdlippine Islands
to evor seoure independence.

8, The taling of the Philippincs led us into an involvement in the
polities of Asia., This involvenont caused us to m&k@ a pronounconend
of the Open Door Poliey.

Sone of the reasons for and the effects of the Upen Door Polley were:

(a) If China were pernitted to be partitioned our commeos with China
would vanish behind the restrictions of the partitioners.

(b) If the Open Door Polioy wes maintained Great Dritain could dominate
the market with her goods and her siips,

{c) The United States in declaring the Open Door Policy sought and was
refused the ooopsration of Ureat Britain,

(a) Involvement in the politios wvm opened the door to our later ine
volvenents in Duropo.

(e) Our policy stated that we would presexve the open door and the tarrie
torial integrity of China,

9. With the growth and dovelopment of the "Amcrican Fnpire," the courts
were called upen (Insulsr Cases) to determine the rights and prive
ilopes of the inhabitants of our new possossiociss

The following are some of the findings of ocur courds:

(a) The inhabitante in all our new possessions shall enjoy all the rights
and privileges of the United States citizons,

(b) A1l colonies should be considered in the same 1light and be dealt with
accordingly.

(¢) Insular posscasions were divided into two cateporices incorporuted and
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unincorporated.
{d) Uniroorporated territories are not to be eonsi

thedy exports are not nevesssrily to be conlrolled by American custon
duties.

{e) Fundanental rights, the right to enjoy life, liberty and the rigit of
moperty, were guaranteed to all who come undor the sovereignty of the
United States but rrocedural rights such as tvial by jwry ave nob exw
tended to inhabitants to unincorporated teryitorics,

10. Puerto Rico has been imown as the showcase of American demeracy.
The Puerto Ricans formerly resented the yule of the Uniled Statos but
nowr heve chosen o remain in the United States and are confident of a
bright futures

The change in attituds of the people and governnent of Puerte Rloo is due

tos

(a) The United States has always extendod to the inhobitante of Pucrio
Rico the rights and privileges that we extend to our own citicens.

(b) Puerto Rico was ceded to us by Spain after the Spanisheinericen Vare

(e) Puerto Rico today is & Commonwealth which permits it to enjoy politie

18 of independence as well ag economic advontares by boing
conmectod with the United States.

(d) Puerto Ricans are not subject to United States income taxes but are
lisble for mllitary duty.

{c) Because Puerto Rico is a Commonwealth, its citizens are not permitted
freoc access to tho United States.
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DIRECTIONS:

This booklet contains a series of statements. Read each one, decide
how you feel about it, and then mark your answer on the special
answer sheet. MAKE NO MARKS ON THE TEST BOOKLET.
If you agree with a statement, or feel that it is true about you,
answer TRUE. If you disagree with a statement, or feel that it is
not true about you, answer FALSE.

In marking your answers on the answer sheet, make sure that
the number of the statement is the same as the number on the
answer sheet. Be sure to answer either TRUE or FALSE for every
statement, even if you have to guess at some.




California Psyehological Snventory

1. I enjoy social gatherings just to be with

people.

The only interesting part of the newspaper
is the “funnies.”

3. Ilooked up to my father as an ideal man.

10.

11.

12.

13.
14.

15.

16.

17.
18.

19.

20.

21.

ct

A person needs to “show off” a little now

and then.

Our thinking would be a lot better off if we
would just forget about words like “prob-
ably,” “approximately,” and “perhaps.”

I have a very strong desire to be a success in
the world.

When in a group of people I usually do
what the others want rather than make sug-
gestions,

I liked “Alice in Wonderland” by Lewis
Carroll.

I usually go to the movies more than once
a week.

Some people exaggerate their troubles in or-
der to get sympathy.

People can pretty easily change me even
though I thought that my mind was already
made up on a subject.

I often feel that I made a wrong choice in
my occupation.

I am very slow in making up my mind.

I always follow the rule: business before
pleasure.

Several times a week I feel as if something
dreadful is about to happen.

There’s no use in doing things for people;
you only find that you get it in the neck in
the long run.

I would like to be a journalist.

A person who doesn’t vote is not a good
citizen.

I think I would like the work of a building
contractor.

I have had very peculiar and strange experi-
ences.

My daily life is full of things that keep me
interested.

22,

23.

24,

25.

26.

27.

28.

29.

30.

31.

32,

33.
34.

35.

36.

37.

38.

39.

40.

41.

When a person “pads” his income tax re-
port so as to get out of some of his taxes,
it is just as bad as stealing money from the
government.

In most ways the poor man is better off than
the rich man.

I always like to keep my things neat and
tidy and in good order.

Clever, sarcastic people make me feel very
uncomfortable.

It’s a good thing to know people in the right
places so you can get traffic tags, and such
things, taken care of.

It makes me feel like a failure when I hear
of the success of someone I know well,

I think I would like the work of a dress
designer.

I am often said to be hotheaded.
I gossip a little at times.

I doubt whether I would make a good
leader.

I tend to be on my guard with people who
are somewhat more friendly than I had ex-
pected.

Usually [ would prefer to work with women.

There are a few people who just cannot be
trusted.

I become quite irritated when I see someone
spit on the sidewalk.

When I was going to school I played hooky
quite often.

I have very few fears compared to my
friends.

It is hard for me to start a conversation with
strangers.

I must admit that I enjoy playing practical
jokes on people.

I get very nervous if I think that someone
is watching me.

For most questions there is just one right
answet, once a person is able to get all the
facts.

42,

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.
56.

57.

58.

59.

60.

61.
62.

I sometimes pretend to know more than I
really do.

It’s no use worrying my head about public
affairs; I can’t do anything about them any-
how.

Sometimes I feel like smashing things.

As a child I used to be able to go to my
patents with my problems.

I think I would like the work of a school
teacher.

Women should not be allowed to drink in
cocktail bars.

Most people would tell a lie if they could
gain by it.
When someone does me a wrong I feel I

should pay him back if I can, just for the
principle of the thing.

I seem to be about as capable and smart as
most others around me.

Every family owes it to the city to keep their
sidewalks cleared in the winter and their
lawn mowed in the summer.

I usually take an active part in the enter-
tainment at parties.

I think I would enjoy having authority over
other people.

I find it hard to keep my mind on a task
or job.

Some of my family have quick tempers.

I hate to be interrupted when I am working
on something.

I have sometimes stayed away from another
person because I feared doing or saying
something that I might regret afterwards.

I get very tense and anxious when I think
other people are disapproving of me.

The trouble with many people is that they
don’t take things seriously enough.

1 have often met people who were supposed
to be experts who were no better than L

I liked school.

I think Lincoln was greater than Washing-
ton.

3. It is always a good thing to be frank.

64.
65.

66.
67.

68.
69.

70.

71.
72.
73.

74.

75.

76.

77.

78.

79.
80.

81.

82.

83.

84.

85.

A windstorm terrifies me.

1 think I would like the work of a clerk in
a large department store.

Sometimes I feel like swearing.

I feel sure that there is only one true re-
ligion.

I am embarrassed by dirty stories.

I would disapprove of anyone’s drinking to
the point of intoxication at a party.

Sometimes I cross the street just to avoid
meeting someone.

I get excited very easily.
I used to keep a diary.

Maybe some minority groups do get rough
treatment, but it’s no business of mine.

It is very hard for me to tell anyone about
myself.
We ought to worry about our own country

and let the rest of the world take care of
itself.

I often feel as if the world was just passing
me by.
When I get bored I like to stir up some ex-

citement.

I like to boast about my achievements every
now and then.

I am af;aid of deep water.
There have been times when I have been
very angry.

I must admit I often try to get my own way
regardless of what others may want.

I think I would like the work of a garage
mechanic,

I usually feel nervous and ill at ease at a
formal dance or party.

I have at one time or another in my life tried
my hand at writing poetry.

1 don’t like to undertake any project unless
I have a pretty good idea as to how it will
turn out.

SET
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86. Most of the arguments or quarrels I get into
are over matters of principle.

87. I like adventure stories better than roman-
tic stories.

88. I do not like to see people carelessly
dressed.

89. Once a week or oftener I feel suddenly hot
all over, without apparent cause.

90. As long as a person votes every four years,
he has done his duty as a citizen.

91. Sometimes I think of things too bad to talk
about.

92. People often expect too much of me.
93. I would do almost anything on a dare.
94. With things going as they are, it's pretty

hard to keep up hope of amounting to
something.

95. The idea of doing research appeals to me.

96. I take a rather serious attitude toward ethi-
cal and moral issues.

97. I would like the job of a foreign corre-
spondent for a newspaper.

98. People today have forgotten how to feel
properly ashamed of themselves.

99. I cannot keep my mind on one thing.
100. I prefer a shower to a bathtub.

101. I must admit that I often do as little work
as I can get by with.

102. I like to be the center of attention.

103. I like to listen to symphony orchestra con-
certs on the radio.

104. I would like to see a bullfight in Spain.
105. I am fascinated by fire.

106. The average person is not able to appreci-
ate art and music very well.

107. T can be friendly with people who do
things which I consider wrong.

108. I have no dread of going into a room by
myself where other people have already
gathered and are talking.

109. I get pretty discouraged sometimes.

110.

112,

113,

114.

115.

116.

117.

118.

119.

120.

121.
122.

123.

124.

125.

126.

127.

128.

129.
130.

The thought of being in an automobile
accident is very frightening to me.

- When in a group of people I have trouble

thinking of the right things to talk about.

I set a high standard for myself and I feel
others should do the same.

School teachers complain a lot about their
pay, but it seems to me that they get as
much as they deserve.

At times I feel like picking a fist fight with
someone.

Sometimes I have the same dream over and
over.

It is annoying to listen to a lecturer who
cannot seem to make up his mind as to
what he really believes,

I don’t blame anyone for trying to grab all
he can get in this world.

I believe we are made better by the trials
and hardships of life.

Planning one’s activities in advance is very
likely to take most of the fun out of life.

I do not always tell the truth.
I was a slow learner in school.
I like poetry.

I think I am stricter about right and wrong
than most people.

I am likely not to speak to people until
they speak to me.

There is something wrong with a person
who can’t take orders without getting an-
gry or resentful.

I do not dread seeing a doctor about a sick-
ness or injury.

I always try to consider the other fellow’s
feelings before I do something.

It takes a lot of argument to convince most
people of the truth.

I think I would like to drive a racing car.

Sometimes without any reason or even
when things are going wrong I feel excit-
edly happy, “on top of the world.”

131.

132,
133.
134,

135.

136.

137.

138.
139.

140.
141.

142.

143.

144.
145.

146.
147.
148.

149.

150.

151.
152.

153.

154.

One of my aims in life is to accomplish
something that would make my mother
proud of me.

I fall in and out of love rather easily.
I feel as good now as I ever have.

It makes me uncomfortable to put on a
stunt at a party even when others are doing
the same sort of thing.

I wake up fresh and rested most mornings.

Most people make friends because friends
are likely to be useful to them.

I wish I were not bothered by thoughts
about sex.

I seldom or never have dizzy spells.

It is all right to get around the law if you
don’t actually break it.

I enjoy hearing lectures on world affairs.

Parents are much too easy on their children
nowadays.

Most people will use somewhat unfair
means to gain profit or an advantage rather
than to lose it.

I like to be with a crowd who play jokes
on one another.

I am somewhat afraid of the dark.

I have a tendency to give up easily when I
meet difficult problems.

I would like to wear ex-pensive clothes.
I certainly feel useless at times.

I believe women should have as much sex-
ual freedom as men.

I consider a matter from every standpoint
before I make a decision.

Criticism or scolding makes me very un-
comfortable.

I have strange and peculiar thoughts.
I read at least ten books a year.

If I am not feeling well I am somewhat
cross and grouchy.

I like tall women.

155. A person should adapt his ideas and his
behavior to the group that happens to be
with him at the time.

156. I hardly ever get excited or thrilled. '

157. I have the wanderlust and am never happy
unless I am roaming or traveling about.

158. I frequently notice my hand shakes when I
try to do something.

159. 1 feel nervous if 1 have to meet a lot of
people.

160. I would like to hear a great singer in an
opera.

161. I am sometimes cross and grouchy without
any good reason.

162. Every citizen should take the time to find
out about national affairs, even if it means
giving up some personal pleasures.

163. I like parties and socials.

164. My parents have often disapproved of my
friends.

165. Ido not mind taking orders and being told
what to do.

166. In school I always looked far ahead in
planning what courses to take.

167. I should like to belong to several clubs or
lodges.

168. My home life was always happy.

169. Teachers often expect too much work from
the students.

170. I often act on the spur of the moment with-
out stopping to think.

171. I think I could do better than most of the
present politicians if I were in office.

172. I do not have a great fear of snakes.

173. My way of doing things is apt to be mis-
understood by others.

174. I never make judgments about people until
I am sure of the facts.

175. I have had blank spells in which my activi-
ties were interrupted and I did not know
what was going on around me.

SET




Califprnia Psychotogical Snvenlory

176.

177.
178.

179.

180.

181.

182.

183.

184.

185.

186.

187.
188.

189.

190.

191.

192,

193.

194.

195.

196.

I commonly wonder what hidden reason
another person may have for doing some-
thing nice for me.

I am certainly lacking in self-confidence.

Most people are secretly pleased when
someone else gets into trouble.

When I work on a committee I like to take
charge of things.

My parents have generally let me make my
own decisions.

I always tried to make the best school
grades that I could.

I would rather go without something than
ask for a favor.

Sometimes I feel as if I must injure either
myself or someone else.

I have had more than my share of things
to worry about.

I often do whatever makes me feel cheerful
here and now, even at the cost of some
distant goal.

I usually don’t like to talk much unless I
am with people I know very well.

I am inclined to take things hard.

I am quite often not in on the gossip and
talk of the group I belong to.

In school my marks in deportment were
quite regularly bad.

Only a fool would ever vote to increase his
own taxes.

I can remember “playing sick” to get out
of something,

When I meet a stranger I often think that
he is better than I am.

I would be ashamed not to use my privilege
of voting.

I like to keep people guessing what I'm
going to do next.

The most important things to me are my
duties to my job and to my fellowman.

I think I would like to fight in a boxing
match sometime.

197.
198.

199.
200.

201.

202.

203.

204.

205.

206.

207.

208.

209.

210.
211.

212.

213.

214.

215.
216.

217.
218.

Once in a while I laugh at a dirty joke.

Before 1 do something I try to consider
how my friends will react to it.

I would like to be a soldier.

In a group of people I would not be em-
barrassed to be called upon to start a dis-
cussion or give an opinion about something
I know well.

I have no patience with people who believe
there is only one true religion.

If given the chance I would make a good
leader of people.

When things go wrong I sometimes blame
the other fellow.

I like to plan a home study schedule and
then follow it.

I enjoy a race or game better when I bet
on it.

I have often found people jealous of my
good ideas, just because they had not
thought of them first.

Sometimes at elections I vote for men
about whom I know very little.

I like to go to parties and other affairs
where there is lots of loud fun.

Most people are honest chiefly through
fear of being caught.

I very much like hunting.

I have frequently found myself, when
alone, pondering such abstract problems as
freewill, evil, etc.

I have never been in trouble with the law.

It makes me angry when I hear of someone
who has been wrongly prevented from vot-

ing.
In school I was sometimes sent to the prin-
cipal for cutting up.

I would like to write a technical book.

At times 1 have worn myself out by un-
dertaking too much.

I think I would like the work of a librarian.

I love to go to dances.

219.

220.

221.

222,

223,
224,

225.

226.

227.

228.
229,

230.

231.

232,

233.

234,

235.

236.

237.

238.
239.
240.
241.

Most people inwardly dislike putting them-
selves out to help other people.

I feel uneasy indoors.

People have a real duty to take care of
their aged parents, even if it means mak-
ing some pretty big sacrifices.

I would like to belong to a discussion and
study club.

I keep out of trouble at all costs.
I usually expect to succeed in things I do.

People pretend to care more about one an-
other than they really do.

Most people worry too much about sex.

It is hard for me to find anything to talk
about when I meet a new person.

I like to read about history.
I much prefer symmetry to asymmetry.

I would rather be a steady and dependable
worker than a brilliant but unstable one.

I am apt to show off in some way if I get
the chance.

Sometimes I feel that I 'am about to go to
pieces.

A person does not need to worry about
other people if only he looks after himself.

We ought to pay our elected officials bet-
ter than we do.

I can honestly say that I do not really mind
paying my taxes because I feel that’s one
of the things I can do for what I get from
the community.

I am so touchy on some subjects that I
can’t talk about them.

The future is too uncertain for a person
to make serious plans.

Sometimes I just can’t seem to get going.
I like to talk before groups of people.
I would like to be a nurse.

The man who provides temptation by leav-
ing valuable property unprotected is about
as much to blame for its theft as the one
who steals it.
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242,
243.

244.

245.
246.
247.
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249,
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251.
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253,

254,

255,

256.

257.

258.

259.
260.

261.

262.

263.

264.

I am a good mixer.

I am often bothered by useless thoughts
which keep running through my mind.

If I were a reporter I would like very much
to report news of the theater.

Most of the time I feel happy.
I like to plan out my activities in advance.

When a man is with a woman he is usually
thinking about things related to her sex.

I must admit that I have a bad temper, once
I get angry.

I like mechanics magazines.

I must admit I find it very hard to work
under strict rules and regulations.

I like large, noisy parties.

I sometimes feel that I am a burden to
others.

When prices are high you can’t blame a
person for getting all he can while the
getting is good.

I have never deliberately told a lie.

Only a fool would try to change our Amer-
ican way of life.

I want to be an important person in the
community.

I often feel as though I have done some-
thing wrong or wicked.

In school I found it very hard to talk be-
fore the class.

I usually feel that life is worthwhile.

I always try to do at least a little better
than what is expected of me.

We ought to let Europe get out of its own
mess; it made its bed, let it lie in .it.

There have been a few times when I have
been very mean to another person.

Lawbreakers are almost always caught and
punished.

I would be very unhappy if I was not suc-
cessful at something I had seriously started
to do.
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272.
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278.

279.
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281.

282.

283.
284.

285.
286.
287.

288.

I dread the thought of an earthquake.
I think most people would lie to get ahead.
I am a better talker than a listener.

At times 1 have been very anxious to get
away from my family.

I like science.,
I often lose my temper.

My parents were always very strict and
stern with me.

I must admit I feel sort of scared when I
move to a strange place.

I am bothered by people outside, on street-
cars, in stores, etc., watching me.

I'm pretty sure 1 know how we can settle
the internatiofial problems we face today.

Sometimes I rather enjoy going against the
rules and doing things I'm not supposed to.

I have very few quarrels with members of
my family.

I have no fear of water.

If 1 get too much change in a store, I al-
ways give it back.

I often get disgusted with myself.

I enjoy many different kinds of play and
recreation.

Society owes a lot more to the businessman
and the manufacturer than it does to the
artist and the professor.

A large number of people are guilty of
bad sexual conduct.

I like to read about science.

It is hard for me to act natural when I am
with new people.

I refuse to play some games because I am
not good at them.
I have never done anything dangerous for

the thrill of it.

I think I would like to belong to a singing
club.

As a youngster I was suspended from
school one or more times for cutting up.
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297.

298.
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307.
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There have been times when I have wor-
ried a lot about something that was not
really important.

I have never been in trouble because of my
sex behavior.

I think I would like to belong to a motor-
cycle club.

I used to like it very much when one of my
papers was read to the class in school.

Every now and then I get into a bad mood,
and no one can do anything to please me.

I feel that I have often been punished with-
out cause.

I would be willing to give money myself
in order to right a wrong, even though I
was not mixed up in it in the first place.

I would like to be an actor on the stage or
in the movies.

At times I have a strong urge to do some-

thing harmful or shocking.

I often get feelings like crawling, burning,
tingling, or “going to sleep” in different
parts of my body.

I don’t seem to care what happens to me.

Police cars should be especially marked so
that you can always see them coming.

I am afraid to be alone in the dark.

I have often gone against my. parents’
wishes.

We should cut down on our use of oil, if
necessary, so that there will be plenty left
for the people fifty or a hundred years

from now.

When the community makes a decision, it
is up to a person to help carry it out even
if he had been against it.

I often wish people would be more definite
about things.

I have nightm ires every few nights.

If T am driving a car, I try to keep others
from passing me.

I have a great deal of stomach trouble.
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318.
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326.

327.
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I have been afraid of things or people that
I knew could not hurt me.

I ' would rather have people dislike me than
look down on me.

I cannot do anything well.

Any man who is able and willing to work
hard has a good chance of succeeding.

I hardly ever feel pain in the back of the
neck.

I must admit I try to see what others think
before I take a stand.

People should not have to pay taxes for
the schools if they do not have children.

My parents wanted me to “make good” in
the world.

I often think about how I look and what
impression I am making upon others.

"When I was a child I didn’t care to be a

member of a crowd or gang.

Ina group, I usually take the responsibility
for getting people introduced.

I would be willing to describe myself as a
pretty “'strong” personality.

I almost never go to sleep.

I do not like to loan my things to people
who are careless in the way they take care
of them.

I have never done any heavy drinking.
Voting is nothing but a nuisance.

When I am feeling very happy and active,
someone who is blue or low will spoil it all.

It is annoying to listen to a lecturer who
cannot seem to make up his mind as to
what he really believes.

I find it easy to “‘drop” or “break with” a
friend.

I find that a well-ordered mode of life
with regular hours is congenial to my tem-
perament. ‘

It is hard for me to sympathize with some-
one who is always doubting and unsure
about things.
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Everything tastes the same.

331. I often start things I never finish.

332.

333.

334.

335.
336.

337.

338.
339.
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348.

349.

350.
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I could be perfectly happy without a éingle
friend.

Education is more important than most

people think.

I get nervous when I have to ask someone
for a job.

There are times when I act like a coward.

Sometimes I used to feel that I would like
to leave home.

Much of the time my head seems to hurt

“all over.

I never worry about my looks.

I have been in trouble one or more times
because of my sex behavior.

Our thinking would be a lot better off if we
would just forget about words like “prob-
ably,” “‘approximately,” and “perhaps.”

My people treat me more like a child than
a grown-up.

Some people exaggerate their troubles in
order to get sympathy.

In school most teachers treated me fairly
and honestly.
I am made nervous by certain animals.

I go out of my way to meet trouble rather
than try to escape it.

I must admit I am a pretty fair talker.

I never make judgments about people until
I am sure of the facts.

I usually try to do what is expected of me,
and to avoid criticism.

If a person is clever enough to cheat some-
one out of a large sum of money, he ought
to be allowed to keep it.

A persoﬁ should not be expected to do any-
thing for his community unless he is paid
for it.

Some of my family have habits that bother
and annoy me very much.

SET
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372.

373.
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I must admit I have no great desire to
learn new things.

No one seems to understand me.

A strong person will be able to make up his
mind even on the most difficult questions.

I have strong political opinions.
I seldom worry about my health.

For most questions there is just one right
answer, once a person is able to get all the
facts.

I dream frequently about things that are
best kept to myself.

I think I am usually a leader in my group.

It is impossible for an honest man to get
ahead in the world.

I like to have a place for everything and
everything in its place.

I have never seen a vision.

I don’t like to work on a problem unless
there is the possibility of coming out with
a clear-cut and unambiguous answer.

It bothers me when something unexpected
interrupts my daily routine.

The future seems hopeless to me.
I never seem to get hungry.
My home life was always very pleasant.

I have had no difficulty starting or holding
my urine.

I seem to do things that I regret more often
than other people do.

Disobedience to any government is never
justified.

I would rather be a steady and dependable
worker than a brilliant but unstable one.

1 have reason for feeling jealous of one or
more members of my family.

My table manners ate not quite as good
at home as when I am out in company.

I would never go out of my way to help
another person if it meant giving up some
personal pleasure.

375.

376.

377.

378.
379.

380.
381.
382.
383.

384.

385.

386.

387.

388.

389.

390.
391.

392.

393.
394.

395.

396.

397.

398.

There are certain people whom I dislike so
much that I am inwardly pleased when
they are catching it for something they
have done.

I enjoy planning things, and deciding what
each person should do.

Most of the arguments or quarrels I get
into are over matters of principle.

1 doubt if anyone is really happy.

I would rather not have very much respon-
sibility for other people.

I am known as a hard and steady worker.
My mouth feels dry almost all the time.
Success is a matter of will power.

I usually have to stop and think before I
act even in trifling matters.

Most people would be better off if they
never went to school at all.

It is pretty easy for people to win argu-
ments with me.

I know who is responsible for most of my
troubles.

I don’t like things to be uncertain and un-
predictable.

When I am cornered I tell that portion of
the truth which is not likely to hurt me.

I get pretty discouraged with the law when
a smart Jawyer gets a criminal free.

I have not lived the right kind of life.
I am quite a fast reader.

I daydream very little.

I have used alcohol excessively.

Even when I have gotten into trouble I was
usually trying to do the right thing.

It is very important to me to have enough
friends and social life.

I sometimes wanted to run away from
home.

Once I have my mind made up I seldom
change it.

Life usually hands me a pretty raw deal.
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400.

401.
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404.
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410.
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416.
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At times I have been so entertained by the
cleverness of a crook that I have hoped he
would get by with it.

I think I am stricter about right and wrong
than most people.

Most young people get too much educa-
tion.

I have had attacks in which I could not con-
trol my movements or speech, but in which
I knew what was going on around me.

I have a natural talent for influencing

people.

I'am in favor of a very strict enforcement
of all laws, no matter what the conse-
quences.

People often talk about me behind my
back.

I have one or more bad habits which are so
strong that it is no use fighting against
them,

I have had no difficulty in starting or hold-
ing my bowel movement.

Ialways see to it that my work is carefully
planned and organized.

I would never play cards (poker) with a
stranger.

I regard the right to speak my mind as
very important.

I am bothered by acid stomach several
times a week.

I like to give orders and get things moving.
I get all the sympathy I should.

I do not read every editorial in the news-
paper every day.

I have felt embarrassed over the type of
work that one or more members of my
family have done.

I don’t think I'm quite as happy as others
seem to be.

Any job is all right with me, so long as it
pays well.

I am embarrassed with people 1 do not
know well.

A
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It often seems that my life has no meaning.

I used to steal sometimes when I was a
youngster.

I don’t really care whether people like me
or dislike me.

I feel like giving up quickly when things
go wrong.

If people had not had it in for me I would
have been much more successful.

The one to whom I was most attached and
whom I most admired as a child was a
woman (mother, sister, aunt, or other
woman).

I have often felt guilty because I have pre-
tended to feel more sorry about something
than I really was.

There have been times when I have been
very angty.

There are a few people who just cannot be
trusted.

My home as a child was less peaceful and
quiet than those of most other people.

Even the idea of giving a talk in public
makes me afraid.

The things some of my family have done
have frightened me.

As a youngster in school I used to give the
teachers lots of trouble.

I'am not afraid of picking up a disease or
germs from doorknobs.

It is more important that a father be kind
than that he be successful.

My skin seems to be unusually sensitive to
touch.

If the pay was right I would like to travel
with a circus or carnival.

I never cared much for school.

I am troubled by attacks of nausea and
vomiting.
I would have been more successful if

people had given me a fair chance.

The members of my family were always
very close to each other.
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I have often been frightened in the middle
of the night.

The trouble with many people is that they
don’t take things seriously enough.

I'm not the type to be a political leader.
My parents never really understood me.

I would fight if someone tried to take my
rights away.

I must admit that people sometimes dis-
appoint me.

If I saw some children hurting another
child, I am sure I would try to make them
stop.

People seem naturally to turn to me when
decisions have to be made.

Almost every day something happens to
frighten me.

I get sort of annoyed with writers who go
out of their way to use strange and unusual
words.

I set a high standard for myself and I feel
others should do the same.

I dislike to have to talk in front of a group
of people.

I work under a great deal of tension.

My family has objected to the kind of work
I do, or plan to do.

There seems to be a lump in my throat
much of the time.

I have more trouble concentrating than
others seem to have,

A person is better off if he doesn’t trust
anyone.

People who seem unsure and uncertain
about things make me feel uncomfortable.

My sleep is fitful and disturbed.

A strong person doesn’t show his emotions
and feelings.
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than they do now.

Even though I am sure I am in the right, I
usually give in because it is foolish to cause
trouble.

It is hard for me just to sit still and relax.

From time to time I like to get completely
away from work and anything that re-
minds me of it.

I must admit that I am a high-strung per-
son.

I am a very ticklish person.

At times I think I am no good at all.

I like to eat my meals quickly and not
spend a lot of time at the table visiting
and talking.

I must admit that it makes me angry when
other people interfere with my daily ac-
tivity.

If a person doesn’t get a few lucky breaks
in life it just means that he hasn’t been
keeping his eyes open.

I sometimes feel that I do not deserve as
good a life as I have.

I feel that I would be a much better person
if I could gain more understanding of my-
self.

I can’t really enjoy a rest or vacation unless
1 have earned it by some hard work.

I sometimes tease animals.
I have a good appetite.
I had my own way as a child.

I get tired more easily than other people
seem to.

I would be uncomfortable in anything
other than fairly conventional dress.

I sweat very easily even on eool days.

I must admit it would bother me to put a
worm on a fish hook.
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SOCIOGRANS

To understand and to be informed as to the soelal clinmats of the axperie

mental class, sociograne wore nrepareds The sociograms ware based upon the
following three questionst

1. Which student would you ke to have sit next to yo?
This question identifies fNiendshipc.

2. VUho would you like to wori with on a commitiee”
This question would identify students othor than friends that the
student feels he can work with on a projocts.

3¢ UWho would you like o be with in case of danger?
This question would identify individusls thet have gtebility.

The students had tho opportunity to list &t lesst thvee choices forr sach
question, The chodees were given as first choice, cecond choice, and thixd
¢hoice and were weighted according te the choice. First place roceived five
points, second place thres points, and thinrd place one point.

The following aye the charts nrepsred fyon the resulis of the sbove

quostiong,

wo




Question 1t Which student would you lilkw to have olt noxt to yw?

Choices

% 3

Chodce
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Choice

Firet
Choice

Rank dtudent

Total
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37




Question 11 Whioh student would you like to have sit noxt to you? (ocomt.)

U

Second Third
Chodce

Mot

Choloes

Total

Cholece

Student Chodce
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Question 1t Vhich siudent would you lilke to have sit noxt to you?  (oont,)
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Question 11 Which student would you lﬂﬂ’s 10 have sii next vo ;ma? {conte )

Fiyai Second Third - Vdghbed
Rank  Student  Choice  Cholce  Cholce  Uolal  Choloes
67 32 0
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Chodoes

Hho weuld you like to work with on a ccrwdtios?

uastion 21

Thixd

Second

Choise

Pirst

Total

Rank Student Chodoe

Chodoo
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Question 2% ‘ho would you like to work with on a comxiittec?

ww

Tidyd
Choice

First
Cholce

Rank

Second
Ghtﬁge

Student
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biivs
Quostion 2t Who would you like to work with on a comitiee? (conts)

First Second Third
Rank Student Cholee Choice Cholee Potal,

us 55 1 1
L6 é1 1 1
L7 62 1 2 3
48 63 1 1 2
Lo 37 1 1
50 7 1 1
51 L2 1 1
52 25 1 1
53 56 2 2
41 L3 1 1
55 30 1 1
56 3k 1 1
51 2h 1 1
50 52 A i
59 63 i 1
60 7
61 30
62 a3
43 60
& 50
65 Lo
66 36
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Guestion 21 Who would you like %o work with on a comuitioe? (conte)

Firet Second Thiyd Velgited
Rank Student Ghoice Choice Choice Total Cholcos

&7 T2 0
63 9 0
69 18 0
70 Th 0
. U 0
72 53 0
3 65 0
T 70 0
75 L6 ¢




Question 3% Who would you Ylike to be with in case of danges?

Second — Thixd
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Question 3t Who would you like to be with in case of donzer? (cont,)
Pirst Sceond Thixnd Veihted

Ronk Student Choice Chcice Choice Total Cholces
23 33 1 2 1 L 12
2l L 1 1 3 5 i
25 3 2 1 3 1
26 31 2 1 3 11
27 29 2 1 3 1L
28 19 1 1 3 5 11
29 ol 1 2 3 1n
30 66 2 1 3 1
3 32 2 2 10
32 39 1 1 2 4 10
33 17 1 1 2 8
3L 7 2 2 L 8
35 8 1 1 2 &
36 h1 1 3 h 8
37 55 1 1 2 8
33 1 1l 1 2 8
39 62 2 2 l
10 5 1 1 2 8
1 L2 2 1 3 7
L2 L3 1 1 2 6
L3 30 1 1 2 6
i 3k 2 2 6
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Question 3: Who would you like to be with in case of danger’ (cont,)
hs 9 2 2 6
k6 10 2 1 2 6
L7 16 1 1 5
L8 67 1l 1 5
1o 6 2 3 5
50 12 1 2 3 5
51 52 1 1 5
52 69 1 1 5
53 L3 1 2 Y
sl 53 1 1 2 1
1 2 1 1 3
56 Lo 1 1 3
57 56 1 1 3
58 61 1 1 3
59 w 2 2 2
60 2 1 1 1
61 26 1 1 1
62 63 1 1 1
63 68 1 1 1
6h 71 0
65 33 ]
66 60 ]




152

Question 3: Who would you like to be with in case of danger? (econt,)

Ramk  Student Cheive  Chotes  Totsl  Choices.
67 50 0
68 3% 0
69 18 0
70 7h 0
T 58 o
12 65 0
13 70 0
h L6 0
(4] 59 )







WHLT HAPPENED IN THh GHOUP

1. What wes the general atmosphere in the greup?

Fermal Informal
Competitive Cooperative
Hostile Supportive
Inhibited Permissive
Comments:

2. Quentity and quality of work accomplished

Accomplishment: High Low
Quality of Productiocn High Low
Goals: Clear Vague

— Methods: Clear Vague

Flesible - Inflexible

Comments:

3+ Leader behavior

Attentive to group needs

I

Supported cthers

Concerned only with topic Took sides

Dominated gg/up Helped group

Comments:

Le Perticipation

Most pecple talked Only few tzlked
Members involved Members apethetic
Group united_ Group divided

. Comments ¢




WHO MAKES WHAT KINDS OF CONTEIBUTION

1 2 3 4L 5 6 7

8

9

10 11 12 13 14 15

1. Encourages

Agrees, acoepts

3.

Arbitrates

be

Proposes action

5.

Asks Suggestions

6.

Gives Opinion

7o

Asks Opinion

8.

Gives information

9.

Seeks‘informations

10.

Poses problem

11,

Defines position

12,

Asks position

13.

Routine direction

14,

Depreciates self

15.

Autocratic manner

16.

Disagrees

17.

Self assertion

18.

Active aggression

19.

Passive aggression

Out-of-field
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EVALUATION AND ADJUSTMENT SERIES

GENERAL EDITOR: WALTER N. DUROST, SCHOOL OF EDUCATION, BOSTON UNIVERSITY
COBRDINATOR FOR SOCIAL STUDIES TESTS: ERLING M. HUNT, TEACHERS COLLEGE, COLUMBIA UNIVERSITY

CRARY AMERICAN HISTORY TEST

sy RYLAND W. CRARY
TEACHERS COLLEGE, COLUMBIA UNIVERSITY FORM M
DIRECTIONS:

Do not open this booklet until you are told to do so.

This is a test of your knowledge of American history. The test includes several different types of questions;
the exact directions for each kind are given within the test. You are to read each question, and decide which
answer is the best one; then record the answer on the answer sheet. You may answer a question even when you
are not perfectly sure that your answer is correct, but you should avoid wild guessing. Do not spend too much
time on any one question. Study the sample questions below, and notice how the answers are marked on the
separate answer sheet,

The directions below show you how to answer one type of question.

For Sample A in Column II you will find eight possible responses in Column I. Choose the phrase in Column I
which goes best with the name in Sample A and motice its letter. On the answer sheet locate the question nuwmber
and make a heavy black mark under the letter corresponding to the response which you have picked as correct.
Notice that all letters (a, b, ¢, d, e, f, g, and h) are not given for this question. Letters corresponding only to five
of the eight possible responses are entered on the answer sheet and these five letters are marked over the answer spaces.

COLUMN I , COLUMN It

. developments in radio

. atomic energy research

. combine thresher

. incandescent lighting

mass production Sample A. Thomas Edison
. wireless telegraphy

. radar development

. penicillin research

BR o o T

For Sample A the correct answer, of course, is “incandescent lighting,” which is answer d. Now look at your
answer sheet. At the top of the page in the left-hand column is a box marked SAMPLES. In the five answer
spaces (marked b, ¢, d, e, and g) after Sample A, a heavy mark has been made filling the space (the pair of
dotted lines) marked d.

The directions in the next paragraph show you how to answer a different type of question.
For the following question there are four possible answers. You are to decide which answer is the best one;
then mark the corresponding space on your answer sheel.

Sample B. The first President of the United States was —
a. Thomas Jefferson.
b. John Adams.
c. George Washington.
d. James Monroe.

The correct answer for Sample B is ““ George Washington,”” which is answer ¢, so you would answer Sample B
by making a heavy black mark that fills the space under the letter c. Do this now.

Read each question carefully and decide which one of the answers is best. Notice what letter your choice is.
Then, on the separate answer sheet, make a heavy black mark in the space under that letter. In marking your
answers always be sure that the question number in the test booklet is the same as the question number on the
answer sheet. Erase completely any answer you wish to change, and be careful not to make stray marks of any
kind on your answer sheet or on your test booklet. When you finish a page, go on to the next page. If you
finish the entire test before the time is up, go back and check your answers. Work as rapidly and as accurately
as you can. When you are told to do so, open your booklet to page 2 and begin.

Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois a
Copyright 1952 by World Book Company. Copyright in Great Britain. All righis reserved
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DIRECTIONS. For each of the following groups of items in Column 1T you will find eight possible responses in Column I. For each

item in Column II choose the phrase in Column I which goes best with it and notice its letler.

On the separate answer sheet locate the

question number and make a heavy black mark under the letter corresponding to the response which you have picked as correct. Notice
that all letlers (a, b, ¢, d, e, f, g, and h) are not given for each item. Only letters corresponding to five of the eight possible responses are
entered on the answer sheet for each item and these five lefters are marked over the answer spaces.
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. California became a state
. Kansas-Nebraska Bill

. Beginning of the “New Deal”

. placed colonial Massachusetts under oppressive Eng-
lish laws 9.
. encouraged industrial production during wartime

. taxed legal documents of the colonists

. Lincoln’s Second Inaugural Address

COLUMN I

Sherman Antitrust Act
Constitutional Convention
Taft-Hartley Act
Lindbergh’s flight

Wagner Act

-t

o s W N

COLUMN 1II

1787
1850 4
1854
1890
1933

. 1947

. extended provisions of the antitrust laws

. limited farm production to adjust to market conditions

. established a Federal Farm Board

. excluded Southerners from participating in govern- 7.

8. “Intolerable” Acts

ment during reconstruction

established codes of fair prices and minimum wages

Clayton Act

National Industrial Recovery Act

10.

. The Good Neighbor Policy
. Constitution of UNESCO

The Northwest Ordinance
Declaration of Independence
Wilson’s War Message

The Monroe Doctrine

The Atlantic Charter

13.

. defines rights of citizens accused of crimes

. freedom from fear 14.

. repeal of federal prohibition :

. suffrage for Negroes 13.

. suffrage for women 16.

. abolition of “lame duck’’ session

. direct election of Senators 17.

. presidential election procedures

. created the League of Nations

. concluded Spanish-American War 18

. gave United States title to Alaska )

. provided for joint control with Britain of any canal 19
through Panama 20

. established United Nations )

. ended French and Indian War 21.

. provided for Mexican recognition of United States 22
ownership of Texas and California

. established 5-5-3 naval agreement

. research on uses of the peanut 23

. transatlantic cable )

. radar development 24.
research in wireless telegraphy 25

. atomic bomb developments ’

. sulfanilamide discovery 26.

. mass production of cargo ships 27.

. aviation experimentation

[2]

11.

12.

“With malice toward none; with charity for all; with firmness
in the right, as God gives us to see the right, let us strive on to
finish the work we are in; to bind up the nation’s wounds; to
care for him who shall have borne the battle, and for his widow
and his orphan — to do all which may achieve and cherish a just
and lasting peace among ourselves and with all nations.”

“We owe it, therefore, to eandor, and to the amicable relations
existing between the United States and those powers, to declare
that we should consider any attempt on their part to extend their
system to any portion of this hemisphere as dangerous to our peace
and safety.”

«_ . . that since wars begin in the minds of men, it is in the minds
of men that the defenses of peace must be constructed; . ..”

«_ . religion, morality, and knowledge being necessary to good
government and the happiness of mankind, schools and the means
of education shall forever be encouraged. ...”

Fifth Amendment
Twelfth Amendment
Fifteenth Amendment
Twenty-first Amendment

Clayton-Bulwer Treaty

. Treaty of Paris, 1763

Treaty of Guadalupe Hidalgo

Washington Conference

. San Francisco Conference

Cyrus Field

George Washington Carver
Henry J. Kaiser

Los Alamos

Samuel P. Langley

Co on to the next page.
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DIRECTIONS.  In questions 28 through 32, read each statement in Column II; then decide which of the eight sources of information
in Column I s the best.

COLUMN 1 COLUMN 1II
a. Dictionary of American Biography . 1o »
b. Dictionary of American History 28. Derivation of the word “legislature
¢. Encyclopedia of the Social Sciences 29. Treaty of Washington, 1871
d. Who’s Who in America 30. Population of Naples ’
e. World Almanac . - Yopulation ol Napie
f. United States Census Report 31. Life of William Henry Harrison
g. Yearbook of Agriculture . . .
h. Webster’s International Dictionary 32. Biographical data on the present Secretary of Agriculture

DIRECTIONS. In questions 33 through 38, read each item referring to recent military history in Column II; then decide which of the
eight choices in Column I applies to it.

a. turning point of World War II in the Pacific 33. Hiroshima
b. scene of first use of the atomic bomb against enemy
territory 34. Inchon
c. fall of France in World War II 35. Dunkirk
d. capital of North Korea : .
e. most American casualties in World War IT 36. Battle of Midway
f. collapse of Italy in World War II 37. Battle of the Bulge
g. last large-scale campaign in the war against Japan .
h. spectacular amphibious operations in Korea 38. Okinawa

DIRECTIONS. In questions 39 through 42, read each achievement in Column II; then decide by which of the eight processes in Column I
it was achieved.

a. warlike conquest

b. administrative regulation 39. A ion of Alask:

c. Bill of Rights ceession of Alaska

d. Constitutional amendment 40. Guarantee of freedom of worship

e. negotiation and purchase 41. Development of political parties

f. Act of Congress

g. growth outside the law 42. End of unlimited term of the President of the United States
h. Supreme Court ruling

DireEcTIONS. In questzons 48 through 46, read each achievement in Column I1I; then decide which of the eight methods in Column I
was used most largely in its accomplishment in American history.

a. foreign capital

b. combined local, state, and federal support 43. Grand Coulee Dam

c. federal construction

d. state construetion 44. The steel industry

e. ml:lnlmpal support and cqntrol 45. The American highway system
f. private corporate enterprise :

g. private enterprise, codperatives, and federal aid 46. Canal building, 1820-1835

h. codperatives

DIRECTIONS. In questions L7 through 50, read each event in Column I I; then decide which of the eight events in Column I took place
in the same decade. (Example: 1850s, 1870’s, elc.) |

a. Monroe Doctrine

b. Lincoln-Douglas debates

. . 47. T A
c. Agricultural Adjustment Act ennessee Valley Act
d. Emancipation Proclamation 48. Dred Scott Decision
e. Election of William MecKinley 49, Hartford Convention

f. Atomic Energy Act
g. Election of Warren G. Harding 50. “Cross of Gold” Address
h. Treaty of Ghent

[ 8] Go on to the next page.




DIRECTIONS. Questions 51 through 58 are based on the map
above. For each question there are five possible answers. You
are to decide which answer ts correct; then mark the corresponding
space on your answer sheet.

51

The chief meat-packing center is represented on the map
by —

a. 1 b. 2 c. 3

d. 12 e. none of the above

52. The greatest steel center of the United States is represented

on the map by —

a. 3 b. 5 c. 8
d. 11 e. none of the above

53. The financial center of the United States is represented
on the map by —

a. 1 b. 3 c. 11
d. 12 e. none of the above

54. The automobile-manufacturing center of the United States
is represented on the map by —

a. 3 b. 4 c. 5
d. 8 e. none of the above

55. The first college founded in the English colonies is repre-

sented on the map by —

a. 4 b. 6 c. 7
d. 12 e. none of the above

56. The scene of the final battle of the War of 1812 is repre-
sented on the map by —

a. 1 b. 4 c. 7
d. 10 e. none of the above

57. The first permanent English settlement in America is
represented on the map by —

a. 4 b. 6 c. 7
d. 12 e. none of the above

58. The western terminal of the Santa Fe Railway is repre-
sented on the map by —

a. 2 b. 8 c. 9
e. none of the above

[ 4]

Crary: Am. Hist.-Bu

DIRECTIONS. Read the following paragraphs and the conclusions
(questions 59 through 66) below. Decide whether each conclusion
s correct or incorrect; then, on your answer sheet, opposite the
question number, make a heavy black mark under the letter T if a
conclusion s true and under the letter F if it i3 false.

I visited the corporate factory establishment at Waltham,
within a few miles of Boston. The Waltham Mills were at
work before those of Lowell were set up. The establishment
is for the spinning and weaving of cotton alone, and the con-
struction of the requisite machinery. Five hundred persons
were employed at the time of my visit. The girls earn two,
and sometimes three, dollars a week, besides their board.
The little children earn one dollar a week. Most of the girls
live in the houses provided by the corporation, which accom-
modate from six to eight each. When sisters come to the mill,
it is a common practice for them to bring their mother to keep
house for them and some of their companions in a dwelling
built by their own earnings. In this case, they save enough
out of their board to clothe themselves and have their two or
three dollars a week to spare. Some have thus cleared off
mortgages from their fathers’ farms; others have educated
the hope of the family at college; and many are rapidly acecu-
mulating an independence. I saw a whole street of houses
built with the earnings of the girls, some with piazzas and
green Venetian blinds, and all neat and sufficiently spacious. . . .

The people work about seventy hours per week, on the aver-
age. The time of work varies with the length of the days,
the wages continuing the same. All look like well-dressed
young ladies. The health is good, or rather (as this is too much
to be said about health anywhere in the United States) it is
no worse than it is elsewhere,

59. This selection describes conditions in the early twentieth
century.

60. The writer is favorably impressed with the conditions she
has observed.

61. Prices at the time were very low as compared to prices
today.

62. The writer is a mill worker herself.

63. The writer considers working conditions in the mills
-deplorable.

64. The writer is urging reform of working conditions in the
mills.

65. The writer is completely uncritical of the United States.

66. The writer seems to be a labor agitator.

DiRECTIONS. For each of the following questions there are four
possible answers. Y ou are to decide which answer is the best one;
then mark the corresponding space on your answer sheet.

67. Which of the following groups of Presidents did LEAST to
increase the influence of the executive branch?

a. Millard Fillmore, Chester Arthur, Warren G. Harding

b. Abraham Lincoln, Woodrow Wilson, Franklin D.
Roosevelt

¢. Thomas Jefferson, Grover Cleveland, Herbert Hoover

d. Andrew Johnson, Theodore Roosevelt, Calvin
Coolidge

Go on fo the next page.




68. What was the principal effect on the United States of the
North Korean invasion of South Korea in June, 19507

a. It brought a unanimous demand for a preventive war
against Russia.

b. It brought quick action on a largely expanded pro-
gram of military preparedness.

¢. It caused widespread demands that the United States
resign from the United Nations.

d. It ended criticism of the administration.

69. Which of the following labor unions was most important
in the period from 1890 to 19207

a. C.1.0.

b. A.F. of L.

¢. Knights of Labor

d. Brotherhood of Railroad Trainmen

70. What was the South’s greatest resource in the War
Between the States?

. stability of its economy

. foreign support

. industrial resources

. quality of its fighting men and leaders

Qe T

71. What was Lincoln’s stand on slavery in the campaign of
18607

a. He accepted the principle of popular sovereignty.

b. He urged immediate abolition of slavery.

c. He favored emancipation by government purchase of
slaves.

d. He believed that slavery should not be allowed to
spread farther.

72. Why has the United States abandoned its former position
of isolationism in world affairs?

a. It has set out on a career of world domination.

b. The lessons of history have proved the impractica-
bility of this position. )

c. Statesmen have persuaded us that a different foreign
policy was needed.

d. The nations of western Europe have tricked us into
an undesirable position.

73. What was the chief cause of death in the War Between the
States?

a. rifle fire
b. shrapnel
¢. poison gas
d. disease

74. Which of the following government agencies designed to
combat the depression originated during the Hoover ad-
ministration?

a. Works Progress Administration

b. Federal Security Agency

c. Federal Housing Authority

d. Reconstruction Finance Corporation

75.

76.

77.

78.

79.

- 80.

81.

82.

[5]
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Over which of the following did the United States estab-
lish a protectorate for the purpose of obtaining air bases
prior to entrance into World War 1I?

a. Greenland
b. the Hebrides
¢. Labrador
d. Spitzbergen

Which of the following was not a campaign issue in' 1948,
but became an issue in 19507

a. foreign policy

b. labor policy

¢. tax policy

d. administrative efficiency

‘What was Daniel Webster’s idea of the Union as set forth
in his reply to Hayne of South Carolina?

. a union of people

. a binding treaty

. a compact among states
. a military alliance

[~ I ]

Which of the following was the last territory to be secured
by the United States?

a. Alaska

b. Hawaii

c. Cuba

d. the Panama Canal Zone

In which of the following periods did railway mileage in
the United States increase from 380,000 miles to about
250,000 miles?

a. 1830-1870
b. 1840-1880
c. 1860-1910
d. 1890-1930

Which of the following artists was famous for his portraits
of Washington, Jefferson, and Madison?

. Grant Wood

. James A. M. Whistler
. Gilbert Charles Stuart
. John Singer Sargent

Lo TP

Of the following, which was the first attempt to bring
about a united nation?

a. Articles of Confederation
b. Bill of Rights

¢. Constitutional Convention
d. Northwest Ordinance

To whom was the “Roosevelt Corollary” to the Monroe
Doctrine most disagreeable?

a. the nations of western Europe

b. the rising powers of Asia

¢. the American businessman

d. the governments of Latin America

Go on to the next page,




83. Which one of the following groups congists of foreign
observers all of whom have written important comments
on American life?

a. Dorothea Dix, F. M. Trollope, George Eliot

b. Charles Darwin, Adam Smith, Benjamin Disraeli

c. Alexis de Tocqueville, Charles Dickens, Harriet
Martineau

d. Thorstein Veblen, Jacob Riis, Harriet Martineau

84. Which of the following was NOT a platform demand of the
Populist Party?

a. free coinage of silver ,

b. a national sales tax ;

c. the direct election of U. S. Senators
d. government ownership of railroads

85. Which of the following was one of the principal campaign
issues stressed by the Progressive Party in 1924?

a. monopoly
b. foreign policy
¢. right to strike
d. farm relief

86. In which two presidential elections listed below did third
parties play a significant role?

a. 1920 and 1936
b. 1912 and 1924
c. 1932 and 1948
d. 1896 and 1916

87. Which of the following is NOT a part of the Atomic Energy
Act of 19467

a. provision for death sentence in case of violation of
security

b. civilian control through an Atomic Energy Commis-
sion

c. 2 ban on participation of private enterprise in de-
veloping atomic energy

d. provision for both peacetime and military develop-
ments in atomic research

DIRECTIONS. ~ In questions 88 through 90, read the question and
the possible answers which are numbered 1,2, 3, 4,5,6. Any, all,
or none of these answ:ors may be right. Decide which of the re-
sponses, a, b, ¢, d, e, give ALL the numbers of the correct answers
and mark the corresponding space on your answer sheet.

88. Which principles listed below are among those established
by the Federal Constitution?

(1) separation of powers

(2) limited central authority
(8) right of nullification

(4) sovereignty of the states
(5) checks and balances

(6) provision for constitutional growth
.1,2,8,4

.8,4,5, 6

. 2 only

1,2,5,6

. all of the above

o RoTP

89. Which measures listed below were part of the “New Deal”
effort to end the economic depression of the 1930°s?

(1) Works Progress Administration
(2) Agricultural Adjustment Act

(3) National Industrial Recovery Act
(4) Hawley-Smoot Tariff

(6) Federal Reserve Act

.2,3,5

[~}
ik ok

-

c. ’
d. s Xy
e. all of the above

-

2,4
» 2,3
4,5
t

90. In which of the following organizations for international
cotperation has the United States participated?

(1) Pan American Union

(2) League of Nations

(3) World Court :
(4) International Postal Union
(5) UNESCO

.1,4,5

.1,2,8

.1,8,5

. none of the above

. all of the above

oo To'P

Go back and check your answers.




BSSAY TEST
Mreotionst

1. Reod each question carefully; anscwer the whole question as siven.
2. Answor as nmany as time pexvitsy siress Ly rather than
guantity.

I, Define and tramoe the rols of mudfest destiny in Anceicon
histoxy,.

II. Disouss fully the Heconstruction follesring the Civil Uar,
placing proper mfmm on ﬂw - drportance of the 13th, Uith,
and 15th Amendments to thoe U. 5, Constitubtion.

JIT. Discuss the attitudes of cach of the following presidontial
pdrdndsterations townrd the mongy probles and the deriff:

e Butherford B. layes
b Wﬁlewlaw
¢. Benjamin lnrrison
de Willimm MeRinloy

IV, Trace the roots and discuss the progress and Lepoytance of
eivil sexvice in Ames-ican history.

Ve Trace the idoa of the Progressive payty, as we lmow i%,
during the Theodore Roosovelt - Talt « Wilaon metm,
showing its beglmnnings with the Populist party.

Vi. Ddscuss the cmiges of Vorld Var I ang the Undted State's
entry into the war.

il
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VARKING CUITERIA FOR FSSAY TEST

I.

ILs

IiI,

IV,

Hanifest Destiny:

1. Defirdtion

2, Imtest ¢. 1019%8 « carly iventicth Century
3, Teoxas - Hoxlean cession - Oadsden ‘urchose
he Oregon territery and boundary

5S¢ Purchase of Alaska ~= to Statehood

6, Imperislism

8 Hamid
be Samon

¢ Puerto Rico - cormommoslith
ds PHllippines w independence
e, Panama Cansdl

1) Intyirue
zg Background
3) Virgin Islends ‘

1. Iincoln vm. “ongresaional Seconstyuction {(restoration)
2. 13th, lith end 15th Anendments
i«. Back Coog = Freedmon's Bureoo
» A. Johison
. Sumoe
6o T4 Stevens
7e {(K.EaFa)

Vongy and Tariff in Hayes throuch Hclinley Adedirdatrations

1, Definitions of inflaiion and deflation; also, bimelallisn m& !

tariff
2, Bland Alldson Act
'3; Sherman Silver Purchase Act {(Clavion Act)
5'

Meldnley and Wilson-Corman tariffe (Underwood Simnons W}f

Demooratic and Homublican poxtios! aibitudes toward teriff
Cleveland's atterpd to lower and/or repesl taydiff

Civil Sexvice
1. Defindtion

2¢ Spoils Systen, with corrvect inbterpretation of Androu M&ﬂﬁﬁ’ﬁ

vieuws
}3; Orant and Hoyes Admindstyotions! acltiom
« Pendleton Act

\
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Ga

159

Role of Presidont Arthuy in Civil Service refor:
Liole of Gnrlield's elootion and asgeasgination

7+ Abuse of Uenjarin Haprdison's Adeinisityetion
V. Progreszive Parhy licle

1.
2e

3s
Lia
Se
G
Te

Onaha Platlorn

Political roves forwad, such ag mp'cil.ar eloctdon of senotorss
initiative, referendun, and z‘m&l’lg woman suffrage

Pergong such as U, J. Bwan, Te mmlt, Wilson, laFoletla,
(1'eKinley and lamna)

Anthracite Conl Styrike

Clayton Act

Signifionnwe of Probibition and afler effects

Foderal Reserve Act

vi. Vorld War I

Mve rowte causes and baelkround for then

i‘mximte eauge of Burope gobéing war into belng

Us S attitude touard war

Avtual (unrestricted Cernan stbmnrine worfore) cmss of United

Sgama enbering
on = llouge -- Pope
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