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ABSTRACT
This dissertation focuses on the systems and structures of formal and informal
education in Ancient Greece under the leadership of Socrates, Plato and Aristotle and the
systems and structures of education and discourse on social media, specifically on blogs
and Twitter. Using historical documentary research methodology of primary and
secondary sources, the researcher analyzed, compared and contrasted these systems and
structures and examined the implications for today’s educational leaders.

The four research questions of this study were:

1. According to select primary sources from 400 B.C.- 322 B.C. (heretofore
referred to as ancient times) and historical secondary sources about that time
period, what was the system and structure of formal and informal education
and discourse?

2. According to select primary and secondary sources from 1990-2013
(heretofore referred to as modern times) what is the system and structure of
formal and informal education and discourse?

3. How do the systems and structures of formal and informal education and
discourse of ancient times compare and contrast to the systems and structures
of formal and informal education and discourse of modern times?

4. What are the implications of this study for today’s educational leaders?



Throughout the research process, several lenses were examined through select
primary sources from 400 BC-322 BC and historical secondary sources about that time
period and select primary and secondary sources from 1990-2013 to determine how the
systems and structures of Socrates, Plato and Aristotle’s practice and the systems and
structures of educational leaders on social media address many issues such as equity of
access, leadership and communal learning spaces.

Analysis of ancient and modern times, as well as the comparisons and contrasts
between both periods was done to determine the impact of such systems and structures on

today’s educational leaders and the implications for the future.



CHAPTER I
INTRODUCTION
Purpose of the Study

Selections From the Laws of Plato Book VII - In these several schools, let there be
dwellings for teachers, who shall be brought from foreign parts by pay, and let
them teach the frequenters of the school the art of war and the art of music, and
the children shall come, not only if their parents please, but if they do not please;
and if their education is neglected, there shall be compulsory education, as the
saying is, of all and sundry, as far as this is possible; and the pupils shall be
regarded as belonging to the state rather than to their parents. My law would
apply to the females as well as the males; they shall both go through the same
exercises. | assert without fear of contradiction that gymnastic and horsemanship
are as suitable to women as to men....And | further affirm, that if these things are
possible, nothing can be more absurd than the practice which prevails in our own
country of men and women not following the same pursuits with all their strength
and with one mind, for thus the state, instead of being a whole, is reduced to a
half, and yet has the same imposts to pay and the same toils to undergo; and what
can be a greater mistake for any legislator to make? (Monroe, 1932, p. 243)

The problem of the Theorists - The writers of this group, while for the most part
contemporary with the Sophists, differ from them in two important respects. The
Sophists were practical teachers and were interested in the educational movement
of the times chiefly in a personal way. They claimed to be able to prepare for a
successful career, and were primarily concerned in achieving such a success for
themselves. They taught for money and for reputation, as do most teachers at the
present. Some of them, Socrates, had a profound public interest as well, but the
earlier Sophists were not native Athenians, and had little patriotic or national
interest. On the other hand, the theorists were profoundly interested in education
on account of its national importance, and so far as practical teachers, they were
wholly disinterested and refuse to accept any remuneration for their efforts.
(Monroe, 1932, p. 116)

From Plato’s Republic Book VII - Because a freeman ought to be a freeman in the
acquisition of knowledge. Bodily exercise, when compulsory, does no harm; but
knowledge which is acquired under compulsion has no hold on the mind.
(Monroe, 1932, p. 216)



While these educational issues may sound the same as the modern issues that 21st
century educators face, they are actually from 2,300 years ago. Socrates, Plato and
Aristotle are possibly the last names one would mention when researching the role of
social media in the development of a Personal/Professional Learning Network (PLN).
However, the work of these ancient Greek philosophers is as relevant in the 21st Century
as ever before. If one traveled back in time 2,400 years ago, words like “Twitter,”
“blog,” and “Ning,” did not even have definitions, none the less relevance; however, their
foundations of purpose for professional learning can be traced to the ancient schools of
the very philosophers mentioned above.

The Gymnasium, a forum for physical, academic and philosophical pursuits, was
made famous by Plato’s (born 427 BC - died 347 BC) Academy in 387 BC and then
Aristotle’s (born 384BC - died 322BC) ancient Peripatetic school at the Lyceum in 335
BC. Before that, Socrates (born 469BC - died 399 BC) wandered the agora
(approximately early 400’s BC), engaging in philosophical discussions with people in the
marketplace. These early schools were gathering places for teachers and learners, a place
to exchange ideas, develop new concepts and record thoughts and philosophies.
Knowledge was passed from person to person through verbal and written interactions.
The work of the teacher was recorded by the student, in order to preserve the learning and
the content for future study.

Fast-forward to 2014 AD. Educators regularly gather to discuss various topics of
interest, including pedagogy, philosophy, and best practice. These professional learning

communities are as rich and vibrant as those that took place in ancient Greece. They are



no longer thriving at the Lyceum or in the Agora, but instead on the Internet, through
social media.

The purpose of this study was to closely examine the history of the Gymnasium in
ancient Greece, specifically the work of Socrates, Plato and Aristotle, and their roles as
the founders of education and personal development at the Lyceum, ancient gymnasia
and Peripatetic schools. Then, comparing and contrasting this ancient work to the
modern day use of social media on the Internet for the development of Professional
Learning Communities/Personal Learning Networks (PLC/PLN) for today’s educators,
with a specific focus on issues of equity and access to information on Twitter and blogs.

Proposed Research Questions

Compared to the research and documentation of the philosophies of Socrates,
Plato and Aristotle, there is little peer-reviewed literature on the use of social media as a
tool for professional/personal learning for educators. Therefore, four research questions
have emerged:

1. According to select primary sources from 400 B.C. - 322 B.C. (heretofore
referred to as ancient times) and historical secondary sources about that time
period, what was the system and structure of formal and informal education
and discourse?

2. According to select primary and secondary sources from 1990-2014
(heretofore referred to as modern times) what is the system and structure of

formal and informal education and discourse?



How do the systems and structures of formal and informal education and
discourse of ancient times compare and contrast to the systems and structures
of formal and informal education and discourse of modern times?

What are the implications of this study for today’s educational leaders?

Components of the Investigation

Throughout the research process, the researcher utilized the following lenses

while examining the select primary sources from 400 BC - 322 BC and historical

secondary sources about that time period and select primary and secondary sources from

1990-2014 to determine how the systems and structures of Socrates, Plato and Aristotle’s

practice and the systems and structures of educational leaders on social media,

specifically Twitter and blogs address:

A

B

Equity in primary participation
To whom is thought and information disseminated following primary
participation?

Who formally leads?

. Who formally facilitates?

Process for dissemination, transcription and interpretation
Resultant change/spheres of influence for

a. the individual

b. the organization

Public opinion of the discourse

. The evolution of public acceptance and validation



a. What were the obstacles?
b. What were the enhancers?
I.  Power of grassroots creation for success/participation and professional
authority
J.  Power of moral authority for shared beliefs, purposes and values
a. The notion of a contribution to the greater good/collective knowledge of
PLN
K. Communal learning spaces
Using these 11 lenses, the researcher focused her study and addressed the research
questions set forth by this study within the following theoretical framework.
Theoretical Framework
Personalized Learning
Authors Collins and Halverson of Northwestern University and University of
Wisconsin - Madison, suggest in their book, Rethinking Education in the Age of
Technology, that technology will change learning both inside and outside of the
classroom. The focus of learning will be more personal and will be in school, the
workplace and brought directly to the learner, through distance learning opportunities.
The authors talk about an “equilibrium” that the modern school system has
reached. They suggest that when new technology or approaches to learning are
introduced, the system becomes unbalanced and must marginalize these new ideas to fit
into the old model in order to maintain said equilibrium. Unfortunately, as the authors

also say, schools of today are preparing students for the world of yesterday and not the



worlds of tomorrow.

Interestingly, their main points focus on learning in general and not on specific
technological developments. There was no time when the authors suggested that one
piece of technology by itself would transform educational institutions. Instead they focus
on creating lifelong learners. Students who can access information anytime anywhere are
the reality. The teachers are no longer the “sage on the stage,” earning respect and
establishing authority by the knowledge that they alone possess and can pass along to
students (Collins & Halverson, 2009, p. 32). Most, if not all students can access more
information that a teacher could ever possibly possess by turning on their phones that are
remanded to their lockers or backpacks in most schools. This notion is frightening for
teachers and school leaders, so they choose to reject the technology and keep it on the
sidelines.

These issues continue to plague technology enthusiasts. The barriers that are in
place to “rethinking education in the age of technology” may seem insurmountable at
times. Teachers who are threatened or scared by the technology, school boards who
don’t want to fund the equipment purchases, and instructional leaders who must navigate
the contradiction between common core standards and the theory of universal curriculum
versus the individualization of learning that students desire and that technology provides.
That is why the authors are suggesting a complete overhaul to the way schools are
structured. The reality is that learning is happening on demand in most places outside the
walls of the classroom: on the city bus, in the workplace and at the local coffee shop.

People plug in to the Internet on their phones and laptops and iPads, access the



information about any topic that they need within milliseconds and then act upon that
information. Web 2.0 is interactive, no longer a one way flow of information, people can
interact with information and data all the time. They can publish to a worldwide
audience, tweet to legions of followers in 140 character bursts and text a friend using
only their thumbs. The knowledge economy that exists in America in the 21 century is
not being served by the Industrial model of education that served the 20" century learners
needs.

The trend of education has gone from learning practical knowledge — the
apprenticeship model to the industrial model of mass public schooling to allow students
to become good citizens and prepare for the expectations of colleges. The authors point
to the Committee of Ten in the 1890’s that recommended English, math, Latin, Greek,
history, science and geography as the subjects that the colleges would deem important,
thus shaping the high school curriculum of most of the 20th century (Collins &
Halverson, 2009, p. 95). But the modern society where knowledge is key has made it
“impossible for schools to teach people all the knowledge they might need as adults”
(Collins & Halverson, 2009, p. 95), therefore creating a need for more general
competencies. The SCANS report of 1991 found five core competencies were needed in
order to be successful in the 21st century workplace. They are: “resources, interpersonal,
information, systems and technology” (Collins & Halverson, 2009, pp. 95-96).

The authors continue to point out that learning is trending toward
individualization. Learners of all ages must know how to access information, seek

instruction and customize learning in order to be competitive. Learning is no longer
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allocated to youth, we must create lifelong learners. Adults are expected to continue their
learning in the workplace and the type of earning that takes place, both formal and
informal are changing the definition of education as well, blurring the lines between
secular and sacred as they were in earlier times when reading was taught for the purpose
of reading the bible. People are creating learning communities that revolve around a
topic of mutual interest or a shared vision or goal.

The authors have three main areas of focus to accomplish the task of changing the
educational system, “performance — based assessment, new curriculum designs and new
approaches to equity in a digital world” (Collins & Halverson, 2009, p. 113). Their idea
is that the performance-based assessments would be based on the individual needs of the
learners and taken when the learners were ready to take them. It would differ from the
existing high school model by the timing of the assessments as well as the content itself
of the learning which would be much more specific to the learners’ areas of interest,
providing them with a certification of knowledge on a specific topic instead of a general
diploma. The idea of new curriculum design would reshape classrooms completely.
Classes would be based on mutual interest in a subject instead of age or geography.
“Traditional academic skills, such as reading, writing, mathematics, science, history, and
geography, would be woven into each curriculum” (p. 117). This change in how
curriculum is designed and implemented is a major shift for superintendents who would
need to completely redesign their curriculum maps and rethink learning outcomes.

“Collins and Halverson (2009) cite David Shaffer’s design for future schools. Shaffer

suggests “schools organize learning around professional practices” (as cited in Collins &
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Halverson, p. 188). He states that professions “have organized knowledge, beliefs, values
and strategies” (p. 118) called “epistemic frames” (p. 118). They suggest that these
frames be used to inform training and instruction for students pursuing various areas of
study and careers.
Communities of Practice
Etienne Wenger, in his text Situated Learning, developed the concept of
communities of practice and, in Digital Habitats in which he incorporates technology
into his theory. Wenger (2013) writes,
Theoretically, my work focuses on social learning systems. | am trying to
understand the connection between knowledge, community, learning, and
identity. The basic idea is that human knowing is fundamentally a social act. This
simple observation has profound implications for the way we think of and attempt
to support learning.
In 2009, Wenger wrote about social learning, expanding his research on the topic of
communities of practice. The concept of social learning is addressed in four parts and
helps to inform this historical documentary research. Wenger examines social learning
spaces, learning citizenship, social artists and learning governance. He states,
interest in these factors reflects a shift in the way learning is understood, from the
acquisition of a curriculum to a process inherent in our participation in social
systems. Increasing the learning capability of these social systems is becoming an
urgent concern in a world where we face daunting learning challenges. (Wenger,
2009)
Professional Learning Communities
Finally, Rick and Rebecca DuFour (2010), in their chapter entitled, “The Role of
PLCs in Advancing 21st Century Skills” from Bellanca and Brandt’s 21st Century Skills

compilation, discuss how, “PLC’s will use technology to support and accelerate the PLC
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process and expand the concept of community” (p. 85). This concept of community will
be a key focus of the comparison between ancient and modern.

These researchers have laid the foundation upon which this study will be based.
Their insights into education, technology, change and professional growth will help to
focus the research and lend gravitas to the topic of social media as a learning tool for
educators. For the purpose of this study, the work of Collins and Halverson, Wenger and
DuFour will serve as the theoretical framework through which the resources and
questions will be guided.

The following Venn diagram can be used to interpret the interrelationship
between these three theories (see Figure 1).

The intersection of these three theories helps to shape the direction of this
research. Wenger’s Communities of Practice is rooted in the business world. The
effectiveness of teams and the in-person interactions of team members were the main
areas of focus of Wenger’s research. Richard DuFour brought the concept of the
professional learning community to the world of education. His research and
contribution to this world of education and professional development have significantly
influenced the direction of this research study. These two theories, from the often
disconnected worlds of business and education are brought together by the research of
Collins and Halverson, whose research on the future of education and professional
development include a more personalized focus and ease of access for the learner,
facilitated by technology and social media. While there are significant similarities

between Wenger’s work and DuFour’s work, they are rooted in different worlds: the
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world of business and the world of education. Collins’ and Halverson’s theory of

personalized learning intersects the other two theories and stood as the main theoretical

framework of this research.

Communities .
Personalized Professional

of Practice

Learning Learning

Communities

Figure 1. An Intersection of Three Theories
There does exist a body of criticism of social media. In a recent book Networks
Without a Cause: A Critique of Social Media by Geert Lovink (2012), the author writes,

Many conceive of the Internet as a lively exchange of arguments and files. We
talk through Skype, send pictures, check the weather and download software.
Only with the rise of the blogosphere in 2003-04 did the Internet become
inundated with self-promotion. A culture of “self-disclosure” established itself.
Social networking sites, coming shortly after, unleashed a collective obsession
with “identity management.” (p. 38)

In the July/August issue of The Atlantic, author Nicholas Carr (2008) expressed

concern for how the Internet is changing the way we consume information:
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Thanks to the ubiquity of text on the Internet, not to mention the popularity of
text-messaging on cell phones, we may well be reading more today than we did in
the 1970s or 1980s, when television was our medium of choice. But it’s a
different kind of reading, and behind it lies a different kind of thinking—perhaps
even a new sense of the self. “We are not only what we read,” says Maryanne
Wolf, a developmental psychologist at Tufts University and the author of Proust
and the Squid: The Story and Science of the Reading Brain. “We are how we
read.” Wolf worries that the style of reading promoted by the Net, a style that puts
“efficiency” and “immediacy” above all else, may be weakening our capacity for
the kind of deep reading that emerged when an earlier technology, the printing
press, made long and complex works of prose commonplace. When we read
online, she says, we tend to become “mere decoders of information.” Our ability
to interpret text, to make the rich mental connections that form when we read
deeply and without distraction, remains largely disengaged. (Carr, 2008)

He then ties his concerns to those that Socrates had for the use of writing.

Maybe I’'m just a worrywart. Just as there’s a tendency to glorify technological
progress, there’s a countertendency to expect the worst of every new tool or
machine. In Plato’s Phaedrus, Socrates bemoaned the development of writing. He
feared that, as people came to rely on the written word as a substitute for the
knowledge they used to carry inside their heads, they would, in the words of one
of the dialogue’s characters, “cease to exercise their memory and become
forgetful.” And because they would be able to “receive a quantity of information
without proper instruction,” they would “be thought very knowledgeable when
they are for the most part quite ignorant.” They would be “filled with the conceit
of wisdom instead of real wisdom.” Socrates wasn’t wrong—the new technology
did often have the effects he feared—but he was shortsighted. He couldn’t foresee
the many ways that writing and reading would serve to spread information, spur
fresh ideas, and expand human knowledge (if not wisdom). (Carr, 2008)

He goes on to say,

So, yes, you should be skeptical of my skepticism. Perhaps those who dismiss
critics of the Internet as Luddites or nostalgists will be proved correct, and from
our hyperactive, data-stoked minds will spring a golden age of intellectual
discovery and universal wisdom. Then again, the Net isn’t the alphabet, and
although it may replace the printing press, it produces something altogether
different. The kind of deep reading that a sequence of printed pages promotes is
valuable not just for the knowledge we acquire from the author’s words but for
the intellectual vibrations those words set off within our own minds. In the quiet
spaces opened up by the sustained, undistracted reading of a book, or by any other
act of contemplation, for that matter, we make our own associations, draw our
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own inferences and analogies, foster our own ideas. Deep reading, as Maryanne
Wolf argues, is indistinguishable from deep thinking. (Carr, 2008)

Criticisms, like those of Carr (2008) and Lovink (2012), stand in contrast to the
findings of this researcher, though she acknowledges that such criticisms about the
platform of social media for professional learning exist.

Significance of the Study to the Field of Educational Leadership

This research is positioned to have great impact on the field of Educational
Leadership, lending credibility to what is sometimes dismissed as trivial, insignificant,
informal or simply a passing fad. By tying the modern day use of social media to the
very foundations of educational discourse in ancient Greece, Educational Leadership will
further awaken to the impact and importance of this phenomenon, realizing that while the
vehicle may be new, the practice of exchanging ideas in a forum predates the modern era.
This research also has the potential to impact how Educational Leadership preparation
programs at the university level as well as professional, dues-charging organizations, may
consider the incorporation of social media into their curricula and missions, in order to
stay relevant and competitive in a world where learning is shifting towards open,
accessible and, most significantly, free of charge, opportunities for professional growth
and development.

Other researchers have recently begun to study the use of social media for
professional development. In her doctoral dissertation, “Learning in 140 Characters:
Teachers’ Perceptions of Twitter for Professional Development,” Kerry J. Davis (2012)
stated, “The purpose of the qualitative case study was to investigate ways in which U.S.

K-12 public school teachers who participated in weekly Twitter Edchat discussions



14
perceived the use of a social network site for professional development” (p. iii). Dr.
Davis went on to measure this use and concluded, “Data analysis included a pilot study,
semi-structured interviews, archived tweets, and publically available archived documents.
The main themes included (a) sharing knowledge and resources, (b) sense of belonging,
(c) meaningful professional development, (d) technical benefits, and (e) technical
drawbacks” (p. iii).

Dr. Vincent Cho, at Boston College, is also researching how teachers and
administrators use Twitter for professional development. In his abstract of a soon-to-be
published research article, Dr. Cho states,

Some have begun to argue that Twitter and similar technologies will enhance

teachers’ professional growth by allowing them to share practices, collaborate,

and support each other in communities online. Matters, however, might not be so
simple. It is not uncommon for technologies in education to fall short of the hopes
around them. In this conceptual paper, argue that understanding why this occurs
requires stronger theorizing about the relationships among technologies, practice,

and communities of practice. (Cho et al., 2013)

Both researchers mention the concept of communities of practice, which is
defined by E. Wenger (2010) as,

a community of practice can be viewed as a social learning system. Arising out of

learning, it exhibits many characteristics of systems more generally: emergent

structure, complex relationships, self-organization, dynamic boundaries, ongoing
negotiation of identity and cultural meaning, to mention a few. In a sense it is the
simplest social unit that has the characteristics of a social learning system.
The formation of professional learning communities on Twitter can be directly tied to the
work of Wenger and DuFour in this area.

Researchers Mizuko Ito, Kris Gutierrez, Sonia Livingstone, Bill Penuel, Jean

Rhodes, Katie Salen, Juliet Schor, Julian Sefton-Green, and S. Craig Watkins at the DML
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Research Hub published a report in January of 2013 regarding youth as connected
learners called, “Connected Learning: An Agenda for Research and Design.”

This report is a synthesis of ongoing research, design, and implementation
of an approach to education called “connected learning.” It advocates for
broadened access to learning that is socially embedded, interest-driven,
and oriented toward educational, economic, or political opportunity.
Connected learning is realized when a young person is able to pursue a
personal interest or passion with the support of friends and caring adults,
and is in turn able to link this learning and interest to academic
achievement, career success or civic engagement.

This model is based on evidence that the most resilient, adaptive, and

effective learning involves individual interest as well as social support to

overcome adversity and provide recognition.

This report investigates how we can use new media to foster the growth

and sustenance of environments that support connected learning in a

broad-based and equitable way. (Ito et al., 2013, p. 4)
Though focused on youth, their research can be viewed as applicable to the personal and
professional learning that educational leaders seek when engaged in online discussions
via Twitter and blog posts and comments.

Proposed Methodology

This is an historical comparative documentary study. Historical research
methodology will be used to identify and analyze sources from ancient and modern times.
According to Gary McCulloch (2004), there is a,

need to understand documents in relation to their milieu, or in other words, to

relate the text to its context. It is necessary to find out as much as possible about

the document from internal evidence elicited from the text itself, but it is no less

important to discover how and why it was produced and how it was received.

Documents are social and historical constructs, and to examine them without
considering this simply misses the point. (p. 6)



16

The ubiquity of documents, both paper and electronic, allows researchers unfettered
access to information. “Documents are literally all around us, they are inescapable, they
are an integral part of our daily lives and our public concerns....At a public level, too, our
identities are defined by the documents that are kept about us” (p. 1). When studying
written work, McCulloch notes that,

Until very recently such artefacts were generally written on paper, whether

by hand or mechanically. Over the past decade this has changed

dramatically with the development of the World Wide Web. So it is

vitally important now to take due account of electronic documents,

including electronic mail and the data stored and communicated through

the Internet. This major innovation has already helped to transform the

nature of documentary studies and to extend its potential, and this process

is likely to continue and to increase in its significance. (p. 2)
During this research study, this researcher will examine both electronic and printed
documents. The invention and widespread use of the printing press by Gutenberg in the
fifth century helped to create a print culture that continues today (McCulloch, 2004).

The interpretation and analysis of documents during a documentary research
study is significant as well. ““...documents need also to be interpreted in the light of
specific factors involved in their production and context, such as personal, social,
political and historical relationships” (McCulloch, 2004, p. 4). This study in particular,
with its focus on educational systems and structures, fits within McCulloch’s framework.
He states, “Education is interesting and useful partly because of its role in incorporating
and transmitting cultural heritages and traditions, that is, it forms a means to develop
knowledge, understanding and values from one generation to the next” (p. 4).

McCulloch seeks to use historical documentary research as a means to bridge past

and present. As in this research study, both ancient and modern texts were reviewed and
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analyzed in order to address the research questions. McCulloch (2004) states, “I am also
very interested in the potential link between past and present, but hopefully not at the
expense of becoming a historical or anachronistic in my approach to documents, which
must be interpreted in relation to the historical context in which they are produced” (p. 6).
Therefore a clear distinction is made between the ancient texts and analysis of Chapter 11l
and the modern texts and analysis of Chapter 1V.

The use of documentary analysis to research a topic can be a powerful approach
to research.

Documents can provide potent evidence of continuity and change in ideals
and in practices, in private and in the public arena. They are a significant
medium through which to understand the way in which our society has
developed, and how it continues to develop. Yet they also reflect a basic
tension in our society, a rupture between its present and its past.
Documentary studies need to come to terms with this alienation from
history, and to find ways of reconciling the historical with the
contemporary. (McCulloch, 2004, p. 6)

This research study seeks to contribute to this reconciliation.
The history of personal, public and private document creation stems from an
increase in publication and literacy of the early decades of the 20th century.

The reading public was bombarded with journalism and commentary to
suit every taste. Increasingly cheap book production, buttressed by the
rise of paperbacks in the interwar years, also encouraged the mass
circulation of fiction and non-fiction in book format.

By the same token, many individuals who were caught up in these
contemporary changes took it upon themselves to record their own
reactions and responses, sometimes for the benefit of themselves and their
families, sometimes for a wider audience....Hence, just as the modern
state and the agencies and institutions of the modern world transcribed
themselves on paper, so there was a parallel development in which
individuals became accustomed to writing themselves into the script.
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Such documents, public and personal, constituted a potentially massive
resource for social researchers. (McCulloch, 2004, p. 13)

This continues today on blogs and social media, as a way for the public to insert
themselves into contemporary written documents.

Documentary research is sometimes criticized and dismissed as being “esoteric,
dry and narrow” (McCulloch, 2004, p. 26), but this researcher disagrees. It is the ability
of historical documents to connect the present to the past that guides this study.
McCulloch argues,

The full potential of documentary research had lain precisely in the way that it

could provide insights into these connections, between past and present on one

hand, and between public and private on the other. Its decline lay ultimately in
the fragmentation of these basic core elements. Perhaps a rediscovery of the uses
of documents in social research may depend on a renewed appreciation of the

connections that they enable us to find. (p. 28)

McCulloch (2004) discusses four types of documents to be used for research:
primary sources, secondary sources, hybrid sources and virtual sources. This research
study will utilize all four of these source types.

The growing popularity of edited versions of documents in published form has

established a kind of hybrid source this is convenient for researchers but requires

careful appraisal. Moreover, the Internet and electronic mail have created a new
kind of document, the virtual source, which has major implications for the future

of such research. (p. 29)

This researcher uses primary, hybrid, secondary and virtual source documents in
order to compare the discourse and learning communities of ancient Greece to the
learning communities of today on social media platforms such as Twitter and blogs. This

research will be carried out through a focus on the historical documentation for the

ancient times of the work and history of Socrates, Plato and Aristotle in the Third
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Century B.C., including Plato’s Symposium, Republic and Laws and Aristotle’s
Nicomachean Ethics and Politics, and Xenophon’s Memorabilia and Symposium. For
the modern times, a thorough review of the work of educators almost 2,500 years later,
such as Scott McLeod, Will Richardson, Wes Fryer, Vicky Davis, Steve Hargadon,
Vincent Cho and Tom Whitby. Primary source blogs such as Dangerously Irrelevant,
Connected Principals, Moving At The Speed of Creativity , The Cool Cat Teacher Blog,
Classroom2.0, Weblogg-ed, My Island View, Datapulted; and archived transcripts of live
Twitter chats on various topics under the hashtags #Edchat, #PTChat, #CPChat,
#SatChat, #EdAdmin #K12 #NTchat and #EdTech. While these primary sources will be
consulted as the main resource for both the modern examples on social media platforms
and historical works of Aristotle, Plato and Socrates, secondary sources will also help to
support the primary sources, providing important historical context and interpretation of
the ancient work by historians. Secondary source research will also be consulted to
examine the current research in the field of social media for professional growth and
discourse. The secondary resources will be used to support the primary sources. These
sources are written after the time period. They are written about the primary source; this
includes books or articles where scholars interpret primary sources. These sources
include dissertations, textbooks and articles written about the event at a different time.
This researcher selected resources from the ancient and modern times based on their
relevance to educational leadership and the evidence of information relating to the eleven

compnents of the investigation. Several sources were rejected based on their lack of
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substantial information supporting systems and structures of education and discourse,
specifically regarding the eleven components of the investigation.

McCulloch (2004) cites Marwick (1970), to explain the difference between
primary and secondary source documents. “Primary sources constitute ‘the basic, raw,
imperfect evidence’, which is often fragmentary, scattered and difficult to use.
Secondary sources are the books and articles of the historians” (p. 30). Marwick goes on
to explain that:

The distinction between primary and secondary sources is absolutely explicit, and
is not in the least bit treacherous and misleading...The distinction is one of nature
— primary sources were created within the period studied, secondary sources are
produced later, by historians studying that earlier period and making use of the
primary sources created within it. (McCulloch, 2004, p. 30)

McCulloch also addresses the act of translation that can create edits of interpretation to
primary source documents — therefore creating a hybrid source.

In addition to the historical primary source documents analyzed during this study,
this researcher has accessed several virtual primary source documents in order to analyze
the modern era.

The World Wide Web, the Internet and electronic mail...provide unprecedented
access to documents which hitherto had been available only to a few. They allow
rapid (if not always instant) communication of large amounts of information on a
global scale. They also promise to revolutionize the process involved in doing
documentary research. Rather than being obliged often to travel long distances to
gain access to archives and private collections, in may cases it will be possible for
researchers to study the documents on their own computer screen.... (the)
‘imminent arrival of digital archives and the accessibility of these primary source
materials not just to the academy, but to any informed lay user, may well be the
biggest democratizer of historical knowledge since the invention of printed data’.
(McCulloch, 2004, p. 34)
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McCulloch (2004) reminds researchers that, “whether one is reading primary or
secondary documents, whether the documents are on paper or on the Internet, they need
to be read critically and analyzed rather than being taken at face value” (p. 41). The
analysis of sources, whether primary, secondary, hybrid or virtual, is an essential element
of this research study. The context of the sources, the intentions of the writers and the
subsequent interpretation of the work by contemporary audiences all played a role in the
analysis of the texts for this research.

Marwick notes that historians should satisfy themselves that they have understood

the document as its contemporaries would have understood it, rather than as it

would be understood today. This entails recognition of technical phrases, esoteric

allusions and references to individuals and institutions, as well as of the changing

usages of particular words and terms. (McCulloch, 2004, p. 45)
The examination of discourse, meaning and context of words and phrases, also played a
role in this research study. “Moreover, as well as linguistic analysis, Fairclough also
identifies intertextual analysis as a key focus for social researchers, entailing a
comparative understanding of the discourses of different texts in relation to social
change” (McCulloch, 2004, p. 45).

Texts can also be analyzed through various frameworks.

The positivist approach emphasizes the objective, rational, systematic, and

quantitative nature of the study. The interpretive outlook stresses the nature of

social phenomena such as documents as being socially constructed. The critical

tradition is heavily theoretical and overtly political in nature, emphasizing social

conflict, power, control and ideology... (McCulloch, 2004, p. 46)

The concept of creating and utilizing archives plays an important role in the study

of the modern documents for this research. “Archives are the running record of
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society”....According to Pierre Nora (1996, p. 8) archives are the guardians of the
memories of modern societies, which are increasingly dependent upon them:

No previous epoch ever stocked archives at such a prodigious rate: modern
society spews out greater volumes of paper than ever before, and we now possess
unprecedented means for reproducing and preserving documents, but more than
that, we feel a superstitious respect and veneration for the trace. As traditional
memory has vanished, we have felt called upon to accumulate fragments, reports,
documents, images, and speeches — any tangible sign of what was — as if this
expanding dossier might some day be subpoenaed as evidence before who knows
what tribunal of history. The trace negates the sacred but retains its aura.
(McCulloch, 2004, p. 51)
An archive, which was once defined as a physical location where a researcher needed to
apply for access to the documents, has evolved now that the Internet can serve as the
gateway to accessing historical documents. There is also a difference between public and
private archives. Private or personal archives,
can also illuminate issues relating to the local community or the broader social or
political concerns. Often individuals involved in a particular society, or in a
national committee or other association, may have retained relevant records for
their own use, and these can be very useful complementary sources for
researchers who are primarily interested in these institutions. (McCulloch, 2004,
p. 53)
These types of personal archives have proven useful in the analysis of the modern
documents for this research. Archives of Twitter chats and previous blog posts are most
often found on individual’s blogs or websites. They are publically accessible for
researchers and educators to find and read.
Another form of personal archive accessed in this research study is the blog post.
McCulloch (2004) explains that, “In my own research, I have often found personal

archives to be of great value in illuminating individual contributions to public issues, and

as a source that can provide important material on events and problems to which the
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person involved was a witness” (p. 70). Blog posts can serve as just such a record of
events and experiences of the writer. For this research, the blogs accessed are personal
accounts of educational issues and experiences from the modern era.

Books and media are other sources used in this historical documentary research
study. “The media, defined broadly, are public channels of communication. Printed
media and literature constitute public source material, readily accessible to researchers.
They provide public accounts and reporting of events for a broad readership. They are
useful in relation to both past and present” (McCulloch, 2004, p. 74). Had McCulloch’s
work been updated for 2013, he would surely have included social media in this same
definition. Interestingly, McCulloch goes on to say that, when analyzing books, in
particular, “It is also important not to assume that their readers believed what was written,
still less that they put the ideas in them into practice, and so their influence must always
be open to question” (p. 75). This researcher included this caution when analyzing both
the ancient and the modern texts.

McCulloch (2004) continues with a discussion of the analysis of policy texts.
This definition is used in this research to frame the philosophical works of Plato and
Aristotle. Though not officially policy of the time, the framework “provide(s) a
convenient means of understanding the official rhetoric or discourse that legitimizes
particular kinds of change, constructing certain possibilities but also excluding or
displacing other combinations” (p. 80).

Finally, McCulloch (2004) addresses diaries, letters and autobiographies, all of

which could describe modern day blogs and social media, in “that they all ‘present an
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individual’s subjective view of social life’ (Burgess, 1984a, p. 125)” (p.101). Though

often seen as very personal accounts of events,

it should not be assumed that their value as sources is confined to a personal or

private domain. Many diaries, letters and autobiographies are highly revealing

about public issues and debates, whether as commentaries on contemporary
incidents or changes, or because they provide a record of meetings or other events

in which the author is a witness. (p. 101)

While the researcher considered conducting personal interviews of some current
bloggers and leaders in social media, she thought it would be more effective to maintain
the original medium in which the modern writers conveyed their messages to their
community of learners, therefore providing them no advantage of context or further
reflection that the ancient leaders were not provided.

Limitations and Delimitations of the Study

As a practicing connected educator and district administrator, the researcher will
have to control for bias. This will be done in several ways. First, the researcher will
keep a reflexive journal to document any thoughts or emotions encountered during the
study of other administrators’ and educators’ use of Twitter and social media for
professional/personal growth and learning. She will also refrain from selecting any chat
archives or blog posts in which she participated or commented upon. In order to continue
the practice of being a connected educator on Twitter during the research process, the
researcher started #lLedchat, a weekly chat for educators from Illinois and across the

country to discuss a different educational topic each week. The #lILedchat chats, archives

and posts on Google+ will not be used in any part for this research.
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The researcher also kept a reflexive journal throughout the research process in
order to reflect on issues of bias and to provide an outlet for her own opinions and
reflections on the research and sources of information used during the research and
writing process.

The researcher will utilize only available primary and secondary sources from two
defined time periods, but not use interviews or surveys to gather data from the modern
era, since those tools are not available for the ancient period being studied. These
sources will be focused on the time of Socrates, Plato and Aristotle in ancient times and
the modern era from 1990-2014.

This historical documentary research study is delimited to the ancient primary
source documents and supporting secondary source documents from the period of 400
B.C. - 322 B.C. in ancient Greece and modern Twitter chats, blog posts and supporting
documents from 1990-2014. It does not expand to the use of other social media tools,
such as Facebook, nor does it include other online learning management systems such as
Moodle or Blackboard. It also does not examine other ancient cultures such as ancient
Rome or China. Each of these topics could be its own research study and will be
included in suggestions for further research in Chapter V.

Proposed Chapters

Chapter Il of this historical documentary will provide an overview of the work
and historical impact of Socrates, Plato and Aristotle using both primary source
documents and historical writings about their lives and contributions to ancient Greek

society.
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The overview will then shift to the modern era, providing a context of a wide
variety of blogs, Twitter chats and other websites where educators gather to exchange
ideas and grow their professional knowledge base outside of the traditional workshop or
University setting.

This creating of web-based professional learning networks can be examined in the
framework of DuFour’s work on PLCs and Wenger’s Communities of Practice. Chapter
I1 will be divided around four key topics:

1. The ancient thinkers

2. The modern leaders,

3. The history of social media and

4. The advent of the Professional Learning Community.

This chapter will provide the context for a more in depth study of the ancients in Chapter
[11 and the modern in Chapter IV.

Chapter 111 and Chapter 1V will contain an in-depth study of the ancient and the
modern respectively. Eleven issues will be addressed regarding leadership and learning in
the context of ancient Greek education and modern blogs and weekly Twitter chats.
These issues are:

I. Equity in primary participation

Il. To whom is thought and information disseminated following primary

participation

[11. Who formally leads?

IV. Who formally facilitates?
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V. Process for dissemination, transcription and interpretation
V1. Resultant change/spheres of influence for
A. the individual
B. the organization
VI1. Public opinion of the discourse
VII1I. The evolution of public acceptance and validation
C. What were the obstacles?
D. What were the enhancers?
IX. Power of grassroots creation for success/participation and professional
authority
X. Power of moral authority for shared beliefs, purposes and values
A. The notion of a contribution to the greater good/collective knowledge of a
PLN
XI. Communal learning spaces
Chapter V will be analysis, conclusions and implications for the field of
Educational Leadership.
The chapter will begin with a comparison and contrast between Chapters I11 and
IV. As astudy in the field of educational leadership, the focus will be on the leaders’
vision for creating vehicles for exploration and sharing of ideas and knowledge, as well
as the expectations of those leaders.
The study will compare and contrast Socrates, Plato and Aristotle with modern

day education leaders such as Eric Sheninger, Joe Mazza, Tom Whitby, Jimmy Casas,
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Vincent Cho, Wes Fryer, Jennie Magiera, and Vicky Davis. The methodology will detail

the methods of reviewing the transcripts and primary source documents used to compare
and contrast the modern versus ancient discourse.

Chapter V will contain the key parallels to DuFour’s PLC research, Collins and
Halverson’s Rethinking Education in the Age of Technology, thoughts on changing how
we access learning and structure schools, discovered during the document review process
and Wenger’s Communities of Practice. Detailed discussion on the implications for the
field of Educational Leadership will be the focus of this chapter, as well as a clear tie
made between the gymnasium in Athens, Greece nearly 2,500 years ago, to the world of
social media in which educators come together, as in ancient times, to discuss, debate and
learn from each other through open discourse and a free exchange of knowledge and
ideas.

Glossary of Terms

Blog: Short for weblog, an online journal or diary where authors can post their
writing and readers can comment on posts

Community of practice: “Communities of practice are groups of people who
share a concern or a passion for something they do and learn how to do it better as they
interact regularly” (Wenger website: http://wenger-trayner.com/theoryy/).

Discourse: “noun 1. communication of thought by words; talk; conversation:
earnest and intelligent discourse. 2. a formal discussion of a subject in speech or writing,
as a dissertation, treatise, sermon, etc. 3. Linguistics - any unit of connected speech or

writing longer than a sentence. verb (used without object) 4. to communicate thoughts
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orally; talk; converse. 5. to treat of a subject formally in speech or writing”
(http://dictionary.reference.com/browse/discourse?s=t). “Discourse is ideological and
thus, by nature imbued with political power and intent” (Smagorinsky, 2005).

Hashtag: “The # symbol, called a hashtag, is used to mark keywords or topics in
a Tweet. It was created organically by Twitter users as a way to categorize messages”
(http://support.twitter.com/articles/49309-using-hashtags-on-twitter).

Microblog: “a social media site to which a user makes short, frequent posts”
(http://www.oxforddictionaries.com/us/definition/american_english/microblog?g=microb
log).

Ning: “An online service to create, customize, and share a social network”
(ning.com).

PLC: Professional learning community.

PLN: Personal learning network

Post: “to publish (as a message) in an online forum (as an electronic bulletin
board)” (http://www.merriam-webster.com/dictionary/post)

Professional development: “The term ‘professional development” means a
comprehensive, sustained, and intensive approach to improving teachers’ and principals’
effectiveness in raising student achievement” (http://learningforward.org/who-we-
are/professional-learning-definition#.UtdOW2RDtcQ)

Retweet (RT): “A Tweet by another user, forwarded to you by someone you
follow. Often used to spread news or share valuable findings on Twitter”

(http://support.twitter.com/articles/166337-the-twitter-glossary#r)
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Social media: “forms of electronic communication (as Web sites for social
networking and microblogging) through which users create online communities to share
information, ideas, personal messages, and other content (as videos)”
(http://www.merriam-webster.com/dictionary/social%20media). Twitter, a micro-
blogging site, was formed in 2006. A mere seven years ago, this new platform has
completely changed the way educators can connect and communicate. The ability to
“follow” other users on the site, listen in, or lurk, during conversations online and,
finally, feel comfortable enough to contribute to those conversations is the typical path of
most Twitter users and a significant contribution to the field of educational leadership.
Removing the barriers of distance and time, Twitter literally brings together the entire
world of educators to one, virtual, communal learning space. As educational chats have
become more and more popular, educators are flocking to weekly virtual gatherings such
as #edchat, #satchat, #sbgchat, and #ptchat. Leaders in different states have begun to
bridge the global and local connections by creating state-themed chats, such as #njedchat,
#lAedchat, and #Wischat. These communities of learners gather around a topic every
week to share resources and discuss current issues facing educators. Educational leaders
are no longer limited to their immediate district colleagues, the teacher down the hall or
the one in the faculty room for advice, but instead, can reach out across the globe and
access the collective knowledge of millions of educators.

Structure: “1. A complex construction or entity. 2. the arrangement and
interrelationship of parts in a construction such as a building. 3 the manner of

construction or organization” (http://dictionary.reference.com/browse/structure?s=t)
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System: “1. an assemblage or combination of things or parts forming a complex
or unitary whole 2. any assemblage or set of correlated members. 3. an ordered and
comprehensive assemblage of facts, principles, doctrines, or the like in a particular field
of knowledge or thought. 4. a coordinated body of methods or a scheme or plan of
procedure; organizational scheme. 5. any formulated, regular, or special method or plan
of procedure” (http://dictionary.reference.com/browse/system).

Tweet (verb): The act of posting a message, often called a “Tweet,” on Twitter
(http://support.twitter.com/articles/166337-the-twitter-glossary#t)

Tweet (noun): “A message posted via Twitter containing 140 characters or fewer”
(http://support.twitter.com/articles/166337-the-twitter-glossary#t)

Twitter: A microblog. “Twitter is an online social networking and microblogging
service that enables users to send and read “tweets,” which are text messages limited to
140 characters. Registered users can read and post tweets but unregistered users can only
read them” (http://en.wikipedia.org/wiki/Twitter).

Twitter Chat: A synchronous online discussion that usually lasts for one hour.
Twitter chats are on a specific topic, occur weekly or monthly, and are moderated by
educators who ask pre-set questions (Q1, Q2, Q3...). The participants follow the hashtag
and reply to the questions asked by responding with the corresponding answer number
(A1, A2, A3). Participants also interact with other participants in the discussion, sharing

resources, extending responses or even asking follow up questions.


http://dictionary.reference.com/browse/set

CHAPTER II
HISTORICAL REVIEW

Communication, shared space, common ideals, shared goals, leadership, and
contribution to the greater good: these are all attributes of education. These
characteristics define the Academy, The Lyceum and the peripatetic schools of ancient
Greece in the same way that they describe the virtual space in which social media for
professional development resides.

Education in Ancient Times

The ancient philosophers Socrates, Plato and Aristotle lived during a time in
which young men were educated in order to become good citizens and soldiers, able to
contribute to their city. Education was designed for the continuation of the religion, rules
and customs of the Greek society, specific to the city and her laws. Each city had its own
rules about when and how boys should be educated. There was an attempt to keep the
process more uniform in order to create consistency amongst the people. This ancient
system of education was one in which young men were given the foundation for
religious, civic and military understanding, one that developed both their physical and
academic abilities. Formal education was limited to the younger years. What followed
was a combination of tutoring, physical and academic pursuits and military preparedness.

The argument from a Common End (CE):

And since (epei d en) the whole city has one end, it is manifest that education
should be one and the same for all, and its care (epimeleian) public (koinen) and

32
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not private (idian) - not as at present, when everyone looks after his own children
privately, and gives them private instruction (mathesin idian) of the sort which he
thinks best. The training (askesin) in things which are of common interest should
be made common (dei...koinen poieisthai) (1337a21-27). (Curren, 2000, p.126)

Plato argued, in his Book of Laws, that education should be for both boys and
girls, so that men and women could contribute to society:

Selections From the Laws of Plato Book VII - In these several schools, let there be
dwellings for teachers, who shall be brought from foreign parts by pay, and let
them teach the frequenters of the school the art of war and the art of music, and
the children shall come, not only if their parents please, but if they do not please;
and if their education is neglected, there shall be compulsory education, as the
saying is, of all and sundry, as far as this is possible; and the pupils shall be
regarded as belonging to the state rather than to their parents. My law would
apply to the females as well as the males; they shall both go through the same
exercises. | assert without fear of contradiction that gymnastic and horsemanship
are as suitable to women as to men....And | further affirm, that if these things are
possible, nothing can be more absurd than the practice which prevails in our own
country of men and women not following the same pursuits with all their strength
and with one mind, for thus the state, instead of being a whole, is reduced to a
half, and yet has the same imposts to pay and the same toils to undergo; and what
can be a greater mistake for any legislator to make? (Monroe, 1932, p. 243)

Education in Modern Times

Today’s schools are not much different than those from 2,300 years ago.
Certainly some things have changed, but the core tenets have not: develop young minds
to become productive members of society, prepare students for college and careers,
develop physical and academic growth, and continue traditions. Today, students are
likely to attend school in brick and mortar locations, but may also attend virtual schools.
These schools share many of the same values that traditional schools hold, but are located
not in a physical space, but in the virtual world of the Internet. The students today have

different learning qualities than students of recent history. According to David Warlick in
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the foreword of What School Leaders Need to Know About Digital Technologies and
Social Media,

There is evidence that their brains are physiologically different, elasticity wired in
and built from information experiences that are dramatically different from any
generation before-experiences that define their culture, which is based on video
games, social networking, and a prevailing sense of hyperconnectedness that
practically makes the word good-bye obsolete. It is an information experience
that carries some unique and compelling qualities:

e |tis fueled by questions-to overcome built-in barriers.

It provokes conversations-because it is team-oriented.

It redefines identity-both real and assumed or virtual.

It is rewarded with currency-gold, coin, attention, powers and permission.
It demands personal investment-because there is value.

It is guided by safely made mistakes-which always add to the player’s
knowledge. (McLeod & Lehmann, pp. vii-viii)

Professional Development and Learning Communities

To schools leaders, administrators who endeavor to keep abreast of best practice
in supervision, pedagogy, technology and assessment, the virtual world of social media is
sometimes viewed as yet another distraction, keeping them away from the “real learning”
and work of schools, but to those administrators who have discovered the power of the
personal and professional learning networks available on sites like Twitter, that
characterization couldn’t be further from the truth.

In Aristotle on the Necessity of Public Education, Randall Curren (2000) tells us
that the notion of suggesting or forcing people to mix together to create friendships and
connections in society is one that Aristotle championed in order to dissolve divisions
between groups of people. This concept of a collective education is one that is very
similar to the structure that exists on social media. Creating connections, or followers, on

sites like Twitter or tracking blog post comments or the number of “+1°s” that a Google+
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posting receives helps to break down the barriers that naturally exist due to limitations of
distance and time. Children will not be allowed to attend or not attend a school at the
whim of the father; as far as possible education must be compulsory for “one and all” (as
the saying goes), because they belong to the city first and their parents second (804d)
(Curren, 2000, p. 144).

The Cost of Learning
Another interesting fact about educational leaders using social media as their
professional learning network is that usually no financial commitment is made. The
“students” are not paying to attend professional development courses, are not receiving
CPDU credit or salary advancement and the “instructors” are not being compensated for
their contributions to the conversations. This is similar to the ancient Theorists, as
explained by Paul Monroe:
The problem of the Theorists. - The writers of this group, while for the most part
contemporary with the Sophists, differ from them in two important respects. The
Sophists were practical teachers and were interested in the educational movement
of the times chiefly in a personal way. They claimed to be able to prepare for a
successful career, and were primarily concerned in achieving such a success for
themselves. They taught for money and for reputation, as do most teachers at the
present. Some of them, Socrates, had a profound public interest as well, but the
earlier Sophists were not native Athenians, and had little patriotic or national
interest. On the other hand, the theorists were profoundly interested in education
on account of its national importance, and so far as practical teachers, they were
wholly disinterested and refuse to accept any remuneration for their efforts.
(Monroe, 1932, p. 116)
Participation

The PLN available through Twitter does not have a set attendance or registration.

The educators who participate tend to do so at their own choice and convenience,
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however, one will find that there are some more regular participants from week to week
on any given chat. The ancient Greeks had a similar experience with participation.

The schools of the Sophists were entirely private schools, and for the most part
consisted of the group of students gathered around any one instructor. There was
no system of beliefs or unity of methods that would lead to the formation of any
permanent institution. Socrates did not have any definite place for giving
instruction or any definite body of pupils. So long as no fees were extracted,
there would be no definite student body. Plato, and very probably Aristotle,
followed the example of Socrates in this respect. But Plato’s successor,
Speusippus, demanded regular fees, as did also the teachers of the other
philosophical groups. This gave both definiteness and continuity of
administration. A further factor in the development of definite schools was the
acquiring of definite locations and names. The leading gymnasia of Athens were
the Academy, the Cynosarges, and the Lyceum. These were in the suburbs, and
were somewhat of the nature of public parks, being provided with water and
gardens as well as exercise grounds. (Monroe, 1932, p. 297)
It is interesting to note how the more informal style of learning and gathering to learn has
come back into fashion via social media. Socrates was limited to those people who could
physically attend his teaching in the Agora, whereas educational leaders gather in the
“Agora of the 21st century”, the virtual world of social media, to discuss, debate and
learn from each other. Now not limited by space or time, modern day scholars can
infinitely connect with others to learn and grow professionally.
Motivation and Improving Education
In his text Disrupting Class, Clayton Christensen discusses improving education
research by moving from descriptive research to prescriptive research. He also refers to
the two stage process of disruption, noting that in education, we are entering the second
stage, in which the learners themselves will be able to, “make the tools that help their

fellow students learn” (Christensen, Horn & Johnson, 2008, p. 123). What is the appeal

of using social media for professional learning? Educators have so many demands on
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their time, required trainings and attendance at school and district functions, why spend
personal time continuing to develop professionally? Yet search any chat hashtag on
Twitter and one will immediately find thousands of educators partaking in professional
growth activities and discussions during the late evening hours and early weekend hours
for no compensation and under no requirement or law. Many of Socrates’ students had a
similar experience and motivation.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)

What motivates the educational leaders of today to participate in personal learning
networks using social media? If there is no remuneration, no obligation, no contract nor
regulations nor laws requiring attendance why do these networks continue to grow in
participation and influence? Again we can look to the ancients for an answer:

from Plato’s Republic Book VII - Because a freeman ought to be a freeman in the

acquisition of knowledge. Bodily exercise, when compulsory, does no harm; but

knowledge which is acquired under compulsion has no hold on the mind.

(Monroe, 1932, p. 216)

The Shift

This shift in the development of a professional learning network to a personal

learning network, the shift from the required to the voluntary, from the paid to the freely
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accessible, have the potential to change the landscape of professional development and
higher education as we know it. Social capital, followers, influence and connections are
changing the landscape of more traditional institutions. They are changing the ways
people learn and connect, changing how people find jobs and progress to the next level in
their careers. Resources such as LinkedIn, Twitter, Facebook, Google+, Ning, blogs and
wikis are the newest proving grounds, classrooms and job boards. The question now
becomes whether educators are relevant if they are not connected to the world around
them? Can they contribute as much to the field? Can they grow to their highest
potential? Can they maximize their impact on students and staff?
The Impact

What is the impact of social media on education, learning and information? One
of the most widely accessed websites is called Wikipedia, an online encyclopedia.
However, this encyclopedia is not written and edited by paid authors and then published
and purchased by individuals and schools. Instead, this online collection of information
and knowledge is 100% user-generated content — the collected works of millions of
people around the world. What would Avristotle have thought of this website? He may
have actually inspired it:

In 335 Aristotle returned to Athens to establish in the Lyceum his own school of

philosophy, since the contrast between his own thought and that of the

Academicians had now become more marked, both because his own ideas and

methods had developed, and because the work of the Academy had now

degenerated into mere exposition and comment. Here he continued to teach for

eighteen years. The aim of Aristotle was broader than that of the Platonic or of

the other schools; it was nothing less than to produce an encyclopaedia of all the
sciences, - an organization of all human knowledge. (Monroe, 1932, p. 266)
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The Development of the PLN

Educators spending time developing their Personal Learning Network (PLN)
using social media are being inspired daily by several power-players in the field. These
educational leaders contribute heavily to the day-to-day conversations, the shared
resources and the organization of the Professional Learning Community (PLC). Some of
these leaders are Scott McLeod, Will Richardson, Wes Fryer, Vicky Davis, Steve
Hargadon, Vincent Cho, Chris Lehmann, Eric Sheninger and Tom Whitby. Recently,
other leaders have also emerged as respected contributors, especially to the rising
popularity of state and topic themed chats. They are Jimmy Casas of #lAedchat, Jennifer
Hogan of #ALedchat, Tom Murray of #edtechchat, Shawn McCusker of #1toltechat and
#sschat, Shelley Burgess of #satchat West Coast and Brad Currie of #satchat East Coast.
By following these leaders on Twitter and Google+, reading and responding to their blog
posts and engaging them in discussion and debate of current educational issues, one can
truly begin to appreciate and comprehend the scope of learning available through social
media.

Development of Connected Educators

Many educators who are unfamiliar with the realm of social media can begin by
simply lurking on a site. Lurking is another word for reading, but not actively
participating. Lurking is the consumer side of social media. Most begin here and then
move on to the creator or producer side when they gain confidence and a level of comfort
with the technology. Although quite a lot of knowledge can be gained through lurking/

consuming social media, it is not until the educator becomes a content creator/producer
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that he or she comes full circle and enters into the “prosumer” (Suciu, 2007) phase,
consuming and producing regularly in order to contribute to and help grow the network.

Allow this researcher to paint a picture of a connected educator. Reading and
commenting on blog posts and contributing to weekly twitter chats will soon become a
regular fixture in the routine of the connected educator. He or she will wonder how they
kept current on educational issues before creating this PLN. Headlines in journals will
soon feel like old news, because the connected educator read that story on twitter three
weeks ago. The syllabus of their graduate course may seem stale and two-dimensional in
comparison. Conferences will take on a whole new feel when she follows the conference
hashtag, engaging with attendees from her own session and others at the same time,
catching up on multiple topics and conversations. This idea of crowdsourcing
knowledge, of several heads being better than one, is the power of this new personal and
professional learning network. The educator is no longer isolated in his classroom or
office, limited to her graduate classmates or frustrated due to lack of support from her
principal or supervisor. The network fills these voids and more. The connected educator
is never alone and never far away from supportive resources for learning and professional
growth.

In his book, The Five Disciplines of PLC Leaders, author Timothy Kanold (2011)
discusses the concepts of

1. Vision and values

2. Accountability and celebration

3. Service and sharing
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4. Reflection and balance

5. Inspiration and influence (p. 6)
The final concept of inspiration and influence rings especially true for the development of
an enduring PLC model using social media. The PLC leader, as described by Kanold
(2011), is defined as “the leadership work of consciously creating an enduring
organizational legacy through the daily building of effective PLC practices and
behaviors” (p. 8).

Twitter and Blogs

Two platforms of communication are the main focus of this research, blogs and
Twitter. A definition of blogs from What School Leaders Need to Know About Digital
Technologies and Social Media,

In simple terms, blogs are web-based logs or journals (web log, shortened to

blog). The basic concept behind blogging is not new. Social interaction in

teaching and learning is a keystone of educational theory. When teachers and

students blog, they are able to actively engage audiences outside the usual

classroom time boundaries. (McLeod & Lehmann, 2012, p. 4)
Twitter is a micro-blogging platform and social network that allows users to post tweets,
or short, 140-character messages that are public on the Internet. “Although Twitter has
grown into a global phenomenon for its social and casual communication value,
increasing numbers of professionals-including educators, administrators, school districts
and community groups -are using Twitter as a means of sharing information and building
school communities” (Couros & Jarrett, 2012, p. 148).

It is no longer acceptable for a school or a district to only pay attention to their

physical presence in their community. The virtual presence of a school is becoming just
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as important as a Board of Education meeting or an Open House. School leaders have an

opportunity to “project a positive image” (Mclnosh & Utecht, 2012, p. 177) of their

schools and to engage stakeholders as never before.

When it comes to creating and protecting your school’s image on the web, it’s
vital to understand where your audience-parents, community leaders, potential
students-choose to spend their time online. If they are on Facebook, for example,
then you need to know how your school is represented there. In recent years,
there has been an expectation that a school’s brochure-ware website was
sufficient to project a positive image of learning at the school....We’re used to
cleaning, pruning and just occasionally curating a physical image of our school’s
that we project out to the community. In today’s socially networked world, not
only do principals and leaders need to be aware of what the physical image of
their school portrays but also what is portrayed by the digital image of their
school-and people’s reactions to it. (Mclnosh & Utecht, 2012, p. 176)

The development of the PLN or personal learning network is one that cannot be

forced or directed by others. The motivation is internal for such an endeavor. An

educator must choose to become a connected educator for his or her own professional

growth and development. Etienne Wenger states, “In general we have found that

managers cannot mandate communities of practice. Instead, successful managers bring

the right people together, provide an infrastructure in which communities can thrive, and

measure the communities’ value in nontraditional ways” (Wenger & Snyder, 2000, p.

140)

Wenger (1998) also states,

Communities of practice develop around things that matter to people. As a result,
their practices reflect the members' own understanding of what is important.
Obviously, outside constraints or directives can influence this understanding, but
even then, members develop practices that are their own response to these
external influences. Even when a community's actions conform to an external
mandate, it is the community—not the mandate—that produces the practice. In
this sense, communities of practice are fundamentally self-organizing systems. (p.
2)
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This notion of Wenger’s “self-organizing system” describes the gathering of
educators during weekly Twitter chats. Neither geography nor job assignment creates
these groups. Instead, they are brought together through a shared interest and desire to
learn together about the topic at hand. The topic may have been set by one leader or a
small group of facilitators, but the knowledge, resources and professional dialogue is
completely community derived.

Wenger goes on to describe how a community of practice differs from both a
team and a network.

A community of practice is different from a team in that the shared learning and

interest of its members are what keep it together. It is defined by knowledge

rather than by task, and exists because participation has value to its members. A

community of practice's life cycle is determined by the value it provides to its

members, not by an institutional schedule. It does not appear the minute a project
is started and does not disappear with the end of a task. It takes a while to come

into being and may live long after a project is completed or an official team has
dishbanded.

A community of practice is different from a network in the sense that it is “about”
something; it is not just a set of relationships. It has an identity as a community,
and thus shapes the identities of its members. A community of practice exists
because it produces a shared practice as members engage in a collective process
of learning. (Wenger, 1998, p. 4)

Just like a weekly Twitter chat has a small group of planners and moderators to
establish the topic, write the questions, pose the questions throughout the chat, facilitate
the discussion during the chat and archive the chat for future reference, leadership plays
an important role in Wenger’s communities of practice.

Whether these communities arise spontaneously or come together through seeding

and nurturing, their development ultimately depends on internal leadership.

Certainly, in order to legitimize the community as a place for sharing and creating
knowledge, recognized experts need to be involved in some way, even if they
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don't do much of the work. But internal leadership is more diverse and distributed.

It can take many forms:

» The inspirational leadership provided by thought leaders and recognized
experts

» The day-to-day leadership provided by those who organize activities

» The classificatory leadership provided by those who collect and organize
information in order to document practices

» The interpersonal leadership provided by those who weave the community's
social fabric

« The boundary leadership provided by those who connect the community to
other communities

« The institutional leadership provided by those who maintain links with other
organizational constituencies, in particular the official hierarchy

« The cutting-edge leadership provided by those who shepherd "out-of-the-box™
initiatives.

These roles may be formal or informal, and may be concentrated in a core group

or more widely distributed. But in all cases, leadership must have intrinsic

legitimacy in the community. (Wenger, 1998, p.6)

Though Wenger’s Communities of Practice theory predates the social media

movement, his research supports the need for community in the digital age.

model:

The web: new technologies such as the Internet have extended the reach of our
interactions beyond the geographical limitations of traditional communities, but
the increase in flow of information does not obviate the need for community. In
fact, it expands the possibilities for community and calls for new kinds of
communities based on shared practice. (Wenger, Communities of Practice, A
Brief Introduction)

Wenger also includes schools and education into the communities of practice

Schools and districts are organizations in their own right, and they too face
increasing knowledge challenges. The first applications of communities of
practice have been in teacher training and in providing isolated administrators
with access to colleagues. There is a wave of interest in these peer-to-peer
professional-development activities. But in the education sector, learning is not
only a means to an end: it the end product. The perspective of communities of
practice is therefore also relevant at this level. In business, focusing on
communities of practice adds a layer of complexity to the organization, but it does
not fundamentally change what the business is about. In schools, changing the
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learning theory is a much deeper transformation. This will inevitably take longer.
The perspective of communities of practice affects educational practices along
three dimensions:

Internally: How to organize educational experiences that ground school
learning in practice through participation in communities around subject matters?

Externally: How to connect the experience of students to actual practice
through peripheral forms of participation in broader communities beyond the
walls of the school?

Over the lifetime of students: How to serve the lifelong learning needs of
students by organizing communities of practice focused on topics of

continuing interest to students beyond the initial schooling period?

From this perspective, the school is not the privileged locus of learning. It is not a
self-contained, closed world in which students acquire knowledge to be applied
outside, but a part of a broader learning system. The class is not the primary
learning event. It is life itself that is the main learning event. Schools, classrooms,
and training sessions still have a role to play in this vision, but they have to be in
the service of the learning that happens in the world. (Wenger, Communities of
Practice, A Brief Introduction)

In the chapter, “The Role of Professional Learning Communities in Advancing
21st Century Skills” by Richard and Rebecca DuFour in Bellanca and Brandt’s 21st
Century Skills: Rethinking How Students Learn (2010), the “father of PLC’s” Rick
DuFour, posits that

The Partnership (2009) [P21] was emphatic on this point [transforming schools
into PLC’s] and stipulated that the environments best suited to teach 21st century
skills ‘support professional learning communities that enable educators to
collaborate, share best practices and integrate 21st century skills into classroom
practice.” The Partnership called for schools to be organized into ‘professional
learning communities for teachers that model the kinds of classroom learning that
best promote 21st century skills for students’ and urged educators to encourage
‘knowledge sharing among communities of practitioners, using face-to-face,
virtual and blended communications. (2010, p. 77)

It is exactly these virtual communities that have emerged and grown through

social media. The interactions of educators and the formation of a PLC are not limited by
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geography or time. The DuFours discuss the shift that must take place both in behavior
and the, eventually, in culture for a successful PLC model. They refer to these cultural
shifts as those from “professional judgment” to “best practice,” from “individual
autonomy” to a “collaborative culture” and from working alone to taking a “collective
responsibility for their students” (DuFour & DuFour, 2010, p. 79).

The concept of teamwork, “people working interdependently to achieve a
common goal for which members are mutually accountable” (DuFour & DuFour, 2010,
p. 83) is reminiscent of Aristotle's argument from a Common End:

The argument from a Common End (CE)

And since (epei d en) the whole city has one end, it is manifest that education

should be one and the same for all, and its care (epimeleian) public (koinen) and

not private (idian) - not as at present, when everyone looks after his own children
privately, and gives them private instruction (mathesin idian) of the sort which he

thinks best. The training (askesin) in things which are of common interest should
be made common (dei...koinen poieisthai) (1337a21-27) (Curren, 2000, p. 126)

This notion that education has had a “common end” for thousands of years is now
supported by social media and PLC research. “Technology can also help educators
redefine their concept of collaboration....As Ken Blanchard (2007) writes, ‘There is no
reason that time and distance should keep people from interacting as a team. With proper
management and the help of technology, virtual teams can be every bit as productive and
rewarding as face-to-face teams’” (DuFour & DuFour, 2010, p. 87). The DuFours also
discuss the shift in teachers’ and principals’ work from that of “isolated” and “episodic”
to cohesive, collaborative engaging.

The DuFours specifically mention the work of Malcolm Gladwell’s The Tipping

Point, wherein Gladwell
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describes that ‘magic moment when an idea, trend, or social behavior crosses a

threshold, tips, and spreads like wildfire’ (2002, back cover). The tipping point is

reached when a few key people in the organization who are highly regarded by

and connected to others (the Law of the Few) present a compelling argument in a

memorable way (the Stickiness Factor) that leads to subtle changes in the

conditions of the organization (The Power of Context). The Law of the Few
seems to be at work as key influencers in the profession have lined up to support
the PLC concept. Virtually every leading educational researcher and almost all
professional organizations for educators have endorsed it. (DuFour & DuFour,

2010, pp. 90-91)

This researcher suggests that this tipping point extends to PLCs on social media
as well and is poised to change the culture and structure of not just a school or a district,
but of the entire educational field as a whole, pre-k through higher education, extending
into professional learning for one’s entire career. The DuFours end with the suggestion
that teachers and administrators will learn best by doing and that they should “engage in
the behaviors that are vital to a PLC...to prepare not only their students but also
themselves for the challenges and opportunities of an uncertain future” (DuFour &
DuFour 2010, p. 93).

Modern Examples of Professional Learning

As the modern examples of collaboration and professional learning will take the
form of blog posts and Twitter chat archives, here are examples of both. The first is a
blog post from the Connected Principal’s site, a website containing hundreds of blog
posts written by principals from around the world.

This is typical of the types of posts that are added regularly to the Connected
Principals website, a site where principals from around the world share ideas and post

blogs. The site is divided into several categories under which principals can post: 21st

Century Management, Best Educational Practices, Change Management, Collaboration
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and Communication. The tag line for the entire site is, “Sharing Learning Leading”
(http://connectedprincipals.com/) (see Appendix A). This site is a perfect example of a
virtual PLC, in which school leaders, who once worked in isolation, can now connect to
each other, exchange ideas and best practices, leadership challenges and successes.

Similarly, educators are gathering regularly on Twitter to participate in weekly
chats. Though these are synchronous chats (taking place in real time), the chats are
usually archived for future reading, reaction and discussion (see Appendix B).

This process allows educators to return to a specific chat topic, re-read the posts
and reflect on the process. The archive also allows educators who could not participate in
the original chat, due to time conflicts or simply not being aware of the chat, to benefit
from the shared knowledge, though they do not receive the same benefit of the exchange
of dialogue that happens naturally during the course of the chat. A close evaluation of
several chats and blog posts will be explored in Chapter 1V.

Final Overview

The look back to ancient times and the close examination of the modern day
interactions will be the basis of this research. Looking through eleven lenses, this
researcher will examine the leadership, education and collaboration that took place
thousands of years ago and those that are taking place now on social media. Knowledge
and information are the keys to power, both during ancient times and today:

From Plato’s Republic Book V - | said: Until, then, philosophers are kings, or the

kings and princes of this world have the spirit and the power of philosophy, and

political greatness and wisdom meet in one, and those commoner natures who
follow either to the exclusion to the other are compelled to stand aside, cities will

never cease from ill -no, nor the human race, as | believe - and then only will our
State have a possibility of life and behold the light of day.
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Plato realized that learning was a lifelong pursuit.

In Speech of Protagoras on ‘Teaching of Morals’, from the Protagoras of Plato
325C-326D. Education and admonition commence in the first years of childhood,
and last to the very end of life. Mother and nurse and father and tutor are

quarrelling about the improvement of the child as soon as he is able to understand
them...

There were other philosophers during the time of Socrates who held opinions
about teaching and learning that went beyond the traditional classroom and gender
stereotypes. Xenophon, a contemporary of Socrates, said in Oeconomicus, a Socratic
dialogue:

Selections from the Economics of Xenophon - 41 ‘Some other of your

occupations, my dear wife,” continued I, ‘will be pleasing to you. For instance,

when you take a young woman who does not know how to spin, and make her
skillful at it, and she thus becomes of twice as much value to you. OR when you

take one who is ignorant of the duties of a housekeeper or servant, and having
made her accomplished, trustworthy and handy render her of the highest value.’

Selections from the Economics of Xenophon 15 - I accordingly desired my wife’,
continued he, ‘to consider herself the guardian of the laws established in the
house.’

These early statements about household management, education and how learning
improves job performance can be seen as one of the earliest mentions of professional
development. The development of the household workers by the female head of the
house in order to attain maximum performance of their household duties was an
important part of ancient Greek life.
Plato was also concerned about the professional development of school leaders:
Selections From the Laws of Plato Book VII - And how can our law sufficiently

train the director of education himself; for as yet all has been imperfect, and
nothing has been said either clear or satisfactory? Now, as far as possible, the law
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ought to leave nothing to him, but to explain everything, that he may be the
interpreter and tutor of others.

Plato commented on the approach to instruction that teachers should take, as well
as the practice of recording notes or archives of discussions and lectures:

Selections From the Laws of Plato Book VII - When | reflected upon all these
words of ours, | naturally felt pleasure, for all of the discourses which I have ever
learnt or heard, either in poetry or prose, this seemed to me to be the justest, and
most suitable for young men to hear; | cannot imagine any better pattern than this
which the guardian of the law and the educator can have. They cannot do better
than advise the teachers to teach the young these and the like words, and if they
should happen to find writings, either in poetry or prose, or even unwritten
discourses like these of ours, and of the same family, they should certainly
preserve them, and commit them to writing. And, first of all, they shall constrain
the teachers themselves to learn and approve them, and any of them who will not,
shall not be employed by them, but those who they find agreeing in their
judgement, they shall make use of and shall commit to them the instruction and
education of youth.

Ahead of their time and timeless in their words and work, Socrates, Plato,
Aristotle and their fellow philosophers and students in ancient Greece set the stage for the
modern connected educator. This study will explore the educational leaders of today who
share knowledge, disseminate information and influence future generations and their
forefathers who shared knowledge, disseminated information and influenced future

generations 2,300 years earlier.



CHAPTER Il
THE ANCIENTS
Equity in Primary Participation

The systems and structures of formal and informal education in ancient Greece
included primary schools where boys were taught to read and write, secondary schools
where young boys were trained in physical development, music and taught the basics of
becoming a citizen of the State. “Athens itself had gone no farther toward introducing
public schooling that instituting a system of military training, the ephebeia, which was
publicly funded and compulsory for citizens aged eighteen to twenty” (Curren, 2000, p.
12). There was a distinct military purpose to much of the training and boys often
completed their studies and then became hoplites, or soldiers. “Their training prepared
them to be hoplites, or heavily armed infantry, but they were not made hoplites, perhaps
because the ephebia was compulsory for all male citizens but only those of considerable
wealth could bear the cost of the armaments, which hoplites were normally expected to
provide themselves” (p. 12). Education was not just limited to the purpose of military
preparation, however.

Apart from this required military training, what Athenian schooling consisted of

in Aristotle’s time, for those who desired it and could afford it, were lessons in

athletics (gymnastike); the ‘arts of the Muses’ (mousike), which included music,

poetry, narratives, and above all Homer; and ‘letters’ (grammatica) and

arithmetic. The democratization of Athens had brought with it the introduction of

group lessons as a more affordable alternative to traditional one-on-one

instruction, and the introduction of letter schools, which taught writing, reading,
and arithmetic, subjects which had acquired broader commercial utility with the

o1
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growth of trade. It is impossible to say how many boys attended these various
lessons, and there is no clear evidence that any girls did, but there are indications
that boys of wealthier families began school at a younger age and may have
attended more expensive schools. (Curren, 2000, p.12)

Very young students had to walk throughout the city to attend these different
schools, so families assigned them a slave for supervision and protection, called a
paidagogos. There is some irony that the citizens entrusted this slave to care for their
children and their moral education, but that they were slaves who were not thought able
to care for themselves as citizens (Curren, 2000). Avristotle realized that in order to
sustain the political and moral authority of the state, that there should be a common
purpose for public education of youth. In the Argument from a Common End (CE)

And since (epei d en) the whole city has one end, it is manifest that education
should be one and the same for all, and its care (epimeleian) public (koinen) and
not private (idian) - not as at present, when everyone looks after his own children
privately, and gives them private instruction (mathesin idian) of the sort which he
thinks best. The training (askesin) in things which are of common interest should
be made common (dei...koinen poieisthai). (1337a21-27)

In Politics, Aristotle explores how education can be used to unite people. The

purpose of uniting citizens under a common belief system and political structure will help

to solidify the future of the city-state.

...Aristotle's suggestion that the education is the means, or primary means,
through which the polis ‘should be united’ and made into a community,” and we
identified friendship, and the reciprocal goodwill and trust associated with it, as a
fundamental basis of unity (Pol. 11.4 1262b5-10, 111.9 1280b32-81a2; NE VIII.1
1155a23-28), alongside a shared commitment to the city’s natural end, or telos, of

living the best or happiest life (Pol. 111.3 1276b1-2, 111.9 1280b7-10, V1.8
1328a35-36). (Curren, 2000, p. 127)
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Aristotle believed that by promoting a common experience with shared values, the
future of the state could be better insured. He endorsed a shift from private to public,
from the influence of the family to the influence of the state.

The commonalities between these various groups might be enhanced by common

religious observances (Pol. 111.9 1280b37, VI11.8 1328b11-12, VI1.10 1330a9-10),

common meals (Pol. 11.5 1263b37-64a1l, 11.9 1271a27-35, VI1.10 1330a3-23,
etc.), and especially common education, in which all citizens would share, and so
the institution of these would be an important means through which the legislator

could promote unity. (Curren, 2000, p. 136)

Aristotle also believed that the families and their individual traditions could not be
placed above those of the State. “Fresh tribes and brotherhoods should be established; the
private rites of families should be restricted and converted into public ones; in short,
every contrivance should be adopted which will mingle the citizens with one another and
get rid of old connections (V1.4 1319b23-27)” (Curren, 2000, pp.138-139). The notion of
suggesting or forcing people to mix together to create friendships and connections in
society is one that Aristotle championed in order to dissolve divisions between groups of
people (Curren, 2000). “The twin interrelated proximate goals of this education are the
universal adoption of the city’s natural end as a common end and the promotion of
friendly ties between citizens and the various social entities or aggregates they belong to”
(Curren, 2000, p.139).

To establish a formal system of education, and to distinguish it from the informal
education of families, at home, Aristotle discussed the creation of a public school system
to solidify the future of the State.

Education should first of all be the same for all, since the city’s attaining its

natural end requires that every citizen be prepared to both live the best life himself
and cooperate in his fellow citizens doing so. Secondly, it should be public both
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to ensure that it will be the same for all, which it will not be if “everyone looks
after his own children separately, and gives them separate instruction of the sort
which he thinks best” (1337a24-26), and to ensure that the children of the city are
educated together, if not all in one place because there are too many of them, then
in schools which are common in the sense that each of them mixes together
children of each relevant kind (above all, children of all socioeconomic
classes)since this is more conducive to mutual goodwill and the sharing of a
common end than education which does not facilitate children coming to know
each other. (Curren, 2000, pp.139-140)
Avistotle feared that the influence of the family and its private interests would supercede
those of the State, leading to a decline in the stability of Athens. He realized that
education had to be public in order to maintain control.

In the background of this argument is the assumption that without public control

of education, the divisions within a city will tend to preclude friendly contact

among those divided from each other, and that such education that occurs will be

oriented not to the common interest but to private factional interest. (Curren,

2000, p.140)
He also thought that public school should be mandatory. “Children will not be allowed to
attend or not attend a school at the whim of the father; as far as possible education must
be compulsory for “one and all” (as the saying goes), because they belong to the city first
and their parents second (804d)” (p. 144). Avristotle argued that the individual had an
obligation to the group as a whole. That in order to be a productive member of the
community or citizen of the city, one had to be educated in those topics that were most
important of the city and it’s successful continuation (Curren, 2000).

Equity of access to formal school structures was often limited by class and gender
groupings. Though the philosophies of Socrates and Plato sought to bring equality to

these groups, their practices did not always match their words.

The social revolution of the fifth and fourth centuries B.C. affected the position of
women as well as other aspects of Greek society, but the changes in the education
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of women were in no wise so profound as those affecting the education of men. It
is true that there was a demand for greater freedom for women. Evidences of this
are to be found in the teachings of Socrates and the writings of Plato. The latter
held that the women possessed the same faculties as men, only in a lesser degree,
and were entitled to a similar education. (Monroe, 1932, p. 34)

In Plato’s Republic, he discusses the similarities between men and women, but there is
little evidence of women being trained at his Academy.

Selections from The Republic of Plato Book V - Let us proceed now to give the
women a similar training and education, and see how far that accords with our
design. What do you mean? What | mean may be put into the form of a question,
| said: Do we divide dogs into hes and shes, and take the masculine gender out to
hunt, or have them keep watch and ward over the flock, while we leave the
females at home, under the idea that the bearing and suckling their puppies hinder
them from sharing in the labours of the males? No, he said, they share alike; the
difference between them is in degrees of strength.... Then, if women are to have
the same duties as men, they must have the same education? Yes. The education
which was assigned to the men was music and gymnastic. Yes. Then women
must be taught music and gymnastic and also the art of war, which they must
practice like the men? That is the inference | suppose. (Monroe, 1932, p. 173)

Xenophon, a contemporary of Plato and Aristotle, suggested in his work, Economics, that
women had more of a role in domestic affairs. In the home they would be charged with
training the slaves and maintaining rule in the house. This informal system of education
lies in stark contrast to the more formal structures for men.
Selections from the Economics of Xenophon - 41 ‘Some other of your
occupations, my dear wife,” continued I, ‘will be pleasing to you. For instance,
when you take a young woman who does not know how to spin, and make her
skillful at it, and she thus becomes of twice as much value to you. Or when you
take one who is ignorant of the duties of a housekeeper or servant, and having
made her accomplished, trustworthy and handy render her of the highest value.’
(Monroe, 1932, p. 43)

Plato’s Republic goes on to discuss the needs of the State and how women can support

those needs in his described utopia.
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From Plato’s Republic Book V - Well, and may we not further say that our
guardians are the best of our citizens? Far the best. And will not their wives be
the best women? Yes, again | say the very best. And can there be anything better
for the interests of the State than the men and women of a State should be as good
as possible? There can be nothing better. And our course of music and gymnastic
will accomplish this? Certainly. Then we have made an enactment not only
possible but in the highest degree advantageous to the State? True. (Monroe,
1932, p. 179)

Plato goes into additional detail in his book of Laws. Here he has his characters debate

the irony of training women equally with men and then not utilizing their talents to

support the State. Plato’s main focus was always on the preservation and furtherance of

the State, seeking ways to support it through education, rules and structures.

Selections From the Laws of Plato Book VII - In these several schools, let there be
dwellings for teachers, who shall be brought from foreign parts by pay, and let
them teach the frequenters of the school the art of war and the art of music, and
the children shall come, not only if their parents please, but if they do not please;
and if their education is neglected, there shall be compulsory education, as the
saying is, of all and sundry, as far as this is possible; and the pupils shall be
regarded as belonging to the state rather than to their parents. My law would
apply to the females as well as the males; they shall both go through the same
exercises. | assert without fear of contradiction that gymnastic and horsemanship
are as suitable to women as to men....And | further affirm, that if these things are
possible, nothing can be more absurd than the practice which prevails in our own
country of men and women not following the same pursuits with all their strength
and with one mind, for thus the state, instead of being a whole, is reduced to a
half, and yet has the same imposts to pay and the same toils to undergo; and what
can be a greater mistake for any legislator to make? (Monroe, 1932, p. 243)

There was some evidence that young girls did actually attend formal schooling in ancient

Greece. Though the exact nature of the curriculum and instruction are not known, it

seems that, according to artistic renderings, some girls did receive formal education in

addition to their informal, domestic education.

From Memorabilia by Xenophon - Nor does it satisfy the parents merely to feed
their offspring, but as soon as the children appear capable of learning anything,
they teach them whatever they know that may be of use for their conduct in life;
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and whatever they consider another more capable of communicating than
themselves, they send their sons to him at their own expense, and take care to
adopt every course that their children may be as much improved as possible.”
“This home instruction was in many instances the only education provided for
girls; apart from their learning of household arts such as cooking, weaving,
spinning and so forth, we know very little about the general education of girls....It
is usually thought that all girls received their education at home. But the
archeological record, scant though it is, seems to point to a different conclusion.
There is a fifth century vase painting ‘showing a girl, rather large, led by a woman
who is pointing the way. That they are going to school is apparent from the
reluctance with which she goes.” There is also a ‘rather chubby little girl in
terracotta...holding her tablet in her right hand, and a purse containing her
astragals in her left.” (Beck, 1964, pp. 84-85)

Since Plato’s Republic encouraged the education of women, it is believed that
girls were admitted to his Academy.

As to the age of entrance, the references to boys in the Epicrates passage suggest
adolescents and we know that Aristotle joined the Academy at seventeen. It is
likely that women as well as men were admitted, and this is in line with the
teaching of the Republic. A large portion of his pupils seem to have been
foreigners. (Beck, 1964, p. 228)

In Laws, Plato also made specific reference to educating girls along with the boys.

We include under gymnastics all military exercises, such as archery and all
hurling of weapons, the use of the light shield and heavy armour, military
evolutions, movements of armies, and encampments, and all that relates to
horsemanship. Of all these things there ought to be public teachers, receiving pay
from the state, and their pupils should be the men and boys, the women and girls,
who are to know all these things (Laws 813 de). (Lodge & Frank, 1970, p.141)

Though not considered to be equal in all practices, women were certainly valued by their
contribution to many aspects of the community.

The planned community, whether ideal republic or model city, is to be founded
upon the basic concept of Justice. As applied to women, this means that women’s
unique and positive capacities, which can be utilized in making definite
contributions to the life of the planned community, are to be developed by all the
social institutions - home, school, church, army, law courts, community festivals,
etc. - which are regarded in the Dialogues as of directly educational significance.
(Lodge & Frank, 1970, p. 287)
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Access to education adjusted over the course of one’s lifetime in ancient Greece. The

structures went from informal to formal, beginning in the home, where parents and nurses

were the teachers, then shifting to more formal education in support of the values of the

State.

Once born, the first three years of the child’s life are devoted in the Laws,
primarily to physical development....The nutrition is provided, partly by the
mothers, ands partly by especially suitable nurses, who relieve the biological
mothers - at least in the higher classes - of much of the trouble which, in less well-
planned communities, all too frequently falls to their lot in looking after very
young children....But the training received during this period is not exclusively
physical. The general moral atmosphere, and the attitude toward perfecting the
young for their future life of citizenship in the model community, continue to
exercise a pervasive influence. (Lodge & Frank, 1970, p. 289)

As the children age, their gender plays a more significant role in their access to

education.

The next stage of the life-cycle is the period from six to ten years of age. The
sexes are now separated and are sent to separate schools. Here the young girl
learns to be a schoolgirl, associating exclusively with schoolgirls, and being
taught all she learns by schoolmistresses. What she learns, while superficially not
unlike what her brothers are learning in their boys’ school, is acquired in a very
different spirit. (Lodge & Frank, 1970, p. 293)

As girls grew into women, their opportunities began to narrow. They were mostly

relegated to a domestic existence, not given the freedom to pursue the same education

and opportunities as their brothers.

In the Laws, the influence of the home continues throughout her life. As maid,
wife, mother, and matron, her life is definitely centered in the home: a home
permeated by community spirit. The influence of the school persists, after her
sixteenth year, only indirectly: namely in the monthly gymnastic and music
festivals which continue to keep alive in her the spirit of her education. What is
that spirit? As far as we have studied it, it is intensely, narrowly, local. Her
interests are concentrated upon the community into which she has been born, in
which she has progressively immersed her growing self. All that she is, all that
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she has become, she owes to that community: a community which she has never
left, and indeed has never thought of leaving. (Lodge & Frank, 1970, p. 295)

However, Plato does not dismiss the importance of the role of women to the State and the
future. In his described utopia, he sees the role of women to become mothers to further
future generations of citizens.

This is one of the most important phases in a woman’s life-cycle, and women are
educated for it, partly by life itself, and partly by public opinion and by the
instructions and admonitions of matron-magistrates. These matrons are the same
as the playground matrons who supervised the years of pre-school play in the
temple precincts. They represent authority, community protection, mature
experience, safe guidance, and wise counselling in intimate matters. They teach
the young women that marriage is a sacred mystery, in which women weave the
web of life and cooperate with God in the work of creation. They teach them also
that marriage is of profound concern to the State, and that it is their civic as well
as their religious duty to marry and bear children according to the laws of the
planned community. (Lodge & Frank, 1970, p. 300)

There was evidence that women and girls were always under the control of the males in
their home.
The position of women at Athens in the fifth century, and, indeed, in all of Greece
except Sparta, was very much lower than in the times of which Homer wrote.
The home was very strictly their sphere; and life for them extended very little
beyond it....During her maiden days an Athenian girl would remain under the eye
of her mother and learn to fulfill her domestic duties. (Robinson, 1933, p. 82)
Robinson continues his analysis of the destiny of women in ancient Athens:
Throughout her life she remained always under the tutelage of some male, and, if
left a widow, returned into the charge of her father or brother. Henceforward her
duties centered in the management of the home. She would superintend the work
of the slaves, especially the female ones. (Robinson, 1933, p. 84)
Including a system of teachers being paid by the state for their services endorses a

system of public versus private education. Both private and public instruction was
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prevalent in ancient Greece, including paid instructors in order to support the interests of
the State.

Aristotle’s arguments provide us with compelling grounds for taking seriously a
sort of educational equality that we should care about. Using his case for the
legitimacy and desirability of public provisions for moral education as a starting
point, one can plausibly develop on Aristotelian premises a mandate for equitable
access to a required curriculum of moral and political education, instruction in the
academic disciplines, and preparation for work. (Curren, 2000, p. 6)
There was also debate about how these teachers should be selected and trained. Plato
realized the importance of teacher selection and training, since there was, in his belief, a
direct connection between the education of the youth and the future of the State. In order
to contribute to the needs of the State, students would have to receive instruction that
fulfills the morals and values of the State and that support the development of future
leaders.
Laws 968d & Republic 533a: on how to find teachers for a leadership class:
“First, a list would have to be made out of those who by their ages and studies and
dispositions and habits are well fitted for the duty of a guardian. In the next place,
it will not be easy for them to discover themselves what they ought to learn, or
become the disciple of one who has already made the discovery. The learners do
not know what is learned to advantage until the knowledge which is the result of
learning has found a place within their souls. And so the details as to what they
should study and at what times, while not exactly a ‘secret,” can hardly be stated
beforehand. (Lodge & Frank, 1970, p. 145)
The system of education was largely based on who these instructors were and where they
taught.
The issue of school fees and equity of access for all classes depended much on

how the children were needed as a support for their family. Again, there was a disparity

between the boys and the girls.
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At Athens the state required that all boys be taught to read and write; girls were
not catered for. It was left to parents to choose a school and to pay the fees for the
class. The schools themselves were run by private enterprise; and the school
masters, as we have said, were but little respected. They often found it difficult to
extract their fees. Nevertheless, the fees were low enough to allow even poor
parents to get their sons tolerable instruction. (Robinson, 1933, p. 139)

The class differences between rich and poor played a significant role during the latter
portion of the children’s education.

At fourteen or thereabouts poor parents would require their children’s assistance
in their craft or trade. The sons of the rich, however, having attained proficiency
in elementary subjects, were ready to go farther; and, until they were of an age to
undergo their military service, they had four years ahead of them in which to do
s0. (Robinson, 1933, p. 142)

The pursuit of a public education was one that influenced future generations of
leaders, including our own founding fathers of the United States.

Citing Aristotle’s remark in Politics VIII. 1, that education should be adapted to
the form of government under which citizens will live, John Adams argued in his
Defence of the Constitutions that children ‘of every rank and class of people,
down to the lowest and the poorest’ should be ‘educated and instructed in the
principles of freedom’ and ‘in every kind of knowledge that can be of use to them
in the practice of their moral duties...and of their political and civic duties’
(Adams 1778, 168,197) (Curren, 2000, pp. 6-7)

The structures of education, including the physical location of the schools
themselves played an important role in the equity of access to education.

The schools of the Sophists were entirely private schools, and for the most part
consisted of the group of students gathered around any one instructor. There was
no system of beliefs or unity of methods that would lead to the formation of any
permanent institution. Socrates did not have any definite place for giving
instruction or any definite body of pupils. So long as no fees were extracted,
there would be no definite student body. Plato, and very probably Aristotle,
followed the example of Socrates in this respect. But Plato’s successor,
Speusippus, demanded regular fees, as did also the teachers of the other
philosophical groups. This gave both definiteness and continuity of
administration. A further factor in the development of definite schools was the
acquiring of definite locations and names. The leading gymnasia of Athens were
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the Academy, the Cynosarges, and the Lyceum. These were in the suburbs, and
were somewhat of the nature of public parks, being provided with water and
gardens as well as exercise grounds. (Monroe, 1932, p. 297)

Plato taught at the Academy, while Aristotle taught at the Lyceum. These schools’
location played an important role in the history of education in ancient Greece.

Plato taught chiefly at the Academy, both in the public gymnasium and in private
grounds which he acquired near by. This plot of ground, together with the
headship of the school, Plato left to his nephew, Speusippus. The small property
became the nucleus of a considerable foundation, for it was enriched, not only by
fees, but by gifts from wealthy patrons and by the bequests of the heads of the
school....The heads of the school were called scholarchs, and received their
positions either through the designation of their predecessor, or, later, by election.
In a similar way Aristotle settled in the Lyceum and Antisthenes in the
Cynosarges. Later the pupils of the latter removed to the frescoed portico in
Athens, whence they were called Stoics. Epicurus taught in his own private
grounds, which he left as the nucleus of an endowment for his school. As with
the success of Plato, each of these groups became definitely organized into a
school with an endowment, and with a recognized head, or scholarch. (Monroe,
1932, p. 298)

All of these schools provided instruction to a large number of students over the years of
their existence. “The attendance at these schools was very large. Theophrastus, the
successor of Aristotle in the headship of the Lyceum, is said to have had more than two
thousand pupils at one time” (Monroe, 1932, p. 298).
The topic of study was also an important factor in ensuring the future of the State,
yet only a select few were chosen to study these topics.
From Plato’s Republic Book VII - After that time those who are selected from the
class of twenty years old will be promoted to higher honour, and the sciences
which they learned without any order in their early education will now be brought
together, and they will be able to see the natural relationship of them to one

another and to true being. Yes, he said, that is the only kind of knowledge which
is everlasting. (Monroe, 1932, p. 217)
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Though Plato was concerned about students starting to debate issues at too young an age,

before they are mature enough to learn the proper respect for the process.

From Plato’s Republic Book VII - There is danger lest they should taste the dear
delight too early; for young men, as you may have observed, when they first get
the taste in their mouths, argue for amusement, and are always contradicting and
refuting others in imitation of those who refute them; like puppy-dogs, they
delight to tear and pull at all who come near them. (Monroe, 1932, p. 219)

The subjects to be studied were prescribed, too.

From Selections From the Laws of Plato Book VII - There still remains three
studies suitable for freemen. Arithmetic is one of them; the measurement of
length, surface and depth is the second; and the third has to do with the revolution
of the stars in relation to one another. (Monroe, 1932, p. 257)

Equity of access to the education and discourse was influenced by many factors,

including location of the schools, technique of the instructors and gender and class of the

pupils. Several topics would be covered during this period of education in a young man’s

life.

Even in the early period, in addition to the immediate group of assistants or
favorite pupils, a great number of minor teachers of grammar, rhetoric, dialectic,
physics, and mathematics gathered around these four great schools of philosophy.
Besides these philosophers and Sophists, there were numerous private tutors who
prepared candidates for entrance to these higher schools, helped the younger
students in their exercises, and directed them in their reading and note work. The
philosophical chairs thus became the centre of the intellectual activity in all
Greece. (Monroe, 1932, p. 299)

When exposed to the lectures of such men as Plato and Aristotle, those in attendance

would benefit from the interactions of teacher and pupil. It was the direct connection

between teacher and student that had a profound influence on education. This created a

system of small group learning.

It was the recognition of the power of personal contact in education which led the
Greek educator to favor small classes. This in turn rendered education more
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expensive, with the result that higher education in Athens could only be for the
elite. Isocrates, like some of the other Greek educators, attempted to justify this
situation. His view on educational selection is revealed in the Areopagiticus (44-
6), where he refers approvingly to the customs of the men of old:
However, since it was not possible to direct all into the same occupations,
because of differences in their circumstances, they assigned to each one a
vocation which was in keeping with his means; for they turned the needier
towards farming and trade, knowing that poverty comes about through
idleness, and evil-doing through poverty. Accordingly they believed that
by removing the root of evil they would deliver the young from the sins
which spring from it. On the other hand they compelled those who
possessed sufficient means to devote themselves to horsemanship,
athletics, hunting and philosophy, observing that by these pursuits some
are enabled to achieve excellence, others to abstain from many vices.
(Beck, 1964, p. 269)

Education shifted from informal to formal with the arrival of the Sophists.

...but no sooner did individualism and the desire for pleasant diagogic life come
into competition with the state than a culture was demanded which it had no
means of supplying. Here the Sophists found their opportunity. The young men
were to be met everywhere-in the streets, the market-place, the gymnasia, the
taverns, the homes, etc. The Sophist had only to show himself in order to be
surrounded by a knot of them. He had but to seat himself at the exedra, or lay
himself down under a tree in the gymnasium, and they crowded round to hear his
wisdom-his manifold stores of unfamiliar knowledge and his brilliant arguments
on any theme proposed to him. (Davidson, 1894, p. 89)

As need demanded, several more formal structures were created for education. There
were some differences in prerequisite knowledge and ability for acceptance to these
formal educational institutions.

Early in the fourth century there arose established secondary schools in Athens.
Plato began to teach Logic and Philosophy, Isokrates Rhetoric, not for a few
weeks at a time, but permanently: their courses lasted three or four years.
Characteristically there was no State organisation or interference; Isokrates taught
in his own house, near the Lukeion, Plato in his garden near Kolonos and in the
Akademeia. Their pupils came from all parts of the civilised world, staying in
Athens during the course of their study. Plato imposed a preliminary examination
of mathematics upon his pupils, Isokrates only commended a knowledge of such
subjects. (Freeman, 1922, p. 180)
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The equity of access to such systems of education was affected by class. Plato’s purpose
for the students of the Academy was to become leaders and advisers to kings. This was
not a role that was available to all men, nor was it available to women.

Plato was less concerned with the education of the ordinary citizen than with the
problem of how to train political technicians, experts in political affairs who could
act as advisers to kings or as leaders of the people. It may be that this was an
aristocratic prejudice; but it was a remarkable anticipation of what was in fact to
become the normal mode of effective political action after the triumph of
Macedonia, when the system of absolute monarchy was imposed on the
Hellenised world. The role played under Plato by the Academy as nursery of
counsellors-of-state was later assumed by the Stoic schools at the beginning of the
Hellenistic era....History gives many examples of such overlapping: something
that seems to be a survival from a past that is dead and gone turns out to be a
pointer to the future. (Marrou, 1956, p. 65)

Before the formal structures of education at the Academy and the Lyceum,
Socrates, the mentor of Plato, would lecture and engage in teaching in public. This open
access to education allowed all people to engage in learning, though the structures were
informal.

The Platonic dialogues and the works of Xenophon picture Socrates going about

Athens questioning and making people in everyday life think about their basic

assumptions. In contrast to the sophists, Socrates seems to have kept closely to

the notion of the Old Education that after the elementary stage of classroom
instruction a young man was educated, not in any kind of school apart from the

city, but informally through life in the city itself. (Lynch, 1972, p. 42)

Again, Socrates unique teaching methods were described by Xenophon:

From: Xenophon Memorabilia I, 1.10; cf. IV, 1.1: Socrates was constantly out in

the open. Early in the morning he went to the peripatoi and the gymnasia; when

the Agora filled up, he could be seen there; and for the rest of the day he would
always be wherever he might associate with (sunesesthai) the most people.

(Lynch, 1972, p. 42)

Socrates’ protege, Plato, discussed this notion of voluntary learning: from Plato’s

Republic Book VII - “Because a freeman ought to be a freeman in the acquisition of
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knowledge. Bodily exercise, when compulsory, does no harm; but knowledge which is
acquired under compulsion has no hold on the mind” (Monroe, 1932, p. 216). Aristotle
followed with a similar description in Politics:

From The Politics of Aristotle Book VIII - The object with which we engage in or
study them also makes a great difference; if it is for our own sakes or that of our
friends, or to produce goodness, they are not illiberal, while a man engaging in the
very same pursuits to please strangers would in many cases be regarded as
following the occupation of a slave or a serf. (Burnet, 1967, p. 108)

Socrates sought to engage learners who wanted to learn, no matter who or where they
were. He provided equity of access to his teaching, which was unusual at the time.

He (Socrates) went about cross-examining anyone who would submit to it, and
discovered to his surprise that not one could give him a satisfactory answer to his
searching questions. Unlike the professional sophists, he charged no fee of those
who listened to his discussions; and as a result he fell into the direst poverty.
Nevertheless, he did not abandon his quest. He continued to buttonhole mne in
the street and to discuss the problems of existence with many young folk who
were brought under the spell of his intellectual enthusiasm. (Robinson, 1933, p.
146)

This type of instruction was controversial even at that time, causing others to question

Socrates’ motives.

Socrates was an unusual type of teacher; indeed he himself said that he was not a
teacher at all. He was the midwife who brought other people’s thoughts to birth,
the gad-fly who stimulated his sluggish contemporaries. He had no school; he did
not give regular classes, and he took no fees. His conversations were conducted
in public. ‘Early in the day he went to the public walks and gymnasia; when the
agora filled up he was to be seen there, and for the rest of the day he would be
wherever he was likely to find the most company’ (Xenophon, Mem. 1. i.10).
Everyone who was prepared to submit to his questioning could hear him,
whatever their age and status. But it was the young who heard him most
willingly, and over them he exercised a remarkable fascination. He was, if we
can believe Plato, susceptible to the youthful charms of those good-looking boys
who were to be seen in palaestra and gymnasium surrounded by admirers; but, as
Alcibiades says in the Symposium, in his relations with them the positions of lover
and beloved were reversed as they found themselves irresistibly attracted by his
personality (Plato, Symposium 222b). (Clarke, 1971, p. 58)
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The equity of primary participation to both formal and informal education varied
based on many factors, including the gender and class of the students and the role and
location of the teachers. While the philosophers communicated the reasons for creating
equal opportunities for women to receive the same education as men, the systems of
formal education often created a gap between men and women. While women were
exposed to informal structures of education and often led domestic training for slaves in
the home, the men were sent to more formal systems of education in order to further the
interests of the State.

Though the philosophers also touted the notion of state-funded schools, many
institutions were still private and charged fees directly to the students and their families.
Though fees were not seen as prohibitive, it was the need of the lower classes to have
their children help with their trades that limited their access to formal educational
institutions. The upper class population was available to stay in school longer, thus
allowing them to pursue higher learning and become well-versed in political thought in
order to further the interest of the State.

The teachers themselves often created systems and structures of education that
increased access of primary participation for students. The act of wandering the agora,
seeking a friendly ear and an open mind led Socrates to interact with an entire city of
students. Plato and Aristotle both led thousands of students through formal education at
the Academy and the Lyceum respectively. Each helped to shape the formal and

informal systems and structures of education in Ancient Greece.
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To Whom is Thought and Information Disseminated
Following Primary Participation?

The dissemination of information was limited in ancient times by several factors,
including class, gender and other issues of equity previously described. Students would
share their knowledge and learning with others, carry on dialogues and interact with other
students and members of their families. Often slaves would double as tutors in these
circumstances for very young children.

Those wealthy families had slaves to supervise their children to and from school.

In earlier times (6th Century BC) tutors were hired to teach individual students. It

is unclear to me whether any knowledge was shared with these slaves or whether

any information was passed on into the “slave class. (Curren, 2000, pp. 12-14)
Very young students had to walk throughout the city to attend these different schools, so
families assigned them a slave for supervision and protection, called a paidagogos. There
is some irony that the citizens entrusted this slave to care for their children and their
moral education, but that they were slaves who were not thought able to care for
themselves as citizens (Curren, 2000).

Not every citizen attended formal schooling, which would impact who had access
to information and to whom it was shared.

Apart from this required military training, what Athenian schooling consisted of

in Aristotle’s time, for those who desired it and could afford it, were lessons in

athletics (gymnastike); the ‘arts of the Muses’ (mousike), which included music,
poetry, narratives, and above all Homer; and ‘letters’ (grammatica) and
arithmetic. The democratization of Athens had brought with it the introduction of
group lessons as a more affordable alternative to traditional one-on-one
instruction, and the introduction of letter schools, which taught writing, reading,
and arithmetic, subjects which had acquired broader commercial utility with the

growth of trade. It is impossible to say how many boys attended these various
lessons, and there is no clear evidence that any girls did, but there are indications
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that boys of wealthier families began school at a younger age and may have
attended more expensive schools. (Curren, 2000, p. 12)

Socrates held strong opinions about knowledge and how it was best gained and shared.
From Aristotle’s Ethics: Euthydemaos.

Socrates is repeating to Crito his conversation with a youth named Cleinias,
which proceeds as follows: ‘Did we not agree that philosophy should be studied?
and was that not our conclusion?- Yes, he replied.-And philosophy is the
acquisition of knowledge? - Yes, he said. - And what knowledge ought we to
acquire? Is not the simple answer to that, A knowledge that will do us good? -
Certainly, he said. - And should we be any better if we went about with a
knowledge of the places where most gold was buried in the earth? - Perhaps we
should, he said.- But have we not already proved, | said, that we should be none
the better off, even if without trouble and digging all the gold that there is in the
earth were ours? And if we knew how to convert stones into gold, the knowledge
would be of no value to us, unless we also knew how to use the gold? Do you not
remember? | said. - | quite remember, he said - Nor would any other knowledge,
whether of money-making, or of medicine, or of any other art which knows only
how to make a thing, and not to use that which is made, be of any use to
us....Then, my dear boy, I said, the knowledge which we want is one that uses as
well as makes? True, he said.” (Burnet, 1967, pp. 3-4)

The practice of the ancient philosophers was to distribute information via lectures and not
books. The spoken word, versus the written word, was primary means of communicating
ideas during this time period. Socrates left no written work at all and Plato and
Aristotle’s works were mostly recorded and shared by their students.

The Ethics and Politics...are two courses of lectures intended to form a training in
the legislative art, to fit their hearers to become statesmen and lawgivers. It must
not be supposed that they deal with what we call Ethics and Politics respectively.
On the contrary, the distinction between these branches of philosophy is
ultimately due to the accident of the titles given these lectures when they were
made up into books. The Ethics is the more theoretical of the two and deals with
the question ‘What is the good for man?’ the Politics on the other hand discusses
rather the practical problem of the realisation of that good by the agency of the
state. As is only natural, however, the two questions cross each other at
innumerable points.
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To appreciate the style of the two treatises-the peculiar effect of which | have
tried to bring out in my translation-it is necessary to remember that they are
essentially lectures and not books, and that they were delivered to a cultivated
Athenian audience who had a general knowledge of contemporary philosophical
discussions, especially the views of Plato and his successors in the Academy. It is
from these views that Aristotle regularly starts instead of from those expressed in
his own more scientific writings. As the aim of the science is practical, he felt no
doubt that it was more important to attach his teaching to something his hearers
knew already than to give it a firm theoretical basis. (Burnet, 1967, p. 11)

They believed that the oral tradition of passing on knowledge was more powerful than the
written tradition. Attending a lecture or engaging in discourse at the Academy or the
Lyceum or in the agora with Socrates allowed for the benefit of context, tone and
interaction between lecturer and audience that the written word does not.

| know that what is read has less power of persuasion than what is heard. It is
universally believed that a speech, if actually delivered, deals with serious and
important subjects; but if only written and never spoken, it is supposed to aim
merely at effect and the fulfillment of a contract. This opinion is quite reasonable.
For the written speech is deprived of the prestige of the author’s presence and of
his voice and of the proper rhetorical delivery: it is read when the occasion which
called it forth is past, and the points which it discusses are consequently less
interesting. The slave who reads it aloud puts no character into it, but drones it
out as though he were reckoning up the items of a bill. (Freeman, 1922, p. 204)

Plato specifically did not favor the written word over the delivered lecture. He believed
that those who would read his work aloud would miss the point of his message and
perhaps fail to communicate his meaning. This would change the impact of those to
whom information was disseminated following primary participation, including those of
us accessing the work today, thousands of years later.
Plato regarded the written word with even greater contempt. To him it is the
cause of forgetfulness; those who employ writing learn to rely on their notes, not
on their memory, and are accustomed to register their impressions on tables of
wax, not on the mind. Again it is impossible for an author to control the

circulation of his works; they may reach those for whom they are not intended.
For Plato expects speaker and writer alike to express only what is suitable to their
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audience; the teacher must, by a study of psychology, know what arguments will
do good and what will do harm to each particular pupil. But a book cannot impart
knowledge, in the Platonic sense of the word at all; for it is unable to answer
questions or to explain its author’s meaning when the reader fails to follow.
(Freeman, 1922, p. 205)

The impact of the work of Socrates, Plato, Aristotle and their contemporaries
continues to impact readers today. Students of history and philosophy can enjoy and
learn from thee ancient works. Though we are all recipients of the information following
primary participation, we are still learning from their philosophies today.

Each man tended to become a law to himself; and the bonds which held the city-

state together were gradually loosened. Such was the mournful outcome of the

New Enlightenment. Yet it had its nobler and more enduring side. For Socrates’

example was not wholly lost upon his countrymen. His pupil Plato and other

great philosophers carried on his earnest and sincere pursuit of truth; and thus,

while the political life of Greece was ruined, her intellectual life received a

stimulus and inspiration which was to influence the thinkers of all succeeding

time. For Socrates had taught them to trust their reason. ‘We must follow whither
the argument will lead’ was one of his favorite maxims; and wherever men have
learnt to think honestly and to think straight, they have been in a very real sense

his pupils. (Robinson, 1933, p. 149)

Since the primary means of participating in education was face to face in ancient
times, and since the founders of the Academy and the Lyceum favored the tradition of
lecture and not writing books, anyone who has heard retold or read accounts of the work
of Socrates, Plato and Aristotle, including this researcher, has become a secondary
participant in the thought and information. Only those present at the original lectures
could fully benefit from the experience of primary participation.

Who Formally Leads? Who Informally Leads?

In order to define who formally and informally lead education in ancient times,

we can begin by examining the work of Socrates. Socrates never taught in a formal
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classroom, nor did he head a formal institution, like Plato’s Academy and Aristotle’s
Lyceum. Instead he chose to interact with his “students” outside, in the public sphere.

Socrates was an unusual type of teacher; indeed he himself said that he was not a
teacher at all. He was the midwife who brought other people’s thoughts to birth,
the gad-fly who stimulated his sluggish contemporaries. He had no school; he did
not give regular classes, and he took no fees. His conversations were conducted
in public. ‘Early in the day he went to the public walks and gymnasia; when the
agora filled up he was to be seen there, and for the rest of the day he would be
wherever he was likely to find the most company’ (Xenophon, Mem. I. i.10).
Everyone who was prepared to submit to his questioning could hear him,
whatever their age and status. But it was the young who heard him most
willingly, and over them he exercised a remarkable fascination. He was, if we
can believe Plato, susceptible to the youthful charms of those good-looking boys
who were to be seen in palaestra and gymnasium surrounded by admirers; but, as
Alcibiades says in the Symposium, in his relations with them the positions of lover
and beloved were reversed as they found themselves irresistibly attracted by his
personality (Plato, Symposium 222b). (Clarke, 1971, p. 58)

Before young men found themselves interacting with Socrates in the agora, however,
they would begin to attend schooling at a young age.

At Athens the state required that all boys be taught to read and write; girls were
not catered for. It was left to parents to choose a school and to pay the fees for the
class. The schools themselves were run by private enterprise; and the school
masters, as we have said, were but little respected. They often found it difficult to
extract their fees. Nevertheless, the fees were low enough to allow even poor
parents to get their sons tolerable instruction. (Robinson, 1933, p. 139)

Very young children are taught by parents and nurses and state-appointed
playground matrons. Then, as they grow older, non-citizen, paid teachers are used to
teach adolescents and teenagers. Only those who will become leaders themselves are
taught by citizens and graduates of the Academy (Lodge & Frank, 1970, p. 148).

Once born, the first three years of the child’s life are devoted in the Laws,

primarily to physical development....The nutrition is provided, partly by the

mothers, ands partly by especially suitable nurses, who relieve the biological

mothers - at least in the higher classes- of much of the trouble which, in less well-
planned communities, all too frequently falls to their lot in looking after very
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young children....But the training received during this period is not exclusively
physical. The general moral atmosphere, and the attitude toward perfecting the
young for their future life of citizenship in the model community, continue to
exercise a pervasive influence. (Lodge & Frank, 1970, p. 289)

During this time of a child’s life, women played more of a leadership role than men.

From Laws 794: “All children between the ages of three and six ought to meet at
the village temples, the several families of each village uniting on one spot. The
nurses are to see that the children behave properly and orderly: each group of
children and nurses being under the control of a playground matron, selected from
among the women controllers of marriage, and clothed with all the necessary
power. (Lodge & Frank, 1970, p. 292)

These women took this role very seriously and took pride in the impact of their
leadership on the children’s education.

At this stage, Plato thinks the nurses have an opportunity to provide quite a little
in the way of moral education, preparing their charges for some of the restraints
of community life. They see that the children play ‘properly and orderly’; and
sports and games provide an especial opportunity of educating the child out of the
disposition of being self-willed. He learns, not only to overcome obstacles, but to
play with older children, who take the lead....By thus associating with his equals
on competitive terms, and by imitating what he sees the other children doing, the
child himself learns by doing. (Lodge & Frank, 1970, p. 292)

For the women, this path of leadership was an important role in the community and in her
own journey towards maturity.

The final phase of a woman’s life in the planned community begins with the age
of forty. She can now being to hold office. The kind of office for which she is
peculiarly fitted by her nature and experience, is the office of matron-magistrate.
In this office, she is one of the ‘controllers of marriage’ and also assists in
supervising the pre-school community games of young children. This gives full
play to her womanly nature in its maturity. Her natural feeling for enjoying
gossip is directed to noble and useful purposes; and her protective interests in
young children is encouraged and provided with an official outlet, and also with a
certain measure of power and recognition in the community life. In addition, her
genuine control over the personnel and numbers of the next generation gives her a
position of very great power and importance. If, later in life, she becomes a
priestess of one of the community cults, this too is a position of prominence and
importance. (Lodge & Frank, 1970, p. 302)
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However, women themselves were still under the leadership of men.

Throughout her life she remained always under the tutelage of some male, and, if
left a widow, returned into the charge of her father or brother. Henceforward her
duties centered in the management of the home. She would superintend the work
of the slaves, especially the female ones. (Robinson, 1933, p. 84)

Once in school, young children were taught by their schoolmasters; though these
teachers were limited in their influence on the children. They would only teach basic
knowledge of letters and numbers, not moral education, which was still left to the family.

The schoolmaster was only responsible for one small section of children’s
education - the mental side. He did not really educate his pupils. Education
means, essentially, moral training, character training, a whole way of life. The
‘master’ was only expected to teach them to read-which is a much less important
matter....In antiquity the schoolmaster was far too insignificant a person for any
family to think of giving him the responsibility of educating its children, as it so
often does today. If anyone other than parents was ever given the job, it was the
pedagogue, who was only a slave, no doubt, but who was at least one of the
family. Through his daily contact with the child, and his example-whenever
possible-and at any rate by his precepts and the careful watch he kept over him, he
made a far greater contribution to his education, especially his moral education,
than the purely technical lessons provided by the schoolmaster. (Marrou, 1956, p.
147)

There is much written about the profile of those who would become educators
during this time and who was chosen to supervise these teachers. Everyone in the society
played a role in the education of youth.

With the Greeks, however, the school is only one of the social institutions
concerned with educating the rising generation. It is not a public, but a private
institution. It’s teachers are not public officials, but cheap hirelings. They are
qualified to train the children in elementary techniques: to play games, to read and
write, to make a little music. But that is all. For educating the children so that
they become full members of the community, the typical Greek looks to
community institutions proper; and the true educators are not the school-teachers,
but the adult free-born citizens. It is not merely in their capacity as parents or
uncles, but as representatives of the community ways of living in all their aspects,
organized and unorganized, that the citizens are regarded as educational
authorities. They are qualified, not only in common opinion, but in Plato’s
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mature judgement, to act as authorities to supervise and direct the behavior of the
rising generation, and to correct without hesitation whatever they consider amiss
in the behavior of the school-teachers. For the development of true manliness,
public spirit, and any sort of idealism, the children look, not to the school and its
imported professionals, but to the older generation who belong. (Lodge & Frank,
1970, p. 12)

Education was of primary importance to the ancient Greeks. “The character and
Organization of Old Greek Education is determined by the city state. This institution
furnished the basis and ideals of education, as did the family with the Chinese and the
theocracy with the Hebrews” (Monroe, 1932, p. 3). In Athens, the schools and their
structure were carefully designed.

Education was public only in so far as it was subject to close state supervision of

the general results to be expected of home training or individual private

institutions. It could be given in the home, but was more commonly obtained in
private schools. In contradiction to the general authority and responsibility of
adults at Sparta, a law of Solon forbade any adult save teachers and pedagogues

entering the school. (Monroe, 1932, pp. 11-12)

Families felt a strong obligation to educate their children for the preservation and
betterment of the State. Everyone had their role to play in a child’s education (Speech of
Protagoras on ‘Teaching of Morals,’ from the Protagoras of Plato 325C-326D).
“Education and admonition commence in the first years of childhood, and last to the very
end of life. Mother and nurse and father and tutor are quarrelling about the improvement
of the child as soon as he is able to understand them...” (Monroe, 1932, p. 31). From the
earliest ages, families would facilitate their children’s access to education. The parents
themselves would begin this process at home, and it would continue throughout the years

in school.

From Memorabilia by Xenophon - “Nor does it satisfy the parents merely to feed
their offspring, but as soon as the children appear capable of learning anything,
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they teach them whatever they know that may be of use for their conduct in life;
and whatever they consider another more capable of communicating than
themselves, they send their sons to him at their own expense, and take care to
adopt every course that their children may be as much improved as possible.
(Beck, 1964, p. 84)

In order to describe those that were considered teachers or educators, we look again to the
ancient beliefs about who should lead. The families put great trust in these leaders to
educate and protect their children. From Republic 467d f. - “The parents will place their
children under the command of experienced veterans who will be their leaders and
teachers. Thus they will get an excellent view of what is hereafter to be their own
business; and if there is danger they only have to follow their elder leaders and escape”
(Lodge & Frank, 1970, p. 140). These leaders in education were essential in helping to
shape the future leaders of the State. “Under the head of “professor” we can understand
the teaching personnel in the field of higher education; men who perform a very
important function in developing to full manhood select adolescents of the governing
classes- a function indispensable in any civilized community, whether actual or ideal” (p.
46).
The concept of formal leaders of education, those that would lead classes and
head schools, was a relatively new phenomenon during this time period.
Men who pursued the career of teaching in the field of higher education
professionally, i.e. as a way of earning their living, were a phenomenon of the
generation immediately preceding Plato. By his own time they had become
something of a commonplace. They are frequently discussed in the Dialogues,
usually in a slightly satirical, and sometimes in a bitter spirit. The best-known
picture of professors in action is to be found in the Protagoras, and the keenest
analysis of their nature and function in the Sophist, but they form part of the

background of almost all of the Dialogues and frequently step forward into the
limelight, if only for a moment. (Lodge & Frank, 1970, p. 47)
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In Laws, Plato suggested that the leadership of these educators was an important role as

well.

Laws 765d f: - The minister of the education of youth, male and female, must be
fifty years of age and must have children lawfully begotten and preferably of both
sexes Of all the great offices of state this is the greatest, and care must be taken
that the very best of all the citizens is elected. The magistrates (with certain
exceptions) are the electors, and they are to select the best of the law-guardians.
The official they select holds office for a term of five years. (Lodge & Frank,
1970, p. 146)

Plato also suggested that teachers were to be publically funded for their work.

Laws 813 de: We include under gymnastics all military exercises, such as archery
and all hurling of weapons, the use of the light shield and heavy armour, military
evolutions, movements of armies, and encampments, and all that relates to
horsemanship. Of all these things there ought to be public teachers, receiving pay
from the state, and their pupils should be the men and boys, the women and girls,
who are to know all these things. (Lodge & Frank, 1970, p. 141)

The character of these educational leaders was of utmost importance, as well.

From Against the Sophists (17-18) by Isocrates: The teacher, for his part, must so
expound the principles of the art with the utmost possible exactness as to leave
out nothing that can be taught, and for the rest, he must in himself set such an
example of oratory that the pupils who have taken form under his instruction and
are able to pattern after him will from the outset, show in their speaking a degree
of grace and charm which is not found in others. (Beck, 1964, p. 286)

Two types of leaders emerged during this period, the Sophists and the Theorists.

Each brought his own philosophy to education.

The problem of the Theorists - The writers of this group, while for the most part
contemporary with the Sophists, differ from them in two important respects. The
Sophists were practical teachers and were interested in the educational movement
of the times chiefly in a personal way. They claimed to be able to prepare for a
successful career, and were primarily concerned in achieving such a success for
themselves. They taught for money and for reputation, as do most teachers at the
present. Some of them, Socrates, had a profound public interest as well, but the
earlier Sophists were not native Athenians, and had little patriotic or national
interest. On the other hand, the theorists were profoundly interested in education
on account of its national importance, and so far as practical teachers, they were
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wholly disinterested and refuse to accept any remuneration for their efforts.
(Monroe, 1932, p. 116)

The leaders of the schools that these men created differed, as well, especially in regard to
charging tuition.

The schools of the Sophists were entirely private schools, and for the most part
consisted of the group of students gathered around any one instructor. There was
no system of beliefs or unity of methods that would lead to the formation of any
permanent institution. Socrates did not have any definite place for giving
instruction or any definite body of pupils. So long as no fees were extracted,
there would be no definite student body. Plato, and very probably Aristotle,
followed the example of Socrates in this respect. But Plato’s successor,
Speusippus, demanded regular fees, as did also the teachers of the other
philosophical groups. This gave both definiteness and continuity of
administration. A further factor in the development of definite schools was the
acquiring of definite locations and names. The leading gymnasia of Athens were
the Academy, the Cynosarges, and the Lyceum. These were in the suburbs, and
were somewhat of the nature of public parks, being provided with water and
gardens as well as exercise grounds. (Monroe, 1932, p. 297)

The format, location and legacy of each school depended upon its leadership.

Plato taught chiefly at the Academy, both in the public gymnasium and in private
grounds which he acquired near by. This plot of ground, together with the
headship of the school, Plato left to his nephew, Speusippus. The small property
became the nucleus of a considerable foundation, for it was enriched, not only by
fees, but by gifts from wealthy patrons and by the bequests of the heads of the
school....The heads of the school were called scholarchs, and received their
positions either through the designation of their predecessor, or, later, by election.
In a similar way Avristotle settled in the Lyceum and Antisthenes in the
Cynosarges. Later the pupils of the latter removed to the frescoed portico in
Athens, whence they were called Stoics. Epicurus taught in his own private
grounds, which he left as the nucleus of an endowment for his school. As with
the success of Plato, each of these groups became definitely organized into a
school with an endowment, and with a recognized head, or scholarch. (Monroe,
1932, p. 298)

Several thousand young men were educated at these schools, under the leadership of
Plato, Aristotle and their successors. “The attendance at these schools was very large.

Theophrastus, the successor of Aristotle in the headship of the Lyceum, is said to have
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had more than two thousand pupils at one time” (Monroe, 1932, p. 298). In order to gain
entrance into such prestigious institutions, students were often prepared by tutors or other

teachers.

Even in the early period, in addition to the immediate group of assistants or
favorite pupils, a great number of minor teachers of grammar, rhetoric, dialectic,
physics, and mathematics gathered around these four great schools of philosophy.
Besides these philosophers and Sophists, there were numerous private tutors who
prepared candidates for entrance to these higher schools, helped the younger
students in their exercises, and directed them in their reading and note work. The
philosophical chairs thus became the centre of the intellectual activity in all
Greece. (Monroe, 1932, p. 299)

During this time,

...there was a demand for fuller education; and simultaneously with the demand
there had arisen a class of men competent to satisfy it. From various parts of the
Greek world, and more especially from Sicily, came professional teachers who
studied knowledge in all its branches. ‘Sophists’ or ‘wisdom mongers’ was the
name they went by; and their claims were certainly not modest. (Robinson, 1933,
p. 142)

The creation of formal schools at the Academy and the Lyceum fulfilled this demand and
provided structure to higher education in ancient Athens.

The generation of Socrates and the great Sophists, a generation so fruitful in ideas
but so inchoate and confusing, was succeeded by a new generation destined to
bring Greek education to maturity....This decisive achievement was
accomplished at the beginning of the fourth century - in point of fact, during the
decade 390 and 380- and it was essentially the result of the work of two great
teachers, Plato (427-348) and Isocrates (436-338). The former opened his school
in 387; the latter, in 393. (Marrou, 1956, p. 61)

Socrates’ methods, though less formal than Plato and Aristotle, still informed their future
work. His informal leadership style had a profound impact on his students.
He (Socrates) went about cross-examining anyone who would submit to it, and
discovered to his surprise that not one could give him a satisfactory answer to his

searching questions. Unlike the professional sophists, he charged no fee of those
who listened to his discussions; and as a result he fell into the direst poverty.
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Nevertheless, he did not abandon his quest. He continued to buttonhole men in

the street and to discuss the problems of existence with many young folk who

were brought under the spell of his intellectual enthusiasm. (Robinson, 1933, p.

146)
Xenophon discussed in Memorabilia I, 1.10; cf. IV, 1.1: “Socrates was constantly out in
the open. Early in the morning he went to the peripatoi and the gymnasia; when the
Agora filled up, he could be seen there; and for the rest of the day he would always be
wherever he might associate with (sunesesthai) the most people” (Lynch, 1972, p. 42).
His students realized that simply by associating with Socrates, they would benefit from
his instruction. “Xenophon, too, in his Memorabilia, tells how Euthydemus never left his
side except for urgent necessities, thinking that he could only become a worthy character
by associating with Socrates. It is evident that both Socrates and his pupils realized the
value of association for moral as well as intellectual improvement” (Beck, 1964, p. 197).

The question of who formally and informally leads is closely followed by who
formally and informally facilitates. This research has shown that the two lenses are very
similar in ancient times. The leadership and the facilitation of information and education
was done first in the home, later in schools and more formal institutions such as the
Academy and Lyceum and even in the public market of the agora. The men and women
who fulfilled these leadership roles were often the same who were facilitators of this
knowledge and information.

Who Formally and Informally Facilitates?
The Platonic dialogues and the works of Xenophon picture Socrates going about
Athens questioning and making people in everyday life think about their basic

assumptions. In contrast to the sophists, Socrates seems to have kept closely to
the notion of the Old Education that after the elementary stage of classroom
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instruction a young man was educated, not in any kind of school apart from the
city, but informally through life in the city itself. (Lynch, 1972, p. 42)

In Plato’s Laws, he discussed the the importance of finding the right facilitators of
knowledge for youth.

Selections From the Laws of Plato Book VII - When | reflected upon all these
words of ours, | naturally felt pleasure, for all of the discourses which I have ever
learnt or heard, either in poetry or prose, this seemed to me to be the justest, and
most suitable for young men to hear; I cannot imagine any better pattern than this
which the guardian of the law and the educator can have. They cannot do better
than advise the teachers to teach the young these and the like words, and if they
should happen to find writings, either in poetry or prose, or even unwritten
discourses like these of ours, and of the same family, they should certainly
preserve them, and commit them to writing. And, first of all, they shall constrain
the teachers themselves to learn and approve them, and any of them who will not,
shall not be employed by them, but those who they find agreeing in their
judgement, they shall make use of and shall commit to them the instruction and
education of youth. (Monroe, 1932, p. 250)

The importance of interacting with elders was key to facilitating expectations for youth.
“They also teach the boys self-control; and it contributes much towards their learning to
control themselves, that they see every day their elders behaving themselves with
discretion” (Monroe, 1932, p. 124). Exactly this type of interaction and association was
key to Socrates method as a facilitator of education.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)
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The result of shifting the responsibility of facilitation from the father to the teacher
changed the dynamics of the society as a whole.

The changes in education of the period are manifold and not confined to any one
aspect, though they are more pronounced in what would now be called secondary
and higher education. Using the testimony of the Clouds with caution and
supplementing it with corroborative evidence, circumstantial or direct, from a
great variety of sources, the following general changes can be indicated. The very
source of education, the home itself, was affected by these changes. There was a
decline in the rigid discipline of the boy and of the immediate personal
supervision of the boy by his father. His early training was now left more largely
to the direction of nurses and pedagogues in whose selection less care was
exercised. There was no need for old time severity. There was greater ease and
luxury in the home life...The changes in the school were more significant. A
similar freedom or license prevailed there. (Monroe, 1932, pp. 58-59)

Women also acted as facilitators in the domestic sphere. Often a husband would
allow his wife authority over their slaves, including the training that the slaves needed to
perform their duties.

Selections from the Economics of Xenophon - 41 ‘Some other of your
occupations, my dear wife,” continued I, ‘will be pleasing to you. For instance,
when you take a young woman who does not know how to spin, and make her
skillful at it, and she thus becomes of twice as much value to you. OR when you
take one who is ignorant of the duties of a housekeeper or servant, and having
made her accomplished, trustworthy and handy render her of the highest value.’
(Monroe, 1932, p. 43)

and
Selections from the Economics of Xenophon 15 - T accordingly desired my wife’,
continued he, ‘to consider herself the guardian of the laws established in the
house. (Monroe, 1932, p. 49)
Unlike the previous times of ancient Greece, women’s authority was limited to these
domestic responsibilities, facilitated by their mothers.
The position of women at Athens in the fifth century, and, indeed, in all of Greece

except Sparta, was very much lower than in the times of which Homer wrote.
The home was very strictly their sphere; and life for them extended very little
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beyond it....During her maiden days an Athenian girl would remain under the eye
of her mother and learn to fulfill her domestic duties. (Robinson, 1933, p. 82)

The facilitation of knowledge and education was more informal than formal
during this time. Teachers like Socrates interacted with youths in public, facilitating
knowledge and information. Girls’ development was facilitated by their parents, and
limited to domestic affairs and the supervision and training of her slaves. Boys who
attended more formal schooling were influenced by their elders and their education was
facilitated by their parents and their professors at more formal institutions such as the
Academy and the Lyceum.

What was the Process for Dissemination, Transcription and
Interpretation of Knowledge and Information?

One of the more superficial reasons why Aristotle’s educational thought has been

neglected is that Politics is not a pleasingly polished work in the way that the

Republic is. While the latter was evidently written to be read, the former is a

record of a series of lectures: perhaps Aristotle’s own notes, perhaps those of a

student who heard them, or perhaps a compilation of two or more sets of notes.

These lectures were evidently given repeatedly and evolved over time, without

consistency being fully imposed as various amendments were made. Aristotle

may have expressed himself more fully than he does in the manuscripts that have
come down to us, and he may have made adjustments as he spoke, without
correcting the text he was speaking from. Those of us who lecture may recall
doing just this sort of thing, and it would explain some of the text’s anomalies if
what has come down to us was copied in part or in whole directly from Aristotle’s
own notes. In any case, the reader is faced with a text that is compressed,
sometimes cryptic, and occasionally cluttered with apparently inconsistent

formulations. (Curren, 2000, p. 1)

Aristotle, and Plato and Socrates before him, favored the lecture or face to face
conversation to disseminate information. They excelled at the spoken word, engaging

students in deep discussion and philosophical debates that have endured thousands of

years. However, had these same students not chosen to record these words in writing,
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they would have been lost to the ages. By the strictest definition, most, if not all of the
work of Socrates, Plato and Aristotle should be considered a secondary source, since the
original material was spoken and our access to it today depends upon the transcription of
the lectures by students and translated by scholars. Today’s students depend upon these
secondary sources to gain access to the original thoughts and words of these ancient
philosophers.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)

If the work of the master was dependent upon the writings of the student for posterity,
then there may be some question of to whom the work should be attributed.

The whole question of authorship is complicated by the fact that the list of the 146
Avristotelian writings, made by the librarian of the great library at Alexander about
220 B.C., does not contain the name of a single one of his works, at least under
the title by which we now know them. On the other hand, concerning the
accepted works, it is quite as generally admitted that the substance, the spirit and
the general form, if not the exact wording, are wholly Aristotelian. Where the
efforts of the school supplemented those of the master, they were wholly under
the dominance and direction of the latter, so that the same may be said of resulting
collaborations. (Monroe, 1932, p. 267)

There was also the concept of dissemination of information by association.

Students learned from their teacher simply by spending time with them, engaging in
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discussion and listening to lectures. The students were clearly influenced by the work
and styles of the teachers.

What then can we assert of Socrates as an educator? And this suggests another
question - why did Plato employ him as the chief character of his dialogues? No
doubt it was partly because Plato began writing about the same kind of subjects
and by expressing the same kind of views as he had taken over for him; and partly
because he wished to do honour to his memory. But there is surely another reason
- because Plato was carrying on the educational method that Socrates had
employed so successfully. If that is so, the most Socratic element in the dialogues
will be the method of inquiry and the general attitude to education which is
characteristic of this method. (Beck, 1964, p. 190)

Students and teachers spent most of their time together, information and
knowledge was passed from one to the other on a regular basis. Often these exchanges
were less formal and more social.

Nevertheless we should not imagine this teaching as having been excessively

magisterial. Besides lectures, a prominent place was given to the kind of friendly

conversation that went on during drinking parties. These, judiciously used,
remained for Plato one of the essential elements of education. Life at the

Academy meant in fact a kind of communal life between master and pupil, and

possibly a collegiate organization (though it is not certain whether all lived

together in an adjoining building). (Marrou, 1956, p. 68)

Xenophon agreed that association between student and teacher was the most effective
way to disseminate and transfer knowledge.

Xenophon, too, in his Memorabilia, tells how Euthydemus never left his side

except for urgent necessities, thinking that he could only become a worthy

character by associating with Socrates. It is evident that both Socrates and his
pupils realized the value of association for moral as well as intellectual

improvement. (Beck, 1964, p. 197)

There was a growing demand in ancient Athens for access to knowledge and

education. What first began an informal learning opportunities eventually shifted to

formal structures for the dissemination of knowledge.
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...but no sooner did individualism and the desire for pleasant diagogic life come
into competition with the state than a culture was demanded which it had no
means of supplying. Here the Sophists found their opportunity. The young men
were to be met everywhere-in the streets, the market-place, the gymnasia, the
taverns, the homes, etc. The Sophist had only to show himself in order to be
surrounded by a knot of them. He had but to seat himself at the exedra, or lay
himself down under a tree in the gymnasium, and they crowded round to hear his
wisdom-his manifold stores of unfamiliar knowledge and his brilliant arguments
on any theme proposed to him. (Davidson, 1894, p. 89)

This method began with Socrates, who would wander the agora, seeking students with
which to interact.

From Dikaiarchos (Plutarch, An seni res publica gereda sit XXVI,
796d=Dikaiarchos, fr. 29, Wehrli) - Socrates at any rate was a philosopher,
although he did not set up benches or establish himself on a throne or observe a
fixed hour for conversing (diatribe) or walking (peripatos) with his acquaintances
(gnorimoi); instead he played with them whenever he had a chance and served in
the army or went to the Agora with some of them.... (Lynch, 1972, p. 44)

Plato believed that it was not the formal instruction of an individual that imparted
knowledge, but the city of Athens itself that would enable learning.

The Platonic dialogues and the works of Xenophon picture Socrates going about
Athens questioning and making people in everyday life think about their basic
assumptions. In contrast to the sophists, Socrates seems to have kept closely to
the notion of the Old Education that after the elementary stage of classroom
instruction a young man was educated, not in any kind of school apart from the
city, but informally through life in the city itself. (Lynch, 1972, p. 42)

The instructors were not the only ones responsible for disseminating knowledge
to the students; every adult in the city shared this responsibility.

With the Greeks, however, the school is only one of the social institutions
concerned with educating the rising generation. It is not a public, but a private
institution. It’s teachers are not public officials, but cheap hirelings. They are
qualified to train the children in elementary techniques: to play games, to read and
write, to make a little music. But that is all. For educating the children so that
they become full members of the community, the typical Greek looks to
community institutions proper; and the true educators are not the school-teachers,
but the adult free-born citizens. It is not merely in their capacity as parents or
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uncles, but as representatives of the community ways of living in all their aspects,
organized and unorganized, that the citizens are regarded as educational
authorities. They are qualified, not only in common opinion, but in Plato’s
mature judgement, to act as authorities to supervise and direct the behavior of the
rising generation, and to correct without hesitation whatever they consider amiss
in the behavior of the school-teachers. For the development of true manliness,
public spirit, and any sort of idealism, the children look, not to the school and its
imported professionals, but to the older generation who belong. (Lodge & Frank,
1970, p. 12)

However, Isocrates argued that the teachers must be well prepared to enable their

students to learn.

From Against the Sophists (17-18) by Isocrates: The teacher, for his part, must so
expound the principles of the art with the utmost possible exactness as to leave
out nothing that can be taught, and for the rest, he must in himself set such an
example of oratory that the pupils who have taken form under his instruction and
are able to pattern after him will from the outset, show in their speaking a degree
of grace and charm which is not found in others. (Beck, 1964, p. 286)

Plato, too, addressed the importance of well-prepared instructors to maximixe the

dissemination of knowledge to the students.

Selections From the Laws of Plato Book VII - And how can our law sufficiently
train the director of education himself; for as yet all has been imperfect, and
nothing has been said either clear or satisfactory? Now, as far as possible, the law
ought to leave nothing to him, but to explain everything, that he may be the
interpreter and tutor of others. (Monroe, 1932, p. 247)

In order to effectively disseminate knowledge and allow for interpretation by the

student, the philosophers created formal structures of education. They founded schools

such as the Academy and the Lyceum, and selected instructors who would be able to

teach effectively there. Plato had a clear purpose for these instructors and how they

should enable learning.

Selections From the Laws of Plato Book VII - When | reflected upon all these
words of ours, | naturally felt pleasure, for all of the discourses which I have ever
learnt or heard, either in poetry or prose, this seemed to me to be the justest, and
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most suitable for young men to hear; | cannot imagine any better pattern than this
which the guardian of the law and the educator can have. They cannot do better
than advise the teachers to teach the young these and the like words, and if they
should happen to find writings, either in poetry or prose, or even unwritten
discourses like these of ours, and of the same family, they should certainly
preserve them, and commit them to writing. And, first of all, they shall constrain
the teachers themselves to learn and approve them, and any of them who will not,
shall not be employed by them, but those who they find agreeing in their
judgement, they shall make use of and shall commit to them the instruction and
education of youth. (Monroe, 1932, p. 250)

Avristotle had a clear purpose for the structure of his school in order to impart
knowledge to his students. He sought to disseminate knowledge to all. His purpose was
to encompass all knowledge and information at the Lyceum.

In 335 Aristotle returned to Athens to establish in the Lyceum his own school of
philosophy, since the contrast between his own thought and that of the
Academicians had now become more marked, both because his own ideas and
methods had developed, and because the work of the Academy had now
degenerated into mere exposition and comment. Here he continued to teach for
eighteen years. The aim of Aristotle was broader than that of the Platonic or of
the other schools; it was nothing less than to produce an encyclopaedia of all the
sciences, - an organization of all human knowledge. (Monroe, 1932, p. 266)

Aristotle captured the heart of Socrates’ methods of imparting knowledge and
understanding, as well as the importance of interpretation of ideas and knowledge.

From Aristotle’s Ethics: Euthydemos. Socrates is repeating to Crito his
conversation with a youth named Cleinias, which proceeds as follows: ‘Did we
not agree that philosophy should be studied? and was that not our conclusion?-
Yes, he replied.-And philosophy is the acquisition of knowledge? - Yes, he said. -
And what knowledge ought we to acquire? Is not the simple answer to that, A
knowledge that will do us good? - Certainly, he said.-And should we be any better
if we went about with a knowledge of the places where most gold was buried in
the earth?-Perhaps we should, he said.- But have we not already proved, | said,
that we should be none the better off, even if without trouble and digging all the
gold that there is in the earth were ours? And if we knew how to convert stones
into gold, the knowledge would be of no value to us, unless we also knew how to
use the gold? Do you not remember? | said. - | quite remember, he said - Nor
would any other knowledge, whether of money-making, or of medicine, or of any
other art which knows only how to make a thing, and not to use that which is
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made, be of any use to us....Then, my dear boy, I said, the knowledge which we
want is one that uses as well as makes? True, he said.” (Burnet, 1967, pp. 3-4)

Plato, too, explained his system of gaining deeper understanding and interpreting new
knowledge.

From Plato’s Phaedo 100 a-101 e - The method itself is stated formally in the
Phaedo: However, this was the method which | adopted: | first assumed some
principle which | judged to be the strongest, and then | affirmed as true whatever
seemed to agree with this whether relating to the cause or to anything else; and
that which I disagreed I regarded as untrue....Inexperienced as I am, and ready to
start, as the proverb says, at my own shadow, | cannot afford to give up the sure
ground of a principle. And if anyone assails you there, you would not mind him,
or answer him until you had seen whether the consequences which follow agree
with one another or not, and when you are further required to give an explanation
of this principle, you would go on to assume a higher principle, and a higher, until
you found a resting place in the best of the higher; but you would not confuse the
principle and consequences in your reasoning, like the Eristics - at least if you
wanted to discover real existence. (Beck, 1964, pp. 190-191)

Originally, these educators preferred the spoken exchange to impart knowledge to
their students. This left little room for misinterpretation by the students.

| know that what is read has less power of persuasion than what is heard. It is
universally believed that a speech, if actually delivered, deals with serious and
important subjects; but if only written and never spoken, it is supposed to aim
merely at effect and the fulfillment of a contract. This opinion is quite reasonable.
For the written speech is deprived of the prestige of the author’s presence and of
his voice and of the proper rhetorical delivery: it is read when the occasion which
called it forth is past, and the points which it discusses are consequently less
interesting. The slave who reads it aloud puts no character into it, but drones it
out as though he were reckoning up the items of a bill. (Freeman, 1922, p. 204)

Plato thought that it was extremely important to know his audience and to adjust his
lecture based on their prior knowledge, understanding and needs. He feared that the
written word was subject to misunderstanding by the reader who was unprepared for the

information.
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Plato regarded the written word with even greater contempt. To him it is the
cause of forgetfulness; those who employ writing learn to rely on their notes, not
on their memory, and are accustomed to register their impressions on tables of
wax, not on the mind. Again it is impossible for an author to control the
circulation of his works; they may reach those for whom they are not intended.
For Plato expects speaker and writer alike to express only what is suitable to their
audience; the teacher must, by a study of psychology, know what arguments will
do good and what will do harm to each particular pupil. But a book cannot impart
knowledge, in the Platonic sense of the word at all; for it is unable to answer
questions or to explain its author’s meaning when the reader fails to follow.
(Freeman, 1922, p. 205)

Plato was correct to fear the misinterpretation of his work by the unprepared audience.
Even in person, a lecture can be misunderstood by an unprepared audience, as was the
case during one of Plato’s public lectures.

But the most definite piece of evidence is the account of Aristoxenos, who quotes
Aristotle as his source, of the lecture on the Good, which Plato delivered. This
lecture, we are told, was attended by large numbers of people from both Athens
and the country, most of whom were disappointed. The lecture, it seems, was
open to a wide public, by whom it was imperfectly understood. Even the scholars
who took notes of it, and later published them, were at variance in their
interpretation of Plato’s words. (Beck, 1964, pp. 234-235)

The method of dissemination of knowledge began to shift from oral to written,
even during the times of Plato and Aristotle. Even the type of knowledge being shared
and created was changing.

The character of the work of these schools was very different from that of their
founders. From the very first the scholarchs attempted only to set forth the ideas
of the respective founders of the schools. This is what distinguishes them from
the earlier schools: there was no attempt to apply the ideas of the great teachers in
investigation, research, or even in discussion on new topics. For the most part the
work became as formal and as artificial as the work of the Sophists, only it was
directed toward a different object. The philosophical schools at least had a
definite body of doctrine to expound and to comment upon. In the case of the
Lyceum the works of the founder were soon removed from Athens, and the ideas
of Aristotle were preserved only in fragments, chiefly by means of note-books in
the school. Not only did the Lyceum fail to develop new doctrine; it did not even
succeed in preserving the old. In all these schools there grew up a reverence for
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the written word that had great influence, literary and religious as well as

educational. So far as the spirit of education was concerned, this later

development was distinctly inferior to the earlier conditions. (Monroe, 1932, p.

299)

During ancient times, the process for dissemination, transcription and
interpretation of knowledge shifted from informal to formal and from oral to written.
What began as more casual, personal interactions in the agora between teacher and
student, transformed into more formal systems and structures of education. Schools were
constructed, teachers were selected and trained and students attended classes and
transcribed their new knowledge in the written form. This allowed for interpretation of
information by scholars who may not have been present for the original lecture or for
consumption and criticism by the public, for whom the information was not originally
intended. Though this shift may not have pleased the founders of these schools, it has
allowed their wisdom to be shared with today’s scholars, thousands of years later.

What was the Resultant Change and Spheres of Influence for the Individual?

“...1f Aristotle is offering advice to anyone in the Nicomachean Ethics it is to
private individuals and not to the statesman or political theorist” (Curren, 2000, p. 3).

The systems and structures of ancient education had an effect on the development
of the individual in the context of society. Children were first influenced by their
families, in the home (Speech of Protagoras on ‘Teaching of Morals,’ from the
Protagoras of Plato 325C-326D). “Education and admonition commence in the first

years of childhood, and last to the very end of life. Mother and nurse and father and tutor

are quarrelling about the improvement of the child as soon as he is able to understand
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them...” (Monroe, 1932, p. 31). Children were then sent to school, where they were
influenced by their teachers, their slaves and the other members of the community.

Very young students had to walk throughout the city to attend these different
schools, so families assigned them a slave for supervision and protection, called a
paidagogos. There is some irony that the citizens entrusted this slave to care for
their children and their moral education, but that they were slaves who were not
thought able to care for themselves as citizens. The notion as education as social
rank. (Curren, 2000, pp. 12-14)

The influence on the individual was on their physical as well as academic
development. Children and young adults were being prepared to contribute as individual
members of society, to become citizens in that society.

Once born, the first three years of the child’s life are devoted in the Laws,
primarily to physical development....The nutrition is provided, partly by the
mothers, ands partly by especially suitable nurses, who relieve the biological
mothers - at least in the higher classes- of much of the trouble which, in less well-
planned communities, all too frequently falls to their lot in looking after very
young children....But the training received during this period is not exclusively
physical. The general moral atmosphere, and the attitude toward perfecting the
young for their future life of citizenship in the model community, continue to
exercise a pervasive influence. (Lodge & Frank, 1970, p. 289)

Aristophanes described this preparation in his work, The Clouds.

The Clouds of Aristophanes is another important source in reconstructing the
nature of Old Athenian Education. The debate between Just Logos and Unjust
Logos (esp. vv. 961-1104) makes it clear that the ultimate goal of the early
educational system was not simply excellence in mousike and gumnastike as such
but, beyond that, a kind of moral excellence as well. The physical and mental
discipline involved in these pursuits, it was felt, would make a child into a “good”
(eukosmos) person and a useful citizen, like the men who fought at Marathon.
(Lynch, 1972, p. 33)

Children at this young age were on the beginning of their path as individuals who would

eventually contribute to society as citizens. The sphere of influence on the individual
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child during this time was significant, in that the type of education they received would

determine their role in the future.

We do not ordinarily realize that formal education begins at so young an age. Yet
in truth everything which is done for the infant makes a lasting impression upon
it. Such education helps to determine the type of citizen that the child will
eventually become, and also the manner of service which, as citizens, it will
thereafter contribute to society. (Lodge & Frank, 1970, p. 290)

The greatest sphere of influence on the child at this age besides his parents was his nurse.

According to Lodge and Frank,

At this stage, Plato thinks the nurses have an opportunity to provide quite a little
in the way of moral education, preparing their charges for some of the restraints
of community life. They see that the children play ‘properly and orderly’; and
sports and games provide an especial opportunity of educating the child out of the
disposition of being self-willed. He learns, not only to overcome obstacles, but to
play with older children, who take the lead....By thus associating with his equals
on competitive terms, and by imitating what he sees the other children doing, the
child himself learns by doing. (p. 292)

The path of the individual during the early stages of education is set based on the needs
of society, as well as his individual abilities and talents.

Application of Plato’s utilitarian principles to the sphere of education gives us
three basic principles....They are: The aim of education is to produce sociable and
happy citizens....All children should therefore be trained from an early age to
adopt the norms of society....The precise nature of the education that a child
undergoes at a later stage should be decided, in so far as it is possible, by
reference to his aptitude and the demands and needs of the society. (The norms,
needs, and demands of society must, of course, be defined with reference to the
claims of Platonic utilitarianism.). (Barrow, 1975, pp. 179-180)

As they grew, they attended more formal training at the Academy or Lyceum or joined
the military, where their individual development was also shaped and influenced by the
systems and structures in place.

At eighteen the ephebic stage was reached, when the oath given in the selections
was administered, and the youth entered on the last stage of apprenticeship for
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citizenship. This period included a two-years’ military service in guard and
police duty, mostly in rural regions. At twenty he was admitted to full
citizenship. (Monroe, 1932, p. 13)

There was often a distinct military influence on the individual student. “As for learning,
they had just what was absolutely necessary. All the rest of their education was
calculated to make them subject to command, to endure labor, to fight and conquer”
(Monroe, 1932, p. 16).

Even during this time, the systems and structures began to change and the sphere
of influence on the individual changed as well.

The changes in education of the period are manifold and not confined to any one
aspect, though they are more pronounced in what would now be called secondary
and higher education. Using the testimony of the Clouds with caution and
supplementing it with corroborative evidence, circumstantial or direct, from a
great variety of sources, the following general changes can be indicated. The very
source of education, the home itself, was affected by these changes. There was a
decline in the rigid discipline of the boy and of the immediate personal
supervision of the boy by his father. His early training was now left more largely
to the direction of nurses and pedagogues in whose selection less care was
exercised. There was no need for old time severity. There was greater ease and
luxury in the home life...The changes in the school were more significant. A
similar freedom or license prevailed there. (Monroe, 1932, pp. 58-59)

Plato realized the importance of properly educating the individual, which he
addressed in his Republic.

Selections from the Republic of Plato relating to the Sophists Book 1V (491-497) -

And may we not say, Adeimantus, that the most gifted minds, when they are ill-

educated, become the worst? Do not great crimes and the spirit of pure evil

spring out of a fulness of nature ruined by education rather than from any

inferiority, whereas weak natures are scarcely capable of any very great good or

very great evil. (Monroe, 1932, p. 109)

The influence on the individual who attended school at that time was significant

both personally and academically.
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The boys attending the public schools, pass their time learning justice; and say
that they go for this purpose, as those with us say who go to learn to read....They
also teach the boys self-control; and it contributes much towards their learning to
control themselves, that they see every day their elders behaving themselves with
discretion. (Monroe, 1932, p. 124)

Education at this time was structured to meet the needs of the society by guiding
the individual toward service to the state. “Plato defines the principles that are yet
recognized as the basis of society, the reciprocity of needs and services, and the education
of each individual for the performance of some function in this interchange of services”
(Monroe, 1932, p. 131). The structures of education were also designed to support the
training of the individual to excel in certain fields and to be productive members of
society. Their individual contributions would benefit the entire community.

It was the recognition of the power of personal contact in education which led the
Greek educator to favor small classes. This in turn rendered education more
expensive, with the result that higher education in Athens could only be for the
elite. Isocrates, like some of the other Greek educators, attempted to justify this
situation. His view on educational selection is revealed in the Areopagiticus (44-
6), where he refers approvingly to the customs of the men of old:
However, since it was not possible to direct all into the same occupations,
because of differences in their circumstances, they assigned to each one a
vocation which was in keeping with his means; for they turned the needier
towards farming and trade, knowing that poverty comes about through
idleness, and evil-doing through poverty. Accordingly they believed that
by removing the root of evil they would deliver the young from the sins
which spring from it. On the other hand they compelled those who
possessed sufficient means to devote themselves to horsemanship,
athletics, hunting and philosophy, observing that by these pursuits some
are enabled to achieve excellence, others to abstain from many vices.
(Beck, 1964, p. 269)

For women, the path for the individual was very different than that of her male

counterparts. She was separated in both schooling and in her individual role in society.
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Her parents and adult women had more of an influence on her education and then, later,
her husband had influence over her life.

The next stage of the life-cycle is the period from six to ten years of age. The
sexes are now separated and are sent to separate schools. Here the young girl
learns to be a schoolgirl, associating exclusively with schoolgirls, and being
taught all she learns by schoolmistresses. What she learns, while superficially not
unlike what her brothers are learning in their boys’ school, is acquired in a very
different spirit. (Lodge & Frank, 1970, p. 293)

Plato addressed the stages of the women’s life in Laws. There were several
distinct stages that influenced the development of the individual.

In the Laws, the influence of the home continues throughout her life. As maid,
wife, mother, and matron, her life is definitely centered in the home: a home
permeated by community spirit. The influence of the school persists, after her
sixteenth year, only indirectly: namely in the monthly gymnastic and music
festivals which continue to keep alive in her the spirit of her education. What is
that spirit? As far as we have studied it, it is intensely, narrowly, local. Her
interests are concentrated upon the community into which she has been born, in
which she has progressively immersed her growing self. All that she is, all that
she has become, she owes to that community: a community which she has never
left, and indeed has never thought of leaving. (Lodge & Frank, 1970, p. 295)

The next phase of the women’s life, according to Laws, represents another change for
women, one in which she fulfills her duties to the society.

This is one of the most important phases in a woman’s life-cycle, and women are
educated for it, partly by life itself, and partly by public opinion and by the
instructions and admonitions of matron-magistrates. These matrons are the same
as the playground matrons who supervised the years of pre-school play in the
temple precincts. They represent authority, community protection, mature
experience, safe guidance, and wise counselling in intimate matters. They teach
the young women that marriage is a sacred mystery, in which women weave the
web of life and cooperate with God in the work of creation. They teach them also
that marriage is of profound concern to the State, and that it is their civic as well
as their religious duty to marry and bear children according to the laws of the
planned community. (Lodge & Frank, 1970, p. 300)
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Xenonphon also addressed the role of the individual woman and the influence of her
husband in Economics:

Selections from the Economics of Xenophon - 41 ‘Some other of your
occupations, my dear wife,” continued I, ‘will be pleasing to you. For instance,
when you take a young woman who does not know how to spin, and make her
skillful at it, and she thus becomes of twice as much value to you. OR when you
take one who is ignorant of the duties of a housekeeper or servant, and having
made her accomplished, trustworthy and handy render her of the highest value.’
(Monroe, 1932, p. 43)

Finally, according to Laws, the individual women’s role changes again, to that of
higher importance. Her role becomes that of a leader in the planned community of Laws.

The final phase of a woman’s life in the planned community begins with the age
of forty. She can now being to hold office. The kind of office for which she is
peculiarly fitted by her nature and experience, is the office of matron-magistrate.
In this office, she is one of the ‘controllers of marriage’ and also assists in
supervising the pre-school community games of young children. This gives full
play to her womanly nature in its maturity. Her natural feeling for enjoying
gossip is directed to noble and useful purposes; and her protective interests in
young children is encouraged and provided with an official outlet, and also with a
certain measure of power and recognition in the community life. In addition, her
genuine control over the personnel and numbers of the next generation gives her a
position of very great power and importance. If, later in life, she becomes a
priestess of one of the community cults, this too is a position of prominence and
importance. (Lodge & Frank, 1970, p. 302)

The other important sphere of influence over the individual woman was religion,
which played an important guiding role in all aspects of her life.

But there is, throughout her life, a further influence, more universal, more ideal,
as well as more definitely pervasive: namely, the influence of religion. From her
earliest years, she is exposed to its power; and it must at once be admitted that no
educational influence which she ever encounters in her life equals or even
approaches the power of religion. It is indeed religion which gives to the home,
to the school, to art and to literature, the power for good which these have. (Lodge
& Frank, 1970, p. 297)
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What was the Resultant Change and Sphere of Influence for the Organization?

Just as there was resultant change and a distinct sphere of influence for the
individual person during ancient times, there was also evidence of change to the
organization itself. The systems and structures of education in ancient times were also
undergoing change, influenced by many factors such as politics, religion war and
philosophy. Again, the philosophies and work of Socrates, Plato and Aristotle influenced
this time period. “But to the Greeks it is unquestionable that education is for the sake of
life, adult civic life, and not vice versa” (Lodge & Frank, 1970, p. 13).

The creation of public schools for the betterment of the state was an important

(13

change to the structures of education. “...the promotion of civic unity through the
cultivation of the moral and intellectual virtues, and through common schooling that
promotes goodwill and friendship” (Curren, 2000, p. 9). There were several benefits to
the creation of public school structures. “From these relationships flow several arguments
for public education, advanced in the cause of individual virtue, happiness, freedom, and
rationality; political excellence and stability; and the promotion of friendship and social
solidarity” (p. 5).

The sphere of influence on Athenian education was most powerfully the
betterment of the State.

While this education was more literary in character that Spartan, its dominant

motive was moral and social. Its whole purpose was preparation for active

Athenian citizenship, but a citizenship which demanded political as well as

military services. The influence of these political obligations upon the character

of the youth and the citizen is emphasized in the oration of Pericles. (Monroe,

1932, p. 13)

The changes were evident in the home as well as the school structures.
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The changes in education of the period are manifold and not confined to any one
aspect, though they are more pronounced in what would now be called secondary
and higher education. Using the testimony of the Clouds with caution and
supplementing it with corroborative evidence, circumstantial or direct, from a
great variety of sources, the following general changes can be indicated. The very
source of education, the home itself, was affected by these changes. There was a
decline in the rigid discipline of the boy and of the immediate personal
supervision of the boy by his father. His early training was now left more largely
to the direction of nurses and pedagogues in whose selection less care was
exercised. There was no need for old time severity. There was greater ease and
luxury in the home life...The changes in the school were more significant. A
similar freedom or license prevailed there. (Monroe, 1932, pp. 58-59)

The systems and structures of education at the schools of Plato and Aristotle were
influenced by the philosophies of those leaders.

But the greatest change occurred in the character of the education from fifteen to
twenty. Hitherto boys had spent the first three years of this period in the
gymnasium, and in the political training in the agora, and the courts, and the last
two years in the ephebic military service. Suring the time of the conflict between
the old ideas and the new, the education of the gymnastic period became
predominantly intellectual. The substitution of discussion and rhetorical
education for the old physical and civic training is quite clearly pictured in some
of the dialogues of Plato in which youths participate. Whatever else may be said
for Platonic discussions, it must be admitted that they could never be brought to a
close, and that they were without any immediate practical result. It can, therefore,
be readily understood how these educational innovations appeared to the
conservatives but a training in idleness. The new movement was at first but a
vague general tendency, but by the opening of the fourth century it came to have a
definite organization in the philosophical and rhetorical schools, while in its
earlier stage it found its best representation in the Sophists. (Monroe, 1932, p. 60)

Socrates had an early influence on the change in educational structure at this time.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
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place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)

Like the Theorists, Socrates did not seek payment for his services. Several of the
Sophists did seek payment for their services, therefore influencing the systems of
education at that time.

The problem of the Theorists. - The writers of this group, while for the most part

contemporary with the Sophists, differ from them in two important respects. The

Sophists were practical teachers and were interested in the educational movement

of the times chiefly in a personal way. They claimed to be able to prepare for a

successful career, and were primarily concerned in achieving such a success for

themselves. They taught for money and for reputation, as do most teachers at the
present. Some of them, Socrates, had a profound public interest as well, but the
earlier Sophists were not native Athenians, and had little patriotic or national
interest. On the other hand, the theorists were profoundly interested in education
on account of its national importance, and so far as practical teachers, they were
wholly disinterested and refuse to accept any remuneration for their efforts.

(Monroe, 1932, p. 116)

Socrates’ influence on the educational systems at the time also had an influence on the
content of the knowledge and instruction. “It will be recalled that the Socratic solution of
the educational problem was that the new state of society was to be based on knowledge,
that the germs of knowledge were inherent in every human being, by virtue of his own
experience, and that these germs could be developed by the dialectic process” (Monroe,
1932, p. 131). Plato, too, influenced the systems of education at that time. “Plato defines
the principles that are yet recognized as the basis of society, the reciprocity of needs and
services, and the education of each individual for the performance of some function in

this interchange of services” (Monroe, 1932, p. 131). Plato addresses his philosophy

clearly in his Republic.
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From Plato’s Republic Book V - | said: Until, then, philosophers are kings, or the
kings and princes of this world have the spirit and the power of philosophy, and
political greatness and wisdom meet in one, and those commoner natures who
follow either to the exclusion to the other are compelled to stand aside, cities will
never cease from ill - no, nor the human race, as | believe - and then only will our
State have a possibility of life and behold the light of day. (Monroe, 1932, p. 180)

Plato established norms for the system of education and society at this time in
terms of freedom and happiness. These foundational structures formed the basis of
society. “(Plato’s) chief interest is in education for character, education for citizenship,
and education for leadership in a small community of freemen co-operating in realizing
the ideal which we know as the Hellenic way of life” (Lodge & Frank, 1970, p. 14).

The norms that ought to be accepted are the Platonic norms: that is to say, the
belief or conviction that happiness is the supreme value and that there are no good
grounds, a priori, for so organising any aspect of community life so as to treat
people unequally in respect to happiness. In addition, the belief that the criterion
of aptitude, or ability and interest, is the right and proper criterion for the
distribution of activities within the community; and, finally, that assumption that
freedom is an unhelpful concept, and that freedom is desirable only when and
where men have clearly shown themselves able and willing to put the claims of
equal happiness before all other claims. (Barrow 1975, p. 181)

As priorities changed in the ancient society, so, too did the systems and structures

of education.

If we ask ourselves what is the difference between the education which existed
before the rise of reflective thought and that which Socrates would have
recommended, the answer is that, while the former was essentially a preparation
for a state and an order of things already existing, the latter was a preparation for
a commonwealth that had not yet appeared; the former had a real, the latter an
aim; the former was conservative, the latter revolutionary and progressive.
(Davidson, 1894, p. 112)

At the Academy, Plato focused his curriculum on creating citizens who would

prove valuable to society by becoming advisors to Kings and play other political roles.
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Plato was less concerned with the education of the ordinary citizen than with the
problem of how to train political technicians, experts in political affairs who could
act as advisers to kings or as leaders of the people. It may be that this was an
aristocratic prejudice; but it was a remarkable anticipation of what was in fact to
become the normal mode of effective political action after the triumph of
Macedonia, when the system of absolute monarchy was imposed on the
Hellenised world. The role played under Plato by the Academy as nursery of
counsellors-of-state was later assumed by the Stoic schools at the beginning of the
Hellenistic era....History gives many examples of such overlapping: something
that seems to be a survival from a past that is dead and gone turns out to be a
pointer to the future. (Marrou, 1956, p. 65)

However, some argued that the change of focus from the support of the state to the
betterment of the individual changed the systems of the schools themselves and had a
negative influence on Greek society.

Thus, indirectly at any rate, the New Learning of the sophists was to prove the
ruin of Greece. Slowly but surely it sapped the strength of her people’s character.
In the succeeding epoch the old sense of allegiance to the state decayed. Men no
longer placed the common welfare before their personal interest. (Robinson,
1933, p. 149)

The political focus of these schools helped them stay relevant during the times.
However, there were many factors that led to the decline of these educational structures,
including politics, war and financial struggles.

As far as the decline of the Peripatetic School is concerned, one general
conclusion should be evident from the brief account given of the external history
of Aristotle’s school during the later Hellenistic and early Roman periods. A
complex of factors related to the character and history of the Peripatos as an
institution help to explain why the school declined so sharply in the early third
century B.C. and failed to recover in subsequent times. Some of the factors, such
as the phenomenon of fragmentation and the destructive influence of wars apply
to the workings of the other three schools as well. But as an institution based on
cooperative effort among members and on the accumulation and classification of
knowledge, the Peripatos was most seriously affected by fragmentation of its
membership, by the loss of its library, and by losses of facilities and money in
war. For of the major Athenian philosophical schools, the success of Aristotle’s
most depended on a stable institution, transmitting the efforts of each age for the
next generation to build upon. (Lynch, 1972, p. 162)
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The changes to the systems and structures of educational organizations during
ancient times were influenced by many factors including politics, war, monarchies,
individual interest and community interests. As the needs and priorities of the society
shifted over time, so did the structures of education.

What was the Public Opinion of the Discourse during Ancient Times?

Public opinion of educational discourse varied during this time. There were those
that believed the work of Socrates was corrupting youth, a charge that eventually was
levelled against him more formally and led to his sentencing.

There were those that thought he was a bad influence. He was accused of

corrupting youth, and the charge was sufficiently plausible to secure his

condemnation by an Athenian jury. But his followers remember him, in Plato’s
words, as the best and wisest and justest man they had known, and the later
philosophical schools, with the exception of the Epicurean, all derived from him.

(Clarke, 1971, p. 58)

As can be seen from Clarke’s description, although some condemned Socrates, his
influence on the future of Greek educational systems and structures was undeniable.

To most, the purpose of educational discourse was to lead to the improvement of
the state. “But to the Greeks it is unquestionable that education is for the sake of life,
adult civic life, and not vice versa” (Lodge & Frank, 1970, p. 13). As a matter of fact, the
adults in this society had an obligation to the younger generation, helping to shape their
growth and development. People believed in this obligation to the state above their own
interests. “Upon the whole, he taught his citizens to think nothing more disagreeable than

to live by (and for) themselves” (Monroe, 1932, p. 22).

The public opinion of the schools themselves varied as well.
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At Athens the state required that all boys be taught to read and write; girls were
not catered for. It was left to parents to choose a school and to pay the fees for the
class. The schools themselves were run by private enterprise; and the school
masters, as we have said, were but little respected. They often found it difficult to
extract their fees. Nevertheless, the fees were low enough to allow even poor
parents to get their sons tolerable instruction. (Robinson, 1933, p. 139)

The opinion of the teachers was not always a favorable one. Beck described how the
teachers themselves were trained.

The teaching profession was probably not held in very high esteem, but those who
were forced to earn their living by teaching would learn their craft in the same
way as medicos- by association, imitation and practice. For the higher type of
teaching as in Plato’s Academy, Isocrates’ school or for the career of a sophist a
similar apprenticeship had to be served - long association with the master until
independence was achieved. The particular body of knowledge and the
techniques of the particular school to which the scholar was attached must be
thoroughly learned. (Beck, 1964, p. 143)

Often, the opinion of the discourse itself was criticized. These critiques were aimed at
the curriculum and outcomes of the schools and sometimes at the instructors.

But the greatest change occurred in the character of the education from fifteen to
twenty. Hitherto boys had spent the first three years of this period in the
gymnasium, and in the political training in the agora, and the courts, and the last
two years in the ephebic military service. Suring the time of the conflict between
the old ideas and the new, the education of the gymnastic period became
predominantly intellectual. The substitution of discussion and rhetorical
education for the old physical and civic training is quite clearly pictured in some
of the dialogues of Plato in which youths participate. Whatever else may be said
for Platonic discussions, it must be admitted that they could never be brought to a
close, and that they were without any immediate practical result. It can, therefore,
be readily understood how these educational innovations appeared to the
conservatives but a training in idleness. The new movement was at first but a
vague general tendency, but by the opening of the fourth century it came to have a
definite organization in the philosophical and rhetorical schools, while in its
earlier stage it found its best representation in the Sophists. (Monroe, 1932, p. 60)

The instructors’ area of focus with students was sometimes criticized as being aimed too

much toward philosophy and not enough toward work and contribution to to society.
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Vocational and technical education belong to that side of life which the average
freeborn Greek citizen regarded as “banausic” and unworthy of his serious
attention; and to some extent Plato’s aristocratic upbringing induced in him a
tendency to share this general prejudice. But his association with Socrates, the
sculptor’s son who never wearied of bringing the analogy of the arts and crafts
into his reasonings, seems to have enabled him to outgrow this class feeling, and
we know that in his later years, as head of a great educational institution, he
trained his students deliberately in applying the techniques of dialectical analysis

to such pursuits as angling, hunting and weaving. (Lodge & Frank, 1970, p. 15)

Sometimes the discourse itself was criticized, or, at a minimum, misinterpreted by
the audience. Plato himself suffered from such criticism, after a particular public lecture
that he delivered.

But the most definite piece of evidence is the account of Aristoxenos, who quotes

Aristotle as his source, of the lecture on the Good, which Plato delivered. This

lecture, we are told, was attended by large numbers of people from both Athens

and the country, most of whom were disappointed. The lecture, it seems, was
open to a wide public, by whom it was imperfectly understood. Even the scholars
who took notes of it, and later published them, were at variance in their

interpretation of Plato’s words (Beck, 1964, pp. 234-235)

Public opinion of discourse at this time was affected by both the content of the
discourse and the structures of education in place at the time. These factors influenced
the priorities of the people and the systems of education and discourse in place at the
Academy and Lyceum, as well as other institutions. The focus of education shifted from
service to the state to service to the self, which would cause differing opinions as to its
role and importance.

What were the Obstacles and Enhancers to the Evolution of Public Acceptance and

Validation of the Systems and Structures of Education and Discourse?

As the systems and structures of education evolved over time, there were several

obstacles and enhancers to the public acceptance and validation of those changes. The
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education of girls was one area where public opinion changed over time. The charging of
fees for education could be seen as an obstacle, but it was one which was usually easy to
overcome for most families.

At Athens the state required that all boys be taught to read and write; girls were
not catered for. It was left to parents to choose a school and to pay the fees for the
class. The schools themselves were run by private enterprise; and the school
masters, as we have said, were but little respected. They often found it difficult to
extract their fees. Nevertheless, the fees were low enough to allow even poor
parents to get their sons tolerable instruction. (Robinson, 1933, p. 139)

As priorities shifted, the public opinion about women’s education and role in society
began to shift as well.

The social revolution of the fifth and fourth centuries B.C. affected the position of
women as well as other aspects of Greek society, but the changes in the education
of women were in no ways so profound as those affecting the education of men.

It is true that there was a demand for greater freedom for women. Evidences of
this are to be found in the teachings of Socrates and the writings of Plato. The
latter held that the women possessed the same faculties as men, only in a lesser
degree, and were entitled to a similar education. (Monroe, 1932, p. 34)

In ancient Persia, there was a division between those men who were properly
educated and those men who were not, as to how they were publicly perceived.

The Persians are said to be in number about a hundred and twenty thousand; and
of these no individual is excluded by law from honors and magistracies, but all
are at liberty to send their boys to the public schools of justice. Those who are
able to maintain their children without putting them to work, send them to these
schools; those who are unable, do not send them. Those who are this educated
under the public teachers, are at liberty to pass their youth in the class of young
men, they who are not so educated, have not that liberty. They who pass their
term among the young men, discharging all things enjoined by the law, are
allowed to be incorporated amongst the full-grown men, and to partake of all
honours and magistracies; but they who do not complete their course in the class
of youths do not pass into that of full-grown men. Those who make their progress
through the order of full-grown men unexceptionably, are then enrolled among
the elders; so that the order of elders stands composed of men who have pursued
their course through all things good and excellent. Such is the form of
government among the Persians, and such the care bestowed upon it, by the
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observance of which they think that they become the best citizens. (Monroe,
1932, p. 127)

The perception of the educational structures of the peripatetic schools shifted as the aim
of the schools themselves changed.

But the greatest change occurred in the character of the education from fifteen to
twenty. Hitherto boys had spent the first three years of this period in the
gymnasium, and in the political training in the agora, and the courts, and the last
two years in the ephebic military service. Suring the time of the conflict between
the old ideas and the new, the education of the gymnastic period became
predominantly intellectual. The substitution of discussion and rhetorical
education for the old physical and civic training is quite clearly pictured in some
of the dialogues of Plato in which youths participate. Whatever else may be said
for Platonic discussions, it must be admitted that they could never be brought to a
close, and that they were without any immediate practical result. It can, therefore,
be readily understood how these educational innovations appeared to the
conservatives but a training in idleness. The new movement was at first but a
vague general tendency, but by the opening of the fourth century it came to have a
definite organization in the philosophical and rhetorical schools, while in its
earlier stage it found its best representation in the Sophists. (Monroe, 1932, p. 60)

Another obstacle to education was the cost of higher education. The school leaders were
in favor of keeping class size small so that the ratio of student to teacher was small as
well. They believed that this led to better educational opportunities. So while the cost
caused access to decrease and perhaps cause unfavorable public opinion, the educational
benefits to the student was improved.

It was the recognition of the power of personal contact in education which led the
Greek educator to favor small classes. This in turn rendered education more
expensive, with the result that higher education in Athens could only be for the
elite. Isocrates, like some of the other Greek educators, attempted to justify this
situation. His view on educational selection is revealed in the Areopagiticus (44-
6), where he refers approvingly to the customs of the men of old:
However, since it was not possible to direct all into the same occupations,
because of differences in their circumstances, they assigned to each one a
vocation which was in keeping with his means; for they turned the needier
towards farming and trade, knowing that poverty comes about through
idleness, and evil-doing through poverty. Accordingly they believed that
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by removing the root of evil they would deliver the young from the sins
which spring from it. On the other hand they compelled those who
possessed sufficient means to devote themselves to horsemanship,
athletics, hunting and philosophy, observing that by these pursuits some
are enabled to achieve excellence, others to abstain from many vices.
(Beck, 1964, p. 269)

Another major obstacle to the validation of the educational structures was the external
politics and war at the time. Aristotle’s Lyceum was profoundly affected by these
changes, and was not able to survive them for many more generations.

As far as the decline of the Peripatetic School is concerned, one general
conclusion should be evident from the brief account given of the external history
of Aristotle’s school during the later Hellenistic and early Roman periods. A
complex of factors related to the character and history of the Peripatos as an
institution help to explain why the school declined so sharply in the early third
century B.C. and failed to recover in subsequent times. Some of the factors, such
as the phenomenon of fragmentation and the destructive influence of wars apply
to the workings of the other three schools as well. But as an institution based on
cooperative effort among members and on the accumulation and classification of
knowledge, the Peripatos was most seriously affected by fragmentation of its
membership, by the loss of its library, and by losses of facilities and money in
war. For of the major Athenian philosophical schools, the success of Aristotle’s
most depended on a stable institution, transmitting the efforts of each age for the
next generation to build upon. (Lynch, 1972, p. 162)

A final obstacle to public acceptance was in regard to the content being taught. There
was a divide between aristocracy and average citizen when it came to the content of the
curriculum. Plato himself was torn by these differences in opinion as to whether
vocational and technical education should be included at the Academy.

Vocational and technical education belong to that side of life which the average
freeborn Greek citizen regarded as “banausic” and unworthy of his serious
attention; and to some extent Plato’s aristocratic upbringing induced in him a
tendency to share this general prejudice. But his association with Socrates, the
sculptor’s son who never wearied of bringing the analogy of the arts and crafts
into his reasonings, seems to have enabled him to outgrow this class feeling, and
we know that in his later years, as head of a great educational institution, he
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trained his students deliberately in applying the techniques of dialectical analysis
to such pursuits as angling, hunting and weaving. (Lodge & Frank, 1970, p. 15)

Plato, however, decided to include the vocational side of education due to the influence
that his own mentor, Socrates, had on his educational leadership.
The enhancers to public acceptance and validation of the systems and structures
of education were that education was mostly seen as a support of the state. There was a
military purpose to the training and the needs of the state were placed before the needs of
the individual. “In those parts of the world know to Aristotle, public education was
devoted almost entirely to military training, and as rare even in that form” (Curren, 2000,
p. 11). This perception of service to the state above the self was important not just in
ancient Athens, but in Sparta and Lacedemonia as well.
Selections from the Life of Lycurgus by Plutarch: “The spartan children were not
in that manner under tutors purchased or hired with money, nor were the parents
at liberty to educate them as they pleased; but as soon as they were seven or eight
years old, Lycurgus ordered them to be enrolled in companies, where they were
all kept under the same order and discipline, and had their exercises and
recreations in common. (Monroe, 1932, p. 15)
And in Lacedemonia,
The discipline of the Lacedaemonians continued after they were arrived at years
of maturity. For no man was at liberty to live as he pleased; the city being like
one great camp, where all had their state allowance, and knew their public charge,
each man concluding that he was born, not for himself, but for his country.
(Monroe, 1932, p. 21)
This type of public education was accepted and validated by the public opinion that the
needs of the state were above the needs of the individual at that time. “Upon the whole,

he taught his citizens to think nothing more disagreeable than to live by (and for)

themselves” (Monroe, 1932, p. 22).
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The nature of education during this time was beginning to take on a more
intellectual focus. This was validated by the emergence of schools such as the Academy
and Lyceum that would support these intellectual pursuits. “It called for a wholly new
type of ability, a versatility unknown and foreign to the earlier times. This leadership
was gained and held by intellectual supremacy rather than by military power” (Monroe,
1932, p. 52). Publically, the Sophists knew that the ability to express oneself in public
was a critical skill therefore they sought to instill this virtue in schools through education
(Monroe, 1932, p. 64). Socrates was one an inspiration to his successors, Plato and
Avristotle. Though he did not create a formal educational system, he did engage his
students out in the city.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)

Xenophon described Socrates’ unique technique of engaging students out in public in his
Memorabilia I, 1.10; cf. IV, 1.1:
Socrates was constantly out in the open. Early in the morning he went to the
peripatoi and the gymnasia; when the Agora filled up, he could be seen there; and

for the rest of the day he would always be wherever he might associate with
(sunesesthai) the most people. (Lynch, 1972, p. 42)
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Plato addressed the aim of education and the public debate about its focus in his
Republic.

In Plato’s Republic Book VIII - That education should be regulated by law and
should be an affair of the state is not to be denied, but what should be the
character of this public education, and how young persons should be educated, are
questions which remain to be considered. For mankind are by no means agreed
about the things to be taught, whether we look to virtue or the best life. Neither is
it clear whether education is more concerned with intellectual or with moral
virtue. (Monroe, 1932, p. 282)

Aristotle would build upon the public acceptance of Plato’s work at the Academy, when
delivering his lectures at the Lyceum.

The Ethics and Politics...are two courses of lectures intended to formal training in
the legislative art, to fit their hearers to become statesmen and lawgivers. It must
not be supposed that they deal with what we call Ethics and Politics respectively.
On the contrary, the distinction between these branches of philosophy is
ultimately due to the accident of the titles given these lectures when they were
made up into books. The Ethics is the more theoretical of the two and deals with
the question ‘What is the good for man?’ the Politics on the other hand discusses
rather the practical problem of the realisation of that good by the agency of the
state. As is only natural, however, the two questions cross each other at
innumerable points.

To appreciate the style of the two treatises-the peculiar effect of which |
have tried to bring out in my translation-it is necessary to remember that they are
essentially lectures and not books, and that they were delivered to a cultivated
Athenian audience who had a general knowledge of contemporary philosophical
discussions, especially the views of Plato and his successors in the Academy. It is
from these views that Aristotle regularly starts instead of from those expressed in
his own more scientific writings. As the aim of the science is practical, he felt no
doubt that it was more important to attach his teaching to something his hearers
knew already than to give it a firm theoretical basis. (Burnet, 1967, p. 11)

Isocrates, a contemporary of Plato, addressed the need to focus the education of men by
guiding them towards a particular trade or career. These choices were validated in that
men were thought to avoid evil and wrongdoing by pursuing the proper path in education,

even though the cost of the education might limit who was able to attend.
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It was the recognition of the power of personal contact in education which led the
Greek educator to favor small classes. This in turn rendered education more
expensive, with the result that higher education in Athens could only be for the
elite. Isocrates, like some of the other Greek educators, attempted to justify this
situation. His view on educational selection is revealed in the Areopagiticus (44-
6), where he refers approvingly to the customs of the men of old:
However, since it was not possible to direct all into the same occupations,
because of differences in their circumstances, they assigned to each one a
vocation which was in keeping with his means; for they turned the needier
towards farming and trade, knowing that poverty comes about through
idleness, and evil-doing through poverty. Accordingly they believed that
by removing the root of evil they would deliver the young from the sins
which spring from it. On the other hand they compelled those who
possessed sufficient means to devote themselves to horsemanship,
athletics, hunting and philosophy, observing that by these pursuits some
are enabled to achieve excellence, others to abstain from many vices.
(Beck, 1964, p. 269)

Plato, too, included vocational training as a part of education at the Academy, though
publically, the people did not usually support this focus of learning.

The obstacles and enhancers to public acceptance and validation of education
shifted along with the changes in education itself. As the focus shifted from the state to
the individual, from military might to intellectual might, the systems and structures of
education adapted to meet these needs. The students who were trained at these schools,
by the likes of Plato, Isocrates and Aristotle, as well as those who engaged in the agora
with Socrates before them, realized the importance of intellectual pursuits and an
education that supported this new direction.

What was the Power of Grassroots Creation of Systems and Structures for
Success/Participation and Professional Authority in Education?
Socrates was a teacher, even though he had no formal school structure. He would

walk with his students throughout the city, engaging them in dialogue and discussion.
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Although not a formal system of education, his work inspired the creation of more formal
systems and structures of education by his students Plato and then Aristotle. This
grassroots creation of educational systems began with Socrates.

From Dikaiarchos (Plutarch, An seni res publica gereda sit XXVI,
796d=Dikaiarchos, fr. 29, Wehrli) - Socrates at any rate was a philosopher,
although he did not set up benches or establish himself on a throne or observe a
fixed hour for conversing (diatribe) or walking (peripatos) with his acquaintances
(gnorimoi); instead he played with them whenever he had a chance and served in
the army or went to the Agora with some of them.... (Lynch, 1972, p. 44)

Socrates founded what was to become a much more formal system of education.

Socrates was the source of, and furnished the inspiration for, this entire movement
in educational thought. Though he has left no writings, the character and the
substance of his teachings can be quite accurately reproduces from the writings of
his pupils, Xenophon and Plato. Socrates lived from 469 to 399 B.C. The earlier
portion of his life was spent as a sculptor, but the middle and later portion, though
from what exact date is not known, as a teacher. Yet he never opened a school or
delivered public lectures, in these respects differing from the Sophists and from
the philosophers who continued his line of thought and work. His method was to
engage in conversation any interested person, either old or young, in the market-
place, the shop, or the gymnasium. In the latter places he found abundant
opportunity, and there his teachings were especially influential upon those just
entering that period of their education, hitherto devoted wholly to physical
training and the service of the state. (Monroe, 1932, p. 118)

Xenophon describes the method that Socrates used in Memorabilia:

[, 1.10; cf. IV, 1.1: “Socrates was constantly out in the open. Early in the morning
he went to the peripatoi and the gymnasia; when the Agora filled up, he could be
seen there; and for the rest of the day he would always be wherever he might
associate with (sunesesthai) the most people. (Lynch, 1972, p. 42)

Socrates and the other Sophists were creating a new system of education by fulfilling a
demand for intellectual dialogue and discourse between teacher and student.
...but no sooner did individualism and the desire for pleasant diagogic life come
into competition with the state than a culture was demanded which it had no

means of supplying. Here the Sophists found their opportunity. The young men
were to be met everywhere-in the streets, the market-place, the gymnasia, the
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taverns, the homes, etc. The Sophist had only to show himself in order to be
surrounded by a knot of them. He had but to seat himself at the exedra, or lay
himself down under a tree in the gymnasium, and they crowded round to hear his
wisdom-his manifold stores of unfamiliar knowledge and his brilliant arguments
on any theme proposed to him. (Davidson, 1894, p. 89)

The system of education at this time began to take on a more formal structure. The
professional authority established by the school leaders created a sense of trust and led to
success for these new systems of education. After learning from Socrates, Plato decided
to create the Academy.

The foundation of the Academy is usually assigned to 388-7 B.C., soon after
Plato’s return from Italy and Sicily. Having rejected politics as a career he no
doubt felt that he could best serve his city by providing higher education for its
best intellects....In founding the Academy, therefore, Plato showed his originality
not in the mere idea of scholars working together in the same building but in the
type of work to be carried on there. (Beck, 1964, p. 227)

This professional authority in education helped to create a stronger foundation for these
more formal educational structures.

Plato was not the only philosopher to create a formal school at this time. He was
the beginning of a long line of school leaders in ancient Athens.

Plato taught chiefly at the Academy, both in the public gymnasium and in private
grounds which he acquired near by. This plot of ground, together with the
headship of the school, Plato left to his nephew, Speusippus. The small property
became the nucleus of a considerable foundation, for it was enriched, not only by
fees, but by gifts from wealthy patrons and by the bequests of the heads of the
school....The heads of the school were called scholarchs, and received their
positions either through the designation of their predecessor, or, later, by election.
In a similar way Aristotle settled in the Lyceum and Antisthenes in the
Cynosarges. Later the pupils of the latter removed to the frescoed portico in
Athens, whence they were called Stoics. Epicurus taught in his own private
grounds, which he left as the nucleus of an endowment for his school. As with
the success of Plato, each of these groups became definitely organized into a
school with an endowment, and with a recognized head, or scholarch. (Monroe,
1932, p. 298)
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Plato, too can be credited with founding what can be considered the first institution of
higher learning: The Academy was truly the first university.

To Plato too we owe the idea of the secondary school as a unified institution with
an integrated curriculum and staffed by permanent specialists. In founding the
Academy Plato may be said to have invented the University. It had to be re-
invented in the Middle Ages, but the institutions then founded owed part at least
of their curriculum to Plato, and modern universities are not uninfluenced by the
ideal of scholars working together in the pursuit of knowledge first formulated by
Plato in the ancient Academy. (Beck, 1964, p. 240)

Avistotle followed Plato by creating the Lyceum. Aristotle’s professional authority
served as the foundation of his school’s work.

In 335 Aristotle returned to Athens to establish in the Lyceum his own school of
philosophy, since the contrast between his own thought and that of the
Academicians had now become more marked, both because his own ideas and
methods had developed, and because the work of the Academy had now
degenerated into mere exposition and comment. Here he continued to teach for
eighteen years. The aim of Aristotle was broader than that of the Platonic or of
the other schools; it was nothing less than to produce an encyclopaedia of all the
sciences, - an organization of all human knowledge. (Monroe, 1932, p. 266)

Generally speaking, the schools at this time were led by the Sophists. They were created
to inspire intellect and rhetoric. Originally, no fees were charged for attendance, but later
this, too, changed.

The schools of the Sophists were entirely private schools, and for the most part
consisted of the group of students gathered around any one instructor. There was
no system of beliefs or unity of methods that would lead to the formation of any
permanent institution. Socrates did not have any definite place for giving
instruction or any definite body of pupils. So long as no fees were extracted,
there would be no definite student body. Plato, and very probably Aristotle,
followed the example of Socrates in this respect. But Plato’s successor,
Speusippus, demanded regular fees, as did also the teachers of the other
philosophical groups. This gave both definiteness and continuity of
administration. A further factor in the development of definite schools was the
acquiring of definite locations and names. The leading gymnasia of Athens were
the Academy, the Cynosarges, and the Lyceum. These were in the suburbs, and
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were somewhat of the nature of public parks, being provided with water and
gardens as well as exercise grounds. (Monroe, 1932, p. 297)

The systems and structures of education developed formally in ancient Athens from the
grassroots works of Socrates and his proteges Plato and Aristotle. Their professional
authority as educational leaders helped to create the more formal systems of education in
Greece. Students from all over came to Athens to study with these early educators. Their
work helped to shape the future of education.

What was the Power of Moral Authority for Shared Beliefs, Purposes

and Values? How did Educational Systems and Structures Contribute

to the Greater Good and Collective Knowledge?

The systems and structures of education in ancient Athens were established to
create unity and a shared purpose amongst the citizens of Greece. Education was
originally founded to serve the needs of the State and to further the shared beliefs of the
society. Ancient education was for “...the promotion of civic unity through the
cultivation of the moral and intellectual virtues, and through common schooling that
promotes goodwill and friendship” (Curren, 2000, p. 9).

Socrates created an interesting paradox when it came to public education and the
teaching of virtues.

How could Socrates be an advocate of public education, a public education in

virtue moreover, if he believe one must have moral knowledge to be a teacher of

virtue, and believes no one possess such knowledge?....The answer to this
question must begin in recognition that Socrates saw good reasons to doubt that
complete or true virtue could be taught, but did think it possible and important for

cities to ensure that their citizens receive a more elementary form of moral
education. (Curren, 2000, p. 20)
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Socrates, like others after him, realized that in order to promote shared beliefs, purposes
and values, there had to be public systems of education.

From these relationships flow several arguments for public education, advanced

in the cause of individual virtue, happiness, freedom, and rationality; political

excellence and stability; and the promotion of friendship and social solidarity.

(Curren, 2000, p. 5)

Socrates believed that unless the people were taught right from wrong by the state, that
they could not be held liable for not obeying these virtues (Curren, 2000, p. 22).

In the Clouds, by Aristophanes, he addresses the moral authority that was such an
important part of education at this time. Contributions to the greater good of Athens were
the primary aim of ancient educational systems and structures.

The Clouds of Aristophanes is another important source in reconstructing the

nature of Old Athenian Education. The debate between Just Logos and Unjust

Logos (esp. vv. 961-1104) makes it clear that the ultimate goal of the early

educational system was not simply excellence in mousike and gumnastike as such

but, beyond that, a kind of moral excellence as well. The physical and mental
discipline involved in these pursuits, it was felt, would make a child into a “good”

(eukosmos) person and a useful citizen, like the men who fought at Marathon.

(Lynch, 1972, p. 33)

The city itself was in charge of establishing the moral agenda of education. “The
character and Organization of Old Greek Education is determined by the city state. This
institution furnished the basis and ideals of education, as did the family with the Chinese
and the theocracy with the Hebrews” (Monroe, 1932, p. 3). This was true in ancient
Sparta and Lacedaemonia as well. In Sparta, “while there was no definite school, all of
childhood was a schooling, definitely systematized for educational purposes; and the

chief occupation of the adults, aside from their military life, was the education of the

younger generation. This education was almost wholly physical and moral” (Monroe,
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1932, p. 9). In Lacedaemonia, “The discipline of the Lacedaemonians continued after
they were arrived at years of maturity. For no man was at liberty to live as he pleased;
the city being like one great camp, where all had their state allowance, and knew their
public charge, each man concluding that he was born, not for himself, but for his
country” (Monroe, 1932, p. 21).

As the purpose of education shifted from military might to intellect, the school
structures adjusted to meet these needs (Monroe, 1932, p. 52). “Ability to speak in
public, in defence of one’s own rights and in advocacy of personal views on public
questions, was expected of all Athenian citizens. The Sophists deliberately proposed to
create this ability through instruction” (Monroe, 1932, p. 64). Another shared belief was
that of self-control. In the schools, “They also teach the boys self-control; and it
contributes much towards their learning to control themselves, that they see every day
their elders behaving themselves with discretion” (Monroe, 1932, p. 124).

Plato’s definition of the purpose of education holds true today. “Plato defines the
principles that are yet recognized as the basis of society, the reciprocity of needs and
services, and the education of each individual for the performance of some function in
this interchange of services” (Monroe, 1932, p. 131). Plato addressed the issues of the
shared beliefs and moral values needed in education in his Republic.

From Plato’s Republic Book V - | said: Until, then, philosophers are kings, or the

kings and princes of this world have the spirit and the power of philosophy, and

political greatness and wisdom meet in one, and those commoner natures who
follow either to the exclusion to the other are compelled to stand aside, cities will

never cease from ill -no, nor the human race, as | believe - and then only will our
State have a possibility of life and behold the light of day. (Monroe, 1932, p. 180)
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Plato goes on to describe the systems and structures of education that are needed to

support these shared beliefs and morals in the Republic, Books VII and VIII.

Plato’s Republic Book VII - They will begin by sending out into the country all
the inhabitants of the city who are more than ten years old, and will take
possession of their children, who will be unaffected by the habits of their parents;
they will then train them in their own habits and laws, that is to say, in those
which we have given them : and in this way the State and constitution of which
we were speaking will soonest and most easily succeed, and the nation which has
such a constitution will be most benefited. (Monroe, 1932, p. 221)

And in Republic Book VIII, he describes how the structure and system of education

informs the systems of government, as well.

Plato’s Republic Book VIII “No one will doubt that the legislator should direct his
attention above all to the education of youth, or that the neglect of education does
harm to states. The citizen should be moulded to suit the form of government
under which he lives. For each government has a peculiar character which
originally formed and which continues to preserve it. The character of democracy
creates democracy, and the character of oligarchy creates oligarchy; and always
the better the character, the better the government. (Monroe, 1932, p. 281)

Plato, too, questioned whether the main purpose of education should be moral or purely

intellectual.

Plato’s Republic Book VIII “That education should be regulated by law and
should be an affair of the state is not to be denied, but what should be the
character of this public education, and how young persons should be educated, are
questions which remain to be considered. For mankind are by no means agreed
about the things to be taught, whether we look to virtue or the best life. Neither is
it clear whether education is more concerned with intellectual or with moral
virtue” (Monroe, 1932, p. 282)

Plato established the system of education at the Academy which held a shared belief and
the moral authority of the pursuit of truth.
Nevertheless Plato’s work in the sphere of education itself was of much greater

historical importance than the political role he had intended it to play. Opposing
the Sophists because they were too exclusively concerned with immediate
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practical results, Plato built his system of education on a fundamental belief in
truth, and on the conquest of truth by rational knowledge. (Marrou, 1956, p. 66)

The shared beliefs of education under the philosophy of Plato were characterized
under his utilitarian principles.

Application of Plato’s utilitarian principles to the sphere of education gives us
three basic principles....They are: The aim of education is to produce sociable and
happy citizens....All children should therefore be trained from an early age to
adopt the norms of society....The precise nature of the education that a child
undergoes at a later stage should be decided, in so far as it is possible, by
reference to his aptitude and the demands and needs of the society. (The norms,
needs, and demands of society must, of course, be defined with reference to the
claims of Platonic utilitarianism.) (Barrow, 1975, pp. 179-180)

Barrow goes on to explain that these norms or principles make up the shared beliefs of
Plato’s view of education at this time.

The norms that ought to be accepted are the Platonic norms: that is to say, the
belief or conviction that happiness is the supreme value and that there are no good
grounds, a priori, for so organising any aspect of community life so as to treat
people unequally in respect to happiness. In addition, the belief that the criterion
of aptitude, or ability and interest, is the right and proper criterion for the
distribution of activities within the community; and, finally, that assumption that
freedom is an unhelpful concept, and that freedom is desirable only when and
where men have clearly shown themselves able and willing to put the claims of
equal happiness before all other claims. (Barrow 1975, p. 181)

Lodge and Frank (1970) assert that,

In our schools, experience is not left to itself, but is selected and amplified in
accordance with the community value-judgement. Highly specialized techniques
are brought to bear. The traditional background and outlook of the social group
are imparted to the rising generation in accordance with an approved plan; and the
natural reaction-tendencies of the youthful organisms are modified until they take
on the patterns regarded by the community as desirable. In the narrower sense,
then ‘Education’ is understood as socially controlled experience. (p. 11)

This establishes a system of shared beliefs of a community affecting the structure and

system of education. They state that, “(Plato’s) chief interest is in education for
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character, education for citizenship, and education for leadership in a small community of
freemen co-operating in realizing the ideal which we know as the Hellenic way of life”
(Lodge & Frank, 1970, p. 14).

Lodge and Frank (1970) describe how Plato addressed constructing these
structures of shared belief and moral purpose of education in the Republic and Laws.

In deciding what kind of a city will be the best for human beings, Plato insists
upon starting with a clean sheet: pre-supposing only the general Hellenic aim of
culture, i.e., of converting chaos into cosmos and of directing instinct by reason;
and avoiding local traditions and feuds, in so far as these would give a historical
bias to his constructions and force them into their own channels. With this aim he
constructs the ideal city of the Republic and the model city of the Laws, paying
more attention in the Laws to the human conditions under which his ideal is
realizable. (p. 61)

Plato’s Dialogues also address the importance of shared beliefs and purpose in the
structure of education.

The planned community, whether ideal republic or model city, is to be founded
upon the basic concept of Justice. As applied to women, this means that women’s
unique and positive capacities, which can be utilized in making definite
contributions to the life of the planned community, are to be developed by all the
social institutions - home, school, church, army, law courts, community festivals,
etc. - which are regarded in the Dialogues as of directly educational significance.
(Lodge & Frank, 1970, p. 287)

The impact on women’s education, in particular, was shaped by these shared morals,
values and religious principles.

But there is, throughout her life, a further influence, more universal, more ideal,
as well as more definitely pervasive: namely, the influence of religion. From her
earliest years, she is exposed to its power; and it must at once be admitted that no
educational influence which she ever encounters in her life equals or even
approaches the power of religion. It is indeed religion which gives to the home,
to the school, to art and to literature, the power for good which these have. (Lodge
& Frank, 1970, p. 297)
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A woman’s education was also shaped by the shared beliefs in marriage and
contributions to the common interest of the community.

This is one of the most important phases in a woman’s life-cycle, and women are
educated for it, partly by life itself, and partly by public opinion and by the
instructions and admonitions of matron-magistrates. These matrons are the same
as the playground matrons who supervised the years of pre-school play in the
temple precincts. They represent authority, community protection, mature
experience, safe guidance, and wise counselling in intimate matters. They teach
the young women that marriage is a sacred mystery, in which women weave the
web of life and cooperate with God in the work of creation. They teach them also
that marriage is of profound concern to the State, and that it is their civic as well
as their religious duty to marry and bear children according to the laws of the
planned community. (Lodge & Frank, 1970, p. 300)

It seems that the education of women at this time was particularly influenced by the
shared beliefs and moral values of the society. Women were needed to contribute to the
collective knowledge and the greater good of society by getting married and having
children.

As men realized the opportunities that education provided, and how becoming
more educated could help them contribute to the greater good of the society, more
systems were put into place to support this demand.

Now the development of democracy at Athens had one very significant effect. It

created a thirst for knowledge; nor is it difficult to see the cause. The manifold

opportunities of action and discussion sharpened men’s wits. As citizens of a

self-governing community, every individual felt himself endowed with a new

importance and was eager to make his way in a society which opened so many
avenues to advancement. So there was a demand for fuller education; and
simultaneously with the demand there had arisen a class of men competent to

satisfy it. (Robinson, 1933, p. 142)

The seeds of development of systems of education for a shared moral purpose were

planted by Socrates. His work supported the foundation that education was tied directly
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to freedom and that this was the shared moral purpose of education. Although he did not
create a formal structure of education, his work appears to have inspired it.

Had Socrates founded a school and sent forth its members as apostles with the
definite mission to announce the advent of the kingdom of liberty, in which each
subject should recognize the state as the embodiment of his own rational