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CHAPTER I
INTRODUCTION

The purpose of the present study is to create and develop ancobjective
scoring system for the Loyola Seminarian Sentence Completion Test (LSSCT), and
to establish reliability and validity coefficients for the system. The cre-
ation of quantitative assessment methods appears essential to the refinement
of the ISSCT as a device to detect seminarians in need of psychological help,
"In need of psychological help" is defined as a state of adjustment in a
seminary student so tenuous as to preclude effective functioning and emotional
stability within the seminary life.

Based on the past research, three factors emerge as necessary for an ef-
fective sentence completion technique. First, such tests have been most
successful when a specific instrument was created for alparticular population
(Burwen, Campbell, & Kidd, 1956; Ebner & Shaw, 1960; Harlow, 1951; Walter &
Jones, 1961). In regard to the present study, Gorman and Kobler (1963) cre-
ated the Loyola Seminarian Sentence Completion Test especially for the seminary
group under investigation. They chose items which were considered maximally
sensitive to this group, based on their many years of experience as psychol-
ogical consultants to the seminary,

Seconly, sentence completion tests have been most effective when they
attempted to answer very limited, specific questions (Dorris, Levinson, &
Hanfmann, 1954; Kimball, 1952), rather than give global pictures of subjects®
personalities, The ISSCT attempts, primarily, to answer one question: Does
a gseminarian need psychological help? This question is consistent with
Kobler's study (1964) which suggests psychological testing has been most suce

cessful when directed toward such a question, The present study also contains




G
potential confirmatory research for Kobler's (1964) point of view. A secon-

dary question concerns the ability of the LSSCT to differentlate perseverers fﬁom
drop-outs in the seminary. Psychological testing In the traditional sense has
not been a very successful means of predicting this factor, Howavér, Harro-
wer's results (1964) in predicting failure to persevere in the ministry, using
the sentence completion technique, make further investigation of thie pheno-
menon quite reasonable,

Thirdly, an objective sopring system would increase the utility of the
ISSCT as an instrument for personality assessment and research (Hadley &
Kennedy, 1949; Rohde, 1946; Rotter & Rafferty, 1950; Zimmer, 1956)., The LSSCT
originally was intended as one in a battery of psychological tests administereq
to seminarians in the last semester of grade 12, This period was immediately
prior to college entrance and total residence at the seminary,

Other tests in the battery were the Kuder Preference Schedule, Strong
Vocational Interest Blank (SVIB), Minnesota Multiphasic Personality Inventory
(MMPI), and the Edwards Personal Preference Schedule (EPPS)., The Kuder and
SVIB measure vocational interests, while the MMPI and EPPS are personality
tests of intrapsychic strengths and weaknesses, While these four tests are
objectively scored, the fifth test in the battery, the LS5CT, ylelds subjective
clinical {mpressions.

Consequently, the present study proposed to establish an objective scor=
ing system for the ILSSCT, including a Total Test Score and six subtest scores,
Attitude toward Self, Attitude toward Priesthood, Attitude toward Family,
Attitude toward Women, Attitude toward Others, and Attitude toward Important

Issues,




The specific hypotheses were:

1.

3.

4,

With regard to congruent validity, the total test
score and each of six subtest scores would signi-
ficantly detect and differentiate seminarians in
need of counseling from seminarians not in need of
counseling., In other words, significantly high
scores on the ISSCT subtests would indicate need

for counseling, as judged by two independent criteria,
In terms of predictive validity, the total test

score and each of six subtest scores would signie
ficantly differentiate perseverers in the semi-

nary from none-perseverers. That i{s, noneperseverers
would score significantly high on the LSSCT subtests
and total test.

With reference to interscorer fteliability, LSSCTs
independently scored by two graduate students in
psychology would yleld highly significant reliability
coefficients,

In terms of testeretest reliability, the ISSCT would
yield a high, significant coefficlent of stability

for seminary students.




CHAPTER II

REVIEW OF THE LITERATURE

Research on Sentence Completion Tests

Past research on sentence completion tests as useful instruments for

personality assessment emphasizes the necessity for more objective methods
of interpretation. Frequently, sentence completion tests are included in
test batterles to Investigate psychological problems, primarily, however, as
sources of ancillary and supportive information for the other test findings.
It 1s also commonly accepted that psychologists evaluate the test resuts on
the basis of their own clinical judgments and experience, rather than with
the use of quantitative measurement, Although the sentence completion tes
is quite valuable to test batteries or as a guide for semlestructured inter-
views, such exclusive uses have not encouraged the investigation of the
uniqueness and further possibilities of the test as an objective instrument,
For instance, in commenting on Goldberg's review (1965) of sentence
completion methods, Murstein (1965, p. 777) states, "the Sentence Completi
Method is a valid test, generally speaking, and probably the most valid of
all the projective techniques reported in the literature®., This seems a sure
prising statement if one considers that, in comparison to such projective
tests as the Rorschach and Thematic Apperception Test (TAT), little attent{jf5/
has been given to sentence éompletion techniques. ,,ff’”//
Two primary factors necessary for the effectiveness of the sentence
completion method are: 1) its ready applicability to specific, homogeneous
populations, and 2) its usefulness for limited, well-defined purposes, Con-

cerning the first factor, Rotter and Rafferty (1950) designed the Incomplete
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Sentences Blark (ISB) to study college students in need of counseling. How-

ever, vhen Dean (1957) applied the ISB as a test * adjustment in a group for
wvhich the instrumentwes not created, namely, blind subjects, the test was
undiscriminating and Dean's results nonsignificant. The same problem pre=-
vented Rotter and Willerman (1947) from obtaining significant results when
using the ISB with Army Alr Force convalescent hospitel patients. Also,
Berger and Suther (1956) found that the ISB could not significantly predict
academic achievement for 199 college msles and 154 college females.

With regard to the second factorl many studies have been reported in

e e e o st et e

which investigators custom-designed sentence completion tests for specific
- IRy - -
personality ry variables, With a test concentrating only on parent-child

—

et e s e e

conflicts, Cass (1952) was able to distinguish 21 maladjusted from 21 well-

e ————

adjusted children, results significant at the .001 level. Kimball (1952) de~

signed a test to study attltude toward father and degree of aggression in 117

B S RIE

prep school boys. Academic underachievers were significantly distinguished

S et —

B

from average achlevers on the basis of attitude ‘toward father and degree of

aggresgign. Burwen, Campbell, and Kidd (1956) studied leaders and non-leaders

using 312 Alr Force Cadets, A sentence completion test, with responses scored

—_ U

et
e

on a tive-point rating scale, significantly disti ished the leaders from

S

non-leaders, as well as indiv iduals with superior orientations toward life

T s e vt

from those vith subordinate orientations.

Halter and Jones (1956) administered & sentence completion test measuring
—///‘_——‘-““—\._‘

positive and nega:iyd‘ittisudos_:oune&:nnfféﬁfﬂlife _situations to 33 psychi-
- M —

atric patients. The results correlated significantly (+.50) wth occupational

therapists' ratings of these attitudes for the same patients. Simply by

e e

analyzing sentence completions on an activity-passivity dimens!on, Ebner and
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Shaw (1960) were able to distinguish 24 psychiatric patients from 24 normals,
with results signlflcaﬁt at the .05 level.

Several additional sentence completion tests have been designed to studzé}
specific psyéhological phenomena, but they have had varying degrees of success,
Dorris, levinson and Hanfmann (1954) split college freshmen into high authori-
tarian and low authoritarian groups. They then rated sentence completion
responses for ego~-threat, passivity, and masculinity. With sixteen hypo=-
theses regarding the three variables, twelve were found to be significant.
Harlow (1951) devised a sentence completion test to examine psychoanalytie
cally-based hypotheses regarding masculine inadequacy. He posited that
weight lifting involves an excessive degree of narcissism, that weightlifters
suffer from feelings of masculine inadequacy, have failed to identify with a
male object, and are attempting to obscure their underlying feelings of de-
pendency and masculine inadequacy by developing a superior body image,

Harlow gave groups of athletes who were weightlifters and athletes who were
not weightlifters the sentence completion test, scoring it for dominance and
submission, Of eleven hypotheses, seven were significant in the predicted
direction,

However, not all custom~designed sentence completion tests have ylelded
conclusive, significant results. Efron (1960), for example, devised and
administered a sentence completion test to 92 psychiatric patients and
scored it for suicidal potential, He was unable to differentiate patients
who expressed suicidal thoughts in interviews from those who did not express
such thoughts, But, no one in Efron's group who expressed suicidal thought
had in actuality attempted suicide., Perhaps, then, the use of verbalization

of suicidal ideas was an untenable criterion in this study., Indeed, both




Farberow (1950) and Rosen, Hales, and Simon (1954) found marked differences
between patients who attempted suiclde and those who verbally threatened
suicide,

In a second example, Willingham's (1958) sentence completion test was
rated for acceptance of environment by 164 naval aviation cadets., When cors
related with four tests of morale, @ nonsignificant result of .27 was obe
tained, These results may well have been confounded by the possibility that
L very high morale may exist as a group response to a negative sltuation as

well as to a positive environment. Thirdly, Zimmer (1955) gave a sentence

completion test to 23 Army Alr Force c;/y/ﬁ;mbers. He compared clinical

impressions from Hs test with ciometric natings on eight personality vari-

ables and obtained no signlfican ’regults. But he used only four stems per

category, & small sample of subjects, and~no objective analyses. He himself

™

~

also criticizes the study's inadequate criterlon measure, -

~,

lastly, Wilson (1949) tested groups of maladjusted and well adjusted \\\
high school students with a sentence completion test, After rating comple- |
tions for such formal aspects as spelling and grammar, she was unable to ({
significantly distinguish between the groups. However, she used only 22 —
students and provided no statistical analysis., Most questionable, hewever

. was her assumption of a relationship between poor spelling and grammar, and ™|

maladjustment, particularly when no control for intelligence was used,

\

Only two studies have been reported in which the authors felt the sene
tence completion method was insensitive to the variables in question., Wite
kin and his associates (1954) compared completion test performances of 43
male and 42 female college students to thelr performance on three perceptual

orientation tests, rode-and-frame, tiltinge-room-and-chair, and rotating-room,




Sentence completions were categorized according to their representation of
controlled vs, uncontrélled disturbances, Correlations between this test and
the perceptual tests were negligible, The lack of significant results in this
study may well be due to the authors' failure to adopt a completion test sen-
sitive to thdr particular purpose and criteria,

The second sgudy by Carter (1947) investigated the relationship between
the sentence completion test and the psychogalvanic skin response in 20 nor-
mal and 20 maladjusted, plus 20 psychoneurotic subjects, matched for age,
academic training, scholastic aptitude, and sex. Although the maladjusted and
neurotic groups differed significantly from the normal group in terms of the
physiological responses when presented the sentence completions, there were
no significant differences in the content of the oral responses to the stems
for the three groups,

Given the evidence that sentence completion tests are most valuable
when used with specific personality areas for homogeneous populations, it is
then appropriate to examine the status on objective scoring systems for such
tests., Of the popular sentence completion tests (Forer, 1960; Holsopple and
Miale, 1954; Rohde, 1957; Rotter and Rafferty, 1950; Sachs and Levy, 1950;
Stein, 1949; Tendler, 1930) only Rohde, and Rotter and Rafferty have estabe
lished empirical scoring systems,

Rohde, whose test was created for high school students, scores her 65«
item test for variables taken from Murray's (1938) need theory., Scores are
reported for each need, not in terms of a total score, The author reports
interscorer reliability of .95 and testeretest reliability (eight months bee
tween tests) of .80 for girls and .76 for boys. Rohde feels that it is not

the natuve of a sentence completion test to yield consistent responses to
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stems, Rather the test should attempt to elicit as much different and dynamic
material as possible by varying the loading of stams, Thus, Rohde does not
consider test-retest reliabllity as valuable to establish as interscorer re-
1iability, Validity coefficlents, .78 for girls and .82 for boys, were es=~
tablished by comparing subtest scores with ratings of teachers on the same
variables,

Although the scoring method is sophisticated and validity coefficients
substantial, Rohde has been widely criticized (Goldberg, 1965; Rotter, 19513
Zimmer, 1956) for being personally involved in the rating of the criterion
measure as well as in the scoring of the test responses,

The Rotter and Rafferty Incomplete Sentences Blank was designed to
screen college students in need of counseling, The scoring system was derived
by taking sample responses from records of indéviduals known to be grossly
disturbed and of persons considered quite normal, There are separate manuals
publiahe& for males and females, Interscorer reliability, with advanced
clinical psychology graduate students as scorers, is reported as .96 for fe-
male records and .91 for male records. Further, Churchill and Crandall (1955)
report interscorer reliability of .94 and .95 using two seniors majoring in
psychology and a graduate with a B,A, in psychology &s scorers. These re-
sults would seem to show the effectiveess and clarity of the ISB manual,

Split«half reliability was demonstrated‘by arbitrarily dividing the
test into equal halves, yielding a product moment correlation of .83, Golde
berg (1965) and Rohde (1957), however, comment that this procedure is not
statistically valid since the ISB is not a homogeneous test., Testeretest
reliability was reported by‘Churchill and Crandall (1955) as ,54 for women

and .43 for men at three months, and .44 for women and .38 for men at three
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years, They also report a correlation of .70 in a two-month retest for col-
lege women.

The ISB produces only a total score, The authors suggest a score of
135 as a good cut-off point to determine which college students are In need
of counseling. They point out that this is not a magic number and may have
to be adjusted for different college populations., This cut-off was able,
however, to identify 78 per cent of the adjusted individuals and 59 per cent
of the maladjusted,

Several investigations with college students indicate that the ISB is
valid and useful., Rotter, Rafferty, and Schachtetz (1949) using teacher and
counselor judgments of adjustment; ebtained cerrelatiens of .64 and ,77 fer
women and men respectively. Barry (1950) used the ISB with 39 college stu-
dents in counseling and obtained a significant correlation~of .67 with adjust-
ment ratings., Bieri, Blacharshy, and Reid (1955) used the ISB with 40 college
students and found a significant correlation of ,46 with the Taylor Manifest
Anxiety Scale. lastly, Morton (1955) obtained a correlation of .37 between
the test and applications for counseling with a population of 156 male college

students,

Sentence Completion Tests and Seminary Studies

Sentence completion tests have been used sparingly in semdnary studies
and they have, at such times, been Interpreted only qualitatively through
clinical judgment rather than by quantitative means. Harrower (1964), for
instance, used the Miale-Holsopple sentence completion with 135 Unitarian-

Universalist seminary students. She used clinical impressions from this test

along with the Rorschach, TAT, DAP, Zondi, and the verbal portion of the
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Wechsler-Bellevue to predict success in the ministry. A seven~year follow-up
indicated she was correct in picking out the "unsuccessful ministers™ as de-
termined by a rating scale judged by two laymen and two denominational of-
ficials, On the other hand, there was no significant correlation between her
judgment and those students rated elther successful, basically successful, or
questionable,

In another example, Whitlock (1959) used clinical judgment from the sen-
tence completion test and two scales of the California Personality Inventory
to measure passivity in 25 male candidates for the ministry. Those in the
group judged to be passive tended to be unrealistic in thelr vocational goal
as measured by the Strong Vocational Interest Blank,

Using the Sachs Sentence Completion Test, Palomo (1966) reported that,
in terms of adjustment areas measured by this test, the seminary group was
superior to a matched high school group in all categories but one., This in
the category measuring family relationships, the seminarian expressed much
less negative feeling toward parents and 2 closer sense of identity with other
family members. However, In interpreting the séignificance of these findings,
it wes noted that the seminarians are away from home, considerably removed
from the typical family tensions which are considered common to the average
teenager. The seminarians also scored more favorably in categories measuring
attitudes toward authority, goals, and heterosexual relationships., In the
last category, however, Palomo felt a good deal of repression and denial was
obvious in the responses, Although the profile of both groups was below
the level of mild maladjustment in all categories, there were trends toward
conflict in the categories expressing fears, attitudes toward father, and

feelings of guilt.
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Only two attempts have been made to establish an empirical scoring sys-
tem for a sentence completion test constructed to measure attitudes of reli-
glous., Vaughan (1956), studying differences between contemplative and active
religious women, created a 60-item test primarily based on the Sachs sentence
completion, with a scoring system heavily loaded toward measuring maladjust-
ment, Twenty per cent of the records were rescored by an independent judge
familiar with the scoring system, yielding a coefficient of ,89, Unfortunate«
ly, the test did not differentiate between the two groups, Vaughan attri-
buting the fallure to the loss of important information through use of the
objective scoring system,

The only completion test for seminarians, with an empirical scoring sys-
tem, was used by Fehr (1958)., He both created stems and selected them from
other tests, submitting 150 of this pool to four judges who were asked to
choose the stems that would best differentiate seminarians at the college
level from secular students, He then equally divided the sixty best items
into six categories: family, self, stress, fear, authority, and sociability.

Administring his test to 45 seminarians and 45 college students, Fehr
fourdd both groups with positive scores on the family and authority scales,
neutral scores on the self and sociability scales, and one negative score on
the fear scale, On the stress scale, a significant difference indicated that
the college students scored positively while the seminarians obtained a
neutral score.

The author reports an interscorer reliability of .92, Since he was
attemptimg to investigate whether the personalities of seminarians differ
from those of lay students, Fehr reported only that college students have a

more positive approach to stress and are more willing to deal with it, It

T
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would be very interesting, however, to know what a neutral attitude toward
self and sociability indicated sy Fehr did not discuss this issue. Since
Fehr did no more than report similarities and differences between scores of
the two groups, more specific evaluations of personality patterns were lost,

A validation study on male religious aspiring to the priesthood, using
the Manual created for the present study, was conducted by Heinrich (1967).
He drew his sample of 50 from first year college students of six religious
commnities. The same criterion of need for counseling as used in the pre-
sent study was used by Heinrich with one change. The present study used
priest psychologists familiar with each student to determine experimental
and control groups. Heinrich did not have such individuals available so he
used prefects who knew the students well, He gave them a check list of be-
haviors indicating a need for psychotherapy to help them make thelr decisions.
Heinrich used 400 as a total test cut-off score and this accurately defined
75 pér cent of the "in need of counseling" group and only mis-diagnosed eight
per cent of the adjusted group. However, if Heinrich had used 390 as a cute
off score, as this study did, he would have accurately defined 100 per cent
of the group in need of counseling and still only misdetected elght per cent
of the adjusted group.

Heinrich also did a cross-sectional study of religious in the four years
of college. He found the means for the total test and each subtest to be
quite stable through the four years. This is in interesting contrast to
Murray (1958) who found the means of the MMPI scales rise every year a re-
ligious spends in the seminary, Murray interpreted his results to mean that

the seminary life directly contributes to the increasing anxiety and malade

justment of the seminary students., Heinrich's results may indicate that the
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ISSCT measures variables that can be effectively handled within the seminary,
For example, being in the seminary should not have a negative influence on
the self concept of a well adjusted boy., But the same well adjusted boy may
register a rising Pt score on the MMPI as he continues in a seminary that
stresses close adherence to rules, many restrictions on impulse gratification
and & constantly tight time schedule.

Heinrich also reported a correlation of .88 between mean MMPI scores
and the LSSCT total test score. He further found that mean MMPI scores
correlated .83 with Attitude toward Family, .80 with Attitude toward Self,
«69 with Attitude toward Priesthood, .62 with Attitude toward Important
Issues, .50 with Attitude toward Others, and ,21 with Attitude toward Women.
The high correlation between MMPI scores and Attitude toward Family deserves
more investigation with this particular population since the seminarians

tested by Heinrich had been living away from home only one month,




CHAPTER III
METHODOLOGY AND PROCEDURE
Subjects

The population of male subjeets in the present study was taken from two
diocesan minor seminaries in Chicago, Illinois., Only grade twelve students who
had reached a minimum age of seventeen but had not celebrated their nineteenth
birthday were utilized, The mean age for the 240 subjects in the current sam.
pling was 17 years, 10 months, with a standard deviation of 3 months., The
group's mean I.Q., based on the Otis Quick Seore Test, was 118,34 with a stan-
dard devistion of 12,02.

These students, who lived with their families while attending the seminary,
reasonably seemed to constitute a very homogenecus group. First of all, there
was a chronologiecal apge spread among the subjects of only two years. Seeondly,
attendanee at the seminary signified a commitment to a specifie voecational goal,
namely, the Roman Catholie priesthoed. Thirdly, this vosational eholce in.
volved a deeision not to marry, thu} limiting heterosexual experiences,
Fourthly, social relationships were further limited sinse the students were en..
courasged to develop thsir frisendships with fellow seminarians. And lastly, the
edueational curriculvm within the seminary was the same for all students,

Deseription of Tegt

The 100 sentence completion stems of the Loyola Seminarian Sentence
Completion Test, shown in Appendix A, were selected on an g posteriori or face
validity basis by Gorman and Kobler (1963) who had extensive experience in
dealing with the psychological problems of the seminary students for whom the
test had been ereated. However, no eonsistent, objestive scoring system had

been established for the test, sinee it had previously been used only as one in
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a battery of tests routinely administered to students from the two seminaries
in questien, |
The LSSCT may be given individually or to groups. Its self.explanatory
instruetions to subjects, presented below, preclude the need for highly
qualified examiners to administer the test.
Please finish off the followling "inecomplete" sentences
with any conclusion you wish, Sinee the aim of this

exercise is to help you attain some added understanding
of yourself, try to express notions that have real

meaning for you.

Progedure

Seoring System. The first step in the present study was to establish a
seoring system, presented in Appendix D, for the L8SCT, From a pool of 500
1SSCT*s (all administered to students in the last semester of Grade Twelve),

60 protoeols were randomly selected, aceording to the random mumber system
(Lindquist, 1956), and submitted to four judges. Each judge held a doetoral
degree in Clinieal Psyshology, and was either doing research with sentense com.
pletion tests or had dons so in the recent past,

Working independently of one another, each judge rated each sentenece on a
seven point, bipolar, psychological adjustment seale (Rotter and Rafferty,
1950). An example of this seale is presented in Appendix B with a brief des-
eription of the different points on the seale. Any sentenee completion that at
least three of the four judges rated identiecally was entered in the manual as
an example of that adjustment rating for that item. For instance, all the
judges agreed that the following example should be seored 2.

L, Strangers , . . . are usually nice people.
Thus, the scoring mamial contains empirieally determined scoring samples for
each stem, as well as gemeral principles for seoring (Rotter & Rafferty, 1950).
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The judges reported no particular diffieulties rating the responses, Bach in-

dieated 2 40 to 30 hour interval was necessary to rate each of "100 sentence
gompletions for eash of 60 subjeets. Thug, eash judge rated a total of 6,000
responses. '

The LSSCT, then, provides a total adjustment score, based on the
ratings received by the 100 sentence completions, Desides the total score, the
LSSCT ylelds six subtest scores or attitude categories, namely, Self, Priegt~

hood, Family, Women, Other People, and Important Isguss. To establish these
six subtests, Krauss's procedure (1966) was employed as follows. Two judges,

each with diplomates in ¢linical psychology and net involved in any other phase
of the mamusl eonstreetion, worked together in assigning each of the 100 steus
to the subtest or attitude eategory it best mesasured, Instructions provided
these two judges are found in Appendix C. Neither Judge reported dlsagreement
in assigning the stems to appropriate categories, Brief descriptions of each
eategory are presented below,

Attitude toward Self (33 stems)

This subtest measures the feeling and regard an individual has
for himself. The stems are eonstructed to elieit information fer.
taining to the individual's feelings about his past and present life
as wll as his expectations for the future., Speeific instances,e.g.,
the person’s regard for his ability te meet new situations, are also
tapped here, The subjest's self soncept is further msasured in tems
of how he handles his anger, sexual life, and how adequate he per-
ceives his own abilities to be,

Attitude towmrd Prissthoed (16 stems)

This subtest measures the individual's attitude toward his
current seminary experiences and toward the priestheod in general.
It also taps eritieal interest areas like theological studlies and

prayer.,

Atitude toward Family (14 stems)

This subtest measures a subject's attitude toward each parent
and sibling, and toward the family as a whole., It also examines
feelings about leaving home and about parsntal expectations,
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Attltude towsrd Women (7 stems)

The subjeects! attitudes toward women, toward marriage, and
toward the faet of experiences with women being limited, are
neasured. Further, feelings whiech eceur in the presence of women,
and attitudes toward involvement with women are also ineluded.

Attitude toward Others (1% stems)

This category msasures an individual's attitude toward 2
variety of persons outside his family, such as friends, fellow
students, strangers, or an audience, The focus is on the quality
and degree of interaction between the subjeot and these various
other people.

Attitude toward Important Isgues (16 stems)

This subtest wmeasures an individual®s attitude to important

1ife situationz he must confront. Ineluded are attitude toward

authority, personal ambition, sports participation, independence

with regard to money and use of time, and resolution of signi.

ficant conflicts,

In summary, then, a seoring system and mamual were established for the
100-ptem L8SCT, Bash nntenéc completion is scored acecording to a seven.point
bipolar rating seale of adjustment., 3eoring exemples for eash stem are pro-
vided in the mamual (see Appendix D), Besides ylelding a total adjustment
score, based on 100 steams, the LSICT provides six separate subtest scores for
the attitude eategories deseribed zbove,

Tzt Reliabllity

Twe types of reliability measures were employed, intersocorer relisbility
and test.retest reliability. To determine interseorer reliability, a random
sample of 30 seminarian protocols was selested acoording to Lindquist's pro-
eodure (1956). Two first.year gradwate students in psychology agreed to act as
seorers. Neither scorer had previously taken nor administered a nntom 008~
pletion test., DNeither scorer knew nor had any contaet with the other scorer.
Upon being presented the manuals, the scorers were given no verbal instructions

in order to further test the elarity of the mamual, FEach secrer was presented
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with a manual and Tifteen protocols which he agreed to eomplete in 4 week. ~ Whed]

he completed scoring the first set of fifteen tests, he was given the second

gset of fifteen to secore, Thus, each seorer completed the same 30 protocols
within a two.week period.

Test-retest reliability was next examined. A sub.sample of 30 seminarians
who had originally taken the test in a group were retested in a group after an
interval of two months. A tetal of 60 protoecls (30 test + 30 retest) was then
scored by a psysholegist who had no lmowledge of the subjects® identities nor
of the test.retest proeedure.

Teat Validity

Two measures of test validity were employed, congruent validity and pre.
dictive validity. Congruent validity was defined as the ability of the LSSCT
to detact seminary students in need of psychologiecal help. To measure such
validity, independent criteria for seminarians "in need of psychologiecal help"
and those "not in need of psychologieal help" were first established. |

Two sriteria were jointly utilised, scores on the MMPI and psychologists®
judgments as to "need of psyehological help". The 500 seminarians who had taker
the LSSCT had also been given the MMPI, The names of all subjects who had
seored above 70, thus indicating maladjustment, on at least three MMPI seales
(excluding M) were randomly mixed with the names of all subjects who did not
score above 65, that is, within normal limits, on any sesle. There were 48
subjeats from the first group and 63 from the seeond group. A 1list of these
names was presented to two priest psychologists with master's degrees who were
personally acquainted with all the subjeets,

These two psychologists independently plased a yes nextito any student on
the 1list they felt was in need of eounseling and a go next to any subjeect's




name they felt was definitely not in need of coumseling. Any individual who
scored above 70 on at least three MMPI scales (except the MF scale) and who was
Judged by both priest psychologists to be in need of sounseling was a candidate
for the ™n need of psychologieal help” validation group. On the other hand,
the "not in need of psychologleal help™ wvalidation group would consist of sube
jects who did not score above 65 on any MMPT scale and who received po votes by
both psychologists. A total of 60 subjects comprised the validation groups, 30
judged “in need of psyshologleal help"™ and 30 "not in need of psychologleal
help”.

The sesomd type of test walidity measured was predistive validity., This
prosedure eonesrned the ability of the LSSCT to prediet perseverers in the
semingry and those whe leave the seminary., Thers were two eriterion groups,
those students uho left the seminary within one year of taking the LSSCT, and
those who remained in seminary for three ywvars after taking the test. For pur.
poses of establishing predietive validity, then, 60 seminarians were used, 30
who had left the seminary and 30 who had remained in seminary at least three

years.




CHAPTER IV
RESULTS
Data of the current study were anslyzed with appropriate correlational
techniques. The results are first presented in terms of the four specific
hypothons whioh involved congruent validity, predistive validity, interscorer,
and teste.retest reliability. And, finally, the inter.subtest relationships are

examined,

Congryent Yalidity
Congruent validity was examined in terms of the relationships beiween
subjoets' subtest and total scores on the LSSCT and the combined criteria of
MMPT performance and payshologists' judgments as to need for ecunseling, Table
1 presents the means and standard deviations for the performance of the two
TABLE 1
MEANS AND STANDARD IEVIATIONS OF L3SCT SUBTEST

AND TOTAL 3CORES, 30 SUBJECTS NOT IN BEED OF
COUNSRLINCG AND 30 SUBJECTS IN KEED OF COUNSELING

e mapeth
—

H
i

ot
e

Self 128.70 7.15 148,70 14.53
Priesthood 55.97 8.06 63.43 5583
Family ' 45,80 8.49 55.17 P15
Others M083 3075 52050 6.70
Important Issues 57.97 545 65,47 6,00
Total 358,04 23.63 413,20 31.90

eriterion groups on the L3SCT, A brief inspection of Table 1 indieates higher

means for the subjects judged to be in need of eounseling than for subjeets not
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the group in nesd of counseling suggests greater variability of performance for
that group.

The relatiocnship between scores on the IS3CT and membership in either
criterion group was analyzed by the biserial r correlational technique. Table
2 presents the biserial coefficients for the six subtests and total test score
for the L3SCT, The significant positive eorrelations indiecate that high scores

TABIE 2
BISERTAL CORRELATIONS OF LSSCT SUBTEST AND

TOTAL SCORES WITH NEED FOR COUNSELING
AND FO NEED FOR COUNSELING

i

—

1]
11

Test bis
Self «82%%
Priesthood 50%%
Family o 5
Womean ,39“
Others 073“
Important Issues 69
Total Test Score 583%%

**Significant at the 01 level

e » = ... — =

on the LS3CT are related to high MMPT performanee and psychologists' judgments
regarding need for sounseling. On the other hand, low LSSCT seores coineide

with MMPT performance within normal limits and psychologists' judgments not to

be in meed of eounseling.

Inspection of Figure 1 shows a seattergram representing the significant
biserial correlation ef .38 between total score and mewbership in eriterion
group. Observation of the range of performanse suggests that placement of a
out-off at seore 390 would be an appropriate lower limit for detection of

[ seminarians in need of counssling. According to Figure 1, such a out-off score




correctly identified 23 of the 30 seminarians in need of counseling. It would

Total Seore In Need

Curnls r:é%um

Rer.gent —  ROE.SEDL.
440 - 6 100
530 ~ 439 b 80
420 « 429 b 66
B10 « 419 2 100 3 5
400 - 409 3 43

\ 390 - 399 1 % 3 33
370 - 379 2 84 3- 20
360 - 39 5 77 i 10
35 - 359 6 60 2 7
340 - 349 5 40
330 « 339 & 23
320 « 329 2 10
310 « 319 1 3
e 30 R = 30

Fig: 1. Socattergram of Total Test Score and Membership in Need for
Counseling Group and Hot in Need of Counseling Group.

have identified only three false positives, namely, the three individuals in
the "not in need of counseling group® whé scored above 390,

Figure 2 presents the scattergram whish deplats the significant .82 cor.
relation between the Attitude toward Self subtest and the oriterla. Examinatim
of Figure 2 indicates that a out.off score of 140 would be appropriate to de~
teruine whether ths Attitude toward Self subtest posed a pertieular problem
ares for a given ssminarian., With sueh a cut.off, 22 of the 30 seminarisns in
meed of eounseling were identified, while only one of the group not in need of
counseling was falsely detected.

The seattergram of performanes on the Attitude toward Priesthood subtest,
shown in Figure 3, represents a .60 relationship with the oriteria, Ilacement
of a eut-off at a seore of 60 eorrestly identified 21 of the 30 students in
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need of counseling, while mis-detecting only zaven of the group not in need of

Attitude Toward Self Not in Need
LS5CT v of C%m
Frequenoy Cumilative .
~Rer.cent. ~Rer.gent

180 « i 100
175 - 179
170 « 174 1 58
155 - 169 2 95
160 ~ 164 2 88
155 - 159 3 81
150 « 154 5 71
145 - 149 5 St
140 - 144 1 100 b 7
130 - 134 & 73 4 20
125 « 129 7 60
120 « 124 9 37 b 7
115 - 119 2 4 1 3
110 « 114 |

V= 55 W= 30

Fig, 2, Seattergram of Attitude Toward Self Score and Membership in
Nead for Counseling Group and Not in Need of Counseling Group.

counseling,

Attitude Toward Priest. In Need

Frequency éi"mﬂ.atiw

—

80 - i 100
75 « 79 2 100
70 « 74 i 93 2 97
60 - 64 4 90 8 57
55 « 59 8 77 8 30
50 - 54 9 50 1 3
45 - b9 L 20
BO - 44 1 2
jﬁ;gﬁﬂ 'ﬁa?;g

Figs 3. Soattergram of Attitude Toward Priesthood Score and Hembership
in Need for Counseling Oroup and Not in Need of Counseling Croup.

Figures & and 5 indisate the spread of seores on the ittitude toward Im.
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portant Issues and Attltude Toward Women subtests. Imspection of Figure k sham%

of this eriterion growp.

Attitude toward Hot in Need In Heed
Important Issues of Counseling of Counseling

Lsser

' Frequency OCumulative Frequency Cumulative

m AR
75 » 79 2 100
70 - 7 2 100 7 93
5w 69 2 ol ? 70
50 - 64 5 87 8 47
55 - 59 12 70 € 20
5 - 54 8 30
ks o 19 1 3
N = i‘) Na= §0

Fig, 4, Scattergram of Attitude Toward Important Issues Score and

Membership in Need for Counsel ing Group and Not in Need of Counseling Group.
that with a signifieant .69 relationship, use of a cut.off score of 60
identifies 24 of the 30 subjects judged in need of counseling or 80 per gent

The Attitude towarxd Women subtest soores, depicted in Figure 5, repressnt

sategories and the eriteria,

Attitude teward Women Kog in Need In Keed

. ,__,,_.,.,.m s ——— g _ounse Libg
Frequeney Cumulative Frequenay Cumulative
I} X ~Rer.gent

35 - 39 2 100

30 - 34 1 100 7 93

25 - 29 15 97 15 70

20 « 24 i3 46 é 20

1% « 19 1 3
K= 30 R = 3¢

Figs 5+ Scattergram of Attitude Toward Women Score awdi sewbership in

Heed for Counseling Group and Hot in Need of Counseling Group

the least subatantial, althopgh significant, relationship between the attitude
Table 1 also indlcates that this sublest ylelded
the least variability in performance for esch group and only an approximate
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3.point difference in their respective mean scores. Consequently, attempting
a cut.off score for this subtest appeared unfeasible, Unfortunately, the low
nunber of stems in this subtest reduced its practical value.

Figure 6 depicts the spread of scores representing the .59 relhtionahip

Attitude &nﬂ Family Kot in Need In Need
of Sounseling of Coungeling
Frequeroy Cumulative Frequency Cumulative
s REE.CETY -Rer gent
70 - 3 100
65 - 69 2 90
60 .~ 64 2 100 7 83
55 - 59 b4 93 2 60
50 - 54 5 81 7 53
b5 » 49 5 64 7 30
Lo - b4 8 k7
35 -39 1 20 1 7
30 « 5 17 1 3
N = 30 N = 30
Fige 6. Secattergram of Attitude toward Family Score and Mambership in

licad for Counseling Croup and Not in Need of Counseling Croup
between the Attitude toward Family Scores and the criterion groups. This

figure suggests that while the majority of subjects in both groups score in the

Attitude towsrd Others Hot in Need In Need
LSSCT of Gmﬁ%‘m of Coun %HEE
Frequeney milative Frequeney Curmmulative
~Ler gent ~Rer cent
65 - 69 2 160
60 - &4 3 ok
55 - 59 6 8k
50 - 5% 3 100 9 64
45 « 49 ) T 90 8 3
40 - 44 % 5k
35 « 39 2 7 2 Yé
N = 30 N = 30
Fig. 7. Scattergram of Attitude Towaxrd Others Score and Membership in

Need for Counseling Group and Not in Need of Counseling Group.




.73 with the criteria.

Subject Total Self
1 b 4 x
2 X
3 b4 x
4: X b 4
5 X
6 x X
7 b 3 x
8
9 X

10 x b4
11

12 x x
13 b 4 X
14 X X
15 x

16 b 4 b 4
17

18

19 X X
20 x X
21

22 x x
23 X b 4
24 x x
25 x x
26 X X
27 X b4
28 b3 x
29 x x
30 X X
Totals 23 23

F!Sc 8.

Frequency of Scoring AboVe Cut-off Points on Subtests and Total
ISSCT for 30 Seminarians Judged in Need of Counseling,

the Not in Need of Counseling group,

LY

27
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Sl %
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X

=
13
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Priesthood Femily Women Others
X

-

LI

L d
OlNNM

Issues

~medlan range, & cut-off polnt of 60U would detect &t least &40 per cent of the

seminarians in need of counseling.
The Attitude toward Others subtest, represented in Figure 7, correlated

A cut-off score of 50 correctly identified two-thirds

In Figure 8, the individual performances of the subjects in need of

of the seminarians in need of counseling, with only three false positives from

X
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Sl 3 2 5 % x
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counseling ave more closely exsmined, For each of these sublects, the fre.

quendy of scores above the cut.off points for the subtest and total scores are
presented,

In swmary, the first hypothesis predicted that the L3SCT total and
subtest scores would significantly differentiate those seminarians, Jjudged by
two oriterion measures, in need of counssling from seminarians Jjudged not in
need of counseling. The significant biserial correlations, presented in Table
2 and depicted in Figures 1 through 8, indicate suppert for this hypothesis for
the six subtesis and total teat seores, Seminariasns judged in need of
counseling, both by three slevated MMPI scales and psychologists® ratings,
seored significantly higher on the LSSCT than seminarians judged, by the same
eriteria, not in need of counseling.

Eredigtive Validity
Predictive validity of the LSSCT was measured by comparing the scores of

30 students who left the seminary within a year after testing (non-perseverers)
and 30 seminarians who remained at least three years (perseverers)., Table 3
TABLE 3
MEANS AND STANDARD DEVIATIONS OF L3SCT SUBTEST

AKD TOTAL TBEST SCORES FOX 30 PERSEVERERS
AND 30 NON.PERSEVERERS

Test Parseverars Non.Perseverers
Zean 3D Hean 3D
Self 133.73 10.45 135423 370
Friesthood 54963 5499 60,40 8453
Women 25&60 “’QOi 26.00 3.23
Others 4?.40 5.60 “’8‘% 6¢%
Iﬂpﬂnln’t Issues 570‘3’0 Be i0 60.50 51“8

Total 367 . 83 27 !‘-1?? 379-2"3 29 L 81
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présents the means and standard deviations of the two groups for their LSSCT
performance, Comparison of these means and standard deviations reveals little
difference in levels of performance and in the variability of scores betwsen
the two groups.
Point biserial correlations for subtest and total scores and the eriterion
groups of perseverers and noneperseverers are shown in Table 4. These results
TABLE 4

POINT BISERIAL CORRELATIONS OF L3SCT SUBTEST AND
TOTAL SCORES WITH PERSEVERERS AND NON.PERSEVERERS

— —

r
Test Pbia
Selt «07
Mosthwd -37*
Women .05
Others .08
Important Issues «28
Total Test Seore «18

*Significant at the .05 lewel

rtreres s i< — etk —— — . ———
e R . AR o __.= ]

Indicate generally nonsignificant relationships between the attitude categories

and the oriteria of leaving or remaining in the seminary. One subtest,
Attitude toward Priesthood, correlates significantly with the criteria., The
scattergran depicting this relationship is presented in Figure 9., Again, use
of a cut-off score of 60 identified 67 per cent of the seminarians who did not
persevere, » ‘

The seeond hypothesis in the study suggested that the L3SCT total and sub.
test seores would significantly differentiate perseverers in the semimary fron
noneperseverers, Within the definitions of perseverance and non.perseverance
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ven above, se T sis was generally not suppo . 1lable
indicates that only ons subtest, Attitude toward Priesthood, significantly
differentiated perseverers from those who left the seminary,

Attitude toward Perseverers Non~Perseverers
Priesth Frequency Cumlative Frequency Cumulative
LSSCT per cegt per cent
80 -
75 - 79 2 100
70 - 74 i 100 2 ol
65 - 69 1 97 3 87
@.-‘65- w oA W W A G W e W -ln’ - w W W W -9-34 - owe e s 1.2’ - o e W zu-
50 - 54 8 47 4 27
b - 9 5 20 3 13
40 - 4 1 3 i 3
N = 30 Y= 30

Fig. 9. Scattergram of Attitude Toward Priesthood Scores and Perseverance
or Non.perseverance in seminary,

Roliability Measures
Two measures of reliability for the LSSCT were employed, interscorer and

test.retest roli.nbi.lity. For interseorer reliablility, protocols of 30
gseminarians were independsntly scored by two graduate students in psyechology.
The Pearson produet moment sorrelation for intersecorer sonsistency of .91,
significant at the .01 level, indicated support for the third predietion in the
current investigation.

Test-retest reliability was carried out by re-examining 30 subjlects two
months after they were originally tested. Again, the Pearson produst moment
correlation was employed, yielding a significant relationship, .54, at the .01
level, Therefore, these correlational results supported the last hypothesis,
that test-retest reliability would yield a high, significant coefficient of
stability,
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LSSCT_Intergorrelations

To evaluate the irﬂlvidual contributions of subtests to the total test
seore, and the relationships among the subtests, intertest correlations were
ocomputed, Table 5 presents these eorrelations, In general, the correlatlons

TABLE 5

INTERCORRELATIONS OF 1LSSCT
SUBTEST AND TOTAL SCORES

Priesthood Family Women Others Important Total

, iggues
Self ) 47 M1 63 59 86
Priesthood 33 I L 54 <68
Family 24 43 36 69
Women oI 013 46
Others 51 78
Important Issues o7k

among the subtests are modsrate, and the sorrelations of each subtest to the
total test score are substantial, Perhaps the only exseption to these favor
able results are the low correlations ylelded by the Aﬁtitudo toward Women
subtest
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CHAPTER V
DISCUSSION
validity

Congruent Validity. Since a primary effort in the present study, as
shown by the first hypothesis, was to devise an objective scoring system sene~
sitive to detecting seminarians in need of counseling, it is first very im-
portant to analyze the validity of these results, Table 2 indicated a highly
significant relationship (.88) between the total score on the LSSCT and the
need for counseling criterion. None of the past research on sentence comple-
tion tests ylelded such a substantial correlation with similar criteria for
adolescent and young adult populations, For example, Rohde (1957) obtained
coefficients of .78 for high school girls and .82 for boys using teachers'
ratings as the crdterion. Rotter and Rafferty (1950) reported relationships
of .50 for college girls and .62 for college men between the ISB and ratings
of teachers. Rotter et al. (1949) obtained correlations of .64 and .77 for
women and men respectively with the ISB and teacher and counselor judgments of
adjustment., Fiamally, Barry (1950) used the ISB with college students in
counseling and found a .67 correlation with adjustment,

As shown in Table 2, the ISSCT subtests yleld validity coefficients
ranging from .59 to .82 with the exception of the Attitude toward Women cate~
gory. Comparison: with other studies is very difficult with regard to sube
test validity of sentence completion tests., Heretofore, authors have not
reported congruent na predictive validities for sarence completion subtests
(Goldberg, 1965). As a suggestion, however, of the value of the current
subtest validities, the comparison of the 33«item Attitude toward Self sub-

test of the ISSCT with the 40-ftem ISB can reasonably be made, Rotter and
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Rafferty (1950) reported a .62 validity for college men, between the 40-item
ISB and teachers' ratings of adjustment. At the same time, the comparably
long (33-item) Attitude toward Self subtest ylelds a .82 relationship with
need for counseling, |

Several points may be stated in support of the significant congruent
validity reported in the current study. In the first place, the establishe
ment of criterion groups for seminarians in need of counseling utilized both
objective testing and psychologists' ratings. Comparatively, the present
procedure is much more rigorous than the Rotter and Rafferty study (1950)
which relied solely on the ratings of teachers, unsophisticated in psychology,
to measure adjustment. In addition, Rohde (1946) in establishing her
adjustment-miladjustment criteria, has been widely criticized (Goldberg, 1965;
Rotter, 19513 Zimmer, 1956) for being involved in both scoring the sentence
completions and rating the subjects for admission to one or the other cri-
terion group.

As a gsecond point, the length of the 1SSCT certainly enhances its vali.
dity, as well as its reliability (Anastasi, 1961)., The test, consisting of
100 stems, is longer than all the widely researched sentence completion tests,
for example, the 40-item ISB (Rotter & Rafferty, 1950), Rohde's 65-item test
(1957), and Fehr's 60-completion test for seminarians (1938), Harrower's
study (1964) fails to report test length.

A third point involved the legitimacy or necessity for establishing
subtest validities at all, since the past research has apparently neglected

this aspect (Goldberg, 1965). It would seem both very appropriate and useful

that an instrument, such as the LSSCT, whose main purpose is t t
WIS 10y,
narians in need of counseling, provide more specific info \}@on about aredft\,?

LOYOLA )
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of conflict for a particular subject. Consequently, statistical analyses of
the subtests appear quite Justified. The congruent validity coefficients for
five subtests, as implied earlier, seem very encouraging. Even when dealing
with homogeneity of items within subtest categories, which tends to minimize
the size  correlations, the relationships between the majority of subtest
scores with need for counseling are meaningful.

Predictive Validity. Five subtests and the Total Test score produced
low, statistically nonsignificant correlations with the criterion of perse-
verance in the seminary. Thus, the second hypothesis was not supported by
these results. One subtest, Attitude toward Priesthood, correlated .37 with
the criterion vhich was statistically significant but not substantial, It is
certainly reasonable that an individual's attitude toward the priesthood
would correlate with vhether he perseveres in the seminary. At the same
time, it 1s just as reasonable tha¥ an individual may have a good attitude
toward the priesthood but not have the emotional and intellectual capacities
to function in ach a life. Consequently, reasons for leaving the seminary
may be independent of a subject's attitude toward the priesthood.

A gsecond reasonable explanation for the lack of substantial predictive
validity in the ISSCT may be in the nature of the criterion itself, At the
time the study was conducted, no data were available for more than three
year follow-ups. Currently, these students, termed as perseverers in the
three year follow-up, have approximately five more vears until ordination.
It is not unreasonable to expect that additional noneperseverers will emerge
during this five-year period. Certainly, it will be necessary to re~examine
predictive validity at that time when & more longeterm criterion is

available,
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Accordlng‘éo the literature, only one researcher has incorporated pre-
dictive validity in a éeminary study using a sentence completion test.
Harrower (1964) predicted lack of success in the ministry, but she used the
Rorschach, TAT, Zondi, and the Draw-a-Person in addition to an impressionistic
{nterpretation of a sentence completion test. Fehr (1958), Palomo (1966),
and Vaughan (1956) all used the sentence completion test to compare seminari-
ans with lay students, None of these studies investigated the question of
prediction.

Related Issues., Very relevant to the establishment of meaningful test
validity with reference to outside criteria, is the corollary and underlying
concept of Internal consistency or the relationships of subtest to subtest
and subtest to total score, The most advantageous test battery employs a
combination of subtests whose unique but important contribution to the total
test score Is reflected by low correlations with each other and by moderate
relationships with the overall score (Thorndike, 1949)., If such a battery
is achieved, no subtest is duplicating another subtest's content or contri-
bution, Nor is any subtest so highly correlated with the total test as to be
a possible replacement for the entire battery.

Again, comparisons with other sentence completion research are not pos-
sible due to the paucity of studies in this area (Goldberg, 1965), With
examination of the intercorrelations presented in Table 5, the 1SSCT ap~
proaches the standards suggested by Thorndike (1949). Again with the excep~
tion of the Attitude toward women subtest, which contained 2 small number of
stems, the remaining five categories produce low correlations with each other
and moderately substantial contributions to the total test score,

A further important issue is the decision to utilize cut-off scores on
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the ISSCT as signals for need for counseling (Heinrich, 1967; Rotter, 1950).
with reference to the ﬁotal test score, a cut-off score may possibly be ef-
fective in two directions, First, it may alert a psychologist to the need for
further, more intensive personality testing of the individual subject., Se-
condly, scoring above a cut-off point should lead to & more careful investi=-
gation of the ISSCT subtest categories for information regarding specific
areas of conflict to be made use of in counseling the subject,

In terms of the usefulness of individual subtest cut«off scores, again
they would provide a brief profile of problem areas and the relationship of
such problem aress for a particular individual, Additionally, such cuteoff
points are potentially useful research tools for investigating similarities
or differences in the patterning of subtest performance for subjects in need
of counseling or for various samples of seminary populations.

As an initial investigation, the present research cannot justifiably es~
tablish more than tentative cute-off scores until additional cross-validation
studies are undertaken (Rotter & Rafferty, 1950). Encouragingly, however, a
very recent cross-validation study by Heinrich (1967), who used the LSSCT
with 50 seminarians from six different religious groups fully supported the
current findings, seen In Figure 1, that a total test cut-off score in the
390400 range seemed most appropriate for the seminary population. Unfortue
nately, Heinrich did not report validity coefficients or cut-off scores for

the subtests.

Reliability

Two types of reliability measures were employed. The first, interscorer
reliability, was examined to test the objectivity and clarity of the manual,

Interscorer reliability of .91 for the ISSCT is consistent with that reported
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by Rohde (1957), Rotter, Rafferty, and Schachtetz (1949), and Churchill and
Crandall (1955). For sentence completion tests used specifically with semi-
narians, Vaughan (1956) reported interscorer reliability as .89 and Fehr
(1958) as .92,

This high reliability coefficient, as predicted in hypothesis three, is
quite important to substantiate the several advantages in administration and
scoring of the ISSCT that the manual provides. A single protocol should de-
mand approximately 15 minutes to score, based on the average time spent by the
relatively unsophisticated scorers in the present study. Secondly, in view
of the fact that these scorers were given no verbal instructions, the written
manual is apparently quite clear. Consequently, it Seems reasonable to exe
pect that if a scorer is given some orientation and early assistance, he
will easily develop a high degree of proficiency with the system. These
findings are in accordance with Rotter et al. (1949) and Churchill and Cran-
dall (1955) who suggest that bright college students can readily attain
such proficiency with objective scoring systems for sentence completion tests.

Secondly, the ISSCT appears to measure relatively stable variables
rather than transitory or superficial reactions. The present two-month teste
retest reliability of .84, as would be expected, is slightly higher than the
eight-month retest reliability of .76 reported by Rochde (1957) and the
twenty~month retest rellability of .70 reported by Churchill and Crandall
(1955).

A twoemonth retest interval appeared very appropriste for these addi-
tional reasons, First of all, Anastasi (1961) recommends intervals of six
weeks or more for psychological tests not involving specific learning abili-

ties or the effects of practice on proficlency. Secondly, advocating stabili-
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ty over very long-term retest reliablility intervals would seem inappropriate
in view of the expected personality changes, resolution of conflicts, or ine
tensification of conflicts which occur in the period of development and metue
ration this particular age group would be experiencing (Hackenworéh, 1966

Murray, 1958) .

Evaluation and Implications for Future Research

The findings of the current research substantially support all but one
of the four hypotheses outlined in the first chapter. Tests of interscorer
reliability indicate the efficacy of the objective scoring system and manual,
thus providing clear instructions for subjects and brevity and clarity of
scoring for examiners. In addition, testeretest reliability suggests the
stalility of the personality variables under consideration,

Very importantly, tests of congruent validity provide support for the
primary value of the LSSCT as an indicator of seminarians in need of coun-
seling, while at the same time pointing to the usefulness of the subtest
categories in yielding specific information regarding problem areas. The
tests for predictive validity did not yield significant results,

Based on the present study, several valuable areas for future research
become apparent, First of all, there Is certainly a2 need for additional
cross-validation studies with various seminary groups. One of the specific
values of such studies would be the investigation of the effectiveness of
present cut-off scores with different seminary samples,

Secondly, only one subtest; Attitude tward Women, proved an insensitive
indicator of the need for counseling and correlated poorly with the total
test score., Future study of this subtest, with view to increasing its length

and, consequently, its reliability and validity, would be beneficial,
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Reasons for the nonsignificant results regarding predictive validity have
been offered earlier in the discussion, However, some additional, important
questions have merit for further study. If the primary value of the LSSCT is
to detect seminarians in need of counseling, is this factor necessﬁrlly re=
lated to perseverance or nonsperseverance in the seminary? Perhaps the more
pertinent test of predictive validity would involve follow-up studies on semi-
narians, judged in need of counseling, after completion of a period of such
counseling.

lastly, an area of worthwhile study would involve the patterning of per-
formance on the LSSCT subtests, For instance, is there a consistent pattern
for seminarians not in need of counseling? Is a high score on a certain sube
test a more significant indicator of maladjustment than another? Is there a
difference in performance on the ISSCT before and after counseling? Doés a
high score on a particular subtest suggest specific treatment procedures, e.g.,
would a significantly high score on the Attitude touard/Others subtest point

to group psychotherapy as the preferred treatment?
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CHAPTER VI
SUMMARY AND CONCLUSIONS

The purpose of the present study was to create a scoring system for the
1SS5CT and to examine test rellability and validity with such a system., The
study proposed to differentiate, on the basis of a total test score 2nd sube
test scores, seminarians in need of counseling from seminarians not in need
of counseling (congruent validity) and persevering seminarians from non-
percevering seminarians (predictive validity). Further, the study proposed
that ISSCT scores were relatively steble for the seminary populetion (test-
retest reliability) and that the scoring system could be used, with a high
degree of reliability, by non«psychologicts (interscorer relisbility).

Past research produced three important findings utilized in this study.
First, the most effective sentence completion test ic one creeted to evaluate
the problems of a specific group. Secondly, ancobjective scoring system has
been found to be superior to impressionistic methxds because te latter is
often susceptible to subjective evaluation, Thirdly, objective scoring
systems increase the utility of a test as an instrument for personality assessd
ment and research,

The scoring system developed for the 100-stem LSSCT is based on & seven-
point scale similar to that used by Rotter and Rafferty (1950). Typical
scoring examples were provided in the manual, based on the independent agree-
ment of at lesst three of four judges. The manual also contains detailed
administration and scoring instructions.

The total test was divided into six subtests measuring Attitudes toward
Self, Priesthood, Family, Women, Others, and Important Issues. This was ace

complished by having two experienced psychologists place each stem in one of
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these categories, Thus, an examiner could obtain objective scores in e#ch of
six subtests as well as‘for the total test,

The congruent validity of the scoring system was tested by comparing the
scores of 30 seminarians in need of counseling with 30 seminarians not in need
of counseling. The total test and each of the subtests produced substantially
significant correlations with the criterion indicating the ISSCT is a valid
instrument in measuring seminarians' adjustment., It was also possible to
determine cut-off scores indicative of maladjustment for all the subtests ex~
cept Attitude toward Women, a subtest with a low number of stems,

The scoring system achieved little success in prediding perseverance or
non-perseverance in the seminary, Vhen 30 perseverers were compared with
30 non-perseverers, only the Attitude toward Priesthood yielded a significant
correlation and it was toc low tc be useful,

The efficiency of the objective scoring system &nd manual was demonstrated
by the .91 intersccrer reliability tetweer twe firste-year graduate students
having no experience with sentence completion tests. In addition, the test-
retest reliability coefficient of .84 suggests the stablility of the personality
variables under scrutiny.

The results of the study were promising in several ways., The congruent
validity of the total test is the highest reported in the literature. Even
the validity figures for the individual subtests compare very well with
validity figures reported for total tests. Also the subtest intercorrelations
were moderate to low, indicating the test measures several variables rather
than the single variable typical in many studles employing an objective
scoring system., Finally, the need for further research wis noted, especially

cross-validation studies.
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THE LOYOLA SEMINARIAN SERTENCE COMPIETION TEST
Code Number Pate
Please finish off the following "incomplete™ sentences with any conclusion you

wish. Since the aim of this exereise is to help you attain some added under-
standing of yourself, try to sxpress notions that have real meaning for you.

1, When the odds are against me

2. I could be happy if

3. It seems to me that priests

4, Strangers

5, When I think of wemen

6. The fellows I like least

7. Liwg awmy from howe

8., At times I werry

9. I take pride in

0. Being awvay from girls

1. I wonder if I have the ability to
2. Some people in authority

3. I feel uneasy with people who

4, My eonsclence

5. VWhen I see that others are doing better than I
6. I wish I eould decids

7. 1 become sad

8, Performing in public

9. When I am alone

0, The theught of getting married

1. My vocation

2. What I dread most about the seminmary




23. When it comes to spending money

24, It makes @ self-conseious

25. I know it is esilly, but I feel nervous whenever
26. Of all the things about myself, I wish I could improve
27. At times I have felt sshamed

28. My fellow students

P9, If I did not go to the setinary

30, I ean't make up my mknd

31, Compared with others, I

32. Sometime I am susplieious of

B3. My father hardly ever

B4. My (brother) (sister) and I

B5. When I am about to face a new situation

B6. Vnhen I was a ohild, my family

L37. Whon 1 feel sexual impulses

BS. I wish that priests

, My parvents think that I

If someone gets in my wy

When I am not around, my friends

My mother and I

The thought of so mueh praying

My seeret ambition in 1ife

The fellows I tend to hang around with
If my parents had only

% e ; S O g lje

My father 1

At night I




50, What I have to do now is
51, I wonder whether the seiinary regulations
52, When I am with priests

53. My health

s4. It makes me mad

55. I most like

56 The pecple I find it hardest to get to lmow
57. When I meet girls

I like working with people who

I am apt to get disecuraged when

My feelings about married life

I was never happier than

I vesent

People who work with me usually

Most of my friends don't know what makes me nervous
I suspect that my greatest wealknass

The girl I

I wish

Cetting to know s priest

Any trouble 1 hawe with studies

When I go to Niles Seminary, I will =iss

When I have trouble with someone

People whom I eonsider my superiors

I73. Deeiding on my voeation

P4, YNothing is harder to stop than

75, What I think will be my biggest problem
I wonder whether seminary studies




B5e

57
BE.

s
D1,
D2,
D3

D5
D6,

be.
bs.
100,

I feel particularly guilty about

I wonder i a p!ﬁst

Bescause of my parents

I wonder if the spiritual life

The seminarian's attitude toward girls

My family

What I look forward to most at Niles Seminary
I wonder if one of my motives

If my father would only

I think that sports

When I sense that the person in charge is eoming
Compared with most families mine

I get tense whenever

What 1 want eut of life

I wonder if I am wsaker than many cthers in
I hesitate

Compared with my mother, my dad

Things I have done

The greatest diffienlty faging a priest

I feel clesast to

Children

I think of myself as

I suffer most from

Being a secular priest in Chieago




APPENCIX B
LOYOLA SEMIKARIAN SENTENCE COMPLETION TEST MAKUAL
CREATION OF SCORING SYSTEM
INSTRUCTIONS TO JUDGES
DESCRIPTICK OF ATTITUDE CATEGORIES




INSTRUCTIONS TO JUDGES

Tou are asked to rate each sentence on the records you have been given on a

s(even point, bipelar, mental health seale as shown below:

i 7 7 ’t t ¢ ?

POSTITIVE NEUTRAL.. KEGATIVE
There are three seores (1, 2, and 3) for positive completions, three

scores for negative completions (5, 6, and 7) and one score (4) for neutral
sompleiions,

A response that you judge to be mikly positive but no more than that, re.
ceives a score of 3. When an answer is quite positive but not extremely so, it
recsives a seore of 2. A completion that you feel is extremely indicative of
good adjustment is given a score of 1.

The rules are basically the same for a nsgative response. A score of §
is given to a response that you feel is mildly indiecative of oconfliet or mal.
adjustment, If the completion is quite indieative of maladjustment but not so
mach as to be rated extreme, it is scored §. If an answer is gressly psycho.
pathologleal, it is scored 7.

A score of 4 is given to a completion that might be eonsidered neutral;
that is, it does not seex appropriate for any of the other categerises. Such
responses might be evasions, general deseriptions, song titles, or cliches,

No seore iz given if an answer does not express at least one complete
thought.

The following information should help yeu in your judgments. The purpose
of this test is to determine the psychologieal adjustment of day scheol
seminary students who are at the completion of grade 12 and will enter first




year of ccllege as boarding seminary students a few months after testing. The
test was construsted to‘ elicit the seminarian's attitude toward:t (1) self,
(2) priesthood, (3) family, (&) women, (5) others, and (6) important issues.
Or the next page you will find a brief positive and negative deseription of
these attitudes.

Your eceperation in this study is greatly appreciated by the investigator.

Edward Sheridan
Graduate Student
Dapt. of Psychology
Loyela University
Chiocago




1, 3elf

2, Others

De Fanily

f. Priesthood

IBSCRIPTION OF ATTITUIE CATEGORIRS

|ATTITUDE TOWARD  POSITIVE

"self.esteen™, a positive

acceptance of self, seeing
one's self as independent,
eapable and ereative

Concern for the welfare of
others, desire to share
experisnces with others, sees
interperseonal relatlionships
as wvara and happy

Closensss to family, de.
riving happiness and
seeurity from family re.
lationship, warm feeling
about its members.

Bees it 23 positive, mean.
ingful way of life; willing
to pursus it in spite of

cbstaclas he foresess

EEQ4TIVE
"self-devaluation®”, de.
preciation of self; dise.
1liking oneself, seeing
sslf as incapable and

wealk,

Fear of othars, desire
to be alene, lack of re.
warding experiences in
interpersonsl relatione.

ahipﬁ .

Hostility toward family
er any of its members,
disappointewent with ehild.
hoad or adolescent up-
bringing, wishing family
1ife had been different.

Doubtful of vocationg
questions cwn strength,
questions priesthood in

general.




5, Women

. Important

Issues

Sees them as warm, loving,
and sensitive; is attracted
to them and expresses feeling
he e¢an handle this,

Pogitive approach; ex-
presses desire to deal
construetively with pro.
blems, especially if
stress is involved;
expresses feeling that life
has problems one wust and

can handle.

Wonders if he ean live
without them; thinks of
them only in terms of how
they stimulate himg digse
Yikes them,

Unsure of what to dog
fails to vespond to
stress; pessimismj ine
ability to make decisions
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INSTRUCTIONS FOR CATEGURIZING STEMS
of
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INSTRUCTIONS FOR CATEGORIZING STEMS

On the following pages you will find one hundred stems used on 2z Sentence

FComp'l.etion Test for Seminarians (SCTS). You are asked to sort these stems inte
ix categories: attitude toward (1) Self, (2) priesthocd, (2) family, (&)

Emen, (5) others, (6) important issues. Each stem ean be placed in only sne

leategery. There is no limit to the number of stems you place in any given cate-

ory. The last category (6) important issues, may need clarifying. You will

ind that onee you have placed appropriste stems in the first five categories,
will have some stems left. These stems are somewhat general in nature but

ppear to have potentially important diseriminebility in measuring the psycho-

ogical adjustuent of semimarians, Thus, they are placed in this rather

ensral category.

Examples  Attitude toward Womwen

5. When I think of women

10. Being away from girlas

20, The thought of getting married

57. VWhen I meet girls

60, My feelings about married life

66, The girl I

81. The seminarian's attitude toward girls
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Seoring Rules

In the following section, each stem will be presented with examples
for the various scores., When possible, these examples should determine
the score given a completion., Since it is not possible %o give enough
examples to cover all the completions that one may find, general rules for
scoring will be presented here, :

Each sentence completion is scored on a seven point scale containing
three degrees of adjustment (1, 2 and 3), a neutral point (4) and three
degrees of maladjustment (5, 6 and 7). The easiest approach to using the
scoring system ls to start at the neutral point and work toward the extremes.
Thus, if the completion is Judged to be positive, one considers whether it
is mildly positive (3), quite positive (2) or extremely positive (1). If
the completion suggests conflict, one considers whether this conflict is mild
(5)s somewhat severe (6) or very severe (7). A neutral score (4) is given
if one cannot place a completion in any other category.

Positive Responses

A positive response is one that expresses a healthy attitude of mind,
Completions indicating optimism and happiness as well as hope, humor and a
positive feeling toward people are secored here.

Completions receiving a score of three (3) are those which express a
positive attitude toward school, sports, extra-curricular activities or a
warm feeling or concern toward another person,

A score of two (2) indicates a gemeralized positive feeling toward
people, good interpersonal relationships, a warm family life, enthusiasm,
hope or good humor. A seore of two (2) indicates a broader positive response
to 1ife in contrast to a score of three (3) which indicates a positive response
to a single aspect of life.

Completions are scored one (1) when they express an excellent attitude
toward people and life. Indications of strong positive feelings toward people
in general and gemuine optimism are ineluded in this category.

Conflict Responses

These completions indicate a maladjusted frame of mind. They inelude
depression, hostile reactions, statements of unhappy experiences, expectations
of failure, interpersonal difficulties, sexual problems and statements of past
naladjustments.

The first degree of maladjustment which is given a score of five (5)
indicates specific confliets that do not appear severe or incapacitating.
Such are worrles over specific school problems, financial matters, physical
complaints, concern over polities or specifie religious practices and
identification with minority groups.




Completions given a score of six (6) indieate that the nroblems are more
deep-seated than those given a seore of five (5) and that they affect the
personality as a whole, These typically are expressions of feeling inadequate,
expecting to do poorly in all or most of one's school work, psychosomatic
complaints, difficulties in relating heterosexually as well as indications of
general soelal inadequaey, inabllity tc decide on a vocation, concern over
living up to parental expectations or a pervading pessimistic outlook on life.

A score of seven (7) is given a completion that indicates very severe
maladjustment. Such completions may express extreme family problems, suicidal
wishes, bizarre thoughts, sexual confliets, strong hostile attitudes toward
people in general or feeling of confusion..

HJeutral Responses

These responses, which receive a score of four (4), do not fall clearly
into either the positive or negative categories. Frequently they are simple
evasions or meaningless descriptions. Cliches, song titles and stereotyped
responses are all included here. A neutral score is also given to ambiguous
responses that might go into either category depending on the interpretation
one gives it,

Important Considerations

In rating a completion, the following instruections should be followed in
asgigning specific seores:

1. Omigsions are not scored. At least one complete thought must be
expressed before score is assigned. Although omissions should be considered
in the interpretation of a protoeol, they are not consistently enough in one
direction to rate a score. Consult the tables at the end to prorate scores
where there are omissions,

2. Qualifieations. Frequently one may find a completion similar to one
in the manual but some qualification has been added., Such gualifications may

alter the scoring. For example, My family , . o is very close, but I don't
feel at ease with them appears to be a positive response at first but the

qualification aetually indicates it should receive a conflict score.
Qualifications can also lead to a more positive score as in the example,
1 3 & i - o t 8
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3. Extreme Scores. It has not been possible tp provide examples of
extreme positive scores (1) and extreme conflict scores (7) for each stem.
However, the scorer should feel free to use these scores if the completion
follows the rules outlined for using these extreme categories.




4. Unusually Lons Completion. In cases where a completion is unusually
long the general rule is to add one point to the score unless it already has a
score of seven (7)., Tt has been found that anxious subjects tend to write
longer answers, seemingly finding it necessary to explain themselves. This
has been verified under conditions where intelligence, which might seem to be
the crucial factor here, was controlled (Rotter and Rafferty, 1950). 4An
important exception is the case of a qualification. Wwhen completions are long
because of a qualification, the score must be determined by whether the
qualifiecaticn is in the positive or negative direetion.

In the examples, an asterisk (*) has been placed after stems that have
received an extra point because of length.

5. Negzatively.directed stems. Some stems are worded in such a way as

to generally elicit a negative completion. For example, I fes] particularly
abou or I get tense whenever ,., are stems that one finds it

difficult to respond to positively. In such cases, reasonable doubts are
seored in a positive direction. The scorer should be guided in these instances
by the examples for that stem. When examples are not available, he will have
to judge a completion on the basis of the insight and maturity shown by the
completion. In the magority of cases these completions will receive a score
of two (2) or three (3). It is very difficult to create a one (1) completion
for most of these stems.




Seoring Categories

Seven scores can be obtained from the LSSCT, The first is an overzll
score obtained by simply adding up the scores for each stem,

Six subtest scores are also obtainable as follows:
Attitude toward:

Self

Stems: 2' 8, 11, 1“’, 17) 19, 21‘"1 25) 26, 273 31§ 329 359 3?9 1&99 53’ 549
55, 59, 61, 62, 54, 65, 57, 77, 34, 87, 89, 91, 92, %, 98 and 99

Priesthood
Stems: 13, 21, 22, 29, 38, 43, 51, 52, 68, 70, 73, 76, 78, 83, 95 and 100

Family
Stems: 7, 33, M, 36, 39, 42, 46, 48, 79, 82, 85, 88, 93 and 97

Women

Stems: 5, 10, 20, 57, 60, 65 and 81

Qthers
Stemss 4, 6, 13, 15, 13, 28, 40, 41, 45, 56, 58, 63, 71 and 96

Important Issues
Stems: 1, 9, 12, 16, 23, 30, 44, 47, 50, 69, 72, 74, 75, 80, 86 and 90

Correction Factors

If a completion is unscorable for any reason, a correction factor is used
to determine the overall score and the subtest score affected by this omission.

To compute this prorated score, multiply the obtained score by the proper
correction factor listed below.

100
Overall Score 100 - omissions




Wome

Others

Important Issues

33

33 - omissions
16

16 - omissions

14

14 « omissions

7

7 -~ omigsions

14

14 - omissions

16

16 « omissions




Scoring Examples




1. VWhen the odds are against me
(1) it makes 1ife more interesting; I enjoy trying anyhow

(2) I try harder; I seek to change those odds; I try to overcome thems
I work better; I go ahead and take a risk; I work better; (indiecation ons
feels he ecan overcome the situation)

(3) Itryanyway; I try to press on; I try to find a way out; I measure

the gain and loss possibilities; I reconsider my position; I try to do the
best I ean (indication one will contimue without expressed confidence of

succeeding)
(4) that's life; I look for help; I turn to God

(5) I consider whether or not to give in; I sometimes give up trying;
I find it discouraging but bearable

(6) I get tense; I usually feel depressed; I get angry; I quit; I get
somewhat panicky; I don't like to try

(7) I rungy I panic, making it difficult to control the situation

2. I could be happy if

(1)

(2) I eould give some important part of myself to others; I could better
help ¢thers

(3) I had health, wealth and friends
(4) I could finish my civies term paper; there were not any if's

(5) I were further along in seminary years; everything went my ways
things always worked out; I had enough money to do the things I want to; wmore
of my days were out of the ordinary

(6) I had more friends; I was fully secure and self.assured; I could make
decisions; I received some help; I was always positive; I knew for sure what
my vocation is; I did not worry so mueh; I was satisfied with myself; I
was sure of life

(7)




3. It seems to me that priests
(1) are really great peopls for the most part; are wonderful people
(2) make good friends; are just as human as anyons elss, which only
enhances their station; are individuals I would liks to identify with; are
gensrally good men; are well.rounded persons; have good personalities; are

nice guys; are happy; are ordinary people, are ordinary people dedlecated to
the same thing

(3) can do a lot for psople; are just people doing a hard jobs have
a big responsibility; are not all the same sinse they are human; are

leaders among menj should try to make religion more meaningful to today's
people; if they are worthy have to be snimated by loves are hard working

(&)
(5) live a hard 1ife; haven't enough enthusiasm; are too often lazy

(6) are not performing the priesthood the way they should; are on
the defensive

(7)

4, Strangers
(1) | |
(2) are potential friends; are usially friendly people; fascinate me
(3) I try to know better; interest me

(4) don*t faze me; are people whom I hawe to figure outy are people
you haven't met yet; are pecples ~ffect me in various ways

(5) sometimes make me uneasy; are hard to talk to at first; do not
interest me; leave me e¢old

(6) I am eautious of; put me on guard; seem to keep me to myself;
often frightsn me; make me nervous

(”




5. When I think of women
(1) I think of someone I can talk to and love; I enjoy it

(2) T think of personal love; I am usually pleased; I think of family
1ife ;

(3) I think of pleasantness; I think of bsautiful women; I want to be
in their eompany; I think of marriage

(&) I think of people; I think of only one; they usually don't fase mes
I feel likes I'm getting older; I think of persons I hardly ever come in
eontaet with

(5) I think of older women; I haven't got much to doj I wish I knew
a girl I could really go for; I think of the goodness of Gody I think of
what I am sacrificing to achieve my goal in e

(6) I wonder what I'm doing in the seminary; I try to dismiss the
thought

(7) I feel I will commit a sin of lupurity

6, The fellows I like least

(1)

(2) have no compassion; are those who do not want to give each other
a chance to do somsthingj are the ones with the least consideration; are
insensitive to the feelings and needs of others outside of a particular

group

(3) are thoss who always try to show their saperiority; are braggarts;
are people who are phony; are cheaters; are the omes who think they know it
allsy are selfish and conceited; are the showsoffs; are the ones that smub me

(4) are the guys who do the least; I avoid the most

(5) pose the greatest diffieulty toward my getting a charitable way
of thinking; are those who dislike me

(6)
(7)




7. Living away from home

(1) 4s great; is the best thing for me now; is enjoyable; gives me a
feeling of independence (indication of ecurrent very positive experience)

(2) would be fun; would be interesting; is a pleasant change; excites
me; should be a very good experience; appeals to me (expectation of very
good experience)

(3) 13 good for a time; does not worry mes is no real problem for me;
might be fun

(4) has advantages and disadvantages; is 0.K,; will be different;
would be all right; can be bad for some people and good for others

(5) i3 somewhat bothersome; is fun at first but then I get homesick;
holds some doubts for me

(6) makes me self-conscious; will be very hard
(?7)

8, At timem I worry
(1)

(2)

(3) about enough time for homework; that I do not fulfill the
obligations I have; when I hawve trouble with my studies; about how honest
I am with myself; about my family and friends

(4) sbout grades; that I worfk 1like college; about passing

(5) that I don't have the eapacity for love and dedication necessary
to bsoome a priest; about stupid things; about life in general; about my
{mmaturity; too wmch about trivial things

(6) about what is to become of wej about what to do about my voeation;
about correct knowledge of sex; about whether I will be a successy that
none of my peers really like me; abomut the future

(7) about everything under the sun




9. I take pride in
(1)
{2) myself; being able to help eothers; my accomplishments; fmndships

with interesting people; doing well; my sense of mmor; my achievements; my
friendsy my ideas and achievements

(3) my school work; my physicsl eapabilities; my vocation and my
family; my status as a seminarian; my good marks; my ability to remember
things; my possessions and famlly; my athletic abilities; my gultar playing;
being a rebel, different; wy knovledge; creative activiiy such as painting
and writing; my aptitude for science; my intellect; my works doing a good
Jobs everything I attempt to do

(4) being alive
(5)

(6) nothing really
(7)

10. Being away from girls
(1)
(2)
(3) is a bit wareal but prodably necessary

(&) has not affeeted me; is no great problem; does not tremendously
bother uwe; doss not seem too hard now; takes getting used to

(5) leaves a slight gap in my life now; sometimes makes me feel
unfulfilled; hurts

(6) bothers me; has limited my competensy for social interrelations;
makes me uneasy when I meet thew; will be very hard

(7) would be hell; depresses me; causes me anxiety




11, I wonder if I have the ability to
(1)
(2)
(3)
(4) entertain and aet; judge without bias; be a good business man

{5) do what I want to in life; deal effectively with people, really
do something good and worthwhilej be a good priest

(6) persevere in my vocation; adjust to adult life; become a mature
adult; love one girl all my life; get a college degree

(7)

12, Some people in authority
(1)

(2)

(3) are wise
(%) T sometimes wonder about

(5) take 1little time to understand the people they guide; make rules
that are bad for psople in general; like to exsreise it too muchj should
not be

(6) are phonies; are erooked; bother me besause of their attitude;
1st 1t go to their heads; are laszy; anger me at their inability to be in
authority; don't use their suthority emough and properly

{7) turn my gutsy disgust me; make me siek} get on my nerves; become
tyrants




13. I feel uneasy with people who
(1)

(2)

(3) do not want to accept others as they are; assert their authority
without being diplomatic; are unfriendly; are sarcastic and hard to get to;
are very eriticals are intellsctual phoniesy think they know it all
(indication other person is difficult to ltke)

(4) talk a loty do not make easy econvsrsation

(5) are unedusated; are older and more learned than I am; are
smarter than I amj are quiet; are less well off than I am; hold a definite

edge over me; I am out of place withy ignore me (indiecation writer feels
inadequate); have amthority

(6) size me wp
(7)

14, My conscience
(1) is in fins shapej is good; is clear
(2) to me is quite realistic; is very useful to me

(3) tells ms how I should handle myself; keeps ms on the straight and
narrow; helps me tight spots

(4) is mine; tells me I should always do right; is my guide; seldom
bothers me; is usually at ease

(5) bothers me when I am in the wrong; bothers me when I am unkind to
a friend; can be compromised through rationalization

(6) bothers me; is doubtful; is quick to point out my wrongs
(7) bothers me a lot; is very scrupulous




15, ¥hen T sae that others are doing better than I
1

™
St

(2) I try to learn from them if it is possible; I try to find out if
I am doing my best; I try to do betler; T launch a campalgn to acquire
that skilly I try to work harder

ez

() Sometimes I feel bad, sometimes I try harder; I do not mind it
I resign myself to the fact that we are not 21l the same

”~

wicsh I eould do as well

(5) I do not compare them with myself; I try to do better than them
(6) I get discouraged and disgusted; I feel depressed; I get jealous
(7) I take it for granted

16. I wish I could deecids
(1)

(2)

(3) what type of peopls I would like to work with as a priest

(4) what kind of ear I like best; {f I'm a demoerat or republican;
what to do with my free time; correctly about what I decide; how to answer
these questions

(5) whether or not I could last long emough in the priesthood to do all
I want toj vwhat God wanted me to doj if I have the wrong views of the priest.
hood or noty what I should do after graduatien

{6) whether or not to bscome a priest; between the priesthood and lay
1ife; that there's a God; my vocation; on my place in life; what I really want
to do in life

(7) about my place in society right now if I wanted to be a priest or not*




17. I become sad

(1)

(2) when I see people hurt; when I consider bitterness or eyni.éism in
others ‘

(3) when I see poverty; at the death of a loved one; when I am away from
friends; when Thurt scmeone else; when I see others being uncharitable; when
I flunk a test; when something I have planned for dees not work out

(4) on gloomy days; when there is something that causes me to be sad

(5) when I think of some of the things I have donej when I think of how
much my parents and others know about the faith; when I think of the time I
have wasted; when I am insulted; when things don't go my way; when I make a
nistake; when I think of my failings

(6) when I work so hard and aceomplish nothingj when I am alone; when I
am mocked

(7%

18, Performing in public
(1) 1s what I like to do a lotj is very, very attractive to me

(2) is a challenge to me; makes me feel good and important; opens great
opportunities

(3) T 1ike; is alright; makes me nervous until I perform

(4) 48 difficult at times; easy at other times; does not affect me; does
nct appeal to mes is not my ambition; does not bother me

(5) bothers me; makes me nervousy swells my head
(6) makes me extremely nervous, scares me

(7) is odious to me




19, Wwhen I am slone
(1) I enjoy it
(2) I can be ereative; I work best, I am content; I am satisfied

(3) I think of my future and my education; I enjoy reading; I can
usually entertain myself; I usually want to do something; I sometimes feel

happy
(4) I think; I read; I feel OK; I try to keep myself busy
(5) I waste time; I talk to myself
(6) I sometimes feel deserted; I think about myself too much
(7) I feel isclated; I'm depressed; I feel lonely

20, The thought of getting married
(1) is delightful, but not for me
(2) seems to be fun; appeals to me; seems pretiy good; interests me

(3) makes me feel secure; is alright; is attractive but not entirely
so; should be considered; is not too important to me

(4) has entered my mind; rarely ocours; is the opposite of the priest-
hood; has come to me before; does not always appeal to uwe

(5) 13 in my mind as well as being a priest; leaves me a bit cold

(6) has never oseurred to me; is desirable but fearful; doesn't mean
anything to me; bothers me

(7) gets me confused




21. My voeation
(1) 1s solid; is well decided

(2) is my most precious treasure; is the most important part of my life;
is deeided by me; is to become a priest; feels strong; is something I
treasure highly :

(3) is as strong as I hope it should bej is getting stronger; is God-
sent; is as strong as ever; seems secure to me

(4) is a contract; will be in some law enforeing ageney; is pretty
well decided

(5) is always on my mind; is I think, to be a priest

(6) is undecided; is cloudy; is in doubt; is uncertain; is fluctuating;
for the priesthood is "on the fence"

(7)

22, What I dread most about the seminary
(1)

(2) is not really anything; is nothing

(3) is that it protects me too much; is immaturity in me and my class-
mates} 1s the early rising; is laek of opportunity to develop

(4) is not having enough time to study; is not being able to listen to
the radio

(5) are priests I don't see eye to eye witht is certain subjects or
certain professors; is the work; is Latin elass (any specific subject)

(6) is being pushed past my ability; is the punishment for breaking its
laws; & not enough encouragement to press on when things look badj; is staying:
tco long 4if it is not for me; is being away from girls; is having my ideas
misunderstood or suppressed

(7) is being locked-up there; is leaving civilization; is the isolation;
is being away from "regular" people; is loving everyone full time




23. When it comes to spending money
(1)

(2) I try to do it wisely; I think before I spend; I usually am satisfied;
I like to when there is a good reason for doing soj I do it freely and enjoy
it 4f I have it*

(3) I am usually thrifty; I try to keep it low; I don't spend it
foolishly; I don't really worry about ity I'm not tight; I'm usually practical

(4) I spend it accordingly

(5) I den't like te; I'm rather tight; I'm a spendthrift; I'm cheap; I
don'ts I'm only thrifty or extravagant; I tend to be lavish; I am ususlly
reluctant; I can't be beat

(6) I can't control myself
(7)

24, It makes me self.consclous

(1)
(2)

(3) when I am poorly dressed for an occasionj to be the only Negro in a
large group of people

(4) when I trip or drop something in publie; when I play sports

(5) when I g& a low mark on a test; to tlk about my spiritual life; to
show my work; when I think about my weight; to crack a sick joke; to mis-
pronounce words; to show-off; to give a talk in class; to see a person dreseed
like a pig; to be the center of attention; to consider my appearance; when
people mock me because of my clothes

(6) when around those above me; to talk to girls; to be asked a personal
question; to see others doing better than I

(7) to be with people; when I am in the general publie; to be made a
spectacle of




25. I know it is silly; but I feel nervous whenever
(1)

(2) I go to the dentiat
(3) I am under pressure; I prepare for a big test; I take a test

(4) I am doing what I kmow 1s not proper for the time; I play organized
sports; I sing alons

(3) things don't go aceording to schedule; I answer a queétion in class;
I talk to people who are smarter than I; I am trying to impressisomeone; I am
just about to go to confession; I go daneing; I speak in front of the ¢lass

(6) I have to meet a girl; I mention my deceased father to a priest;
I am with people; I am areund the girls I graduated with

(7) People stare at me

26, Of all the things about myself, I wish I could improve
(1)

(2) my eompassion for others

(3) my learning ability; wy intellectual appreciation; my grades in
school, my knowledge; my persomality; my charity; wy effort

(4) my golf swing; wmy languagej my physical fitness; my body

(5) my temper; my habit of talking about others; my appearance; my
self.eontrol of my tongue; my standing with other students; my will power

{6) anyone of my many faults; my social competencles; my self.
aceeptances my maturiti--

(7)




27. At times I have felt ashamed
(1)

{2) when I couldn't do something I had promised to

(3) when I have embarrassed others; for doing things I shouldn't; about
an injury or harm done to anyone; about foolish mistakes I have made; about
some of my failures in life; of my uncharitable thoughts

(4) of my marks; of my unele; because I didn't know the correct answers

(5) to enter a fancy restaurant; of getting caught disobeying rules; of
my pot belly; of being a non.conformist; of myself; of wmy body build; about
my looks; about my house; I couldn®™ do as well as others

(6) of eexual desires; because of impure thoughts; of being a
seminarian; to show love

(7)

28, My fellow students

(1) are all great fellows; are the best bunch of guys in the worlds
are a bunch of nice guys

{2) 1ike me; aceept me; seem like a good bunch of fellows; are very
helpful

(2) are my friends; are good seminarians each in his own way;
fascinate me; are considerate to me; all have their good points; I hope
enjoy my eompany; arve a source of family security along with my own family;
for the most part, like me; are all right

(4) are 1ike other people; are all individuals

{5) appear to be ehildish; never ask ms to go out with them when we are
away from the seminary

{6) make me feel uncomfortable; are my greatest test of charity;
generally don't interest me

(7




27. 4t times I have felt ashamed
(1)

(2) when I couldn't do something I had promised to

(3) when I have embarrassed others; for doing things I shouldn't; about
an injury or hamm done to anyone; about foolish mistakes I have madej about
some of my fallures in life; of my uneharitable thoughts

(4) of my marks; of my unelej because I didn't know the correct answers

(5) to enter a fancy restaurant; of getting caught disobeying rulesy of
ny pot belly; of being a non.conformist; of my=elf; of my body bulld; about
my looks; about my house; I couldn' do as well as others

(6) of eexual desires; because of impure thoughts; of being a
seminarian; to show love

(7)

28, My fellow students

(1) are all great fellows; are the best bunch of guys in the world;
are a bunch of nice guys

{2) 1ike me; aceept me; seem like a good bunch of fellows; are very
helpful

(3) are my friends; are good seminarians each in his own wayj
fascinate me; are considerate to me; all have their good points; I hope
enjoy my eompany; ave a source of family security along with my own family;
for the most part, like me; are all right

(4) are 1ike other pecple; are all individusls

{5) appear to be ehildish; never ask ms to go out with them when we are
away from the seminary

{6) make me fesl uncomfortable; are my greatest test of charity;
generally don't interest me

(7




29, If I did vol go to the seminary
(1)

{2) I would go to another eollege and become z lawyer or teacher; I
would become a teacher (any specific occupation); I would seek high
education; I am sure what I would do

(3) I would sooner or later be thinking about vosations; I would
probably get married; I would probably raise a family; my life would be much
different

(4#) I would have gone to anothsr school

{5) I have no idea at all what I would have done; I would be lost at
this time; I would be unhappy

(6) I would probably have more initial anxiety than most when adjusting
to a collegs, coeducation life*

(7) I'd be dead now

BO; I ean't make up ny nihd
(1)
(2) when there are two good things that eonflict with one another
(3

(#) what to put down for this question; about trivial things

{5) I alwajs do right away; when I spend a sum of moneyj about politics;
what homework I want to do first; whether to join anmother or notj about
which seminary to go to

(6) about my vooation; whether to continue to drop out; as to what I
should bej about serious matters; about my true valuej about life; on what
to do with my relationship with my girl; about my suitability as a priest

(7)




3i.

Compared with others, I

(1)

{2) don't do too bad; am very outgoing; am good
(3) like many things they like; am just as good as most but of course

talents vary; I'm about average; stand out in some ways, fall back in
othera; study harder; am betier intellectually; seem to be quite normal

(%) am heavy; am very slow inlstin; am not as good in athletics; am

very quiet; am different

(5) don't imow; tend to overwork myself and others
{6) am more moralistic; am very envious at times; am overly dependent

and ingecure; feel I don't belorg here

32.

(7) st be a real jerk; am boring

Sometimes I am suspiclous of

(1)

(2) nothing wuch

(3) people who are too nice to me; a smooth talker

() other people strangers

(5) people just bescause of their looks; my intentions; people who turn

against mes someone®s motives; my motives; my intention of belng a
seminariang my fellow seminarians; the guys I work with; people who do better
than I doj my professors

(6) others in my family; my friends; the devil ruining my vocation;

people talking behind my baek; what other people think of me

(7) everyone; things going on about me that I am unaware of*




33. My father hardly ever

(1) showed displeasure towards me; lacks warmth, friendbisip or under.
standing _

(2) taught me wrong; got trivial with me; got angry with us

(3) punishes me; reprimands me; lectures me; spanked me; swore;
{discouraged me; denies me anything

(4) talks about religion; wasted money; recreates anymore; drinkss
leats supper with me

(5) stops worrying; went to Church; gives in to mej; hits me; yells
jat me at the top of his voice; speaks quietly

(6) talked to me about sex; did anything with me; treats me like a man;
jcomplimented me

(?) says anything sensible

34, My brother (sister) and I

(1) get along great; have a lot of fun; get along well; work together
land get along well

(2) 1ike to do things together; are close; have fun; have a great
[time playing sports

(3) get along better as we grow older; have usually played together;
pre improving our relationship; get alongs argue

(4) are both seminarians

(5) don't get along too well

(6) have a lot of fights; argue very muech
(7)




35, When I am about to face a new situation
(1) I usually look forward to it}

(2) I am usually calmj I forge ony I feel secure; I hope for the best
tand try to do my best; I try to be optimistic but cautiocus; I enter it hope-
fully

(3) I think over its implications; I try to think it through; I say a
Frayer; I investigate it; I face ity I like to be prepared; I get excited

(4) I hesitate

(5) I am nervous on the inside but try not to show it; I get nervous;
am apprehensive; I worry about ity I feel anxious; I rush right in; I
eel lost with ones that pusele me; I am scared

(6) I am extremely anxious; I bscome overly nervous and tense

(7) I panic if fallure is probable

#36. When I was a child, my family

(1) was alvays happy; was very warm; was very good to me

(2) was quite close; was a great guidance; gave me freedom when I
heeded it and protection when I needed that too; was pretty active and close-
knit; was good to me; was and still is very close

(3) was closer together; was interested in outdoor activities like
Fishing and swimming, went places together

(4) was smaller; moved; was different; was strict; treated me as one

(5) did not allow me to work for what I got; coddled me; overprotected
hes didn't do much

(6) was split-up; rarely got together; dressed me like a little prince

(7)mocked me




43. The thought of so much praying
(1) delights me
{2) appeals to me; satisfies me; interests me

(3) doesn't bother me; doesn't shock mej; makes me think of more help;
helps me; seems diffieult at first but ‘van be satisfying; makes me feel
secure

{(4) shocked me at first

(5) sometimes scares me; when I was younger, wasn't so bad; bothers
me; wears me outy makes me feel wasted; bothers me beesause much of it is
routine; might deter me from becoming a priest

{6) 1leave me cold; frightens mej; bores me
(7) makes me stek

4k, My secret ambition in life

(1)

(2) 1is to do good in whatever I try; is to be satisfied with myself;
is to get the best out of my education; is to be a priest, a good onej
is to be successful at whatever my feeation is; 1is to help people -

(3) 1s to be better than average; is to be a chapling is to be a
bishops; 4is to be a scientist; disto teach; 4is not secret, for I want to be
a priest; is to be completely devoted to God; 4is to become somebody and do
something; is to get something published; is to compose a great piece of
serious musie; is to be great for God; is to be a well.known, but talented
actor

(4) I don't think I have one
(5) 1is to be great; 1is to be a golf pro
{6) 48 to be on an island with only me and the native girls

(?)




37. When I feel sexual impulses

(1)

(2) I regard them as normal and part of being alive, then I try to
ehannel my energles into other areas*

(3) I think of what I am offering up; I brush them aside; I try to
forget them; I try to think of something else; I try to think about $ocation
and saerifice; I ocontrol them; I try to suppwsss them; I try to get
interested in something else; I try to aet normally; I say a short prayer;

I don't hide them

(4) they puzzle me but don't exelte me
(5) I sometimes give ing I try to fight them, I am uneasy
(6) I become weak; I feel guilty

(7) I feel ashamed and fearful; I get flustered, worried and
embarrassed

38, I wish the priests

(1)

(2) oould do a lot more for peopls; were all ac kind as some I know;
were all like Jesus Christ

(3) would talk more about the priesthood by way of examples in class;
were closer to thsir people; would associate with us more

}(ll@) would prepare better sermons; did not rush through Mass in our
[paris

(5) would not do somethings that give seandal; would worry about the
souls they are supposed to save instead of others; would act like they should;
jwere more considerate; were better; knew everything; would not place
themselves so high above everybody; weren't so worldly; didn't teach at the
Wsonmary; were wore friendly; could be married; could see it our way at
timess were less apprehensive of their superiors and thelir right to -pheak

(6) were gbove human frailties; could tell me my vocation; were not so
jhuman

(7)




39. My parents think that I
(1)

(2) sm a good teenager; am capable of making my decisions on my owng
am a good son to them; am a fine example for my younger brothers and sisters;
can get along pretty well by myself; am a nice guy; am a very good boy

(3) made a good decision about my foeation; can make it; am intelligenty
have a good sense of humor

(4) will become a priest; should do things at the proper time; an
completely happy; don*t study enough

(5) should become a priest; always take the Chureh's view and not the
human view; hang around with the wrong guys; should be more respectfuls;

am better than I am; am immature at times; am something I am not; am lazy;
lam too wild; am a good boy but a little disrespectful; am wmuch more angelic
than I really am

(6) am very selfish

(7) will never grow up; can't do mush; am stupid; am a hypocrite

« If somsone gets in my way
(1)
(2) I think of his feelings

(3) I try to be somewhat understanding; I usually step arcund himg I
sk him why

(4) I wait until he moves; I don't like it; I try not to be angry;
try to be patient

{5) I back downj I don't bother to get in a fight; I get out of the
$ I hesitate to ask him to move; I'm frustrated; I usually give in

(6) I push him out of the way; I try to win him over to my side and,
that fails, run him over; I walk around him muttering; I walk over himj
knock him down or go around him

(7) I feel like disposing of him in any way possible and I dream of it




k1, when I am not around, my friends
(1)
(2) still have a good time; get along fine

(3) inform me on what I have missed; shoot the bull about somebody
else; wish I was; probably go on living just the same; act the same; act
normallys get along without me; do the same things; do things without me

(4) I'm with others or by myselfy I'm alone; don't do anything out of
the ordinary

(5) don't talk about me; I feel lonely; might talk about me; do not
seem too interested; don't seem to miss me; don't think of me; ignore me;
miss me, I hope; think about me, I guess

(6)
(7) I wouldn't want to know; 1laugh at me; I am with enemies

42, My mother and I
(1) are great friends; have fum with each other

(2) are very closej; can talk things out together; speak a lot about
various things

(3) are fairly close; understand each other; are close to each other;
hit it off pretty well; have a good famlly relationship; are friends;

get along
(4) my mother is deceased

(5) are not close; sometimes don't get along; she babies me; are
getting further apart

(6) don't get along too well at all
(7)




45, The fellows I tend to hang around with

(1) are great guys

(2) are clean-cut guys; are fun.loving} are usually stimulating
company; are all good seminarians; have my best interests at heart; are

happy

(3) are about the same as I am; are pretty good guys; are interesting;
are nice guys; are my speed; have the same interests I do; influence =y
1ife; have common interests; are pretty easy going guys; are good friends;
have similar interests and deflciencies; are talented

(4) are 0.K,3 are seminarians; are less athletic and more intellectusl
(5) are all quitting the seminary; are the "swingers"

(6) don't understand me

(7)

46, If my parents had only

(1)
(2) been less understanding, I might not have turned out the way I have

(3) wmore security in their future life; had more money, they wouldn't
have to work so hard

(4) been taller

(5) a little more money; been 2 little richer I would have wore money;
bought me a pair of ice skates when I was small; let me assocliate more with
kids my own age, I would fed much surer of myself; used some basic principles
of psychology when they raised me and my siblings; been rougher; been with us
more; believed their faith; not been so eritical; been a bit more strict
with me; been sironger in their ways; taught me respect; allowed me to work
on my owni not tried to curb my left.handed tendencies; had a girl; wmore
hope for success; been younger

(6) a little more confidence in me; preserved their marriage; had me
two years earlier; taught me the facts of life

(7) accepted me




47, The turning point in my life

(1)

(2) was the day I felt I really understood my best friend and felt he
knew it*; was when I saw Christ at its center

(3) 4is made in my seminary years; was when I decided to become a priest;
was when I came herej; was when I began to wonder about my vocation; was my
decision to come to the seminary, was my decision to leave the seminary; came
when I realized I was wasting my life and had to do something about it*

(4) hasn't arrived; was when I broke my leg; was going to a prom; was
1iving away from home; 4is coming up soon

(5) was my quick desision not to be a priest; is now; was my father's
(mother's) death

(6)
(7)

48, My father and I
(1) are great buddies; are close as ¢an be

(2) are elose to each other in many things; get along very well; eould
[pe very echummy and do much together; have a close relationship

{3) wused te play cateh together; agree on most points; have come closer
together the past few ysars; talk a lot; get along; are friends; both like
sports; are like friends

(4) are about averagely close; I never knew my father; look alike

(5) do not always see eye to eye; do have a few argumenta; are too
Fuch alike

(6) do not understand each other; don't get along; are mot very close
(7




49, At night I
(1) am very much at peace with myself and God
(2)

(3) 1like to go out occasionally with classmates; 1like to read; try
to say the beads; think a lot

(4) sleep; daydream; go to bed; 1listen to the radio; do not go to
bed very early; dream about preaching in front of a full church; study

(5) hardly ever go out; unwind; have a hard time falling asleep
(6) worry about my problems and think about my girl
(?) am sometimes scared to and of death

50. What I have to do now is

(1)

(2) my best in all studies; be honest; pleasing to me; up to we;
finish this exam

(3) make a muocess of my 1ife; have faith in God and nyself; pray and
ss sehoolj grow as a person; find out what God’s will is for me; find a
ractieal incentive {0 provoke me to do well in my studies; get good grades;
) my life in order to besome a priest; "bear down" and do what I am
apposed to; work hadder :

(&) f£inish fourth year; live each day as it comes

(5) decide

(6) overcome impweity; hold unto my voeation

(7)




51 I wonder whether the seminary regulations
(1)

(2)

(3) are what they should be; are too strict; satisfy all; will hinder
me; are unrealistic; are old.fashioned

(4) ecould be improved much; will change; will allow me to listen to the
basketball games

(5) should be oriticized; are meant to help or hinder; are strict
enoughy will become lax on different things; are too easy; are ever obeyed;
do not turn out machines instead of thinkers; are too liberal;y help or hinder
personzlity development; will be too strict for me; are equally wise of
reasonable

(6)
(?)

Bz. When I am with priests
(1) I enjoy myself; I am happy

(2) I fel 1ile I am one of them; I am at ease; I enjoy their company;
[ usually have a good time; I feel much at home; I feel very good

(3) I am very inquiring; I feel I would like to be one of them; I feel
coepted and I try to be helpful*; I am more comfortable than with strangers;
E iry to be pleasant; I usually feel comfortable; I feel happy and secure and

lose to God
(4) I like to listen; I'm not afraid of them; I feel O.K.

(5) I feel a little self conseious; I am unsomfortable; I feel shy;
[ wateh them; I'm uneasy; I'm not sure how to act

(6) I feel eritical of them; I feel inferior; I feel defensive; I
feel I am not a part of the group

(7)




53. My health
(1) 41s great; couldn't be better

(2) 4is very good; is excellent; has been good all my life; 1is one
of God's greatest gifts; is sound

(3) 1is fine; 4s good; 1s O.K,
(4) 1s something I do not have a problem with very of ten*

(5) 1leaves something to be desired; with the exception of being tired
is not in bad shape*

(6)
(7)

5%, It makes me mad

(1)

(2) to hear people talk against people and things they don't know anye
thing about; to see someone be eruel to someone; to see illogical, bigoted

arguments; when I flunk by one point

(3) to think of some of the oppression in the world; when I see
segregation in good sechools; to ses someone flagrantly disobey school rules
and give bad example; when I make a foolish mitake; when my clagsmates act
1like children; to fail a test after studying; to see others be uncharitable;
when I fail to do well in a game; to see a little guy being picked on; to see
superstitious Catholies; to observe phoniness in myself or others; to see
others picked en; to see a bully; to see someone try to take advantage of me

(4) to have team members not show up for a game; when drivers don't use
their turn signals; when I med Cub fans

(5) to be laughed at; to be considered insapable of doing anything;
when somebody snubs me

(6) when everything isn't perfect; when I talk with my mother

(7) when niggars protest discrimination




55. I most like
(1)

(2) to be with my friends; people and situations that challenge me;
to be productive; having a good time; wmy associates from the seminary

(3) a pleasant vacation in the midst of the hot summer; to read;
people who like me; people whoare like me; interesting conversation; to
travel; my father and mother; girls

(4) to bowl and golf; sports; driving; to relax; a well done feeling;
good music; science-fiection

(5) to be with my girl and help people®; money and skiing
(6)
(7)

56, The people I find it hardest to get to know
(1)
(2) are few; usually turn out to be good friends
(3) are phonies; are thoss who have an air of superiority about them;
are those who ars snobby; are conoesited; are those who never extend themselves|
(indication other person resists relationship)
(4) are quiet psople; are the stay at home type
(5) are uneducated; are thoss who seem to have higher intelligence;
lan rich ones; are those who are in authority; are people in their own £lique
(indication person feels inadequate to form mlationship?
(6) are girls; are priests; are my parents

(7) are everywhers




57. When I meet a girl

(1)

(2) vhom I like, I am very happy; I try to form a friendship with her;
I feel comfortable; I try to get to know her

(3) that I know, I stop and talk to her; I introduce myself; I gain
self.confidence; I am fairly relaxed

(4) that I like, I wonder if she'll like me; she usually says "hi"
firsty I don't feel strange

(5) I nave a hard time saying the right thing; I feel I would like to
get to know her if she is pretty, but I'm too shy; I get somewhat nervous;
I am a little hesitant; I don't know what to say; I become self-conscious;

I'n shy
(6) I get nervous and try to get away
(7)

58. I like working with people who

(1) are friendly; enjoy living

(2) have good outlooks on 1ife and are friendly to everyone*; are easy
to get along with and are good workers; enjoy wrking to aceomplish; enjoy
working; want to attain a goals like people; are kind but demand what they
should of you; are gemuine, witty and get things done*®

(3) know what they are doing; have the same interests I doj like to
do things right; are cordial;, work the way I doj work; like to talk; need
my helps like me; offer ideas and are willing to piteh ing are con-

scienticus; are better than myself in whatever we are doings work hard;
know what mast be done and how to do it; are sincere

(4)

(5) don't talk much; are elean-minded; are under my direetion
(6)

(7)




59. I am apt to get discouraged when
(1)

(2) herdly ever
(3) I end up with a bad test in an important subject; I work at some.
thing and fail; I fail a test; something contimally goes wrong; I do not

achieve my goals; my faith and prayer 1ife weaikenj my studies falter; my
work is ruined by a stupid mistake

{4)

{5) things get hard; I can't do what I want; I think of my failures;
I'm rejected

(6) I work so hard and accomplish nothing

(7) ever I fail whieh is always

60, My feeling about married life

(1) is that it iz a wonderful life; is that it is beautiful; is that
it ean be a very happy life

(2) 18 that it is a difficult but rewarding life; is open; is that it
requires a lot of love and responsibility; is that it is goed for those
who want to get married

(3) is thatit might be the life for me; is that it is not for me; is
a feeling of mutual sasrifice; is that it is the only thing for nost
peoples is that it is Pfine; i3 good

(4) is normal; dossn't bother me; ecomes from my own family; is
appreciative but tends toward indifference*

(5) is that it is a hard 1ife; is immature and ill-informed; is I
hope I don't make a midake; is sort of uneasy

(6) was never very wholesomej are confused; are ambivalent; are mixed

(7) are very scared




61, I was never happier than
(1) I am now; in the past few days; I am in fourth year

(2) when I felt I'd dome my best; with fellow seminarians; I generslly
anm nowy when I ecan really excel

(3) after first year; the day I received my First Commmion; when I
was at a beach party last year; the day I entered the seminary; when I ws
the fasgest runner; when I lost forty pounds in six months; when I saw the

1light of my wocation; on my days of retreat at Niles; when I went to New
York; the day I went the tutor soms Negroes

(&)

(5) when T was talking with my giwl
(6) when I was younger
7

62, I resent

(1)

(2) inequality to me or others; people who take advantage of others

(3) being ealled a typieal teenager; loud.mouthed people; insults
about priests; being called fatj; hard-headed people; snobs

(4) deliberate ignorance; rash judgmesnts; false accusationss people
who ride others who are slow ‘

(5) being laughed at in scorn; being pushed around; being degraded;
people telling mwe what to doj being treated like a kid; my mother's
perfestionism

(6) niggars; my mother; going to the seminary and not going out with
girls

(7)




63. Pecple who work with we usually
(1) are very friendly; are happy

{(2) find me easy to work with; work well with me; get my best; say I
a a pood worker; like me; enjoy my company

(3) have good ideas that I like; give me good advice; are to my liking;
get along with mejy say that I'm not hard to get along wlith; are very under-
standing; are kindj cooperate; do their share; do not suffer

(4) are laborers; work; talk to me

(5) fall behind; notice my perfectionistic attitudes; get led around
by me

(6) find it boring; find me difficult
(7

64, Most of my friends don't know that it makes me nervous
(1)

(2)

(3) to take a test; to study for a big test; to fly

(4) to debate; to begin something new; to drive; to play sports

(5) to lead pecple when other leaders are present; for them to drink;
to eat in restaurants; to go to confession; when they do atupid things;
to meet new people; to be with certain people; when they criticize me; when
I eonstantly fall at some game; to talk in publie

(6) to be with them; to talk about God; when they shun wme; when I am
speaking and they laugh at me; to be with girls

(7)




65, I suspect that my greatest weakness

{1)
{2)
(3)

(4) is being a bit sloppy; is delaylng; is laziness; is over-ambition;
is my big mouth; is boasting; is food; is in reading; is unknown to most
others

(5) is that I often get angry at something small; is inability to bear
up under hard pressures; i3 wy inability to get people to feel comfortable
with me; is self.pity; is girls; is keeping to myself; is weak will.power;
is being uncharitable

(6) is lack of self.confidence; is fearing what other people will
think of me; is my poor social life

(7) is you name it - I've got it; 13 sex; is impurity; is immaturity
about sex; is temptations ggainst purity

(1) marry wast really love me and I, her

(2) marry will have to love me; wmet last Saturday, I like very much;
1ike is friendly and well.mannered

(3) would like would have to be one who has a background similar to
mine; like is beautiful; would like most would be wmoderibely sophisticated;
would like to meet wmust be a good Christian; want will be personally de.
veloped; would date would be a nice girl; admire is intelligent

{4) 1iked most, I met in grammar school; saw was pretty; met
yesterday was very politej know best is a past fellow worker; liked in
eighth grade is still cquite popular in the neighborhood; like best lives
across the street from me; knew in eighth grade was very interested in me

(5) can talk to intelligently, I'1l talk toj like dissourages me be-
ecause I ean't date her; love is too far away; like thinks seminarians
should date

{6) 1like probably doesn't even know me; once liked was killed
(7) love does not exist




67. I wish
(1) I had time to do everything I want to
{2) to make something of wyself in this 1ife

{3) I could be a priest; I could do better; I could succeed; I was very
smart and excelled in sports; that I was a priest already; for Christlike
qualities; I could succeed in everyrthing; for less than nineteen hours and
a@leven papears; I could fly somewhere; I could live a happy life

{4) it were summer all year round

(5) people would de-emphasize the giving up of the married life when-
ever they talk about priestly wvocatlions; someiimes that I ecould go baeck to
begimning high school just as I am nows thils year was over; I was handsome;
for the moon; all my doubts were disspelled; I could date; the system was
directed toward knowledgej not grades

(6) people didn't expect me to become a priest; I could marry my girl

right now; I eould be sure if I'm in the right place; I could make up my
wind about mg vocation; I could make up my mind about myself and life

(7)

68, Oetting to know a priest

(1) is usually very enjoyable; has always been an enjoyable experience
for me

{2) is like petiing %to know anyone; is important to me; is helpful in
deciding your own voecationj 1s eagy; is not hard; delights me; helps my
vocation

(3) is interesting; is the best thing a seminarian can doj is an
experience; helps; iz nles

(4) 4s tard somstimes; well, seems to take a while
(5) 1s hard for me; is not easy; is diffieult

(6) 13 an impossible job

(7)




69, Any trouble I have with studies
(1) I peally try to overcome; I will fix up by hard work

(2) I wrk at with myself and the professor; I try to remedys I
overecme; can and always has been overcome (any attempt to overcome trouble)

(3) is usually transitory; is because I don't study enough; is my own
faults is becauss I'™ lazy; is due to my lack of application (awareness of
onae's cwn part in problem

() 1s not in knowledge

(5) makes me seem inferior; disecourages me; frustrates mej bugs me

(6)

(7)

70, When I go to (name)

(1)

geminary, I will miss

(2) my surroundings and family at home; my family

(3) the neighborhoodj this seminary; home cooking; a night cuts a
certain amount of freedom; the atmosphere of a busy neighborhood

(4) T.V.; going to De Panul University

(5) my mother to whom I can tell my troubles; nothing but my girls
the radio and glrls

(%) my mother®s baking

(7)




71, V¥hen I have trouble with someons

(1} I talk it out

(2) I unmediately try to correct ity it usually doesn't last long; I
tell him about ity I am patient; I try to reason cut a good solution to
the mroblem or trouble*

{3) I see if it was wy fault; I try to patch things up when I have
cooled offy I apologize; I forget about it

(4) 1t ususlly works itself outj I let it die downy I avoid or solve it
{5) I usually walk away; it bothers me; I avoid the person; I have to
eontrol my anger; I fesl hurt; I have a tendency to be angry with myselfy
I tend to get angry with then sometimes

(6) I attempt to get back at him in some way; I usually have a
fight

(7)

72, Peopls vhom I consider my superiors

(1)

(2) I try to show respect to; are good examples; get my respect and
usually my cheerful obedisnce

(3) are older peocple who know their away around; must be listened to
for adviee; I listen to; T obey; tend to be those I respect and can obeys
are usually rizht; are those who are very intelligent; are conseientiouss
know what they are doing; I admire

(4) are the faeulty; are generally not haughty; are those who are
older; are my superiors; sometimes aren't

(5) is anyone who is older than Ij are under pressure; have the
final say, no metter what

(6) I am suspicious of; are hard to approach
(7)




73. Deaiding on wy voeation

(1) was my own ldea; came naturally but not without a great deal of
thought

(2) 15 no trouble; was an easy task; 1s an exciting but pleasﬁrable
matter ’

{3) was difficult for me at first; is easy at the noment; is a
secendary concern to becoming a real person; was not too difficult; took a
vwhile; is a very seriocus matter with me; takes time

(4) seemed easy tn grammar sehool; is not a new experience for me

(5) is diffieult; is in the hands of God; is a problem for me; is
besouing wy biggest problem; was very hard to doj is not an easy thng

(6) disturbs me; is a battle
(7)

74, What I think will be my biggest problem
(1)

{2) will be myself

(3) will be to overcome any 1deas of complacency; is having real
understanding; ie getting things done

(4} will be my biggest problem; will be getting used to the new
genirary

(%) 1s 1iving an enjoyable life; is my attitude toward prayer; is my
eritical attitude toward paople or priests who are closad minded*; is
staying enthusiastic; is finding the right girl; will be Latin {any subject);
is the money for room and board; is to keep from feeling sorry for myself
vhen I get discouraged

(6) is deciding wy vecation; is adjusting to life with my classmates
will be studies; is getting self.confidence; is meeting people

(7) ie the world seeming to be always against me; is sex; is the
desire for a little sexmal pleasure




75. Hothing is harder to stoep than
(1) me when I want to work

(2) when I am out with my friends having a good timej; a running nose
without a handkerehief

(3) a dedieated person

(#) a 1ie; God; a deep cutj superstitious ideas; agings a bull-headed
Irighmany a slackening off in homeworks a closed-mind

(5) cutting up peoplej calling my girl dally; a lack of interest;
temptations; had habits; a loose tongue

(6) sexual drives; a habit of sin; impure thoughts
(7) masturbation; mental deprsssion

76, I worder whether seminary studies

(1)

(2) are up to a good eollege levey could be improved; are broad -
enoughi are geared properly

(3) are practical for the priesthood at times; really educate; are
antiquated '

(k) are hard; eould be expanded to include more sclence

(5) are too difficult; are not strict encughs are reslly necessary
(6) are for mej are worth it

(7) will overvhelm me




77. I feel partieularly guilty about

(1)

(2) something I have done to hurt myself or another; about past
offenses to God and others

(3) taking things easy; insulting anyone; doing 2 bad jobj neglecting
another; missing confession; some things I say about otherss not being able
to help people; belng uncharitable with ignorant peoplej lack of regularity
in spiritual exercises; the way I eriticize priests who are lazy in their
Job of saving soulsy not having done my best

(4) eertain things

(5) some of my sins; not being sure of my future life; causing wy
parents expense; past experiences; dating girls while I am in the seminary

(6) committing sins of impurity; deserting God if I quit; masturbating;
past moral sins

(?7) everything I do

78. I wonder if a priest

(1)

(2)

(3) is too far removed from the people; lived through the things
I have to

(4) could study science; gets enough sleep ar not

(5) does his best to be a good priest; is a good guy; is ever dis.
couraged; ean really make himself Christ

(6) will be at my death bed; can take the lonsliness; really knows

why he became onej knows who he isj is really a happy mang enjoys his life;
is really satisfied

(7)




79, Because of my parents

(1) I will become what I want; I have come to know and love God in
the best possible way; I am a better person; I have a better appreciation cf
life _

(2) I lead a pleasant life; I am quite happy today

(3) I am a good Catholics I have a good religious background; I
appreciate the sacraments; I have been able to get a good education; I am
what T am that is good; I have the things I need; I have a voeation

(4} T am here today; I exist; I do not have to work too smch for
education; I am what I am

{#) I wish my brother would reform; I try to get good grades; I always
wanted to make a mint; I always do jobs on time if not to tha best of my
ability; poverty, many problemsz have come may; I am unaware of some things

{6) is one of the reasons I don't want to leave the seminary; my
1life was hindered; I am socially backward

(7) I can't feel adequately loved or aceepted

80. I wonder if the spiritual life
(1)

(2) in reality is so solemn; is growing in me

(3) ean do something for me; will become sasier as 1ifa progresses;
is emotionally directed; pleases all involved in it; will behelpful for
others

(&) will be easy to get acquainted with; will be any different at
Niles

(5) 4s as hard as it seems} is dullj is really intense enough in this
world; I'm leading couldn't be made five times better; is possible for me

to obtain perfection inj I lead is good enocugh to become a priests is as
fulfilling as is sald

(6) is the 1ife for me; is too hard for me
(7)




81, The seminarian's attitude toward girls

(1) should be a friendly one

(2) is changing for the better; should be one of aceeptance; should be
a wholesome one; should be one of understanding and courtesy; should be one
of respect; is fairly normal

(3) should be a mature attitude of sacrifice; should not be that they
are scared of them; should be friendly but not fraternally; should be one
of respeet but saution toos should not be that of "eluteh your beads" when
you are near thea

(4) is greatly varied

{5) must be an objective one; is not always my attitude; should be
one equal to boyss i3 all wei; is a wrong one in many cases; ig hard to
explain to a non-seminarian

{6) should be lukewarm; should be "leave alone"
(7)

82, My family

(1) is great to live with; is a great pleasure to be with; is greats
is neat to be inj is a very happy one

(2) 13 s0lid; respects me; understands me; has helped me a great
deal; is a most valued possession; is well.knit; has a good sense of humors
ties are very strong

(3) has helped my vocation; is a fine Irish Catholic one; is very

religious; has a few disadvantages along with many good points; is a pretty
good cnej is friendly; is & good family; does things as a whole

(4) &5 small

(5) and I are a little aloof right now; fights; needs to be more of
a unit

(6) tends to ses only the human side of religious questiocuns, not God's
point of view*; belitiles wes is hard Lo live with

(7) hates me




(name)

83. What I look forward to most at seminary

(1) is associating with my friends

{2) is getting to lmow my classmates better; iz that it is another step
closer to the priesthood; is friendship; is developing my personality; is a
chanee to get closer to God ‘

(3) is the edueation I will gets is Pfinding out what it is like away
from heme; is being abld to study; is the chanse to prove wyself; is the
peace and serenity; is leaming something; is the spiritual life

(4)

{5) is living away from home; is a chanee to show I'w as good as
others in some athletics; 1s finding my vocationj i3 a chance to finmi wyself

{6) 1s freedom from wy mother; is not going there

(7)

84, I wonder if one of my motives
(1)

(2) i3 a strong desire to work among needy people

(3) is to help people

(4) is trues is improper; is right; is worthy

(5) is seifishness; for the priesthood might be false; is not pride;
is good enough for this life; is earthy; is to get out of the armys is
not self.glorification

(6) is escape; is getting away from home

(7)




85, If my father would only
{1) continue his present way of life, he would be a saint

(2)

(3) not work so hard; teaeh me to drive; get insurance on the car for me

(4) learn to express himaself in complete thoughts; get a new car

{5) talk quietly; be stricter; stop teasing people as he does; show
more interest in the family; not be segregation.minded; have been a little
less strict; be more patient; hawe lived a good Catholic lifej not have
died; be home more )

(6) have understood wme; let me live my own 1ife; be emotionally close
with mes respeet we more; see that I'm growing up; not lose his temper so
wuch; stop harping at me; understand the deeisions confronting we; make
sense; have stayed with my mother longer, things might have been different

(7) accept me

86, I think that sports
(1)

(2) are the greatest; are excellent and neeessary in the life of a
priest; are a lot of fun
{(3) are goods are usefuls are essentlal for everyone; are a great

catalyst; are very gocd for the individualj are great for bullding the
whole manj ars esssntial for everycne; are goed for recreation

(&)

(5) are great, they make life bearable sometime
(6)

{7}




87, When I sense that the person in charge is coming
(1) I continue doing what I started

(2) I stay relaxed; I act normaly I have no misgivingsy it doesn't
change me much

{3) there is a natural tendency to be on the best of behavior; T want
to make a good impression; I'm on good behavior; I work hardar

(4) I spit my gum out if I am in school; I'm not scared stiff

(3) I get worried; I try to avoid him; I shut up; I put on a front;
I straighten-up; I go the other way; I get nervous, I get defensive; I
wateh myselfl

{(6) I try to conceal the wrong I have just committed; toward me T
stop movings to talk to me, I get scared; T am nervous because I feal
inferior

(7)

8¢, Compared with most famllies mine

(1) mally understands; is hetter than all of them; is happy; is
the best

{2) is very warm; ranks high; is better than most; is very close

(3) is similar to others and enjoys the same things in 1life; is pretty
good; is above average; is close; ig fine; is morally strong; is a good one

(4) is average; is normalj is a large ome; is about the same; 1is
different; is not like the others

(5) is irreligious; is old fashioned

(6) was botched ups is 0.K. on the cutside, but not so hot m the
inside

(7)




89. I get tense whenever
(1)

(2)

(3) I prepare for a big test; I face a diffieult situation
(4) I'®m near troub}e; I go to see the White Sox

(5) I'm caught off guard; I see the possibility of failure is as great
as the chansce of suecess; a lot depends on me; my father talks about racial
problems; things go wrong all the time; pressure 1s put on me; I make a
mistake; I speak before people

(6) a girl sits next to me; it's dark and I'm alonej my sexual drives

bother me; I approash a girl; I meet new people; people in authority are
near

(?)

90, What I want out of life

(1) is happiness; is happiness with myself and others I may belp; is
satisfaction in adding something to man's seaonplishmnts; is happiness
and satisfaetion

(2) 18 to help people; is to serve Christ the best way I knows is Gods
is a chance to give an important part of myself for others; is a sense of
accomplishment and worth; is satisfaetion in what I'm doing; is to give
my life

(3) is what God wants for mej 18 to do the right thing; is the ful-
fillment of my wvocationi is a good 1ife; is the priesthood; is life

(4) is what I put in it
(5) Ls hope, is uncertain to me

(6) is money
(7)




91, I wonder if I am weaker than many others in
(1)

(2)

(3) sensitivity; self-knowledge; spiritual seal
(4) athletics; the seminary; my elass

(5) the face of temptation; many ways; social competitiveness;
physical strength; my opinionsi independences; my will power; the power of
conquering temptation

(6) attraction to sins of impurity; terms of purity; general ability;
maseulinity; my personality; my soeial qualities} personal acceptance; my
inmaturity towsrd sex

(7) everything

92, I hesitate
(1)

(2) when I have scmething important to decide; when I make a grave
decision

(3) before I speak my mind; to make blanket statements; to do something
wrongy to get involved in something I don't understand

(%) on this sentence; very seldom; to take full respomsibility if I
have not had some experience; whenever I am not sure; to tell the whole
truth at 211 times

(5) to do things; to take too many chances; when I'm faeed with
failure; to make snap decisions; whensver I ask for something; before
talking to a stranger; to take on new responsibilities; to answer
questions before the class; to studys to make a decision; to stop and see
what I'm doing; to do things which I know will produce guilt feelings later
on; to answer these questions; to experisnce new things; to take the
initiative; to give of myself

(6) when speaking of my father; to go near girls; to think about
leaving; to decide my voeation

(7




93, Compared with my mother, my dad
(1)

(2) was more fun; has a much better sense of humor

(3) is genercus; seems wiser; is less strict} was exposed to many
harsh things in 1life; is equally as good; haz the same basic personality;
is more intelligent; iz more practical; is closer to me; is more mature; is
more lenient

(4) has more striet views on certain subjects; is the complete opposite;
I did not know him; hag four times as much grey hair; is sometimes less

aggressive

(5) isn't as sociable; was less outspoken or aggressive; is a little
less understanding; never appreciated the good things in life; is very
stricts worries too much about trivial things; is not as dynamie

(6) is a wek sister; shows less interest in me; is harsh; is less
close to me

(7)

94, Things I have dome
(1) make me happy; please me very wush

{2) are praiseworthy; right, I am proud of; encourage me; make me
proud; are goodj in the past don't matter too much now; are satisfying

(3) in the past seem foolish nowj have made me happy, others not so
happy; are in the past; embarrassed me but I don't regret them

(%) recur to me; are the substance of my past life; usually don't
bother me

(5) sometimes make me worry; sometimes make me ashawed; hawe not
always been righty have sometimes been screwy; have been quite good but I
don't gain much satisfaction from them; I regret; should shock other people;
could have been bstter

(6) have not amounted to much; disgust me; mean little to others
(7




95, The greatest difficulty faeing a priest
(1) is the saving of his own soul

(2) is personal involvement with others; is to understand his people; is
trus contact with the people

(3) is absolute devotion to the people he is sanctifying; is to live up
to the ideals of the priesthood at all times; is effectively reaching and
swaying the hearts of those close to you; is getiing through to everyons;
is the perseverance to always do the will of God; is the conversion and
winning over of souls

(4) is parish work; is in confession; is giving right adviee

(5) is sayilng the right thing; is people; is a pastor who is not very
interested in the work of Christ

(6) 1= the niggars; would be celibacy
(7)

96, I feel closest to

(1) my friends

(2) the guys in school; my dadj my mom and dad; my brother; my family

(3) God outside in the night; @God in the seminary; my mother; God in
a orisiss people when they enjoy being with me; one psrticular classmate;
a sophomore at a local university; people with the same desires and out.
looks; Christ

()

(5) God when I pray after confession
(6) my golf elubs

(7) no one




97. Children
{1) are wonderful

(2) amuse me and I like to be around them; are cute; appeal to me;
fagseinate me; are very enjoyable to be with; are friendly little devila; are
"neat™; give me great pleasure; make my happy

{3) are great people and deserve more attentionj are the jewels of a
family; have a wonderful immocence; must be understood; arve people, tooj
interast me

{4) have always been attracted to mej can be a bother along with a
Joy; don't bother me; should be raised correctly; I can tolerate

(5) don't reatt favorably to me; help to keep a marriage together;
I find them hard to talk to} bothsr me

{6) give me a pain; are usually all bratsj are a pain in the neck
(»

98, I think of myself as

(1) happy; having something to give; someone who has samething to
offer others

(2} a good seminarian; a good guy; being pretty important; a wry,
sophisticated, refreshing person; a normal guy; being better than average;
a capable person; capable of sucoeeding as anyone else

{3) a nice fellow; a prisst in the missions; energetic; fairly
intelligent and handsome; someone trying for a goalj a manj a candldate for
the priesthood; a hard driver; unorthodox; an intellectual

(%) a human; a seminariang a traek star

(5) thoughtless; in the middle in regard to my vocation; one looking
down two different roads trying to choose one of them

(6) a loner; ecld; introverted; weak but easy to get along withsg
struggling; second.rate in everything I do; not accepted by many; a person
with many faults; having a long way to go to be Christ

(?) a fool; being stupid




99, I suffer most from

(1)

(2)

(3) seeing people who are suffering due %o & fault of mine or that of
another; not being abls to do my best

(4) sehool work; my weight; tests

(5) wy habit of delaying; a lack of slesp; colds; backachez; heartburn
and indigestion; the fact that I am at times an introvert; seeing girls
but not being able to talk with them; loneliness at times; heing under-
estimated; belng slighted by othersi people who are on my back

{6) lack of self.confidence; fear of failure; worry; a guilty con-
sclence; my own self.donbts; feelings of inferiority; impure thoughts;
indecision; lack of love; fear of the future; being weak; my stupidity;
lack of acceptance

(7) mental anguish

100, Being a secular priest in (name of eity)
(1) would be the happlest thing in my life

(2) is my primary goalj 1s a great challenge; is my first eoncern;
would be a great goal to obltain

(3) has many challenges and many opportunities; will be demanding;
interests me; is an exacting task; will give me a sense of responsibility

(4) 1s hard to explain; is not for me
(5) will not be easy for mej; i3 golng to be a hard job

(6) will take guts to face the nizgars; is a vocation I look forward
to but worry avout a lot

7
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