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CHAPTER I
INTRODUCTION

Between October 11, 1962, and December 8, 1965, the Second Vatican
Council counted 178 general and plonﬁry meetings, 147 introductions and reports
2,212 speeches, and 4,361 intervantions.l As results of its efforts, the
Council at various tiwes promulgated sixteen major documents:

1. Sacrosanctum Concilium, "Constitution on the Sacred Liturgy,"

December L, 1963;
2. Inter mirifica, "Decree on the Instruments of Social Communication,®

December L, 1963;
3. Iumen Centium, "Dogmatic Constitution on the Church,” November 21,

156L;
L. Orientalium Ecclesiarum, "Decree on Eastern Catholic Churches,"

November 21, 196lL;
S. Unitatis Redintegratio, "Decree on Ecumenism," November 21, 196L;

6. Optatam totius, "Decree on Priestly Formation,” October 28, 196L;

7. Perfectae Caritatis, "Decree on the Appropriate Renewal of the Re-

ligious Life,” October 28, 1965;
8. Gravissimum Educdtionia, "Declaration on Christisn Education,”

October 28, 1965;

1?10yd Anderson, ed., Council Deybook, Vatican II, Session L, Sept. 1k,
1965 to Dec. B, 1965, p. 366.
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2
9. Nostra Aetate, "Declaration on the Relationship of the Church to

Non-Christien Religions,” October 28, 1565;
10. Christus Domims, "Decree on the Eishops' Pastoral Office in the

Church,® October 28, 1965;

11l. Apostolicam Actuositatem, "Decree on the Apostolate of the Laity,"

November 18, 1965;

12. Dei Verbum, "Dogmatic Constitution on Divine Revelation," November
18, 1965;

13. Dignitatis humanae, "Declaration on Religious Freedom," December T,
19653

1. Ad Gentes, "Dscree on the Church's Missionsry Activity," December 7,
1965;

15. Gaudium et Spes, "Pastoral Constitution on the Church in the Modern

World," December 7, 1965;
16. Presbztcromu Ordinis, "Decree on the Ministry end lLife of Priests,”

December 7, 1965.

The object of this study is to examine and sppraise these documents as
they are related to education and sre of interest to educators. In other
words, the study aims at identifying, relating, and interpreting the educa-
tional viewpoints of the Second Vatican Council. For this purpose, study of
all sixteen Council documents is necessary, for each of them has something to
say about education.

But to assure depth, the documents cannot be studied alone. A litera-
ture has sprung up concerning the Council, and thie literature aslso deserves
probing. The books and articles that comment upon, analysge, criticize, and
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evaluate the official acts of the Council as they touch education are conse-
quently included in the study.

The study has for its data, therefore, the official documents of the
Council and the literature commenting upon these documents, tut only in so far
as education is concerned.

The study is unique because it considers the documents and the literature
they have inspired comprehensively and not merely individually, as they relate
tec education. Viewing the data as a totality, the study can illuminate con-
sistencies and inconsistencies of the Couneil. The study wakes an appraisal of
the full range of the Council's opinions on education. Comprehensive as it is,
the study can organize the Council's viewpoints on education so that they are
unified, clear, and concise and sc that, related to each other, they take on a
‘fuller significancs.

To ensure the broadest scope possible, the study defines the term "edu-
cational viewpoinis" loosely. Whatever cpinion, philosophy, assumption, or
issue touches education, is & proper concern of the study. Not every refer-
ence of educational interest is necessarily included, however. Repetitions
that do not add to the fund of data and references of small significance are
omitted.

One barrier to this study is that the original doocuments were written in
Iatin and no official translations into Englieh have been produced. Among the
English versions, however, no significant differences which affect the study
have appeared. For the purpose at hand, the most widely distributed transla-
tions have been selected, those edited by Very Rev. Msgr. Joseph Gallagher and




published in The Documents of Vatican II.>

These translations, like the others currently aveilable, are divided into

numbered articles, just ss are the original texts in the Acta Apostolicae

Sedis. Wherever citations of the documents are needed in the pages that follow

the article mumbers appear, rather than page numbers from The Documents of

Vatican II. Such citations of article mumbers, rather than of page numbers of
the edition selected, make poasible finding rafbiencas with equal ease in the
original texts and in any other translations.

0f course, the study assumes that betwsen 1562 and 1968 the total body
of literature concerning the Council and its opinions on education has grown
suffioiontlykaa to deserve comprehensive treatment., In fact, the very size of
the body of literature seems to necessitate study. No comprehensive study of
this literature exists, in so far as it is possible to learn. Wwhat has been
written so far often fails to relate the documents of the Council to each other
and omits certain documents altogether.

The study is limited, moreover, to those educational viewpoints expressed
by the Council which are likely to be of interest to educators in the United
States. Studying the Council's points of view on education as they affect
every nation, every society, and every educational system is beyond the scope
of this and perhaps any dissertation.

This study, nevertheless, ig of interest and value. It can be of help
to thevlogians and other students of the Council, to educators, especially
those concerned about Catholic education in the United States, and to philoso-

lyalter M. Abbott, S.J., gen ed.




phers and historians of education generally.




EDUCATIONAL VIEWPOINTS OF THE
SECOND VATICAR COUNCIL




CHAPTER II
THE DECLARATION ON EDUCATION

The first document of the Second Vatican Council that should attract the

attention of educators is Gravissimum Educaetionis, "Declaration on Christian

Education.” The title is significant. The Declaration is on Christian educa-
tion, not on Catholic schools, as it was in the early stages of its drafting.
The sweep of the document grew as the Council progressed.

Yet the Declaration is not intended as a complete statement on Christian
education, let alone as a survey of the educational probleme important to
Christians. The aim of the Declaration is modest: to enunciate "certain basic
principles of Christian education, especially those applicable to formal
schooling. These principles will have to be developed at greater length by a
special posiconeciliar Commission and applied by episcopal conferences to
varying local aituationa."l

The Declaration proposes no sweeping changes in traditional Catholic
positions. It assumes that Catholic schools are here to stay. It does not
encourage those who feel that sisters, brothers, and priests should teach in
the public schools where an increasingly larger percentage of Catholios are in

attendance., It does not attempt to permeate and leaven those schools with a

laraviasinum Educationis, Introduction.
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Cthristisn spirit. Neither does the Declaration lock forward to a day when the
public systems will absordb the Catholic schools.

What the Declaration asks is that Christian education be integrated into
the whole pattern of human life. It recognizes man's heavenly calling, btut it
also admits that Christian education is in the world and, to a degree, for the
world. Consequently, it speaks of education for adults as well as for youth,
for leisure as well as for work, for politics and economics and civic duty ss
well as for faith and the Church, and for social life and sex as well as for
woruhip.l

Who has the right to be educated? The Declaration anawers: "Since every
man of whatever race, condition, and age is endowed with the dignity of a
person, he has an inalienable right to an education corresponding to his proper
destiny and suited to his native talents, his sex, his cultural background, and
his ancestral horitngc."z

The aim of the process of education is to develop responsible adults,
involved in community organizations, ready for dialogue, working for the common
good, weighing moral velues, and embracing them Ly personal choico.3

Christian education, however, aims at even more: a growing consciocusness
of the gift of faith, learning to adore God especially through liturgical
worship, living an upright and holy life, witnessing Christian hope, and

l7bid. and Art. 1 and Art. 8.
°Ivid., Art. 1.
3Ivid., Art. 2.
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traneforming the world according to Christian values. Every Christian is
entitled tc such an education, end pasters of soules are bound to make every
effort to esee that it is provided.l

As weans to such Christian education, the Declaration suggests using not
only schocls and catechetical training,2 but also mass madia3 snd groups de-
voted to epiritual and physicel development and to youth.h Yet the Council
does not say that every diocese should have schools, and it does not even
speak of parish schools.

Pastors and bishops are urged to offer as broad a program of Christian
education as they can, considering all alternatives and using what best fits
their particular situation.

Perhaps in response to the feeling of the Declaration, some parishes are
being established today for which no school is planned; instead, these parishes
hope to emphasize catechetical work, particularly through the agency of the
Confraternity of Christisn Doctrine.> On the other hand, since the Declaration
there seems to be no greater emphasis now than before the Council on using the
mass media and the other agenciez mentioned to extend the Church's educational
apostolate,

Bat the Church does admit its responsibility to attend to the woral and

l1b14,
2cf. Christus Dominus, Art. 13 and Art. 1.

3ce. Inter mirifica, Art. 13 and Art. 1k,

Loravi ssimn Educationis, Art. L.

50!’. Christus Dominus, Art. 30.
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religious education of all its children, including those not in Catholic
schoola.l In itself, such an adwission is a stap forward in official thinking.
Previous statements on education did not explicitly accept the Church's duty
towar¢ those not enroclled in her own institutions.

The Church is coumitted, then, to the religicus education of youth,
whethar in Cathclic schools, private schools, or public schools. It will use
every means such as the Confraternity of Christian Doctrine, the Young
Christian Students, the Newman Apostolate, to name a few, to keep religious
education up to the level of the other education young persons recaivn.z
Furthermore, the Church is also committed tc the religious education of
adulta.3 |

But in the mind of the Council as expressed rcpc;tedly,h the first re-
sponsibility for the education of children rests with the parents, especially
in so far as religious education is concerned.

A passage from another document, Dignitatie humanae, "Declaration on

Religioue Freedom," puts the attitude of the Ccuncil clearly:

Parents, . . ., have the right tc determine, in accordance with their
own religious beliefs, the kind of religious education that their
children are to receive.

Government, in consequence, must acinowledge the right of parents
to make @ genuinely free chelce of echeols and of other msans of edu-
cation. The use of this freedom of choice is not to be made a reason
for imposing unjust turdens on perents, whether directly or indirectly.

oraviseimmn Educationis, Art. 7.

°Tbid. and Art. 2 and Art. 10.

3Ibid., Art. 9. Cf. Christus Domimms, Art. lk.

Ugraviszimum Educationis, Art. 3, Gsudium et Spes, Art. L8, anc
Mmt&' hu”m‘, Art, 50
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Besides, the rights of parents are violated if their children are forced

to attend lessons or instruction whioh is not in agreement with their

religious beliefs. The same is true if a single system of educauml
from which all religious formation is excluded, is imposed upon all.

The feeling of the Council here is that freedom of choice in education
in @ given country is often the key test of the sincerity of that nation's
commitment to religious freedom.

Yet even spart from any issue of religious education, Gravissimm
Educationis asserts that parents should enjoy freedom in their choice of
schools for their children and condemns any monopoly of education by the civil
au’chm':tty.2 In so doing, the Declarstion parallels the thinking of Pope Pius

XI. In his encyclical Divini Illius Magistri, "Christian Education of Youth,"

Pius XI declared "that it is not in the compeatence of the State to fix arny uni-
form s andard of educetion by forcing children to receive instruction exclu-
sively in public lohools."3 In this context he referred with approval to the
decision of the United States Supreme Court of June 1, 1925 in the Oregon

school case, Pierce v. Society of Sintora.h

The Second Vatican Council holds that public subsidies will have to be
made available to parents if they are to enjoy true freedom of choice in the
education of their childrsn.s Tax monies will have to be allocated according

1pignitatis humanse, Art. 5.

2erisaimn Educationis, Art. 6.

3pope Pius XI, "Christian Education of Youth," p. L7.
Linsg.
SGravissimm Bducationis, Art, 6. Cf. Ibid., Art. 7.
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to the principles of distributive justice. But the Council does not attempt to
spell out in detail some plan which will enable the parents to bs subsidized.
Its failure to do so is in accord with the purpose announced at the beginning
of the Declaration, to give only general principlesz which may be adspted accord}
ing to the opportunities in various societies.

The important fact te note, considering the provisions of the United
States Constitution and the constitutions of the various states, is that aid
is asked for»purents, and not directly for Catholic schools.

It is also weli to notice that aid is requested for all parents, not
merely those who are Catholic. Such a request is consistent with the entire
spirit of the Council. However, it must be recognized that in a society such
as that of the United States, the difficulties of implementing a policy of aid
to all parents are numerous. Many prefer private schools for their children.
More send their children to schools affiliated with the variocus churches, syn-
agogues, and other religious bodies. If these parents are to be subsidigzed in
some way for the education of their children, the number of public schools and
their enrollments will need tc be reduced, many teachers will be forced to
leave the public systems and seek employwment with other schools, and the prob-
lems of the various levels of government in rightfully supervising an increas-
ing number of schools not directly under public control will be vastly multi-
plied. Finally, as these svents occui’, the per capita cost of educating the
children will rise wmore swiftly than ever, if the quality of education is to
be maintained at its present level. It is no surprise, then, that many Amer-
icans oﬁject to any plans to assist parents with educational subsidises.

Bat if perents are not being subsidized, they may still benefit from
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certain provisions of the law. In 1930 the United States Supreme Court de-
cided that states may provide certain textbooks to children who do not attend
the public schools. In 1947 it ruled that states may also furnish these
children with transportation. Since 1946 the United States government has also
aided with echool lunches. Since 19LL the federal government has helped
students through the so-called 0I Pill. The catalog of legislation could be
extended, but there is no need to do so. It is evident that many benefiis are
at hand for students enrolled in schools not under public control and that
these benefits are of assistance to their parents.

As recently as November 13, 1968, the Catholic bishops of the State of
I1linois announced that they would give their support to a four-part legislae-
tive program that would assist those enrolled in Catholic schools. This is
their program:

1. Transportation for all nonpublic achoel pupils from a point close to

their homes to the nearest available school of their parents' choice over a

distance not less than 2 mile and & half nor more than fifteen miles,
includirg bue service across public school lines;

2. Ioan of secular textbooks to nonpublic schoel pupils residing in
districts where this service is provided for public school pupils;

3. Auxiliary services, e.g., pgychological testing, health examina-
tions, speech correction and therapy, remedial inetruction, for nonpublic
school pupils residing in districts where these services are provided for
public school pupils;

L. Provision for a State agency to purchase the seculsr components of
nonpublic elementary and secondary school programs, notably in the fields
of mnthenu{ins, modern foreign languages, physical science and physical
education.

The bishops hope for public support, so that the legislation may be en-
acted. Similar programs mey be expected from the bishops of other states, each

lretter from the Bishops!' Committee, Illinois Catholic Conference.
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program designed to fit within the constitution of the particular state in-
volved. If such programs are enacted in the various states, the rights of
parents to send their children to schools of their choice will be strengthened
considerably.

Granting prior rights to parents, the Declaration allows the civil au-
thority a subsidiary role. It expects the state to look after the health of
the students and the ability and training of the teachers, to oversee the
duties and rights of parents and others who have a role in education, providing
them with assistance when needed, tokbuild schools and institutes, to be sure
that its citizens are prepared to exercise their civic duties and rights, and
to provide various kinds of cuiturnl enrichment so that the task of education
may be conpleted.1

Such an outline of the plaece of civil authority in education is not new
in Catholic statements, But what is surprising is the failure to admit any-
where that the government may have both the duty and the right to set up an
educational system of its own, at least in certain circumstances.

In contrast, the Declaration asserts "the Church's right fresly to es-
tablish and to run schools of every kind and at every lcvwl."2 Moreover, it
eminds parents of "their duty to entrust their children to Catholic schools,
hen and where this is possible, to support such schools to the extent of their
lebility, and to work along with them for the welfare of their childrcn."3

Loravi ssimm Educationis, Art. 3 and Art. 6.

Ibid., Art. 8. Cf. Ibid., Introduction, Art. 3, and Art. 9.
3rbid., Art. 8.
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And the Catholic school is not intended to enroll Catholiocs only. The
Declaration mentione the Churchts "cordial esteem for those Catholic achools
. « » Which contain large numbers of non-Catholic atudentn.“l
But many are concerned, not about establishing new Catholic schools,
but about whether or not those already in existence can survive. They are
vorried that Catholic schools are psrhaps small, understaffed, poorly equipped,
narrov in their curricula, and so on. Aware of such feelings, the Declaration
suggests one solution that may help some schools, coordination may be |
nfostered between variocus Catholic schools, and . . . between these schools and
others."2 |
Here the nuclarntion suggests merging schools, Existing Catholic parish
schools may combine, to become interparochial schools or central schools serv-
ing a greater number of Catholic pupils. Catholic colleges and universities,
now sometimes competing with each other, are encouraged to affiliste. Seminar-
jes in the same ares may unite, orbattach themselves to local Catholic colleges
or universities. Special schooles for the education of the religious may do the
same. Catholic schools may enter shared time plans with nearby public achools,
and Catholic institutions of higher learning way become colleges of public or
private universities. Any of these alternatives seems to be possible, given
the wide mandate of the Declaration.
Finally, the Declaration fsces the queationable charge that the Church is
anti-intellectual. The Declaration asserts the contrary: The Church seeks
due freedom of scientific investigation, especially in schools of higher

11bid., Art. 9.
27vid., Art. 12.




15
1earning.1 Strengthening this assertion, the Declaration asks Catholic col-
leges and universities to give maximum support to scientific raaaarch.z Over-
all, Catholic cclleges and universities should be outstanding in their pursuit
2

of knowledge, rather than in their numbers.

In summary: Oravissioum Educationis commits the Church to mass ecucation

at the elementary and secondary levels, It demands intellectual excellence of
Catholic schools and asks them to cooperate with others. It shows that the
Church is interested in education, not only so that Catholics may achieve a
better understending of their faith, but alsec sc that men, regardless of their
faith or lack of it, may live in a better world.

b,
21044,




CHAPTER III

EDUCATION FOR PROFESSIONAL SERVICE
IN THE CHURCH

Seminarians

Optatam totius, "Decree on Priestly Formation," is concerned with the

education of young men for the priesthood and most directly with the prepara-
tion of diocesan clergy for their pastoral rolu.l
In recent mewmory, the education of seminariens has been charted by
directives given from Rome for the whole world. Often these directives were
most specific, deterwmining the content ef courses, the number of minutes of
study in claas in s perticuler week, and the number of weeks or yeare to be
devoted to various studies., Since the rumber and complexity of these direc-
tives was formidable, relatively scant opportunity remained for adaptation to

local needs or conditions.

Optatam totius is a departure from such policy. It begins with a call

for decentralization. It recognizes the need for greater local autonomy:

"In each nation or particular rite a *Program of Priestly Formation' should be
undertaken. It should be drawn up by Episcopal Conferences, reviged at defi-
nite intervals, and approved by the Apostolic See."?

loptatam totius, Preface and Art. 1.

2Ivid., Art. 1
16
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Consequently, the initiative for reorganizing and modernizing the semi-
naries of the United States now lies clearly with the American bishops, not
with Rome. And the bishops have taken the initiative: In 1966 they set up a
national commission for this purpose, with Rev. William Coyle, C.SS.R., acting
as permenent secretary. Currently the commission has under way several re-
gsearch projects, better to determine the status and neede of American seminar-
ies., VWhatever its conclusiona, they should not be fixed, tut under constant
revision and evaluation, as the Deoree suggests.

One question remains: How liberal will the Apostolic See, that is, the
Congregation of Seminaries and Universities, be in granting approval to the
program of priestly formation that may be devised by the bishops? To this
point, it is difficult to forecast. Rome still moves slowly. No response
from Rome may not mean a program is not approved. But a lack of response can
amount to & denial of approval in fact, Still in the early stages of ite work,
the commission is fesling its way, not sure how Fome will reapond.l Bat the
principle should stand: The Episcopal Conference will largely deterwmine
seminary programs of study in the future,

Having fixed that general principle, the Decree intends to legislate only
genaral rules to guide the Episcopal Conferences as they set up programs suit-
able for their particular areas of the world.2

ltnis paragreph summarizes comments by Father Coyle in an address to the
combined faculties of the seminaries of the Archdiocese of Chicago, given at
St. Mary of the Lake Seminary, Mundelein, Illinois, October 1k, 1967.

Zoptatam totius, Art. 1.
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The main work of the Decree is to call for a revision of ecclesiastical
studies, and "the first object in view mst be a better integration of philoso-
phy and theology.“1
Some confusion appears here. How can philosophy be called an "eccle-
siastical® study? When ahouldithe gtudy of philosophy Bo besgun, during the
college years or afterwards, in some intermediate stage before the student
begins studying theology itself? Or should philosophy be taught simultaneously
with the teaching of theology? Considering the fact that the custom in the
United States has been to devote four years to the study of theology after
completing philosophy, should the theological years be increased to make room
for a concurrent study of philosophy? Or should the traditional studies in thed
ology be pruned, to make room for studies in philosophy at the same time? How
mach and what areas of philosophy are essential?
To solve these problems, the Decree offers only a brief reference:
"Excessive mltiplying of subjects and classes is to be avoided. Those wues-
tions should be omitted which retain scarcely any significance, or which should
be left for higher academic atudios.”2
Beyond that, it seems that the Episcopal Conferences in various arsas of
the world will have to seek answers to these questions for themselves.
But the Decree can be more precise in its legislation:

Ecclesiastical studies should begin with an introductory course of
suitable duration. In this initiation, the mystery of salvation should

Lbid., Art. 1.
2Ibid., Art. 17.
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be presented in such a way that the students will see the weaning of
eocleaitatical studies, their interrelationship, and their pastoral
intent.
The seminarian's philoesophical studies should bring him in contact with
recent scientific progress and with contemporary philosophical investigations,
while acquainting him aes well with "a philosophic heritage that is perennially
valid.“a

Is this perennially valid philosophy some version of the scholasticism
that has been urged on the seminaries in the past? The Decree does not say
directly, but in a note it makes reference to Pope Pius XII's encyclical

Humani Ceneris which deplores certain other philosophies and praises that of

Thomas Aquinaa,

Still espesking of philosophy, the Decree urges, awong other things, that
the students learn something of the history of philosophy and of "the connec-
tions between philosophical argument and the mysteries of salvation, . . .3

These passagea in the Decres which concern philoauphyl‘ are somewhat dis-
concerting. For philosophy appears to be coneidered throughout, not so much as
a diseipline worthy in itself, but rather as a study joined to and useful for
theology. The customary distinctions between philosophy and theology seem
blurred.

Moving on to discuss the role of theclogy in the education of seminarians,

1mid., Art. 1k,

’Ind., Art, 15.

3ruid.

LIbid., Art. 1 end art. 15,
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the Decree says: "Under the light of faith and with the guidance of the
Church's teaching sutherity, theology should be taught in such & way that
students will acourately draw Catholic doctrine from divine revelation, under-
stand that doctrine profoundly, nourish their own spiritusl lives from it, and
be able to proclaim it, unfeld it, and defend it in their priestly ministry.nl

For the Couneil to place such hopes before the minds of professors of
theology is understandable, but soms professors are likely to feel burdened by
the responsibility. Certainly the professors can test the depth of their
students! understanding. But they are less likely to be able tu discover
whether or not the spititual lives of their students are in fact being nour-
ished. FPurther, they may have some difficulty in predicting whether or not
their students will be able to proclaim, unfold, and defend Catholic doctrine
in the years of their ministry ahead. Finally, the professors wmay see here
sowe limits to their academic freedom. For them, at tﬂ.ma, the light of faith
may be somewhat uncertain, the guidance of the Church's tdaehing authority
indeterminate, and the link between divine revelation and a particular doctrine
temous. Given these possibilities, how can professors of theology be said to
be as free as other academicians in researching, writing, and teaching in the
areas of their cxplrtiao?z

Coneidering sacred Scripture, the Decores proposes that, after a suitable
introduction, students "should be acourately initiated into exegetical method,

l1bid., Art. 16,
2This question is considered in Chapter VI, infra.
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grasp the pre-eminent themes of divine revelation, and take inspiration and
nourishment from reading and meditating on the sacred books day by day."l

The Decree calles for the study of dogmatic theology to "be so arranged
that the biblical themes are presented first."? Such an arrangement has not
been customary in most of the textbooks, whether in lLatin or in English, used
in the United States. New books, using the suggested approach, seem called
for,

The Decree has even more detailed instructions for the professors of
dogmatic theology:

Students sheuld be shown what the Fathers of the Eastern and

Western Church contributed to the fruitful transmission and illumination

of the individual truths of revelation, and also the later history of

dogma and its relationship to the general history of the Church. Then,
by way of making the mysteries of salvation known as thoroughly as they
can be, students should learn to penetrate them more deeply with the

help of speculative reason exercised under the tutelage of St. Thomas,

Students should learn too how these mysteries are intercomected, and

be tsught to recognize their presence and activity in liturgical actions3}

and in the whole life of the Church. Ilet them learn to search for the

solutions to human problems with the light of revelation, to apply
eternal truths to the changing conditions of human affairs, and tﬁ
communicete such truthe in a manner suitable to contemporary wman.

Once more the Decree lays & heavy burden on those who teach. It seems
to imply that the professor of dogmatic theology must also be expert in Church
history. But many dogma professors do not feel themselves competent to disoussy
Church history in much depth. In numerous cases, they have relied in the past

on those who were expert in Church history to wake up what was lacking in thein

optatam totius, Art. 16.
2Tbid.
3cf. Lumen Gentium, Art. 7 and Art. 16.

l‘f_)ztatam totius, Art. 16.
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own instruction. Perhaps they will and even must continue to do so. Some rorq
of team teaching, closely joining the work of the theologian with that of £he
historian, is likely called for.

In a similar way, some professors of dogmatic theology &ro not well
versed in the writings of the Fathers of the Eastern and Western Church. They
have enjoyed the support of other teachers who have studied patrology in depth.
Again, they may join in an effort of team teaching, rather than teach courses
separately.

The professor of dogmatic theology, moreover, is probably not well pre-
pared to relate his teaching to the liturgy. Usually he has looked to another,
s profassor of liturgy, to make nb what was lacking in his own classes in dogma
For the professor of dogmatic theology to become well versed in liturgy is no
small task, particulafly today with the expansion of liturgical studies which
have been in progrese in recent years. Liturgy, in fact, is becoming a major
study in 1tsa1f.1

Further, the professor of dogme is likely to feel some strain if he
should try, as the Dsdrcc suggests, to apply his teschings to ourrent affairs,
He is not a social scientist. He is not a competent scholar in such fields as
economice, political science, psychology, and sociology. Yet the Decree asks
him to help his students do what he has not been able to do for himself.

The Decree also calls for some revisions in the treatment of moral

1ggcrosanctum Concilinm, Art. 15 and Art. 16,

v
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theology, canon law, Church history, and liturgy ,1 as well as for a better
understanding of other churches and roligiom.2

Further, the Decree proposes that during both their school years and
thelir vacations the students have some opportunities to engage in pastoral

uork3 and that after ordination the young priests be able to enjoy the advan-

tages of special programe designed to help integrate them into their vcoation.h
Another controversy today centers on language studies appropriate for
seminarians. Should they study Hebrew for a better grasp of the 0ld Testament?
And if #o, how wuch skill with that language must they have? Should they study
Oreek? If they do, should they limit themselves to the Oreek of the New
Testament, or should they learn the classics as do most other students of the
language in this country today? Even for New Testament studies alone, how much
accomplishment should they demonstrate? Should they merely be able to read
Oreek, or must they be able to write it too? How many courses should the
seminarians complete in Latin? V‘hen should they take them, in high school or
in college or in both? Do they have to read, write, and even speak Latin? To
keep abreast of modern theological scholarship, what modern language studies
are best, and how much proficiency is required? Should seminarians take three

years of college English as the Awerican Association of Theological Schools

Toptatam totius, Art. 16.

2Ibid. Cf. Lumen Gentium, Art. 10, Art. 1k, Art. 15, and Art. 16.

3rvid., Art. 21.
bTbid., Art. 22.
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suggests?

The Decree does not answer these questions, but it does provide some
guidance. First, 1t encourages the study of the various languages of Scripture
snd of the sources of tradition. Second, with greater ewphasis it proposes
that seminarians should be able to understand and use Latin in their studies of
the documents of the Church and of other sourcea. Third, it insists that

1 The Decree

knowledge of ﬂ:i language of one's rite is absolutely necessary.
seems to have a utilitarian peint of view, but it does not mention the useful-
ness of modern foreign languages for the purposes of scholarship. It seems
fair to cenclude that thQ Decree does not require the study of modern languages|
or Hobréw or Oreek and that it does not demand skill in Latin until the
geminarisns have entered the astudy of theology.

Bat the question arises: Are seminaries necessary to prepare young men
for the priesthood? In so far as minor sewminaries are concerned, the Decree
doss not mnor.e Put regarding major seminaries, the Decree answers affirma-
tively, with a long series of nrgnnntu.3 vhere an adequate seminary is not
possible in a diocese, seminaries serving several dioceses or varicus sections

of the country or even a whole nation are u,rg«d.h Iest large seminaries lose

touch with their student bodies, work with small groups is urged upen the

l1bid., Art. 13.
%Ibid., Art. 3.
3bid., Art. L.
Lrvid., Art. 7.
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larger inatitutiunz.l In any seminary there should be a well developed guid-
ancc.program.2 Finally, the Decree suggests that it may be wise to allow the
seminarians some time for spiritual or pastoral apprenticeships or simply to
interrupt their studies for a while if that may prove uaofu1.3

One final issue troubling seminary fasculties concerns the duration and
kind of studies which should precede the students' advanced work. Here the
Decree provides two guidelines. First, the studente should enjoy that human-
istic and soientific training which in their own countries enables young
people to undertake higher ntudina.h In the United States, the Descree would
imply that, before theology, they should have completed studies equivalent to
those expected of persons going into the various professions, commonly but not
necessarily a bachelor's degree. Second, the students should find it easy to
elect a new state in life, leave the seminary, and contime studies without any|
diaadvantage.s The course of etudiss, then, should closely resemble that pur-
sued by other young people of their age, suiting them for their own culture.

But before these considerations about the future of seminaries can be
concluded, one note mst be added from another document. Orientalium
Ecclesiarum, "Decree on Eastern Catholie Churches,” looks to education as a

means of bringing those of one rite to a better understanding of those in

1rbid.
2Ibid., Art. 6 and Art. 11.
1bid., Art. 12.

L1bid.

SIbid., Art. 3.
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other rites. Consequently, this Decree advises: "All clerics and those
aspiring to sacred orders should be instructed in the various rites and
especially in the prineiples which are involved in interritual quutiom.”l
Such instruction need not be of major importance in the seminaries of whatever
rite, lut it cannot be overlooked.

Despite some problems, Optatam totius, in summary, is a progressive

document., First, it ewphasizes that Scripture is properly the foundation and
center of theological studies. Second, it demands a thematic or historical
approach, rather than one that is logical, to dogmatic theology. Third, it
recognizes the importance of scumenism, implying that the seminaries should
have opportunities to become acquainted with non-Catholic seminarians and to
be instructed by professors who are not themselves Catholic. Fourth, it calls
for some revision of the traditionil studies in philosophy so that
philosophical studies may be more closely related to the problems of life.
Fifth, recognizing the suall size of many seminaries, it looks toward larger
schools, btigger academic departments, and better qualified faculties, all of
which will wake accreditation, at least by the various states, wore feasible.
Sixth, 1t is pastoral, expecting that seminaries should reflect the local
culture, be dynamic rather than static and experimental rather than fixed,
Finally, the Decree recognizes the principle of subsidiarity, freeing the

lorientslium Eoclesiarum, Art. L.
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seminaries, to some degres, from Roman dolimncc.l

Priests ;
Presbyterorum Ordinis, "Decree on the Ministry and Iife of Priests,"

does not assume that the seminary program is sufficient to meet the educa-
tional needs of the clergy. On the contrary, once a man is ordained a priest,
his education must continue, and it smst embrace beyond theological and
pastoral concerns. The Decree specifies:

Since in ocur times human culture and the sacred sciences are making
nev advances, priests are urged to develop their knowledge of divine and
human affairs aptly snd uninterruptedly. . . .

¢ » o GVary oare should be taken to provide them with opportune aids.
Such would be the instituting of courses or of congreeses, . . . the as-
tablishment of centers dedicated to pastoral studies, the setting up of
libraries, and asppropriate programs of study. . . «

Bishops, moreover, as individuals or jointly, should consider work-
ing out soms easier way for their priests to attend courses giving them
the opportunity to acqgéiro a better grasp of pastoral methode and theo-
logical science, . . . Such courses should be held at set times, . . .

Finally, bishops mist be concerned that some persons dedicate them-
selves to a more profound lnowledge of theological matters. Thus there
¥ill never be any lack of suitable teachers to train clerics, and the
rest of the clergy as well as the faithful can be assisted in providing
themselves with needed teaching. Thus, too, will be fostered that whole-|
sowxe advmcougt in the sacred disciplines which ia sltogether necessary
in the Church.

1cr. Warren A. Quanbeck, "A Response," The Documents of Vatican IJ,
Walter M, Abbott, SOJQ, gsn. ed., Dp. h58~51 &WFE‘EE B. ﬁom‘, gogo’
"Commentary,” Second Vatican Council, Decree on Priestly Training and Decree
on the Ministry and Life of Priests of the Second Vatican Council, pp. 20 and

2ce. Christus Dominus, Art. 16.

3prestyterorum rdinis, Art. 19.
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While no evidence has been published tc establish the fact, it appears
that ever greater nuwbers of priests have been doing advanced studies in re-
cent yesars, even anticipating this Decree. Some have enrolled in graduate
schools on a part-time basis, while carrying out the duties expected of them
otheruise. Many have studied in various biblical and pastoral institutes.
Many have been attracted by the social sciences, particularly psychology and
sociclogy. And not sll of thess men are teachers; a considerable number are
parish priests who wish to enlarge of supplement their seminary studies.

Certain universities have responded to the needs of priests, establishing
programs of study to suit their interests. DBeyond that, sowe dioceses have
financed study weeks and institutes and encouraged priests to attend. Others
have begun special programs and obliged priests to attend if they wished to be
advanced to the rank of pastor. Certain dioceses have appointed sowecne to
take charge of the continmuing education of the clergy.

In all, both the priests and the institutions are ready to respond to
the spirit of this Decree.

However, two barriers often stand in the way of priests desiring o ad-
vance their education., The first of these is money. The expenses of aducation
are beyond the financial resources of many priests. And the second of these is
time. Many find that they cannot srrange to be away from their usual asszign-
ments long enough to complete a study week or an institute, let alone to engage
in graduste studies.

The Decree seems to call out to bishops to help with such problems. They
could assist in financing studies if they wished. And they could set time
aside too, much as they have arranged to do for years ego that priests can
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attend their required annual spiritusl retreat. Certainly, allowing priests
extended time to complete programs of graduate study is wore difficult to
arrange, but it is not iwpossible.

The Council wills that the opportunity for education not be limited to
seminarians and young priests, but that it be extended to all priests, so that
priests may increase their learniny and their skills with their years.

Two other issues referred to in this Decree should not be overlooked.
First, it is interesting to note that, although the Decree is concerned with
priests and their continuing education, it does not limit to prieste the oppor
tunity to be dedicated to deep theologioal knowledge. In the passage quoted
above, bishops are advised that "soms persons® be so dedicated. By not ex-
plicitly saying "some priests,” the Decree seems to encourage lay persons and
religious brothers and sisters, as well as priests, to devote themselves to
being full-time theologians.

Second, the Decree recognizes that some priests have felt uneasy as re-
searchers and teachers, wondering whether or not these roles wers proper, con-
sidering their priesthood. The Decree consoles those concerned prieste with
the assurance that priests who are engaged in scientific research or teaching
"are united in the #ingle goal of building up Christ's Body, a work requiring
wanifold roles and new adjustments, especially uowadaya."l

lrbsd., Art. 8.
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Religious
Perfectae Caritatis, "Decree on the Appropriate Renewal of the Feligious

Tife, " directs that the education of religious should be thorough, extended,
and conducted by the most capable persona. The best expression of this
attitude is in Article 18:

Therefore religious men other than clerics, and religious women as well,
should not be assigned to apostolic works immediately after the
novitiate. In suitable residences and in a fitting manner, let them
continue their training in the religious life and the apostolate, in
doctrine and technical matters, even to the extent of winning appropriate
degrees.,

e +» « religious should be properly instructed, . . « in the prevail-
ing marmers of contemporary sooial life, and in its charscteristic ways
of feeling and thinking. . . »

Throughout their lives religious should labor earnestly to perfect
their spiritusl, doctrinal, and professional development. As far as pos-
sible, superiors should provide them with the cpportunity, the resources,
and the time to do so,

It also devolves upon superiors to see that the best persons are
chosen for directoers, spiritual guides, and professors, and that they are
carefully trained,

If the spirit of this Decree is influential, religious brothers and
sisters and priests will no longer be assigned to teach before they have com-
pleted the studies usually expected of professional educators. If they wish
to teach in elementary or high school, they should have earned sppropriate de-
grees and completed the studies in education expected by both the various
states and the accrediting agencies. If they are planning to devote their
lives to college teaching, they should have the opportunity to acquire
doctorates in their respective tsaching fields before they are assigned full
time to the classroom. Some religious communities already have such policies.
For the benefit of the students in Catholic schools, for the improvemsnt of
Catholic institutions, and for the worale of the religious themselves, such
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policies should become universal.

Missionaries

Ad Gentes, "Decree on the Church's Missionary Activity," is concerned
about those who will getually serve in mission lands. Whether priests, 4
brothers, sisters, or laymen, they should "gain a general knowledge of peopin,
cultures, and religions, a knowledge that looks not only to the past, but to
the present as well. nl

A somewhat similar thought appears in the Deoree concerned with priests:
"It will be highly advantageous if those priests who seek to work in a nation
nev to them take care not only to know well the language of that place but also
the paychological and social characteristics peculiar to the people they wish
to serve. . . ."2

Every future missionary, woreover, should lmow the teachings and norms
of the Church concerning wissionary activity, the history and present status
of the missions, and the wethods now considered especially effeoctive for mis-
sion work.3 Brothers and sisters should be prepared in catechatd.cs.h Finally,
for various practical reasons, the missionaries should complete their training
in the mission lands themnlvsa.s

The Decree is specific about the education to be given young men native

to the mission lands who are preparing to be priests:

1pd Gentes, Art. 26.
21“'1'«51:;,'terc:x-um Ordinis, Art. 10.
310 Oentes, art. 26.

bbia, SIbid.
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By way of achieving this general goal, the whole training of
students should be planned in the light of the mystery of salvation as
it is revealed in the Scriptures. Thie mystery of Chri{t and of man's
salvation they should discover and live in the liturgy.

These common requirements of priestly training, igcluding‘thc
pastoral and practical ones prescribed by the Council,” should be
combined with an attempt on the students' part to make contact with
the particular way of thinking and acting characteristic of their own
people. Therefore, let the minds of the students be kept opun and
attuned so that they can be versed in the culture of their people and
be able to evaluate it. In their philosophical and theological studies,
let them consider the points of contact between the traditions and
religion of their homeland and the Christisn religion. Iikewise,
priestly training should have an eye to the pastoral needs of a given
region.

The students should learn the history, aim, and method of the
Church's wissionary activity, and the special social, economic, and
cultural conditions of their own pecple. let them be educated in the
ecumenical Spirit, and duly prepared for fraternal dialogue with non-
Christians.” All these objectives require that seminarians pursue their
priestly studies, as far as possible, while associating and living
together with their own people. Finally, let care be taken that students
are trained in orderly ecclesiastical administration, even in its
economic aspect,

Moreover, after gaining soms pastoral experience, suitable priests
should be chosen to pursue higher studies in universities, even abrgsd
and especially in Rome, as well as in other institutes of learning.

This passage obviously incorporates many of the ideas which aeppear also
in Optatam totiusz regerding seminarians generally. But the Decree has its own

special wisdom as well. Native priests are not to leave the seminaries aliens

to their own culture, and some of them at least must be prepared to take on

1or. Sacrosanctum Concilium, Art. 17.
2

Cf. Optatam totius, Art. 1.
3

Cf. Unitatis R‘dinmuﬂ, Art, hc

h&g Gentes, Art. 16.
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positions of great responsibility to the further benefit of the Church in their
homeland.

The education of the missionary, whether foreigner or native, mst come
up to a high standard. The missionary must be prepared for many roles, in-
cluding that of educator. The Decree calls for the establishment of schools

in mission tcrritoriea.l

Bat it also warns the missionary against attempts at
imposing an alien culture on & particular mission area. Rather, a given local
culture should be explored for what it may yield to the advancement of religion
The Decree assumes that the cuatoms, traditions, philosophy, wisdom, learning,
arts, and sciences of the mission lands may enrich Christian life and thought.
Accordingly, "theological investigation must necessarily be stirred up in each
major sccio-cultural area, . . ."2 Recognising the difficulties, the Decres
suggests some collaboration among sclentific institutes concerned with mis-
siology, ethnology, linguistics, pastoral akillq, and the history and science
of rsligioua.3 The wdissionary ie to be prepared to be an educator, btut a
humble sducator, ready to learn as well as to teach.

Finally, the Decree hopee for & fuller awakening of the missionary spirit
generally, even among those candidates for the priesthood who do not expect to
serve in mission lands. It provides that the missionary aspects of dogmatic

and moral theology, Seripture, and history are to be taught to seminarians,

1rbid., Art. 12 and Art. 15,
2Ibid., Art. 22.
3Ibid., Art. 3L.




both in college and in thoology.1

ever, the Decree fails to specify.

lrvid., Art. 39.
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¥hat these "missionary aspects" are, how-




CHAPTER IV
EDUCATION AND LITURGY

Asserting that the liturgy "contains abundant instruction for the faith-

fnl,"l Sacrosanctum Concilium, "Constitution on the Sacred Liturgy," suggests

several meens to turn the liturgy of the Church into a more potent force of
education.

First of all, so that the liturgical rites may educate the faithful,
they should be simple, short, clear, free of useless repetitions, compre-
hensible, and not requiring much axplanation.2

In sccordance with tradition, "the use of the Tatin language is to be
preserved in the latin rites.“3

Put the local language may be advantageous in the Mass, the administra-
tion of the sacramsnts and sacramsntals and other parts of the liturgy,
particularly for readings, directives, and some prayers and chantﬁ.h

Moreover, the revision of the liturgy, if it is to lead to true progress,
mist be scholarly. Careful investigations mst be made of the theologicel,
historical, end pastoral points of view. Studies of the general laws

governing the structure and meaning of the liturgy and of the experience

1Sacrosanctnm Concilium, Art. 33.

2Tbid., Art. 3k.
31bid., Art. 36.
h;rmus., Art. 36 and Art. 63.
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derived from recent liturgical reforme and from the indulte conceded to various
places are in order.1 A serious problem today for the liturgical scholar is
the lack of research in his field and the lack of interdisciplinary research
involving such studies as music, art, and social psychology.

Obviocusly, the Seriptures are & very important part of the Christian
heritage and culture, a =trong force in Christian education. Consequently,
Scripture must be promoted, so that it may influence the restoration, progress,
and sdaptation of the liturgy.2

In genersl more Seripture should be read in liturgical services than ever
before, and the readings are to be more varied and suitable than they were in
the pant.3 Over a set cycle of years, & more representative portion of the

L BRible services should be encouraged,

Scripture should be read to the people.
and the sermon should draw ite content mainly from scriptural and liturgical
sources, proclaiming "God's wonderful works in the history of salvutien."s
Except for a serious reason a homily based on the Scripture should not be
omitted on Sundays and feasts of obligatiun.6

All who take part in the divine O0ffice ought to "take steps to improve

lbid., Art. 23.
Ibid., Art. 2.
31vid., Art. 35,
Lbrbid., art. 51.
SIbid., Art. 35.

6Ibid., Art. 52.

A———.
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their understanding of the liturgy and of the Bible, especially the pulm."l

After Seripture, special emphasis is also given to the place of music
and art in the liturgy:

Great importance is to be attached to the teaching and practice of

masic in seminaries, in the novitiates and houses of study of religious

of both sexes, and also in other Catholic institutions and schools. To
impart this instruction, teachers are to bg carefully trained and put
in charge of the teaching of sacred msic.

Since the musical traditions of people in variocus parts of the world
play & great part in their religious and social life," these various tradi-
tions should be granted a suitable place in the liturgy as adaptations are
being made.’

“Bighops should teake pains to instill artiets with the spirit of sacred
art and of the sacred liturgy. This they can do in person or through suita-
ble priests who sre gifted with a knowledge and love of art."h

Taking a broad point of view, the Council enscted rumerous provisions for
the liturgical instruction of the clergy and laity:

1. "Professors who are appointed to teach liturgy in seminaries, reli-
gious houses of study, and theological faculties must be properly trained for

their work in institutes which specialize in this mbjoct."s

11bid., Art. 90,
%Ibid., Art.115.
3bid., Art. 119.
Libid., Art. 127.
Sg_b_i_c_!_., Art. 15.
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2. "The study of sacred liturgy is to be ranked among the compulsory
and major courses in seminaries and religious houses of studys in theological
faculties, it is to rank awmong the principal aubjectn."l

3. lLiturgy "is to be teaught under its theological, historical, apiritnalL
pastoral, and juridical aapocta."2

Le Those not teaching liturgy, especially professors of dogmatic,
spiritual, and pastoral theology and holy Scripture, should "bring out the con-
nection between their subjects and the 11turgy.“3

S. Clerics "must learn how to observe liturgical lawa."h

6. "Secular and religious priests . . . are to be helped . . . to under-
stand, . . what it is they do when they perform sacred ritea."s

7. "Pastors . . . must promote the liturgical instruction of the faith-
ful, " taking into account their age and condition, way of life, and degres of
religious culture,6

8. "The broadcasting and televising of sacred rites must be done with
discretion and dignity, under the guidance and guarantee of a suitable person

appointed for this office by the binhopl.“7

lrbid., Art. 16.

w—————

%bid., Art. 16.
3pvid., Art. 16.
brvid., art. 17.
Smbid., Art. 18.
61bid., Art. 19.

Trvdd., Art. 20.
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To sum up: The revised liturgy described in this Decree will grow out
of scholarship, emphasive simplicity, and be enriched with Seripture, msic,
and art. It will augment Christian culture and better Christian education.




CHAPTER V

EDUCATION AND CULTURAL, SOCIAL, POLITICAL,
ECONOMIC, AND RELIGIOUS CONDITIONS

Gaudium et Spes, "Pastoral Constitution on the Church in the Modern
World," is the longest document promulgated by the Second Vaticesn Council. As
the title indicates, this Constitution is concerned with some of the issues
which mankind faces today. Unlike the other documents of the Council, it is
addressed expressly "to the whole of humanity.”l It is surely one of the more
interesting documents for educators.

To begin, the Constitution expresses hope for modern man: '"Now, for the
first time in human history, all people are oonvinced that the benefits of
oulture cught to be and actually can be extended to avaryono."2

Agking that men revere one another, the Conetitution lays down these
principles:

Respect and love ought to be extended . . . to those who think or

act differently than we cdo in social, political, and religious matters,
too. [ ] L ] *

This love and good will, to be sure, must in no way render us in-
different to truth and goodness. . . « But it is necessary to distin-
guish between error, which elwaye merits repudiation, and the person
in error, who never loses the dignity of being a person, . . .

loandium et Spes, Art. 2.

2Ibid., Art. 9.

3Ibid., Art. 28.
Lo
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The importance of human dignity is one of the themes of the conciliasr
documents., Developing the concept of human dignity, the Constitution is
specifict

e« « o the basic equality of all men must receive increasingly
greater rescognition.

« » o With respect to the fundamental rights of the person, every
type of discrimination, whether sccial or cultural, whether based on
sex, race, color, social condition, langusge, or religion, is to bs
overcome and eradicated . . .

In another document of the Council, Nostra Aetate, "Declaration on the

Relationship of the Church to Non-Christian Religions," appears a second con-
demnation of discrimination: ". . . , the Church rejects, . . . any discriminal
tion sgainst men or harassment of them because of their race, color, condition
of 1ife, or religion. n?

These condemnations of discrimination were especially sought after in
the Council by the bishops from the United Statcs.3 They were concerned par-
ticularly about the blacks, the Spanish speaking, the Jews, and the American
Indians. They obtained what they wanted. The highest possible source in the
Church, an ecumenical council, has condemned discrimination in all its forms.

Gaudium et Spes has something to say also to strengthen the spirit of

those who are worried about the problems of poverty, disorder, and war:

l1bid., Art. 29.
2Nostra Aetate, Art. 5.

Jost Rev. Robert E. Tracy, "No Racial Discrimination," in Council

eches of Vatican II, ed. by Hans Kung, Yves Congar, O.P., and Danial
ln m,%.z.’ pp. ?52"263.
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« + o the equal dignity of persons demands that & more humane and
Just condition of life be brought about. For excessive economic and
social differences between members of the one human family or popula-
tion groups can cause scandal, and wilitate against social justice,
aquity, the diggity of the human person, as well ag social and Iintar-
nationsl peace.

The Constitution returns to these same notions later and enlarges upon

The possibility now exists of liberating most men from the misery
of ignorance. Hence it is a duty most befitting our times that wen,
especially Christians, should work stremucusly on behalf of certain
decisions wvhich must be made in the econowmic and political fields, both
nationally and internationally. By these decisions universal recogni-
tion and implementation should be given to the right of all men to a
human and civic culture favorable to personal dignity and free from any
discrimination on the grounds of race, sex, nationality, religious, or
social conditions. '

Therefore it is necessary to provide every man with a sufficient
abundance of ocultural benefits, especially those which constitute so-
called basic culture. Othervise, because of illiteracy and a lack of
responsible activity, very many will be prevented from collaborating
in & truly human manner for the sake of the common good.

Efforts must be made to see that men who are capable of higher
studies can pursue them, In this way, as far as posgsible, they can
be prepared to undertake in society those dutias, offices, and ser-
vices vhich are in harmony with their natural aptitude and with the
competenca they will have acquired. . . »

Energetic efforts must also be expended to mske everyone con-
scious of his right to culture and of the duty he has to develop himself
culturally and to assist others. For existing conditions of 1life and of
work sometimes thwart the cultural strivinge of men and destroy in them
the desire for self-iwmprovement., This is especiaslly true of country
people and of laborerg. . « «

Women are now employed in almost every area of life. It is
appropriate that they should be able to assume their full proper role
in accordance vwith their own nature. Everyone should acknowledge and 2
favor the proper and necessary participation of women in cultural life.

lgandiun et Spes, Art. 29, Cf. "Text of Bishops' Pastoral: Human Life

in Our Day," The New World (Chicago,III.) Nov. 22, 1968, pp. 9-10.

2Gaudium et Spes, Art. 60.
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But the Constitution recognizes that many persons are unconcerned about
the implications of these statements. It warns, accordingly, that one camnot
live as if he cared nothing for the needs of society and be content with
merely an individualistic morality. Rather, one should promots and assist
"the public and private institutions dedicated to bettering the conditions of
human 1ife."t
The Constitution extols democracy: "Praise is due to those national
procedures vhich allow the largest possible number of citizens to participate
in public affairs with genuine freedom. n? Rt the Constitution remsains silent
about the possibility of any democratic wovement in the Church itself,
The Constitution does consider the relationship of the Church to
politics; however:
The role and competencs of the Church being what it is, she mst

in no way be confused with the political commnity, nor bound to any
‘political system. . . .
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Bat it is always and everywhere legitimate for her to preach the
faith with true freedom, to teach her social doctrine, and to discharge
her duty among wen without hindrance. She alzo has the right to pass
moral judgments, even on matters touching the political order, whenever
basic parugml rights or the salvation of souls mske such judgments
necessary.

One partiocular problem of growing concern to politicians all over the
world is the problem of population. Reflecting on it, the Constitution says:

1rbid.
°Ibid., Art. 31.
3bid., Art. 6.
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Within the limits of their own competence, government officials
have rights and duties with regard to the population problems of
their own nation, for instance, in the matter of social legislation
as it affects families, of migration to cities, of information relative
to the condition and needs of the nation. Since the minds of men are
so powerfully distrubed about this problem, the Council alsc desires
that, especially in universities, Catholic experts in all these aspects
should skillfully pursue their studies and projects and give them an
even wider scope.l

The Constitution asks international orgenisations to help in providing
education where they can.? Moreover, it calls for cooperation between nations
in providing education in the so-callsd developing countries,> Recognizing
that many nations can profit from help which can be offered by foreign experts,
the Constitution suggests that such experts should act as co-workers with the
local people and guard againet appearing to be their Iorda.h

Turning awey from politics and socisl doctrine, the Constitution argue?
the case for lay action in the Church:

Secular duties and asctivities belong properly although not exciu-~
sively to laywen. Therefore . . . ; they will observe the laws proper
to each discipline, and labor to equip themselves with a genuine
expertise in their various fields. They will gladly work with men
seeking the same goals. Acknowledging the demands of faith and endowed
with ite force, they will unhesitatingly devise new enterprises, where
they are sppropriate, snd put them into action.

e o o lot the layman not imagine that his pastors are always such
experts, that to every problem which arises, however complicated, they
can readily give him & concrete solntion, or even that such is their
nicaign. Rather, . . . let the layman take on hias own distinctive
role.

This passage from the Constitution has its counterpart in Presbyterorum

1tbid., Art. 87. Lrbid.
°Ibid., Art. 8L. S5Ibid., Art. 83.

31vid., Art. 85.
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Ordinis, "Decree on the Ministry and Life of Priests." Speaking of the dignity
and freedom of laymen in the Church, the Decree advises priests to "listen to
the laity willingly, consider their wishes . . . , and recognige their experi-
ence and cozpetence . . . , 80 that together with them they will be able to
read the signs of the timas."l

The educator can see in these passages the admission that lay persons
should teach and administer Catholic schools, serve on parieh councils, school
boards, and boards of trustees, associate with their peers in such fields even
though these peers and their organizations are not Catholic, invent and manage
new means of carrying on the educational work of the Church, and move ahead on
their own initiative, not waiting for clericsal lesdership. The documente trust
and encourage the laity, while they ask the priests to be humble.

Apostolicam Actuositatem, "Decree on the Apostolate of the Laity," looks

upon education as a means of advancing the apostolate. General cultural preplri-
tion, practical and technical training, and sclid dootrinal instruction in the-
ology, ethics, and philosophy are needed, the Decree says, to form the laity
for the upoatolatc.2 Further, the obligation to provide formation for the
apostolate falls exactly on those who are obliged to provide Christian

education.>

lpresbyterorum Ordinis, Art. 9.

2Apostolicam Actuosi tatem, Art. 29.

3mid., Art. 30.

t
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Schools, colleges, and other Catholic educational institutions also
have the duty to develop a Catholic sense and apostolic activity in
young pecple. . . . Teachers snd educations, . . . should bs equipped
with the learning and pedagngictl skill needed for imparting such
apostolic training effectively.: ‘

Finally, Orientalium Ececlesiarum, "Decree on Eastern Catholic Churches,"

exhibits concern for achieving a better understanding between the laymen who

beleng to the different rites within the Roman Catholic Church. It asks that,
as part of regular catechetical instruction, the laity become acquainted with
the various rites within the chur§h and with the rules and regulations proper

to vwzh.2

Although the Decree does not say so, such catechetical instruction
way also be of help‘ in ancther way. It may aid the cause of ecumenism, by
giving Catholic laywmen a better familiarity with their own Church that will
make understanding other churches with siwilar }ritos easier to achieve.

In Gaudium et Spes and to a lesser extent in Nosira Aetate, Apostolicam

Actuositatem, and Orientalium Ecclesiarum, the bishops of the Council update

the social doctrine of the Church. They urge respect for human dignity and
the end of discrimination, poverty, disorder, and war. As means of realizing
the importance of the human person, they ask for the extension of lay activity
in the Church, political democracy, culture, and education. They expect

educators to carry their message through the world, "to the whole of humanity.

lrbid., Art. 30.
20rientalium Ecclesisrum, Art. L.




CHAPTER VI
EDUCATION, RESPONSIBILITY, AND FREEDOM

The Second Vatican Council gives new ewphasis in the Church to respon-
8ibility and freedom. In various ways, it encourages students, teachers,
pastors, bishops, schools, organizations, institutions, civil authority, and
society to accept and bear their proper responsibilities. At the seme time
the Council urges the use of the freedom that comes from responsibility,
freedom often based in the dignity of the human person.

However, the Council sometimes appears to be restricting freedom and
proposing indootrination and censorship. Instances of confliet, or of apparent
conflict, between these conciliar attitudes are rmumerous.

The "Pastoral Constitution on the Church in the Modern World" encoursages
scientists to boldnén in their research. Shunning any fundamentalist tendency)
it stands for academic freedom, even in the ecclesiastical sciences, without

mentioning the term explicitly:

¢ o o all things are endowed with their own stability, truth, goodness,
proper lawe, and order. . . .

- Therefore, if methodical investigation within every branch of
learning is carried out in a germinely scientific wanner and in accord
with wmoral norms, it never truly conflicts with faith. . . .

Consequently, we cannot but deplore certain habits of mind,. . .
which do not sufficiently attend to the rightful independence of acienca.]

losudium et Spes, Art. 36.

L7
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These lines give heart not only to those in the natural sciences, but
also to social scientists, dogmatic and moral theologians, and biblical
echolars, all of whom have at one time or another in the past been repressed or
silenced for having announced or published their research. A conciliar
commitiment to academic freedom is the strongest the Church can give.

The Constitution returns to this theme of freedom later, in a section on
the development of culture:

« « o culture has constant need of a just freedom if it is to develop.

. LJ L

@ 8 & 9 5 & % & & & &6 8 4 4 & 5 & O O B G 4 6 4 B & b B & s s s 0

All these considerations demand too, that, within the limits of
morality and the general welfare, a man be free to search for the
truth, voice his mind, and publicize it; that he be free to practice
any art he choses; and finally %hat he have appropriate access to in-
formation about public affairs.

Here again the Constitution pledges the Church broadly to huwman freedom.
Shortly thereafter it promises equal freedom to all in the Church: ", ., . all
the faithful, clerical and lay, possess a lawful freedom of inquiry and of
thought, and the freedom to express their minds humbly and courageously about
those matters in which they enjoy competence."z

Christus Dominus, "Decree on the Bishops' Pastorsl Office in the Charch,"|
sets down some principles to guide the bishops in exercising their teaching

office:

The bishops should present Christian doctrine in a manner adspted
to the needs of the times, that is to say, in & wmanner corresponding

Lvid., Art. 59. Cf. Inter mirifica, Art. S.

21bid., Art. 62. Cf. lumen Gentium, Art. 37.




make men's faith become living,v conscious, and active and as needed by children

adolescents, young adults, and grownups.

"should encourage institutes and hold special meetings in which priests can

gather from time to time for the performance of lengthier spiritual exercises
by way of renewing their lives and for the scquisition of cdeeper knowledge of
scclesiastical subjects, especially sacred Scripture and theology, the social

Lg

to the difficulties and problems by which people are most vexatiously
burdened and troubled. They should also guard that doctrine, teaching
the faithful to defend and spread it. . . . With a special concern
they shoulcd attend upon the poor and the lower classes to whom the Lord
sent them to preach the gospel.

They should also strive to use the various means at hand today for
making Christian doctrine known: namely, first of all, preaching and
catechetical instruction which always hold pride of place, then the
presentation of this doctrine in schools, academies, conferences, and
meetings of every kind, and finally its dissemination through public
statements made on certain occasions and circulated by the press and
various other media of comnioatjion, which should certainly be used
to proclaim the gospel of Christ.

The bishops are asked to think of catechetical training as intended to

2

Finally, they should see to it that this instruction is based on
sacred Scripture, tradition, the liturgy, the teaching authority, and
live of the Church.

Moreover, they should take care that catechists be properly trained
for their task, so that they will become thoroughly acquainted with the
doctrine of the Church and will have beth a theoretical and a psacticnl
knowledge of the laws of psychology and of pedagogical methode.

The bishops are sdvised to be concerned also about their priests. They

Lohristus Dominue, Art. 13.

2rbid., Art. .
3rbid.
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questions of major importance, and the new methods of pastoral activity."l

So far, this summary of the responsibilities of bishops as teachere does
not surprise those familiar with traditional Catholic doctrine. But then the
responsidbilities of the biahoj:s are extended. The bishops of the various dio-
ceses are granted authority over the schools within their ecclesiastical
Jjurisdictions, even though the schools are owned, administered, and staffed
by members of religicus orders:

All religious, . . . are subject to the authority of the local

Ordinaries in those things which pertain to . . . , the religious

and moral education of the Christien faithful, . . . Catholic schools

conducted by religious are also subject to the authority of the local

Ordinaries as regards general policy and mperv%aion, but the right

of the religious to direct them remains intact.

The bishop has suthority over the teaching of religion in the schools,
but has has control also over policy in general. The bishop becomes a school
board in himself. He is independent of any other board a particular school wmay
have. He is not obliged to consult with anyocne before he sets policies, A
wise bishop of course, will consult with everyone cormcerned. But this enlarge-
ment of the responsidbilities of bishops comes at the cost of the freedom of
others and can create conﬂicie of responsibilities which mey be difficult to
adjudicate.

Iuwen Centium, "Dogmatic Constitution on the Church," is a landmark in

Church history, completing the labors left unfinished in 1870 by the Pirst

lmbid., Art. 16 (d).
2hristus Dowirus, Art. 35.
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Vatican Council. It speaks of the mystery of the Churr:h,1 degcribes the people
of God,2 and identifioé certain powers and reaponnibilitiﬁ given the Apostles
by Christ as collective or collegial.3 In so doing, it giveé Catholics new
approaches to thinking that are characteriged as being "Vatican II."

Highly praised, this Constitution ie also the center of much controversy,
especially among thosze concerned about education and the authoritative voice of
bishope, including the Pope, in the Church.

The specific paesage of the Constitution which to some educators appears
88 a thriat is a description of bishops as teachers:

They are suthentic teachers, that is, teachers endowed with the
authority of Chriet, who preach te the people committed to them the
faith they must believe and put into practice. By the light of the
Holy Spirit, they make that faith clear, bringing forth from the
treasury of revelation new things and old (cf. Mt. 13:152), making
faith bear fruit and vigilantly warding off any errors which threaten
their flock (cf. 2 Tim. L:l-L).

Bishops, teaching in commnion with the Rowan Pontiff, are to
be respected by all as witnesses to divine and Catholic truth. In
matters of faith and worals, the bishops speak in the name of Christ
and the faithful are to accept their teaching with religious assent of
soul. This religious submiseion c¢f will and of mind must be shown in a
special way to the authentic teaching authority of the Roman Pontiff,
even when he is not speaking ex cathedra. That is, it must be shown in
such a way that his supreme magisterium is scknowledged with reverence,
the judgments made by him are sincerely adhered to, according to his
manifest mind and will, His mind end will in the matter way ve known
chiefly either from the charscter of the documents, from his frequent
repetition of the same doctrine, or from his mamner of speaking.

Although the individual bishops do not enjoy the prercgative of
infallibility, they can nevertheless procalim Christ's doctrine in-
fallibly. This is so, even when they are dispersed around the world,

lrumen Gentium, Art. 1 to Art. 8.

2I'bid., Art. 9 to Art, 17.
3Ibid., Art. 18 to Art. 2L.
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provided that while maintaining the bond of unity awong themselves

and with Peter's successor, and while teaching suthentically on a

matter of faith or morsls, they cmcxlr in a single viewpoint as the

one which must be held conclusively.

Karl Rahner provides an extended pomnury on this paunga.2 Religious
assent, he says, is an obedient acceptance arising out of one's certainty of
the Christian faith as a whole. It may be as little ae public silence regard-
ing the issue involved. It does not demand that one believes the doctrine in
question, but it does mean that one holds the doctrine, except perhsps pri-
vately. The ambiguity of this position for the scholar is obvious.

Writing about the teaching office of the bishops, John L. McKenzie, S.J.,
clarifies the difference between the faith a man believes and the theology he
holds:

There must be a clear distinction between faith and doctrine.
Faith is the response to revelationj doctrine, the product of theology,
is an understanding and an application of the faith. . . .

o » o historically theology in the Church has been a private
rather than an official enterprise. . . .

vhat 1s the function of Church sathority toward learning? . . .

It should be & relation 31‘ friends and colleagues, not a relation of

hostility or neutrality.

The practical difficulty for the bishops is in separating the doctrines
of theologians from the theologians® faith, Both the bishops and the theclo-
gians mst believe the same faith, Vhether or not they hold the same doctrine

is a question apart; here they may differ. When they do differ, each group

1mid., Art. 25.

Z"chut.ic Constitution on the Church, Chapter III, Article 25," in
Commenégg on the Documents of Vatican II, Vol. 1, ed. by Herbert Vorgrimler,

pp. 208-
Suthority in the Church, pp. 126-28.
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should maintain respect for the freedom of the other.
Considering the rcle of the layman in the Church, luamen Gentium first

urges him to tell his bishop or his pastor what he desires and needs; and to
do &0 with freedom and confidence. The Constitution stresses the point: "An
individual layman, by reason of the knowledge, competence, or ocutstanding

ability which he may enjoy, is permitted and sometimes even obliged to express

1

his opinion on things which concern the good of the Church.® The document

seems to encourage such institutions as diocesan and parish councils and
school boarde and boards of trustees with lay members,

But at the same time the laity--and all Christians--are told to be
obedient: "With ready Christian obedience, laymen as well as all disciples of

Christ should accept whatever their sacred pastore, as representatives of

Christ, decree in their role as teachers and rulers in the Church."2

Then the Constitution pays its respects to the layman again:

let sacred pastors recognisge and promote the dignity as well as
the responsibility of the layman in the Church. Let them willingly
make use of his prudent advice. let them confidently assign duties
to him in the service of the Church, allewing him freedom and room
for action. Farther, let them encourage the laymen so that he mey
undertake tasks on his own initiative. Attentively in Christ, let
them consider with fatherly love the projects, suggestions, and
desires proposed by the laity. Furthermore, let pastors respectfrlly
acknowledge that just freedom which belongs to everyone in this earthly
eity.

A great many benefits are to be hoped for from this familiar
dialogue between the laity and their pastors: in the laity, a strength-
ened sense of perscnal responsibility, a renewed enthusiesm, a more

11umen Centium, Art. 37.

°Ivid.




5k

ready application of their talenta to the projects of their pastors.

The latter, for their part, aided by the experience of the laity, can

more clearly and more suitably come to decisions regarding epiritual

and teuporal mattara.l

The aim of the Constitution in this passage is to acknowledge the
reciprocal assistance and dependence of pastors and laity. The main thruat of
the argument is to enhance the position of the layman. But mentions of the
pastors! fatherly love and of the layman's being obedient, carrying out as- |
signed duties, and working on the pastors' projects appear to indicate that
the layman of the future will continue to have his accustomed subordinate role.

Dei Verbum, "Dogmatic Constitution on Divine Revelation," emphasizes
the importance of Seripture for theology, pastoral preaching, catechetics,
homilies, and all Christian 1natructiam.2 The Decree goes on to encourage
catechiasts and the clergy, especially those active in the ministry of the word,
to hold fast to the sacred Scriptures "through diligent sacred reading and
careful atndy."3 Finally, it urges all the faithful, and especially the
religious, to read the Soriptures frequently snd to augment that reading with
the help of the liturgy, devotional readings, instructions, and prqyars.h

Urging Scripture study, this Constitution does not seem to goyfar

enough., It fails to encoursge the use of the wmost up-to-date texts and

lrd.
2Dei Verbum, Art. 2l.
31bid., Art. 25.
irbta,
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reference books. It does not urge linguistic, historical, and critical studies
It does not press for familiarity with the originsl Hebrew and Oreek. The
clergy, teachers, and Qerious lay persons might have been stimalated to deeper
scholarship, btut the opportunity is lost.1

Since the interpretation of Seripture is often difficult, Dei Verbum
provides certain norms to ald in the uak.‘? Some of these are commonly ac-
cepted by scholars, regardless of their faith or lack of it. Bat others, how-
ever acceptable to students in the Roman Catholic tradition, may appear to
limit objectivity and academic freedom.

Specifically, the Constitution advises that in the interpretation of
Scripture the exegete mist remember the tradition which livee in the whole
Ctmreh,3 the harmony which exists between the elements of faith, and the
Church's judgment which prevails over any intqrpretation.h

Problems arise in identifying that tradition and the validity of the
assumptions, if any, lying beneath it, in weighiné the elements of faith, in
distinguishing elements truly of faith from those that are not properly such,

and in knowing at a given point in time what the authentic judgment of the

1C;;t'. Frederick C. Grant, "A Response," The Documents of Vatican II,
Walter M. Abbott, 5.J., gen. ‘do, P 131.

2Dej Vertum, Art. 12.
3bid., Art. 10 and Art. 12,
Lrbid., and Art. 23.
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Church may be.

Even when these problems can be solved, the non-Catholic student of
Seripture is likely to feel uneasy with the scholarship of Catholics. He is
bound to wonder what the Catholic exegete wight have said, what influence
tradition, faith, and a poseible judgment of the Church may have exerted on
the thinking of his Catholic peer. The non-Catholic scholar in any case is
bound by the responsibilities of his profession to suspect the interpretation
of Catholics until he can rationally reach identical conclusions for himself,

What the non-Catholic scholar fears is censorship, and what he longs for
is a statement supporting the scholar's liberty of conscience, his duty to
follow truth wherever it leads, his responsibility to God and His truth,
rather than to ecclesiastical authorities and their traditional interpreta-
tions.l

Unitatis Redintegration, "Decree on Foumenism," in its concern for a new

Christian unity, does not overlook the contributions to be made by scholars.
To understand the outlook of Christians who are not Roman Catholics, "study

is absolutely required . . . , and should be pursued with fidelity to truth

and in a spirit of good vin."2

When they are properly prepared for this study, Catholics need to
acquire a more adecuate understanding of the distinctive doctrines of
our sepsrated brethren, as well as of their own history, spiritual and

1ct. Frederick C. Grant, "A Response," in The Documents of Vatican II,
Walter M. Abbott, S.J., gen. ed., pp. 131-32,

%Unitatis Redintegratio, Art. 9.
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liturgical life, their religious psychology and cultural background.

Of great value for this purpose are meetings between the two sides,

especially for discussion of theological problems, where sach can

deal with the other on an equal footing.l

Thinking of those who one day will bes missionaries, priests, and bishops,
the Decrees advises that "instruction in sacred theology and other branches of
knowledge, especially those of a historical nature, mst also bs presented
from an ecumenical point of visu."2

The "Decree on Ecumenism® is surely welcowe for its commitment to the
ecumeniocal movement, It encourages every ecumenist, and explicitly those
concerned about basic theological issues.

But the Decree alsec holds back a little. It insists that those who
participate in ecumenical discussions be competent and work under suthorita-
tive guidanoe.3 Such insistence has its merits, Competence is egsential.
But there is no particular way to certify, as it were, an ecumenist, no
standard of comwpetence. As a result, Catholic ecumenists, and partioularly the|
clergy smong them, msy feel somewhat intimidated. For it would appear that a
bishop may declare any individual ecumenist incompetent and leave the
ecumenist vith'no neanes of establishing his status before his peers of whatever
faith.

Mentioning “"authoritative guidance" may have the same sffect, Of course

Yuid,, Art. 9.
%Ivid., Art. 10.
Jnitatis Redintegratio, Art. 9.
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guidance from authority, that is, from the bishop who is in fact and faith the
officisl teacher in his diocese, may be needed and welcoms. Baut given some
past experiences, authoritative guidance may be feared as a heavy hand of
restraint holding back rather than pushing the ecumenical movement. As so
often in the Church, a problem arises because of the existence of nearly un-
limited authority residing in the bishop at the top, without checks or bal-
ances elsewhere in the structure.

Dignitatis humanae, "Declaration on Religious Freedom,® is concerned

with religious liberty as a civil right. According to the Declaration, man,
because of his human dignity, is entitled to be free in the practice of his
religion. Always bound in conscience to seek out and obey objective norms of
truth and proper ccm‘.hzcts,1 a4 man who 18 in error still maintains a right to
"immunity from cocrcion?2 in matters religious.

Accordingly, while & child is immaturs, it is the parents' right to
deterumine his religious education. But once the child reaches maturity, the
parente cannot impose their belief upon him.3

The Declaration does not touch the issue of freedom within the Church.
Rather, it urges tﬁe ftithfhl to form their consciences under the guidance of

Church authority:

Ipignitatis humenae, Art. 3.

21bid., Art. 2.
3cf. A. . Carrillo de Albornos, Religious Liberty, pp. 63-65.
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In the formation of their consciences, the Christian faithful
cught carefully to attend to the sacred doctrine of the Church. The
Church is, by the will of Christ, the teacher of truth, It is her
duty to give utterance to, and authoritatively to teach, that Truth
which is Christ Himself, and also to declare and confirm by her
authority those princip}o of the moral order which have their origin
in human nature itself.

But in the case in which the teaching of the Church is not proposed as
infallible, is there any principle relating freedom of conscience to authentic
magisterial authority? John F. Dedek proposes this answer:

The individual Christian conscience has the same kind of freedom
‘before authentic non-infsllible teaching as it does before Church
law. « « o Magisterial teaching is normative for the Catholic conscience:
It is presumably true and generally binding. But that is not to say
that it is necessarily true or binding in every situation. . . .

The freedom of conscience to depart from ecclesiastical law or to
refuse assent to authentic non-infallible teaching is based on objective
groundss either the law goea not in fact represent the moral good or
the teaching is not true.

Father Dedek's article was written before Pope Paul VI published his
encyclical Humanae Vitae, "Of Human Life." Yet Father Dedek anticipated the

theological issue which brought certain theologians, notably some teaching at
the Catholic University of America, to announce that a married couple, aware
of the tesching of Pope Paul, may still act counter to it, relying on the judg-
ment of their consciences.

But some American bishops dernyy that a wmarried couple, however prudent,

is free to follow the dictates of conscience rather than the statement of

Ipignitatis humanse, Art. 1k,

2npreedom of the Catholic Conscience,” Chicago Studies, VII (Summer,
1968), P 122,
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Pope Paul. And some of these bishops have punished various theologians and
teachers for insisting that an informed comscience mist ultimately guide con-
duct,
The bishops concerned see theologians challenging authority. The
theologians, in turn, see bishops threatening freedom. Dignitatis humanae

offers no aid to either side. It fails to consider the contest of freedom
versus authority in the Church.
Inter mirifica. "Decree on the Instruments of Social Commnication,? is

concerned with such mass wedia as the press, cinems, radio, and television.
The Decree admits that the Church has a duty to use the mass media and use them|
effectively in her prcnching.l It spells out that duty in some detail:

1. The Catholic press is to be established and then supported.

2, Filme are to be produced and shown.

3. Decent radio snd television programs, particularly those suitable
for family fare, are to be encouraged.

L. Catholic radio and television stations of excellent professional
quality and forcefulness are to be establishcd.2

To uphold that duty responsibly, priests, religious, and laymen must be
trained in the mass media. Actors must be trained for the theater. Critics
mst be prepared in literature, movies, radio, television, and other fields;
they should know their specialties so well that they will be able to render

Judgments presenting moral issues in the proper light. In general, laymen are

Ynter mirifics, Art. 3 and Art. 13,

2Ibid., Art. 1.
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to be instructed in art, doctrine, and ethics, so that they will have a rounded
formation animated by the Christian spirit, especially with regard to the
Church's social doctrine. All this ocmlls for an increase in the number of
schools, faculties, and institutes in which movie, radio, and television
writers, journalists and others can be prapared.l

Purther, statements and explanations of Catholic doctrine on the right
use of mass media should be included even in catechetical instruction for all.
In fact, at every level of Catholic schooling, in the seminaries, and in
groups of the lay apostolate, programs for the right use of mass media,
especially for minors, should be encouraged, multiplied, and structured
according to the principles of Christian bohuvior.z

Individual members of the Church, moreover, "are duty bound to uphold
and aesist Catholic newspapers, magasines, movie enterprises, radio and tele-
vision stations and prognu."3

The most important element in Inter mirifica, "Decree on the Instruments

of Social Communication," is perhaps its assertion of men's right to informa-
tion about affairs which affect them individually and collectively, each ac-
cording to his cirenmatancea."‘ The Decree calls upon "c‘ei‘vil authority, more-

over, "to defend and protect a true end just availability of information."

1bid., Art. 15.
2_{@2._9_., Art. 16.
3Ibid., Art. 17.
brmd., art. S.
Srbid., Art. 12.
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In these passages the Decree bresks out briefly from its concentration on
issues of Catholic interest and speake broadly to all mankind.
Vhatever its merite, Inter mirifica has suffered much criticism. The

Decree appears fearful of the wass media. It seems to be restrictive in
spirit, favoring censorship, news management, and controls over the communica-
tions media. It stands for men's right to information, but it emphasizes
restraint more than freedom of speech and communication.

The Decres tells everyone involved, such as the consumer, the creators,
and officiels of govermment, to know and apply the norms of morality to the
communications media, to consider the subject matter, to weigh the
circumstances, and to regard the intcntion, the sudience, the place, and the
time.! To members of a pluralistic society such as that of the United States,
such advice, however phrased, sounds quarrelsome., Surely responsible men of
good will who are not Catholic fear the imposition of a morality they see as
distinctively Catholic.

Again, the Decree warns those who use the mass media that they must in-
form themselves of the judgments of competent authority regarding the content

of the mediu.2

Once more, thoee who are not Catholic shy eway from the men-
tion of a "Competent authority." Is that authority some board created by or
made up of Catholic bishops? Conceding the bishops have a responsibility to
advise their flocks, what influence will their action have on the rest of the

nation?

1rbig., Art. L.
2Ibid., Art. 9.
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The Decree asks for the creation of a national Catholic office to foster
and coordinate efforts to help the Catholic faithful form true consciences
regarding the use of the mdia.l Such an office is unlikely to finé its voice
among those who do not share the Catholic faith and moral position. And there
is a further difficulty: sometimes Catholics are in disagreement among them-
selves concerning an issue of faith and worality. In such cases, one wonders,
where will a national office take its stand, if indeed it does at all? It
would seem possible that such a national office might exacerbate feelings and

augment confusion,
Inter mirifica cautions ocivil authority not only to ensure the availa-

bility of infomtim, but also to foster m’lig.’u:an,2 culture, and fine arts,
to protect consumers, and to assist projects that otherwise could not be
initiated. But at the same time it demands the enactment and enforcement of
lsws which will protect public morals and social progress from misuse of the
mass media and guard young people from dangerous shows and lituramre.3 Cer-
tainly civil libertarians rebel against such demands, however warranted the
law may appear to be to others.

Inter mirifica removes some sting from its censorial tone, however, by

admitting that the chief moral responsibility for the use of the mass media
rests, not with Church or civil authority, but with media people themselves,

lrbid. Art. 21.

%cf. Dignitatis humanae, "Declaration on Religious Freedom."

3nter mirifica, Art, 12.
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"newsmen, writers, actors, designers, producers, exhibitors, distribntoia,
operators, and sellers, critics, and whoever else msy have a part of any kind
in making and transwitting producte of eomnicatim."l

To conclude: Inter mirifica sounds narrow and restrictives narrow,

because it concentrates so much on ecclesiastical interests and so little on
the needs of men generally; restrictive, becsuse it attends so much to the
risk inherent in the mass media and so little to their potential for human
betterment,

Regarding the feelings of certain journalists and theologians at the
Council when this Decree was about to be signed, Xavier Rymne reports:

Criticism of the final version of the Comminications Decree was
summed up in a statement issued on November 16 by three American news-
men, John Cogley of Commonweal, Robert Kaiser of Time, and Michael
Novak, correspondent for the Kansas City Catholic Reporter, the Boston
Pilot and other papers. The statement was also countersigned under the
words "This statement is worthy of consideration® by four notable
theologians: Father John Courtney Murray, S.J., Father Jean Danielou,
S.J., Father Jorge Mejis, S.J., and Father Bernard Haring, C.SS.R. It
c¢laimed that the proposed decree was "not an gg%ommnto, but & step
backward,” and said that where the document was "not vague and banal,
it reflects a hopelessly abstract view of the relationship of the Church
snd modern culture. It deals with a press that exists only in text-
books and is unrecognizable to us.® Singled out for censure were the
"noralistic emphasis and simplistic treatment of the difficult problem
of art and prudence (section 5)," its failure to mention the obligations
of those who should be the sources of information (section 11), the
implication that it was "endowing the Catholic press with a teaching
suthority and near-infallibility that is neither proper to journalism
nor helpful to the formstion of public opinion in the Church” (section
14), "the setting up of an intermediate ecclesiastical asuthority between
the individual communications worker and his employer" (section 21), and
giving "the state an suthority over mase media which is dangerous to

Ibid., Art. 11.
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political liberty everywhere and which in some countries like the

United States is prosoribed by constitutional law" (sections S and 12).

They esserted, finally, that "it may one day be cited as a classic

example of how the Scfond Vatican Council failed to coms to grips with

the world around it."

Educators are likely to sympathize with those criticisms and turn away
from this Decree with the feeling that the beneficial possibilities of the
media have hardly been realized.

In conclusion: The seven documents considered in this chapter describe
responsibilities and freedome appropriate to individuals and groups at various
levels in the Church and in society at large. At the same time, they also tend
to quiet public disagreement, enlarge controls, restrict freedom, and emphasize
the importance of suthority, guidance, and censorship. Consequently, while
these documents encourage teachers, schelars, and others to assume re-

spohaibility and exercise freedom and while Gaudium et Spes promises academic

freedom, the total situation they desoribe so limites freedom and responsibility
that many educators in the Church feel threatened and educators outside the

Church are repelled.

Ime Second Session, pp. 257 and 260,




CHAPTER VII

SUMMARY AND CONCLUSIONS:
EDUCATIONAL VIEWPOINTS
OF THE SECOND VATICAN

COUNCIL

The Roman Catholic Church is one of the great @ducational agencies in
the world., The documents of the Second Vatican Council, clarifying teaching,
updating doctrines, altering emphases, recommending techniques, establishing
policies, end renewing dedication, will surely modify Catholic education.
Moresover, the Council documents will affect education that is not defined as
Catholic, in so far as teachers and institutions alike may be influenced by the
activity of the Church.

The major theme of these documents concerns the importance of human dig-
nity. Because of his human dignity, a person is to be loved and roapoctgé. He
is entitled to the benefits of this world, including information, education,
and culture. He cannot be victimized by discrimination. His voice should be
heard and his efforts should be influential: in the church, for instance,
through lay action; in politics, through democracy; in education, through re-
search, writing, and teaching.

Becauee of his humanity he wmust be free. HNaturally he mist be free to
practice his religion. Catholics must be prepared for ecumenical dialogue and

effort. Christians must offer non-Christians friendship and join with them in
66
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works to benefit mankind.

Related to human dignity and its consequence, freedom, is responsibility.
Every human being must act responsibly for his own good and to the benefit of
others. According to the principle of subsidiarity, responeibilities should
be upheld at the lowest possible level. Parents, then, are responsible for the
ecducation of their children, pastore for the religious instruction of their
parishoners, and the bishops of a nation for the country's liturgy. According
te the principle of collegiality, peers should collaborate in common enter-
prises. The American bishops, for instance, should confer to form a national
pelicy concerning the future of Catholic elementary education, and professors
in the same academic discipline should join together to assist each other in
research and teaching.

The aim of education, says the Council, is to prepare & man to act
responsibly.

Another theme of the Council concerns the importance of Scripture.
Seripture is part of the human culture and heritage. But Seripture mst be-
come more significant to Catholics. The scholars must understend and explain
its mesning; the liturgiste must rely on it morej; the homilists must preach it,
the catechiste and the theologians must make it the beginning and focus of
their teachings.

The final theme of the Council is summed up in the word "pastoral.” The
Council does not concentrate sc wmach on matters of dogma and law as it does on
the care of men. And it is concerned ﬁith the needs of the here and now as
well as with those of the hereafter. The long "Pastoral Constitution on the

Church in the Modern World"” shows this concern and aim of the Council better
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than any other of the documents.

These, then, are the themes of the Council: to take a pastoral approach,
to stress Scripture, and to recognize the dignity, freedom, and responsibility
of the human person.

Applying these themss to education in the most genersl sense, the Council
is interested not only in religious education, but in all education. It asks
implicitly for an integrated curriculum, child-centered, socially oriented,
concerned with the intellect, will, and emotions. Further, it commits the
Church to mass education at the elementary and secondary levels and to a total
educational enterprise, involving every means from schools to mass media and
assisting every person, regardless of age, religion, nationality, or state in
life. »

In 8o far as Catholic institutions are concerned, the Council presumes
that Catholic schools will remain, even in mission aress, and so will
seminaries. Bat pastors are not told to establish schools. Rather, they
should adapt to the needs of their unique situations and offer all their
people the best educational program they can devise. And Catholic institutions|
of higher learning are asked to strive for exvellence, rather than numbers,

To survive and provide for the best in education, Catholic institutions
at all levels should not be afraid to cooperate with other schools. They may
share facilities, buildings, and faculties. They may jointly sponsor lectures
and activities in the fine arts, music, and drama, They may enter inte joint
research projects and shared time plans.

These principles of education are applied throughout the Council docu-

menta, Yet the Council did not pretend to touch all educational problems. It
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did not have time, and it wanted to leave further guidance to others. A post-
concilar commigsion on education is still at work. A Directory of practical
conclusions based on the conciliar texts and expressing the mind of the bishops]
of the Council remains to be published. And episcopal conferences around the
world are to establish local policies for their areas.

The work of the Council, then, is incomplete; in a sense, it still goes
on. Many modifications are under way.

First, theology éournn need to be rewritten to include an approach both
biblical and historical. Moreover, they nesd to be related to the liturgy.
Introductory courses and caur#ea in theological research should be provided fon
the first year student of theology. At the same time, those who have been
ta@chin‘g theology for years need to begin systematic retraining, so that they
will be better able to incorporate data from biblical studies, history,
patrology, the liturgy, end the social sciences into the courses they teach.
Anyone beginning to tsach theclogy for the first time is under great strain,
trying to make so many adaptations at the begimning of his <mmer.l

While the progressors are retraining and the courses are being
reorgenised, Catholic schools of theology have an opportunity to remodel their
courses of study on the pattern of the American graduate schools.

The student desiring to be admitted should have a bachelor's degree.

Whatever his major, he should have a minimum of twelve semester hours credit

101’. Rev. Karl Rehner, S.J., "The Task of Theology after the Council"
in Vatican II, An Interfaith Appraisal, ed. by John H. Miller, C.S.C., pp. 589~
98 and Fev. Walter Marghardt, S.J., "vatican II and Catholic Theology in
America," ibid., pp. 626-L1.
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in theology and twelve semester hours credit in philosophy and a grade point
average high enough to predict success in graduate studies.

In his first year he should take an introductory course in theology, one
in theological research, and a& minimum of one course each in Scripture, dogma,
and pastoral theology. He should take no more than twelve semester hours for
credit in any semester of his program.

He should aim immediately at earning a master of arts degree in theology.
For this degree he must pass a proficiency examination in one of the languages
needed in his atudies: Hebrew, Oreek, latin, French, German, or whatever is
appropriate for his course work and thesis. He must also take a comprehensive
examination on his first year's course work and present an acceptable thesis,
As an alternstive to the thesia; he may earn an additional six semester hours
credit through course work.

In this program some students should be able to earn master of arts de-
grees in theology a2 early as the conclusion of their first year of graduate
study; most students should complete their programs by the middle of their
second year of study.

Going on, the student should attempt to complete doctoral studies. He
would have to take forty-eight semester hours work beyond his master's degree,
pass a proficiency examination in a second appropriate language, pass alsc a
comprehensive examination on his entire doctoral program. Some students could
accomplish all this by the end of their third year of graduate studies; most
|students should finish their courses and e xsminations before the end of their
fourth year. They could write their doctoral dissertations during their fourth

year, or immediately afterwards, as time is required.
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Perhaps one-third of America's Catholic theological students could earn
doctor of philosophy degrees about the time of their priestly ordination, if
this program is tried. The others should have master of arts degrees and addi-
tional graduate credit.

Students who prove not capable of graduate studies and whose grade point
averages fall low, should be dropped from the schools of theology. Rarely
should they be admitted to some alternate, non-degree program. Advanced de-
grees are becowming ordinary enough among the American Catholic population that
prieszts should be expected to have earned them.

This suggestion for restructuring American Catholic theological schools
assumee that the schools will offer studies at a truly graduate level. HMany
of the present schools cannot. They would never eam accreditation. They
should close. Their students and facilities should be concentrated. In the
end, the United States should have no more than ten Catholic achools of
theology, & ratio of one to approximately four willion Catholics., Ten
excellent graduate schools of theology could give the United States wore than s
well educated clergy. They could provide the nation with a great mumber of
vwell trained theologiasns, including priests, brothers, sisters, and laity.
Moreover, these schools could attract persons of other faithe. They would
raise the level of our nation's religiocus culture and further ecumenism. They
would be conciliar in every respect, and they would be better seminaries than
the Council asked.

This suggestion for & new kind of program of theological education im-
plies a criticism of present practice. Other oriticisms of Catholic education
are in order. As Monsignor (now Bishop) Mark J. Hurley says: ™"Objective, wonﬂ
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trenchant, criticism will be a service, whereas silence or dismissal will be a
distinct disservice or lose."l

The "Declaration on Christian Educstion" assumes that the Church should
contirue to operate its schools. Bat there is little research testing that
sssumption, just as there has been little planning behind the growth of
Catholic schools. A large mumber of priests, brothers, and sisters are
engaged in education, and so are a growing number of lay persons. No one knows
how much money is being spent. Are Catholic schools sbeorbing an undue
proportion of funds and personnel? Perhaps the Church could provide better
education by concentrating on a particular level of schooling. Pérhaps the
Church could form a better Christian community by concentrating on educating
the qhildren of a particular group of parents or from a particular type of
environment. Perhaps the Church should cpcciiliu in some way: working with
the anti-poverty program, Operation Head-Start, the Job Corps, job retraining,
and so on. Perhaps the schools should be phased out and replaced bty centers
for formation and catechetical training. Perhaps a massive effort should be
made with educational television. But if the wisdom of maintaining the
Catholic schools is assumed, these and other possibilities are likely to
remain unexplored,

The Declaration commits the Church to mass education at the elementary
and secondary levels and reminde parents that they are obliged to send their
children to Catholic schools. Rut the Church could not possibly finance or

1"?rafaco,° in De Educatione Christians--The Declaration on Christian
Education of Vaticen IT, Second Vatican Council, p. 12.
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staff the schools she would need if every Catholic child were in a Catholic
school. Even now, some persons queation whether or not the concentration of
efforts in the Catholic schools has not led to neglect of Catholice in other
sv:hools.:L

The Council asks for government aid to parents who wish to send their
children to Catholic schools. Pat, as Mary Perkins Ryan inéioatas,z Catholics
would be unable to staff and sdminister the many new or expanded schools which
they would then need. And as Catholic teachers and administrators joined
Catholic children in moving from the public to the Catholic s&chools, Catholics
would be isolating themselves further from other Americans and lose interest in
public education.

Government aid to parents and pupils in the form of suxiliary services
is helpful, but it pays only part éf the total costs usually connected with
education. It does not provide distributive justice for Catholic pupils and
their parents. Moreover, government aid for auxiliary services may ease ed-
ucational costs for Catholics for a time and so postpone serious examination
of the future of Catholic education in the United States.

Shared time plans are attractive. But they undermine in part the phil-
osophical poaition justifying Catholic schools. They do not allow Catholic
doctrine to pervade all that the student is taught. They shatter curricular

integration.

lcr, Mary Perkins Ryan, Are Parochial Schools the Answer? Catholic
Education in the Light of the Council, pp. 3-17.

2

Ibido’ ppc 171"730
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Ultimately, Catholic education in the United States must face charges
such as these:

« o « broadly considered, goverrment schools are typically superior
to Catholic achools at every level--with, of course, many notable ex-
ceptions. Administrators, teachers, and guidance workers in government
schools are typicalli better prepared professionally than their Catholic
school counterparts.

Faculties of Catholic universities publish far fewer books and 2
scholarly articles than do the faculties of secular universities. . . .
That these charges are founded in fact is conceded implicitly by the low

salary scales prevailing in Catholic education in the United States. These
low salaries are sometimes justified by admitting the professional shortcomings
of Catholic school pcraonna1.3
Another fact to be considered is the motivation of those non-Catholics
who enrcll in Catholic schoole., Sometimes these are blacks trying to avoid
some of the problems of the local public elementary and high schools. Bat some¢
times they are whites who live in a neighborhood in which the Catholic school
enrclle few or no blacks and who are attempting to avoid an integrated educa-
tion. And sometimes in college these non-Catholic students are those who could
not meet the admissions snd achievement standards of public and private insti-
tutions.h
Because of their non-Catholic students, some Catholic institutions, par-

ticularly colleges and universities, fear being "toc Catholic." In such

]'Jams Michael lee, "Catholic Education in the United States,” in
Catholic Education in the Western World, ed. by James Michael Lee, pp. 263-6L.

%rbid., p. 301.
3ce. 1bid., p. 280,
thido, P 2‘"10
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departments as economics and sociology, for instance, they omit consideration
of Catholic social doctrine. In their law schools they teach nothing of the
philosophy and ethics of law beyond the prescriptions of the bar association.
Except for their departments of theology and their formational programs, these
schools would not be Catholic at all.

Bat some institutions do not fear being excessively Catholic. Rather,
| they are afraid of not being Catholic enough. These schools often have a great
number of lay persons on their staffs. They seem to identify being Catholic
with their being administered and staffed by clergy and religious. Their fears
are false, in the light of Vatican II. The Council advises bringing laymen
even into responsible executive and policy-meking positions. Adumittedly, the
Council occasionally seems paternalistic toward the laity. It advises them to
accept whatever their pastors, in their role as teachers, decree. And it
allows no opening for democracy in Church affairs. But in spite of these
lapses, the Council taken as a whole recognizes the importance of the laity
among the people of God and encourages them to speak and act in all that
concerng them, including education.

A far bigger problem in Catholic education is to relate authority and
thekmagisterium to freedom and professionalism. In wmany of the documents of
the Council, the tension between these forces is evident. The struggle is
apparent &lso at all lgvels of Catholic education in the United States, tut
especially in higher education.

The "19L0 Statement of Principles on Academic Freedom and Temure" of the
American Association of University Professors can serve as a starting point for

discussion since it has influenced the thinking of wmost American educators.
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The Statement, in brief, demands freedom for research, teaching, and learnings
it considers tenure as a means to econowic security and to freedom in research,
publishing, teaching, and extramral activity; it provides that limitations of
academic freedom because of religious or other aims of gn institution should
be cleariy stated in writing at the time of appointment; sand, finally, it sets
up procedures for dismissing teachers. These professional norms are sometimes
disregarded in Catholic institutions. In fact, the administrators of some
Catholic colleges, particularly smaller ones, so oppose the position of the
Asgociation that they prohibit teachers from setting up local chaptera.l of
itself such a prohibition violates professional freedom and concilier
directives.

Bat if research is to be done, as the Council advises, teachers snd stu-
dents alike must have access to resources, including people, and time, Prior
censorship and prohibition of books, by the Church 1tself? or by administrators
and librarians, cught to be eliminated. Research and study should not be
slowed by concern for imprimaturs. An author should not need to have his work

stasped with a nihil obstat and even a prior imprimi potest. A fortiori, an

author who has been denied an imprimstur by his bishop ought not to be for-
bidden by that bishop to seek the imprimstur of another.

If they are necessary at all, the activities of tho Congregation of the
Doctrine of the Faith and of the Pontifical Biblical Cowmission should provide

for just, impartial, and cpen examination of issues involved. For Americans

1bid., p. 303.

2Codex lurie Canonici (Romae: Typis Polyglottis Vaticanis, 1918),
Cc. 138L-TL0S,
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the doings of these offices will appear unjust until their proceedings parallel
those of American courts.

Above all others, Seripture scholars should enjoy freedom in research.
In return for freedom, they should be able to make the greatest contribution
to dogma and doctrine. It may be expected that on occasion the view of a
Seripture scholar or of a theologican may be in conflict with the views of
others, scholars or bishops. In such instances, all concerned should be care-
ful to distinguish knowledge, which is certein, from opinion, which is not.
Ultimately, if conflict persists, scademic freedom will best be preserved by
allowing the scholar to be judged by those in his own disoipline, as the Amer-
ican Association of Univeraity Professors suggests. If a judgment is given
from outside the appropriate professional group, orthodoxy may of course be
preserved, but the snsuing damage to the morale and research of other scholars
in the Church may be the greater loss. Allowing a scholar to be Jjudged by his
peers is simply an application of the conciliar doctrine of collegiality.

In addition, every institution of higher lsarming should have a policy
favoring sabbatical leaves for the purpose of full-time research. This policy
should apply equally to all: clergy, religious, and laity. A policy of this
kind is one way of carrying out the conciliar directive of supporting research.

NHo institution at any level should negleot btudgeting funds for research.
Where competent researchers are not members of a school's staff, such persormel]
should be found elsewhere., Once more, an arrangement is suggested that con-
forms to conciliar thinking. No diocesan school office can afford not to be
engaged in research.

Permanent centers for interdisciplinary research, especially concerning
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the relations of theology to the human sciences, are needed if progress is not
to be accidental and ,opiaodic.l
Controvargial speakers, including those who oppose a Catholic view on
some issue, ought to be allowed to meet and address faculties and students

3 ynecluding

alika.z The "Joint Statement on Rights and Freedoms of Students,®
the interpretations appended by the endorsing professional organizations,
should be a sufficient guide for understanding the rights of all concernedj any
other additional interpretations should be given in writing and in advance by
the trustees of individual institutions,

Free access to information should also include opportunities to attend
meetings and conventions where professionals in the various fields come to-
gether. These opportunities should not be limited to contact with Catholic
organizations exclusively. A sister, for instance, should be able to attend
conventions of the American Sociological Association as well as those of the
American Catholic Sociclogical Society.

Freedom to learn should not be obstructed by efforts at indoctrination,
and most especially in seminaries and housee of sister formation,

Neither should the freedom to learn be hampered by a bishop's preventing
a qualified scholar ol@rie from teaching in hies diocese. To prevent a teacher
from sasuming a position for which he q ualifies is to interfere with his aca-
demic freedom and that of the scholars whe want him as an associate and of the

1cf. Abbe Francois Houtart, "Suggestions for Doctrinal Development," in
Vatican II, An Interfaith Appraisal, ed. by John H. Miller, C.5.C., p. 5i7.

2cf, Paul Blanshard, Paul Blanshard on Vatican II, pp. 105-10.

3cf. AAUP Bulletin, LIV (June, 1968), pp. 258-61.
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students who hope to learn from him.

It follows that clerics and religious who desire to do so should be
allowed to teach in institutions not under Catholic control. They should be as
free as other academic persornnel to seek employment where they will. A special
ecclesiastical jurisdiction, paralleling that of the Military Ordinariate
governing chaplains, could be sst up to ewbrace those clerics and religious who
wish to teach. If such a jurisdiction existed, these teachers would be free to
teach in any school, Catholic or not.

Neither should freedom to learn be crippled by rules prohibiting certain
classes of people from obtaining academic degrees. Until the 1960's no
Catholic university permitted a layman to obtain a doctorate in theology.l
Even now, many institutions empowered to grant theological degrees refuse to
aduit laymen.

When speaking of acadewic freedom the Second Vatican Council concentrated
on freedom of research, teaching, and learning. It did not mention tenure, the
second element in acadewmic freedom. But it appears that freedom cannot exist
without some assurance of tenure. It follows from the nature of academic free-
dom that & cleric, religious, or lay person should not be subject to ecclesi-
astical action affecting his academic status, unless in accord with conditions
specified in the contract signed by both the teacher and the institution
employing him. In doubtful cases, the security of the individual should not
be threatened, since the sgecurity of the institution is already beyond chal-

lenge. The Chnrch'and its echools will survive any teacher, however

1sames Michael Lee, "Catholic Education in the United States,

" in
Catholic Education in the Western World, ed. by James Michael Lee, pp. 293-%4.
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troublesome. In general, non-academic persons such as local ordinaries and
superiors of religious communities should avoid wielding authority cver aca-
demic communities and persons.

Philoaophicany, the expression "scademic freedom® does not mean the same
thing to the academic community of the United States as it does to the bishops
of the Second Vatican Council and to the ordinaries and religious superiors
acroas the ccuiatry, The Council's philosophy is traditionalist, supernatural-
ist, and realist, It tends to emphasize academic responsibility rather
academic freedom. It does not see indoctrination as abhorrent. Bat this
philesophy is going cut of fashion in the American academic community. Aca-
demic people in the United States tend to accept a philosophy wore modernist,
critically naturalist, and pragmatic. They hold freedom as a parasmount value,
They expect that free men will enforce responeibility upon their peers, without
outside action. The bishops end religious superiors should see "the signs of
the times,” to quote the Council. They should clearly differentiate between
their authority to rule and their authority to teach. They must remsmber too
that the magisterium includes, in a sense, the entire people of God, the whole
Church. All have received revelation from God, not merely the bishops. They
might remember these words of the late John Courtney Murray: "Authority is
indeed from God, . . « The freedom of the human person is also from God, and it

is to be used in community for the benefit of others, "l

1"l"raed':un, Authority, Community,™ in Freedom and Authority in the West,
ed. by George N. Shuster, p. 15.
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To conclude: The sixteen documents of the Second Vatican Council affirm
the Church's dedication to education as a means to promote the understanding of]
faith and the betterment of mankind. They commit the Church to using every
means such as traditional and modern, formal and informal, to educate men of
8ll ages, classes, nations, reces, and religions. The documents are especially
significant for their emphasis on the needs of wodern man and on the importance
of Seripture, particularly in theology and the liturgy.

Rt the documents are not always consistent. They urge ressarch, Yet
without any known research, they assume unor;tiaall;' that the Church should
perpetuate its schools and simultaneously enlarge its other efforts in educa-
tion., PMurthermore, they insist on the need for authority in the Church, but
also on the need for freedom, collegiality, subsidiarity, and shared reeponsi-
bility. Yet the;:do' not delinsate with precision how these diverse elements
are to be raconc;.hd. AWentb they leave that problaem for the philosophers
and theologiane of education.




APPENDIX

SOME EDUCATIONAL ACTIVITIES
SUGOESTED B THE COUNCIL

The Seconc Vatican Council calle for the existence of a great mumber of
educational activities: schools, institutes, special programs, etc. Many of
these are mentioned in the preceding text. Below are listed others, selected
for inclusion tecause they would be new or uncommon in the United States.

A, Concerning the Liturgy:

1. Institutes to train brofapaora who are to be appointed to teach
liturgy in seminaries, religious houses of study, and theological
facultiesl

2. Commissions on the liturgy, sacred music, and sacred art or one

commigsion concerned with all three areas in each dioeesez
3. A separate liturgical commission for each ecclesiastical terri-
tory with its own conference of bishaps3
L. Restoration of the catechumenate for adultsl

5. Higher institutes of sacred msics

1sacrosanctum Concilium, Art. 15.

2Tbid., Art. LS.
31bid., Art. bL.

Lroia,, Art. 6L.
Srbid., Art. 115.




B.

Ce

D.
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6. Oermine liturgical training for compesers and aingersl
7. Schools and academies of sacred art?
B. Instruction in the history and principles of sacred art for
seminarians during their yeara in philosophy and theology3
Concerning the mass medias

Schools, faculties, and institutes in which movie and television

writers, journalists, and others may acquire a rounded Christian

formation, especially regarding the Church's social doctrinsb
Concerning priestly formation:

Pastoral institutes, conferencee, and projects for the younger
clcrgys
Concerning the laity:

Centers of documentation and study in theology, anthropolegy,

psychology, sociolegy, and methodology for the laity, in all fields

of the tpoltolnte6

Lnsa,
’Ibid., Art. 127,
31bid., Art. 129,
Urnter mirifica, Art. 15.

Soptatam totius, Art. 22,

6Agpatolican Actuositatem, Art. 32,




E.

F.

G.

8L

Concerning the missions:

1.

2.

3.

ho

5.

Catherings, courses, and diocesan and regional schools for
catechistal
Fefresher courses on biblical, theological, and pastoral studies
for priest miaeiontriuse
Special, organized apostolic training for missionaries, consisting
of classroom learning and practical oxarciaesB

Missiological institutes or other faculties or universities to
prepare some missionaries with exceptional thoroughnessh
Pooling of resources within an episcopal conference for the
establishment of seminaries, schools of higher learning and
technology, and pastoral, catechetical, liturgical, and

commuinications oenteras

Concerning the Church in the modern world:

Institutions to train persons to serve in the developing nationeé

Concerning priests:

1.

International lowinnriea7

lég.Gontes, Art, 17.

°Tbid., Art. 20.

31vid., Art. 26,

brpig.
5Ibid., Art. 31.

Sasudium et Spes, Art. 88.

7Preggz;erorum Ordinis, Art, 10,




8s
2. Libraries, centers of pastoral studies, congresses, courses, and
programs of study so that priests may pursue studies and learn
methods of evangelization and of the apoatol».tc&1
3. Courses on pastoral methods and theologiocal science designed for
new pastors, for those in & new pastoral activity, and for those

new to a diocese or cmxntry2

rvid., Art. 19.
°Ibid.
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