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CHAPTER 1
INTRODUCT ION

Background of the Problenm

During the last two deczdes there has been an increas-
ing awareness of the relatlionship between education and the
types of jobs that satisfy. Education is a de?elopmental
process, The better educated individuals, that is, the more
developed, have been among thosge indicating greater dissatis-
faction with routine or mechanical jobs that require no deci-
sion making on a level of responsibility. 7

This was evident in & study of Detroit auto workers
which compared job satisfaction and men%al~health.1 The Gen-
eral Motors strike in 1972 in Lordstown, Ohio, was inter-
preted as stemming from the same conditions:s *, . .it is not
so0 much the physical nature of the work as its constant, re-
petitive unsikilled nsture that is being resisted by assembly-
line workers, who are more educated and have higher expecta-
téomsc"g In Sweden, with its generally higher level of edu-
cation (i.e., development) for its population as a whole,

foreign unskilled workers have largely replaced natives in

1Arthur Kornhauser, Mental Health of the Industrisl
Worker {New York: John Wiley 8nd Sons, 1nC.: 1965)s P. 85.

2New York Times, January 23, 197241,

1




The present study adds its contribution to the research
on job satisfacticn ard mental health., It directly explores
the relationship between a person‘'s satisfaction in teaching
&8s an occupation and his personal degree of self-actualiza-
tion., Is it possible to estimate successfully the degree of
teaching satisfaction from measures for se&foactualizaﬁion?
This is the problem. | o

Shostrom's "Perscnal Orientation Inventory,"u has been
constructed to measure the dimensions of this self-actualiza-
tion. An objective method of inguiring into the career cut-
come of jcb‘satisfaction was constructed by Brayfield and
Rothe as the "Index of Job Satisfaction."5 Both inventories
are discussed specificelly and in deta2il in Chapter III,

While the "Index of Job Satisfaction® can be used to
observe the degree of gsatisfaction in any occupation or pro-
fession, this study focused on job satisfaction in teaching.
The topic is timely, since a recent survey conducted by

George Gallup for‘the American Institute of Public Opinion at

jNeal (0, Herrick, "Activities to Enrich Work in Other
Developad Countries,” paper delivered at the 138th meeting
of the American Assosiztion for the Advancement of Science,
December 27, 1671, Philadelphia. «

4Everett L. Shostrom, "Personal Orientation Inventory"
(San Diegos Fducational and Industrial Testing Service,
1966).

.SArthur H. Brayfield and Hsrold F. Rothe, "An Index of
Job Satisfaction,* Journal of Applied Psychology, October,
1951:35.
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Princetcon, New Jersey, discovered that a considerable propor-
tion of students currently in college plan to enter the field
of teaching upon completing their education. Such marked in-
terest would appear to call for rssearch in the field.
Teaching is the top choice of cecllege students today,
with nearly one in four (23%) indiecating this is the
field they plan to enter upon completing their educa-
tion. . . .
It should be borne in mind thst this percentage repre-
sents intentions as of the time of interviewing, and that
changes in plans and job screening are likely to substan-
tially reduce the numbers who enter the career of teach-
ing. At this point, however, the evidence seems clearly
to indicate that the teacher surplus is likely to con-
tinue intc the foreseeable future. . . . 6
The subjects for the present study were'g:aduate stu-
dents in the School of Education at Loyola University of
Chicago during the firet semester of the 1972-73 academic
year. In order to be eligible t¢ participate in this inves-
tigation, each graduate student had to be currently employed
as a full-time elementary, junior high school or secondary
school teacher. In addition to inguiring directly into the
relationships between the variables of self-actualization
and job satisfaction, this study also socught to discover
whether selected personal variables of the participating
teachers, nanmely, age, sex, status, education, experience,
system, level, career goals, course and/or level prefer-

ences and geographical area of employment were related to

the two dependent veriables of self-actualization and job

6Chicag0 Sun Times, May 12, 1974, Scction 4:8,




Purpose of the Study

Viewed from the focus of the discipline of counseling
eand guidance, this sfudy proposed to fill some gaps and
needs. To date sclentific inguiries h&vé éxplored the area
of relationships between the degrec of self-actualization and
other charscteristies of teachers, Dandes7-attempting to
£55ESS effectivenees; Murray,g success in relation to self-
actualizationi and Mace,g.the decision tovbecome an adminis=~
trator as against remaining a career teacher, These studies
are described more fully in the review of related literature
in Chepter II.

Thusg, it became evident {rom exploving the Field that
elthough the teaching profession has been the fecus of seve
eral studies relsting selfméctualizatian tc other choracter-
istics, an additional study was necded which would focus

rrimerily and directly on the specific relatlionship of the

H., M, Dandes, "Psychological Health and Teaching Ef-
fectiveness," Journal of Teacher Education, 28, 19606,

BM. E. Murrsy, "An Exploration of the Relationship of
Self-Actualiization to Teacher Success.” Master's thesis,
Pennsylvanis State University, 1966,

S ' . .
“R, E. Mace, "Factors Influencing the Decisions of

Teachers to Become Administratorss A Study of the Differ-
ences 1n Self-Actualization and Job Satisfaction Occurring
RBetween TFuture Administrators and Career Teschers.” Doctoral
dissertation., Syracuse University, 1970, :
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variavles proposed in this research, namely, self~sctualiza-
tion and satisfaction on the job. The current concern with

10 calls

a "full life» rather than simply "full enplcyment"
for scientific information on which counselors can base gen-
eralizations ap;llc able to individueals or to groups ag an |
aid faecilitating “nalyﬁlﬂg guidance and/or counseling of
teachers, If counselors can draw on data-su ported gulde-
lines in defining the problem of an unhabpy teacher or of a
disruptive situation releted to job dissatisfaction, they
can proceed with some degree of confidence and objective in-
sight, optimisiically moving along a blazed trail.

School administrators responsible for hiring teachers
are likewise in need of scientific data as a basis for gen-
eralizations by which they can be guided to meske more suc~

essful choices in filling positions, If scores on-a self-
actualization inventory are related to satisfaction on the
job, obtaining such scores can serve as a clue to the right
choice from among applicants, Satisfied teachers are a
lubricant for the smooth rurnning of school administrative
machinery.

Students aspiring to be teachers, as well as teachers
already engaged in the classroom, arec in need of a tested
means whereby they may gauge their own self-actualization

and conveirt it into &n approximate degree of predicted teach-

ing saticfaction for themselves., This information could

=
1“Ww"ren Bernis, "Warren Bennis, A Conversation," Psy-
chology Today, (FPabruary 1970):3,49,




motivate them to pursue the furthering of their personal
actualization in order to achieve a higher degrce of satis-
faction in the teaching profession or to move into another
occupation, The results of this study may make this possi-
ble.

" Thus, three categories of professicnals can reap'béne~
fits from this étudy:. counselors, school administrators and
teachers., This research proposes to explore one possibility
of obtaining concrete data on the basis of which guidance may
be provided with a greater probability of attaining its mark,
applicants may be hired with a greater degree.of assurance
and personal choices may be made with more likelihood of
success in the teaching prcfession.

Aside from these three pragmatic values foreseen from
the present work, a theoretical goal may also be attained: A
contribution to the fund of scientific data by exploring a
new possibility for using the "Personal Orientation Inven-
tory" as an instrument for uncovering relationships between
self~-actualization, Selected personal variables and satisface-

tion in the teaching professions.

Statement of the Problen

In order to investigate the relationships among self-
actualization. teaching satisfaction and the selected personal
variables of the subjects, the problem was expresséd specifi-

cally in the following questions:
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1. Is a person's satisfaction in teaching as an occupa-
tion related to his personal degree of self-actualization?

2. Are there any relationships between a person's de-
gree of self~actuaslization and selected personal variables?

3., Are %hére any relationships between & person‘s de-
gree of satisfaction in teaching as an occupation and
selected pereonal variables? |

The following null research hypotheses were generated
from these three questions: -

Hypothesis I+ No relationship exists between self-
aétualization as measured by the twelve scales of the "Per-
sonal Orientation Inventory” and the degree of teaching satis-
faction a8 messured by the Brayfield~Rothe "Index of Job
Satisfaction.®

Hypotnesis II: No difference exisvs in the self-actuale
ization of the subjects measured by the twelve scales of the
*Personal Orientation Inventory” and the various subgroups
within the selected personal ?ariables, namely, (1) age,

(2) sex, (3) status, (#) teaching level, (5) system in which
currently teaching, (6) place in which currently teaching,
(7) academic preparation, (8) years of teaching experience,
(9) course and/or grade level preferences and (10) career
goals,

Hypothesis III: No difference exists between the degree
of satisfaction in teaching measured by the score of the
Brayfield-Kothe "Index of Job Satisfaction" and the various

subgroups within the selected personal variasbles, namely,
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(1) age, (2) sex, (3) status, (4) teaching level, (5) system
in which currently teasching, (6) place in which cu"rently
teachlrﬁ, (7) amcademic preparation, (8) years of teaching eX=

perience, (9) course and/or grade level preferences and (10)

coreer goals,

Cencepiunl Fremewerk

The thecretical viewpoint for the perscnality dimension
is basged on recent observations thaet contemporary America is
moving in the direction of value change from an achievement
to & self-actualization emphasiscll Thig emerging approach
is the culmination of a concept which has seen p“ogreﬂvlve
develomaent through the writings of growth vsychelogiste such

12 14 The theory holds that

&% Allport, RogerslB ané Kaslow,
the growth and development of a person depends on the routine
gretification of his basic needs,

According to Maslow, the principal proponent of the

1lBennis, "Warren Bennis, A Conversation," pp. 48-54;

68-71,

2 .

1 Gordon W. Allport, Becomings Basic Consideration
for a 2vcnology of Peroonzlity (New Havens Ysle University
Press, 1955),

1BCarl R. Rogers, "A Theory of Therapy, Personality,
and Interpersonal Relationships,” in S, Kock (ed.) Psycho-
logys A Study of Science (New York: MeGraw Hill Book Co.,
Inc,, 19597,

luAbraham H. Maslow, HMotivation and Perscnality (New
York: Harper and Row, 1954); Toward a Psycholozy of Being
(Princeton, N. J.: Van Nostrand, 1962)3 "A Theory of Human
Motivation," Psyvchologcical Review, iO43,
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theory, human needs are scaled along a hiersrchy of pricrity
or potency. When the needs that have the greatest potency
or priority are gratified, other needs and related goal-
directed behaviors emerge, The hierarchical order of needs
from most potent te least potent is as follewss physio-
logical needs, safety or secuvrity needs, needs for belonging-
ness and love, estieem needs and needs for self-mctualization.
These needs are said to unfold sequentially as a person is
fed, made to feel secure, receives love and affection and &
place in the group and receives recognition as a worthwhile
person. A summary statement will help to clarify the con-

cept:

These basic goals are related to each other, being ar-
ranged in a hierarchy of prepotency. This means that
the most prepotent goal will moncpolize capacities of
the organism. The less prepotent needs are minimized,
even forgotten or denied., But when & need is fairly
well satisfied, the next prepotent (*higher®) need
emerges, in turn, to dominate the conscious life and to
serve as the center of organizaztion of behavior, since
gratified needs are not active motivators.

Thug man is & perpetuaslly wanting animal. COrdinarily
the satisfaction of these wants is not altocgether mu-
tually exclusive, but only tends to be., The average
member of our society is most often partially satisfied
and pertially unsatisfied in all of his wants, The hier=-
* archy principle is usually empirically observed in terms
of increasing percentages of non~-satisfaction as we go up
the hierarchy.

Reversals of the average order of the hierarchy are some-
times observed., Also it has been observed that an indi-
vidual may permanently lose the higher wants in the hier=-
archy under special conditions. There are not only ordi=-
narily multiple motivetions for usual behavior, but in
addition many determinants other than motives, 15

15Maslow. “A Theory of Human Motivetion," pp. 394-395.
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A3 the lower order needs on the hierarchical scale are
satisfied, the need for self-actualization ultimately emerges,
The person now sceks to become in sctuality what he is poten~-
tislly. The self-actualizing person is more fully function-
ing and lives a more enriched life than the undeveloped per-
son, utilizing «ll his unigue capzbilities, unhampered by the
inhibitions and emotional turmoil commen to the lesa actual-
ized.

Maslow®s theory of human motivation takes on a particu-
lar significance when it is used as a framework to give mean-
ing to the mass of data that have been accumulated in the area
of job satisfaction. Comparatively few resesrch studies on
job satisfaction have been concerned with the theoretical im-
plicaticns of their results. They have been content to state
generalizations on the relative importance of wages, job sta-
tus, participation in deeision making, acceptance by co-
workers, etc., without nzking any e¢fforts to interpret their
findings in the light of motivational theory. Roe has been
a notzble exception among researchers in this regard. She
used Maslow's theory on basic human needs to organize in e
coherent manner the results of her research concerning the
determinants of job satisfaction. On the application of
Maslow®s theory to occupational rsychology, Roe has written:

Occupations as & scurce of need satisfaction are of ex-~
treme importance in our culture. It may be that occupa-
tions have become so important in our culture just be-
cavse s0 many needs are so well satisfied by then,.
Whether the reletion is causal or not, and if so, which

is cause and which is effect, does not particularly
matter. It is probably a sort of feedback arrangement
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snyway. What is irportent ig that this relationship
existe end is an escential sspect of the value of the
occupation to the individual., 16
The pregent study pursues the measurement of the rela-
tionship between need gratification and job satisfection in a

specifie occupation, namely, the teaching profession.

Definition of Terms

For the purpose of this study:q

1. "Self-actualization" was defined by the twelve
scale-scores on Shostrom's "Personal Orientation Inventory."

2, "Degree of teaching vetisfaction" was defined by
the single measure on the Brayfield-Rothe "Index of Job Satis-
faction."

3. “Status™ inciuded three possible subgroups: lay-
person, priest or Religious.

Lk, +»Teaching level” included elermentary, junior high
and secondary schcols.

5. ©"System in which teaching™ meant public or private.

6. "Place where teaching" referred to city or suburbs.

7. "Academic preparation® referred to credit hours
less than the Master's degree or &t the Master's level or
beyond.

8. "Years of teaching experience" referred to the num-
ber of academic years, including the present, the respondent

has been employed.

16Anne Roe, The Psvchology of Occunations (New York:
John Wiley and Sons, 1956), pp. 31~35,
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g. "Caurse and/or grade level preference® wes defined
in terms of whether one was currently teaching the courses
ard/or the grade levels which ceincide with one's parsonal
preferences.

1C. *"Career goals" was defined as cccupational aspira-

Organisation of the Study

Chavpiter I stated the background of the problem, the
purpose of the study, the statement of the problem and the
regearch hypctheses. An exposition of the conceptual franme-
work for the study and the definition of terms are also in-
cluded., The structure of the study called for checking the
reloetionships between self-actuslization and job satisfac~
tion and relating each of these two veriables to selected
personal variables,

Chapter II undertakes the discussion of related liter-~
ature so thzt the current status of the problem under con-
sideration can be assessed in relation to what has already
been done,.

v Chapter III focuses on the research design of this stu-~
dys The procedures used in sampling and administering the
"Personal Orientation Inventory" and the "Index of Job Satis-
faction,* information on these instruments, the stetistical
hypotheses and the methods of analyzing the data,

An analysis and a summary of the results, as well as a

discussion; are presented in Chapter IV, followed by a
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sumnary of the study, recommendations and implications for

future research in Chanter V.



CHAPIER II
REVIEW OF RELATED LITERATURE

Introduction

Literature wags explored in three aréas 28 background
'fcr‘the present works First, that iﬁ the field of self-actu-~
alization as synthesized in the "Personal COrientation Inven-
terys" secondly, that concerned with the concept of job szt-
isfaction; thirdly, specific relevant studies in which either
the "Personzl Orientation Inventory" or the Brayfield-Rothe
*Index of Job Satisfaction" had been used as an instrument,

including research aszociated with personal varisbles,

Self-Actunlization Literature

Self-actualization 1o the progess of &hangiﬁg persoaal
potentinliciss into furnetioning realities. - It lu growth and
development in avery phase of human personality townrd the
frllness of avtheviicity--as Maslow @ﬁaﬁada ". . .t0 be that
shich cne is."1 IMoving from the satisfaction of basic physi-
cal mneads to the higher levels of psychological and mental,
‘means fulfiliment on a higher plane, which is interpreted as
psycholeogical health. -Maslow, focueing on discovering the

differences between the more and the less psychologically

1Abraham H. Maslow, Toward @ Psychelopvy of Reing
(Princeton, N, J.t  Van NosStrand, 1502), p. 2id; Motivation
and Fersorality (New York: Harper und Row, 1954), p. 411,

14
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healthy persons, concluded that psychological health could be
characterized by the same indices as self-actualization, In
his view, the psychnlogicelly healthy individval is onz who
heag svificiently satisfied "the basic needs for safety, be-
longinerness, léve, vespect and self-esteem so that they sre
2

motivaicd mprimzrilv by trends to self-actualization., . . .°

Maslowj described the self-sctualized person in the
following termss
The self~actualized person is characterized by: (1)
clearer, more efficient perception of reality; (2) more
openness to experiencesi (3) increased integration,
wholeness and unity of person; (%) increased spontaneity,
expressiveness, full functioning, aliveness; (5) a real
self, a firw identity, autonomy, uniqueness; (6) in-
creased objectivity, detachment, ftranscendence of self;
(7) recovery of creativeness; (8) ability to fuse con-
creteness and abstractness; (9) democratic character
structure; (10) ability to love and respond emotionally.
Maslow's desceription ¢f the fully self-sctualized per-
son is a description of the ideal upper end of the continuum.
Elsewhere, however, he defined growth as a *“process" which
conforms better to the observed fact that growth is going on
all the time in the person's life history and that it tends
to be "a matter of degree and frequency rather than an all or
none affair."l+ Maslow®s psychologically healthy (self-zc-
tualizing) individunl could, therefore, be expected to be

satisfied in the occupation he holds in the sense that it

2Maslow, Toward a Psvchologv of Being, p. 25.

3Maslow. Toward a Psvchology of Being, p. 148,

uMaslow, Toward a Psychology of Being, p. 92,
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provides expgfiences for his grawth here and now. Tt would
not necessarily exclude his aspiring for a different pesition
or cereer, since his healthy perception would enable him to
hzrrmonize present conditions with dynamic attitudes, seeing

the future as an outgrowth of the present, keeping him satise

’

fied for thz present with what he has at present,

Carl RogarS,g éncth&r growth psychologist, is of the
same mind as Maslow in affirming ". . .that the continuous
becoming of an individual must include_his willingness to be
a yrocess that is ever changing . . . and continuous through-
out the 1ife span.* There will inevitably be set-backs in
the learning process, but the healthy individual has a resi-
lience which erazbles him t¢ bounce back, gince he has learned
scmething from his mistake.

Bugentel's group experiment lends support to the posi-
tion of self-actualization theorists that growth is relative
and episodic. Bugental set the stage for a group experience
in which all the members were chosen solely because of their
*functional excellence” in their occupation, in their mar-
r}age, in their social relations and in their &sbility to tcl-
erate psychic stress, The resulis of the group encounter
were unexpectedly disappointing: “The participants, as
faithful products of their culture and personal histories,

- seemed to be more ready to recognize and deal with that which

5C-arl R. Rogers, On Becoming a Person (Bostons Hougiton-
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was negative and pathologic within themselves and unsure and
self conscicus about the positive and creative."6

According to Maslow, the motivation to develop one's
potentialities to the fullest is an active and positive in-
ternal) force divorcad trom the behavioral principles of en-

L Fenntunl iGa~

vironmental determinism, Rﬂger$7 olao viewsd 5
tion as a positive urge toward matuiiﬁymmas the huwan
tendeney Lo reziize one’s potential by releasing and eipresse
ing what lise within, summoned farth by favmrabl& clreiume-
stances and ¢rnosure to desirsble patterns of socialization.
in contrast, the non-self-actualizing person, according to
Rogers, raiqﬂg walls of defernse and impersonality, regtricte
inz his ewn grgwth and fulfillment, 28 well as placing ob~
staclee in the way of others® developnont as separate per-
soﬁs. Frederick Allen,s a disciple of Otto Rank, also af-
firmed his belief in the person's capacity to be responsible
for his own direction: . . .the urge to grow that is uni-
versal in all living matter provides the motivation--toward
rezlization of the potentialities that lie within.”

In addition to the concept of time competency (living

6&. F, T. Bugentzl, "Sensitivity Training and Being

Notivated," in E. H. Schein and W. G. Bennis (eds.), Person=-
g2l snd Oresnizational Change Through Group Methods (New
York: John Wiley and Sons, 1965), pp. 107-113.

7Rogers, On Beconing a Person, p. 420,

8F. H. Allen, Psychotherapy with Children (New York:
W. W, Norton and Company, 1944).
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primarily in the present) psychological health also includes
the cocncepts of inner-direction and other-direction. Reis-
man, Glazer and Denny9 view the inner-directed person as cone
for whom ", . .the source of direction is inner in the sense
that it was implanted early in life by elders, . . . He goes
through life, less independent than he seems, cbeying this
intern&l priloting.* The other~directed person, on the con-
trary, looks to his contemporaries for his sense of direcc-
tion. "While all people want and need to be liked by some
of the people scme of the time, it is only the modern other-
directed typres that make this their chief source of direc-
tion., . . "

10 the self-~actualizing persoen is more au-

For Shostronm,
tonomous and less dependent than either eXtreme. The self-
actualizing person must necessarily be other-directed to a
degree, in the sense that he is sensitive to acceptance by
and the good will of the people, but the primary source of
his behavior is from within.

11

Gardner's concept of self renewal resembles to some

dggree the ideas of Maslow, Rogers and Shostrom., He

9D. Reisman, N, Glazer and R. Denny, The Lonely Crowd
(New Haven: Yale University Press, 1950),.

loEverett K. Shostrom, EITS Manual for the Personal
Orientation Inventory (San Diegos Educational and Industrial
Testing service, 1966).

11John W. Gardner, Sclf-Renewals: The Individual and the
Innovative Society (New Yorkt: Harper and Row, 1963).
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describes the self renewing man as one who explores "the full
range of his pctentialities,” anticipating the dialogue be-
tween these peotentialities and "the claims of life," in-
cluding both, those which come his way and those he deliber-
ately invents. These include not only his skills, but also
his *"capacities for wondering, learning, understanding, lov-
ing and aspiring.”

Aspiring is s much part of a self-actualizing indivi-
dual as are the other "claims™ that challenge one's poten-
tialities. Mace's12 study inquiring into the relationship
between self-actualization and teachers' aspirations to be-~
come administrstors is a test of Dandes'i3 suggestion that
"if the role of teacher deces not permit maintenance or self-
actuslization by a self-actualizing teacher . . . this
teacher may‘seek a new role to permit this maintenance.”

This new role could possibly be that of an administrator.
Mace's research confirmed this hypothesis.

At first glance there would appear to be a contradic~
tion betweén the statement that the more self-sctualized
teachers are more likely to asspire to be administrators than

o

to remain career teachers and the hypothesis that the more

12R. E. Mace, "Factors Influencing the Decisions of
Teachers to Become Administrators: A Study of the Differ-
ences in Self-Actualization and Job Satisfaction (ccurring
Between Future Administrators and Career Teachers." Doctoral
dissertsation. Syracuse University, 1970.

13H. M. Dandes, "Psychological Health and Teaching Ef-
fectivenese,” Journal of Teacher Education, 1966, pp. 301-306.
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aelf-actunlized te&éhars will score higher on job satisfac-
tion. Hawevef, Gardn@r'sik inclusion of aspiring within the
, definition of self-actuzlization as an on-going process would
permit the interypretation that, although the more self-actu-
alized weuld be more likely to aspire to move into adminis-
trative positions, it would not necessarily follow that they
~had not found teaching setisfying while it lasted, It would
not imply defining “setisfaction" as a terminal, static con-
cept, but as an on-going, dynamic process, enabling a satis-
fied teacher tc choose to aim at becoming an administrator,
which provides a different kind of stimulation to self-actu-
alization, but not necessarily greater opportunities for such
growth for every individuzl,., Therefore, dissatisiaction
would not necessarily nmrompt aspiration for an aduinistrative
position by the career teacher (although it might) but might
indicate a different personality type. As Mace15 cencludes,
", . .2 teacher has needs at all levels of the need hierarchy
and . . . the success he experiences in meeting these needﬁ/
thréugh hisg position 2% teacher will influence the job satis-
faction he exhibits, "

) W¥ithin the ten years since Shostrom constructed the
"Fersonal Orientztion Inventory" to measure the dimensions

of gelf-zctualization, & number of research studies have

.
1+Gardner, Self Renewals The Individual and the Inno-
vaiive Society,

15Mace, "Pactors Influencing the Decisions of Teachers
tc Become Administrators,® p. 16,



21

enployved it, using teachers for their subjects.

16

Flanders worked with a sample of 129 elementary and

"Jﬁ

secondary echool teachers who were Involved in & sensitivity
traininz program conduated during the course of a year, The
"Personzl Orientation Inventory® wes sdministered at the be-
giming, during the middle znd &t the end of the program.
Significant change waeg observed between the first and third
testing for eight of the twelve scales, Provmst17 lent fur-
ther suprort to Flanders by replicating the project.

Barmen end Capellela further tested the effectlvensss
of the “Personal Orientaticon Inventory” in recording changes
cceurrinz in teachers' self-actualization during & training
session, this time in human relationa. They found increases
in seven of the twelve "Personzl Orientation Inventory“
scales
A second category of studies involving teachers as sub-

jects and the "Personal Orientation Inventory" as the

IbJ. N. Flanders, “A Humanistic Approach to Inservice
Edqueation® (Livingston, Tennessees Overton County Board of
Education Report, 1969).

©

17R. L. Provost, "A Follov-Up Study of Beginning
Teachers in Multi~Cultured Schools Who Have Atitended & Pre-
Service Institute Dealing With Problems of School Disintegra-
tion.," Doctoral dissertation, East Texes State University,
1970

18 J. Banmen and R, Capelle, "Human Relations Training
in Three Rural Mznitoba High Schools," paper presented at the
Convention of the National Council of Human Relations, Winni-
veg, Canada, 1971.
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instrument focused on the relationship between the self-actu~
alization of {he teacher and an externzl factor. In the work
of Ford,ig aspects cof the psychological health of elementary
school principals were rclated to the organizational climate
of the school. Principals serving open climate schools were
found to possess a higher level of self-actuzlization than
those in closed climate schools. This was evidencad in thsir
exhibiting & greater ability to accept their own personal sg-
gressiveness, gfeater self acceptance in general and a greater
capacity for intimate contact than the principals of closed
climate schools, There is a possibility, of course, that
these types seek out positions corresponding to their needs
and simply have their characteristics reinforced on the job,

20 checked into the relationship between teacher

Murray
self-arctualization and student perception of the teacher,
The vPersonal Orientation Inventory" scores ofv26 teachers
were matched against the answers of 2,333 students, confirm-
ing two hypotheses: (1) the more self-actualized teacher
(according to the "Personal Orientation Inventory") was
assessed by the students as more concerned than the less

“

self-actualized onejy (2) the more self-actualized teacher was

19R. W, Ford, "The Relationship of Psychological Health
of Elementary School Frincipals to the Organizational Climste
ffégchools." Doctoral dissertation. Syracuse University,
%66, ~

ZOM. E., Murrsy, "An Exploration of the Relationship of

Self-Actualization to Teacher Success." Master's thesis,
Permsylvanie State University, 1966,
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roted consistently by his/her students for grade levels 7, 8,
9 #&nd 1C. In the context of this study, “"consistientiy"” nmeant
that the tencher who was rated high when teaching grade seven
would @lso be rated high when teaching a different grede or
high school course; if he/she was rated us average, wmedium or
low, the evaluvation would renain the same 1f & change in
ceeching level should occur.

A third group of studies involving teachers was singled
out to study the relationship between self-actuslization of
teachers and snother variable within the same subject,

21 checked into the relationship between self-sc-~

Dandes
tuvelization as recorded by the "Personal Orientation Inven-
tory” and the *Minnescta Teacher Attitude Inventory," on the
basls of 128 subjects' scores. Finding & positive relation-
chip between the results, he concludeds ", . .a large com-
ponent of what makes an effective teacher seems to be the de-~
gree to which he is psychologically healthy or self-asctualiz-
ing or fulfilling his uniquely human potential. The posses=
sion of information on subject content alone or knowledge of
tesching techniques will not insure that the individual will
bé en effective teacher.®

22

Mace™  undertook an ingquiry into possible self-actua-

lizing differences between teachers who aspire to become

21Dandesg *Psychological Health and Teaching Effective-

22 . .
Mace, “Factors Influencing the Decision of Teachers
to Become Administrators.”
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administrators and career teachers. Administering the "Per-
sornizl Orientation Inventory" and the “"Ninnesota Satisfaction
Questionnaire" to a sample of 114 teachers who aspired to be
administrators and to 114 career teachers, he found that
thocze teachers‘aspiring to becomz administrators were charac~
terized by higher self-actualization scores than career
teachers, In view of the results, it is surmised that the
self-actualizing teacher who is not experiencing sufficient
job satisfaction will consider a career in administration as
a2 reasonable alternative for further realization of his po-
tentizlities.

There have been some studies which examined relation-
ships between self-actualization and occupation, as the pre-~
sent work professes to do, but in a different frame of refer-
ence and focus. R. V. Green23 examined the relationship be-~
tween self-actualization and levels of occupational aspira-
tions of culturally different youths by administering the
"Personal Orientation Inventory"” to a sample of 356 black
graduates and seniors of six high schools in Arkansas., Each
squect was ashked to write the name of the occupation to
which he ezspired. Four of the twelve "Personal Orientation
Inventory" scales were found significently related to the
levels of occupational aspiretions, These weres (1) time

competence, {(2) self-sctualizing value, (3) synergy and

. 23R. V. Green, "Self-Actualization Measures and Occupa-
flgg Aspiration.," Doctoral dissertation. Kentucky University,
966.
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(4) capacity for intimate contact. The higher the scoresron
the teste, the higher were the aspirations, On this basis
Green concluded that the school can ralse the occupational
aspirations of culturally different youth by striving to
motivate self«&ctualization, especially in the values singled
out from the "Personal Orientation Inventory" in this study
as significantly related to high cccupational aspirations.

I*:i,’.!w.ssulccizl"L administered the "Personal Orientation Inven-
tory” and the "Occupational Stereotypes Index® to 125 college
freshmen enrolled at the State University of Oswego, New
York, in an attempt to discover whether subjects who score
high on & mezsure of psychological health have different
stereotypes of selected occcupations, than subjects who score
low, The results indicated that differences in perception of
occupations were related to "Personal Orientation Inventory"
scores, The more self-actualized the person, the less likely
he was to perceive an occupation in terms of the stereotype
accepted by the less self-actualized as measured by the “"Per-
scnael Orientation Inventory."

Edith J, Green®” tosted the relationship of self-actu-
alization as measured by the "Personal Orientation Inventory®

to achievenent and satisfaction of studerits in the first

d“M. J. Masucel, "Psychological Health and Occupational
Perceptions in a Selected Sample,” Doctoral dissertation,
Syracuse University, 1966,

. 25Edith J. Green, "The Relationship of Self-Actualiza-
tion to Achievement in Nursing.” Doctoral dissertation.
Indiana University, 1967.
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clinical year of a baccolaureate program in nursing. Signi-
ficant relationghips were found between sclf-actualization
(as indiéated by the scores on the Time Competence Ratio
Scale and the subscales of Spontezneity, Self Regard, Synergy
and Self Acceptance) and a questionnaire on students*' adjust-

ment and satisfaction.

Review of Literature on Job Satisfaction

Research has also gradually developed in the area of
occupation, a field related to the present study which focuses
on job satisfaction, Emphasis on work is rooted in the his-
tory of American society. The socialization process at home
and in school has included teaching the value of work as part
of the ethos of this country. As with every developing na-
tion, America experienced the need for manuzl laborers which
resulted in overwhelming proportions of the population find-
ing emplcyment in blue collar jobs. Work meant the ability to

26 physiological

fulfill the first level of needs, Maslow's
level. However, a well-paying job that would satisfy this
basic need would not necessarily be considered satisfactory
since safety, love and esteem needs must also find fulfill-
ment before a person is able to function at the fullest

and healthiest level of which he is capable. 

26Maslow, "A Theory of Human Motivation," Psychological
Review, 1943, p. 372; "Cognition of Being in the Peak Ex-
perience," Journal of Genetic Psychology, 94 (1956), p. 46,
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It was in this content that Guion27 defined worker
morale (job satisfaction) as ", . .the extent to which the
individual's needs are satisfied and the extent to which the
individuval perceives that satisfaction as stemming from his

28 concluded from

total job situation." Morse and Weiss
their investigation of the meaning of work thatl". « +the
results indicate that for most men working does not simply
function as & means of earning a livelihood . . . mcst men
find the producing role important for maintaining their

sence of well-being."

The fechnological changes occurring within the last
fifty years have been geared toward the goal of efficiency
(rationality, in the scientific sense) by means of mass pro-
duction and standardization of parts. These processes im-
plied assembly line work to a considerable extent. New York's
public school superintendent Cubberley29 advocated the appli-
cation of the same principles to the educational system. Com-
paring the school to a factory, he equated children with the
raw materials to be processed and shaped according to specifi-

cations, The system was to eliminate waste through efficient

and smooth functioning under authoritarian rule, the teachers

27R. M. Guion, "Industrial Morale (A Symposium) 1: The
Problem of Terminology," Personnel Psychology, (1958):58-64.

28Nancy Morse and R. S. Weiss, "The Function and Mean-
ing of Work and the Job," American Sociological Review, 20

(1955)1191~198,

291%‘].wood Cubberley, Public School Administration
(Boston: Houghton-Mifflin Company, 1916).
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being considered only one of the resources necessary for the
rroduction process. If they have credentials, they can func-
tion "properly" in the system.

Just as the industrial vefficiency" advocates had their
infiuence on the educational instituticn, So did the human
reletions researchers, The findings of Katz and K&hnBo
garding tﬁf dominant role of human needs and relationships
among industrial workers, and between workers and menagement,
were appiicable to the organization and management of educa-
tion, as well as industry. Just as the factory of necessity
hed to aweken to the workers' need for security and to the
impertance of meeting their social and esteem needs, so the
school became aware that remuneration alone could not be
counted on to evcke satisfaction on the job and the consew
quent efficiency that had been expected. A worker on any
level called for being reckoned as more than "a pair of
hands." In response to these and cther research findings
there arose a keener appreciation of the indispensability of
primery relations on the job for psychological health and
happiness,.

Van Zelst31 reported positive relationships between the

jOD. Katz and R, L. Kahn, "Some Recent Findings in Hu-

man Relations Resesrch in Industry,” in G. E. Swanscn, T. M.

Newcomb and E. L. Hartley (eds.) Readings in Social) Psycho=-
gS(New Yorks Holt, Rinehart and Winston, Inc., 1952),

31R. H. Van Zelst, "Worker Popularity and Job Satis-
faction,” Personnel Pavchology, 4 (1951):1405-412,




- 29
recults of attitudinzl measures and the degree of acceptaence
cf co-workers, In a field study among construction workers
he found’a significant relationship between the interpersonal
desirability of workers, as measured by the ratings of their
CcO-WOrkers, and their job satisfaction as measured by the
»Kerr Teszr Ballot.* There is also evidence of positive rela-
tionships between the results of attitudinal measures and the
degree of mutual trust between worker snd employer. The more
frequently the superior's behavior is supportive and ego-in-
flating, the higher are both job satisfaction and performence
scores, Baumgartel32 reported that the degree of influence
that superiors permit their subordinates in decision making
which affects them has a decided influvence on the worker's
job satisfaction. He studied the effects of various patterns
of leadership on eighteen different groups. Those people who
worked under leaders who permitted them to participate in
decision meking had significantly more positive attitudes to-
ward their directors than those who had leaders who were au-
thoritarian, Thoese groups who were subordinate to laissez-
f§ire directors were generally midway on attitudinal meas-
ures between those who labored under the other two types of

leadership styles, Jacobson33 also related that the attitudes

jZH. Baumgartel, "Leadership, Motivation and Attitudes
in Research lLaboratories," Journal of Sociological Issues, 12
(1956) 12431,

33E. Jacobson, "Foreman-Steward Participator Practices
and Worker Attitudes in a Unionized Factory." Doctoral
dissertation. University of Michigan, 1951.
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of workers toward their foreman in an sutlomobile manufactur-
ing plant correlated positively with the extent to which they
were permitted to participate in decision making.

There is also much evidence that the same job variables
Bre negaﬁively‘related to abhsences and turnover in the organ-
ization, ‘:’.';'s:_cker‘t%L reported that a higher rate of turnover
existed among those who had little influence on decision mak-
ing. Kerr, Koppslmeir and Sullivan35 indicated that workers
who had the least opportunity for informal interaction were
the more likely to resign. Fleishman, Harris and BurttBé
discovered a negative relationship between supervisory con-
sideration and absenteeism,

While these studies are all correlational in nature,
this should not be taken to mean that there is necessarily
any causal relation between them. There is some evidence,
however, that attitudes do change in the hypofhesized direc-

tion subsequent to changes in certain job variables, For

) B&F. R. Wickert, "Turnover and Employee's Feelings of
Ego~Involvement in the Day-~to~Day Operations of a Company,”
Personnel Psyeholory, 4 (1951):185-197,

-
3)W, A. Kerr, G, Koppelmeir and J., J. Sullivan, "Ab~

senteeism, Turnover and the liorale in a Metals Fabrication

Factory,” Occupational Psvchologist, 25 (1951)150-55,

3%:. h. Fleishman, E. F. Harris and H. E. Burtt,
Leadershiv and Suvvervision in Industry (Columbus, Ohio: Ohio
State University, Bureau of LKducational Research, 1955).
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example Ellioi37 reperted that job enlargement augmented job
satisfaction., Morse &and Reimer38 repcrted that fovorable
worker attl sudes toward management resulted whenever there
was an increase in their influence on decision making. They
also reported that this was likewise true -whenever the work-
ers were permitted greater participation in problem solving
and goal setting. These positive chenges in attitude point
to the necessity for esteem fulfillment by employment that is
personally challenging and socially significant.

Schaffer39 studied job satisfaction as related to need
satisfacticn among 72 employed men, most of whom were in pro-
fessional and semi-professional occupations., His theory held
the following: "Overall satisfaction will vary directly with
the extent to which those needs of an individual which can ke
satisfied in a job are actually satisfied; the stronger the
need, the more closely will job satisfaction depend on its
fulfillment. . . . The most accurate prediction of overall
job satisfaction can be made from the measure of the extent

of which each person's strongest two or three needs are

37J. D. Elliot. »Increacing O0ffice Productivity Through
Job Enlargement,” in The Humen Side of the Office Manager's
Job (New Yorks American Menagement Asqeulatlon. Office
Management Series), No. 135, 3015.

38 Nancy C. Morse and E., Reimer, "The Experimental
Change o¢f a Major Organizational Varisble," Journal of Ab-
nornnl Social Poyecholiozv, 52 (1956):120-129.

39R. H. Schaffer, "Job Satisfaction as Related to Need
Satisfaction in Work,.* Psycholozical lMonoeraphs, 1 (1953):364.
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satisfied." Similar to this is the theory of Hmppockuo who
wrote,

Job satisfaction depends upon the extent to which the job

that we held mests the nseds that we feel it should meet.

The degrees of satisfaction is determined by the relation

between what we have and what we want,

Bordin and his assso::ia’ces“1 developed an analytical
scheme which highlighted the importance of early experiences
to occupational cholces. Gratification of needs comes
through ". . .repeated weaving back and forth between job
analysis, personality traits and assumptions regarding child=-
hood experiences which generate . . . traits.” The following
assumptions were made concerning the basic need gratifying
activities that work offers individuals:

1. A continuity development (exists) which links the
earliest work of the organism in foed getiing and
mastery of the body and coping with the stimulation
of the environment, to the most highly abstract and
complex of intellectual and physical actiivities,

2. The complex adult activities retain the same in-
stinctual source of gratification as the simple
infantile ones,

3. Although the relative strengths and configurations
of needs are subject to continual modification

throughout the 1ife span, their essential pattern
is determined in the first six years of life,.

uORobert Hoppock, Occupational Information (New York:
McGraw-Hill Book Company, Inc., 1967), 35th edition.

41E. S. Bordin, Barbara Nachman and S. J. Segal, "An
Articulated Frazmework for Vocational Development," Journal
of Counseling Psychology, 10 (i1963):107-117,
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As a working formula for needs, Roe wae the most
articulate exponent of Kaslow's hierarchicel classification.
In her view, it is an apt theory for getting beyond the mere
description of relevant data and for organizing it for mean-
ingful interpretation.

Relative to Maslow's classification of needs, she has
proposed certain hasic hypotheses; four of which are pertin-
ent to the present discussion:

1. The mcdes and degrees of need satisfaction determine
which needs will become the strongest motivators,
The nature of the motivation may be quite uncon-

scious,

2, Needs satisfied routinely as they appear ‘do not be-
come unconscious motivators

3. Needs, for which even minimum satisfaction is rarely
achieved will, if higher order (a& used by Maslow,
1954), become expunged or will, if lower order, pre=-
vent the appearaznce of higher order needs and will
become dominant and restricting motivators,

L, Needs, the satisfactions of which is delayed but
eventually accomplished, will become unconscious

notivators, depending largely upon the degree of
satisfaction felt,

In a nationwide study of job satisfsction, Centers43
discovered definite evidence for the existence of a hierarchy
of needs as reflected in a hierarchy of job value preferences,
A greater proportion of business, professional and other white

workers mentioned a variable of the work itself as a reason

uzAnne Ree, "Early Determinants of Vocatio
Journal of Counseling Psycholoszy, & (1957):3.

43R. Centers, "Occupational Mobility of
tienal Strata," American Scciological Review,

13 (ondoy
203,

4
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for liking the job than did manuval workers, who more fre-
guently mentioned economic rewards. The major finding of
this study was that middle class persons desired a job that
provided self expression, interesting experiences, social ap-
proval and opportunities for leadership. People on the lower
end of the scale preferred a job offering security and money.

In a review of the results of studies concerned with
differences between social classes in regerd to the value
attached to different features of work, Lymanhu found that a
greater number of respondents in higher income categories em-
phasized the nature of the work, congeniality and freedom,.
Respondents'in lower income categories emphasized the physi-
cal ease of the work and economic benefits,

These findings can readily be interpreted in light of
the theory on the hierarchy of needs. Both socio-economic
groups reflect the reality of their own unique social and
occupational milieu., The values noted reflect the need to
maintain (low income groups) and enhance (upper income
groups) the self.

The last decade has witnessed an accelerated and inten-
sgfied trend of emphasis on individual development. The
awakening minority groups by word and action demanded that
they be thought of and treated as persons, apart from cate-

gorized characteristics. They called for their quota of the

nuElizabeth L. Lyman, "Occupationel Differences in the
Value Attached to Work," American Journal of Sociology, 61
(1955):138=144,
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"better" jobs which would offer them satisfaction of more
than their basic physioloegical rneeds. Thus, in 1970 Belrm:lsl‘L5
perceived in contemporary America a groping for new ways of
re-establiching the values of genuine culture: From achieve-
ment to self-actualization; from self controel to self expres-

sion; from independence to inter-depszndence; from endurance

of siress to capacity for joys from full employvment to full

lives; from mechanistic form to organic form; and from com-
petitive relations to collaborative relations.

No longer is full employment sufficient. The employ-
ment must be part of life--a full life--which can be experi-
enced by a self-actualizing employee, whether he is working
in the economic institutions of industry on a blue or white
collar job, or as a professional in the educational, legal,
medical or other systems,

A review of the literature on the attitudes toward work
as these changed since the turn of the century reveals a
rattern of evolutionary growth parallel to the changes in
the psychological definition of human needs, as eXpressed by
A}lport. Maslow, Rogers and the growth psychologists. As the
perceptions and point of view of man changed, the activities
which filled man's life and his attitudes toward them could

be expected to alter also. Reisman, et al.u6 presented one

=
4ﬁWarren Bennis, "Warren Bennis, A Conversation," Psy-
chology Today, (February 1970), pp. 48-54 and 68-71.

L6

Reisman, et al., The Lonely Crowd,
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interpretation of this process, identified three types of so-
cizl character and associated each with a stage of human eco-
nomic development. Moving from a subsistence society (ful=-
filling only physiological needs) to a production society
(fvlfilling the need for safety) to a consumption society
(built on prestige), individvals were submerged in the social
group‘and were considered secondary to it, their personal
development taking a second place in importance to group
riorns and conformity to their demends. The socialization
process of each period produced in turn the tradition-
directed man, the inner~directed man and the other-directed
man. The lonely crowd emerged with emotional needs unful-
filleds neighbors were strangers, concealing the true self by
conforming to rigid expectations, anxious about "belonging"
and being accepted. Work, under such circumstances. was fre-
guently superimposed drudgery to be tolerated for the sake of
the financial reward which it brought because that "reward"
made possible the acquisition of what one needed to fulfill
his needs, as defined within the social situation of con-
formity. The final stage called for an incorporation of the
jbb into one's life in such a meaningful way that it became
not just a means of obtaining what was needed, but might be
in itself the fulfillment of & need. This péychological
state has been described in different terms by various

1 .
writers: VroamL? called it "ego involvement with one's Jjob;"

47H. Vroom, Work and Motivation (New York: John Wiley
and Sone, 1964),
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Ka’czub8 deseribed it as "intrinsic job satisfaction;" and |
Slatera9 labeled 1t *internalized meotivation.®

Tiedman and O'HareS® developed the hypothesis that
"those people for whom the world of work has the greatest
meaning consonaht with their own previously developed meaning
system will find the grestest satisfaction in their work.
Relevant to thigc hypothesis, Brayfield, Wells and SﬁrateSi
investigated the relationship between job satisfaction and
satisfaction with 1life in genersl by administering the Bray-
field-Rothe "Job Satisfaction Index” and the Rundquist-
Sletto "Morale Scale" to 41 male and 52 female white collar
workers employed by the government. The study concluded that
job satisfaction and general satisfaction were positively and
significantly related among the malés, but not among the fe-

5

males. VWhat Roe“2 has stated elsewhere may be helpful in

interpreting the influence of the factor of sex in the

45D. Katz, "The Motivational Basis of Organizational
Behavior,* Behavioral Science, 9 (1964):131-146,

49Carol W. Slater, "Some Factors Associated with Inter-
nalization of Motivation Towards Occupational Role Perform-
ance." Doctoral dissertation. University of Michigan, 1969,

50David V. Tiedman and Robert P, 0'Hara, Career Dev=-
elopment: Choice and Adjustment (New York: College Entrance
Examination Board, 1963), p. 51.

51prthur H. Brayfield, Richard V. Wells and Marvin W.
Strate, "Interrelationships Among Measures of Job Satisfac-
tion and General Satisfaciion,™ Journal of Applied Psvchology,
hi (1957):201-205,

52Anne Roe, The Psychologzy of Occupations (New York:
John Wiley and Sons, 1950), p., 126.
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Brayfield, Wells, Strate study. In Roe‘*s view, it is very
probable that women generally select their occupation more
casually than do men, since for them the occupation is not of
primery importance. - The selection of an occupation for many
women 1s & decision of a more temporary nature. The more
permanent ideal for most women, according to Roe, is the

self-concept of wife and mother.

Summasy

The concept of self-actualization evolved from the
writings of growth psychologists, chief among whom were All-
port, Maslow and Rogers, Shostrom developed the "Personal
Orientation Inventory" as a measure of self-actualization.
Self-actualization is defined as the dynamic process of deve-
elopment of personal potentialities, a positive urge to
maturity, moving from the satisfaction of basic physical
needs to the highest levels of the psychological, social and
mental. Bugental's group experiment lended support to the
position of self-actualization theorists that self-actuali-
- zation tends to be a matter of degree and frequency and no%
an all or none affair.

Of the over 130 studies conducted to date using the
“Personal Orientation Inventory" as an instrument, nine were
related to the present study. The subjects in six were
teachers and the "Personal Orientation Inventory" was used as
an instrument for the measurement of self-actualization in

all nine. The investigations of Flanders, Provest and
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Bzrnmen and Capelle demonstrated that group processes led to
significant change in the direction of growth for the teach-
ers who participated. The Dandes, the lace and the Murray
studies inguired into teacher characteristics (like the pre-
gent study). The Green, Masucci and Ford studies selected
subjects other than teschers, that is, students and school
principals, and relsted their degree of self-actuslization
to some quality associated with occupation, namely, aspira-
tion to, perception of and open and closed climate schools,
The present study is related to the‘above-mentioned re-
search, but it differs specifically from it insofar as it
introduces a direct relationship between the variables of
self-actualization and teacher job satisfaction.

Job satisfaction, the second major concept in the pro-~
posed study, has alsoc developed by an evolutiocnary jprocess
paralleling somewhat that of self-actualization. Industrial
psychologists were initially concerned with the technology of
personnel selection and placement in order to promote greater
efficiency on the job. Subsequently, human relation re-
s?archers gave greater emphasis to identifying the deter-
minants and correlates of the attitudes of members in an
organization toward their reoles in that same organization.,
Interest in deriving general theories capable of explaining
behavioral phenomena arose at a much later date,

Accordingly, the primary focus of many investigations
was to question workers concerning (1) the supervision they

received (Kerr, Koppelmeir and Sullivani Fleishmzn, Herris
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and Burti)s (2) the policies of the company for which they
worked (Baumgartel, Jaccbson, Wickert, Morse and Reimer);

(3) their promoticnal opportunities (Elliot); and (4) their
relations with their co-workers (Van Zelst). The data accu-
mulated by theée and other researchers far ocutstripped the
develoumnent of theories capable of explaining them.

During the past twenty-five yeazrs, psychologists of
various theoretical and methodological persuasions have
attempted to fit as many findings as possible into some co-
herent framework. Schaffer, Hoppock and Bordin have in-
vestigated job satisfaction as related to need satisfaction.
Roe adopted with some success Maslow's hierarchical classi-
fication as & coherent and comprehensive framework for her
discoveries, The investigations of both Lyman and Centers
produced results that were supportive evidence for the
existence of a hierarchy of needs as they were reflected in
a hierarchy of job preferences,

Bermis and Reisman through their writings and/or re-
search moved the concept of job satisfaction into even more
mganingful levels by proposing that until a person's work (or
his job) is accepted as part of a full life (implying self-
actuzlization possibilities), it cannot give full satisfac-
tion. Tiedman and O'Hara likewise proposed that people whose
werld of work is consonant with their coverall constellation
of values will achieve greater satisfactioh on the job.

Brayfield, Wells snd Strate tested a similar hypothesis by a
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study relating job satisfection to satisfaction with life in
general., A positive relationship was found for males, but
not for females. Background factors of prestige of job and
degree of challenge and responsibility required by the job,
mey have been partially responsible for the sex differences.

Thus, an investigation of the related literature has
revealed that some research has zlready been carried ocut in
areas thet overlap the present study, but each differs con-

siderably from it.



CHAPTER III
RESEARCH DESIGN

The present chapter describes the sample, the data-
gathering procedures and the instruments used in collecting
the data., It also gtates the statistical hypothescs and ex~

plains the methods of analyzing the data.

The subjects used in this gitudy were full-time elemen-
tary, Junior high school and secondary school teachers regise-
tered as graduate students in the School of Education at
Loyola University of Chicago during the first semester of the
1972-1973 acaderic year., Since the problem under investiga-
tion inguired whether & person's satisfaction in teaching as
an cceupation iz related tc his degree of self-actuznlization,
oniy full-time teachers were considered for this study,
Furthermore, only full-time ieachers who were ragistered as
graduate students were asked to participate for, other things
baing equal, teachers who aspire to graduzte studies are pre-

sumed to be interested in maximizing their potential as edu-
cators and their psycheliogical growth to greater maturity,
auvtenomy and personal integration,

There werc also practical considerations in selecting
the School of Education to provide the subjects for this stu-

dy. Inasmuch as the Scheol of Fducation at Loyola University
42 ’
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nae mere students registered for graduate degreeg than any
other area in the arts and sciences, it wes expected that
more full-time teachers would be avaeilable in this department
for perticipsation in this study. Finally, since the present
writer is a doctoral candidate in the School of Education, it
was further expected that there would be hoth greater inter-
est in this research project and greater cooperation from the
subjects within the School of Education.

Freedom from bias was a primary concern in the selec-
tion of the subjects. The random choice of the first semester
of the 1972-1973 academic year helped to assure that the sub-
jects Tor this study would be truly representative, inasmuch
a8 any semester had the same probability of being selected,.
Additional means were employed to assure that representative
subjects would participate in this study. Only subjects who
were currently enrolled for courses that are required of all
graduate students in the School of Education were eligible to

participate, namely, Foundations of Education:

L10 ~ Social Foundations of Education
420 - PhiLiosophy of Education
430 - Educetional FPsychology

The subjects who were errolled in these regquired
courses were representative since it could be assumed that
teachers who were enrolled for a required course were repre-
sentative of the toachers enrolled in the School of Education.
In this way the study aimed at safeguarding the ability to

make accurate inferences regerding similar population values.
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Data Gatnering Preceduyres

A further sim of this study was to specify in detail
the mathoéﬁ and the procedures that were used to gather the
data so that others could replicate the investigation in
order to determine whether or not essentially the same re-
sults would be obtained.,

At the outset, the aid of the Chairperson of the Foun-
dations of Educatlon Department was enlisted to gain the
cooperation of all professors who were currently teaching
ceourses reqguired of all graduate students in the School of
sducation, Once this was accomplished, a graduvate faculty
member fiyom the School of Education made the visitations to
the specified classrooms in order to administer the inven-
tories and the "Persornal Information Sheet.®

Before any materisls were distributed, the nature of
the resesrch project was briefly explained to the graduate
studente., According to graduate office records, 283 indivie
duals were currently enrolled in one or more of the required
courses, It was gnnouncad that (1) only those who were
graduate students in the School of Education and (2) only
tﬁose who had contracted to teach full-time during the
current academic year in an elementary, Jjunior high or sec-
ondary 2chool were eligible to participate in the research
project. The anonymity of all volunteers was assured. One
hundred iwenty-seven individual packets containing the "Per-
sonal Orientation Inventory,"” and the Brayfield-Rothe "Index

of Job Satisfaction" and the “Personal Information Sheet®
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were distributed to those who met these two requirements and
who volunteered to participate in the project.

The importsnce of follewing all directions and answer-
ing all questipns were emphasized., The subjects were cen-
couraged to go back and try again to answer items omitted the
first time through. Finally, the participants were inciructed
to return all the papers in the same manila envelope &t the
next class meeting. Eighty-seven packets were returned at
that time, On that same occasion & personal follow-up appeal
wzs made to those graduste students in attendance who had
failed to return their packets., They were encouraged to com-
plete the inventories and to return them at the next class
neeting. Inquiries were made &t the appointed times, but it
was learned that no additional packets had been returned.
Since no one had responded to the first follow-up appeal, &
second follow-up call was not made, The rate of returns,
whicﬁ was 68.5% of the total, was accepted as representative,
since the sampling procedures were compatible with standard

1 Six inventories were in-

methods of valid random sampling.
complete and thus were discarded. In making this judgment,

. . ar 2
the general rule of the Personal Orientation Manual™ was

followzd. The manual recommends that the answer sheet should

1William G. Cochran, Sampling Techniques (New York:
John Wiley and Sons, Inc., 1903), pp. 355-592., 2nd edition,

2 N\ '~

Everett L. Shostrom, EITS Manual fcr the Personal
Orientntion Inventory (San Diegos Educational and Industrial
sting Service, 1966), p. 7.
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be considered invalid when the examinee made no mark in
either column (no answer) or when he marked both columns
(multiplé snswers) on more than fifteen items. The statisti-

cnl snalysis was performed on the 81 remaining answer sheets,

The relevant data for this study was collected by self
report inventories, The subjects provided these self-de-
seriptiong by means of‘Shostrom's "Personal Orientation In-
ventory"” and the Brayfield~Rothe "Index of Job Satisfaction.”
4 "Personal Information Sheet" was alse employed to gather
information about the subjects concerning se19cted rersonal

variables (Appendices B and C, pp. 135 and 138).

The Persconal Orientation Inventory

The ®"Perscnal Orientation Inventory" was developed by
Dr. Everett Shostrom to measure the level of a person's self-
octualization. It consists of 150 two-choice behavior and
value judgments, Traditionally, diagnostic instruments were
used to assess the pathology of a person. The "Personal
Crientation Ihventory" met the need for a more positive ap-
pfoach to measuring mental health in terms of self-actualiz-
ing concepts. It also provides guidelines for further psy-
chological growth.

In composing the "Personal Orientation Inventory,"
Shostrom utilized several dimensions, namely, NMaslow's con-
cept of self-actualization; Reisman, Glazer and Denny's

system of inner-other directednessy and ¥ay, Angel and
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Ellenberg®s, as well as Perls’', concepts}of time orienta-
tion. He‘also utilized the research and theoretical formu-
1ations of & number of other writers in Humanistic, Existen-
tinl and Gestalt Personality Theory. Chief among these
writers were Ffomm. Horney, Rogers, Buhler and Ellis,
Shostrom also made his own original contribution in the com-
position of the "Personal Orientation Inventory.* He ob-
served the value judgments of healthy people and disturbed
clinical patients, As a result, he was able to select the
items for his inventory, which in his judgment reflected the
value orientations which are commonly held and which are
seen to be important in the development of self-actualization.

The total of 150 items compose twelve separate scales in
the "Personal Orientation Inventory.” Shostrom3 described the
twelve scales in the following manner:

T TIME COMPETENCE: Time Competence scale measures de-

C
gree tc which one is "presenit" oriented as contrasted with
the time incompetent person who lives primerily in the past,
with guilts, regrets and resentments and/or in the future,

with idealized goals, plans, expectations, predictions and

fears,
1 INNER SUPPORT: The inner support scale measures

whether reactivity orientation is basically toward others or

self,

3Shostrom, EITS Manual for the Personal Orientation In-
ventory, p. 6.
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SAV SELF-ACTUALIZING VALUE: DMeasures affirmation of a
primery valuve of self-zctualizing people, i.e., whether the
individual holds and lives by values of self-actualizing
pecrle,

Ex EXTSTENTIALITY: HMeasures ability to situationally
or existentially react without rigid adherence to principies,

Fr FEELING REACTIVITY: Keasures sensitivity of respon-
siveness to one's own needs and feelings.

S SPONTANEITY: Measures freedom to react spontane-
ously or to be oneself.

Sr SELF REGARD: Neasures affirmation of self because
of worth and strength. A

Sa SELF ACCEPTANCE: Measures affirmation or accept=
ance of seif in spite of one's weaknesses or deficiencies.

HNe NATURE OF MAN: Measures degree of the constructive
view of the nature of man, whether man is essentially gocod.

Sy  SYNERGY: Ieasures ability to transcend dichetomies,
i.e., the &bility to see opposites of life as meaningfully
related.
. A ACCEPTANCE OF AGCRESSION: Measures ability to ac-
cept one's natural aggressivencss as opposed to defensiveness,
denizl and repression of aggression,

C CAPACITY TFOR INTIMATE CONTACT: Measures ability to
develop contactful intimate relationships with other human
beings, unencumbered by exXxpectations and obligations.

The standard znswer sheets of both the "Personal Orien-

tation Inventory" and the Brayfield-Rothe "Index of Job
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stisfection” were hand scored by this writer. In scoring

fep

the "Personal (Orisntation Inventory,® the recommendations of
the Manusa 1 were followedy it directs that the scores for the
Pime Competence Scale and the Inner Directed Scale be used in
preference to the retio scores for correlational or other
staticstical analvzes, due toc the statistical complexities of
the ratioc scores,

Shostrom reports relisbility coefficients for the major
scales of Time Compsztence and Inner Directedness at .91 and
.93, respectively, and coeificients for the subscales from
.55 to .85, Other studies have reported test-retest relia-
bility coefficients for the two major scales of .71 and .77
and reliability coefficients for the ten subscales ranging
from .52 to .82, Although these latter reliability coeffi-
cients are not €0 high as those reported by Shostirom, in gen=-
eral the test-retest reliability cbtained for the "Personal
Orientation Inventory" are at a level &s high as that re-
ported for most personality measures.

K@rlwaew5 peints out, however, “The major problem in
personslity measures is content validity. While relisbility
i; e technical metter, content validity is not so treatable.

To answer the vaiidity quastion, 'Are we measuring what we

i o . .
"Shostrom, EITS Manual for the Persoral Crientation In-
ventory, p. 7.

(4
“¥. H. Kerlinger, Foundations of Behavioral Rescarch:
Educational and Pevehological Inguiry (New York:s Holt, Rine-

hart and Winsteon, inc., 1964),.
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think we are mezsuring?' is a compleX and difficult task.®
The principal validity studies significantly differentiate
petween individuels who have atteined a relstively high level
of sceli-actualization and those who showed little evidence of
such development. Sheostrom reported a significant differ-
entiztion on ten scales of the “Personal Crientation Inven-
tory® to be at the .01 level and on one scale at .05. One
scale, the Nature of Man, was not found to differentiate

sufficiently.

The DBrayvfield-Rothe Index of Job Satisfaction

The "Index of Job Satisfaction" was devéloped by Arthur
H. Brayfield and Herold F. Rothe, Delbert C. Miller6 has
recommended that the Brayfield and Rothe "Index of Job Satis-
faction" should be the instrument of choice when a general
measure of job satisfaction is desired., As a working ap-
proach for the construction of the scale, it was assumed that
Job satisfaction could be recognized by the individuval's at-
titude or expression of feeling toward his job or profession.
An attitude scale would permit the quantification of the ex-
rression of feeling.

The following requirements were formulated as desirable
attitudes of an attitude scale designed to provide a useful

index of job satisfaction: (1) it should give an index of an

& . X . .
S Delbert C., Miller, Hendbook of Research Desicn and So-

cizl HMemsurement (New York: David NcKay Company, Inc., 1970),
PP, 267-271., Znd edition,
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voversll® job sotisfaction rather than specific aspects of
job satisfactiony (2) it should be applicable to a wide var-
sety of jobe: (3) it should be sensitive to variations in at-
titude; (4) the items should be of such & nature (interest-
ing, realistic, varied) that the scale would evoke coopera-
tion from beth employees and managements (5) it should yield
a reliable indexs (6) it should yield a valid index; (7) it
should be brief and easily scored.

The construction of this scale was made a class project
in Personnel Psychology at the University of Minnescta in the
fall of 1943, Seventy=-seven men cooperated. Items referring
to specific aspects of the job were eliminated since an “over=
allY attitudinal factor was desired. The present index con-
tains eighteen items. The Likert scoring system of five cate-
gories of sgreement-disagreement was applied to each item.

The items were selected so that the satisfied end of the

scale wes indicated by STRONGLY AGREE and AGREE for half of
the items and by STRONGLY DISAGREE and DISAGREE for the other
half. The neutral response is UNDECIDED. The Likert scoring
weights for each item range from 1 to 5 and the range of
possible total scores was 18 to 0 with 54 (UNDECIDED) as the
neutral point,

The reviced scale, which is the one used in this study,
was sdminictered as part of a lsrger study of 231 fomale
office employeces. The split-~half method of estimating the
reliability of the testing process was employed. The itenms

vere equally divided into odd and even numbers, The
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reliability coefficient computed for this sample was .77. It
was corrected by the Spearman-Brown formula to .87.

Evidence for high validity of the "Index of Job Sat-
isfaction" rests upon the nature of the items and the use of
an outside criterion. The Brayfield-Rothe "Index of Job Sat-
jsfaction” was administered to 91 adult students in classes
in Perconnel Psychology at the University of Minnesota. The
assumption was made that those persons employed in occupa-
tions appropriate to their expressed interest should, on the
average, be more satisfied with their jobs than those members
of the class employed in occupations inappropriate to their
expressed interest in personnel work. The 91 pérsons were
divided, accordingly, into two groups. A comparison was then
made between the mean scores for the two groups on the job
satisfaction index. The difference of 11.5 points separating
the means of the two groups is significant at the .01 level.

The most systematic attempt to develop an index of job
satisfactlion previously was the one made by R. Hoppock in
the early 1930°'s. The product moment correlations between
the scores on the "Hoppock Blank®" and the Brayfield-Rothe

"Index of Job Satisfaction® was .92.7

7Miller, Handbook of Research Design and Social Meas-
urement,
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gtptistical Hvpotheses

ARSI

Hypothesis One considers the relation of a person's
eatisfaction in teaching as an occupation snd his degree of
seli-actualization, This hypothesis is bzsed on the ration-
ale rresented in the review of the literaiture,

H 1 The correlation between the twelve scales of the
vPersonal Orientation Inventory® and the degrec of tesaching
satisfaction 2¢ measured by the "Index of Job Satisfaction®
is not greater than zero.

Selected personal variasbles describing the subjects

were alsé introduced tc¢ maximize the sensitivilty of this stu-
dy. Since they might have some relation 1o the results,
While there are limits to the amount of information that can
be reasonably obtained in any research, the more information
gzined sbout the subjects, the greater the likelihocd of dis-~
covering potentially important relstionships. The hypotheses
that follow consider the personal variables that describe the
subjects cf this study and the degree of their relationship

to the decpendent variables of self-actualization and jeb sat-

Rationzle for Hypotheses Two and Three: IDraomner end
Shogtroma vroint out that age is a significant factor in psy-
chological growth, with 35 yesrs as the general line hetween

the two stages., During stage one (from birth to 35 years)

8L. M, Brammer and E, L. Shostrom, Therapeutic Psycho-
“logy (New Jersey: Prentice Hall, Inc., i968), p. 85. 2nd
edition,
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rerson becomes soclalized inte his culiturs, learning

the
elkiiia. Goveloping unllities wund sé‘ﬂjuinﬁ to the social,

goononic and physical envircnments. Moving into adulthood
ne soowires a formal educaticn ond enters into the ccoupne

clopil wyetem, He chooses g state of life which QrQinarily
is marriage and establishes & pattern of living.

After 35 he hesomes more stable, consolidating his
gaivs. He ne longer gropes undecidedly, but moves with
greater facility because habits have already been formed and

 hiﬁ patential given s direction. With the vision and power
_anﬁ deepened insight that expcr¢enﬁe brings, the person may
centribute original) and crestive vorks to society, at the
sane time becoming aware that his physical strength and
lecrning cepabilities have begun to diminish, There is more
‘evaluatisn end examination of valuves aft&r 35 and a searching
ror stability aﬁé permanence rather than for new nxnarlenoes
ané chenge. During the second stage a person tends to decide
on a way of life in which he znd those he loves find suppert
and gwiigfzotion to the ewa of life,

Six subgroups WQre sceled on the "Personal Information
Shéet" for the "age® variable. They were rescaled into two
subgroups, namely, teachers 35 years of age or younger and
teachers\jé years of age or older. The teachers in the first
subgroup numbered 60 and the tezchers in the second subgroup
numbered 21,

H 2% Teachers 35 years ¢f age or younger will not
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dirfer in self-petualization from teachers 36 years of age or
older. |

H 3 Teachers 35 years of age or younger will not differ
in job satisfaction from teachers 36 years of age or older,

Rationunle for Hypotheseg Four and Five: Both hiologzical
factors inheorent in the male and female and cultural factors
which delimit spproprinte reles Tor each have contributed to
sex differences in intevests, stvtitudes and valusg, lale
teachers numbered 21 and female teachers numbered 60,

H #: Teachers who are male will not differ in self-ac-
tvalization from teachers who are female.

H 5: Teachers who are male will not differ in job satis-~
faction from teachers who are female.

Rationzle for Hypotheses Six and Seven: Individuals
differ in their orientation toward religion. Some Religious
are teachers who have taken a vow of obedience regarding their
work assignment. Laypersons who participated in this study
nughered 76, There were no priests among the subjects, but
five Religious did perticipate in this investigation.

H 63 Teachers who are laypersons will not differ in
séif»actualization from teachers who are Religious.

H 7: Tenchers whe are laypersons will not differ in job

isfaction from teachers who are Religious.

Rationale for Hypotheses Eight and Nine: Miller9

9F. W. Miller, Guidance Principles and Services (New
Yorks Harper and Row, 1966), p. 76. 2nd edition.
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taves that the genersa. a1l preparation of the elementary

b
tescheyr iz denignsd to rlace emphaois on the "whele child®
or “the total development of the child," while tThe secondary
terchay hecomeg mers o specialist i & subiect matter area.
The elementary teacher works with & relativel y gmzll group
¢f orildren for o the ontiyre day. The secondarvy t cher Works
vith 2 relatively larger nmunmbur of studenits. most of whom are
with him for only & small parit of each day. He discovers
that compertmentalizetion of subject matter forces him into

more gtructural, less flexible role in the classroom., The

junicr high schoel is thet level in which the transition ta
deportmentalizetion is ordinarily cempleted. Acadenmic pre-
perotion is, therefore, more specific for the junior high and
secondary levels than it is for those who tesch in elementary
schools. Elementary tceachers numbered 54 in this study.
Junior high feschers numbered 18 and secondary teachers num-
beresd 9.

H 8: Elementary teachers, junior high teachers and
secondary teschers will not differ among themselves in regard

o self-actunlization,

H 9: Elementary teschers, junior high teachers and

secondary teachers will not differ among themselves in regard

Rationale for Hypolheses Ten and Eleven: The choice
batween the public and the private school system may be due .
to one or more factors, namely, commitment to reinforeing

Christian values, ease of disciplining stucents, job
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aveilability, promimity, salery, fringe benefits, etc. Pub=-
15¢ school teachers in this study numbered 61 and private
school {eachers numbered 20,

H 10+ Public school teachers will not differ in self-
sctunlization from private school teachers.

H iit Public schoocl teachers will not differ in job sat-
jefection from private school tsachers,

Rationnle for lHypotheses Twelve and Thirteen: MNany
factours account for lower or higher achievement in urban
schools ineclwuding the economic disadvantages of cities in
compaitiscn to suburbs, Teachers in the suburbs also have
more cointact with the higher-status and higher achieving pu-
pile than those who are usually found in urban areas. Sub-
jeets teaching in urban areas in this study numbered 47 and
subjects teaching in suburban aress numbered 34,

H 121+ Urban teachers will not differ in self-actualiza-
tion from suburban teachers,

H 13: Urban teachers will not differ in job satisfaction
from suburban teachers.

Rationale for Hypotheses Fourteen and Fifteen: The

[

1T A
Masterts de

ee is usually considered to be the minimum

7

emount of training in & specific area of knowledge for the
"professional® teacher. The "master" teacher performs tasks
that are of more than usual difficulty, pursues a long period
of vreparation, resulting in attainment of a high degree of
skill and knowledge. Four subgroups were scaled on the “Per-

sonal Information Sheet* for the variable of "academic
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preparatiom." They have baen resczled into two subgroups,
namelys teachers with less than a laster's degree and tecach-
ers Wilth a Master's degree or beyond., Teachers in this study
that hzd less than a NMaster's degrec numbered 68. Teachers
that had & Mester's degree or credit hours beyond it numbered
i3.

H i#4s Teachers with less than a Masterfs degree will not
differ in self-actualization from teachers with a Master's de-
gree or beyond,

H 15: Teachers with less than a Master's dGegree will not
differ in job satisfaction from teachers with a Master‘'s de-
gree or beyond,

Rationale for Hypotheses Sixteen and Seventeen: Teach=-
ers may be classified as:

"Probationary," those who have taught five years or lecs,.
During this period, commencing with their entrance into the
classroom, teachers gain experiential knowledge and insights
by which they learn whether céreer teaching will satisfac-
torily meet those needs which are ordinarily associated with
jgb satisfactien, They also learn during these first years
something about how they may qualify for advancement in this
occupation.

"Experienced," these who have six to fifteen years of
teaching experience and who have at least impliaiﬁly commit-
ted themselves to a life-time carceer. These teachers have

ordinarily completed their professional training, e.g.,
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graduate degrees, According to Baldwin, the young adult
entering this stabilization stage studies his work to see how
he may earn advancement. He baromes active in prolessional
orgenizations. He locks for additional means of demonstrat-
ing gbility and of making contacts which lead to better job
opperiunities, |

“Profeszsional," those who have taught more than fifteen
yezrs and have obtained proficiency in their subject field.
This implies that the tescher has completed his graduate
work and tihat his perseonal growth has been considered satise
factory., A% this level, there are likely to be changes that
“involve ghifting from deing work to planning and sypervising
it. Seniority splseo brings advantages in pay, in security or
tenure, in privileges and in symbols of status.

Five subgroups were scaled on the "Personal Information
Sheet" for the variable of "years of teaching experience,"
They have been rescaled into three groups, namely, teachers
who have tauvght five years or less, teachers who have taught
8ix to fifteen years and teachers who have taught more than
s%xﬁeen years, Teachers in the first subgroup numbered 39;
teachers in the second subgroup numbered 35 and the teachers
in the third subgroup numbered 7.

H 16: Teachers who have had five years of teaching ex-

berience, teachers who have had from six to fifteen years and

1OA. L. Baldwin, Behaviocr and Development in Childhood
(New York:s Dryden, Inc., 1955),




60
teachers who have had sixteen or more years of teaching ex-
perience will not differ esmong themselves in regard to self-
actualization.

H 17:¢ Teachers who have had five years of teaching ex-
perience, teachers who have had from six to fifteen years and
teachers who have hzd sixteen or more years of teaching eX-
perience will not differ among themselves in regard to job
satisfaction.

Rationale for Hypotheses Eighteen and Nineteen: Inter-
est, aptitude and zcademic preparation contribute to choice
of teaching level and subject field. Teachers who were teach-
ing their course and/or grade level preferences in this study
numbered 67, Teachers who were not teaching their course
gnd/or grade level preferences numbered 7, Teachers who were
teaching only some of their course and/or grade level prefer-
ences likewise numbered 7.

H 18: Teachers who are currently teaching their course
and/or grade level preferences, teachers who are not teaching
their course and/or grade level preferences and teachers who
are teaching only some of their course and/or grade level
preferences will not differ among themselves in regard to
self~actualization,

H 19: Teachers who are éurrently teaching their course
and/or grade level rreferences, teachers who are not teaching
their course and/or grade level preferences and teachers who
are teaching only some of their course and/or grade level

rreferences will not differ among themselves in regard to job
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satinfaction
Ratiomale for Hypotheses Twenty and Twenty-One: Teach-
ers and counszlors have immedizte and direct contact with
students in meeting their responsibilities to society to pro-
ducs competent, well motivated and productive citizens.
School administrators and supervisors are primerily master
planners of school policies and objectives, discerners of
need end achlievement, possessors of some knowledge of school
finsnces and community liaison persons. Five subgroups were
scaled on the "Personal Information Sheet" for the wvariable
veczreer geels.® They have been rescaled into two subgroups,
amely, career teachers and counselors and school administra-
tors and supervisors. Career teachers and counselors in this
study numbered 42, Administrators and supervisors numbered
23,

H 201 Teachers who aspire to be career teachers or coun-
selors will not differ in self-actualization from teachers
who aspire to be school administirators or supervisors.

H 21: Teachers who aspire to be career teachers or
counselors will not differ in job satisefaction from teachers

who aspire to be school administrators or supervisors,

Fethed of Analvsis

For Hypocthesis One, the appropriate statistical tech~
nigue for measuring the relationship between self-actualiza-
tion and teaching satisfaction is the Pearson product-moment

coefficient of correlation., The correlation coefficients in
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this study will determine the relative strength of the asso~
ciation between the resulls of each of the twelve scales of
the "Personal Orientation Inventory" and the score on the
nIndex of Job Satisfaction.® In order to set up confidence
1imits and intervals and to gain in general any inferences
concerning the aceuracy of sample r's not near 2ero, it was
necessazry to resort to Fisher's r to 2 transformation pro-
cedure,

The intent of Hypothesis One was to determine the ef-
fectiveness of the "Perscnal Orientation Inventory® as an in-
dex of job satisfaction. The multiple correlation (R) be-
tween the twelve scales of the "Perscnal Orientation Inven-
tory® taken collectively an& the c¢riterion variable, the
score of the “Index of Job Satisfaction,®” were computed to
identify the maXimum predictive relationship between the
variebles, Then a stepwice multiple correlation (R) was
computed beginning with the most predictive scale of the
"Personal Orientation Inventory." Additional scales were
added to the stepwise multiple R in the order in which they
contributed maximally to the prediction. Scales were con=
sidered to add meazningfully to the strengths of the predic-
tion crily when they did not decrease the significance of the
stepwise multiple R to a level below the most predictive

scale,11 -

11J. P, Guilford, Fundamental Statistics in Psychology
and Tducation (New York: kcGraw-Hill, 1942), p. 162 and ff,
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fach personal variable in Hypotheses Two through
pwepty=(ne was subdivided into appropriate subgroups. The
mean saorés of thege individual subgroups were computed and
paired with three o¢f the twelve scazle scores of the "Personal
oricniation In?entory" and the single sceore of the “Index of
Jor Satisfaction.™ The thres scales of the "Personzl (rien-
tation Inwentery” that were used for this statistical analy-
sis are the Time Conpetence Scale, Inner Directed Support
Secale und Self-Actualizing Value Scale., According to
Klevetter and Mcgar,lz these three gcales of Shostrom's vPer-
sonel Orientation Inventory® acccunt for almost all of the
Inventoryts variance,

At test was used to compare the difference hetween
the mean scores of those personal varisbles which were divi-
ded into two subgroups. The independent varizbles for this
statistical analysis were age, sex, status, system in which
currently teaching, academic preparation and career goals.
The dependent variables were self-actualization and job sat-
isfaction, One-way analysis of variance were used to deter=-
mine the zignificance of differences among mean scores for
eéah ¢f the subgroups under the personal variables of teach-
ing-level, teaching experience and course and/or level pre-
ferences, using both dependent variables of self-actualiza-~

tien and job satisfaction.

-,
*“R, E. Klavetter and R. E. Mogar, *Stability and In-
ternal Consistency Measure of Actualization," Psychological

Reports., 21 (1947)h22-424,

e
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Throughout this study the .05 probability level of sig-
nificeance was considered an zcceptable criterion level,
Simple and multiple correlations were computed by em=-
ploying the Bio-Medical Packages (BMD-024),
All t tests and the analysis of variance were computed
by employing the Statistical Package for the Socilal Sciences

(SPSSH) Version 5.01.



CHAPTER 1V
ARALYSIS OF THE RESULTS, SUMMARY AND DISCUSSION

The purpéae of this chapter is to present an analysis
of the results which pertain to the hypotheses of this re-
gegrch. The results cf the correlational analyses, which
were done between the twelve scales of the “Personal Orienta-
tien Inventory® and the single measure of the "Index of Job
Satisfaction," are presented first., Next the relationships
betwzen the personal variables of the subjectis and the de-
pendent variables of self-actualization and Job satisfaction
are presented. A summary of the results and a discussion

completc the chapter.

Analyses
The following specific null hypotheses have been pro-
posed for testings

Hypothesis One

The correlation between self-actualization as measured
by the twelve scales of the "Personal Orientztion Inventory®
and the degree of teaching satisfaction as measured by the
vIndex of Job Setisfaction” ig not greater ihan Zero.

Hypothesis One preoposes that any relationship between
the sejf-actualization of teachers and the satisfaction they
experience 1n their profession will be non-significant., A

Pearson product-mcment correiation was the measure used to
65
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obtain the degree of correlation between cach of the twelve
sczles of the "Personal Crientation Inventory® and the "Index
of Job S&tisfaction." A t test was computed to assegs the
significance of the relationship bhetween ths two variables of
self~actualizaetion and job satisfaction. The 95% confidence

interval was computed for each r according to the following

1 1
Z--Z.025\‘N—3 ST S T4z N =3

A summery of the obtained rp’g betwecn the twelve scales
of the *Personnl Orientstion Inventory” and the~"lndex o Job
Satisfactien,” together with the results of the t tests and
the significance levels are presented in Table 1,

The results failed to demonsirate a significant differ-
ence at the .05 probability level of significance for ten of
the twelve scales of the "Personal Orientation Inventory.®
However, the obitained t value of the Self-Actualizing Value
score was 2,96 and the obtained t value of the Synergy score

was 3,15, Boih % values were significant at the .01 level

of probability.

Multiple Corrslation

As another measure of the relationship between teacher

1W. Hays, Statistics for Social Seiences (New York:
Holt, Rinehart and Winston, Inc., 1973); pp. 664-665,
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Teble 1
Product Lonent Correlation Cosfficients of the
"Pérsomal (rientation Inventory® (12 scales)
and the "Index of Job Satisfaciion®

and Their t Velues

95% 1 Signi-
POI r Confidence 't ficance
Interval . Level

Teachers (n. 81) Te -,02 -.24/.20 0,20 n.s,
I -, 02 -, 24/.20 0,18 n,s.
SAV .32 JA1/.60 2,96 ,01
By  «,17 - 41/.05 1.55 n,s.
Frr =-.11 -,347.11  1.01  n.s.
S -.03 -.26/.19 0.27 n.s,
Sr 09 ~.13/.32  0.83 n.s,
Sa -, 09 -,32/,13 0.80 n.s,
Ne .20 L02/.45 1,81 na.s.
S .33 .1i/.62 3,15 .01
Iy -.10 -.33/,12  0.87 n.s.
c -.18 - 42/,04 1.5¢ n.s,.

1. . e . .
First number is lower limits second number is upper
limit.
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patisfaction and gelf-actualization, rmultiple correlation co~
efficients viere dene, utilizing the twelve scales of the
*Personal Orientation Inventory® with the *Index of Job Satis-
faction" as the criterion variable., The results have been

presented in Table 2,

Table 2
Maltiple Cerrelation Coefficients Between the Twelve
Sceles of the "Personal COrientation Inventory® and

the "Index of Job Satisfaction”

Multiple R F Significance
Level
General Multiple R
R .60 3.46 .05
IJSs 12 POI Scales
Stepwige Multiple R '
R .58 9.44 . 001

IJS: 4 POI Scales

Synergy
Existentiality
(weighted
riegatively)
Self-Actualizing
Value
Aggression
(weighted
negatively)

A general multiple R, in which all twelve scales were

taken collectively, resulted in & multiple R.60 between self-
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actunlization and teacher satisfection, This coefficient of
correlation is better than any one measure of the "Perscnal
Crientation Inventory" teken separately. The F value for
the general multivle R is significant at the .05 level of
probebility.

L stepwise multipls R resulted in a R.55 which included
four of the twelve scales of the "Fersonal Grientation Inven-
tory." The four scales, in the order in which they entered
into the analysis, were Synergy. Existentiality (weighted
negatively), Self-fctualizing Value and Aggression (weighted
negatively)., The F value based on these four scales taken
collectively was significant at the .001 level of probability.

Hypothesis Two

Teschers thirty-~five years of age or younger will not
differ in self~sactualization from teachers thirty-six years
of age or older,

The preceding hypothesis was proposed in order to deter-
mine the relationship beiween the independent variable of age
end the dependent variable of self-actualization as measured
by Time Competence, Inner Directedness and Self-Actualizing
Value scores, A t test was computed to determine whether or

.
not age was significantly related to self-actualization. The
results of the t tests are pfesented in Table 3, together
with a summery of the means and the standard deviations of

the self-actuslization (Tc, I and SAV) sccres for the two

specified subgroups.
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Table 3
Differences in Self-Actualization (Tc, I and SAV)
Between the Means of Teacher Subgroups

Scaled According to Age

Self-Actualizstion Scale n ¥ SD t P

Time Competence 3core

35 years or younger 60 17.11 3.
36 years or older 21 17.33 3.

~J\0

0 -0.25 n.s,.
1

Inner Divected Score

35 years or younger 60 84,65 12,62 - 0.65 n.s,

36 years or older 21 82,61 11.77
Self-Actuvalizing Value

Secore

35 years or younger 60 20,16 2.83 0.10 n.s.

36 years or older 21 20,09 2.45

The regults did not permit the null hypothesis to be
re jected, The obtained t values of the Time Competence
scores, -0,25, the Inner Directed scores, 0.65 and the Self-
Actuslizing Value scores, 0.10, were not significant at the
.05 level of probability.

Hypothesis Three

Teachers thirty-five years of age or younger will not
differ in job satisfaction from teachers thirty-six years
of age or older.

The preceding hypothesis wae proposed in order to deter-

mine the relationship between the independent variable of age
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t0 the dependent variable of job satisfaction as measured by
the "Index of Job Satisfaction® scores, A L test was com=-
puted to determine whether or not age was significantly re-
lated tec job satisfaection. The resvlits of the t test are
presented in Table 4, together with a summary of the means
and the standard deviation of the job satisfaction for the

two specified subgroups.

Table 4
Differences in Job Satisfaction Between the Means

of Teacher Subgroups Scaled According to Age

Job Satisfaction Index n X SD t P
35 years or younger 60 70,38 7.85 =0,36 n,s.
36 years or older 21 71.09 8.02

The results did not permit the null hypotheses to be
rejected, The obtained t value of the "Index of Job Satis-
faction® scores, ~0.36, was not significant at the .05 level
of probzbility.

Hynothesis Four

Teachers who are female will not differ in self-actu-
alization from tezchers who are male,

The preceding hypothesis was proposed in order to de=
termine the relationship beiween the independent variable of

sex and the dependent variable of self-actualization as
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measured by Tiwme Competence, Inner Directedness and Self-

Actuelizing Value scores, A t test was computed to deter-
mine whether or not sex was significantly related to self-
actualization., The results of the t tesis are presented in
Table 5, tsgcther with 8 summery of the means and the
standard deviations of the self-actualization (Tc, I and SAV)

scores for the two specified subgroups.

Table 5
Differences in Self-Actualization (Tc, I and SAV)
Between the Means of Teacher Subgroups

Scaled According to Sex

Self-Actualization Scale n X SD t P
Time Competence Score
Female teachers 60 17.71 3.08 2.52 .02
Male teachers 21 15.61 3.82
Irnmer Directed Score
Female teachers 60 85,46 11.78 1.67 n.s.
Male teachers 21 80.28 13.48
Self-Actualizing Value
Score
Female teachers 60 20,46 2.3k 1.79 n.s.
Male teachers 21 19.23 3.59

The results permitied the null hypothesis to be rejected
in pert. The obtained t value for the Time Competence scores,

2.52, was significant at the .02 level of probability. The



73
results, however, d¢id not permit the null hypothesis 1o be
rejected in regard to the Inner Directed scores and the Self-
Actualizing Value scores. The obtained t values of the
Inner Directed scores, 1.67, and the Self-Actualizing Value
scores, 1,79, were not significant at the .05 level of pro-
hability,

Hypoth2ais Five

Teachers who are female will not differ in job satis-
faction from teachers who are male,

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
sex to the dependent variable of job satisfaction as meas-
ured by the "Index of Job Satisfaction” scores. A t test
wzs computed to determine whether or not sex was signifi-
cantly related to job satisfaction. The results of the 1t
test are presented in Table 6, together with a summary of
the means and the standard deviations of the job satisfac-

tion scores for the two specified subgroups,

Table 6
Differences in Job Satisfaction Between the Means

of Teacher Subgroups Scaled According to Sex

Job Satisfaction Index n X SD % P
Female teachers 60 70.40 7,47 -0.32 n.s,

Male teachers 21 71.04 9,04
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The results did not permit the null hypothesis to be
rejected. The obtained t value of the "Index of Job Satis=
faction"‘scores. ~0,32, was not significant at the .05 level

of probability.

4

Hypothesis Si

Teachers who are laypersons will not differ in self-
actualization from teachers who are Religioué.' . .

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
status and the dependent variable of self-actualization as
measured by Time Competence, Inner Directedness and Self-
Actualizing Value scores. A t test was computed to determine
whether or not status was significantly related to self-actu-
alization. The results of the t tects are presented in
Teble 7, together with a éummary of the means of the standard
deviations of the self-actualization (Tec, I &nd SAV) scores

for the two specified subgroups.
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Table 7

Differences in Self-Actualization (Tc¢, I and SAV)
Between the lMeans of Teacher Subgroups

Scaled According to Status

Self~Actualization Scule n X 8D t p
Time Competence Seore
Layperson 76  17.11 3.42 ~0.56 n.s,
Religious 5 18.00 3.08
Inner Directed Score
Laypercon 76 84,10 12.27_ -0,05 n.s.
Religious 5 84,40 15.37
Self~Actualizing Value
Score _
ayperson 76 20.18 2.80 -0.46 n.s.
Religious 5 19.60 1.67 :

The results did not permit the null hypothesis to be
rejected, The obtained it values of the Time Competence
scores, «0,56, the Inner Directed sccres, -0.05, and the
Self-Actualizing Value ucores, -0.46, were not significant at
the .05 level of probability.

Hypothesis Seven

Teachers who are laypersons will not differ in job sat-
isfaction from teachers who are Religious, -

The preceding hypothesis was proposed in order to deter-
mine the relationship between the independent variable of

status to the dependent variable of job satisfaction as
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measured by the "Index of Job Satisfaction" scores, A L
test was computed to determine whether or not status was
cignificantly relsted to job satisfaction. The results of
the t test are presented in Table 8, together with a summary
of the means and the standard deviations of the job satis=-

faection scores for the two gpacified subgroups.

Table 8
Differences in Job Satisfaction Between the Means

of Teacher Subgroups Scaled According to Status

Job Satisfection Index n X SOt p
Layperson 7€ 70,50 7.89 «=0,30 n.s.
“Religious 5 71,60 7.98

The results did not permit the null hypothesis to be
rejected. The cbtained t value of the "Index of Job Satis-
faction" scores, -0.30, was not significant at the .05 level
of probability.

Hypothesis Eight

Elementary teachers, Jjunior high teachers and secondary
teachers will not differ among themselves in regard to self-
actualisation,

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
teaching level and the dependent variable of self-actualiza=-

tion as measured by Time Competence, Inner Directedness and



Self-tetualizing Value scorey,

77

Three one-way analyses of

variance were computed on each of the dependent measures of

gself-actunlization (Tc, I and SAV) to determine whether or

not they were significantly related to teaching level.

The

results of the analyses of varionee are presented in Table

9.

The means for ezch speciiied subgroup

Table 9

are presented in

Differences in Self-Actualization (Tec, I and SAV)

Petween Teszcher Subgroups Scaled

According to Teaching Level

Source of
Variation 88 ar ms F P
Time Competernice Between
Score Groups 23.87 2 11.93 1.03 n.s.
Within ,
Groups 897.70 78 i1.50
Total 921,58 80
Inner Directed Between
Score Croups 74,68 2 37.34 0.23 n.s,
Within
Groups 12170.18 78 156,02
Total 12244, 87 80 '
Self-Actual- Between
ization Groups 13.57 2 6.78 0.89 n.s.
Value cav s
Within
Score Groups 590,65 78 7.57
Total 604,22 80
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The results did not permit the null hypethesigs 1o be
rejected, The obtained F values of the Time Competence
scores, 1.03, the Inner Directed Scores, 0.23, and the Self-
Actuslizing Value scores, 0.89, were not significant at the

.05 level of probability.

Table 10
Differences in Self-Actualization (Tec, I and SAV)
Between Means of Teacher Subgroups Scaled

According to Teaching Level

Elenentary Junior High - Secondéry
n = 54 n =18 n=9
Time Competence Means 16,79 18,05 17.66
Inner Directed Means 83,44 85.50 85,44
Self-Actualizing
Value Means 20.25 20.38 19.00

Hypothesis Nine

Elementary teachers, junior high teachers and secondary
teachers will not differ among themselves in regard to job
satisfaction.

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
teaching level and the dependent variable of job satisfaction
as neasured by the "Index of Job Satisfaction® scores, A

one~way analysis ol variance was computed on the dependent



measure of job satisfaction to determins whether or not it
was significantly related to teaching level. The results of
the analysis of variance are precented in Table 11. The

meens for each specified subgroup are presented in Table 12,

Table 11
Differences in Job Satisfaction Between
Teacher Subgroups Scaled According

to Teaching Level

Scurecs of
Varintion ~ s8 daf ms, £ P

Job Satisfaction Between

Seore Groups 56,21 2 28,10 0.4% n,s,
Within
Groups 4881.78 78 62.58
Total 938,00 80

The results did not permit the null hypothesis to be
rejected, The obtained F value "Index of Job Satisfaction”
scores, 0,44, was not significant at the .05 level of proba-

bility.
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.'i

Table 12

el

Differences in Job Satisfaction Detwecen Means of
Teacher Subgroups Scaled According to

Teaching lLevel

Elementary Junior High Secondsry
n = 5h n =18 n=9
Job Satisfaction
I\.Cal’lo 70-90 690 05 71-55

Hypothegis Ten

Public school teachers will not differ in self-actual-
‘Laticn from private school teachers.,

The pr@ceding hypothesis was proposed in order to dee-
terwine the relationship between the independent variable of
system in which teaching and the dependent variable of self-
actualization a¢ measured by Time Competence, Inner Directed-
ness and Self~Actualizing Value scores. A 1t test was conm-
puted to determine whether or not system in which tesching
was significantly related to seli-actuzlization. The results
ofnthe t test are presented in Table 13, together with a
summary of the means and the standard deviaztions of the self-
actuslization (Te¢, I and SAV) scores for the two specified

subgroups.
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Table 13
Differences in Self-Actualization (Tc, I and SAV)
Between the Means of Teacher Subgroups Scaled

Lecording to School System in Whieh Teaching

Self-Actualization Scale n X SD t P
Time Competence Score
Public schools 61 17.34 3.24 0.79 n.s.
Private schools 20 16,65 3.85
Immer Directed Score
Public schools 61 84,08 12,32 -0,05 n.s.
Private schools 20 84,25 12.83 .
Self-Actualizing vValue
Score
Public schools 61 20.39 2.83 1.41 n.s,
Privete schools 20 19.40 2,39

The results did not permit the null hypothesis to be
rejected. The obtained t values of the Time Competence
scores, 0.79, the Inner Directed scores, -0.05, and the Self-
Actualizing Value scores, 1.41, were not significant at the
.55 level of probability.

Hypvothesis Eleven

Public school teachers will not differlin job satisfac-
tion from private school teachers.

The preceding hypothesis was proposed in ofder to de-
termine the relationship beiween the independent variable of

school system in which teaching to the dependent variable of
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job satisfaction as measured by the "Index of Job Satisfac-
tion" scores. A t test was computed to determine whether or
not the échool system in which teaching was significantly re-
lated to Jjob satisfaction. The results of the t test are
presented in Teble 14, together with a summary of the means
and the standsrd deviations of the joh satisfaction scores

for the two specified subgrours.

Table 14
Differences in Job Satisfaction Between the Means
of Teacher Subgroups Scaled According to

School System in Which Teaching

Job Satisfaction Index n X SD t p
Publie echools 61 70,77 8.01 0.40 n.s.
Private schools 20 69.95 7.52

The results did not permit the null hypothesis to be
rejected. The obtained t value of the "Index of Job Satis=~
faction" scores, 0.40, was not significant at the .05 level
of probebility.

Hypothesis Twelve

Urban teachers will not differ in self-actualization
from suburban teachers. -

The preceding hypothesis was proposed in order to de-
termine thé relationship between the independent variable of

the place where teaching and the dependent variable of self-
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actuaiization ag measured by Time Competence, Inner Directed-
ness and Self-Actuelizing Value scores. A t test was com-
puted to determine whether or not the plsce where teaching
was significantly relsted to self-actualizstion. The results
of the % tests‘are rresented in Table 15, together with a
summery of the means and the standard deviations of the self-
actualization (Te, I and SAV) scores for the two specified

subgroups,

Table 15
Differences in Self-Actuslization (Te, I and SAV)
Between the Mesns of Teacher Subgroups Scaled

According to the Plece Where Teaching

Sellf=-hctualization Scale n X SD t P
Time Competence Score
Urban teachers L7 17.44% 3,48 0.85 n.s,
Suburban teachers 34 16.79 3.27
Inner Directed Score
Urban teachers L7 83.97 11.58 ~-0.12 n.s.
Suburban teachers 34 84,32 13,56
Self-Actualizing
vValue Score
Urban teachers %4 19.68 2,76 =~1.83 n.s.
Suburban teachers 34 20,79 2,62

The results did not permit the null hypothesis to be

re jected, The obtained t values of the Time Competence
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ccores, 0.85, the Inner Directed scores, -0.12, and the Self-
tetualizing Value scores, -1,.83, were not significant at the
.05 levei of probability.

Hypothesis Thirteen

Urban teachers will not differ in job satisfaction from
suburban tezchers,

The preceding hypothesis was proposed in order to de~
termine the relationship between the independent variable of
the place where teaching to the dependent variable of job
satisfaction as measured by the "Index of Job Satisfaction®
scores. A t test was computed to determine whether or not
the place where teaching was significantly related to job
satisfaction, The results of the t test are presented in
Table 16, together with a summary of the means and the stan-
dard deviations of the job satisfaction scores for the two

specified subgroups.

Table 16
Differences in Job Satisfaction Between the lMeans

of Teacher Subgroups Scaled According to

. the Place Where Teaching
Job Satiszfsction Index n X SD t p
Urban teachers L7 68.68 8.41 -2,63 .01

Suburban teachers 34 73,17 6.24
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The resul{s permitted the null hypothesis to be re-
jected., The obtained t value of the "Index of Job Satisfac=-
tion" scores, ~2.63, was significant at the .01 level of pro-
bability.

Hyoothesis Fourtesn

Teachers with less than a Master's degree will not dif-
fer in self-sctualization from teachers with a Master's de=-
gree or beyond.

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
gcademic preparation and the dependent variable of self-actu-
alization &s measured by Time Competence, Inner Directedness
and Self-Actualizing Value scores, A t test was computed to
determine whether or not academic prepsration was signifi-
cantly related to self-actualization. The results of the 1
tests are presented in Table 17, together with a summary of
the means and the standard deviations of the self-actualiza-

tion (Te, I and SAV) scores for the two specified subgroups.
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Table 17
Differencec in Self-Actualization (Tc, I and SAV)
Between the lMeans of Teacher Subgroups Scaled

kecording to Academic Preparation

Self-Actualization Scale n X SD t p
Time Competence Score
Less than Master's
degree 68 i7.13  3.37 -0.24 n.s.
Master's degree or
beyond 13 17.38  3.64
Inneyr Directed Score
Lese than Master*s
degree 68 84,36 12.42 0.40 n.s.
Master's degree or
beyond 13 82,84 12,52
Self-Actualizing
Value Score
Less than Master's
degree 68 20.05 2,78 =0,67 n.s.
Mzstert's degree or
beyond 13 20,61 2,59

The results did not permit the null hypothesis to be
rc¢jected., The obtained t values of the Time Competence
scores, =0.24, the Inner Directed scores, 0,40, and the Self-
Actuvalizing Value scores, -0.67, were not significant at the
.05 level of probability.

Hypothesis Fifteen

Teachers with less than a Master's degree will not dif-

fer in job satisfaction from teachers with & Master's degree
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or béyond.

The preceding hypethesis was preoposed in order to de=-
termine fhe relationship between the independent variable of
academic prepasration to the dependent variable of job satis-
faction &s measured by the "Index of Job Satisfaction"
scores, A it test was computed to determine whether or not
academic prepsration was significantly related to job satis-
faction. The results of the t test are presented in Table
18, together with a summary of the means and the standard
deviations of the job satisfaction scores for the two speci-

fied subgroups.

Table 18
Differences in Job Satisfaction Between the Means
of Teacher Subgroups Scaled According to

Academic Prepsration

Job Satisfaction Index n X SD t p
Less than Master*s
degree 68 70.44 8,04 «0.33 n.s,.
- Master's degree or '
beyond 13 71.23 7.02

The results did not permit the null hypothesis to be
rejected. The obtained t value of the "Index of Job Satis-

faction" scores, -0.33, was not significant at the .05 level

of probability.
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Hypothesis Sixtecn

Teachers who have had five years of teaching experi-
ence, teéchers who have had from six to fifteen years and
teachers who have had sixteen or more years of teaching ex-
perience will hat differ among themselves in regard to self-
actualization.

The preceding hypothesis wzs proposed in order to de-
termine the relationship between the independent variable of
years of teaching experience and the dependent variable of
self-actualization as measured by Time Competence, Inner
Directedness and Self-Actuzlizing Value scores, Three one-
way analyses of variancé were computed on each of the depen-
dent measures of self-actualization (Te, I and SAV) to deter-
mine whether or not they were significantly related to the
years of teaching experience. The results of the analyses
of variance are presented in Table 19. The means for each

specified subgroup are presented in Table 20,
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Differences in Self-Actualization (Te, I and SAV)

Between Teacher Subgroups Scaled According to

the Years of Teaching Experience

Source of _
Variation S8 af ms F )
Time Competence Between
Score Groups 16,82 2 8.41 0.72 n.s.
Within
Groups 904.75 78 11.59
Total 921,57 80
Inner Directed Between -
Score Groups 257.28 2 128.64% 0.83 n.s.
Within
Groups 11987.58 78 153.68
Total 12244 ,86 80
Self-Actual- Between
ization Groups 17.26 2 8.63 1.14 n.s.
Value Score Within
Groups 586,96 78 7.52
Total 604,22 80

The results did not

permit the null hypothesis to be

rejected. The cbtained F values of the Time Competence

scores, 0,72, the Inner Directed scores, 0.83, and the Self-

Actualizing Vslue scores, 1.14, were not significant at the

.05 level of probability.
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Table 20
Differences in Self-Actualization (Tc, I and SAV)
Between Means of Teacher Subgroups Scaled
According to the Years of

Teaching Experience

5 years 6-15 16 years
or less years or more
n = 39 n = 35 n =7
Time Competence
Means 16.76 17.40 18.28
Inner-Directed .
Means 85.15 64,08 78.57
Self-Actualizing
Value Means 20.25 20.31 18.71

Hvpothesis Seventeen

Teachers who have had five years of teaching experi-
ence, teachers who have had from six to fifteen years and
teachers who have had sixteen or more years of teaching ex-
perience will not differ among themselves in regard to job
satisfaction.

The preceding hypothesis was proposed in order to de-
termine the relationship between the independént variable of
-years of teaching experience and the dependent variable of
job satisfaction as measured by the "“Index of Jobwéatisfac-
~ tion" scores, A one-way analysis of veriance was computed on

the dependent measure of job satisfaction to determine



91
whether or not it was significantly related to the years of
teaching experience, The results of the analysis of variance
are presented in Table 21. The means for each specified sub-

group are presented in Table 22,

Table 21
Differences in Job Satisfaction Between Teacher
Subgroups Scaled According to the

Years of Teaching Experience

Source of
Variation ss af ms F P
Job Satisfaction Between
Score Groups 95.14 2 47.57 0.76 n.s.
Within
Groups L8y2.85 78 62,08
Total 4938, 00 80

The results did not permit}the nullﬂhypotheSié;fo be
rejected. The obtained F value "Index of Job Satisfaction"
scores, 0.76, was not significant at the .05 level of pro-

bability.
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Teble 22
Differences in Job Satisfaction Between lMeans of
Teacher Subgroups Scaled According to

the Years of Teaching Experience

5 years 6-15 16 years
or less years or more
n = 39 n = 35 n=7

Job Satisfaction Means  70.64 71.17 67.14

Hypothesis Eighteen

Teachers who are currently teaching their course and/or
grade-level preferences, teachers who are not teaching their
course and/or grade-level preferences and teachers who are
teaching only some of their course and/or grade-level prefer-
ences will not differ among themselves in regard to self-ac-
tualization,

The preceding hypothesis was proposed in order to de=-
termine the relationship between the independent variable of
course and/or grade~1ével rreferences and the dependent
variable of self-actualization as measured by Time Competence,
Inner Directedness and Self-Actualizing Value scores, Three
one-way analyses of variance were computed on each of the de-
pendent measures of self-actualization (Tc, I and SAV) to de-
termine whether or not they were significantly related to the

course and/or grade-level preferences. The results of the
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analyses of variance sre presented in Table 23, The means

for each specified subgroup are presented in Table 24,

Table 23
Differences in Self-Actualization (Te, I and SAV)
Between Teacher Subgroups Scaled According to

the Course and/or Grade-Level Preferences

Source of
Variation ss af ms F P
Time Competence Between
Score Groups 9,65 2 L.,82 0.41 n.s.
Within
Groups 911.93 78 11.69
Total 921,58 80
Inner Directed Between '
Score Groups 75.97 2 37.98 0.24 n.s.
Within
Groups 12168,90 78 156,01
Total 12244 ,87 80
Self~Actual~ Between
ization Groups 22,59 2 11.29 1.51 n.s.
Value Score Within
v Groups 581.62 78 7.45
“ Total 604,21 80

The results did not permit the null hypothesis to be
rejected. The obtained F values of the Time Competence
scores, 0.41, the Inner Directed scores, 0,24, and the Self-
Actualizing Value scores, 1,51, were not significant at the

.05 level of probability.
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Table 24
Differences in Self-Actualization (Tc, I and SAV)
Between Means of Teacher Subgroups Scaled
According to the Course and/or

Grade~Level Preferences

Yes No In Part
n= 67 n=717 n=>79
Time Competence ,
Means 17.22 17.71 16.14
Inner Rirected .
Means 84,20 86,00 81.42
Self=Actualizing
Value Means 20.38 18.85 19.14

Hypothesis Nineteen

Teachers who are currently teaching their course and/or
grade~level preferences, teachers who are not teaching their
course and/or grade-level preferences and teachers who are
teaching only some of their course,and/or grade-level prefer-
e;ces will not differ among themselves in regard to job sat-
isfaction. |

The preceding hypothesis was proposed in.order to de-
termine the relationship between the independent variable of
course and/or grade-level preferences and the deﬁghdent vari-
" able of job satisfaction as measured by the "Index of Job

Satisfaction" scores. A one-way analysis of variance was
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computed on the depoendent measure of job Satisfaction to de-
termine whether or not it was significantly related to the
course aﬁd/cr grade~level preferences. The results of the
anzlysis of variance are presented in Table 25, The means

for each specified subgroup are presented in Table 26,

Table 25
Differences in Job Satisfaction Between Teacher
Subgroups Scaled According to the Course

and/or Grade-Level Preferences

Source of *
Variation 58 daf ms F o

Job Satisfaction Between '
Score Groups 628,07 2 314,03 5,68 .001

Within
Groups 4309,92 78 55.25
Total 4937,99 80

The results permitted the null hypothesis to be re-
jected. The obtained F value "Index of Job Satisfaction"
scores, 5.68, was significant at the .001 level of probabi=-

lity.
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Table 26
Differences in Job Satisfaction Beiween Means of
Teacher Subgroups Secaled According to the

Course and/or Grade-Level Preferences

Yes No In Part
n = 67 n=7 n=7
Job Satisfaction
Means 71.31 61,57 72 .42

Hypothesis Twentv

Teachers who aspire to be career teachers‘or counselors
will not differ in self-acfualization from teachers who as-
pire to be school administrators or supervisors.,

The preceding hypothesis was proposed in order to de-
termine the relationship between the independent variable of
career goals and the dependent variable of self-actualizatioh
as measured by Time Competence, Inner Directedness and Self-
Actualizing Value scores, A t test was computed to determine
whether or not career goals were significantly related to
self-actualization. The results of the t tests are pre-
sented in Table 27, together with a summary of the means and
the standard deviations of the self-actualization (Tc, I and

SAV) scores for the two specified subgroups. —
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Table 27
Differences in Self-Actualization (Te, I and SAV)
Between the Means of Teacher Subgroups Scaled

According to Career Gozls

SD

=
»1
ot
=]

Self~-Actualization Scale

Time Competence Score

School Administrators

and Supervisors 23 16,73 4,00 =0.46 n.s.
Career Teschers and

Counselors L2 17.16  3.33

Inner Directed Score

School Administrators

and Supervisors 23 83.00 10.34 =0.37 n.s.
Career Teachers and

Counselors L2 84,21 13.56

Self-Actualizing Value
Score

School Administrators :

and Supervisors 23 20.13 3.22 -0.25 n.s.
Career Teachers and ]

Counselors L2 20,30 2,57

. The results did not permit the null hypothesis to be
rejected, The obtained t values of the Time Competence
scores, -0.46, the Imnner Directed scores, =-0.37, and the
Self-Actualizing Value scores, -0.25, were not significant
at the .05 level of probability.

Hypothesis Twenty-0ne

Teachers who aspire to be career teachers or counselors

will not differ in job satisfaction from teachers who aspire
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to be school administrators or supervisors, /

The preceding hypothesis was proposed in order to de=-
termihe the relationship between the independent variable of
career goals to the dependent variable of job satisfaction
as measured by‘the *Index of Job Satisfaction" scores, A t
test was computed to determine whether or not career goals
were significantly related to job satisfactioﬁ. The results
of the % test are presented in Table 28, together with a
summary of the means and the standard deviations of the job

satisfaction scores for the two specified subgroups.

Table 28
Differences in Job Satisfaction Between the Means
of Teacher Subgroups Scaled According to

Career Goals

Job Satisfaction Index n X SD t P
School Administrators
and Supervisors 23 69.56 7.87 -1.,66 n.s.
Career Teachers and
Counselors L2 72,76 7.18

The results did not permit the null hypothesis to be
rejected. The obtained t value of the "Index of Job Satis-
faction" scores, -1.66, were not significant at the .05 level

of probability.
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Summary of Results

The results of the statistical correlations, tests and
analyses suggested significant relationships between the
*Personal Orientation Inventory" and the "Index of Job Satis-
faction" and aiso between several of the personal variables
and the dependent variables of self-actualization and job sat-
isfaction.

The results of the simple correlation, which was done
between the scores of each of the twelve scales of the “Per-
sonal Orientation Inventory"” and the scores of the "Index of
Job Satisfaction,” suggested a significant relationship at
the .01 level of probability between the scores of the Self-
Actualizing Value scale and the scores of the Synergy scale
with the scores of the "Index of Job Satisfaction."

The results of the general multiple R, which utilized
the combined scores of all twelve scales of the "Personal
Orientation Inventory" and the scores of the "Index of Job
Satisfaction," was significanﬁ at the .05 level of probabi-
lity. The results of the stepwise multiple R between the
scores of the twelve scales of the "Personal Orientation In-
ventory" and the scores of the "Index of Job Satisfaction"
indicated that four of the twelve scales of the "Personal
Orientation Inventory" contributed meaningfully to the pre-
diction of job satisfaction. The four scales in the order in
which they entered into the analysis were Synergy, Existen-
tiality (weighted negatively), Self-Actualizing Value and
Agegression (weighted negatively). The relationship of the
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combined anzalycis of the scores of theze four scales with
the sgcores of the "Index of Job Satisfaction™ was significant
st the .001 level of probability.

The mean differences between the teacher subgroups
scaled according to sex suggested a significant relationship
with the scores of the Time Competence scale of the “"Personal
Orientation Inventory.” The obtained t value was significant
at the ,02 level of probability, with female teachers indi=-
cating a higher degree of time competence than male teachers,
No similar significant relationships at the .05 level or bhe-
yond were discovered between the teacher subgroups scaled
according to sex and the scores of the Inner Dirécted scale
and the Self-Actualizing Value scale of the "Personal Orien-
tation Inventory.®

The mean difference between the teacher subgroups
scaled according to the personal variable of place in which
currently teaching suggested & signifiéant relationship with
the scores of the "Index of Job Satisfaction.” The obtained
t value was significant at the .01 level of probability,
with teachers who teach in the suburbs indicating more job
satisfaction than teachers who teach in the city.

The mean differences between the teacher subgroups
scaled according to the personal variable of coﬁrse and/or
grade-level preferences suggested a significant relationship
with the scores of the "Index of Job Satisfaction." The ob-
tained F value was significant at the ,001 level of probabi-

1lity, with teachers who are teaching their course and/or
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grade-level preferences, and teachers who are teaching at
least some of their courses and/or grade-level preferences,
indicatiﬁg more job satisfaction than teachers who are teach-
ing none of their course and/or grade-level preferences,

The mean differences between the teacher subgroups
scaled according to the personal variables of age, status,
teaching level, system in which currently teaching, academic
preparation, years of teaching experience and career goals
were not significantly related to either self-actualization

(Te, I, SAV) or to job satisfaction.

Discussicn

The principal questiorn raised in this study was whether
psychological health as measured by the twelve scales of the
*Personal Orientation Inventory" is related to job satisfac-
‘tion. The conclusions of this study suggested a meaningful
association between the measures of self-actualization and
job satisfaction. The stepwise multiple R singled out four
scales of the "Personal Orientation Inventory" as having con-
tributed meaningfully to the prédiction of job satisfaction
in teaching. These four scales shall be considered in the
crder in which they entered into the analysis, namely,
Synergy, Existentiality (weighted negatively), Self-Actual-
Vizing Value and Aggression (weighted negatively).

In keeping with these results, the job-satisfied
teacher in the primary and secondary grades might be described

as a person whose value orientation attaches significance to
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gelf-actualizing principles and values and who has abilities’
to think and act in creative ways. At the same time, he
manifests‘a friendly regard for custom and tradition. Fin-
ally, he is apt to employ defense mechanisms, e.g., denial
to control his anger and feelings of aggression. |

For Murray,z synergy is possibly the essence of self-
actualization. Synergetic people are creative., As Maslow3
sugegested, genuinely creative behavior can probably emerge
only at the level of self-actualization. First and foremost
synergy signifies the ability to resolve dichotomies in a
higher order synthesis. For example, an individual is able
to transcend the distinction between self and others when
individuality is eppreciated in self and others, Likewise,
the distinction between self-interest and selflessness is
transcended when one is able to perceive that self-interest
serves both self and others. Polar traits in the human per-
sonelity, which are culturally described as masculine or
feminine, ere perbeived as human traits common to both sexes,

Synergy also signifies the ability to join diverse ele-
ments in meaningful ways to form new creative "wholes.,”
C;eative persons possess the ability to rearrange and com~

bine ideas from which new concepts emerge and to attribute

2M. E. Murray, "An Exploration of the Relationship of
Self-Actualization to Teacher Success." Master's_thesis.
Pennsylvania State University, 1966,

3A. H. Maslow, Motivetion and Personality (New York:
Harper and Row, 1954), pp. <23-224,




103
qualities to familinr objects which enable them to serv&>new
functiong, One, however, does not create something from
nothing. This is the real reason for acquiring a wide range
of knowiedge, Every new development builds on that which is
already known.‘

The second scale on the "Personal Orientation Inven-
tory* which contributed meaningfully to predicting teacher
job satisfaction was the Existentiality scale. Its negative
weighting suggestzd that the job~satisfied teacher is more
likely to conform to existing rules and regulations than to
"rock the boat.” Berkowitzu is of the opinion that success-
ful self-actualization generally involves a healthy degree
of conformity, especially when the needs of others must be
met, Self-actualization theorists, héwever. are likely to
view the maintenance of appropriate autonomy in the face of
social pressures as a more paramount value, Maslow has
written:

It is true that self-actualization, the ultimate need is
defined by Goldstein in a highly individualistic way, in
which usage the present writer follows him. . . . Such
relative independence of environment as it is found in
the healthy person does not, of course, mean lack of
commerce with it; it means only that in these contacts
the person's ends are the primary determiners, and that

the environment is no more than means to the person's
self-«actualizing ends, . . .5

' aL. Berkowitz, The Development of Motives and Values
in the Child (New York: Basic Books, 1964).

5A H. Maslow, "Some Theoretical Consequences of Basic
Eeeducgatlflcatlon," Jourrnal of Personality, 1948, 16, pp.
02-41
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In philosophy, poetry, music, art and research, thé

loner may achieve job satisfaction independently of the en-
vironment, but it is difficult to perceive how a teacher's
satisfaction can be divorced from the needs of his students.
Dr. Clifton Rhead, Associate Professor of Psychiatry at the
University of Illinois Mediecal School, theorized: |

The willingness of the individual to give up some of his

autonomy to function in the best interest of the group

constitutes an act of regression, a return to an earlier

state in the development of his ego . . . the regression

is only partial, it is not a true regression . . . it is

like a father playing on the floor with his son. 6

The Self-Actualizing Value scale of the "Personal

Orientation Inventory," which was the third scale to contri-
bute meaningfully to the prediction of teacher job satisfac-
tion, was weighted positively. This particular scale is
composed of items formulated from Maslow's description of
self-actualized psople, which was docﬁmented in the review
of the literature. The personality of the self-actualized
individual may ultimately be defined in terms of the princiQ
ples and values which guide him. These will be substantially
different from those of the deficiency-motivated individual.
The man who is motivated by his lower level needs has a pro-
foundly different perception of the physical world, his own

inner nature and his relation to his fellow man. He attri-

- butes meximal importance to needs which can be described as

—

6Veri;t‘ied in a personal conversation with Clifton Rhead,
. D., May, 1975.
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physiological, defensive and competitive. Only when his de-
ficiency.needs are largely met is he able to turn his atten-
tion to personal growth in meny significant areas,

By contrast, the psychologically healthy individual
extends his personality and experience in a variety of ways
without neurotic fears of the consequences. At the same
time, even those who are most engzged in self-actualizing
aspirations, skills and behaviors must grapple to some ex-
tent with deficiency needs and this is a life-time task. As
was indicated in the review of the literature, total self=-
sctualization tends to be relative and periodic, . . .a
matter of degree and frequency rather than an ali or none
aff&ir."7 Generally, however, the psychologically healthy
individual moves upward in the direction of growth. In the
world of work, the prbcess of career development takes on an
evaluational form, The individual reasons and weighs one
value against the other on the scale of worthiness, VWhen a
conflict of values does arise, the theory advanced here
would resolve the conflict in favor of that value which
would enable the individual to achieve a fuller realization
of his potential.

The Aggression scale was the last of the four scales
on the "Personal Orientation Inventory" that confributed

meanirgfully to the prediction of teacher job satisfaction.

7A. H. Maslow, Toward & Psychology of Being (Prince=-
ton, N, J.s Van Nostrand, 1962),
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It was weighted negatively. This would suggest that job-
satisfied teachers empioy defense mechanisms to control
their anger and feelings of aggression. Psychologists per-
ceive defense mechanisms from two vantage points. Some psy-
chologists hold that most defense mechanisms are irrational
ways for an individual to cope with anxiety and hostility.
They serve, in their opinion, to deter one from achieving
emotional maturity. Other psychologists contend 'that de-
fense mechanisms are vital in enabling man to ad just to
difficult situations and are necessary to complete his emo-
tional evolution as a social and creative person. Coleman
is an articulate exponent for this latter opinidn:
All people use defense mechanisms., They are essential
for softening failure, reducing cognitive dissonance,
alleviating anxiety, protecting ourselves against
trauma and maintaining our feelings of adeguacy and
rersonal worth., Thus we must consider them normal
ad justive reactions unless they are used to such an ex-
treme degree that they interfere with the maintenance
of self-integrity instead of being an aid, . . . 8
It is also noteworthy that there exists a lack of una-
nimity among thinkers in this field concerning the eventual
results of repression and anger. James I. Hannon, M.D.,
has written that ", . .there are many influences in our

culture which discourage the expression of anger, but the

assumption that neither pain nor anger dissipate over time

8J. C. Coleman, Abnormal Psychology and Modern Life
(Glenview, Illinois: Scott Foresman and Co., 196%), p. 96.
3rd edition.

9R. S. Parker, Emotional Common Sense (New Yorks
Harper and Row, 1973).
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but will have inevitable, negative repercussions unless pro-
perly deslt with is grounded in classical psychoanalytic
theory of development and it is one that is not shared by
all thinkers in the field,"

Regarding the personal variables that were selected in
order to determine their influence on the dependent variables
of self-actualization end job satisfaction, few significant
relationships emerged, The results did suggest that women
were significantly more time competent (living primarily in
the present) than men. Pending additional empirical support,
there might be differential patterns for the sexes that ac=-
companies time competency. Such sex differences would merit
the considered study of self-actualization theorists,

The results also suggested that teachers who teach in
the suburbs are significantly more satisfied than teachers
who teach in the city. Acting Superintendent, James R.
Redmond, made a convineing presentation of the serious pro-
biems thaf face the Chicago Public School systems:

Violence and vandalism in the Chicago Public Schools has
created & climate of fear that disrupts the education of
the system's school children. Many hours of education
are lcst because of the false fire alarms or bomb
threats., Much harm is being done to the educational
program when classroom windows are shattered, teaching
materials destroyed or stolen and schools damaged by
firc and other acts of vandalism., The total cost of
vandalism and violence in 1974 was nearly $10 million
dollars. . . . This $10 million must be taken from

funds that would otherwise be available for educational
purpeses, 10

100hicag¢ Daily News, April 16, 1975,
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While private schools in the city of Chicago have not
experienced violence and vandalism anywhere near to the ex-
tent that the city's public schools have, they do share many
similar problems, eamong which are deficit budgets, shifting
populations and threatened or asctual teacher strikes. More~
over, declining enrollments have forced the foreclosure and
amalgamation of many of the city's parochial schools and the
threat of more of the same increases teachers' anxieties a-
bout future employment.

Also predictable was the significant relationship that
was suggested between teacher job satisfaction and the oppor-
tunity to teach the course and/or grade-level of one's pre-
ference, Interest in academic preparation ahd aptitude for
teaching a particular subject or grade-level should assure
greater teaching satisfaction than an assignment to teach a
subject for which one has had little or no training or a
grade-level that offers one little gratification.

Less predictable were tﬁe results that suggested that
teachers who are teaching only scme of their course and/or
grade-level preferences enjoy a degree of satisfaction which
is similar to those teachers who are teaching all their
courze and/or grade-level preferences. The distinctive
feature concerning this persohal variable, however, is that
the results suggested that teachers who are teaching all of
their course and/or grade-level preferences and teachers who

are teaching only some of their course and/or grade-~level
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preferences are significantly more satisfied than those
teacheﬁs,who are teaching none of their course and/or grade-
level preferences,

Contrary to the findings of Mace, the results of this
study suggested that those teachers who aspire to be admine
istrators do not enjoy a significantly higher degree of
self-actuzlization than career teachers on the Inner Directed
scale and the Self-Actualizing Value scale of the "Personal
Orientation Inventory." Differences do exist, however, be-
tween lMace's study and the present study. Mace's sample
was larger and it represented relatively homogeneous sub-
populations which were identified by specific criteria that
existed prior to the administration of the "Personal COrienta-
tion Inventory.® In this study teachers were grouped with
counselors and administrators were grouped with supervisors

and, therefore, the subpopulations were not as homogeneous,



CHAPTER V

SUMMARY, RECOMMENDATIONS AND IMPLICATIONS FOR
FUTURE RESEARCH

Statement of the Problem

It has been observed that occupational research has
become increasingly interested in discovering data which
could serve as a guide for persons who are choosing or
changing careers. This sfudy has attemptéd to investigate
the reasons behind job satisfaction. The specific focus
of this study was the teaching profession. A teacher's job
satisfaction lies in his attitude toward‘teaching. Is this
related to or influenced by his psychological health; which
in this study has been defined as self-actuslization? More
specifically, this study has sought to discover the answer
to the problem which was proposed in the following ques-
tions: , |

1. Is a person's satisfaction in teaching as an occupa-
tion reléted to his personal degree of self-actualization?

. 2. Are there any significant relationships between a
person's degree of self-actualization and selected personal
variables?

3. Are there any significant relationships‘between a
person's degree of satisfaction in teaching as an occupa-

tion and selected personal variables?
110
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Null Hypotheses

The following null hypotheses were formulated as the
result of the above three questions:

Hypothesis I: No relstionship exists between self-ac-
tualization as measured by the twelve scales of the "Person-
al Orientation Inventory" and the degree of teaching satis-
faction as measured by the Brayfield-Rothe "Index of Job
Satisfaction."

Hypothesis II: No difference exists in the self-ac~
tualization of the subjects measured by the twelve scales of
- the "Personal Orientation Inventory® and the various sub-
groups within the selected personal variables, namely, (1)
age, (2) sex, (3) status, (4) teaching level, (5) system in
which currently teaching, (6) place in which currently
teaching, (7) academic preparation, (8) years of teaching
experience, (9) course and/or grade-level preferences and
(10) career goals,

Hypothesis III: No difference exists between the de-
gree of satisfaction in teaching measured by the score of
the Brayfield-~Rothe *"Index of Job Satisfaction" and the
v;rious subgroups within the selected personal variables,
namely, (1) age, (2) sex, (3) status, (4) teaching level,
(5) system in which currently teaching, (6) place in which
currently teaching, (7) academic preparation, (8) years of
teaching experience, (9) course and/or grade-levél prefer-

ences and (10) career goals,
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(A1l the Statistical Hypotheses related to these ques=-

tions may be found in Chapter III.)

Purposes of the Study

The purposes in preparing this dissertation were both
theoretical and practical. It proposed to contribute to the
fund of scientific data by investigating & new possibility
for using the “Personal Orientation Inventory" for identify-
ing relationships between self-actualization, selected per-
sonal variables and the teéching profession.

In addition to this theoretical value which was fore-
seen, the present study aimed to provide counselors with
data~supported generalizations which could be aﬁplied to in-
dividual and/or group situstions to facilitzte the guidance
and/or counseling of teachers., It also planned to provide
scientific data as a basis for generalizations and insights
by means of'which administrators might be guided to make
more accurate choices in hiring teachers from among appli-
cants., Finally, it intended to provide teachers with a
tested means whereby they could check their own self-actu~
alization, convert it into an approximate degfee of pre~
dicted satisfaction in teaching and be motivated to seek a

high level of their personal actualization.

Conceptual Framework

While there have been many studies which have in-
creased awareness that a man's work is a major determinant

integrating his personality, comparatively few have



113
attempted to explain their results in the light of a compre=~
hensive personality theory. This study has sought to inter-
rret the results in the light of the theory of human motiva-
tion proposed by Abrzham H. Maslow., Maslow posited a hier-
archy of needs which unfold sequentially with the result
that when the basic biclogical needs, such as hunger and
thirst are relatively satisfied, the next set of needs in
the hierarchy emerges. As the person is fed, made to feel
secure, given love and a sense of belongingness, feels com-
petent and trustworthy, the ultimate need for self-actualiza-
tion emerges. It has been observed that occupation is a
major area in which individuals attempt to gratify their
needs. These needs are far more complex‘than physiological
and security needs., Individuals also expect to fulfill
their occupational identity in their world of wdrk and dis=-

cover opportunities to further actualize their potential.

The Subjects

The subjects for this study were eighty-one graduate
students in the School of Education at Loyola University of
Cﬁicago. There were two stipulations for participation in
this study. It was necessary that each participant be
currently enrolled for a required graduate céurse in the
- School of Education and that he also be employed full-time
as a teacher in an elementary, junior high or sedéndary

school.
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The Instruments

The variable of self-actualization was measured by the
twelve séales of Shostrom's "Personal Orientation Inventory."
The Brayfield-Rothe "Index of Job Satisfaction® was used to
measure the variable of job satisfaction. This sfudy also
included a comprehensive list of personal variables for the
purpose of detecting their influence on self-actualization
(Tcy, I and SAV) and job satisfaction. The selected personal
variables were: age, sex, status, teaching level, system in
which currently teaching, place in which currently teaching,
academic preparation, years of teaching experience, course

and/or grade-level preferences and career goals.,

The Methodology

After the data had been gathered and tabulated, the
Pearson product-moment correlation was done to determine the
degree of relationship between the scores of each of the
twelve scales of the "Personal Orientation Inventory™ and
the scores of the "Index of Job Satisfaction." Fisher's
to Z transformation was used to establish confidence limits
and intervals., As another measure of the relationship be-
tween the variables of self-actualization and job satisfac-
tion, multiple correlation ccefficients were computed. A
general multiple R was computed which utilized the combined
scales of the "Personal Orientation Inventory" and the sin-
g€le measure on the "Index of Job Satisfactionﬂ" A stepwise

multiple R was also computed to identify which specific
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scales of the "Personal Orientation Inventory" would con-
tribute meaningfully to the predicfion of job satisfaction.
Then t tests and the analysis of variance technique were
used to compare the differences betweeh the mean scores of
the subgroups; which were scaled for each of the selécted
personal vafiables. and the dependent‘variables of self-ac-

tualization (Tec, I and SAV) and job satisfaction.

The Results

The results of the statistical correlations, tests and
analysés suggested significant relationships between the
"Peréonal Orientation Inventory" aﬁd;the *Index of Job Sat-
isfaction" and also between several of the personal varia-
bles and the dependent veriables of selfeactualization and
job satiéfaction. | | ,

In regard to Hypothesis Ones The results of the‘simple
correlation, which was done between the scores of each of |
the twelve sceles of the "Persdnal Orientation Inventory"
and the scores of the "Index of Job Safisfaction," suggested
a significant relgtionship between the scores of_the Self-
A;tualiiing Value scale and the scores of the Synergy scale
with the scoreé of the "Index of Job Satisfaction." The
r's of the two scales were .32 and .33 respectively. The
relationship of the écores of both of these scales with the
scores of the "Index of Job Satisfaction" were siénificant

at the .01 level of probability.
The results of the general multiple R, which utilized
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the combined scores of all twelve scales of the "Personal
Orientation Inventory" and the scores of the "Index of Job
Satisfacﬁion." was .60, which was significant at the .05
level of probability. The results of the stepwise multiple
R bétween the scores of the twelve scales of the “Personal
Orientation Inventory" and the scores of the "Index of Job
Satisfaction" indicated that four of the twelve scales of
the "Personal Orientation Inventory" contributed meaning-
fully to the prediction of job satisfaction. The fouf
scales in the order in which they entered into the analy-
sis, were Synergy, Existentiality (weighted negatively).
Self-Actualizing Value and Aggression‘(weighted negatively).
The relationship of the combined analysis of the scores of
these four scales with the scofes of the "Index of Job Sat-
isfaction" was .58, which was Significant at the ,.001 level
of probability.

’ In regard to Hypothesis Two: The mean differences be-
tween the teacher subgroups scaled according to age were not
significantly related to self-actualization (Tc, I and SAV),

In regard to Hypothesis Threes: The mean difference
bétween the teacher subgroups sceled according to age wes
not significantly related to job satisfaction,

In regard to Hypothesis ?our: The mean differences
between the teacher subgroups scaled accordingAto sex sug-
gested a significant relatiqnship with the scores 6f the
Time Competence scale of the "Personal Orientation Inven-

tory." The obtained t value of 2,52 was significant at the
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.02 level of probability, with female teachers indicating &
higher degree of time competence than male teachers. No
similar significant relationships at the .05 level or beyond
were discovered between the tezcher subgroups scaled accord-
ing to sex and thérscores of the Inner Directed scale and
the Self-Actualizing Value scale of the "Personal Crienta-
fion Inventory."

In regard to Hypothesis Five: The mean difference be-

tween the teacher subgroups scaled according to the personal

variable of sex was not significantly related to jcb satis-

( faction,

In regard to Hypothesis Sixs The mean differences be-
tween the teacher subgroups scaled according to the personal
veriable of status were not significantly related to self-ac-
tualization (Te, I and SAV).

In regard to Hypothesis Seven: The mean difference be-
tween the teacher subgroups scaled according to the person-
al variable of status was not significantly related to job

satisfaction.

. In regard to Hypothesis Eight: The mean differences
between the teacher subgroups scaled according to the per-
sonal variable of teaching level were not significantly re-
lated to self-actualization (Te, I and SAV). |

In regard to Hypothesis Nine:s The mean differences
between the teacher subgroups scaled according to the per=-

sonal variable of teaching level were not significantly
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related to job satisfaction. |

In‘regard to Hypothesis Ten: The mean differences be-
tween the teacher subgroups scaled according to the personal
variable of system in which currently teaching were not sig-
nificantly reiated to self-actualization (Tc, I and SAV),

In regard to Hypothesis Eleven: The mean difference
between the teacher subgroups scaled according to the per-
sonal variable of system in which currently teaching was not
significantly related to job satisfaction.

In regard to Hypothesis Twelve: The mean differences
between the teacher subgroups scaled according to the person=-
al variable of place in which currently teaching were not
significantly related to self-actualization (Tc, I and SAV).

In regard to Hypothesis Thirteen: The mean differ-
ence between the teacher subgroups scaled according to the
personal variable of place in which currently teaching sug-
gested a significant relationship with the scores of the
"Index of Job Satisfaction." The obtained t value of 2,63
was significant at the .01 level of probability, with
teachers who teach in the suburbs indicating more job satis-
f;ction than teachers who teach in the city.

In regard to Hypothesis Fourteen: The mean differ-
ences between the teacher subgroups scaled according to the
~ personal variable of academic preparation were not‘signifi-
cantly related to self-actualization (Tc, I and SAV).

In regard to Hypothesis Fifteen: The mean difference
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between the teacher subgroups scaled according to the pef-
sonal variable of academic preparation was not significantly
related to job satisfaction.

In regerd to Hypothesis Sixteent The mean differences
between the teécher subgroups scaled according to the per-
sonal variable of years of teaching experience were not sig-
nificantly réiated to self-actualization (Tc, I and SAV).

In regard to Hypothesis Seventeen: The mean differ-
ences between the teacher subgroups scaled according to the
personal variable of years of teaching experience were not
significantly related to job satisfaction.,

In regard to Hypothesis Eighteen: The mean differences
between the teacher subgroups scaled according to the per-
sonal &ariable of course and/or grade-level preferences were
not significantly related to self-actualization (Tc, I and
SAV). |

In regard to Hypothesis Nineteen: The mean differences
between the teécher subgroups scaled according to the per-
sonal variable of coursé and/or grade-level preferences sug-
g?sted a significant relationship with the scores of the "In-
dex of Job Satisfaction.* The obtained F value of 5.68 was
significant at the .001 level of probability, with teachers
who are teaching their course and/or grade-level preferences
and teachers who are teaching at least some of their course
and/or grade-level preferences indicating more job satis-

faction than teachers who are teaching none of their course
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end/or grade-level preferences. |

In regard to Hypothesis Twenty: The mean differences
between the teacher subgroups scaled according to the per-
sonal variable of career goals were not significantly related
to self-actualization (Tec, I and SAV).

In regard to Hypothesis Twenty-One: The mean differ-
ence of the teaéher«subgroups ééaled according to the per-
sonal variable of career gozls was not significantly related

to job satisfaction.

Recommendations

In the review of the literature, there Was extensive
documentation that organizational goals are best served when
the needs of the individual members are met. According to
the results of this study on teacher job satisfaction,
synergetic teachers and teachers who espouse self-actualiz-
ing values are more likely to achieve satisfaction on the
job than teachers who do not fit this description. It is
recommended, therefore, that academia follow the lead of
industry in establishing synetic learning laboratories which
have markedly increased the creative efficiency of its per-
sonnel.

Synetic theory is concerned with identifying the pre-~
conscious psychological mechanisms which are active in imag-
inative &and creative activities and cconsciously putting them
to work. In creative production, the individual's affective

faculties are more actively engaged than the cognitive.
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Through an increased awareness and understanding of these
emotional, non-rational elements and their operations, crea-
tive habits of thought and behavior can be fostered. 1In
synetic learning leboratories, the integration of diverse
individuals into problem stating and problem solving situa-
tions is attempted in order to increase the likelihood of
arriving at fundamentally novel solutions. Individuals who
participate in these group experiences may gain personal in-
sights into their inner world and their world of interper=-
sonal relationships, but these are accidental consequences
of the synetic laboratory experiences. The primary purpose
of the applied synetic theory is to improve the'organiza-
tional development and work efficiency among employees and
colleagues., This is promoted through a variety of approaches
that integrate man's affective and intellectual components
as the medium for creative problem solving.

It is recommended that those who are responsible for
the treining of teachers provide opportunities for them to
acquire and develop self-actualizing values and creative
skills., Colleges and graduate schools of education could
require allystudents who are aspiring teachers to enroll in
courses that will acquaint them with synetic theory and
synetic learning experiences, Another opportuhity to foster
the creative potential of aspiring teachers is to provide
them with feculty members who are effective models in this

regard., For those teachers who have completed their formal
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education and are already working in the classroon, inteﬁ-
sive in-service workshops and seminars on applied synetic
theory could be provided.

School administrators who are in charge of hiring
teachers should be encouraged to recruit for creativity
rather than to hire teaching personnel on the basis of aca-
demic achievement. To assist administrators in this en-
deavor, Shostrom's "Personal Orientation Inventory" could be
a reliable tool for identifying individuals who personally
value the goal of creativity. School supervisors and admin-
istrators could help the cause by joining teachers in synetic
learning 1aboratory experiences, By their example, by sup-
porting and encouraging creative apprroaches to problem staf-
ing and pfoblem solving, they would be in a position to
challenge the creative capacities of individual teachers in
the areas of the teacher's special interest and in this way
add to teacher satisfaction., The criteria for evaluating
all outcomes of synetic 1earﬁing experiences would be the
extent to which they promote or decrease organizational
morale and the psychological freedom of its}members to ac-
tualize their potential for further growth. Such a plan of
action could mean the difference between a mediocre school
and a superior school.

If, on the dther hand, school supervisors and admin-
istrators are insecure and easily threatened individuals,

wide-scale training of teachers in applied synetic theofy
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can be a real threat for them. Moreover, training teachefs
in new skills for cooperative and creative problem solving,
vwhen there are few outlets for such skills, could well re-

sult in their increased frustration and lower satisfaction.

Limitations

¥While the number of respondents makes it possible to
speak with confidence about the entire graduate student pop-
ulation in the School of Education at Loyola University of
Chicago who are engaged in full-time teaching in the primery
and secondary grades, one may not necessarily generalize to
teachers in rural and other geographical areas of the United
States., Situational and/or personal variables elsewhere may
differ considerably from Chicago and its suburbs, Even less
may one generalize from the conclusions based on the subjects
of this study to college and universify teachers whose cir-
cumstances differ from primary and secondary teachers to a
great extent.

It is entirely possible that too high a degree of pro-
fessionalism was demanded in order to be eligible to parti-
cipate in this study. In the attempt to control the extra~
neous variability of the participants, the phenomena may
have been truncated, A lower degree of job éatisfaction may
have been discovered among those teachers who were not
currently enrolled for graduate study. B

Although the sampling procedure employed in this study

was valid, a higher response rate might have been achieved,
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if a more structured follow-up procedure had been employéd.

The number of subjects in the various subgroups scaled
for each personal variable did not permit more than a one-~
way analysis Qf variance in detecting the influence of the
personal varisbles on self-actualization and job satisfac-
tion.

Finally, this study carries the limitations of all
studies that attempt to apply to particular individuals the

conclusions based on research with groups.

Implications for Future Research

Replication of this study with college and university
teachers should be useful in determining whether specific
differences in the individual aspects of self-actualization
and job satisfaction exist between them and teachers in the
primary and secondary schools.

Replication of this study with a stratified sample
would permit the analysis of wvariance technique to detect
the differences in self-actualization and job satisfaction
due to any nunber of personal variables or any combination
of them.,

The instruments used in this study might be useful for
vocational counselors and personnel directors in developing
self-actualization profiles for job satisfactions in other
occupations,

Since the results of this study suggested counter-in-

dications to the results of another study concerning the
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factors which influence career teachers to become adminis-
trators, additional research on this subject seems to be

indicated.
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Instructions for the administration of the Personal Infofma-
tion Sheet and the two Inventories,

1.
2,

Briefly explein the nature of the research project.

Before passing out the envelopes, announce that only
those who are currently graduate students in the School
cf Education and at the same time have contracted to
teach full-time during the present scholastic year in an
elementary, junior hisgh or secondary school are asked to
participate in this project.

Ask all who meet these two requirements to answer the
personal information sheet first. 1In that way anyone
who misunderstood the directions as to whom is to
participate will be alerted by questions (a) and (b).
(Please acquaint yourself with questions (a) and (b)
on the personal information sheet.)

Inform the participants that they are not to write their
name on the answer sheet in order that they may preserve
their anonymity. '

Ask 8ll to use a soft lead pencil for computer scoring,
preferably No. 2., Those who administer the tests are

- asked to have a supply of such pencils for those who

need themn,

For the information of the participants, they may be
told that the usual time that will be required to give
the personal data and answer the two inventories is
about fifty minutes., Some will finish in much less
time., Some will need more. This is not a speed test.

Emphasize the importance of following directions on the
inventories and answering all questions.

Ask the perticipants to return all papers in the manila
envelope to their professor at the next class meeting.
Please return to pick them up and state at that time
that late returns are to be handed in at the following
class meeting. :

Please thank the participants and the professors for
their cooperation,
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PERSONAL INFORMATION SHEET |
I am currently a graduate student in the School of
Education,

yes - no

I have contracted to teach full-time for the year 72-73
in an elementary, junior high or secondary school,

yes no

(If both questions have not been answered yes, please return
your envelope to the Instructor. If both questions have
been answered yes, please answer the following questions.)

1.

"AGE:

___18-25  ___ 36-45 __ 56=65
—_ 26-35 __ lk6-55 — over 65
SEXt
Female — Male
STATUS:

layperson priest Religious

LEVEL AT WHICH CURRENTLY TEACHING:
elementary ______ Jjunior high
secondary

SYSTEM IN WHICH CURRENTLY TEACHING:

public | - DPrivate

PLACE IN WHICH CURRENTLY TEACHING:

urban . suburban



7.

10.
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ACADEMIC PREPARATION TO DATE:
Bachelor's degree

Additional credit hours beyond the
Bachelor's degree

Master*s degree

Additional credit hours beyond the Master's
degree

YEARS OF TEACHING EXPERIENCE:
e 5 0r less ______ 11 to 15 ______ 20 or more

6 to 10 16 to 20

SATISFACTION:

I am currently teaching the courses and/or grade levels
that I want to teach,

yes no

This statement is true only in regard to
some of the courses and/or grade levels that
I teach.

CAREER GOALS:

Career Teacher

Counselor

School Administrator

Supervisor

Other
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An Index of Job Satisfaction

JOB QUESTIONNAIRE

Some jobs are more interssting and satisfying than others.
We want to know how pecple feel about different jobs, This
cheet contains eighteen statements about jobs, You are to
underline the rhrase below each statement which best de-
scribes how you feel about teaching. There are no right or
wrong answers., We should like your honest response to each
of the statements. Work out the sample item numbered (0).

0. There are some conditions concerning my job that could
be improved.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
1. My job is like a hobby to me.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRdNGLY DISAGREE

2. My job is usually interesting enough to keep me from
getting bored.

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE

3. It seems that my friends are more interested in their
jobs than I am.

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
bk, I consider my job rather unpleasant.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
., I enjoy my work more than my leisure time.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
6. I am often bored with my job. .
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
7. 1 feel fairly well satisfied with my present job,

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
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8. Most of the time I have to force myself to go to wofk.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
9. I am satisfied with my job for the time being.
STRONGLY AGREE» AGREE UNDECIDED DISAGREE STRONGLY DISAGREE

10. I feel that my job is no more interesting than others I
could get,

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
11, I definitely dislike my work.
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE

12, I feel I am happier in my work than most other people in
theirs,

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
13. Most days i am enthusiastic about my work,

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
i%. Each day of work seems like it will never end.

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
15. I like my job better than the average worker likes his,
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
16. My job is rather uninterésting. |
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
12. I find real enjoyment in my work.

STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
18. I regret that I ever took this job. '
STRONGLY AGREE AGREE UNDECIDED DISAGREE STRONGLY DISAGREE
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"PERSONAL ORIENTATION INVENTORY" PROFILE OF
MEAN SCALE SCORES FOR A SELF-ACTUALIZED (SA) AND A
NON-SELF-ACTUALIZED (NSA) SAMPLE OF ADULTS AND THE
»PERSONAL ORIENTATION INVENTORY" PROFILE OF
MEAN SCALE SCORES FOR THE 81 PARTICIPATING SUBJECTS
OF THIS STUDY
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