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INTRODUCTION

Each year 25,000 young Americans go abroad and engage themselves in some
kind of study and travel. This includes graduate students, students working
with non-college organisations, those enrolled in independent study without
the guarantee of credit and those students who are associated with the
accredited four year colleges and universities in the United States as under-
graduates working for academic credit.l This study concerns itself only with
the last of these groupa. In 1930 the United States had three such under-
graduate programs and in 1950 there were still only ten. The academic year
1963-6l found one hundred and twenty academic year programs with a total
enrollment of three thousand five hundred students. More than one half of the
liberal arts colleges in the United States have either initiated foreign
studies programs of their own or send students to programs organized by
others.?

What does all this mean? What does it mean to the United States as a
country? To the American educational system? To the parent colleges and
universities? To the students? To educators? The purpose of this study is
to examine these questions by doing & fairly extensive study of one of the

1& Guide to the Evaluation of Overseas Educational Programs, Council on
Student Travel, November, 1963, p. 1.

2suphan A. Freeman, "The Responsibilities of American Universities for
U.S. Students Abroad," March, 196L, p. 1.

1
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American programs. In so doing it is hoped that it will contribute some
further insight into the whole field of foreign studies.

In order to understand wt_xcre this one particular program, that of the
Loyola Rome Center, fits into the field of foreign studies, it is necessary to
consider that field; a brief look must be taken at the other one hundred and
nineteen. (Actually, the figure of one hundred twenty is already obsclete for
many programs were initiated during the past academic year that are not being
considered in this study.)

The programs are nearly as varied as their number, but in order to take
only a bird's eye view, they are put into two categories: (1) those programs
in which the American students are enrolled in the foreign universities, (2)
the programs which establish their own campus in the foreign country. Both of
these types have their good and bad points. The important thing is for the
college or university, when setting up its foreign studies program, that it
consider the problems involve while establishing its objectives. Quite
naturally, the character of the program will depend upon these purposes.

For the undergraduate students who go abroad and study in the foreign
university, the difficulties will be many. First and foremost, he will be in
an entirely new academic atmosphere. The traditions on our campuses cammot be
Just ignored whether they are good or bad. When the European student has
entered the university, he is among the selsct group which has begun to
specialise, no longer being interested in general edm:a.i::i.cm.3

3"Transplantod Students, A Report of the National Conference on Under-
graduate Study Abroad," June, 1961, p. S.
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Another problem that parallels the first is that sducators in the United
States are concerned with the question of granting credit for courses studied
overseas where there is no system of "credit" as known at home. Is there
comparable academic achiavemnt?h

Another obstacle that faces the American student is that this new
academic atmosphere is completely indifferent to him. Teachers are not
available outside of class; little or no guldance is given; quizszes and class
exercises are rare. Class attendance is unmcessary.s Of course, the
question here is not as the value of, for example, compulsory class attendance.
The fact 18 that in the United States classes are compulsory and thersefore the
students grew up with such a discipline.®

An additional problem of major importance is that of inadequate language
preparation. It is unrealistic to think that an undergraduate student who has
studied a language for a few years in high school and another year or two in
college, can possibly go into classes on the university level and understand,
much less excel in courses in fields such as mathematics, political science,
philosophy or science.7

Another problem worth considering concerns the environment in which the
student will live. The European universities are even more overcorwded than

hé Guide to the Evaluation of Overseas Educational Programs, p. 2.

SUndergraduate Study Abroad, A Report of the Consultative service on U.S.
Undergraduate otudy Abroad, 190L4, p. 17.

6guide to Study Abroad, p. 31.

7Undergraduata Study Abroad, p. 19.
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those in the United States so dormitory space is at a2 greatar premium.8
Living with private families is highly over rated for students are no longer
taken into the family as one of 1ts members, but are merely boarders who are
left on their own to shift for themselves. Quite naturally, the problem here
is the lack of supervision and guidance, often 30 necessary for young people
who are still in their formative years.9

The second type of foreign studies program to be considered is that
program which establishes its own campus in the foreign country and brings its
students and faculty from the United States as well as some European teachers
and conducts a1l but the language courses in English. These centers are
extended campuses of the parent college or university and give academic
credit for courses as listed in the catalogue.

This second type of program eliminates all the problems mentioned above
pertaining to the American undergraduate in the foreign university. In doing
80 it creates a new problem. An immediate danger arises that this center will
be nothing but an American island in the middle of foreign soil, and if this
happens the students might just as well be studying in Reno as in Rom:.

Both types of programs have merit. The difficulties confronting the
first seem more grave and less easy to solve, but are certainly worthy of
investigation. This study will concern itself only with the second. The
procedure to be used in this study of the Loyola University Rome Center of

ILiberal Arts is to look into the history and underlying philosophy and to

8Freeman, p. 2.

PUndergraduate Study Abroad, p. 23.
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examine the evaluations made by the administrators, faculty, students, and
parents of students who participated directly or indirectly in this »nrogran.
The usual limitations of any questiomnaire study are unavoidable from the
very nature of any zuch instruments. In addition, the 196L-65 group should be
more completely restudied in a subsequent investigation since a time cut off
had to be declded upon. The return from this last group could not be as
complete since a sizable number of them wsre still abroad. Thus this i=s
looked upon as a first investigation, with stress upon historical and philo-
phical aspects and as much evaluation as could be practically achieved in the
time allotted. Hence, no claim is made that this study is to be anything more
than initiatory. However, it is hoped that it does embody valuable date
which would be of assistance to any future investigation of this or similar

programs.




CHAPTER I
THE HISTORY OF THE LOYOLA UNIVERSITY CENTER IN ROME

The Loyola Rome Center cannot be fully understood without an insight into
its founder and director, Father John Felice, S.J. Nor can his background be
isolated from the imprint he is making upon the program. He is & native of
the island of Malta, an island that has a long and great history because of
its strategic position throughout the past 2000 years. Traditionally, the
Maltese, always under the protection or possession of other nations, welcomed
visitors. Different Furopean nations left their mark on the historical and
cultural background of this little island in the middle of the Mediterranean
Sea--an imprint which is noticeable in all the Maltest people: a real eager-
ness to mix with people of different cultures and learning.

In 1959 Father Felice was assigned to teach at Loyola University in
Chicago. Sincere in his spirit and determination to fulfill his mission as an
educator, he thought it would be advantageous for students to go and visit
foreign countries, not just as tourists, but as educated observers willing to
profit from the experience.l

In 1960 he organized a Furopean summer tour and appointed Dr. Michael

Fink, a Viennese professor, to lead this group and to give lectures on the

linterview with Fr. John Felice, S.J., February 10, 1965, Roms.

)
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historical backgrounds of each country and the living monuments that are to be
found in them.

The tour in 1960 was a success and was followed the next summer with
another one in vhich the University granted academic credit for two courses
that were given. Along with Father Felice and Dr. Fink this tour was
accompanied by a number of faculty members from Loyola University. Miss
Rosemary Donatelli, Father James Merts, S.J., Father Joseph Small, S.J. The
late Father John Kemp, S.J. taught a course in Medieval History and Dr. John
Woszniak, along with lecturers from universities in Northern Europe, taught a
course in Comparative Education.

Throughout both the tours Father Felice was tusy making contacts with
local authorities, governmental and ecclesiastical, contacts which might be
of help for further plans, It was during the second of these summer tours
that he made one of his best contacts, the President of Italy, the Honorable
Oiovarmi Gronchi. In a private audience on June 20, 1961, they discussed the
poasibility of bringing American students to Italy. President Gronchi had a
complex of buildings that were built at the time of the 1960 Olympic Games
and were now to be used as an International Student Center. The Itellian
government would be willing to have an American university bring a group of
studenta to share these facilities with students from all over the world.
Would Loyola University of Chicago be interested in being this univmity?z

Father Felice began an investigation of the already existing programs of

2Tnterview with Fr. John Felice, February 21, 1965.
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American universities in Europe. In examining their arrangements and values
he weighed their merits and drawbacks and in consultation worked out a plan
that would hopefully expand the good aspects and minimize the disadvantages.
Upon his return to the United States at the end of the summer, he presented a
proposal to the Loyola University authorities in Chicago to initiate this new
program. The relevant portion of this proposal follows:

The project is conceived of as an experimsnt, that is one in
which only time and experience can unfold to us the value of re-
taining it on a permanent basis. However, we are aware that we
are embarking on an enterprise which has bsen tssted by other
Universities and found very advantageous. We are fortunate in
being able to profit from their trials and errors.

Tentatively we have contacted several colleges and universities,
the authorities of which have responded enthusiastically both to the
academic program and to the diascipline which alone can assure the
attaimment of our academic goals. All remarked significantly that
our program minimises a conspicuous weakness of similar I:J»x'og*ams....3

In conclusion:

Our prims concern is that we begin as soon as possible upon
receipt of your approval to accept students for the semester
beginning at the end of February, 1962. Were we to postpone our

conmencement until the following September, we could not be sure

that this offer to Loyola University by the Italian Government

will perdure....k

University officials naturally felt a need for caution. They were
opposed to any arrangement if done in haste. They did, however, give it
thoughtful consideration and on November 8, 1961 the Board of Undergraduate

Studies voiced approval of the propam.s This was only one of the hurdles

3rlan submitted to the Rev. James Maguire, S.J., President of Loyola
University.

ltbig.
SMinutes of the Board of Undergraduate Studies, November 8, 1961.
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that had to be overcome. Upon final approval of the University authorities,
Fr. Robert Malligan, the Vice President and Dean of Faculties of Loyola wrote
on December 5, 19616 to Fr. John Comnery, the Chicago Provincial to ask him to
write the Jesuit Curia for approval of the semester in Rome, This approval
was requested on December 11, and on December 22, 1961, Fr. Swain, the Vicar
General, granted this permission.7

This left Father Felice with two months to put together a faculty and
gather his students. The student body would have to number at least fifty in
order to fulfill the commitment to the Italian Government. In February, 1962,
a faculty of three professors from Chicago, Miss Rosemary Donatelli, Fr. John
McKenzie, and Mr. Ceorge Szemler accompanied Fr. Felice and ninety students
from all over the United States as they set out for Rome.

Begimnings were slow and difficult., There was a skeleton staff, consiste
ing of the three professors from the United States and the European teachers
in theology, history, art and philosophy departments. There was no assistant,
dean, or full time secretary, not even an office or private telephone.8

In the past three and a half years the Rome Center has made noteworthy
developments in every direction. It is no longer a struggle to get students;
with each additional space allotted to Loyola by officials of the International

Student Center, there are many students eager to fill it. (In April, 1965, the

SLetter of Fr. Mulligan to Fr. Connery, December 5, 1961.
7Letter of Fr. Swain to Fr. Connery.

8Interview with Fr. Felice.
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applicants numbered over 600, while capacity allowed only 230. Students
requesting information after the first of April were told that application for
admission for the academic year 1965-.66 had been closed.) The administration
has grown to include a Dirsctor of Studies, a Director of Admissions, a Dean
of Men, a Dean of Women, a Spiritu=l Counselor, a full time secretary, and a
graduate assistant. The year 1965-66 will bring another graduate assiabant.g

In 1962 there was a plan proposed by the Vice President and Dean of
Faculties, Father Robert Mulligan, S.J., to initiate a2 cooperative program
between Loyola and other American colleges and universities. The purpose of
this plan is to encourage colleges and universities to cooperate more fully
with the Rome program. The participants are invited to contribute faculty
and students to the Center.

Loyola accepts a pre-determined number of these students from cooverating
colleges. They have to fulfill the recuirements for admission to the Center.
The cooperating colleges are asked to suggest professors from their own
faculties to teach in Rome for a semester or a year. Such an individual has
to be approved by the Committee on Faculty ippointments at Loyola in Chicago.

The cooperating schools may advertise the Rome Center as their own
foreign studies program, conducted in cooperation with Loyola University. Of
course, other accredited colleges are free to participate without this
of ficial liaison.

During the academic year 196L4-65 the Loyola Rome Center was awarded a

Mellon Fellowship in Humanities. This grant amounted to $15,000, to be used

9Int.arview with Fr. Bastian, Director of Admissions.
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over a period of three years. FEach year $5,000 is given to a scholar in
humanities to teach in Rome on a part-time basie and to continue his own studieg
in Rome. The University supplements this amount.

In its three and one half year history, the Rome Center has won a Founda-
tion's recognition and the approval of its fellow colleges and universities,
as well as the continuved support of the administration in Chicago. In order to|
understand why, it is necessary to gain an insight into its principles and to
elaborate its rationale as well as the way it has been implemsnted.




CHAPTER II
THE PHILOSOPHY OF THE LOYOLA UNIVERSITY CENTER IN ROME

Why should Americans study abroad? Certainly the country's educational
gystem must deserve a great deal of credit for what the United States is
today. America 1s a relatively new nation. In the span of just a few hundred
years it has developed from a pioneer country to a world power. It i3 the
greatest military power on the face of the earth. In economic and industrial
genius it has not been surpassed.

Scientific and technical progress, power and prosperity are world-wide
hallmarks of the American way. Because of these things, matters of great
importance could be ignored. Is materisl progress the chief component of
American education?If this was to be the main contributor of its system of
education, would not its people be cheated? Of course, the young people of
the United States are instructed in art, history, literature, philosophy and
theology. However, this study in the humanities cammot be kept within the
boundaries of the United States.

Even though the new world does, then, draw upon the old in order to
educate its young, (such sources as Newton FEdwards and Herman G. Richey, The
School in the American Order, Boston, 1963, and R. Freeman Butts and Lawrence

A. Cremin, A History of Education in American Culture, New York, 1953, richly

document what might seem to be a commonplace observation) ¢o Americans have

the same awareness of the humanities, of culture, as their European
12
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counterparts?

This is a large question, involving the whole educational enterprise. As

Robert Ulich puts it:

What are the basic criteria according to which ‘o Jjudge the education
of a nation? As this book has shown, there are many. However, one
eriterion is paramount, namely, whether a school system creates among
its young a feeling of national belonging within a general climate of
universal human values sucn as decency, respect, and cooperation.
Instead of condescendence on one side and servility on the other, does
every good citizen feel a sense of equality among the lawful members
of the nation? In the light of this criterion one can only agree with
Henry Steele Commager, who affirms in his book Living Ideas in America:

No other people sver demanded 30 much of schools and of educatiom
as have the Americans. None other was ever so well served by its
schools and its educators.

But one has to go further. America is proud of the mobility of
its population and, relatively speaking, of the absence of tight
social classes (though there exists, as the vengeful heritage of
older times, the problem of segregation). The nation is also proud
of its universal school system and of the fact that abundance of
living i3 not merely a privilege of a few. The American industrialist
and engineer excel through their technical knowledge. Finally, this
country has been given the role of leadership among the non-communist
nations.

These are certainly great achievements, but they also involve
great obligations. Whither will all this mobility lead? For there
is no blessing in mobility, unless it creates deeper forms of
happiness than a mutual race and scramble. Does the universality of
the achool system produce not only more widespread knowledge, but also
better tastae and more courageous individualism within a framework of
worth-while loyalites and a dseper faith in man and the ultimate
sources of his existence? Does abundance express itself primarily
in the sales of automobiles, or in the greater appreciation of the
finer arts of living? Are industrial energy and production merely
means for a higher quantity of production, or for a qualitative
culture that makes American leadership a matter not only of bigness,
but of truly deserved respect among the family of cultured nations?
This is a challenge of a magnitude rarely faced b{ any other nation.
The future of humanity will depend on the answer.

lRobert Ulich, The Education of Nations, Cambridge, Mass., 1961, pp.253-k.
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American youth, then should be awakened into this awareness of culture.
They should have the experience of walking into the Cathedral of Chartres and
realizing that this is a mejestic act of devotion to God, with the dust of
centuries on it--an arching reach that tries to get beyond this world. If one
has this experience, he recognizes that for him as a person, this has something
much grander and greater than a new super highway, important though the latter
is in ites way.

In attaining this culture, would a person feel more complete? Yes,
Socrates' statement, "The unexamined life is not worth living" stands as a kindh
of model. Man would be more satisfied with life and have a higher set of
values in 1ife. He would, therefore, have less recourse to things that are
superficial. He would be enabled, instead of fighting over petty things, to
see that man is made more and more of the glory of God.

We are made in the image of God and we should live for the honor and
glory of God. The more we develop our memory, our understanding, and our will
to be open to all that there is on the face of the earth, the greater the
glory of God. If God is truth, man is more an image of truth the more that he
knows .

Man is always seeking truth. The materialistic values that have worked
their way into the American educational system and force education for
economic feasons could stifle this desire for truth. It is necessary,
therefore, to return to humanistic values in order to help man reach his own
fulfillment. And, of course, the richer the development of man, the more he
can be useful to soclety

There is, then, more than personal fulfillment to be considered in the
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question of study abroad. To quote Lyndon B. Johnsonm:

The mutual exchange of students between nations is a vital part
of any program to attain world pesace through better understanding . . . .

As Americans, we have been 80 preoccupied for so many decades

with developing our own land and with solving our owm national

problems that we have neglected the study of other peoples, other

languages and other ocultures. . . . In short, we must speak to other

peoples in their tongues and within their own terms.2

Having established personal, national and intermational motives for study
abroad, it is necessary to narrow this discussion down to the philosophy that
should govern the foreign studies program itself.

It is of the utmost importance that foreign studies programs be governed
by high standards that will insure quality. With study abroad now so on the
increase, it seems more incumbent that all institutions establish high
principles and follow them as far as is humanly possible.

The following are just a few points that are stressed by the National
conference on Undergraduate Study Abroad in a number of their reports. These
are items which rsed to be considered when making an evaluation of any one
progran.

In the original plamming the objectives of the program should be carefully]
thought out. Are they feasible, practical, worthy, etc. They should coincide
with the purpose of the sponsoring institution and be re-examined frequently.

vhen the decision pertaining to the major objectives has been reached,
many others will follow and oconcur. For example, students--will they be a
highly select group who will engage in independent smdy? Each of these types

has its own value. The program must be clearly defined so that all concerned

20uide o Study Abroad, p. 10.




16
know the objectives and how they are to be achieved. The curriculum, selection
of students, housing, faculty, etc., all follow from the above.

Certainly universities and colleges should not be in competition with one
another in this field of foreign studies. Cooperation between the individual
institutions can bring about better faculty, finer selection of students,
greater finaneial support: a superior program on ths overall picture.

The host country and the location therein should be selected with great
care. Each location will present problems and advantages to be weighed and
considered.

As for the individual programs, they will come upon many problems and
difficulties that will have to be handled in a unique way: the way demanded
by their particular program. A quick glimpse of some of these situations and
how Loyola has deemed to handle them follows:

First and foremost, the Loyola Rome Ceanter must concern itself with the
academic achievement of its students. It has chosen to do this by giving many
the opportunity of studying abroad without interrupting their college education|
In providing this it must be forever careful to give them more than what they
can get at home. It must instill in its students a need for "culture" by first
awakening them to the fact of its existence. The Center should not let itself
fall into unnecessary compromise.

In Rome the library does not play as important a role as it does in the
United States. Yet, it ranks next to the faculty in importance in establish-
ing a good intellectual atmosphere. Volumes in great quantity are not of
tremendous importance here for the core curriculum of the Rome Center is small
and quite stable. There are approximately 28 courses taught each semester and
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they remain quite similar each year. The library, then, can be highly
specialized and adequate and yet comparatively small. At the end of the
academic year 1964-65, the volumes numbered about four thousand.

While the students are using Rome as their classroom, Europe is their
campus. They are urged to take every opportunity for travel, just as long as
it does not interfere with their studies. They are encouraged to keep their
course hours down, preferably around 15 hours so that they will not have to
pass these advantages by. The class week has been so arranged as to give
opportunity for week end travel. Classes are scheduled for longer pericds
during a four day class week so that the long week ends enable students to
travel when class assigmments permit.

Even though the school encourages travel it cannot be responsible for the
students during the independent travel in which they partake. It is necessary
for the parents to give their sons and daughters written permission to leave
campus over-night and to stipulate the circumstances under which they may
travel. Naturally, the administration reserves the right to cancel travel
permissions for academic or disciplinary reasons. In thess travel permissions
the parents are encouraged to trust their sons and daughters and have faith in
their good judgment. It is the policy of the administration that if these
people are treated as young adults, they will respond accordingly. They must
be given the opportunity to show a sense of responsibility and a worthiness of
trust.

Naturally, this brings out but a few of the principles behind the Loyola
Rome Center. Many more aspects of these gulde-lines are, it is hoped, brought
out which follow.




CHAPTER IIX
STUDENTS' EVALUATIONS AND APPRAISALS

In the first week of May, 1965, 726 questiormaires were sent to all the
formsr students of the Loyola Rome CQnur,' almost equally divided between men
and women, following the enrollment pattern. Twelve were returned because of
change of address or perhaps an error in the university file. As of July 20,
1965, 392 were answered and returned, a 55%¢ retwrn.

Bafore tallying ths questionnaires, they were divided into groups depend-
ing upon when the students were in attendance at Rome. For example, all the
responding students from the spring semester 1962 were in one group, those from|
the academic year 1962-1963 were in another, and so on. This was done so that
one group might be compared to another. As will be seen, the group responses
wsre quite similar.

Question #1
What year did you spend in Rome?

Freshman Sophomore Junior Senior Special
Spring, 1962 b 20 20 1 -
1962-1963 1 25 56 4 -
1963-1964 - 29 104 5 2
196L-1965 1 23 2 2 =
Total 6 99 270 15 2

18
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Question #2

¥hen were you in Rome?

Spring, 1962 L5 (Group "A")

1962-1963 86 (Group "B")

1963-196L 10 {(Group "C")

1964-1965 121 (Group "D")
Total 2392

Tt will be noticed that there is a comsiderable drop off in the response
in the last group. This can be explained by the fact that many of the students
had not yet returned from Europe zc of July 20, 1965, the deadline set for the
return of the questionnaires.

Question #3

After acceptance to the Center, did you find information and help easy to
obtain from Loyola personnel?

Group Yesr No Ko Answer
A L3 1 1
B 79 6 1
c 117 23 -
D 107 12 2
Total 346 L2 b
B88% 1ng 1%

This is one of the responsibilities of the Office of Foreign Studies at
Loyola in Chicago. This office was established during the spring semester,
1962. It is from this office that the Dean of Admissions (appointed in 1963)
operates as well as a full-time secretary and her part-time assistants.
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Question #

Upon arrival in Rome did you feel an effort was made by the staff to help you
orisntate yourself to life in Rome?

Group Yes No No Answer
A L3 2 -
B 82 k -
c 98 39 3
D 103 12 6
Total 326 57 9
83% iy 4 3%

Upon arrival in Rome 2 week's orientation program begins the year. At
this time there are lectures given by both Ttalians from the Government and
Americans from the Embassy as well as the Center personnel giving the students
an introduction to life in Rome. Other than a few guided tours through the
city, the students are encouraged to use their own initiative in their
investigation of this new life in the old world. Rather than being "spoon-
fed," they are given their independence but know that guidance is there when
they want it. Most of the students seem to be grateful for this approach,
vhile some resent it.

The responses to Questions 5 through § are self-explanatory.

Question #5
Did you continue college af'ter Loyola in Rome?

Group Yes No No Answer
A L3 2 -
B 82 3 1
C 139 1 -
D 18 1 2
Total 382 7 3
97% 2% 1%




Question #6

Question #7

Question #8

Have you received your bachelor's degree?

Oroup Yes

3
68

82
1

o—

Total 1
L9%

IO >

If not, do you plan to do so?

Group Yeos

2
12
56

109

O Owe

179
Total 462

Have you done any graduate study?

Group Yes
A 28
B 23
Cc 6
D 2

Total T3

15%

Ko

t oo

%\»l

Yo
15

129
113

81%

No Answer

A

o

No Answer

35
69
8ly
12

200
51%

No Answer

g'&‘ i N
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Question #9

If not, are you plamming to?

Group Yes Ko No Answer
A 13 2 30
B L5 15 26
c 96 37 7
I =i 7
63% 18% 19¢
Question #10

Did you find your teachers avallable for consultation in Rome?

Group Yes No No Answer
A L3 - 2
B 7h 7 -1
c 126 10 L
D 110 11 -
Total 3 B 11
90% ™ 3%

A large reason for this would seem to be the fact that most of the faculty
reside on campus, thus helping to achieve a genuine family spirit that seems to

prevail.
Question #11
Did you find your courses in Rome easier than at your U.S. college?
Group Yes No No Answer
A 18 26 1
B 51 33 2
c 75 59 6
D 68 L7 6
Total ik 185 I5
1 4 L2g L%
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Question #12

Did your professors in general grade less strictly than your U.S. college
professors?

Group Yas No No Answer
A 15 26 kL
B 38 LS 3
¢ 52 87 1
D S0 71 0
Total b1 23 3
LO% 58¢ 'y 3

Concerning Questions #11 and #12: Two things should be noted here. Firsg
the questions are stated in such a way that for #11 "no" can mean and does
mean either "more difficult” or "the same"; and for #12 "no" can and does
mean "more strictly” or "the sams." Second, it is common knowledge that
demsnds made in courses and the grades given not only vary from college to
college, but also within a college and department to department. So much
depends on the teacher.

Question #13
Did you know any Italian before coming to Rome?

Group Yoo No No Answer
A 7 38 -
B 19 67 -
c 1k 125 1
D 16 104 1
Total %8 ™ ?
14% 85% 1%
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Question AL
Did you study Italian in Rome?
Group Yes No No Anawer
A 24 21 -
B 51 35 -
c 8s 55 -
D 65 53 %
Total 225 T8,
57% L% 1%
Question #5
Would you make Italian classes compulsory in Rome?
Group Yos No Ko Answer
A 30 15 -
B 62 24 -
c 95 LS -
D £3 =8 =
Total 250 142 -
6L% 368
Question #16

Would you make Italian a pre-requisite for admission to Rcme?

Group Yes No No Answer
A 9 63 -
B 12 72 2
c 25 115 -
D 27 ol -
Total ki 317 K
19% 80% 1%

Concerning Questions #15 and #16: The study of Italian is strongly urged
but not obligatory in Rome. This is dus to the fact that so many of the
students, when coming to Rome, have already fulfilled their language require-
ments and imposing new requirements upon these students may postpone
graduation for them. Perhaps the opportunity formally to study a foreign
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language in its native country should compensate for a delay in graduation.
In drawing the students from all over the United States, it is nearly
impossible to make an Italian course a prerequisite to admission to Rome.
Many schools do not even offer courses in this language.

Question #17
At the end of your stay in Rome, could you speak Italian?

Group Yes No No Answer
A 30 15 -
B 68 18 -
c 104 31 -3
D 92 29 -
Total 29, ) T
75% 2u% 1%
Question #8

Did you understand Italian when spoken?

Group Yen ¥o No Answer
A 38 7 -
B 76 10 -
(o] 12¢% 13 2
D 115 6 -
Total 0 » 2
90% 9% 1%
Question #19

Did you gain an insight into Italian life?

Croup Yes No Ko Answer

i
85
137
121

Total 387
99% 1%

Concerning questions #17, #18 and #19: The results here may look very

OO
v
"1! LI |

-ood. It is possible, however, that they may be a bit misleading for the
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questions do not specify "to what extent." Still the overall results are
somevhat impressive.

Question #20
Did your experience in Rome aid in your personal development?

Group Yes o Ho Answer
A ks - -
B 86 - -
c 138 1 1
D 119 1l 1
Total 388 -3 -
99%
Question #21

Did you profit from the close community living?

Group Yes No No Answer
A L2 2 1
B 73 11 2
c 125 13 2
D 110 7 L
Total 0 kx] k4
89% /4 2%
Question #22
Did you find your fellow students sympathetic?
Group Yes No No Answer
A 37 2 6
B 1 5 k
c 128 6 6
D 115 1 5
Total 357 m 21
91% 3 62

In the above three questions negative percentages would have been cause
for some concern; the large affirmative percentages convey some cause for

reassurance about the values of a "community life."
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Question #23
Did you profit from the independence you were allowed?
Group Yes No No Answer
A L5 - -
B 79 L 3
c 138 1 1l
D 116 b 1
Total 37 - 5
96% -y 4 s 4
Question #2L
Did you fesl that the freedom allowed you was sdequate?
Group Yes No No iAnswer
A 37 7 1l
B 80 6 -
c 131 8 l
D 105 15 1
Total w3 3% 3
90% 9% pl 4
Queation #25
Did you feel that the administration was too lenient?
Croup Yes No No Answer
A 2 L1 2
B 8 77 l
c k 134 2
D 2 119 -
Total 5 m -y
L% 95% 1%

Concerning Questions #23, #2L, and #25: As a matter of policy, the
students are given as much freedom as the administration feels they can
handle. It is assumed that they are young adults and they are treated as
such. It has been the experience of the administration that the vast
majority respond very favorably to this approach. In this way they are given
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the opportunity to derise the most from situstions sncountered. At the pame
time, they cannot be left completely on thelr own responsibility. 1A certain
amount of discipline, of authority, must go along with understanding.

There are nuny students who are looking for someons to respect--rather
than being against one in authority. They are looking for someone who will
advise and direct them so that they will not have to learn the hard way. This|
guidance is especially necessary here for students in a foreign land where
they are so far from home and thus they feel both a burning desire for in-
dependence and a great need for guidance.

Question #26
Did you own (or rent for a long period of time) a car?
Group Yes No No Answer
B 9 76 1
[ 22 118 -
D 19 101 1
Total o3 m -
13% 86% 1%
Question #27

Did you own (or rent for a long period of time) a scooter?

Oroup Yes No Ko inswer
A N i -
B 12 Th -
¢ 23 117 -
D 18 101 2
Total k44 I z
1Lg 85% 1%




Question #28

Were you ever involved in an accident?

Group Yes No No Answer
A 1 hily -
B 22 63 1l
¢ 315: 106 -
D 2 1l
Total B2 ﬁ =z
20% 79% 1%
Question #29

If vou were involved in an accident, were the damages significant?

Group Yes No No Answer
A 1 - Lk
B 3 19 6l
c 10 2k 106
D 10 15 96
Total i 58 210
& 159 79%

Concerning Questions #26-§29: This is not an encouraging accident
report. Again the wording of #29 is ambiguous, for, what is "significant."
Certainly there have not been 24 hospitalizations in the past three and one
half years, but no exact figure could be found.

Question #30

Did the presence of the International Students have a considerable effect
upon you?

Group Yes No No Answer
A 25 19 1
B 57 26 3
c a1 S7 2
D 5h 67
Total 2k 159 ]
55% L3% 2%




Question #31
Did you have any close friends among these students?
Group Yes No No Answer
A 2k 21 -
B L7 36 1
c 72 67 l
D 57 63 1
Total 200 8% 3
Y it L8g 1%
Question #32
Have you kept in touch with any of these students?
Group Yes No No Answer
A 16 27 2
B 28 57 1
c Lo gg L
D 3
Total ﬁ% 753 II
30% 67 3%
Question #33

Have you married or do you plan to marry one of these students?

Group Yes XNo ¥o Answer
A - L5 -
B 2 81 3
c 2 136 2
D 1 118 2
Total 1 350 7
g 9% s

Concerning Questions #30-#33: At present the Loyola Rome Campus is part
of the complex of buildings that form the Internatiomal Student Center
mentioned in the history. In the complex apart from the Loyola students
there are about 250 students from all over the world. Even though the figum4

given above give an appearance of a close bond between the two groups, in
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actuality, the American students certainly mix more freely and frequently
among “hemselves than with the Internstional Students.

Question #3b
Have you or do you plan to marry ope of the Loyola students?
Group Yes ¥No No Answer
A 1 L2 2
B 11 72 3
c 16 122 2
D 20 98 3
Total I8 k31 10
124 85% 3%

Question #35

If you answered yes to either 33 or 3L, did you know this individual before
coming to Rome?

Group Yes No No Answer
A 1 - Lk
B 2 2 63
c 2 16 122
D - 21 100
Total B8 j:1:4 329
1% 15% 8Lz

The close communal assoclations of the Center may have some bearing on
the above results.
Question #36
Do you approve of the bar on campus?

Group Yas No No Answer

£ O w e

b

w

-..a
quwmw
e,

1
2
2
Total 383 =
1z
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Question #37

Do you think the bar helped develop a sense of responsibility in the students
with regard to drinking?

Group Yes No Ho Answer
A 30 9 6
B 58 19 9
c 111 2k 5
D 98 20 3
Total 297 e 3
764 18% 6%
Question #38

Do you think that the bar permitted over-drinking that would not have occurred
if beer had not been sold on campus?

Group Yes No No Answer
A 2 40 3
B 7 17 2
c 7 128 5
D 12 109 -
Total 28 ki hIo
7% 90% 3%

Concerning Questions #36-#38: On campus, available to all students, is a
bar which sells soft drinks, ice cream, coffee, beer, wine, and hard liquor.
This is one of the facilities of the International Student Center and as such,
not under the direct control of the Loyola Roman Center. Naturally, it would
be in many ways imprudent to forbid the drinking of alccholic beverages on
campus. The students are given the opportunity to prove themselves to be
adults, and most of them succeed. After sll, when in Rome, they are apt to do+

as the Romans do.
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Question #39
Did you go to the Middle East with the school?

Group Yas No No Answer
A - L3 2
B L7 37 2
: . : -
D -
Total 206 Igf T
53% L6% 1%
Quastion #;0

Would you advise others to take advantage of this trip?

Group Yes No No Answer
A 19 - 26
B 68 2 16
c 120 g 1
D 10 1
Total 3Ig s} 55
79% 3% 18%

Concerning Questions #39 and #i0: During the academic year 1962-63, the
school initiated a tour to the Middle East. Since then it has continued to
sponsor this tour. It is very valuable since it would be most difficult for
students to travel in the Arab countries if they were not with an organized
tour. It is also far less expensive to travel in this area when benefiting
from a group rate. For example, an eighteen day tour to Athens, Cairo,
Jerusalem, Damascus and Beriut, with all air transportation and all firat

class accommodations cost the students $370 in 1964-65.
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Question #1
Excluding the Middle Fastern tour, would you advise others to travel inde-

pendently as opposed to school guided tours?

Group- Yes No No Answer
4 25 13 7
B 67 16 3
c 115 19 6
D 115 L 2
Total 322 2 b1
822 13% 5%

The students are encouraged to travel independently except for the tour
of the Middle Last. If they are left to their own initiative, they are free
to investigate those things which are of greatest personal interest and thus
are able to get a better idea o what 1ife is like in these foreign lands.
The students seem to think so, too.

Question #i2
Did you go home with the group in June or January?
Group Yes No No Answey
A 38 6 1
B 69 16 1
c 82 55 3
D B0 2 2
Total 269 16 7
69% 29% %

The students are given the option of returning with the group at the end
of the term or of taking a refund of $150 and returning home independently,
thus giving them the opportunity for further travel abroad.
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Question #i3
Was your religious life affected in any way by your stay at the Rome Center?

Group Yes Ko Ho Answer
A 22 20 3
B LS I -
c 97 Ll 2
D 86 3 1
Total 250 136 [
64% 3u% 2%
Queation Al
If your religious life was affected, was it for the better?
Group Yes ' No No Answer
A 18 2 25
B 35 10 L1
c 82 15 L3
D 70 1
Total 205 UE I%
528 112 37%
Question A5

If you did notice a change, were the theclogy and philosophy courses at the
Center an influencing factor?

Group Yen Yo No Answer
A 5 19 21
B 15 30 Ll
c il ZS 43
D
Total Ug 18y I%
21% h32 36%

Could it be supposed that the courses were superior during the academic
year 1964-657? The percentags of answers is also of interest, but perplexing.
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Question #i6

Were discussions with clericsal snd lay faculty of any influence in your
spiritual development?

Group Yes No No Answer
A 13 18 1k
B 28 20 Ll
c 73 26 1
D &5 22 I%%
Total I76 36
Quesation #L7

Did you practice your religion before coming to Rome?

Group Yes No No Answer
A L5 - -
B 80 2 n
c 17k g 3
D 113
Total e 0 Tg
9hg 3% 3%
Question #:8
Did you practice your religion while in Rome?
Group Yes No No Answer
A L5 - -
B 79 5 2
c 129 9 2
D 110 1 -
Total 25 T
93% & 1f
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Question #L9

Do you practice your religion now?

Group Yes o Ko Answer
A ue - -
B 80 - -
C 130 g8 2
D 109 12 -
RS % X

Concerning Questions #Ai3-49: It is disturbing to observe the phenomemon of the|
students who bsgin to experience a certain doubt about their faith, especially
when this doubt causes them to stop practicing their faith. The age of these
young people is an age in which their intelligence is expanding and almost by
natural gravity they have problems in trying to understand bayond the catachiaﬂ
their o faith and their owm living. Also, there are special problems in
Rome where the contrast in ths kind of Catholiciam that is practiced is
different than to that which they are accustomed. It may take sowe time to
understand that there is more than one way of living and of understanding in
all sincerity a Catholic Falth.

Question #50
Did you find the living quarters satisfactory?
Group Yes No Ho Answer
A Lk 1 1
B 80 3 3
c 130 8 2
D 109 12 -
Total ko0 3 5
93% & 1f




38

Question #51
The food?
Croup Yes No No Answer
A 33 10 2
B 73 13 -
g 7 o :
Total biid 135 ‘3‘
ng 7% ry 4

Here it should be recalled that the meals are a peremnial complaint item
on nearly all campuses. Close to one half of those who answered #51 with a
*no" specified that it was a lack of variety in the menus that they were
voicing their opinions against.
Question #52
The administration's cooperation?

Group Yes No No Answer
A L1 3 1
B 8o - 6 -
c 133 5 2
D 118 1 2
Total e Ly N
95% Y 1%
Question #53
The medical care?
Group Yes No Ko Answer
A ki 3 11
B S5 13 ’ 18
c 85 a3 22
D 5% 29 18
Total 78 3
62% 20% 18¢

A word should be said concerning the medical care provided in Rome.
There is, on call, a registered nurse who services the International Student
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Center. There is on campus, again for all the students, free of charge, for
one hour and a half each morning, a university doctor, a specialist in internal
medicine. He is an Italian who received his medical training in the United
States. His office and his home are near the school; he is easy to contact and|
will make house calls whensver requested.
Question #5L

The religious counseling?

Group Yes Ko Ho Answer
A 1 L 10
B 59 n 16
c 112 1n 17
D 106 2 %é
Total 308 78
9% = %
Question #55
The academic counseling?
Group Yes No No Answer
A 3k 8
B 56 18 12
c 23 36 21
D 9 9 1l
Total L2 35 gg
62% 2u% 4%
Question 56
The traveling provisions to and from Rome?
Group Yeas No No Answer
A 36 6 L
B 76 7 3
c 130 7 3
D 115 L 2
Total 357 1) ar
g 4 3t




Question #57
Have you returned to Europe?
Group Yes No
A 6 39
B 9 T
¢ 6 58
D - 120
Total fa pin
5% 75%
Question #58
Would you advise others to come to Loyola in Rowms?
Croup Yes No
A Ll -
B 86 -
c 135 3
D 121 -
Total 1) 5
98¢ 1%
Question #59
Have you advised others to come to Loyola in Rome?
Group Yes Ho
A Lk -
B 8L 2
c 133 k
D 120 1l
Total »mr "Z;

97%

Lo




Question #60
Do you hope to return to Europe?

Group Yes No No Answer
A Lk - 1
B 8s 1 -
c 136 2 2
D 120 1l -
Total 385 T 3
98¢ 1% 14
Question #51

How did you first learn of Loyola in Rome?

The answers have varied greatly, but the majority fell into three
grounings: The school bulletin board, a friend or former loyola Rome Center
student, and publicity in general. |
Qusstion #62
When did you become interested in the Loyola in Rome program?

Here again it would be impossible to list all the given responses. It is
interesting to note, however, that over 607 of the students said that their
interest was aroused as soon as they heard of the Loyola program in Romse.
Question #63
What college did you attend prior to Loyola in Rome?

Question #6L
If you continued your studies after Loyola in Rome, at what college?

There were about 67 colleges and universities represented among the
responding students. The Jesuit schools in the United States were the largest
contributors. There was an average of seven students each year that
transferred from their parent college to Loyola University, Chicego after their
semester in Rome or their year there.
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Question #55

Did your courses in Rome coordinate satisfactorily with the rest of your
college program?

Group Yes No No Answer

A 34 8 3
B 69 11 6
¢ 108 18 1
D 100 15 6

Total 3T ] 2%

79% 13% 8%
Question #66

vhat was your major?

To give the exact statistics of the three hundred ninety-two responding
students would not be meaningful. Approximately two-thirds of this group wers
in the humanities, with the largest group being in hiatory.

Question #67
Course suggestions:

The most frequently mentioned subjects were Italian Literaturs, Italian
Culture, Music Appreciation, Italian History, and Comparative Government.
Question #68
Please estimate how many week-ends you left Rome.

The average was 12 week-ends in two semesters
Quastion #69
Did classes stop you from traveling more?

CGroup Yes Yo No Answer
A 16 27 2
B 69 11 6
c 39 67 3L
D Lk 77 -
Total 155 157 Lz

L3% 6% 11%
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Question #70
Did lack of financial means hamper your travel?
Group Yes No No Answer
- 25 2 :
c L9 59 32
? Total Ig% 155% %
39% L8% 13%
Question #71
!;i.:zu giv;a an estimate of how much money you spent over and above the set
The average amount reported by these students was $1405 for two
semesters.
Queation #72

I poﬁaible, please give a breakdowm of this sum.

The fallowiﬁg percentages are approximate:

Travel (this includes room, board and transportation): LO%
Entertainment (this includes cigarettes and dinners out): 20%
Gifts (this includes souvenirs purchased for self): 25%
Miscellaneous: 15%

Question #73

List countries and cities visited.

These would have been practically impossible to tally in detail. In
general, it can be said that nearly all the students saw a good deal of
Western Furope and many saw much in Northern Europe. Comparatively few spent
much time behind the Iron Curtain; and only a few went to the Middle East
other than those who participated in the school tour.




Question #7h

Age in Rome: Average 20 years
Question #75

Father's occupation?

In general it could be said that the answers to this question could be
rather evenly divided into these categroies: professional, exscutive, skilled
labor and white collar.

Question #76
Mother's occupation?

80% were housewives.
Question #77
Father's religion?

78¢ Catholic
Question #78
Mother's religion?

85% Catholic
Question #79
Your religion?

95% Catholie

Question #80 Father's national descent?
Question #81 Mother's national descent?

There was no pattern established here; certainly all the Furopean nations|
were well represented. The question was asked originally in order to see if
many of the students would be of Italian descent. The answer is that this
figure is not out of proportion with the other nationalities.
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Question #82
Number of brothers and sisters?
Average: 2.2

Questions: #83.87 were to be answered by rating E: Excellent; G: Good; F:
Fair; P: Poor.

Question #83
The academic life in general?

Group E 1 F P Ho Answer
A 25 6 1 S
B 8 48 21 5 L
c 22 a8 27 3 -
D h 61 48 8 -
Total L2 222 17 v
1Y% ST% 26¢ L% Py
Question #8l
The Teaching staff?
Group E a F P Ko Answer
A 20 20 k - 1
B 29 L3 10 1 3
¢ 26 76 32 6 -
D 10 48 LO g -
Total U5 187 (] I
22% 1) 4 22% ™% 1%
Question #85
The library?
Group E G F P No Answer
A - 2 11 28 kL
B - 10 1 59 3
c - 14 30 96 -
D 2 8 %& 68 -
Total 2 3% 1 -1
12 % 25% Gu% 14
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Question #86
The competition offered by other students in academic matters?
Group E a F | No Answer
A 11 21 1 2 -
B 23 32 20 11 -
; % B % y
Total I%S I& BT k1] -
29% k1% rab 4 9% -
Question #87
The correlation of curriculum with surroundings?
Group E ] F P No Answer
A 13 22 8 1l 1
B 27 29 21 9 2
c 37 50 36 15 -
D 20 8 _ﬁ 1 -
Total "7 % 3
25% hog 5% 9% 1%

In the last section the students were asked to give an idea of how things
looked to them after they had returned to the United States. The reliability
of these answers is questionable simce the questions asked were somewhat
ambiguous and the answers relative.
Questions
#88 Family: tolerant: 28; same: 98; in greater appreciation: 253
#89 Priends: tolerant: 59; same: 202; in greater appreciationm: 117
#90 School: tolerant: 122; same: 125; in greater appreciation: 119
#91 Country: tolerant: 58; same: 58; in greater appreciation: 263
#92 VWorld: tolerant: 1k; same: 22; in greater appreciation: 342
#93 Self: tolerant: 21; same: 37; in better understanding:
In summary, it can be said that, in general, the students' reaction to

the Rome Center was quite favorable and should be encouraging to the

University. They are referred to again in the last chapter.




CHAPTER IV
PARENTS' EVALUATIONS AND APPRAISALS

Seven hundred twenty-three questionnaires were sent to the parents of all
the former students of the loyola Rome Center. Fifteen parents could not be
located. As of July 20, thers were two hundred sixty-four completed question-
naries that had been returned to the Office of Foreign Studles.

Queation #1

What year did your son/daughter spend in Rome?

Class 062 Quaat;.gmama di),st.ribnud Rﬁtm?;g
Spring 1 Group A 3
1062-3963 189 (e ) & 2
1963-196, 236 seroup ¢) 9%  36%
1964-1965 24l (Group D) n 2%

The first three groups had a response that was a little better than one-
third. The final group shows a drop off. This could have two explanations.
A1l of the questiomnaires were sent to the parents at the same time, that
being the first week in May. None of the second semester or full year
students had returned to the United States. Thaese parsnts could not answer
the quastiomnaires adequately until their sons and ciauchtsrs were back home.
Being put to one side for a month, many could hgvo been mislaid. These should
have been held and sent with the students of the academic year 1964-1965, which
was in the middle of June. The second reason is that many of the students are
still abroad, so even now the parents cannot answer the qusstiommaires.

L7
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Question #2
Were you in favor of his coming to Rome prior to his attendance?
Group Yes No Answer

n
a

oL
13
Total 257
97% 1%
Of these six who were not in favor of sending their soms and daughters to

Rome, three were sorry in the end that they had.

TQm>

l-‘l! { adi I |

.RO"! W N g

Question #3
&, Was there a noticeable change in him upon his return from Rome?
Group Yoo No No Answer
A 22 8 3
B 50 n 3
: 4 i z
Total ﬁ 7] L1
4 17¢ 6
b, If yes, was it for the better?
Orowp Yaa No No Answer
A 21 1l 10
B 50 3 11
; z : i
Total I% v
5% L% 21%
c. Had he gained in maturity?
Group Yos No No Answer
A 28 1 b
: : ; :
D % 2 g
Total 593% T 1y T ég
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d. Had he gained in independence?

Group Yes No No Answer
A 28 2 3
B 61 1l 2
c 88 k L
D 61 1 Ig_
Total ki B8
90% 3% ™
¢. Had he gained self-reliance?
Oroup Yes No No Answer
A 1 1 1l
B 61 1l 2
c g 5 3
D
Total o Ig 1';
a4 [F 4 S%

f. Did you notice any other development, either for the good or bad upon
which you care to coument?

Over sixty percent of the parents left this blank., Listed below are the
typical answers of those who did respond to this question.

Oreater appreciation of the arts

Developed taste for travel

Greater interest in humanity

Greater respect for all people

More rounded personality
Qeneral improvemsnt

Discontent at home; eager to return

More mature

Here with Question #3 1t is found that the general feeling is one of
approval. The administration has a very strong opinion that these develop-
ments do take place in the large majority of students. It is possible,
however, that this section of the questiomnaire was somewhat slanted in
presentation. Are the students more mature because they are a year older or

bacause of & year in Rome?
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Many of those who are calssified under "no answer" stated that their sons
and daughters had these characteristios before Rome.

Question #4
Did he adjust easily upon his return to familiar surroundings?
Group Yes No No Answer
A 26 6 1
B 50 1 3
c 79 12 5
D 61 1 9
Total a0 ® p
82 1% 7%

It would seem that the respomse to this question is somewhat surprising.
e would think that during a year away from homs in this unique situation,
one would find it difficult to return to his former life.

Question #5
a. Did you find the year costing approximately what you had expected?
Group Yes Ho No Answer
A 28 S -
B L8 16 -
c 67 28 1
D L6 22 _%.
Total 8% k28
2% 26% s 4
be If not, was it more costly or less costly?
Group leas More No Answer
A - S 28
B - 16 ha
c 3 g 67
D -
Total -3 (34 r??
1% 26¢ 73%




Question #6
Did you feel the initial fees were reasonable?
Group Yes No No Answer
A k13 - 2
B A - -
c 9 - 1
D 70 1 -
Total 0 T -3
96% 1% 1%
Question #7
Were his requests for spending money reasonable?
Group Yes= No No Answer
A A - 2
B 63 - 1
4 23 2 1
D -
Total 2'5!} '%' -
96% 27 - ]

For those who found the ysar costing more than they had expected, it was
not the original fees that were too high. Most of them found that the
requests for spending money were reasonable, considering what was done with
this money.

Question #8

Had he developed a senss of responsibility in the use of money as a result of
his stay in Rome?

Group Yes Ko No Answer
A 2L b 5
B 39 16 9
c 56 2k 16
D 49 19 ,3%
Total Y83 B3

6ux 2lg 12%
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Of the sixty-three no's, forty-eight of the parents stated that their son
or daughter had this trait before he or she went to Rome, and this ysar did not
develop it.

As to the one hundred sixty-eight affirmatives, here is a poasible
explanation of how and why they try to make their allowance stretch as far as
possible. If a boy would go to Florence and stay away from the nicer
restaurants and stay in an inexpensive pension, he would be able to go to
Sorrento in another wesk or two. The motivating forces seem to be stronger
than at home.

Question #9

4. Did you have any occasion to write to the administration for advice or
help in regard to your son or daughter”

Group Yes No No Answer
A 2 n -
B 9 ok 1
c 13 81 2
D 7 [ é
Total X 27
12¢ 864 -y
b. If yes, did you receive their cooperation?
Group Yes Ro Answer

DQOw

Total

.§a-:'~omm
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Question #10
a. Do you approve of the way discipline was handled?

Group Yes No No Answer
A 21 1l n
B L9 1l 14
c 68 7 21
D 56 2 13
Total o0 T 59
73% s% 22%

b. Plsase comment.
Forty-eight answered this part of the question.

Typical comments were as follows:

Very good.
Father Felice was just wonderful.

Could have been more strict.
Fair and constructive.
Great deal of freedom, but mature students responded well.

Question #11
If 111, dicd he receive proper medical care?

Group Yes No No Answer
A 11 1 22
B 25 - 38
c 32 2 62
D LO 2 29
Total 108 - pLy
Ing 2% ST%

Over one half of the "no answer' stated that their sons and daughters had
not been ill and, therefore, did not need their care.
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Question #12
Ware you satisfied with the academic life in Rome?

Croup Yes Yo No Answer
A 27 3 3
B 59 b 1
c 84 12 -
D 58 ) 7
Total 28 43 T
86% 4 5%
Question #13
Did you feel) thet he put sufficient efforts in bis studies?
Group Yes No No Answer
4 25 7 1
B Y4 n 6
c 78 1.% z
D 9
Total ?gg 37 Iy
79% 148 %
Question #1l
a, Were you satisfied with the grades received?
Group Yes No No Answer
A N 2 1
B 58 6 1
c 83 12 -
D 59 é 6
Total k1) 2% 8
871% 10% 3%
b. Were they higher than those received at his parent school?
Group Yos No No Answer
A 2 22 9
B 1 L6 5
c 17 73 g
D 2
Total & 168 i
ag 9%

0%
(Note: 185 no's would be a combination of lowers and the same.)
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Question #15
Did you feel that he put the proper emphasis on travel?

Group Yes No No Answer
A 29 3 1l
B 61 2 1l
c 86 7 3
D 69 2 -
Total 1% By

Concerning Questions #12-#15: These points seem to have a rather high
correlation. Of the twenty-five who were dissatisfied with the academic life
in Rome (#12), all but three felt that their children failed to put
sufficient efforts in their studies (#13). Of the twenty-six parents who were
not satisfied with the grades (#1L), twenty-four felt that there was a lack of
effort on the students' part (#13). The fourteen parents who did not think
that travel was properly emphasised (#15), thirteen were disappointed in their
sons' and daughters' efforts (#13).
Question #16

If you had another son or daughter who wished to go to the Rome Center, would
you want to send him?

Group Yoo No Ko Answer
A 32 1 -
B 61 2 1l
g gg 3 3
Total 7T + -+
95¢ 22 3t

(The seven no answers said 1t would depend on the individual.)
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Quesation #17
Ave you pleased that you sent your son or daughter to Rome?
Group Yeos No No Answer
A g8 2 -
B 63 1 -
c 9k 1 1
D 7 - -
Total 59 T T
97% 2% 1¢

The parents, like the students, seemed pleased with their sons' and
daughters' year abroad. Nearly all were satisfied with the fees of the
Center. It would seem, therefore, that it would be well to keep these as low
as possible. Oeneral approval was indicated concerning the academic life.
This is considered in the Summary and Conclusion.




CHAPTER V
PARENT COLLEGES' EVALUATIONS AND APPRAISALS

The Loyola Rome Center draws its student body from colleges located all
over the Unitad States. In the past three and one half years there have been
over ons hundred colleges and universities represented on the Rome campus.
How do these colleges feel about the program? Do they think that it ie
worthwhile academically and culturally for their students? When their
students returned to their parent college, as a good many of them do, is
there a noticeable change in their behavior? Do they draw upon their
experience in Rome and thus contribute more to their American campus?

These are questions that were asked of the academic deans and the deans
of students of seventeen colleges and universities. These institutions were
chosen since they were the largest contributors of students to the Rome Center
from Spring, 1962 to Spring, 1964. The parent colleges of the 196L-66 class
could not be considered since these students were still abroad at the time.
Those schools who had only two or three students from 1962-6 would not, most
likely, be very familiar with the program.

A few of the replies were based on an interview with one of the former
students of the Rome Center. Even though these were quite favorable, they
will not be considered here since the students had questionmnaires of their
owm. One of the administrators did not feel that he had enough knowledge of
the program to comment. One of the fourteen responses received, eleven will
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be congidered.

Since only a few of the schools contacted were small colleges, it can be
surmigsed that the top administrators would have little personal contact with
the students in question.

The eleven questionnaires are summarised below in three categories:
Academically: In general, the program is worthwhile and rewarding. Students

majoring in some subjects find it more difficult to plan programs which
strengthen their own areas of concentration. It was suggested that since
applicants to the Rome Center were many and therefore, screened carefully for
admittance, that the standards in Rome be raised and the demands increased to
satisfy the superior students.

Culturally: The cultural opportunities and well-planned field trips and
excursions afford the students experiences which they could get in no other
way.

Personal development: In general, the administrators felt that the students

could not help but profit from the program. They did not feel that they share]
this growth, however, with those on their home campuses to the extent that
they might. A year away from the campus makes them temporarily out of touch
with campus activities. To quote one of the Deans, ". . . the students are
lost in the mass when they return and do not function as a yeast in the
mass."” Students have been enthusiastic about their year in Rome, but while
they have profited personally from the experience, their contributions to
the college community have not been overwhelmingly increased.




CHAPTER VI
FACULTY EVALUATIONS AND APPRAISALS

Those persons who had served as faculty members of Loyola in Rome as well
as department chairmen from Loyola in Chicago were &lso asked to consider a
number of points concerning the Roms Center. These questionnaires were sent
out early in July to thirty-five persons; and as of July 29 there were close
to sixty percent returns. They are a good sampling for they are from both lay
and religious faculty members teaching in almost every term.

Were the classroom, teaching and library facilities adequetis?

On the whole the classrooms were considered adequate. Some mentioned the
following matters that needed attention: poor ventilation, poor lighting, and
the cold in the winter months. Those who have been in Rome for more than a
year have noticed a marked improvement. Audio-visual aids are not up to par.
The point of greatest consideration here was the library. The Judgments ran
from adequate to bad. Most felt that teachers should and could gauge their
asgignments from the books available and would then find the library
"adequate” or "not adequate” in terms of what they wanted to do.

What is your opinion of course offerings, especially in your own field?

In general, most were satisfied.

Suggestions: In theology, ﬂu courses were a little heavily scriptursal,
when the student body is made up predominantly of Juniors. By that time the
emphasis in most college programs is more on dogma.
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It was also suggested that a core curriculum be established and adhered
to.  Some courses would never be taught (for example, business, science,
mathematics). Others would not be taught unless absolutely necessary. These
in the second group would be resorted to only if, for example, a history
professor coming to Rome would teach two Furopean courses while his specislty
was actually in another area. He would, then perhaps, teach one course in his
Tield.

During the year 1962-1963 both political science and education were
offered. One profeassor felt that this was too heavy and was happy with the
solution of one semester of each. A professor who taught under the new plan
of a semester each believe that this created a larger problem. Some students
then took two or three courses from one professor which is difficult for both
the instructor and the student.

Do you feel that the year in Rome is worth while academically for the sbudents’A

Everyone voiced an affirmative answer to this inquiry. Again, a few
proposals were glven. There could be more advantage gained from a heavier
concentration on the unique advantages of this year in Italy by a compulsory
Italian course and more scheduling of courses in Ttalian art, history, and
culture. In this connection something profitable could be done by way of
conducted tours which wonld also qualify for recognition as accreditable.
This would offer an opportunity to cut down on some class hours.

It was suggested that Rome accept only mature and experienced teachers.
Only professionals should be teaching in Rome not only for the sake of the
image among students from countless colleges, but to dispel the idea that
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Rome is s "vacation."

Do you feel that the proper proportions have been established between study
and travel?

Most felt that their classes wers being slighted in favor of travel
while a few believed that a balance had been found. One suggested that the
program be realistically evaluated as a compromise; the students have the
opportunity neither to study as well as they would at home nor to travel asa
freely as they would without academic responsibilities. The better students
seem to profit meoat from both.

A few mentioned that students being allowed to travel each week-end would
be tired on Monday and distracted on Thursday.

(Author's note: All week-ends are "open"--that is, the students are allowed
to leave providing they have their parents' permission and are in good
standing academically and discipline-wise. Therefore, students are gone
nearly every week-end, but these are not the same students, week after wesek.
It will be remembered that the average number of week-ends spent away from the
campus was twelve for the year--that is six each semester. This averages out
to be approximately one out of every three or four.)

Do you think that the year provides a worthwhile cultural opportunity for the
students? For the faculty?

All agreed that the year was culturally profitable for the faculty and
students alike. Some questioned whether or not the most was being made of
the opportunities offered. A few felt more benefits could be made available

to both groups.
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Did you feel that there was a good rapport between the administration and the
faculty? Between the faculty and the students? Students and administration?

Faculty and administration: Here the answers were varied. Terms such
as warm, considerate, willing to help, weak and difficult were used.

Administration and student: 1In general the feeling was that the
relationship was fine. As members of the faculty, most said they could not
pass on more than an impression here.

Faculty and student: The faculty were all pleased with the relationship
established here. Some felt that the clese community living brought a
friendliness that could not be equaled on many campuses at home. It was
mentioned, however, that a precaution should be taken so as to guard against
a fraternization that would sacrifice the academic detachment necessary for
effective teaching. A learner, this professor believes, should respect his
taacher. for his integrity, judgment, and schelarship and not think of him as

his comrade.




CHAPTER VII
SUMMARY AND CONCLUSION

The Loyola University Rome Center of Liberal Arts is one of the many
foreign studies programs that have been initiated on the undergraduate level
in the past fifteen ysars. Loyola's program has some unique features that
set it apart from the others. Except for the University of Maryland Program
at Munich which is in operation exclusively for the sons and daughters of
American government employees in Purope, 1t is the largest foreign studies
progran in existence. TIts enrollment has grown in three and one-half years toj
two hundred thirty American students who come to Loyola from colleges and
universities all over the United States. IYts faculty is not limited to Loyohw
personnel, hut other Amsrican colleges and universities have sent professors
to help in staffing the Rome campus. European professors, too, Join the
faculty as lecturers in art, drama, history, philosophy and theology.

It was stated in the introduction to this study that in this type of
foreign studies program there is a danger of the campus becoming a little
America in Furope. The main factors that would generate an isolated group
are the ignorance of the language and segregation from the native Italian
life. Has the Romes Center overcome these difficulties? While these programs
camnot be solved by a set formula and then forgotten, and while it is
something that demands constant attention and supervision, the response of
the questiomnaires in this area are, in general, quits favorabls. For
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example, seventy-five percent of the students felt they had some speaking
knowledge of Italian, ninety percent felt they could understand Italian when
spoken. Ninety-nine percent felt that they had gained some insight into
Italian life. But there is still a need for greater efforts to keep what has
been achieved and to strive for improvement.

Sharing the living facilities with the Loyola students are two hundred
and fifty other students from all over the world. Fifty-five percent of the
Loyola students felt that the presence of these International Students had
some considerable effect upon them. Does this association supplement and
motivate them to improve their language skills and to deepen their awareness
of their surroundings? Since a 1ittls over half of the responding student
body felt that the Internmational Students had an influence on their year in
Rome, then 1t would seem that the Loyola students came to a somewhat deeper
realisation of the rest of the world through these contacts. It might also
be added that many of these non-Loyola students do not speak English so the
common language would be in most cases Italian.

To peer into the near future, within a few years Loyola will leave the
International Student Center and move to a campus of its own. This is being
done for two reasons. First, expanded residential facilities, additional
classrooms, improved library facilities and more recreational areas are
essential for the Loyola Center. Second, the Italian government is being
forced to pay for the living expenses of many of the scholarship students in
Romo because their allotted space in the Rome Center is being taken up by
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Loyola students. The Italian Government can promise a renewed contract with
Loyola for only two years.l

What effects will this have on the Loyola program? Certainly, it will
give the adrinistration more freedom in conducting the program. It would
seem, however, that the program itself would have to be strengthened in the
area of foreign living in order to avoid the danger of becoming an island in
the middle of a foreign country.

The aim of the Loyola Rome Center is to offer an opportunity to under-
graduates to study abroad without interruption of their college education.
Naturally, the first concern of an educational institution is the teaching
and learning process. But should this learning be achieved in the same vay
in Rome as in Chicago? If the aims and methods are the same mlbot.hnm and
Chicago, then it would seem wasteful to divide the Universities energles.
However, as the preceding evaluations on balance seem to indicate, the aims
and approaches and results are different enough to more than Justify this
venture.

Things that are to be achieved in Chicago are not necessarily important
in Roms. For example, the Roman Center is concerned with studies in the
humanities and there would be need to present courses in the sciences. Since
Rome has been established as a center of specialisation in the humanities, it
mst justify itself as such. It is distinctive because of its location. It
would seem, therefore, to be beneficial to use this singularity to the utmost.

linterview with Father Felice, July 6, 1965.




66
Would not the Rome Center as a hub concerned with what is pertinent to Rome,
the Msditerranean and Furopean culture be a fine goal? This however, is an
ideal. Loyola, in order to attract two hundred and thirty students every
year, and with three hundred and fifty as the planned capacity, must adjust itsL
carriculum to a certain extent. 3tudents cannot be expected to go to Rome and
take one year of electives. For one of the main objectives of Loyola in Rome
is to give the students thls year of study without interrupting the college
programs. A year of Anclent and Medieval History, Italian, Archeology,
Classics, Church History and Theology would not in itself achieve the
Jegitimate ambition "graduation on time."

How should this adjustment be made to accomplish both objectives? It
would seem that if a course in American History is to be a part of the
curriculum, it should be presented differently in Rome than it is in Chicago.
Could not the influence that the Furopean nations have had on American history
be given a sizable emphasis? A course taught in Ancient History cannot be
presented properly in Roms if it is taught in the same mammer as it is in the
United States. The teachers and the students must draw upon their surroundings
in order to make the most of the opportunities presented.

Agside from the academic life, how much emphasis should be placed on
travel? The questionnaires show a point of disagresement in this area. The
faculty, in general, felt that the students lacked some seriousness of intent.
Travel came first snd then remaining energies were put into study.

The students, on the other hand, told a different story. Fifty-four
percent said that the courses were easier in Rome thah they were at their

United States colleges and forty-six percent felt that classes did not stop
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them from doing even more traveling than they did. Ninety-nine percent would
advise others to go to Loyola in Rome, even though the students' over-all
impressions of the academic life in general as well as the teaching staff were
not overwhelmingly favorable, a situation which is not too unususl on
domenstic campuses.

The parents, as distant observers, reacted favorably to the academic
life of their sons and daughters while attending Loyola in Rome.

It is of the greatest importance to Loyola in Rome that the correct
study-travel proportions be established. One should not be a threat to the
other, and & program should constantly strive to improve its correlation of
these two essential ingrediants.

In order to reach these goals, faculty should be chosen with great care.
They should be people who will be dedicated to this program, for it is the
faculty's responsibility to motivate students to get the most out of the
program, on campus and off campus.

Studente must be admitted to the Rome Center with great care. At present,
the students must be recommended by thelr respective deans and have an overall
grade point of 2.2. It would seem that these two policies should be re-
examined. A more careful screening would be beneficisl. Pcrhaps a ques-
tionnaire directed to the applicants which would indicate an evaluation of
their intent would be a worthwhile way of assessing the students. In accepting]
students with a 2.2, the Rome Center is not being very selective. Perhaps a
minimum of 2.5 should be considered.

The library has been growing steadily and must continue to do so in the

years to coms. The curriculum is specialized and the library must be the
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same. It cannot now afford luxuries but must strengthen ltself in the
necessary fields.

Extracurricular activities must be increased and improved. With careful
organization, worthwhile forums and discussion groups among loyola students
and other students in Rome would be very valuahle. (uest lecturers should be
plentiful.

In the past three and one-half years there has been a very close
camunity of faculty, administration and students working and living in Rome.
As the program grows in sisze, much effort should be exerted to keep this close
knit family spirit.

The Rome Center has made progress in the past three and a half years, but
the possibilities for such an operation have only begun to be tapped. In the
begimning, many within the university were skeptical of such an operation;
this number has dwindled comsiderably. It began as an experiment and had
to prove itself worthy of being retained on a permanent basis. This has been
accomplished. In July, 1965, the Board of Trustees of the University mads the
decision and the Rome Center is now a permanent and unique part of ths

University.
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APPENDIX I
ROME CENTER ENROLLMENT, SPRING 1962

There is no listing of the colleges represented during the first semes-
ter. It is known, however, that 55 of the 92 students were from Loyola,
Chicago.

ROME CENTER ENROLLMENT, ACADEMIC YEAR 1962-1963

College or University Full Year Fall Only Spring Only
Barat College 6
Bradley University
Butler University
Canisius College
Creighton University
Dayton College
Dominican College
Gonsaga University
Loretto Heights College
Loyola University (Chicago)
loyola University (New Orleans) 2 b
Manhattenville College of the

Sacred Heart
Marque tte University
Maryville College 10
Maryville College of the Sacred Heart 8
Mercyhurst College
Moline Community College
Montana State University
Mount Mary College
Mundelein College
Nasareth College
Yew School
Notre Dame University
Northwestern University
Oregon State University
Regis College
Roosevelt University
St. Louis University
St. Mary's College (Notre Dame)
St. Mary of the Woods College
San Francisco College for Women
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College or University Full Year Fall Only Spring Only

Spring Hill College

Sweet Briar College

Syracuse University

Texas Technical College
University of Dayton
University of Detroit
University of Illinois
University of Maryland (Munich)
University of Pennsylvania
University of Santa Clara 1
University of Wisconsin
Villanova University
Webster College

Wright Junior College
Xavier University 3
Yale University 1

N

o pig
)

ROME CENTER ENROLLMENT, ACADEMIC YEAR 1963-1964

Barat College

Boston College

Brownard County Junior College
Clarke College

Chicago Teachers College
Central Michigan University
DePaul University

Emory University

Endicott Junior College
Fairfield University

Ceorge town University
GCeorgetown Visitation College
Gonzaga University

Holy Cross College

John Carroll University

Loop Junior College

LeMoyne College

Loras College

Loretto Heights College

Long Beach College

Loyola University (Chicago)
Loyola University (Los Angeles)
Loyola University (New Orleans)
Marquetts University
Marycrest College

Maryville College

Manlo College

Merrimack College

Michigan State University

-
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College or University Full Year Fall Only Spring Only
Mundelein College 2
Newton College of ths Sacred Heart
Regis College
Robert College (Turkey)
Rosemont College
Seattle University
St. Mary's College
St. John's University
Santa Barbara City College
St. Mary of the Lake Junior College
St. Norbert's College
3t. Procopius College
St. Teresa College
St. Louis University
Spring Hil1l College
Trinity College
University of Wyoming
University of Santa Clare
University of Dayton
University of Notre Dame
University of Seranton
University of Portland
University of Wisconsin
Virginia Military Institute
Western Michigan University
Wright Junior College
Xavier University

[
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ROME CENTER ENROLLMENT, ACADEMIC YEAR 196k4-1965

Amindsen Junior College
Arizona State University
Barat College

Boston College

Bucknell University
Canisius College

Catholic University of America
Chicago Teachers College
Clarke College

College of Mount St. Vincent
College of St. Thomas
College of the Holy Cross
Colorado State College
Creighton University

Dayton University

DePaul University

Drury College

Fairfield University
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College or University M1l Year Fall Only  Spring Only

Guorgetown Unlversity

Gonszaga University

Hofatra University

Immaculate Heart of Mary Seminary
John Carroll University

LeMoyne College

Loretto Heights College

Loyola University (Chicago)
Loycla University (Los Angeles) 3
Loyola University (New Orleans)
Marquette University
Merrimack College

Michigan State University
Monmouth College

Montana State University
Mount St. Mary's College
Mundelein College

Ragareth College

Northern Illinois University
Notre Dame International School
Notre Dame University
Providence College

Quincy College

Regis College

Rosary College

Spring Hill College

St. John's University

St. Joseph's College

St. leo Junior College

St. Louis University

St. Mary's College

St. Mary of the Woods College
8t. Michael's College

3t. Norbert College

St. Xavier College

Trinity College

University of British Columbia
University of California
University of Florence
University of the Pacific
University of Portland
University of Puerto Rico
University of Rome
University of San Francisco
University of Santa Clara
University of Scranton
University of Wisconasin

| _Western College for Women
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Collage or University Full Year Fszll Only Spring Only
Western Michigan University
theeling College

Wright Junior College
Xavier University
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APPENDIX II

FACULTY OF THE LOYOLA ROME CENTER

SPRING 1962

Cecilia D. Bartoli, Ph.D.

Reverend John Coffey, S.J., Ph.D.
Rosemary Donatelli, A.M.

Reverend John J. McKensie, S.J., S.T.D.
Reverend Pierre Riches, A.M., S.T.D.
Reverend Paul Sevick, S.J., Ph.D.
Ceorge Szemler, A.M.

ACADEMIC YEAR 1962-1963

Cecilia D. Bartoli, Ph.D.

Rosemary Donatelli, A.M.

Michael Fink’ Ph.D.

Reverend Carmel Galea, Ph.D., J.C.L.
Anthony Guida, Ph.D.

Oskar Halecki, Ph.D.

Reverend Malachi Martin, S.J., S.T.D.
Reverend John Mentag, S.J., Ph.D.
Reverend Evarsito Moran, O.P., Ph.D., D.D.
Reverend Robert A. O'Donnell, C.S.P., Ph.D.
Margaret O!Dwyer, Ph.D.

Reverend Pierre Riches, A.M., S.T.D.
Reverend Carmel Sant, S.T.D.

Francis Schwarszenberg, J.D.
Maria-Vittoria Sebastiani, Litt.D.
Reverend Paul Sevick, S.J., Ph.D.

Stanley Stewart, M.S.

Gerald Weiss, A.M.

ACADEMIC YEAR 1963-196L
Frank A. Ayd, Jr., M.D.

Cecilia D. Bartoli, Ph.D.
Patrick J. Casey, Ph.D.




Reverend M. Joseph cost@n“, SCJ.’ S-T.Lo’ Ph.D.
Reverend Charles A. Curran, Ph.D.

Daniel DeBarbieri, A.M.

Michael Fink, Ph.D.

Anthony Guida, Ph.D.

Reverend John Long, S.J.

Reverend Robert A. O'Donnell, C.3.P., Ph.D.
Margaret O'Dwyer, Ph.D.

Glorianna Palesa, Ph.D.

Reverend Pierre Riches, A.M,, S.T.D.
Cerald Weiss, A.M.

ACADEMIC YEAR 196L-1965

Frank J. Ayd, Jr., M.D.

Bernard Bomaritto, A.M.

Daniel P. Brown, A.M.

Roberta Christie, Ed.D.

Thomas Comway, A.M.

Reverend Thomas L. Coonan, S.T.D., Ph.D.
Reverend Richard Dillon, 3.T.D.

Michael Fink, Ph.D.

Ligeia C. Gallagher, Ph.D.

Anthony Guida, Ph.D.

Reverend John Long, S.T.D.

Reverend Richard McBrien, S.T.D.

Joseph F. Menes, Ph.D.

Reverend Robert A. O'Donnell, C.S.P., Ph.D.
Olorianna Palesa, Ph.D.

Cecilia Bartoli Perrault, Ph.D.
Reverend Carl J. Stratman, C.S8.V., Ph.D.
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APPENDIX III

PLAN OF COOPERATIVE PROGRAM BETWEEN LOYOLA UNIVERSITY, CHICAGO, AND OTHER
COLLEGES AND UNIVERSITIES IN THE LOYOLA ROME CENTER OF LIBERAL ARTS

I. ADMINISTRATION

In January 1962, Loyola University of Chicago opened a center in Rome,
Italy, to provide American students with the opportunity of enjoying the cul-
tural advantages of a semester or ysar in Rome without interrupting their
regular college programs.

The name of the Rlome Center is the Loyola University Rome Center of
Liberal Arts. The address is Viale Miniaéro AfTarl Eséri, 5, Koma, ltaly.
nter ias controlled and operated exclusively by Loyola University,

Chicago.

The director of the Rome Canter iz a full-time faculty member of Loyola
University with academic rank. He reports directly to the Vice-President and
Business Manager of the University in financial matters, and to the Dean of
Arts and Sciences in academic matters. The entire operation is under the
President and Board of Trustees of Loyola University, Chicago. The final
decision in regard to professors, courses, admission of students, and all
other matters commected with the Rome Center is reserved to Loyola University,
Chicago.

II. CURRICULUM
The coursas taught in the Rome Center are a selection of the courses
listed in the official bulletins (catalogues) of Loyola University. These

courses follow the same syllabi and carry the same credit value as the courseﬁ
offered on our Chicago campuses.

Although the departments represented and the courses themselves remain
more or less stable each year, a particular course may not be offered or a
particular department may not be represented in any given semester.

Loyola University retains the right to cancel a course scheduled for
the Rome Center if an insufficient number of students enroll for it.

III. STUDENTS

The students in the Rome Center are students from the various colleges
of Loyola University and from colleges and universities other than Loyola.
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Students {rom other colleges and universities applying for a semester or a
year in the Rome Center are admitted to Loyola University as transfer students
in the same mammer as students applying to one of the colleges of the Chicago
campuses. A1l students at the Rome Center must be full time astudents, that is)
must register for at least twelve semester hours of credit each semeater. No
student may spend more than two semesters at the Rome Center.

Freshmen are not accepted for the Rome Center. Seniors are normally not
accepted for the Rome Center. If seniors do spply for the Rome Center, they
do so with the understending that Loyola undertakes to administer no
comprehansive exanminations, no Oraduate Record Examinations, and no other
requirements demanded by a particular college for graduation. In practical
terms, a senior who applies for the Rome Center may be unable to graduate that

year.

To enable cooperating schools to participate more fully in this program,
Loyola University will accept a predetarmined number of qualified students
from a cooperating school, provided that the application for the following
September is submitted before March 15 and subject to the following conditionsg

1. The student must be in good standing in his own college and
submit a recommandation from his own dean of studies and dean
of diseipline.

2. The student ms¢ apply for the full year. Although the Rome

: Center does accapt students for ons semester, the number of
such vacancies is small end places cannot be guaranteed for
large mumbers of one-semester applicants. Therefore, full-
year applicants are given preference.

3. No student shall be accepted for the Rome Center whose scholastic
average, both for the previous semsster and alsoc cumulative
average, is below 2.20 on a .0 basis. Appropriate representa-
tion for students who merit apecial consideration may be made
by the Dean of the applicant to the Director of Admissions for
the Rome Center, who will refer the case to the Dean ~f the
College of Arts and Sciences of Loyola University.

L. BDecause of restricted and approximately equal accommodations for
men and women at the Rome Center, Loyola University reserves the
right to accept no more women than men from any one coeducational
cooperating school.

5. An individual school is under no obligation to fill its quota
each year. Any places not applied for before March 15 will be
at the disposition of Loyola University for other applicants.
On the other hand, applicants from a cooperating school in
excess of the school's quota will be considered after March 15
on the basis of apace avallable.
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6 The quota for a school may be revised from time to time to
correspond to the actual average number of applicants
received from the achool.

7. 1If a cooperating school should consistently fail to approach
its quota, or if it should furnish such a small number of
students that it would not be making a significant contribution
to the Rome Center, Loyola University may withdraw permission for
the school to cooperate formally in the program. This would take
away from the cooperating school its guaranteed quota of
students and the right to advertise the Rome Center as part of
the school's foreign study program: it would not deny the
possibility of admission to individual students from such a
school.

IV. FACULTY

The faculty of the Rome Center is composed of members of the regular
faculty of Loyola University, Chicago, and of visliting professors from other
institutions. All of the faculty have been approved by the Committee on
Faculty Appointments of Loyola University in the same manner as faculty mem-
bers teaching on our Chicago campuses.

Maintenance of a school such as the Rome Center with its high standardsg
of scholastic excellence requires a trained and talented faculty. The
cooperating schools may also find it beneficial to provide a means to allow
members of their own faculty to profit by a stay in Europe and will be
invited from time to time to suggest available faculty members from various
departments of their own school for appointment to the Rome Center. Such
recommendations from the administration of cooperating colleges will be
welcomed for a term of either one semester or a full year. Financlal arrange-
pents will be communicated upon request.

V. PROMOTION

Cooperating schools may conaider the Rome Center as a program of their
respective schools, conducted in cooperation with Loyola Universiy at its
Rome Center. Cooperating schools may include announcements of the Rome Centen
Program in their own catalogues and in other brochures. The wording of the
catalogue should include the following: XYZ Colle in ¢ ration with
Loyola University, Chicago, offers a year a a a vers
Towe T T roes shroad b {5n Toyels Tatvrsty

entar o ber rts.
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COOPERATING COLLEGES AND UNIVERSITIES
College or University Student Quota Date

University of Santa Clara 20-25 11-5-63
LeMoyne College 15 12-1-63
San Francisco University 15 11-15-63
Canisius College 6 12-10-63
Detroit University 6 1-L-64
Bucknell University 6 11-6-63
John Carroll University 6 11-8-63




PLEASE UNDERLINE THE CORRECT ANSWER:

1.
2|

PLEASE ANSWER YES OR NO:

3.
k.
5.
6.
7.
8.

0

.

10.
11.
12.

APPENDIX IV

QUESTIONNAIRES
STUDENT QUESTIONNAIRE

what year did you spend in Rome? Freshman, Sophomore, Junior, Senior
vhen were you in Rome? Spring 1962; Fall 1962; Spring 1963; Fall 1963;
Spring 1964; Fall 196k; Spring 1965.

After acceptance to the center, did you find information and help easy td
obtain from Loyola personnel?

Upon arrival in Rome, did you feel an effort was made by the staff to
help you orientate yourself to life in Rome?

Did you continue college after Loyola in Rome?

Have you received your bachelor’s degree?

If not, do you plan to do so?

Have you done any gradwate study?

If not, are you planning graduate studies for the future?

Did you find your teachers in Rome available for consul tation?

Did you find your courses in Rome easier than at your U.S. college?
Did your professors in general grade less strictly than your U.S. colleg&
professors?

Did you know any Italian before coming to Rome?

Did you study Italian in Rome?

Would you make an Italian course a prerequisite for admission to Rome?
Would you make Italian classes compulsory in Rome?

At the end of your stay in Rome, could you speak Italian?

Did you understand Italian spoken?

Did you gain an insight into the culture of Italy?

Did you experience in Rome aid your personal development?

Did you profit from the close comsmunity living?

Did you find your fellow students sympathetic?

Did you profit from the independence you were allowed?

Did you feel that the freedom allowed was adequate?

Did you feel that the administration was too lenient?

Did you own (or rent for a long period of time) a car?

Did you own (or rent for a long period of time) a scooter?

Were you ever involved in an accident?

If you were involved in an accident, were the damages significant?

Did the presence of the International Students have considerable effect
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Did you have any close friends among these students?

Have you kept in touch with any of these students?

Have you married or do you plan to marry one of these students?

Have you or do you plan to marry one of the Loyola students?

If you answered yes to either 33 or 3k, did you know this individual
before coming to Rome?

Do you approve of the bar on campua?

Do you think the bar helped develop a sense of responsibility in the
students with regard to drinking?

Do you think that the bar permitted over-drinking that would not have
occurred if beer had not been sold on campus?

Did you go to the Middle East with the school?

Would you advise others to take advantage of this trip?

Excluding the Middle Eastern tour, would you advise others to travel
independently as opposed to school guided tours?

Was your religious life affected in any way by your stay at the Rome
Center?

Did you go home with the group in June or January?

If your religious life was affected, was {t for the better?

If you did notice a change, were the theology and philosophy courses at
the centsr an influencing factor?

Were discussions with clerical and lay faculty of any influence in your
spiritual development?

Religion before coming to Rome . Did you practice
it before coming to Rome?

Did you practice a religion while in Rome?

Do you practice a religion now?

Did you find the living quarters satisfactory?

The food?

The administration cooperative?

The medical care?

The religious counseling?

The academic counseling?

The traveling provisions to and from Rome?

Have you returned to Europe?

Would you advise others to come to Loyola in Rome?

Have you advised others to come to Loyola in Rome?

Do you hope to return to Europe?

PLEASE ANSWER IN THE SPACE PROVIDED:

How did you first learn of Loyola in Roma?

When did you first become interested in Loyola in Rome?

What college did you attend prior to Loyola in Rome?

If you continued your studies after Loyola in Rome, at what college?
Did your courses in Rome coordinate satisfactorily with the rest of your
collsge program?

What was your major?

Course suggestions.

Please estimate how many week-ends you left Rome (Note whether you were
a one-semester or a full-year student).
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69. Did classes stop you from traveling more?

70. Did a lack of financial means hamper your travel?

71. Plesase give an estimate of how much money you spent over and above the
set fees.

72. If possible, please give a breakdown of this sum (for example, entertain-
ment, gifts, travel, cigarettes).

73. List countries and cities visited.

7. Ags (now)..........Age (in Rome).

75. Father's occupation.

76. Mother's occupation.

77- Father's religion.

78. Mother's religion.

79. Your religion.

80. TFather's national descent.

81. Mother's national descent.

82. MNumber of brothers and sisters.

PLEASE RATE THE FOLLOWING E: EXCELLENT; G: GOOD; F: FAIR; P: POOR:

83. Academic life in general.

8. The teaching staff.

85. The library facilities.

86. The competition offered by other students in academic matters.

87. The correlation of curriculum with surroundings.

PLEASE CIRCLE THE CORRECT ANSWER:

Upon your return to the States, did you find that your attitudes toward your

Family were tolerant the same in greater appreciation
89 Friends tolerant the same in greater appreciation
90. School tolerant the same in greater appreciation
91. Country tolerant the same in greater appreciation
92. World tolerant the same in greater appreciation
93. Self tolerant the same in greater appreciation

PARENTS' QUESTIONNAIRE

1. What year did your son/daughter spend in Rome? (Spring 1962; Fall 1962;
Spring 1963; Fall 1963; Spring 196k; Fall 196L; Spring 1965).
2. Were you in favor of his coming to Rome prior to his attendance?
3. a. Was there a noticeable change in him upon his return from Rome?
b. If yes, was it for the good?
c. Had he gained maturity?
d. Had he gained independence?
e. Had he gained self-reliance?
f. Did you notice any other developments, either for the good or bad, upon
which you cars to comment?
k. Did he adjust easily upon his return to his familiar surroundings?
S. Did you find the year costing approximately what you had
a. expected?
b. If not, was 1t more costly?
Did you feel the initial fees were reasonable?
Were his requests for spending money reasonable?
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Had he developed a sense of responsibility in the use of money as a resuly
of his stay in Rome?

Did you have any occasion to write to the administration for advise

a. or help in regard to your son/daughter?

b. If yes, did you receive their cooperation?

a. Do you approve of the way the discipline was handled?

b. Please comment.

If 111, did he receive proper medical care?

Were you satisfied with the academic life in Rome?

Did you feel that he put sufficient effort into his studies?

a. Were you satisfied with the grades received?

b. Were they higher than those received at his parent school?

Did you feel that he put the proper emphasis on travel?

If you had another son or daughter who wished to go to the Rome Center,
would you want to send hinm?

Are you pleased that you sent your son/daughter to Rome?

FACULTY QUESTIORNAIRE
Were the classroom, teaching and library facilities adequate?
What is your opinion of the course offerings, especially in your own
field?
Do you feel that the year in Rome is worthwhile academically for the
students?
Do you think that the proper proportions have been established between
study and travel?
Do you think that the year provides a worthwhile cultural opportunity for
the students? for the faculty?
Did you feel that there was a good rapport between the administration
and the faculty? bLetween the faculty and the students? between the
students and the administration?
Do you think that the aim of the Rome Center is sufficiently and
realistically definsed? Do you think it is substantially achieved?
What are your impressions of the spirit of the students? of discipline?
of the opportunities for spiritual growth both at the Center and in the
wider context of Rome?

QUESTIONS TO BE CONSIDERED BY THE DEAN OF STUDENTS
CONCERNING THE LOYOLA ROME CENTER

Do you think that the year provides a worthwhile cultural opportunity for
the students?

Have you observed a change in behavior pattern in the students upon their
return from Rome?

Do you feel that the students draw upon experience in Rome and make a
greater contribution to your community?
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QUESTIONS TO BE CONSIDERED BY THE ACADEMIC DEAN
CONCERNING THE LOYOLA ROME CENTER

Do you feel that the year is worthwhile academically for the students?
Do you think that the year provides a worthwhile cultural opportunity
for the students?

What is your opinion of the course offsrings?

Do you feel that the students draw upon experience and make a greater

contribution to your community?
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