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Michael Sunday Onwueme 

Loyola University of Chicago 

EDUCATIONAL AND OCCUPATIONAL ASPIR4TIONS: 

A STUDY OF HIGH SCHOOL SENIORS 

IN BENIN CITY, NIGERIA 

The dissertation investigates the educational and 

occupational aspirations of high school seniors in Benin 

City, Nigeria. Six schools participated in the study. Of 

the six schools, three are boys schools, two are girls 

schools, and the sixth school is coeducational. 

Since the establishment of Western education in 

Nigeria in thG 1840's, by Christian missionaries and later 

by the Brit.:.sh colonial government, education has been 

viewed and variously used as an instrument for evangel­

ization, political administration, nationalism and, very 

recently, as the key to upward mobility, industrialization 

and economic sovereigni ty. tvhen Western education was 

established in Nigeria, certain areas of the country and 

social class were more receptive than others to this Western 

influence. This differential acceptance of Western education 

led to unequal geographical modernization and development 

and also to the restratification of the Nigerian traditional 

society. 'I' he social class which received Western education 

became the dominant class in modern Nigeria. Since one of 

the characteristics of a dominant group is to hold on to 

power and pass it to its children, this study tries to 
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examine mobility patterns of the different social classes by 

investigating the educational and occupational aspirations 

of the students vis-a-vis their social class backgrounds. 

The data on the students are compiled through question­

naires completed by the students. Eleven variables are 

cross-tabulated with educational and occupational aspirations, 

while chi-square was used for test of significance. The chi­

square was statistically significant for father's education, 

family size, best friend's educational aspiration and the 

projected grades students hoped to obtain in their final 

examination, but was not significant for sex, age, residence, 

mother's education, student's current academic performance 

and the quaJity of school attended by students. 

Sex of" students was related to occupational but not to 

educational aspiration. Both male and female students showed 

high educational aspiration but boys exhibited higher occu­

pational aspiration than girls. The education and occupations 

of parents were not associated with the aspirations of the 

respondents. Regardless of socio-economic status backgrounds, 

students showed high educational and occupational aspirations. 

The st~dy is restricted to students in one metropolitan 

area. A further study which would include schools in rural 

areas and a1so parents is suggested. The inclusion of schools 

in rural areas and also parents will help shed more light on 

the aspirations of Nigerian secondary school students from 

different geographical areas, and the pattern of aspirations 

different parents have for their children. 
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CHAPTER I 

INTRODUC'riON 

The purpose of this research is to investigate the 

educational and occupational aspirations of senior students 

in selected schools in Benin City, Nigeria. Nigeria is 

the most populous country in Africa. The present popula­

tion is estimated at eighty million. Like many other 

developing nations, Nigeria is struggling with the problems 

of industrialization and modernization. In order to carry 

out her social and economic plans, she needs sufficiently 

trained and skilled manpower. Efforts to provide adequate 

manpower for the economy have been embarked upon by the 

Federal Government of Nigeria. In 1976 the Universal 

Primary Education progra~ went into effect, the purpose of 

which is to ma~e education at the elementary school level 

free and available to all Nigerian children. It is too 

early to assess the impact of this massive educational pro­

gram. However, a few years from now thousands of students 

in the program will be graduating from school and will be 

faced with plans and decisions about future education and 

occupations. 

Although secondary education is not free and avail­

able to all Nigerian children, there has been a great 

expansion of secondary education in the last ten years. 

Secondary education still offers a great opportunity for 

educational and occupational mobility. 

1 
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Secondary school graduates can go on to higher educa­

tion or can be trained in job-related skills. A decade ago 

Nigerian youths who completed secondary education got jobs 

and advanced to very high positions because there was a 

great demand for them in the work force. Today, as many 

students graduate from secondary schools, they are unable 

to obtain jobs. Because Nigerian society has begun to make 

great progress at the economic level, education and job­

related skills have been upgraded to meet the demand of a 

technologically changing society. A high school diploma no 

longer guarantees employment as there are limited employment 

opportunities for high school graduates. 

It has become apparent that while there is a great 

need to give every Nigerian child the opportunity for 

elementary education, there is almost an equal need for 

educational expansion at the secondary and tertiary levels. 

Very soon students of the Universal Primary Education pro­

gram will need to go beyond this level of education. More­

over, if Nigeria is to develop as fast as she has indicated 

in the Third National Development Plan (1975-1980), she 

needs an adequate supply of teachers, technicians, engineers, 

lawy0rs, doctors and various para-professionals to implement 

social and economic programs. 

While the educational expansion at every level is 

commendable, it is hoped that Nigerian government should 

give greater attention to expanding the economy in order to 
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provide employment to different grades of school leavers. 

In the early 1960's Ghana was confronted with unemployment 

problems when the number of school leavers outstripped 

employment demands. Foster has noted: 

... it is easier to increase school 
outputs than it is to generate new 
employment opportunities for ex-pupils. 
Widespread unemployment and underemployment 
is therefore appearing among the graduates 
of primary or middle schools. Competition 
for limited job opportunities, accordingly 
has tended to raise rapidly the levels of 
educational qualifications required even 
for humble forms of employment.l 

Nigeria could face similar problems in the future if adequate 

plans are not made. A wise government tries to provide 

employment for its educated citizens because unemployment 

of this class of citizens can be a potent source of social 

unrest. 

A purpose of this study, then, will be to help deter-

mine and identify career goals of Nigerian youths and make 

suggestions that will be useful for the implementation of 

educational and occupational programs. 

The history of the development of formal education 

in Nigeria shows that a particular class of Nigerians were 

the first to benefit from Western education. At the begin-

ning of education in Nigeria, efforts to recruit students 

from the traditional ruling class met with little success. 

Students who first benefitted from Western education 

1Philip Foster, "Secondary Schooling and Social 
NJobility," Sociology of Education 37 O"Jinter, 1963):152. 
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surprisingly came from the traditional lower class most of 

whom were slaves or servants of kings and chiefs. This 

lower class later became the dominant and influential 

class in Modern Nigeria, resulting in the restratification 

of the traditional society. 2 

One feature of a dominant group is its tendency to 

maintain its privileges and ·status and pass them on to its 

children. Another purpose of this study is to investigate 

the influence of social class position on the aspirations 

of students. It is believed that aspirations of students 

for higher education and occupations will be related to 

social background. However, it will also be hypothesized 

that social class alone cannot completely account for dif-

ferent levels of aspirations. 

The Nigerian social class system is "fluid" and lacks 

certain elements of the social class systems of Western 

societies. For example, social distance and rigid mech-

anisms of social stratification which exist a~ong different 

classes in lrJestern societies are not clearly defined and 

practiced in Nigeria. A highly successful person, for 

instance, may be distinguished from his poor and illiterate 

relatives and friends by his wealth and education; more often 

than not, he shares the same residential area with his rela-

tives and associates freely with them. This social 

2James S. Coleman, Nigeria: Background to Nationalism, 
(Berkeley, California: University of California Press, 1963), 
p. 116. 
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identification of highly successful individuals with their 

low-status friends and relatives, which is often brought 

about by a network of extended family systems and obliga-

tions, tends to blur social class differences. One however 

expects a change which will not be long in coming as 

Imoagene observed: 

As occupational classes become more con­
solidated and members· enjoy a greater 
sense of security, interaction will in­
crease between groups within the same 
economic bracket thus enhancing the devel­
opment of a "class-for-itself" or social 
class properly so called.3 

Moreover, residential segregation which is associated with 

different school systems and qualities of education in 

large urban centers, especially in the United States, and 

neighborhood and community stratification of educational 

opportunities available to students. as it operates in many 

American urban and suburban areas, do not apply to the 

average urban Nigerian educational situation. Because 

schools are run by the state government and are in cen-

trally located areas students attend schools of their choice 

regardless of where they live. One aspect of education in 

Nigeria, although not unique to Nigeria, one should observe, 

is the "open door" policy on admission. ~tudents are 

admitted to secondary school and higher institutions of 

their choice primarily on academic performance and standing 

3oshomha Imoagene, Social Mobility in Emergent 
Society (Canberra, Australia: The Australian National Univer­
Slty Press, 1976), p. 297. 
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relative to their peers rather than on social background 

characteristics. It is common to have students of dif-

ferent social backgrounds in schools that are regarded as 

"elite" schools as well as in less prestigious schools. 

This does not mean, however, that students from high socio-

economic background are not over-represented in these 

schools. Such students generally have better academic 

preparations that enable them more easily to pass the 

entrance examinations to these institutions. Philip 

Foster's study of high school students in Ghana, for in-

stance, showed a disproportionate representation of 

children of professionals in more prestigious schools. 4 

The Nigerian educational experience is similar to that of 

Ghana, since both are former British colonies and have the 

same educational system. 

Since most secondary schools in Nigeria are boa~ding 

schools, it is easy for students of different social back-

grounds to mix freely, make friends and form distinct 

groups and subcultures. Friendship patterns emerge from 

similarity of interests and aspirations. The atmosphere 

of boarding schools at this critical age of students is 

such that these individuals are exposed to different per-

sons, ideas and life styles by the school environment as 

well as by their peers. Studies on school context and 

4Fostert "Secondary Schooling," p. 159. 
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climate have shown that school social environment is 

related to aspirations. Wilson, for instance, found that 

the higher the social class context standing of a school, 

the greater the aspiration of students to attend college 

regardless of their social class.5 The influence of peers 

has also been attributed to college aspirations of students. 

The influence of peers as well as school quality on aspira-

tion will be investigated in this study. The next chapter 

will review in more depth peer-influence and school context 

influence. 

There is likewiBe a growing interest in the education 

of girls in Nigeria. Education of girls was not encouraged 

when Western education was introduced to Nigeria. The tra-

ditional belief that a woman's place was in the home was 

dominant. But this view has dramatically changed due to 

Western influences. As soon as the importance of education 

for girls was realized, because some female sex-related 

roles in the modern sectors needed to be filled, they have 

been encouraged to enroll in school in great numbers. The 

policy of the Federal Government of Nigeria to provide uni-

versal primary education can be seen as an effort both 

aimed at creating a balance in equality of educational oppor-

tunity among different regions of the country and also of 

5Alan B. Wilson, "Residential Segregation of Social 
Classes and Aspirations of High School Boys," American 
Sociological Review 24 (1959):8J9. 
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ensuring equal educational opportunity for both boys 

and girls. One aspect of the encouragement of social 

mobility of women in Nigeria is that women who have 

attained high levels of education have been given visible 

positions of responsibility and authority in the public 

and private sectors. These women have equal remuner-

ation with men of similar educqtional preparations and 

occupational responsibilities. Thus these women stand 

as models of success to an average Nigerian girl. Sewell 

and Shah have shown that socioeconomic status has a 

strong influence on the plans of' girls to attend college, 

whereas for boys intelligence is more significant in 

college plans than socioeconomic status. 6 Sex differences 

in educational and occupational aspirations will be inves-

tigated in this study. 

The encouragement given to higher education in 

Nigeria should be seen as an effort to produce high level 

manpower for economic development. It is important that 

higher education that can be directly tied with national 

development be given priority consideration. Thus some 

areas of study as in the fields of science and technology 

should comt"·nand a high place in the table of educational 

priorities. 

The humanities had dominated Nigerian higher education 

6william H. Sewell and Vilmal P. Shah, "Socioeconomic 
Status, Intelligence, and A ttaimnent of Higher Education," 
Sociology of Education 40 (Winter, 1967) :15-16. 
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in the past. During the Colonial period and for a consi­

derable time thereafter. This type of education was 

necessary for a colonial administration whose interests 

were its own social and political expansion rather than 

for the economic development of its colonial dependency. 

One is not saying that humanities are no longer important. 

The suggestion is for a balance_in educational programs 

and for stress in more pressing areas of national need. 

Recently different states in Nigeria have begun to 

correct this imbalance in higher education by awarding 

scholarships to students who want to major in science and 

technical fields. One would suspect that this policy of 

awarding scholarships in these "needed fields" would likely 

influence students' decisions for higher education and 

occupation. The choice of occupations by students in this 

study will attempt to discover whether they are responding 

to the government's specified areas of national needs. 

Historical Background 

Historically, education has stood at the center of 

movements for nationalism, mercantilism, political emanci­

pation and economic development. Nationalism was evident 

in the educational philosophies of the ancient Greeks and 

the Romans and in the Prussian educational systems of the 

nineteenth century. The Industrial Revolution, which 

began in Britain in the eighteenth century and later spread 



10 

to the New World, gave great impetus to educational expan-. 

sion for needed skilled manpower. The political colonization 

of the African continent in the eighteenth and ni,neteenth 

centuries evidenced the use of education as an instrument 

for the political administration and enculturation of the 

native peoples of the continent. The people of Africa later 

used education for political emancipation. African leaders 
. 

who received Western education from their colonial overlords 

rose to demand political independence. Now that independence 

has been attained, these African leaders believe that another 

struggle and perhaps more important, that of economic inde-

pendence, must be fought and won. They have convinced 

themselves that education is the weapon for their both eco-

nomic independence and national survival. 

Social scientists, especially economists, have increas­

ingly regarded education as the creator of human capital.? 

By this they mean that education is a good investment for 

the man-power training of citizens of different countries. 

The most developed nations of the world still speak glowingly 

?This veiw has been stressed by many writers, prominent 
among them are: Frederick Harbison and Charles A. Myers, 
Manpower and Education (New York: McGraw-Hill Book Company, 
1965), p. ix; Philip Foster, "Education and Manpower Planning: 
a Cautiormry Note(1)," Nigerian Opiniorl: 3(1) (1967):148-149; 
Herbert Gintis, "Education and the Characteristics of \"lorker 
Productivity," American Economic Review 61 (May 1971a):267-
279, and Herbert G1ntis, "The Politics of Education: Review 
of Charles Silberman's Crisis in the Classroom," Monthly 
Review 23 ( Dt~cember 197Ibf: 4o-31. 
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of the importance of education. A Committee Report on 

Federal Responsibility in education illustrates this point: 

Nations rely heavily on their educated 
citizens. Civilized and developed nations 
who enjoy democratic systems of government 
are aware that democracy can only be sus­
tained when individuals are given the 
opportunity for free and intelligent ex­
pression of opinions. This expression is 
only possible where there operates a free 
and universal system of ~ducation. More­
over, the quality of any society depends 
largely upon the progress which education 
as a vital factor sets in motion.8 

In developing nations education is regarded as the key to 

modernization and to social and economic development. There 

are hardly any policy statements made by leaders of the 

developing nations without reference to the significant 

role education is supposed to play in national development. 

In Africa, today, an extraordinary faith is placed in educa­

tion. When thirty-nine African nations held a conference 

at Addis Ababa, Ethiopia in 1961, the report of the conference 

solemnly declared that education is Africa's most urgent and 

vital need at the present. 9 It urged African States to 

initiate programs for uni'versal, compulsory, free primary 

education in the whole of the continent by 1980. 10 

8u.s. Commission on Intergovernmental Relations, A Study 
Committee Reuort on Federal Responsibility in the Field of 
Education (washington, D.C.: Government Printing Office, 1955),p. 

9UNESCO, United Nations Economic Commission for Africa 
Conference of African States in the Development of Education in 
Africa:- UNESCO/ED/81 rAddis Ababa: Ethiopia, 1961), p. 5. 

10Ibid., see also David B. Abernathy, The Political Dilemma 
of P~~ular Education: An African Case (Stanford, California: 
Stanford University Press, 1969), p. 4. 
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It is almost twenty years since this declaration was 

made. However, many African nations for various reason~, 

most especially financial, have not fully implemented this 

recommendation. It was only three years ago that Nigeria 

embarked upon a full seale universal primary education for 

children of school age. But this does not mean that a high 

priority has not been given to education by African nations. 

In fact, an average country in black Africa allocates a 

siz.eable por-tion of its. budget to education. Even within 

states in different countries education is given great 

priority by state governments. For instance in Bendel State, 

Nigeria, where this study was conducted, the allocation to 

education in the 1978/79 budget reflected 25 percent of the 

capital expenditure. This sizeable allocation according to 

the government would "provide more classrooms for ever 

increasing enrollment of primary and post primary school 

children; for the expansion of College of Education at 

Abraka and the Auchi polytechnic." 11 

Several years before the Addis A"baoa Conference pre-

viously mentioned, universal free primary education had begun 

in Nigeria at the regional level. In 1955, universal free 

primary education was launched in Western Nigeria. Despite 

the short-coming of this educational venture, the program 

11 "Tailoring Bendel Spending," West Africa, October 9, 
1978, p. 1992-1993· 



13 

became a model for educational plans for the rest of the 

country. Twenty-one years later, the Federal government 

of Nigeria decided to make universal primary education a 

national concern and to take a greater responsibility for 

the program from State govern~ents. 

Educational experts have documented the phenomenal 

expansion of education at all levels in Africa in the 1950's 

and 196o•s. 12 These two decades also marked a period of 

significant educational growth in Nigeria. The 1950's 

coincided with post-World War II, and the 1960's marked the 

period of political sovereignty for many African nations. 

Nigeria attained her political independence from Britain in 

1960. The post-World War II period was marked by high 

enrollment in schools in developed and developing nations 

as returning war veterans wanted more education for them-

selves and their children. In African countries, this period 

was a time of political consolidation. During the War and 

thereafter, Nigerians in particular got the opportunity to 

travel abroad. Many of them had fought side by side with 

the Allied Forces. Their experience abroad made them aware 

of what their country lacked: educational and political 

12A. Babs Fafunwa, "The Purpose of Teacher Education," 
A Philo~ophy For Nigerian Education. Re~ort of the Natio:r_1a.l 
Cur£}culum C~nfe~ence, 8-12 September 19 9. Adeniji Adarelegbe 
{ed.y-(Ibadan, N1geria: Heineman Educational Books (Nigeria) 
Ltd.), pp. 82-83, and Elliot Berg, "Education and Manpower in 
Senegal, Guinea and the Ivory Coast," f,1anpower and Education, 
Frederick Harbison and Charles Myers (eds.) (New York: McGraw­
Hill Book Company, 1965), p. 239. 
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institutions which they felt would lead to a better quality 

of life as witnessed in developed nations. On their return 

from abroad these Nigerians began to press for more and 

better quality of education and for participation in the 

colonial government. 13 

A Nigerian educationist presents imposing statistics 

of educational growth in Nigeri~ during these periods in 

question, and sharply contrasts enrollment during the last 

period of colonial government and the years after Nigerian 

independence. The writer's effort was directed at illus­

trating the importance Nigerian leaders attach to education. 

According to Fafunwa: 

The last fifteen years witnessed ph~nomenal 
educational growth in Nigeria. The number 
of children in the primary schools in the 
whole Federation rose from less than one 
million in 1950 to about three million in 
1966. There were less than eighty recog­
nized secondary, commercial and technical 
schools with student population of 10,000 
in 1950 as against more than 1200 with a 
student population of over 200,000 in 1966. 
In 1950, there was only one university college 
with a student population of 400 while between 
1960 and 1962 four additional universities 
were established, and as of now, the five 
universities have a combined enrollment of 
over 9,000 students in the faculties of arts, 
agriculture, business administration, educa­
tion, engineering, law, medicine, pharmacy, 
veterinary science, science, social science, 
etc. Indeed the people and the government 
of Nigeria have come to regard education as 
the key to the overall national development 

13victor C. Ferkiss, Africa's Search for Identity (New York: 
Meridian Books: The World Publishing Co., 1967), p. 97. 



15 

programs of Nigeria, particularly in terms 
of human and natural resources.14 

This statement by Fafunwa, no doubt, was intended to drama-

tize the fact that this educational growth took place less 

than ten years after Nigeria attained her independence. 

In effect the Nigerian govermnent was in haste for economic 

development, modernization and political consolidation. As 

soon as the government recognized the important part educa-

tion was to play in her economic plans, she virtually cast 

all her development eggs in the educational basket. Fafunwa's 

statement was made over ten years ago. The educational pic-

ture of Nigeria today is even much more buoyant. There are 

thirteen universities now in the country and almost every 

State (there are nineteen states in Nigeria) in the country 

has a College of Education and/or polytechnic College. At 

national, state and local levels the expansion of education 

has occupied an important place in national planning. The 

growing importance of education has been felt throughout 

Nigeria but most especially in the southern part of the 

country. Benin City was one of those areas that gave strong 

committment to education. An assessment of education in 

Benin City follows. 

14Fafunwa, "The Purpose of Teacher Education," pp. 82-8). 
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Development of Western Education jn Be_!lin City 

Benin City, where this study was conducted, is the 

largest and most heterogeneous urban area in Bendel State. 

The estimated population is 100,694. 15 As the capital 

of the State, it is the seat of the government and the 

legislature. Different cadres of civil servants, local 

government officials, businessmen and self-employed workers 

comprise the work force of the city. In the past twenty-

five years Benin City has grown from a predominantly agrar-

ian area to a modern urban center with growing commercial 

houses, banks and industries. The city is renowned for 

its priceless works of art set in bronze and wood. 

Benin City occupies an important place in the history 

of colonialization and education in West Africa. The 

Empire of Benin was one of the greatest and most powerful 

kingdoms in West Africa. According to Crowder "the kingdom 

was highly organized, backed by a large and efficient army, 

which gave it control of a large area of the coasts." 16 

Benin had its earliest contact with Europe in the fifteenth 

century. The history of education in many African nations, 

l5This figure is taken from Midwestern Ni,geria Handbook, 
Ministry of Information. Benin City, 1970, p. 7. The last 
official census in Nigeria was in 196). The 1973 census was 
rejected by the Nigerian government. 

161V1ichael Crowder, A Short History of Nigeria (New York: 
Praeger, Inc., 1962), p.~ 
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especially Nigeria, is inseparably bound with the evangel­

ical efforts of the early Christian missionaries who came 

to Christianize the "Dark Continent." Benin was first 

visited by Portuguese traders and missionaries in 1486. As 

Okafor Nduka observed: 

From their earliest period in the Gulf of 
Guinea, the Portuguese regarded these coastal 
regimes as promising areas for missionary 
work. They were attracted to the extensive 
kingdom of Benin by the Binis' belief in a 
Supreme God, which fact they thought would 
favorably dispose the Binis to the acceptance 
of Christianity.· The reigning Oba of Benin 
showed a passing interest, but only to enable 
him to obtain arms, the delivery of which to 17 the 'infidels' had been forbidden by the pope. 

The missionaries made some efforts to convert the Oba and 

his chiefs to Christianity and to educate their children. 

Several factors, including inadequate funds, hostile climate 

and negative response by the natives brought this missionary 

adventure to an end. It was not until towards the end of 

the nineteenth century that Benin had another but permanent 

European influence. At this time the British colonial 

expansion and imposition was spreading in West African king-

doms. The Empire of Benin fell to the British expeditionary 

troops in 1897. The fall of Benin marked the beginning of 

Westernization of Benin City and its surrounding districts. 

A new system of government was inaugurated and the para-

phernalia of colonial administration were set up. In 1901 

1 7NdQ~a Okafor, The Development of Universities in 
~igeria (London: Longmans Groups Ltd., 1971), p. 6. 
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the first government school was opened in Benin City. This 

was followed in 1902 by another school and a church under 

the auspices of the Church Missionary Society. 18 Other 

religious denominations including the Roman Catholic Church 

and Baptist Church also opened churches and schools. Benin 

City now has 65 primary schools, 14 secondary grammar schools, 

a teacher training college, a t.echnical school, and a 

Headmasters Institute where primary school principals and 

administrators are trained. 19 The only university in the 

State and the University Teaching Hospital are located in 

Benin City. 

Benin City was chosen for this study for two reasons. 

First, it is an urban·center which draws its population 

from different parts of the country and the State. Benin 

City is a metropolitan center that is significant for its 

geographical location. Through a network of modern high­

ways Benin City forms the connecting liP~ among towns and 

cities in Nigeria. The first highway from Benin City to 

Kwara State connects Bendel State with the Northern States. 

The second highway which goes up to the Niger Bridge forms 

a commercial link with the Eastern States where two important 

commercial cities, Onitsha and Port Harcourt are located. 

18Jacob Egherevba, A Short Historr of Benin (Ibadan, 
Nigeria: Ibadan University Press, 1968 , p. ~ 

l9BeD.~el State School Directory 1977/78 (Benin City: 
Ministry of Education (Planning Divisio~977), pp. 65-104. 
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The third highway which leads to the seaports of (,1Jarri and 

Sapele facilitates the shipment of goods for large ocean­

faring vessels. The last major highway leads to the Western 

States and to the Federal capital, Lagos. Thus these modern 

highways and the frequent stop-ever in Benin City by travellers 

and traders ensure a continuous flow of ideas and commercial 

transactions among people from different parts of the country. 20 

The composition of the student body in Benin City also reflects 

a good representation of various ethnic, urban and rural areas 

of the state. Parents of students either live in Benin City 

as workers or live in other urban or rural areas but send 

their children to school in Benin City. 

The second reasoYJ. for the choice of Benin City is 

because of its educational and cultural importance. The 

headquarte:r-s of the State Ministry of :Sducation and the 

Divisional School Board are located in Benin City. In ad­

dition, Benin City houses the State Museum, the Arts theatre, 

the State Library and other social and cultural establishments 

which provide educational and recreational facilities for 

adults and children. 

A Sketch of the Schools 

Six high schools in Benin City were selected on the 

basis of the agencies under which they were founded, on the 

20Michael S. Onwueme, "Education and Social Change in the 
Mid Western State of Nigeria" (M.A. thesis, DePaul University, 
Chicago, 1976), p. 10. 
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assumed prestige ranking of the schools and on the sex of the 

students they serve. Three boys schools, two girls schools 

and one coeducational form the composition of the student 

body. Although it was intended to make the six schools 

evenly divided according to sex of students, because the 

third girls school could not participate in the study, the 

decision was made to settle for.a coeducational school with 

an equal number of boys and girls taking part in the study. 

Prior to 1973 when the Bendel State government took 

over the administration of all prima~J and post-primary 

schools in the State, schools were operated under the 

agencies of the government, the Roman Catholic Church, 

Protestant Churches and private citizens. On the basis of 

the agencies under which the schools were previously admin­

istered, two government owned schools, one for boys and the 

other for girls were selected. Two schools that were Catholic, 

one for boys and one for girls were also chosen. The fifth 

school which is for boys, was founded by the Church Niissionary 

Society (C.M.S.) or popularly known as the Anglican Church. 

The sixth school,. which is coeducational, was founded by 

a private citizen. Although more schools were contacted 

these six schools were the only ones that responded and were 

willing to take part in the study. The students appear to 

represent different socioeconomic backgrounds and therefore 

a good representation of the student population of the city. 

The first school is for boys and was founded by the 
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government in 1937. It is the first secondary school in the 

state and highly regarded. Many top civil servants, pro-

fessionals and businessmen were graduated from the school. 

As we have seen, the first primary school in Benin City 

was founded by the government in 1901. It is significant 

to note that a secondary school was not opened in Benin City 

until nearly forty years later •. One would have expected 

secondary schools to open several years after the primary 

schools. But this was not the case. The colonial govern-

ment and the different missionary agencies which operated 

primary schools did not see the necessity for higher educa-

tion for the natives. The education they envisioned was a 

low-level type which offered rudimentary knowledge in the 

three R's and prepared students for low-level positions of 

clerks, messengers and interpreters in the colonial admin-

istration, and as teachers and catechists in the church. 

Parents were not satisfied with this type of education as 

they wanted their children to be equally educated as the 

missionaries and colonial administrators who were often 

graduates of British and European universities. 21 After 

years of persistent pressure from parents, the government 

established the first secondary school in Benin City in 1937. 

The government action was followed by different church 

21see J, F. Ade Ajayi, "Development of Secondary Grammar 
Schools in Nigeria," Journal of Historical Society of Nigeria 
Vol. 2, No. 4 (December 19b3}:520. 
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agenc1es as they vied to offer secondary education to their 

members. 1tJhen this school was opened in 1937, admission 

was highly competitive and the standard was high as the 

government wanted to make it an educational "~how piece" 

for the secondary education of the elite patterned after 

public high schools in Britain. At the time of this study 

the student population was 726 ~tudents. The school has 

"upper six" as it is called in Nigeria. This means that 

there are two post-secondary school grades whose programs 

prepare students for direct entry to the university. In 

the West African Examinations Council Examination conducted 

in 1976 for senior high schools, this school was ra~~ed 

ninth of a total of 107 schools with ?4.J percent of its 

. th . . 22 students pass1ng e exam1nat1on. 

The second school was a Catholic boys school founded 

in 1944 and was the first denominational secondary school 

in Benin City. It is also highly respected for having 

trained many highly successful professionals, civil servants 

and businessmen. It had an enrollment of 769 students at 

the time of this study. It also has upper forms which 

prepare students for direct admission to the university. In 

the West African Examinations mentioned above this school 

was raru~ed eighteenth with 63.2 percent of the students 

22Prepared by the Ministry 
(Planning Division) Benin City. 
Abstract. Annexure 1, p. 1. 

of Education (June 1976) 
Educational statistical 
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. th . t• 23 pass1ng e exam1na 1ons. 

The third school was founded in 1957 under the Church 

"fissionary Society and became the first protestant school 

for boys. Its enrollment was 1190. The graduates of this 

school have also made remarkable success in their chosen 

fields. The school was ranked thirteenth with 67.6 percent 

of the students being successful in the 1976 examinations. 24 

The fourth school which is for girls was founded by 

the Roman Catholic Church in 1959. As the first girls sec-

ondary school in Benin City, it has made a great impact in 

female education. It has high academic reputation having 

ranked first i.n the 1976 examinations with 93.5 percent of 

the studer.:ts passing the examination. Enrollment was 634 

students. 

The fifth school was opened in 1973 by the State 

government for girls. It was patterned after the first 

boys government school and reflects the same educational 

philosophy of elite education for women. Its academic 

strength has not been tested as a young school. The per-

centage of successful candidates in the 1976 examinations 

was 47.5. The enrollment was 684 students. 25 

The final school which is coeducational was opened in 

23Ibid. 

24I ... d •Jl • 
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1973 by a private agency. It is a young school compared with 

the others with the exception of the fifth school. In fact 

both were opened the same year but records show that its 

students did not take the examination of 1976. This was 

because secondary education in Nigeria is five years. Where­

as the fifth school which was opened in 1973 admitted students 

to first and second years and thus was ready in 1976 to field 

in the first graduates for the examination, the other school 

had not reached the level for the examination. The enroll­

ment in the sixth school was 1027 students. 

The subjects of the study were in the final year of 

secondary school. All secondary schools in Nigeria have the 

same academic programs comprising of Arts and Science sub­

jects. At the end of the fifth year students attempt the 

same external examinations conducted by the West African 

Examinations Council. Successful candidates are awarded the 

high school diploma. 

The introduction of Western education to Benin City 

has made a great impact on the social and economic lives of 

the people. Changes in the traditional social structures, in 

the economic system and life style are the evidence of this 

impact. Parents and their children are part of this new pro­

cess. The next chapter will review related literature on 

educational and occupational aspirations in order to help 

determine the factors that influence students' aspirations to 

higher educ,ation and occupations. 



CHAPTER II 

THE NA'rURE Or EDUCATIONAL AND OCCUPATIONAl. ASPIRATIONS 

Aspiration has been described as "the standard of 

achievement which an individual sets for himself and which 

he expects to attain." 1 People have different levels of 

aspirations; some have higher motivations than others, they 

want to excel in whatever they_ do. Some people have greater 

ability to bear physical and psychological strains that 

accompany competition in various fields of human activities. 

Achievement motivation is predicated upon certain factors, 

as Hyman observed: 

Achievement in any realm is dependent upon two 
factors: the possession of both the necessary 
ability and the motivation to reach the goal. 
Ability is of course limited by socially imposed 
barriers to training and lack of channels to 
given types of position. However, ability may 
also be retarded by lack of individual striving 
to obtain whatever training in turn is instru­
mental to economic advancement.2 

Social scientists stress the association between 

aspiration and social mobility. Educational and occupa-

tional aspirations are related to the desire to raise one's 

social status. Education has been viewed as a means for 

1George A. Theodorson and Achilles F. Theodorson, A 
£~1odern Dictionary of Sociology (New York: Thomas Y. Cromwell 
Company, 19b9J, p. 17. 

2Herbert H. Hyman, "The Value Systems of Different 
Classes: A Social Psychological Contribution to the Analysis 
of Stratification," in Class, Status and Power, Reinhard 
Bendix and Seymour Martin Lipset, (eds .) (Glencoe, Illinois: 
The Free Press, 195J), p. 429. 

25 



' b' J. t up>'i2.ru r::o l .l y for indivicluD.ls vrho have the ability and 

the opportunity to acquire it. Havighurst in a compara-

tive study of Av.stralis., Brazil (Sao Paulo), Britain and the 

United :·; tat2s noted that social mobility and social change 

were interrelated in modern societies.J Havighurst com-

pared the mobility patterns among male adults between the 

ages of thirty and seventy in t~e four societies with those 

of their fathers when the fathers were in the same age range. 

Brazil and the United S~ates showed high levels of mobility 

vrhich 1.vere attri outed to high educational opportunities at 

the primary and secondary levels given to students of both 

societies. It was noted that secondary education gave stu-

dents the op)ortunity ~o advance to careers similar to those 

of their fatl~rs. Secondary education offered specialization 

in technical fields which prepared students for employment in 

industries. 'I'hif~ technical education vras beneficial to tr1e 

lower-class students because it enabled them to obtain jobs 

of middle-class status. Thus, according to Havighurst, edu-

cation has becor,1e a great mechanism for upward mobility in 

industrial societies because tech-:1ological grov:th enhances 

the rat8 of productivity which in turn changes the structure 

of the labor force to absorb different social levels. 

Dlau and Duncan in the study of the pattern[> of 

JRobert Havighurst, "2ducation, Social rl!obili ty 
and. Social t-;hange in Four 3ocietic~s: !-1. Comparative Study," 
~i:d uca.ti on in C or:marati ve and International Perspectives, 
T( .., • 1 -=·--r-;--.-----r::_d \ (~' v 1 H lt R" } t . d 'J" --..L. ,,aJ.l._ L. ,_,c~l, \ e _. 1 p;evt 1. orK: o , , lne 1ar an ~·· lns L.On, 
Inc., 1971), 262. 
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intergenerational mobility in the United States noted a 

strong association between the background of parents and 

children's occupational mobility. 4 2ather's education and 

occupation, among other variables, were related to inter-

generational mobility. The educational attainment and 

occupation of the father predicted the education and career 

" opportunities of the son.:; 

Collins noted that education has assumed a signifi·-

cant role in occupational achievement in America because 

educational attainment is strongly associated wi-th occupa-

tional achievement. The type of schooling affects signifi-

cantly one's life-chances, as employers increasingly demand 

higher ecll~co_tional pre.parations fron applicants for jobs. 6 

Education has assumed a new dimension because of its ~techni-

cal function" which means that sldlls for jobs tend to increase 

as technological changes occur in societies. As the number 

of occupations which require high ]_evels of skilJ.s increase, 

low-level skilled occupations diminish.? Students therefore 

tend to stay longer in school to acquire hiE,h level educ:=tti on 

4Peter Blau and Otis Dudley lJuncan, 'rhe American 
Occu~ational Structure (New York: John Wiley and Sons, Inc., 
1967 ' p. 302. 

5Ibid., p. 4JO. 

6Randall Collins, "'?unc ti onal and Conflict '['heories 
of ~:ducational Stratification," American Sociological Reviev1 
36 (December 1971):100). 

7rbid., p. 1004. 



r~:qv.irad for employr.1ent. Although Collins' main argument 

is that so'::e of these~ required slullr:l ':Jere~ not job-rclat2d 

but '.vare merely inposed by the domin::mt social class to 

uphold its social positions and norns, it cannot be denied 

that educational attainment as seen by Collins exerts sreat 

influence in assigning people to occunational roles and 

social positions. 

In a study of secondary education and social mobility 

in Ghana, Philip Poster noted that secondary education was 
0 

crucial for entry into middle and high level 
. {.) 

occupat:t.ons. 

Occupational opportunities were related to the educational 
Q 

attain"':lent./ It was also found that no significant differ-

ence existed in the educational and occupational aspirations 

between students from illiterate and rural background and 

students fron better endowed homes. This study of FostRr 

will be reviewed later in detail because it is important to 

the present investigation. It appears to suggest the basis 

for co~pariso~ and understanding of the differential effects 

of social stratification on as}Jiration in 'oJestern and devel-

oping Afric2n societies. 

Education is c orr·~lated with occup2ti onal mobility 

because the individual's occupational chances ar~ partially 

determin::.;d by his lc;vel of education. The im:portance of 

8 ?aster, "Secondary Schooling and Social L'obility," p. 15~-. 

9-b· ' J_ lo., p. 1 f.·J ~· . 
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education for upward mobility has been documented in both 

industrialized and in developing nations. Writing on social 

mobility in the U.S.S.R., Dobson noted that: 

Occupational specialization emerges as the key 
determinant of social stratification in as much 
as remuneration for work performed is the main 
institutionalized mechanism whereby differential 
rewards are distributed. Technical expertise is 
prized, and the educational system serves to 
select and distribute individuals for various 
positions in the work place; consequently educational 
attainment is a major determinant of the indi­
vidual's achieved social status.10 

In pre-industrial societies ascriptive criteria of 

birth, age and sex served in the past as mechanisms for 

upward mobility. The social picture in these societies 

is changing as ascrip~ive criteria give way to universal­

istic criteria of individual efforts and achievement. In 

modern Nigeria for instance, education increasingly serves 

as a mechanism for social and material rewards. The na-

ture of rev.;ards for higher education was most pointedly 

noted by a Nigerian social critic. He observed: 

A university degree was the philisopher's stone. 
It transmuted a third-class clerk on one hundred 
and fifty [British pounds] a year into a senior 
civil servant on five hundred and seventy, with 
car and luxuriously furnished quarters at nominal 
rent. And the disparity in salary and amenities 
did not tell even half the story. To occupy a 
"European post" was second only to being a Euro- 11 pean. It raised a man from the masses to the elite. 

10Richard B. Dobson, "Mobility and Stratification in the 
Soviet Union," Annual Review of Sociol_QgY J (1977) :299. 

11chinua Achebe, No Longer at Ease (Greenwich, Conn.: 
Fawcett Publications, Inc., 1960), pp. 90-91. 
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It must be observed, however, that the importance of 

education for mobility is differently stressed in developed 

and developing nations. In developed nations such as the 

United States, employment in public and private sectors 

relies on some years of schooling and on-the--job training 

for recruitment and advancement. The reason for this appears 

to be that an advanced economy has the ability to spread 

employment opportunities and absorb every educational and 

employment level. On-the-job experience sometimes compen­

sates for educational deficiencies. In developing countries, 

especially Nigeria, emphasis is placed on the acquisition 

of academic credentials for educational and occupational 

placement and promotion. There are few rewards and little 

recognition accorded to on-the-job training. Educational 

and occupational recruitment is pyramidal; there are fewer 

persons in professional and administrative positions, while 

the bulk of the population occupy the lowest occupational 

rung. It is this occupational structure that has created 

the demand for more education by the Nigerian masses. 

Studies have shown that social mobility varies accord­

ing to social class, and that upper class persons acquire 

more education than the lower class and are consequently 

placed in better income yielding occupations. This variation 

in social mobility has been attributed to several factors, 

among which are differential value systems, socialization 

patterns and opportunities. Hyman has pointed out that 
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opportunities which the upper class has are not available 
12 to the lower class. ~or instance, the financial burdens 

which the acquisition of professional and specialized 

training demand of parents cannot be afforded by the lower 

class. Besides money, which plays an important part in 

formal training, individual ability also assumes an equal 

significance. Professional training in medicine, law and 

engineering for example, requires long years of strenuous 

intellectual preparation. To a great extent mobility 

largely demands individual diligence and perseverance in 

order to achieve one's goal. According to Porter: 

Mobility strivings are not inherited, but are 
learned as part of the culture of a'~obility 
ethos." They a:re acquired through socialization 
in t!',a family, and in the instrumental but also 
increasingly in the normative sense, through 
the educational system.13 

Porter's point alludes to the differential value systems 

of the different classes. Studies have shown that the 

upper class regardless of age and sex places great value 

on higher education and tends to defer immediate gratifi-

cation to attain its goals. Furthermore, in the choice of 

occupation, this class tends to look for jobs that are con-

genial to individual personality and interests, whereas the 

lower class tends to de-emphasize education and choose jobs 

12 Hyman, "The Value System of Different Classes," p. 429. 

l3John Porter, "The Future of Upward ~!lability," American 
Sociological Review 33 (1968):12. 
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that offer opportunity for economic stability and securlty. 

There is an area of research on social mobility that 

has of late been receiving a growing interest. Researchers 

have started to cast doubts on and to challenge the popular 

notion that education for all would lead to social mobility 

and equality. Anderson's study has questioned this notion. 15 

Anderson was skeptical of the w_idely held view that upward 

mobility is strongly related to education in advanced soci-

eties. He argued that factors other than education were 

more significant in upward mobility. He examined mobility 

patterns in three lJJestern societies: England, Sweden, and 

the United States. He took samples of fathers and sons and 

compared their social·status and educational attainment. 

Anderson identified the movement of sons in different social 

strata in terms of social origins, final social positions 

and education and compared them with the social positions 

of their fathers. It was found that education was one of 

many factors that had influence on mobility. 16 Anderson 

contended that education serves many other functions besides 

preparing people for occupations. According to him: 

.•. ability, whether.hereditary or not. and 
associated motivation, varying independently 
of schooling, ptays a powerful role in gener­
ating mobility. 7 

14Hyman, "The Value System of Different Classes," p. 437. 

l5See C. A. Anderson, "A Skeptical Note on Education and 
Mobility," American ~Tournal of Sociology 66 (1961):560-570. 

16Ibid. f p • .569. 

17Ibid .. 
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Boudon has confirmed Anderson's position with statis-

tical evidence. Scholars are now discovering that in spite 

of the equality of educational opportunity accorded the 

lower class especially after World War II, social inequal-

. t . t . th . . . t d . d . 1 d t. 18 1 y pers1s s Wl 1ncreas1ng magn1 u e ln eve ope na 1ons. 

Boudon noted that after World War II there was a phenomenal 

expansion of education at every level in Western and indus­

trialized societies, the purpose of which was to offer 

equaiity of educational opportunity to the lower class. It 

was expected that equality of educational opportunity would 

bridge the gap in social equality between the upper and 

lower classes. Boudon developed a statistical model by 

which he compared the educational and social mobility gains 

of the lower class. It was found that despite the increase 

in educational attainment by the lower class, its social 

position remained unchanged, that is, social inequality 

persisted between the upper and the lower classes. Boudon 

attributed this social inequality to economic inequality, 

that is, ". educational growth can at least partially 

explain the persistence of economic inequality in ~'Jestern 

societies." 19 Boudon then suggested the loosening up of 

stratification system if some measure of social equality 

can be attained. 20 

18Raymond Boudon, Education, Op:Q_Qrtunity and Social Inequal­
i tv: Ch~ging Pros:eects in l·vestern Societ;y (New York: John 
Wiley and ~ons, 1973). 

19Ibid., p. 188. 

20Ibid., p. 193. 
-··: 
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One can be led to believe that as soon as social class 

consciousness in African societies assumes the pattern of 

vJestern societies, education will lose the glanor it now 

has as the panacea for social ills and social inequality. 

Moreover, since equality of educational opportunity at the 

higher educational levels is yet to become a reality in most 

African nations, one would expe.ct to find a grovving social 

and economic gap between the elite and the masses. 

Review of Related Literature 

Factors related to the educational and occupational 

aspirations of adolescents have increasingly become ·the 

object of study by social scientists and various educa-

tional organizations. The research efforts of these groups 

and individuals have resulted in a large and variegated 

volume of findings. A review of some of these studies 

presents evidence that certain social variables such as 

socio-economic status, sex, intelligence, peer group in-

fluence, type of school attended, community of residence 

among many others, are related to aspiration. 21 It has 

been found that: children from high socioeconomic status 

families have higher educational aspirations than children 

from low socioeconomic status; that boys tend to have higher 

educational aspirations than girls and that children of 

21 t".fi1liam H. Sewell and Vimal P. Shah, "Social Class, 
Parental Encouragement, and Educational Aspirationst" :!\ID(~rican 
Jol!!'na1_of _ _:~<::-~io]-ogy 73 (March 1968): 560. 
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parents with higher educational attainment have higher aspi­

rations than children whose parents have low education. 22 

These studies and their variables will be reviewed next. 

Socioeconomic Status and Aspiration 

Theories have been advanced to explain social class 

differences on aspiration. Kahl suggested the significance 

of parental encouragement. 23 Wilson said that social classes 

have differing values which reinforce their statuses. He 

further pointed out that lower class individuals tend to 

place less importance on education while they ~aspire to 

d t b T. t" d . l l 24 mo es Uv secure occ11pa lOTI an lncome eve s." Sewell 

and Shah posited that high motivation of students for success 

in strongly influenced by the social environment in which 

they are reared. 2 5 According to Sewell and Shah the status 

of the family is related to the aspirations of children and 

strongly predicts the opportunities for higher education. 

Low intelligence students have been found to come from low 

socioeconomic status background, these students also posseGs 

low levels of aspiration. This relationship between educational 

------·------
22Ib" , la., p. 5?1. 
23J. A. Kahl, ~Educational and Occupational Aspirations 

of 'Common Man' Boys," Harvard Educational Review 23 ( 19 53): 203. 
24sewell and Shah, ~social Class, Parental Encouragement 

and Educational Aspirations," p. 5?0. 
25Ibid. 
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and occupational aspirations and social class may reflect 

d .ff . . t . 26 the l erence ln ln elllgence. 

The effects of social environment on achievement vary 

according to social class. This variation has been attributed 

to different personality and familial characteristics. 

In social research, these personality characteristics 

have been used as intervening v.ariables to explain the rela-

tionship between social class and achievement. For example, 

familial socialization of children to high motivation to excel 

in school and at work, parental encouragement to place high 

value on education, independence training, adult-child rela-

tionship in terms of whether it is warm or cold, democratic 

or authoritarian, come under the broad term "child-rearing 

practices." Child rearing practices are said to vary accord-

ing to social class and do to some extent explain the social 

class differences in achievement. 27 Social psychologists 

have shown that middle-class parents tend to have fewer 

children than lower-class parents. Interaction between 

middle-class parents and children is warm and democratic. 

Middle-class parents inculcate the habits of independence, 

curiosity and self-reliance. These factors prepare middle-

class children for competition and achievement in school 

26Ibid. 
27see Alan C. Kerckhoff, Socializati~n and Soci~L__C],ass 

(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1972l. 
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d 1 \.. . h t• 28 an a~er 1n c osen occupa 1ons. Moreover, since middle-

class values are the dominant values of the school and society, 

middle-class children have an advantage over their less en-

dO\ved peers. 

However, one of the most important factors which explain 

social-class differences is largely economic. Middle-class 

individuals have opportunities which lower-class persons lack 
. 

namely, access to higher education and occupations which 

presuppose financial resources. When education,~cupation 

and income of parents, which serve as indices of socioeconomic 

status are compared with educational aspirations of students, 

students who have college educated parents tend to have higher 

educational aspirations than students whose parents have low 

education. 29 Levine ..§_tal conducted a survey of Kansas City 

high school seniors and found that 64 percent of students 

from manual or farm families were attending college.3° Further­

more, 20 percent of students with family income of less than 

$3000 were in college in comparison to 87 percent of students 

whose family income was above $15,000.31 

28Ibid. 

29Daniel. U. Levine, Edna S. Mitchell, and Robert J. 
Havit_~hurst, "Opportunities for Higher Education in a Metro­
politan Area: A Study of High School Seniors in Kansas City, 
1967," a monograph prepared by the Center for the Study of 
Metropolitan Problems in Education of the University of 
Missouri et al, p. 5 (xeroxed). 

3°Ibid., p. 8 

31Ibid. 



Education, especially at the college level, is expen-

sive and only very well-to-do parents can conveniently 

afford to send their children to college. Parents who send 

their children to c allege lo~"3e not only part of' their ovm 

earnings but also the income which their college-attending 

children v1ould have earned. This partly explains why stu-

dents from lov,r inc orne families .defer higher education in 

order to contribute to the family income. 

These differences among social classes have prompted 

investigations on class differences on aspiration. Kahl 

found that intelligence and social class of students have 

strong influence on aspiration. He also noted that parental 

attitude about the importance of occupational success for 

personal advancement was crucial.32 Bordua showed that 

socioeconomic status has a positive influence on college plans 

of high school students regardless of sex and religious affil­

iation. 33 lrJhen the effects of sex and religion were con­

trolled for parental encouragement, the relationship between 

social class and college plans was still present, although 

somewhat reduced.34 Simpson has noted that "parental advice 

is a much better predictor of high ambition than is the 

boy's social class ... 35 The conclusion of the study by Rehberg 

32Kahl, "Educational and Occupational Aspirations," p. 203. 

33David J. Bordua, "Educational Aspiration and Parental 
Stress on College,~· Social Forces 38 (March 1960): 266. 

34Ibid. 

35Richard L. Simpson, "Parental Influence, Anticipatory 
Socialization, and Social Mobility," American Sociological Review 
27 (August 1962):521. 
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and Westby was that through parental encouragement the educa-

tion and occupation of the father have influence on educational 

aspirations of students, and that the larger the family size 

the less parental encouragement to children to continue educa­

tion beyond high school.36 Lack of parental encouragement 

need not mean lack of aspiration on the part of students. 

Parents who have no resources to send their children to 

college are less likely to encourage them to attend. Thus 

the reality of attending or not attending college cannot be 

wissed by students when they state their future educational 

aspiration. The study of aspirations of middle-class and 

lower-cJ.ass students is problematic. It is difficult to 

determine the level of aspirations for students from higher 

and lower classes. There is evidence that lower class stu-

dents have great obstacles to overcome to attain higher 

education and occupation. One agrees with Porter's remarlc 

that: 

It is not particularly ambitious for middle­
class high school students to want college 
education. The desire for education can be used 
as a middle-class norm and as a sign of higher 
middle-class aspirations.37 

Foster's study of Ghanian secondary school students showed 

36Richard A. Rehberg and David L. !Jestby, "Parental 
Encouragement, Occupation, Education and ?amily Size: 
Artificial or Independent Determinants of Educational 
Expectations," Social Forces 4.5 (March 1967):373· 

37Porter, "The Future of Upward r.~obili ty, II p. 14. 
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a different result from the ones reviewed here. Educa-

tional and occupational aspirations of Ghanian students were 

not significantly related to their socioeconomic status. In 

the study of secondary schooling and social mobility in 

Gb1.na, Foster examined the recruitment patterns to elite 

secondary schools. The assumption is often made that social 

class determines to a certain extent recruitment to elite 

schools and that this consequently affects students' life 

chances. Foster's aim was to see how this assumption applied 

to the case of Ghana. Heexamined the social background of 

the students as measured by the education and occupations 

of their fathers. He also looked at the students' place of 

birth, that is, whether they were from urban or rural areas..t 

these background characteristics were compared with students' 

enrollment in secondary schools and their future educational 

and occupational plans. Although children of professionals 

and high-ranking government officials were highly represented 

in elite schools, children of farmers and fishermen, occu-

pations associated with low education and social status were 

also significantly well recruited to these schools.38 

Ninety-six percent of all students in the sample planned 

to go on for higher education after secondary school. While 

77 percent of students whose fathers had no formal education 

38Philip Foster, "Secondary Schooling and Social Mobility 
in Ghana." So~J-ol_g_gy of Education 37 (VJinter, 1963) :164. 
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planned to continue their education, 90 percent of students 

whose fathers had at least secondary school education had 

similar educational plans.39 It was also found that the 

occupational aspirations of the students irrespective of 

background were strikingly similar. However, more students 

from humble background tended to choose teaching at primary 

and secondary school levels than students from better back­

grounds.40 While by Western standards the difference between 

the educational plans of high and low status students in 

Foster's sample may appear significant, this is not neces-

sarily the case by African standards, especially when the 

great difference in background of both groups is taken into 

account. 41 Students from humble background have greater 

obstacles to overcome to attain higher education than stu-

dents from better homes. 

Foster attributed cultural differences between Western 

and African societies to the result of his study. According 

to him: 

••. we are confronted by marked looseness in 
association between variables: students of 
illiterate, rural parentage entertain just 
hopes and expectations for their future as 
from superior homes, again demonst4ating a 
vergence from the Western pattern. 2 

as high 
those 
di-

39Ibid., p. 169. 

40rbid. 

41 Ibid. 
42Ibid. 
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It was shmvn earlier in this chapter that educational and 

occupa~ional aspirations of students are associated with the 

education and occupations of parents. Students whose parents 

have high education and occupations tend to have high aspi­

rations, while lower class students have low ~spirations. 

This assumption is not necessarily the case, especially in 

African societies. Aspirations of students are not neces­

sarily determined by the education and occupations of their 

parents. To be sure, there are many highly successful 

Africans who attain high levels of education and occupation 

whose parents had no formal education ~nd were therefore in 

low level occupations. Often highly intelligent and motiva­

ted students from humble backgrounds are awarded scholarships 

by government and private agencies from secondary school 

through graduate education. The remarkable achievements of 

such students serve as an encouragement for students of 

similar background to raise their expectations. 

Peer Influence and Asniration 

It has been determined that in planning for college 

education, significant others, that is, parents, teachers, 

peers and bf?st friends, influence to varying degrees the 

decisions of adolescents. Some s·tudies show that peers 

have greater influence than parents on adolescents' educa­

tional aspiration, while others indicate that parents, 
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especially mothers, exert a greater influence on adoles­

cents .
1
+-J Mc')ill and Coleman conducted a study to determine 

the effects of family background and social status of high 

school on college plans in the freslliTan and senior years 

of students. The data for the senior year w~re based on 

the data collected in the freshman year of the students as 

reported in Coleman's work, The Adolescent Socie_!y. Family 

bacJ;:ground '.vas meas 11red by the educatitm of the father. 

The quality of school referred to the socioeconomic status 

of the school and the social norms and values exhibited by 

the students, especially the elite of the schools. McDill 

and Coleman reanal~rzed the data for six of the original 

ten schools involved in the Coleman study. 

It was found that in the fresh..man year family back-

ground and status of high school were significantly related 
li4 

to college plans," whereas in the senior year, the status 

of high school was more important in college plans than 

father's education. l'v1cDill and Coleman noted that although 

the education of father was important, school quality was 

more significant in college plans. In other words, the 

effects of socialization for students in schools where 

43~ f l wee or examp e, 
ficant Others Influence 
49 (1976):12-22. 

J. S. Picou and T. M. Carter, "Signi­
and Aspirations," Sociology of Education 

4·1} 
Edward L. f'/IcDill and James S. Coleman, "Family and Peer 

Influence on College Plans of High c.-.chool Students," Sociology 
of Ed~Q.?-tLsm (r,vinter 1965) :112-126. 



college attendence was stressed accounted for higher educa-

tional aspirations than .in schools where there wa3 no such 

stress. 45 

Picou and Carter studied the mobility aspirations of 

Louisiana high school seniors to determine the effects of 

significant others on aspirations. The student's signifi-

cant others were his peers, par:ents and teachers. Influence 

was categorized into "definer" and "model" influence. 

"Definer" meant the encouragement by peers, parents and 

teachers, while peer-modeling behavior indicated whether most 

of the friends of the students planned to attend college or 
46 not. The students were divided into two groups to reflect 

community of residence, that is, whether they were from 

urban or rural communities. 

Picou and Carter found that peer-modeling had more 

significant influence on aspiration than the encouragement 

of parents or teachers. They also noted that the influence 

of peer-modeling behavior on aspirations was greater in 

rural than in urban communities, whereas the opposite effect 

was found for parBntal influence, urban students had higher 

aspirations than rural students in terms of parental encour­

agement.47 Thus fo~ the urban students aspirations seemed 

45 Ibid. , p. 124. 

46p. 
l.COU 

47Ibid. 

and Carter, "Significant Others," p. 15. 
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to have come from two sources of significant others influ-

ence: parental encouragement and peer ~odeling, whereas 

for the rural youth aspiration was more from peer-modeling 
48 behavior than from parental source. '::he terms "reference 

group" developed by Hyman, and "frame of reference" devel-

oped by Merton and his associates have shed some light on 

this area of study. By "reference group" Hyman means "the 

group to which one compares himself wi tl-"." According to 

Merton individuals use their perceptions of others as "a 

frame of reference" for subjective self-assessments, attitude 

formation, and behavior. These others need not exist in any 

primary relationships to the individua1. 49 

Socia] scientists insist that one's reference group has 

significant influence on a person's aspiration. For example, 

Kahl (1957), ~cClelland, et al (195J), ~ilson (1959, 1960) 

pointed out that desire or aspiration develops in a context 

of social interaction. Kahl conducted a survey of Boston 

high school boys to assess the educational plans of the stu-

dents who were exposed to different educational pressures. 

Twenty-four students were selected fro~ a pool of students. 

These students were from low socioecono:-:1ic status background 

but had high I.~. 's. While half of the twenty-four students 

were in college preparatory programs, the other half were 

not. Kahl interviewed both groups to determine the· reason 

48rbid., p. 20. 

49Robert K. Merton, Social Theory and Social Structure 
(Glencoe, Illinois: The Free Press, 195?), p. 28J. 



for the difference in college aspirations. Kahl found 

that the influence of parents was responsible. 50 Students 

with college plans 'Here encouraged by the :parents who ·were 

dissatisfied with their own social positions and wanted 

their children to attain a higher social status. In other 

words, these parents accepted the value system of a higher 

social class as a reference gro~p and raised accordingly 

aspirational levels for their children. 

In a related research 1Jilson conducted a study of 

eight high schools in San Francisco Bay area, the purpose 

of which was to determine the effect of social class con-

text of the schools on students' college aspirations. 

~,1/ilson v.ranted a.n answe·r to the question vihether the social 

context of schools had effect on the educational aspira-

tions of different social class. He asked: 

Concretely, are the sons of manual workers more 
likely to adhere to middle-class values and have 
high educational aspirations if they attended a 
predominantly middle-class school, and conversely, 
are the aspirations of the sons of professionals 
more modest if they attend a predominantly working 
class school?51 

The result of the study shows the ans~er was in the affir-

mative; 80 percent of the students in high socioeconomic 

status school, 57 percent in medium socioeconomic status 

50Kahl, "Educational and Occupational Aspirations of 
'C omm on I/1 an ' Boys , " p . 2 0 3 . 

51vvilson, "Hesidential Segregatio:!'l of Social Classes 
and Aspiration of High School Boys," p. 837. 



school and 38 percent in low socioecono2ic status school 

had aspirations to attend college. ~ore of this Wilson 

study will be reviewed shortly under school quality. 

~cClelland et al did a research based on·achievement 

motivation of students. Achievement ~otivation is regarded 

as striving to attain standards of excellence. In an 

adaptation of the Thematic Apperception Test (TAT) as devel-

oped by I'iiurray, L~cClelland had the students narrate stories 

of personal experiences that aroused icages of achievement 

motives and success. From the stories an analysis was 

made of the students' levels of intelligence which v:ere 

nupposed to serve as indicators of ac~ievement striving. 

fleed for achievement was found to be associated with achieve-

ment and indopendence -1- • • vralnlng. Inde?endence training 

especially by mothers was related to motivation for ex­
r:2 

cellence.J 

Coleman in his book, The Adolescent Society, showed the 

impact of the adolescent peers on attitude formation, behavior 

and educati cnal perforlnance. r:rcDill 2.nd r; olem::=tn ( 196 J) noted 

that "the values of youth which shape their aspirations de-

velope largely as a consequence of interaction with one another."53 

52David ~cClelland et al, The Achievement Motive 
(Nevi York: r'\ppleton-Century Crofts, 1953), pp. 29'?-JOh. 

53zdvva.rd L. fi:cDill and j-ames S. S aleman, "High School 
Social Status, College Plans, and Interest in Academic 
Achievement: /::, Panel /1nalysis," American Sociolopical 
Review 28 (1963):906. 
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Coleman's book • The Adolescent Soc ie_!y • generated critical 

reviews from scholars who questioned his adolescent sub-

culture theory. Neverthelesst it has influenced further 

research on the influence of peers in different areas of 

adolescent life. For Herriott, one of the major influences 

upon a person's level of aspiration is the level of his 

self-assessment relative to others.54 People obtain infor-

mation about themselves and others in the process of social 

interaction. People observe others and take cues from the 

behavior of those they observe, especially if the latter are 

significant others: 

An individual will aspire to do that which he 
perceives others have done who are similar to 
himself in relevant ways. The others are his 
refc;r(:mce groups, and the basis of his per-
~~i ~~d ,~imilari ty o~o them53onsti tutes dimen-­
.:>lO"''" 0.1 self-ass.-osment. 

Studies about the influence of peers on academic achieve-

ment and aspiration are many but they vary in their methodology 

and findings. Cooley and I1ohnes attribute the often varied 

and contradictory findings of the studies to several method-

56 ological reasons. They point out that (1) the size of 

the peer group used varies from one study to another. For 

54Robert E. Herriott, "Some Social Determinants of Educa­
tional Aspiration," ]-ra:rvC:l~1 :8:ducational Review 33 (1966) :162. 

55Ibid. 

56,,r'll' 1J C 1 ~vL. lam P. oo ey 
search in Education (New 
1 97"61-, -:p:-·a-b. 

and Paul R. Lohnes, Evaluation Re­
York: Irvington Publishers, Inc., 



example Otis Duncan et al (1968) used the students' best 

friend, Keeves (1972) used three best friends, Hansushek 

(1972) applied the number of students in a given classroom 

as the peer group for a student in that classroom. The 

Coleman Study (1966) used the entire school population as 

the measure of peer group. Cooley and Lohnes suggest that 

the effect of peer group would depend on the researcher's 

definition of that group. (2) The cross-sectional nature 

of most peer-group studies presents the second methodological 

problem: 

To find that children tend to have the same 
educational aspiration as their friends provides 
no basis for a causal inference. Are they 
friends because they have similar interests and 
abilities or did their friendship produce these 
similarities'~5? 

This problem of causal influence has not been resolved 

even by the most sophisticated measures. (3) The third pro-

blem noted ·by Cooley and l.ohnes is that confusing measures 

have been used to characterize peer groups. The most fre-

quently applied measures are socioeconomic status, racial and 

ethnic group membership. Cooley and Lohnes point out that 

these are only indirect measures. They suggest the use of 

such direct measures as sociometric devices and the interests 

and abilities of the group in studies of this nature.58 

57Ibid. 

5Bibid. 
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~hile the observations of Cooley and Lohnas are valid; 

our m::tin concern here will be to state the findings of 

soce of the studies rather than the methodologies used. In 

the study of the influence of best friends on educational 

and occupational aspirations, Haller and Butterworth in-

vestigated a sample of male students in a Michigan high 

school to test the hypotheses ~hat educational and occupa-

tional aspirations of mutually chosen best friends should 

covary, that is, aspirations of students who choose each 

other as friends will vary according to whether they have 

low or high aspirations for themselves. Students who have 

high aspirations are likely to have friends of similar aspi-

rations, while s·tudents with low aspirations are likely to 

choose as friends students of low aspirations. The overall 

results of the study were inconclusive, but the hypothesis 

was not refuted . .59 Alexander and Carnpbell conducted a survey 

of North Carolina senior high school students to determine 

the influence of peers on college plans. It was found that 

a person's plans to attend college were similar to those of 

his best friend and that this similarity was greater if the 

best friend showed similar interests for higher education. 60 

59Archiba1d 0. Haller and G. E. Butterworth, "Peer in­
fluences on Ijevels of Occupational and :sducational Aspiration." 
Social Forces 38 (1960):295. 

60 c. N. c'\lexander and Ernest Q. Campbell I "Peer Influ-
Emces On !>dolescent Educational Aspirations and Attainments," 
American ~ociological Review 29 (1964):574. 
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'The influence of best friend was stron['; if the friend 

realized the social and material benefits of going to 

collsge. In other words, a student and his best friend 

tended to have similar college plans and this si~ilarity was 

stronger if both students' plans were mutually reinforced. 

In a longitudinal study of a midwest~rn liberal arts 

college, Wallace found a high aegree of change ln graduate 

school aspiration among fresl1..men in the few months of 

attendance. It was found. that fresh;,en were more likely 

to aspire to graduate school education the more they inter­

acted with non-freshmen. 61 .~cademic emulation of seniors 

by freshrnen seemed to have been a factor on plans for 

higher education. Keeves used three variable indices to 

study the influence of peers, the father's occupational 

status, the expected level of educational attainment of the 

student, and the student's participation in mathematics and 

science. Keeves observed a significant influence in mathe-

matics and science activities of three best friends on 

students but no signi:t'icant effect of peer group vras found 

L. d ..L I • ..t.. ll . t l d l ' 62 on s~u enGs lnGe_ ec· ua_ eve opmen~. 

Kandel and Lesser investigated the effects of parental 

61
i1J. L. ~-JalJ.ace, "Peer Influence 2nd Undergraduates' 

Aspirations for Graduate Study," Sociology of Education 38 
(1965):379. 

62J. P. Keeves, "Educational Environment and Student 
1'1.chievement," in I~illiam \'J. Cooley and Paul R. I,ohnes ( eds.), 
Evaluation Research in Education (New York: Irvington Pub­
lisher3, Inc., 1976), p. 167. 
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and peer influence on educa·tional plans of adolescents. The 

data were obtained through questimmaires from students in 

three high schools in eastern United States and from their 

mothers. The questionnaires measured the agreement or con-

cordance on educational goals between the student and his 

mother and between the student and his best-school-friend. 63 

The three shcools were compris~d of a large lower class urban 

school, a small rural school and a regional school whose 

students were dravm from several small neighboring communi ties. 6J..J-

The students and their best friends were asked to indi-

cate the highest level of education they would like to attain. 

The mothers were asked to also indicate the highest level of 

education they would like their children to attain. Kandel 

and Lesser found that concordance of educational goals was 

significant for mother and best school friend. However, 

concordance with mother was higher than concordance V<r.ith best 

friend. 65 The writers also found that girls had higher 

degrees of agreement with their mothers about educational 

goals than boys. Furthermore, they disagreed with the adol-

ascent peer group culture theory which holds that pesrs 

exert rr,ore influence than parents in a student's educational 

63Denise B. Kandel and GeraldS. Lesser, "Parental and 
Peer Influence in Educational Plans of Adolescents," American 
Sociologica~ Review J4 (1969):214. 

G~~Ibid., p. 215. 

65 b' 216 I ld., p. . 
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and occupational plans. According to them, "on the issue 

of adolescent's future life goals, parents have a stronger 

influence than peers." 66 

These and similar studies point to a significant fact 

about the life of the adolescent: at this age level when 

the transition to adult life and respo~sibility is about to 

take place, peers exert great influence in decisions for 
. 

future educational and occupational plans. In order to 

retain the freindship of his peers, the adolescent has to 

go along with their activities and identify with their level 

of aspiration. 

School Quality 

While the effects of socioeconomic status of students 

are strongly associated with aspirations, the socioeconomic 

status of the high school which students attend has also 

been the interest of investigation in terms of the differ-

ential aspirations of students. Achievement of students is 

reflected in the quality of the school and the composition 

of the student body. Schools differ in institutional char-

acteristics such as curriculum, facilities, quality of teachers 

and instructi anal methods. Boyle ( 1966) has sho~;m that schools 

differ in the standard of expectations to which students are 

held by adults in the school and the community, and in the 

66rbid. , p. 222. 
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d 1 h . h t' t rl -'- . ' 1 . f 67 norms an. va ues w lC ne s u.,encs ~nemse ves re1n orce. 

Teachers have different expectations of students and tend to 

treat them differently. Teachers have highe~ expectations 

of middle-class students than students from the lower class. 

~ost school effects research agrees that student's back-

ground characteristics and schGol context variables account 

for a large portion of the variation in school outputs. In 

other vrords, the background characteristics of students and 

school context play a greater part in determining educational 

outcones than do expenditures and programs. The Coleman study 

f3howed that while schools vrere on the average equal in terms 

of facilities, the composition of the student body explained 

more of the difference in achievement between vrhi te and 
68 black students. 

~cDill et al developed an accurate measure to explain 

the relationship that might exist between higl1 school type 

and aspiration. N~cDill and his associates developed a 

questionnaire to measure six clim8:te variables of high 

school: Academic Evaluation, Student Perception of 

Intellectualism-Estheticism, Cohesiveness and Egalitarian 

EGtheticisrn, Scientism, Humanistic Excellence, and Academically 

67Richard P. Boyle, "'I' he Effects of the High School on 
Student's Aspirations," American Journal of Sociology 71 
(1966):636. 

68James S. Coleman et al, Equality of Educational Oppor­
_:tu~tJY n·Jashington, D.C.: U.S. GoverP...:""",ent Printing Off'ice, 
19.}(), p. 302. 
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Oriented Student ~tatus rrhe impact of these six 

variables was tested on mathematics achievement and college 

plans of students, while controlling for the education of 

fathers, other variables were also controlled. All the 

variables were statistically significant, with academic emu­

lation showing the strongest correlation.7° 

In another study of school climate, I::.i tchell found that 

low status schools tended to be characterized by lov.,r achieve-

ment and that low achievement was related to college aspi­

rations.71 In his survey of thirteen high schools in the 

~,an Francisco Bay area, rjJilson showed that 93 percent of 

children of professionals who attended high socioeconomic 

status c ont12xt schoolq had college plans, v;hereas 6lJ- percent 

of students of professionals who attended low socioeconomic 

status context schools had college plans. On the other hand, 

33 percent of sons of manual workers v1ho attended low socio-

economic status context schools plan.11ed to go to college, while 

59 percent of students of similar background enrolled in high 

socioeconomic status context schools planned to attend college. 72 

69Edvmrd L. r."cDill et al, "Educational Climates of High 
Schools: 1'heir Effects and Sources," American Jo-urnal of 
Sociology 71-1- (1969):569. 

?Oibid. 

7lJames V. r.r.:i tchell, "Dimensionality and Differences in 
the Environmental Press of High Schools," American Educational 
Research Journal 5 (1968):519. 

721vilson, "Residential Segregation of Social Classes," 
p. 8J9. 
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Wilson noted that '' ... the perception of the opportunity 

for upward mobility by lower-strata youth is facilitated 

by the economic and occupational heterogeneity of the com­

munity ... ? 3 

Following the assumption that neighborhood socioeconomic 

status has great effect on educational aspiration, Sewell 

and Armer conducted a survey of.the educational goals of 

public high school seniors in Milwaukee metropolitan area. 

The socioeconomic status of neighborhoods, that is, school 

enrollment districts was measured by the number of males 

fourteen years and older who lived in the area and were 

employed in white collar occupations. 74 The neighborhood 

status for each student enrolled in a given school was mea-

sured by the percentage of white collar workers in the area. 

The neighborhoods were divided into three categories of 

high, medium; and low white collar. College plans were based 

on the statements of senior students as to whether or not they 

had definite plans to attend a degree-awarding college 

or university after graduating from high school. Sex, in-

telligence and the socioecono:nic status of the students were 

controlled for socioeconomic status of neighborhoods on 

college plans. 

?3Ibid. I p. 843. 

74'tJilliam H. Sewell and J. Michael Armer, "Neighborhood 
Context and College Plans," American Sociological Review 31 
(April 1966):162. 
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Sewell and Armer noted that the neighborhood where the 

student lived had significant influence on his educational 

plans as well as his sex, intelligence and the socioeconomic 

status of the farnily.75 Students of high socioeconomic status 

or high intelligence were three times more likely to plan 

for college than students of low socioeconomic status or 

low intelligence.76 When intelligence was controlled, the 

relationship between neighborhood and college plans for boys 

was weak. For girls, however, the difference between neigh-

borhood and college plans was almost eliminated between low 

and middle socioeconomic status students. There was a great 

difference observed in college plans between middle and low 

status neighborhoods for girls when intelligence was con-

trolled. Accordingly, Sewell and Armer concluded that the 

results ''suggest that neighborhood context is associated 

more ·with the educational aspirations for girls than for boys 

and is strongest for girls in high socioeconomic status 

families ... ?? Sewell and Armer advanced no reasons for the 

findings other than to speculate that: 

High status parents who place high value on 
college education for their daughters are 
likely to insist on living in high status 
neighborhoods while their daughters can 
attend superior high schools, while those 

?5Ibid., p. 163. 

76rbid. 

77Ibid., p. 166. 



58 

high status parents who do not emphasize 
college education for their daughters 
are more likely

8
to remain in low status 

neighborhoods. Tl > 

Although the explanation of Sewell and Armer is speculative, 

one cannot but cast some doubts on the soundness of this 

speculation. If the pattern of resid~ntial segregation in 

most metropolitan areas of the United States is an index 

of social stratification and mobility, it must be observed 

that most parents, unless in the cases of those who are 

dowmvardly mobile, tend· to choose residence in keeping 

with their social status and life styles. The education of 

their children is to some extent imJlicit in the choice of 

resldence. Hence one would expect high status parents to 

live in high socioeconomic status neighborhoods regardless 

of their educational aspirations for their children. 

In urban and large school settings the dominant groups 

tend to influence the values and attitudes of the minority 

groups. It has been shown that in the school environment, 

lower class students tend to choose friends from higher socio-

economic status rather than the upper-class students befriending 

lower-class students. Thus one would suspect that aspiration 

to high social status would tend to be strong for lower class 

students who attend upper and middle class schools because 

the exposure of low socioeconomic status students to the 

style of life of their better endowed school mates would 
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likely serve as incentives to strive to gain access to 

similar social position through education. 

Sex and Aspiration 

The effects of sex difference on aspiration have been 

another focus of study. Studies show that boys tend to have 

higher educational ambitions th.an girls. It was found that 

even when girls achieve better grades than boys, boys still 

tend to display greater confidence than girls in their 

ability for college work and are more likely than girls to 

make plans for a college education.79 Sewell and Shah noted 

that although socioeconomic status of. students was related 

to college plans, for girls socioeconomic status had a 

stronger relationship to their plans to attend college, 

h f b . t 11" . . f. t 80 w ereas or oys 1n e 1gence was more s1gn1 1can • In 

another study by these two writers entitled "Social Class, 

Parental Encouragement and Educational Aspirations," it was 

observed that although girls tended to receive greater 

encouragement from parents to attend college than their 

male counterparts, boys showed higher educational aspiration 

than girls. According to Sewell and Shah "the effects of 

79sarane S. Boocock, An Introduction to the Sociolo 
of Learning (Boston: Houghton Mifflin Company, 1972 , p. 

80william H. Sewell and Vimal P. Shah, "Socioeconomic 
Status, Intelligence, and the Attainment of Higher Education," 
Sociology of Education 40 (Winter 1967):1). 
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sex-role expectatior1s are such that girls' educational aspi-

rations are generally lower than those of boys and are 

somewhat more sensitive to socioeconomic background than 
81 to ability or parental encouragement." Differential sex-

role expectations for boys and girls especially in the final 

years of high school tend to influence future educational 

plans. Boys at this stage tend to have long range plans 

for :future adult roles as bread-winners and look upon edu-

cation as an important means of fulfilling these roles. 

Girls on the other hand tend to have short range plansf 

(especially if they are from low socioeconomic backgrounds) 

which involve marriage and raising a family. One would 

expect changing trends in the reported sex differences in 

aspirations as the result of the growing militancy of wo-

men for equal rights v1i th men. With the increasing economic 

independence of working women and their rising representa-

tion in the labor force, one would expect the aspirations 

of women to rise. There is an evidence of this as many 

women now return to school to upgrade their education and 

occupational opportunities. 

In summary, this chapter has reviewed several factors 

that influence educational plans and aspirations of students. 

------·----------------
81vvilliam H. Sewell and Vi mal P. Shah, "Social Class, 

Parental Encouragement, and Educational Aspirations," 
American Journal of Sociol.Q.gy 73 (March 1968):564. 
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Prominent among these factors are the socioeconomic status 

of the students' families, sex of students, their intelli-

gence, residential patterns and the influence of significant 

others. Sewell, who has been one of the pioneers in the area 

of educational and occupational aspirations, arguing for 

equality of educational opportunities at higher educational 

levels, noted that: 

vd.th occupational selection, training, and certifi­
cation carried out mainly through the schools, and 
particularly in post-secondary institutions, life 
chances will not be equal until opportunities for 
advanced education are equa1.82 

Sewell's observation was meant to highlight those factors 

that have influence on inequality of educational and occu-

pational opportunities. These factors fit the framework 

that has been considered in this chapter. Sewell reviewed 

the body of literature in this area of aspirations done by 

himself and other colleagues. He noted that (1) socioeconomic 

status of parents as measured by income, education and occu-

pation singly or combined exerts great influence, and makes 

significant difference in educationa.l opportunities among 

various socioeconomic status levels and between the sexes. 83 

High socioeconomic status students have more than twice as 

much chance as low status students of continuing in the same 

kind of post~secondary school education. (2) The educational 

82;!lilliar:-l H. Sewell, "Inequality of Opportunity for Higher 
Education," American Sociological Bevic•s 36 (October 1971) :794. 

83r' . d Ol' , 
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chances of males are on the average uniformly higher than 

those of girls at every socioeconomic status leve1. 84 It 

·was mentioned earlier in this chapter that significant others 

influence to a varying degree educational and occupational 

plans of students. Kanrlel. and Lesser found the influence 

of parents more important than the influence of peers in 

college plans. Sewell confirms this finding when he observes~ 

. . . the influence of parents on educational 
and occupational aspirations and ultimately 
on attainment of higher education is about 
twice that of teachers, and the influence of 
friends only slightly less than that of 
parents . . . women are most seriously dis­
advantaged relative to men in levels of 
teachers' and parents' encouragement and in 

85 their own levels of educational aspirations. 

Despite female's low level of educational aspiration, it 

has been noted that girls enjoy some advantage over their 

male counterparts in academic achievement in high school, 

girls also seem to have a slightly higher perception of 

their peers' plans and a somewhat higher occupational aspi­

rations.86 But since high occupation is associated with 

high education, the observation that girls have low educa-

tional aspirations but have somewhat high occupational 

ambitions is problematic. Hence this present study will 

examine this problem closely. 

84rbid. I p. 795. 
85rbid. I p. 800. 

86Ib' , lQ. 



In terms of the cultural difference between :,'Jestern and 

African societies, it was mentioned earlier that African 

societies lack certain structural elements of Western soci­

eties. Social class structures in African societies are 

still "fluid" as social class differences are not well de­

fined. Thus one suspects that educational aspirations will 

not exhibit the same type of d1fferential patterns as found 

in Western societies. Moreover, with the encouragement given 

to girls to attend college in recent years by the Nigerian 

gover1~ent, it would be expected that aspirations of girls 

will compare favorably with those of boys. 'l.'hese are the 

results that one would be expected to find when this study 

treats chapter four which deals with the analysis of data. 

rehe methodology for the study will now be treated. 



CHAPTER III 

ri'ETHODOLOGY 

Collection of Data 

The data for this study were collected from question­

naires administered to the students betv1een July and September 

1978. ~'he students were randomly selected from a pool of 

final year students from six secondary schools in Benin City, 

nigeria. '£he six schools from which the sa.rnple population 

was drawn were selected to ensure a fairly good representation 

of' the variety of secondary schools in Benin City. The 

schools were selected in terms of social prestige ranking, 

the years they were founded and the agencies under which 

they operated prior to the Bendel State government take-over 

oi' all primary and post-primary schools in 1973. In terms 

of social prestige of the schools, three could be regarded 

as high in rcmking, two as mediL'..!'n, and one as low ranking. 

Social prestige ranking of the schools was based on three 

criteria: the year the schools were founded, the agencies 

under which they operated in the past, and academic reputation. 

Those schools that were older, that is, established earlier 

than the rest, have greater public recognition and have 

trained prominent Nigerians. Such schools are high in public 

esteem and because of this, the schools were ranked high in 

prestige in this study. r.1edium ranked schools were not as 

64 
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old as the first group. These schools, however, attract 

students from high socioeconimic status and the lower class, 

especially high socioeconolnic status students who are unable 

to gain admission to more prestigious schools, Lower 

ra~ced schools were established more recently and as such 

have not been '.vell-known. 

The second criterion of the ran1dng of the schools was 

the agencies that administered the schools prior to 19?3 

v,rhen all schools came under the jurisdiction of the state 

go\rernment. rrhe order of prestige ranking of tl1e agencies 

vtas: the goverfl.ment, Catholic f\'Tission, Protestant denomi­

nations, local government and private group a.gencies. 

Schools run by the govern .. '!lent and the Catholic Church were 

high ranking because they offered high quality educational 

programs as evidenced by the high academic performance of 

their students. r.Iediurr. ranked schools were those operated 

by different protestant churches and local government 

agencies. The low ranked schools ·were those administered 

by private citizens groups. These last schools were known 

for poor quality education. 

The; third criterion of ranking was the academic 

achievement records of the schools. The high ranked 

schools have long standing academic reputations, medium 

ranked schools have an average academic record, while the 

low ranked schools are so young that they have not yet 

established a pattern of academic standards. 
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1rJhen the writer arrived in NigGria in LTuly 1978 to 

conduct the survey, schools had closed for the summer 

vacation so that the schools that were willing to partici­

pate in the study could not be contacted. V'Jhile waiting 

for the schools to reopen in September, the Finistry of 

Education, Benin City was contacted and its assistance was 

requested. The educational directory which contained the 

list of all primary and post-primary schools in the state 

was obtained from the f!Iinistry. From this directory the 

schools were selected. In order to obtain the consent of 

school authorities to administer questionnaires to the 

students,the writer was informed by an official of the 

THnistry of Education that permission was required from the 

I\:ili tary Administrator's Office. There was a standing rule 

that any kind of research involving students throughout the 

state must receive the approval of the Permanent Secretary 

to the W:ilitary Administrator. A formal letter of request 

to be allowed to conduct the study was made. The permission 

was duly granted.and the principals of the participating 

schools were written and advised to cooperate in the study. 

(See Appendix for letters of correspondence.) 

When the schools opened in early September, the plan 

was to mail the questionnaires with the accompanying letters 

of introduction to the principals of the schools. Time was 

an important factor that changed this plan. The writer was 

informed that it would take approximately two weeks for 
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students to settle dovm to normal school routine and be 

available to take part in the survey. Moreover, because 

of the slow condition of mail delivery in the country, it 

was decided that the questionnaires be delivered by hand 

to the schools to save time. 

The six schools were visited personally by the writer 

in September 1978. After an in"tervie·w with each of the 

principals of the schools, a sampling procedvre was 

adopted by which a random selection of the students was 

made. Because of the number of students in the senior 

classes, it was not possible to include every student in 

the study. In each school a list of the enrollment for 

the senior class was obtained. Out of the lists students 

were selected in this way: for small classes of seniors 

where enrollment was sixty or below, the odd numbers were 

selected, that is, one out of every two students. In 

large classes of over sixty students. one out of every 

three numbers on the list was selected. The students were 

given prepared questionnaires to complete. Each principal 

appointed a teacher to supervise the completion of the 

questionnaires. The writer, however, was on hand to an­

swer and clarify questions that were asked by the students 

while completing the questionnaires. Two hundred question­

naires were given out. Ten students did not return their 

questionnaires, seven questionnaires were incomplete and 

therefore deemed unusable for the study. The total number 
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of co::npleted questionnaires returned was 183, which repre-

sentcd 91.5 percent of the respondents. 

TABLE 1 
GI~NSRAI, CHARACTERISrnr,s 0? S'l'U'18f,r'/ R2SPOFlEN'l"3 

Characteristics 
Percentage 

N=18J ----- --------

Sex 

Age 

Female 

14 years or under--15 years 
16--17 years 
18 years or over 

Years in School 
11-12 years 
13-14 years 
15 years or more 

Residence (where parents live) 
In City 
In Town 
In Village 

Number of Siblings (Brothers and Sisters) 
He Siblings 
One--Two Siblings 
More Than Two Siblings 

Position in the Family 
First Child 
Second Child 
Third Child 
I1ast Child 
Other (unspecified) 

Present School of Students 
Boys School: boys 
Girls School: girls 
Coeducational: boys 
Coeducational: girls 

Father's Education 
No Education 
Primary School 
Secondary/Teacher Training/H.S.C. 
N.C.E./University 
Other (Unspecified) 

54.1 
45.9 

94.0 
4.4 
1.6 

85.8 
9.8 
4.4 

2.2 
7.1 

90.7 

26.2 
20.2 
17.5 
11.0 
25.1 

45.9 
J7.7 
8.2 
8.2 

8.J 
8.9 

22.8 
50.0 
10.0 
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Characteristics 

Mother's Education 
No Education 
Pri!!mry School 
Secondary/Teacher Training/H.S.C. 
N.C.3./University 
Other (unspecified) 

Father's Occupation 
r,:anagerial/Professional 
Skilled, semi-skilled, manual 

~other's Occupation 
Y'.':anagerial/Professional 
Skilled, Semi -skilled, f'Ianual 

Sex 

Percentage 
1,T=18J 

17.0 
13.7 
J9.0 
20.J 
10.0 

45.1 
54.9 

9.6 
90.4 

In terms of sex of students, the above table shows 

that 54 percent of the students were boys and 46 percent 

were girls. This sex ratio can be considered as a fairly 

good representation of the student population in Benin 

City. ~vhen this study was conducted, there v:ere 7,306 

boys and lJ., 540 girls enrolled in secondary schools in Benin 

City, this figure shows a ratio of 62 percent boys to J8 

percent firls in secondary schools in Benin City. 

Forty-eight percent of the students were fifteen years 

or under, 45 percent were between the ages of sixteen and 

seven-teen, while 7 percent were eighteen or older. 

Normally, most high school seniors fall v1i thin the age of 

seventeen since the official age for high school freshmen 

is twelve. From the table, students younger than seventeen 
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were over-represented as opposed to students eighteen years 

or older. 

Residence 

'Eighty-six percent of the students came from urban 

backgrounds, 10 percent were from tovms and a mere 4 per­

cent were from villages. The s&~ple was skewed in favor of 

urban students. This sample is somewhat unique since the 

Nigerian population is still predominantly rural. However, 

since Benin City is a metropolitan area catering to different 

populations of 'vorkers, this sample was not surprising. 

Number of Siblings 

A little over 90 percent (90.7 percent) of the students 

had more than two siblings. This sample represents large 

family patterns. Although no national figure for average 

family was available, one can safely assume that judging 

from an average Nigerian's love for a large family, the 

present sample seemed to reflect the characteristic of the 

general population. Seven percent of the students had one 

sibling, while 2.2 percent had no siblings. 

Father's Education 

Fifty percent of the students had fathers with uni­

versity degrees or National Certificate of Education. Again 

one can say that this figure was remarkably high._ No 

national or state figures on university educated persons 

were available. However, if one takes into consideration 

that three out of ten primary school graduates go to secondary 
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school, 1 the present sample was very high indeed. On the 

national level, 13 percent of 1_5-19 age group Ylere in 

secondary schools. 2 Eight percent of the fathers of students 

had no formal education. This figure should be considered 

lo-vv nationally if one takes into account that 17 percent 

of _5-14 age group, that is, children of elementary school 

age, were in schools in 1973.3 

Wether's Education 

Twenty percent of the mothers of the students had 

university education or had the National Certificate of 

Education. Although this figure appeared low compared with 

that of the fathers of students, it could be considered 

high by national standard. This study did not have 

relevant data about the ratio of women to men in higher 

education, studies conducted earlier by others gave a 

picture of the under-representation of women in university 

education. Beckett and O'Connell noted that: 

In terms of sex, male students are very greatly 
over-represented; only about 12 percent of the 
A.B.U. [Ah..rnadu Bello University] and 17 percent 

1r~id-western State of Nigeria, rv::-idwestern State Programme 
197_5-80 of the Third National Development Plan 197.5-SQ 
fHnistry of Economic Development, Benin City (Benin City: 
r~'iid-West IV:ass Communication Corporation, f;~ay 197 _5), p. _54. 

2Africa Economic Growth Trends. Statistics and Report 
:Ui vision: Office of Financial rr:anagement Bureau for Program 
and nanagement Services (Washington, D.C.: Agency for Inter­
national Development, August 1973), p. 12. 

3Ibid. 
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of the Nsukka Sample were women. Van den Berghe and 
Nuttney show that over the period 1948-1966 female 
students accounted for 11 percent of all students at 
Ibadan. . . . There was a gradual increase at 
Ibadan from less than five percent in the early 1950's 
to slightly more than 20 percent in 1966, but enroll­
ment statistics for 1973-74 at Ibadan indicate the 
proportion of women has dropped; in that year only a 4 little under 17 percent of the students were female. 

Thirty-nine percent of the mothers had secondary school 

education. This figure was hig•her than that of the fathers. 

The reason for this appeared to be that a high proportion 

of the mothers v;ere teache:cs, having attended teacher training 

institutions. Teaching is a career where women are highly 

represented in Nigeria. Seventeen percent of the mothers 

had no formal education. No current data on the national 

average of illiterate adult women were available; however, 

one suspects that the figure given here about the mothers 

in this sample should be considered low, nationally. 

Father's Occupation 

Forty-five percent of the fathers of students were in 

professional and managerial occupations, 55 percent were in 

skilled, semi-s1dlled and manual occunations. This per-

centage of fathers· rn professional and managerial occupations 

was very high compared with the national average of 2.3 

percent computed for adults in similar occupations. However, 

the source from where the data were obtained cautioned that 

the figures are unreliable, ", . . since only 639 establish-

ments reported and the figures did not include working 

4Beckett and O'Connell, Education and Power in Nigeria, p. 25. 
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proprietors, unpaid apprentices and unpaid family workers."5 

rrhe figure in this sample again was a reflection on the 

education of the fathers. 

Vother's Occupation 

Ten percent of the mothers were in professional 

and managerial occupations, while 90 percent were in skilled, 

semi-skilled and manual occupat.ions. The low percentage of 

mothers in professional and managerial catagory seemed to 

reflect the under-representation of women in higher education 

and consequently in high positions in the Nigerian occupa-

tional structure. 

A~alysis of the Data 

For the analysis of the data a simple level of analysis 

and interpretation was employed. The main instruments of 

analysis are two and three variable cross-tabulation and 

the use of chi-square statistics to determine the effects 

of the independent variables on aspirations. The variables 

of age, sex, socioeconomic status, residence of parents, 

faUJ.ily size, academic achievement, peer influence, and school 

quality served aG the independent variables. The dependent 

variables were educational and occupational aspirations. 

5Federal Office of Statistics, Lagos, Nigeria, Digest 
of Statistics Vol. 21, No. 4 (October 1969), p. 7. 
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Hypotheses to be Tested 

1. Age. Younger students will have higher educational 

and occupational aspirations than older students. 

2. Sex. Male students will have higher educational and 

occupational aspirations than female students. 

J. Father's Education. Students whose fathers have 

higher educational attainment will have higher educational 

aspirations than students whose fathers have low educational 

attainment. 

4. Father's Occuuation. Students whose fathers have 

high occupations will have higher occupational aspirations 

than students with fathers in low occupations. 

5. Mother's Education. Students whose mothers have 

high educational attainment will have higher educational 

aspirations than students whose mothers have low education. 

6. Yother's Occuuation. Students of high maternal 

occupations will have high occupational aspirations while 

students whose mothers have low occupations will have low 

occupational aspirations. 

7. Residence. S~udents who have parents living in 

cities will have higher educational and occupational aspi-

rations than students whose parents live in towns and 

villages. 

8. Family Size. Students who have fewer siblings will 

have higher educational and occupational aspirations than 

students with many siblings. 
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9. Best Friend (Peer). The educational and occu-

pational aspirations of best friends will be directly 

related to the student's educational and occupational 

aspirations. 

10. Academic Achievement. Student's academic achieve-

ment will be related to educational and occupational 

aspirations. 

11. School Quality. The quality of school attended 

by students will be related to educational and occupational 

aspirations. 

Operationalization of Cqnstructs 

Age of Students. Secondary school age in Nigeria 

ranges fro~ twelve to eighteen years. By the time students 

begin seco-r1d2.ry school some students are several years 

older than the normal age of twelve, while some are also 

younger than that age. Some schools, especially,the most 

prestigious ones in screening prospective students insist 

not only on high scholastic achievements but tend to prefer 

younger students. Thus students who are rejected in one 

school on account of age seek admission in other schools 

where age does not constitute a great obstacle for admission. 

It has been shown that students from high socioeconomic 

status background tend to be younger than students from low 

socioeconomic background, and that the older the student 

the less chances he has of entering a prestigious secondary 

school. This factor consequently affects the student's 
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6 future educational plans. Remi Clignet has pointed out 

that "although a majority of youngst.ers are able to enter 

post-primary structures, students must be both young and 

bright to enjoy the most rewarding educational fate-­

especially to join a lycee." 7 It is hypothesized that 

the younger a student the higher are his chances of going 

on to higher education. Since students enter secondary 

schools at the age of twelve and have to spend five years 

to complete their education, it is proposed that a student 

who was seventeen years or younger would be considered 

"young," any student above seventeen would be regarded as 

"old." 

Sex of Students. Sex of students was dichotomized 

into male and female to assist in determining if sex 

differences would be related to aspirations. 

Socioeconomic Status. Socioeconomic status of stu-

dents was measured by the educational levels attained by 

parents and also by parents' occupations. In industrialized 

societies a person's occupation is highly related to his 

level of education.- Studies on sbcial stratification and 

aspiration have used education and occupation as indices of 

6 See for example Paul Beckett and James O'Connell, 
Education and Power in Nigeria (New York: Africana Pub­
lishing Company, 1977}, pp:-24-25 and Remi Clignet, 
Liberty_and ~~9.uality in the Equc__s:!_;_-t_gpal Process (New York: 
John ~\Tiley & Sons, 1974), p. 232. 

7clignet, Liberty __ aD_<l_g9..~~1i_~y in the Educational 
_;process, p. 232. 
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. . t ...._ 8 SOClOeCODOffilC S avUS, Persons who have attained high 

education tend to have high occupation and income, while 

low educated persons tend to have low skilled jobs and low 

income. Nigerian society adopts the same paftern of 

measuring socioeconomic status as the industrialized 

societies. In Nigeria, the higher one's education, the 

better his occupation and income. This point has been men-

tioned earlier in this study. Nigerians who have a university 

education are in high occupations and earn incomes far in 

excess of the incomes of persons who have no university edu-

cation. Thus university education puts a person in an 

upper-middle class category in Nigeria. Holders of National 

Certificates of Education are regarded as professional but 

non-graduate teachers. These individuals attain three years 

of professional preparation beyond high school to teach in 

secondary schools and teacher training colleges. The incomes 

of these teachers compare favorably with those of university 

graduates. Hence this study regards those persons who have 

successfully attained university education or the National 

Certificate of Education as high in educational attain~ent. 

Higher School Certificate, that is, a two year program 

beyond high school, prepares students for direct entry to 

8Ronald f>1. Pavalko and David R. Bishop, "Socioeconomic 
Status and College Plans: A Study of Canadian High School 
Students," Sociology of Education J9 (Summer 1966) :29J. 
See also the suggestion of Joseph A. Kahl and James A. Davis, 
"A Comparison of Indexes of Socio-Economic Status,•• 
~me:r:_ican Sociological Review 20 (June 1955) :J21. 
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the University. Students who successfully co~plete this 

progr;:un but are unable to go for higher education are 

er:tployed in the public and private sectors in medium level 

occupations such as high school teachers and executive 

officers. "econdary school education prepares a person for 

medium level jobs in the civil service and private sectors 

of the labor force. On c omplet·i on of high school, students 

are employed as primary school teachers and clerical 

officers in govc-::rnment and private sectors. Persons who 

have prin:ary school education have very low skills. They 

are c;rnployed in semi-skilled jobs such as messcmgers 1 uns1dlled 

laborers 1 secv.ri ty guards. It is difficult at this point in 

Iiigeria for persons without forrnal education to find jobs. 

l{ost persons in this category are usually self -empJoyed farmers 

and far;n hands. This study ranl{:3 persons 'Nith primary school 

education or no formal education as low in education and semi­

skilled and unskilled a."1d manual workers in the labor force. 

Academic Achievement. The writer had no access to the 

academic records of students. In order to obt2.in information 

on students' academic standing, questions were developed ·which 

were meant to serve as indicators of students' academic 

standing. The first indicator was the finaJ, grade the 

students ob-!.:;2-ined in the Primary School Leaving Certificate 

examination. The grades were broken down into A for excellent, 

B for ordinary pass and F for fail, as is the standard grading 

system in Nigeria. Secondly, each student answered the 
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question vrhether he or she has repeated any grade in 

secondary school. Those who answered "yes" were asked to 

identify the classes repeated. It was believed that 

repeating a class could be an indication of poor academic 

achievement. Thirdly, students were asked, considering 

their present academic performance, to indicate the grades 

they hoped to make at the School Certificate examination 

which all senior students take to graduate from high school. 

The grades were broken dovm into five categories according 

to the grading system of the West African Examinations 

Council, the body that conducts the examinations: Grade I 

for excellent, Grade II for good, Grade III for Pass, 

General Cer·tificate of ·sduca:tion (G. C. E.) for weak pass 

and F for fail. 

Peer Influence. The best friend of the student served 

as his peer. Each student was asked to identify who his/ 

her best friend was, his/her class (grade level) in school 

and the best friend's parents educational levels and occu­

pations. Furthermore, each student was also asked what the 

educational and occupational aspirations of the best friend 

were. These questions were meant to shed some light on 

similarity or difference in aspirations between a given 

student and his best friend. Background similarity or 

difference of student and his best friend measured by the 

education and occupation of parents will be compared. 

School Quality. The schools under study were selected 
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on account of different characteristics which they exhibit. 

'l'he year the schools were founded was one such character-

. +. 
:LS vlC, Some schools are older than others and as such 

have better established academic traditions than the 

younger schools. Another factor considered was the 

agencies under which the schools were initially established. 

Before the 1973 government tak~-over of all schools in 

Bendel State, there were various school agencies: the 

government, the Roman Catholic church, different Protestant 

churches, local government agencies and private citizens. 

This study traced back the previous agencies of these 

schools because in the past they offered varying quality 

of education to students. Ranked in order of social pres-

tige and the quality of their programs were the government 

schools, the Roman Catholic Schools, protestant schools, 

local government schools and private schools operated by 

individual citizens and groups. ~ven though all. schools 

are nmv under the aegis of the goverD.t-nent, the schools 

still retain the prestige and quality of the programs they 

had in the past. Thus admission to more prestigious schools 

is very competitive. In :fact, about the top ten percent 

of students who pass the Co~mon Sntrance examination to 

secondary school are offered plac8s in these schools. Stu-

dents who fail to gain admission to prestigious schools, 

especially because of low scores, settle for less pres-

tigious schools. Although all secondary schools in Nigeria 
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have the same programs and prepare students for the same 

external examinations for graduation from high school, the 

quality of the teaching staff and facilities vary from 

school to school. Most schools in urban areas have better 

qualified and experienced staff than so~e schools in 

rural areas. Some teachers prefer to teach in urban cen-

ters and resent being sent to rural areas where amenities 

and extra-curricular activities are minimal. Young 

teachers dislike the monotony of rural life, and for the 

ambitious teachers, urban centers offer opportunities for 

social and economic contacts they need to move ahead. 

Govermnent fringe benefits and allowance aimed at encouraging 

teachers to work in rural areas have not been very successful. 

There is a great turnover of the teaching staff in rural 

schools every year. Although the schools under study are 

all in the city, we suspect that some are better staffed 

and equipped than others, and this difference will affect 

the quality 6f the students. 

Family Size. Family size refers to the number of 

children in the family. The average Nigerian family is 

large, that is, with more than two children. There is yet 

no standard measurement of family size accepted in Nigeria 

because the traditional value attached to having many 

children still persists along with the modern value of 

limiting family size. However, the importance of having 

few children cannot now be overlooked since parents realize 
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the necessity of giving their children the best education. 

~ith the increasing cost of education one would suspect 

that the fewer the children the better the chances of their 

obtaining a good education. Moreover, if birth order in 

a large family is taken into consideration, it would appear 

that the first child has a better chance than the other 

siblings in getting higher education. It is not uncommon 

in Nigeria for parents to educate the first child on the 

understanding that he or she would also help to train the 

other children. 

Residence. Residence is defined as the geographical 

location where the parents of the students live. Residence 

falls into three categories: village, tovm and city. The 

students were asked to give the names of the places where 

the parents live. Most of the places named were known to 

the writer, other places not familiar were checked out on 

the map o:f Nigeria. ~orne factors were taken into consid-

eration in categorizing the places into village, tovm and 

city. One main factor was the size of the population. 

Urbanologists have consistently mentioned population as a 

distinguishing factor between urban and rural areas. Mabogunje 

has noted that "the proportion of the population increases 

with the size of the city."9 Quinn has also observed that 

9 Akin L. ~!.abogunje, Urbal'}izati on in Nigeria (Ne1u York~ 
Africana Publishing Corporation, 1968), p. 149. 



83 

"the size of the population distinguishes cities from 

rural communities." 10 

In terms of population, some places regarded as urban 

areas in Nigeria are less than 50,000. Fifty thousand, 

though arbitrary, has been suggested here as the base 

population of a city. For practical purposes in this 

study, a place was ranked as a city if it was up to 20,000 

in population, a place with 10,000 inhabitants was regarded 

as a town, while other areas with less than 10,000 inhab-

itants were ranked as villages. The population of the 

places named by the students was checked from the Nigerian 

census data of 1963. The data are the ones in use since 

the 1973 census was nqt accepted by the Nigerian government. 

Another factor considered in distinguishing village, 

town and city was the level of diversification of occu-

pation. Writers have noted that urban areas tend to have 

high levels of diversity of occupation in contrast to low 

levels of diversification of labor in rural areas. According 

to Quinn, "the population size of urban as contrasted with 

rural.communities depends, in part, on different space 

requirements for non-agricultural and agricultural occupa­

tions."11 Mabogunje made the same observation: "the true 

urban centers are those where people are employed largely 

10James A. Quinn, Urban Sociology (New York: American 
Book Company, 1955), p. 18. 

11Ibid. 
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• • lt l +• •L• ,12 1n non-agr1cu ura aCvlVl-t..les.' 

Furthermore, places were categorized according to the 

nature of social services and amenities available to them. 

~ocial services such as hospitals, electricity, pipe-

borne \vater, fire services, good highways were considered. 1 3 

These services were available to political and administrative 

areas during the colonial gove:r:nment. These areas drew large 

populations from rural areas and later assuJned urban status. 

It is hypothesized that students who live in urban 

areas with parents are more likely to be exposed to a 

variety of opportunities for future career and educational 

goals than their counterparts in rural areas. Thus we 

would expect students who live in urban areas to have higher 

aspirations than students who come from rural backgrounds. 

Since an urtan area usually serves the function as a center 

of information, as a source of social and economic con-

tacts and activities for various groups, it is likely to 

be vital in terms of educational and occupational infor-

mation and guidance for students, r."oreover, students in 

urban centers have more access to industries-for wod< study 

programs than students in rural areas. But again because 

the students in our study attended urban schools, it is 

suspected that residence of parents of students will have 

12v:abogunje, Urbanization in Nigeria, p. 149. 

1 3Ib5_d,, p. 114. 
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an effect. Students fro'fh rural areas are less likely to 

have good contact in the city as they usually return to 

the rural areas when schools are not in session. whereas 

students whose parents live in the urban areas have un­

broJ~:en chain of contact with educatio!lal and employment 

instututions. 

Il'leasur~___Qf_Aspi!'_ations 

The dependent variables for the study were educational 

and occupational aspirations. The level of educational 

aspiration was determined by whether the student aspired 

to university education or below it. Thus a student who 

planned to t.ave a uniyersity education or more than that 

ten years from now would be regarded as having high educa­

tional aspiration. A student who aspired to less than 

university education for the same time span wbuld be con­

sidered as low in aspiration. 

Occupational aspiration measures were developed from 

the answers of the students as to what occupations they 

would like to be in ten years from now. irle assUlrted that 

barring financial and other obstacles. an above-average 

student would have attained his university degree and 

settled down to a permanent job ten years after high school. 

The responses to this question about occupation were 

assigned actual or interpolated Treiman's occupational 
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"V' ~, ro·>-l" go val''"'~ pJ. c. 0 v - ~ - l.l \:. i:> • Students who aspired to occupation 

equal to or higher than high school teacher were considered 

as having high occupational aspiration; those ::;tudents who 

chose occupations lower thg_n high school teaching were 

considered low in occupational aspiration. 

Since education is a good index of a person's occupa-

tional status, the study for convenience, broke down 

occupational status into three categories, namely: 

(1) Upper-middle class category--one who has college 

education and above that, especially one who is a profes-

sional for exanple a'doctor, a lmvyer, top level civil 

servant, and a business executive in any large corporation. 

(2) Eiddle-class category--one who has a college 

degree but in a teaching and/or administrative position, one 

with Higher School Certificate and/or high school certificate 

in government or private sector, medium level businessman, 

nurse and related para-professional. 

( 3) ';Jorking-clar3s category--one with grade school edu-

cation or some years of grade school or no formal education. 

Under this cate::;ory would be a s1cilled or serrri-skilled 

worker in public and private sector, for example, foreman, 

messenger, farmers, fishermen, etc. 

14Donald J. ~.,reiman, Occuuational Prestige in Com-
l?.arative Persnectives (New York: Academic Press, 1977). ·__::_-.::.....:..;::c..:.; __ _ 
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An effort was made to stay as close as possible to 

the standard measures of occupational prestige in ·,·Jestern 

societies, while borrowing from rreasures which have been 

developed for Nigerian and Ghanian societies. Several 

sources have provided occupational prestige rankings for 

Western and non-Western societies. The most recent source 

is 'I'reiman' s Occupational prestige i"!f Comi?_?.rati ve Per_§_l?.§:_C-

tives which dealt with perceived prestige rankings and 

ratings in Western and non-Western cultures. Treiman 

suggested that "since the countries for which prestige 

data are available are reasonably representative of the 

world's nations, the oonclusions of this analysis can be 

viewed as a valid description of the 'Norld pattern--

provided of course that the quality of the data can be 

shown to be adequate. ,.l5 'I'he occupational prestige scale 

developed by the National Opinion Research Center (NORC) 

in the 1940's has been a useful source of reference. 16 

However, writers who have conducted studies of occupational 

prestige in Africa have observed high correlations of 

occupational prestige ranking in non-industrial and modern 

industrial societies. Armer, for instance, studied the 

perceived prestige of occupations among teenage boys in 

1 5r bid . , p . 3 o . 
16national Opinion Research Center, "Jobs and Occupa-

tions: I\ Popular Evaluation," Opinion :News 9(September 19lJ-7):J-lJ. 
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Kana, Nigeria. Armer noted that the respondents had high 

prestige scores which v1ere in agreen:ent with prestige 

rating or NORC. 17 In emphasizing this similarity in 

prestige rating Armer observed: 

Occupational prestige evaluations of Kana sub­
samples differing in educational status and 
subjective modernity are found to correlate 
highly with each other and with NORC evaluations. 
This was found despite the tradition-oriented 
character of Hausa society and the lack of close 
comparability in occupational titles. The evi­
dence suggests that previously reported high 
correlations between industrial society prestige 
structures and prestige evaluations of samples in 
traditional non-industrial societies cannot be 
attributed to sa.Y!1pling bias favoring students or 
"~'lesternized" segments of the population. 'l1hese 
findings further weaken the claim that a dis­
tinctive and uniform occupational prestige 
structure iE> associated with the ind.l.!.strial 
system or modernization in general.11i 

Hodge et al have also noted that a common occupational 

pr2stige ranking obtains in the same degree in different 

soci2ties whether they are industrialized or non-

. d t . 1' d 19 ln us·rla lZe . In another African study, Foster 

observed the marked similarity in ranking of occupations 

by Ghanian students and occupational prestige ranking in 

l7 J. r::ichael Armer, "Intersociety and Intrasociety 
Correlations of Occupational Prestige," American Journal 
of_S_9cio_:J:~gx 74(July 1968) :35· 

18Ib. , lQ. 

l9Robart W. Hodge, Donald J. Treiman, and Peter H. 
Rossi, "A Co;nparative Study of Occupational Prestige," Class, 
Status and Power, 2nd ed., Reinhard Bendix and Sevmour 
ffartfnLipset -Teds.) (New Yorlr: Free Press, 1966) ~, pp. 309-321. 
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However, there is a great similarity 

in prestige ranldng in both societies and this vwuld make 

possible a meaningful analysis and interpretation of the 

data which follow in the next section. 
--------------

20Philip Foster, Education and Social Change in 
Ghana (Chicago: The University of Chicago Press, 1965), pp. 272-273· 



CHAPTER IV 

PRESEN'rA'riON AND ANALYSIS OF THE DATA 

The major purpose of this study was to determine 

whether there were significant relationships between cer­

tain social characteristics of students and educational 

and occupational aspirations. Social characteristics 

were determined through demographic data compiled on the 

students. Educational and occupational aspirations were 

measured through the answers of the students about levels 

of education and occupations they would like to have 

attained ten years from now, that is, after graduating 

from high school. The levels of education and occupational 

aspirations were coded Educational Aspiration ONE and 

Occupational Aspiration ONE, the purpose of which was to 

distinguish between ideal and realistic aspirations. For 

ideal expectations, the students were asked, barring any 

problem whatever, to state what educational and occupational 

levels they would like to have attained ten years from now. 

Another level of occupation was coded Occupational Aspira­

tion Tl!VO to determine realistically what the students• 

aspirations were. In other words, the respondents were 

asked: "Assuming you are unable to go beyond your present 

level of education, what occupations would you like to 

enter after high school?" 

90 
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Occupations listed in the variable Occupational Aspi­

ration ONE comprised of high level professional, managerial 

and civil service jobs which university graduates normally 

hold; and medium-level occupations such as teaching in 

secondary and primary school, civil service jobs of exec­

utive and administrative grades, and clerical positions in 

the public and private sectors .of the work force. These 

latter positions are usually held by high schooi graduates 

with and without years of experience. However, some teachers 

and administrative personnel in secondary schools are 

normally university trained. 

It was expected that if there were no obstacles, a 

student who works hard should be able to attain a university 

degree ten years after high school and settle down to a 

permanent job. Occupational Aspiration TWO listed jobs 

which high school graduates usually get, such as clerical 

office jobs, primary school teaching, secondary school 

teaching for some brilliant students, nursing and sales in 

private business enter~ises. 

Important variables reflecting students' backgro~nds 

were tested to determine their relationships with educational 

and occupational aspirations. The variables were mostly 

demographic. The hypotheses, as indicated in the last 

chapter, were tested by the use of two variable cross­

tabulations. The presentation of the tables and results 

now follows. 
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Educational Aspiration 

Sex: It was hypothesized that there will be a 

relationship between sex of students and educational plans; 

that is, that boys will have higher educational aspira­

tion than girls. There was no significant difference 

in educational aspiration between boys and girls in the 

study (X 2 =-=4.ol~, df=4, P=NS). 1r{hile 5J.5 percent of the 

boys aspired to university education, 43 :percent of the 

girls had similar educational plans. However, 53.6 per­

cent of the girls desired post-graduate education, whereas 

45.5 percent of the boys had ambition for the same level 

of education. The number of boys and girls who said they 

wanted less than university education was small, although 

more girls than boys were in this category, that is, J.6 

percent and one percent,respectively. 

This similarity in aspiration between boys and girls 

in the sample, though not expected, was not surprising. 

One can say, judging from this result, that ideally both 

boys and girl.s have almost equal aspirations for higher 

education. In reality·the picture might be different. 

Studies have shown that girls are under-represented in 

higher education in Nigeria. 1 One suspects that a growing 

interest in higher education by girls can be attributed to 

1Beckett and O'Connell, Education and Power in 
Nigeria, p. 25. 
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TABLE 2 

PERCEN'TAGE DISTRIBUTION 011' THE EDUCATIONAL 
A~)PIRATION OF RESPONDENTS BY SEX 

Sex of Respondents 
Educational 
Aspiration Male Female 

Post-graduate 
education 45.5(45) 53.6(45) 

University 53.5(53) 42.8(36) 

HSC 1.0(1) 1.2(1) 

Secondary 
school 0.0(0) 1.2(1) 

Other 
(unspecified) 0.0(0) 1.2(1) 

Total 

49.2(90) 

48.6(89) 

1.2(2) 

0.5(1) 

0.5(1) 

Total 100.0(99) 100.0(84) 100.0(183) 
2 X =4.04, df=4. P=NS, C=0.15 
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the encouragement given to female education in recent 

years by different state governments of Nigeria and to the 

growing importance many parents now attach to the educa­

tion of their children regardless of sex. In the past, 

parents tended to give preference to the education of 

their male children to that of their daughters. Imoagene 

has noted a positive trend in which parents, especially 

professionals, want nothing less than university education 

for their sons and daughters. 2 Later in the analysis, the 

relationships between parents' education and occupations 

and the educational aspiration of the students will be 

examined. An important point that must be made at this 

stage of the analysis of the data concerns post-graduate 

education. To be sure, post-graduate education involves 

a long-range plan and consideration. At the high school 

level very few students can be said to think seriously about 

post-graduate education. Those students that do so, it 

seems to this writer, can be regarded as merely fantasizing 

about such education. The immediate plans of high school 

seniors should be about university education. For this 

reason aspiration to university education has been the 

main focus of the analysis of educational aspiration, while 

aspiration to post-graduate education was not given a 

close scrutiny. 

2Imoagene, Social f!iobility in Emergent Society, p. 282. 
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As:;e: It was hypothc:;sized that tnere will be an 

as~'ociation between age and educatiol!2.l aspiration. It 

r.ras expected that "younger" students ;·;ill have higher edu-

cational. aspiration than "older" students. Students who 

·::ere seventeen years and under were considered "young," 

vthile students v1ho were eighteen or aoove eighteen were 

regarded as "old." The criterion for t!'j. s categorization 

was based on the fact that the official age for entry into 

secondary school is twelve. Since secondary education 

takes five years, it was decided that students seventeen 

years or under were within the official high school aget 

while students more than seventeen were regarded as gradu-

ating late from high school. Students who indicated they 

wanted no less than university education ten years after 

high school were regarded as having high educational 

aspiration. Students who stated that they hoped to have 

less than university education were considered low in 

educational aspiration. 

'I' able 3 shovm that the hypothesis 'Nas not supported. 

There was no significant differEmce betv1een age of students 

2.nd educational aspiration (X2'+19.07, df=16, P=NS). 

Regardle s~-, of age, the rna jori ty of the students ent•2r-

tained high educational ambitions. 1.;.9.7 percent of the 

students had desire for post-graduate studies, ·while 48.1 

v~rcent v1antc~d no less than university education. Less 

than 3 percent of the students aspired to education below 



:2ducational 
l\.spiration 

Post-graduate 
education 

University 

1-LSC 

Secondary 
school 

Other 
(unspecified) 

Total 

Tfli'IIJE 3 

PERr~TT'~Ac·,~ DISS:RIBU'.T:I ON OF Tl-ill EDUCATIONAL 
ASPIRN2ION 0? RESPONDENTS BY AGE 

14 Years 
and Under 

l~L~ • 1 ( 15) 

55.9(19) 

0.0(0) 

0.0(0) 

0.0(0) 

100. 0( Jl~) 

Age of Respondents 

15 Years 16 Years 17 Years 

59.6(31) 50.0(25) J" "''12' J • J\ I 

40. 4-( 21) 4-8. 0( 24) 56.J(18) 

0.0(0) 0.0(0) J.1(1) 

0.0(0) 0.0(0) J .1 (l) 

0.0(0) 2.0(1) 0.0(0) 

100.0(52) 100.0(50)' 100.0(32) 
? 

x-=19.07, df~16, P=~S, C=O.J1 

18 Years 
and Over 

5J.8(7) 

J8.5(5) 

7.7(1) 

0.0(0) 

0.0(0) 

100.0(13) 

Total 

I 49.7(90) 

I 1~8 .1 ( 87) 

I 1.1(2) 
I 

I ,- 'I J ) 0. :J5\ -

I 0.55(1) 

I 1oo.o(1s1) 

'-0 
0'\ 
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univo~sity. There ~as no consistent pattern in aspiration 

:u::ong the different age categories. 1.'Jhile 56 percent of 

th2 students fourteen years and under desired university 

education, 40 percent of 15 year olds and hB percent of 

olds aspired to the SCl.mr~ education. Also, 56 per-

c·:;nt of sev(~nteen year old students and 38. 5 percent of 

the students eighteen years and. over wanted university 

education. Hov1ever, it '.Vas only among older students that 

rc~spondents aspired to less than university education, but 

the perc;:;ntage '<'.'as too sma1l for statistical sie;nificance. 

Three p3rcent of 17 year old students ~~nted Eigher School 

Certificate, another three percent indicated they would not 

go beyond secondary education. Eight percent of the stu-

dents 18 years and over aspired to Higher School Certificate. 

This lack of difference between age and educational 

aspiration is supported by Beckett and O'Connell who have 

sh01.vn that many Nigerian students obtain university educa-

tion at advanced age because rrost of them, for financial 

reasons, interrupt their studies several times.J ~oreover, 

op};ortun..-1. ties for higher education accorded to all students 

rc~ardlcss of age appears to be another factor. Besides, 

there were very few students (N=13) v1ho were eighteen years 

or over. 

313eckett and O'Connell, Education and Power in 
]\'l. ,.~""r~ a .,.., 2li :..· r,t .J.... ' lJ· .. i". 
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Father's Education: One of the indices of socio-

economic status in this study was father's educational 

level which was hypothesized to be associated with educa-

tional aspiration of students. It was predicted that 

students whose fathers have high education, that is, at 

least university education will have high educational 

aspiration. The chi-square analysis was statistically 

significant, although the relationship between father's 

education and student's educational aspiration was weak. 
2 (X =48.4, df=28, P<.05). A little more than 42 percent 

of the fathers of students in the sample had university 

education. Forty-eight percent of the students that have 

university educated fathers aspired to the same level of 

education. Sixty-nine percent of the students whose fathers 

had National Certificates of Education, an educational 

qualification next to a university degree, expressed hopes 

to obtain university education. 41.? percent of students 

with fathers who possessed Higher School Certificates had 

university ambition, while 4).8 percent of students whose 

fathers had primary school education expressed similar 

interests in university education. Significantly, 46.7 

percent of the students of illiterate fathers said they 

would like to have obtained university education ten years 

after graduating from high school. Thus, there was no 

consistent differential pattern in educational aspiration 

between students of well-educated and poorly-educated 



Edu·ca ti onal 
Aspiration 

Post-graduate 
education 

University 

HSC 

Secondary 
school 

Other 

Uni-

'rABLE 4 

PERCENTAGE DISTRIBUTION OF STUDENT' EDUCATIONAL 
ASPIRATION BY FATHER'S EDUCATION 

Father's Education 
Secondary Primary No edu- No 

, 

versity NCE HSC School Other School cation answer rrotal 

51~ 9( 40) 30.8(4) 41.7(5) 51.7(15) 44.4(8) 56.3(9) 46.7(7) 66.7(2)1 49.2(90) 

48.1 ( 37) 69.2(9) 41. 7( 5) If/.[-. 8( 13) 55.6(10) 43.8(7) 46.7(7) 33.3(1) I 48.6(89)1 

0.0(0) 0.0(0) 16.7(2) 0.0(0) 0.0(0) 0.0(0) 0.0(0) o.o(o)l 1.1(2) 

o.o(o) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 6.7(1) o.o(o) I 0.5(:1.) 

(unspecified) 0.0(0) 0.0(0) 0.0(0) 3.4(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) I 0.5(1) 
I 
I 

T o tal 1 0 0 . o ( 7 7 ) 1 0 0 . o ( 13) 1 0 o • 1 ( 12 ) 9 9 • 9 ( 2 9 ) 1 0 o . 0 ( 18 ) 1 0 o . 1 ( 16 ) 1 o o . 1 ( 15) 1 0 0 . 0 ( 3 ) 11 0 0 . o ( 18 3 

X2=48.41, df=28, P=O.OO, C=0.46 

\.() 
\.() 
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fathers. This finding confirms Foster's observation in 

his Ghanian study where he noted that children of illiterate 

parents had the same level of educational aspiration as 

children of professionals and high ranking officials. 4 

The same pattern of educational ambition· shown by 

students regardless of fathers' educational attainment 

was also observed when mother's education was compared 

with students' educational aspiration. Sixty-one _percent 

of the students whose mothers had university education 

aspired to the same education, while 57.1 percent with 

mothers who obtained National Certificate of Education 

declared interest in university education. Students whose 

mothers had medium level education, that is, attended 

secondary school and/or teacher training showed a fairly 

high educational ambition. 53.2 percent of the students 

in this category planned to obtain university education. 

Again, students with poorly educated and illiterate mothers 

showed comparably high educational aspiration. While 56 

percent of the students whose mothers had primary school 

education planned to :att.end ~university' 45_~·2 perceht of 

the students of illiterate mothers had similar plans. This 

result tends to support further the claims of no relation­

ship between parents' education and children's edu'cational 

aspiration runong African students of different social 

4Foster, "Secondary School and Social Mobility in 
Ghana , " p . 16 9 • 
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Total 

, 
TABLE 5 

PERCENTAGE DISTRIBUTATION OF STUDENTS' EDUCATIONAL 
ASPIRATION BY MOTHER'S EDUCATION 

----·---· -~--- ---------- --------------

I Mother's Education 
i 

Uni- Secondary Primary ·No edu- No 
varsity NCE HSC School Other School cation answer I Total 

39.1(9) 42~9(6) 66.7(6) 4-3.5(27) 77.8(14) 44.0{11) 51.6(16) 100.0(1)1 49.2(90 

60.9(14) 57.1(8) 22.2(2) 53.2(33) 22.2(4) 56. 0( 14) 45.2(14) 
I 

o.o(o)! 48.6(89 

0.0(0) 0.0(0) 0.0(0) 3.2(2) 0.0(0) 0.0(0) 0.0(0) o.o(o)! 1.1(2) 

0.0(0) 0.0(0) 0.0(0) 0.0(0) 0. 0( 0) 0.0(0) J.2(1) 0.0(0)1 0.5(1) 

0.0(0) 0.0(0) 11.1(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.5(1) 

100,0(23) 100.0(14) 100.0(9) 99.9(62) 100.0(18) 100.0(25) 100.0(31) 100.0(1) 100.0(18 

2 X =39.27, df=28, P=NS, C=0.42 

~ 
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backgrounds. Foster attributed this lack of relation-

ship between socioeconomic status and aspiration to the 

"fluidity" of the social system of African societies. 5 

It appears that, ideally, most students wanted higher 

education regardless of family background and resources. 

father's Occupation: Another measure used for the 

socioeconomic status of the student was the occupations 

of parents. It was predicted that students whose parents 

had high status occupations, that is, professional and 

top managerial occupations, will have higher educational 

ambitions than children of parents in low occupations. 

Low occupations were measured by whether parents were 

employed in semi-skilled, manual and unskilled occupations. 

The result in Table 6 showed no relationship between 

father's occupation and student's educational plans. The 

chi-square (X2=J8.7J, df=28, P=NS) was not statistically 

significant. No consistent pattern was observed. 56.8 

percent of children of professional and business executives, 

~nd 31 percent of children of fathers in managerial occupa­

tions plar>..ned to obtain university education. 59.2 per­

cent of respondents whose fathers were secondary school 

teachers also aspired to university education. Signifi­

cantly, children of fathers in low occupations showed high 

educational aspiration. While 70 percent of children of 

5Foster, Ibid. 
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University 
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Total 

TABLE 6 

PERCENTAGE DISTRIBUTION OF STUDENTS' EDUCATIONAL 
ASPIRATION BY FATHER'S OCCUPATION 

Professional/ 
Business Business 
Executive Manager 

43.2(16) 66.7(28) 

56.8(21) 31.-0(13) 

0.0(0) 0.0(0) 

0.0(0) 0 •. o ( 0) 

0.0(0) 2.4(1) 

Father's Occupation 
Secondary Primary 

School School Sales/ 
Teacher Teacher Clerical 

38.8(19) 66.7(12) 66.7(2) 

59.2(29) 33.3(6) 3J.J(1) 

2.0(1) 0.0(0) 0.0(0) 

0.0(0) 0.0(0) 0.0(0) 

o.o(o) 0.0(0) 0.0(0) 

Domestic 
tvorker 

30.0(3) 

70.0(7) 

0.0(0) 

0.0(0) 

0.0(0) 

Farmer/ 
Carpenter 

50.0(8) 

4J.8(?) 

0.0(0) 

6.J(1) 

0.0(0) 

No 
Answe Total 

2 5. o ( 2) I 49. 2 < 90) 

62. 5( 5) 148. 6( 89) 

12.5(1) I 1.1(2) 

o.o(o) I 0.5(1) 

o.o(o) I 0.5(1) 

100.0(37) 100 • .1(1+2) 100.0(49) 100.0(18) 100.0(3) 100.0(10) 100.1(16) 100.0(8) !100.0(183) 

2 X =38.73, df=28, P=NS, C=0.42 

....... 
0 
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domestic workers such as cooks, gardeners, and drivers had 

plans for university, 43.8 percent of children of farmers 

and carpenters expressed similar aspiration. 

One would have expected children of professionals 

to show a much substantial higher aspiration than children 

of fathers in lower professions, for example, children of 

secondary school teachers. Although the aspiration of 

children of professionals was high, the aspiration of 

children of secondary school teachers was also high and 

even a little higher. Children whose fathers were profes­

sionals accounted for 20 percent of the total sample, 

while children of secondary school teachers represented 

26.8 perce~t of the sample. Perhaps this difference 

between the aspiration of children of professionals and 

secondary school teachers might be due to the difference 

in the sample of both occupational categories. Moreover, 

the aspiration of children of secondary school teachers 

might not be surprising. A good number of secondary school 

teachers have university education. Thus one suspects that 

children of these teachers might have been exposed to a 

good academic environment and encouraged by their fathers 

to obtain higher education as children of professionals. 

Mother's Occupation. The same pattern of scores 

as in the case of fathers was observed when students' 

educational aspiration was compared with their mothers' 

education. However, few mothers (1.1 percent) were in 
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TABLE 7 

PERCENTAGE DISTRIBUTION OF STUDENTS' EDUCATIONAL 
ASPIRATION BY MOTHER'S OCCUPATION 

Professional/ 
Mother·' s Occupation 

Secondary Primary 
School School Sales/ Domestic Business Business 

Executive Manager Teacher Teacher Clerical Worker 

50.0(1) 66.7(10) 48.5(33) 38. 2 ( 13) 100. 0 ( 3) . 44. 4( 12) 

50.0(1) 33.3(5) 50.0(34) 58.8(20) 0.0(0) 55.6(15) 

0.0(0) o.o(o) 0.0(0) 2.9(1) 0.0(0) O.O(G) 

0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 

0.0(0) 0.0(0) 1.5(1) 0.0(0) 0.0(0) 0.0(0) 

100.0(2) 100.0(15) 100.0(68) 99.9(34) 100.0(3) 100.0(27) 

2 X =J4.23, df=28, P=NS, C=0.40 

Farmer/ No 
Carpenter Answer Total 

46.4(13) 83.3(5) 49.2(90) 

50.0(14) 0.0(0) 48.6(89) 

0.0(0) 16.7(1) I 1.1(2) 

J.6(1) o.o(o) I 0.5(1) 

0.0(0) o.o(o) I 0.5(1) 

100.0(28) 100.0(6) 1100 (183) 

..... 
0 
'-" 
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professional and executive occupations and 8.2 percent 

in managerial occupations. The great bulk of mothers of 

students were in teaching professions in secondary and 

primary schools. Fifty percent of students with mothers 

teaching in secondary school, and 58.8 percent of the 

students whose mothers were primary school teachers planned 

to have university education. ·children whose mothers 

were in domestic work and farming occupations expressed 

high educational ambitions. 56.6 percent of students with 

mothers in domestic work (full-time housewives, waitresses, 

cooks, etc.) have ambition for university education, whereas 

50 percent of students whose mothers were farmers wanted 

university education. It is obvious from the results 

that most of the students, regardless of the occupations 

of parents, wanted nothing less than university education. 

One can surmise that this high level of educational aspi-

ration is indicative of the awareness of the students of 

the benefits of university education in contemporary 

Nigerian society. For students whose parents have high 

education and occupations, education was a means to maintain 

the family social status, whereas for students of low edu-

cated parents in low occupations, education appeared as a 

means for upward mobility. 

Residence: It was hypothesized that residence of 

students will be related to educational aspiration. It 

was predicted that students from cities will have greater 
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PERCENTAGE DISTRIBUr~'ION OF THE EDUC.:1TIONAI, ASPIRATION 
OF R:CSPOinJEN~l'S BY PLACE 0? RESIDENCE 

_____ , __________ , ________________ _ 
Educational 
Aspiration 

Post-graduate 
education 

University 

HSC 

Secondary 
school 

Other 
( 1 I Cl a ~ -Ct! } ) l.L"-'p~ c _ _,_ _,_ e C 

Total 

City r_;•ovm Village Total 

49.0(?7) l~-h.l-J-(8) 62.5(5) l:-9. 2 ( 90) 

h9.0(77) 55.6(10 25.0(2) LJ-8, 6( 89) 

1.J(2) 0.0(0) 0.0(0) 1.1(2) 

0.0(0) 0.0(0) 12.5(1) 0.5(1) 

0.6(1) 0.0(0) 0.0(0) 0.5(1) 

99.9(157) 100.0(18) 100.0(8) 100.0(183) 

x 2 =2J.8l~, df=8, :?=0.002, 
·c==o. JLr 
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educational ambition than their counterparts from towns 

and villages. The chi-square was statistically significant 
2 (X =2).8, df=8, P=.OO). However, students of city back-

ground were disproportionately over-represented. This 

group accounted for 85.8 percent of the respondents. 

Residence did not significantly affect students' educational 

plans. Forty-nine percent of respondents from urban areas 

expressed desire for university education, whereas 56 

percent of students from towns and 25 percent of students 

of village background had university plans. An explanation 

for this lack of difference in educational plans between 

students from urban backgrounds and students from rural 

areas seemed to be that the students in the sample were 

all attending urban secondary schools. Exposure to an 

urban environment and the opportunities accorded well-

educated persons cannot be discounted as sources of educa-

tional inspiration for the students. An inclusion of schools 

in rural areas might help shed more light on the influence 

of residence on educational plans of adolescents. 

Family size: Studies have shown that size of family 

is related to educational and occupational attainment. 

Small size f&~ilies with small numbers of children tend 

to achieve higher occupational status than large size 

families. 6 It was therefore predicted in this study that 

6Blau and Duncan, 'I' he American Occupational Structure, 
p. 298. 
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students vlith fewer siblings will have higher educational 

aspiration than those with many siblings. Students with 

two or less than two siblings were regarded as coming from 

small families, while students who had more than two sib­

lings were regarded as having large families. 'llhe table 

shows (Table 9) that the greatest proportion of the sample 

came from families of more than. two siblings. Thus edu­

cational aspiration for ·this category of the respondents 

was high. 51.9 percent of these students planned for 

university education, whereas 42.9 percent of students 

with one sibling and 25 percent of students with no sib­

lings had similar educational plans. Since the study 

allowed the students to fantasize as to the level of edu­

cation they would like to attain without serious consid­

eration to the reality of the cost of such education, the 

result reported here perhaps might not be surprising. In 

other words, ideally, the students, regardless of the 

number of brothers and sisters in the family, wanted uni­

versity education. However, if attending university is 

translated into reality in terms of financial costs, it 

is doubtful that actual attendance among students from 

large families would be as high as expressed intentions. 

A follow-up study of the students some years from now 

will help to determine in reality students from small and 

large size families who will actually enroll in university. 

The hypothesis that students from small size families 
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TABLE 9 

PERCENTAGE DISTRIBUTION OF STUDENTs• EDUCATIONAL 
ASPIRATIOfT BY NID/lBER OF SIBLINGS 

No One Two More Than 
Siblings Sibling Siblings Two Siblings 

50.0(2) 57 .1 ( l..j.) 8J.J(5) 47.9(79) 

25:0(1) 42.9(3) 0.0(0) 50. 9( 8Lt-) 

O.O(C) 0.0(0) 0.0(0) 1.2(2) 

0.0(0) 0.0(0) 16.7(1) 0.0(0) I 

25.0(1) 0.0(0) 0.0(0) 0.0(0) I 

Total 

49.5(90) 

48.4(88) 

1.1(2) 

0.5(1) 

0.5(1) 

100.0(4) 100.0(7) 100.0(6) 100.0(165) 1100.0(182) 

0 

X~=79.21, df=12, ~=0.000, C=0.55 

f-l. 
f-l. 
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will have higher educational aspiration than students from 

large size families was not supported. •:ehe contrary 

appeared to be the case. Students from large families 

expressed higher aspiration than students from small size 

families. Perhaps this finding was due to the fact that 

students from large families were over-represented in 

the sample so that their sheer ·number might have affected 

the result. However, aspirations of students from small 

size families were high relative to their number. 

Best-friend's educational aspiration: Influence 

of peers has been shown to affect student's educational 

plans. Students were asked in this study to identify their 

best friends and to indicate their best-friend's educational 

plans; that is, the level of education the friends would 

like to attain ten years after high school. Best frie!lds' 

educational plans were then compared with those of the 

students. The relationship between best-friend's educa-

tional aspiration and that of the student was significant 
2 . . 

(X =88.36, df=16, P=O.OOO). In spite of the high educa-

tional aspiration of best-friends, a good number (42 percent) 

of the students were unsure (don't know) of the educational 

plans of their friends. In fact, nine respondents had no 

answer for this question. However, students who planned 

to have university education reported 20 percent of their 

friends had similar educational plans, while ?4.2 percent 

plaru1ed to have post-graduate education. Less than 3 percent 
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IJ:~ .. BijE 10 
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of best friends aspired to anything below university educa­

tion. An interpretation of this result would be that the 

students either exaggerated the educational plans of their 

best-friends or used their own educational plans to evaluate 

those of their friends. When students were asked the ques­

tion: "Do you consider your best-friend an excellent student, 

a good student, an average student, a poor student?",26 

percent of best-friends were rated as excellent students, 43 

percent were rated as good students, while 27 percent and a 

half percent (.05 percent) were rated average and poor stu­

dents respectively. 3.3 percent of the students gave no answer. 

From this answer of the students, it would seem that 

educational aspiration of best-friends was rated higher than 

their perceived academic abilities, assuming that for a stu­

dent to benefit from university and post-graduate education 

he must have to be a good student academically. While 74.2 

percent of best friends aspired to post-graduate education, 

20 percent had ambition for university education, whereas 

in terms of ability 43 percent were rated as good students 

and 26 percent were rated excellent. 

The hypothesis that the educational aspiration of 

students will be the same as that of their best friends was 

supported. The educational aspiration of the students 

and best friends was similar. The students expressed high 

educational aspiration as their best friends. However, one 

suspects that aspiration of students and best friends might 
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not be due to perceived ability, but rather to perceived 

benefits that accrue to having a good education. 

Academic achievement: Three indices were used to 

assess students' academic standing. First, students were 

asked the grade they obtained in the Primary School Leaving 

Certificate examination. This examination is usually taken 

by all students graduating from primary school. Grade A is 

regarded as excellent performance, grade B as good, and grade 

F as fail. Fifteen of the respondents did not answer this 

question, while only one student stated that he failed the 

examination. In fact it does happen that some students who 

fail the fi~~l examin~tion for graduating from grade school 

do pass the entrance examinations to high school. In such 

cases these students are admitted to high schools without 

grade school diploma. Also, some highly intelligent students 

do skip the final year of grade school if they pass the en­

trance examinations to high school in lower grades. Thus 

the use of this measure for academic standing is indeed 

problematic because students who did not answer this question 

might have entered high school not taking the examination, 

although the possibility cannot be ruled out that some might 

have failed the examination and refused to answer the question. 

In examining the relationship between grade obtained 

in grade school and educational aspiration, 48.6 percent 

of the total sample of the students had plans for univer­

sity education. Of this number, 51.3 percent of the students 

who had graue A in primary school leaving certificate wanted 



115 

PERCEN'J:lAGE DISTRIBUTIOn Ol" STUD"Si'Y0S' ~.JUCATIONAL 
ASPIRATION BY GRAD:LE RECEIVED nr PrtF.ARY SCHOOI" 

I;EAVING CERTIFICATION EXAf!li!:ATIOlT 

Educational 
Aspiration 

Post-Graduate 
education 

University 

HSC 

Secondary 
school 

Other 
(unspecified) 

Total 

Grade Received in PrL:.ary School 
IJeaving Certificate :Sxa;::ination 

Grade A Grade B 

46.9(53) 55.6(30) 

51-3(58) 40.7(22) 

1.8(2) 0.0(0) 

0.0(0) 1. 9( 1) 

0.0(0) 1.9(1) 

100.0(113) 100.1 ( Sl~) 

X2=9.11, df=12, 

?ail 

100.0(1) 

0.0(0) 

0.0(0) 

0.0(0) 

0.0(0) 

1C0.0(1) 

No 
Ansvler 

40.0(6) 

60.0(9) 

0.0(0) 

0.0(0) 

0.0(0) 

100.0(15) 

P=I-;s, C=0.22 

Total 

49.2(90) 

4-8. 6( 89) 

1.1(2) 

0. 5( 1) 

0.5(1) 

100. 0( 180) 



116 

university·education, 41 percent of students who made 

B grades had the same university plans. 'I' he only student 

who reported failing the examination had aspiration for 

post-graduate education. This could mean that either this 

student's academic record had imporved significantly in 

high school for him to aspire this high or the expectation 

he was setting for himself was ~nrealistically high. 

Another measure of students' academic standing was 

whether they had repeated any class (grade) in high school. 

It was assumed that repeating a class in high school for 

whatever reason was somehow a sign of academic weakness 

and/or problems. Another problem encountered in the use of 

this measure was that ·some students might have dropped out 

of school for financial or health reasons before re-entry 

to the classes :they dropped. Therefore conclusions drawn 

from their responses cannot but be tentative. However, 

the study was interested in finding out what effect 

repeating a class would have on students' plans for higher 

education. In other words, will the aspirations of those 

who had repeated some grades in high school be the same as 

the aspirations of the students who did not repeat any grade? 

There was no relationship between repeating a grade and 
2 the aspiration of the students for higher education (X =7.2J, 

df=S, P=NS). 48.6 percent of the total sample had plans 

for university education. Of this number, 49.6 percent who 

did not repeat any grade, and 44.9 percent of students who 
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PERCEN'i'AGS DISTRIBUrcrm; OF S'J:'UDZr~TS' EDUCATIONAT..: 
AS?IRA'TI OI'l BY EVEH REP:::-;;A'rED A CLASS (GRADE) 

IN SECONDARY SCHOOIJ 

Educational 
Aspiration 

Post-gradu.o:te 
education 

University 

HSC 

Secondary 
school 

Other 
(unspecified) 

Total 

Ever Repeated a Class (Grade) 
No 

Ho Yc:s Ans-,·,er 'l'otal 

L~9.6(66) Ll-9. 0( 24) 0.0(0) 49.2(90) 

49.6(66) 1}4.9(22) 100.0(1) 48.6(89) 

0.8(1) 2.0(1) 0.0(0) 1.1(2) 

0.0(0) 2.0(1) 0.0(0) 0.5(1) 

0.0(0) 2.0(1) 0.0(0) 0.5(1) 

100.0(133) 00 9(l~o1 ./ ./ • /I 100.0(1) 100.0(183) 

X2=7.2J, df=8, P=l·TS, C=O .19 
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r~:peated at least a ~rc:tde in high r:.>chool pl2nn_"d to co to 

university. Almost the same percent2ge points (49.6 and 

were recorded for non-repeaters and repeaters 

respectively who planned to have post-graduate education. 

The third neam..U''J of academic perf'orcance vras obtained 

from the students' ans~ers to the projected grades they 

hoped to make in the ~vest African School Certificate ext:u!l-

ination. 'J:his examination is conducted by an external 

education board for all high school seniors in ~vest Africa. 

Passing scores are ranked Division I for excellent, Division 

II for good, Di vision I I I for average. Stu dents v7ere 

asJ<:ed, considering their current academic performance in 

high school, to indicate the grades they hoped to obtain in 

this exa..'Tlination. The pos::;ibili ty cannot be ruled out that 

many studonts rnight have over-stated -their abilities. To 

be sure, the record of the schools' perfornance in the 

West African School Certificate examination conducted in 

1976 was examined. r3'he number of students entered "by the 

schoolr3, the number of successful candidates and the grades 

obtained were computed in Table 1L;~. The figures were then 

compared with the expected grades the students hoped to 

obtain in the final examination. As can be se·om fron the 

tf:tbles, 60 stv.clents ( 10. 9 r_)ercent) passed in Di vision I, 

112 ( 20 .1-~ percent) in Division II, 220 students ( 40 percent) 

in Division III, 158 students (28.7 percent) failed the 

exmnination. In this study however, (See Table 15) 89 
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ASPIRA'!:ION :SY STUDEN'.rS' EXPSCTED GRADK) IN lJJESrr 

AFRI~AN SCHOOL CERTIFI~ATE EXAMINATION 
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Univeroity 

T .. ('"'t (1 
11.0 \j 
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Total 

Division Division Division Don't 
I II III Know 

52. 8( '~·7) 1-I-2. 0 ( 21) 0.0(0) 52. L1-( 22) 

No 
Answer 

0.0(0) 

46.1 ( 'n) 5l.J.. 0( 2'7) 0,0(0) 4?.6(20) 100.0(1) 

0.0(0) l.!-.0(2) 0.0(0) 0.0(0) 0.0(0) 

1.1(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 
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100.0(183) 

p 
p 

'0 



120 

TABLE 14 

R~SIDJL' 0~"' ~·JEST A '"RICAN SCHOOL CZrt'~IFI CATE 
EXA~INATION (1976) BY SCHOrn, 

(IN PERCENTAGE) 

Grades 1n West Afr1can School Certlficate, 1976 

Schools 

School 1 

School 2 

School 3 

School 4 

School 5 

Division 
I 

38.3(23) 

18.3(11) 

8. 3( 5) 

35.0(21) 

School 6* . 

Division 
II 

18.7(21) 

16.1(18) 

23.2(26) 

37·. 5( 42) 

4. 5( 5) 

Division 
III 

25.9(57) 

17.3(39) 

28.6(63) 

17.3(38) 

10.9(24) 

Fail 

22.2(35) 

24.7(39) 

28. 5(l~5) 

4.4(7) 

20.3(32) 

Total 

24.7(132) 

19.3(106) 

25.3(139) 

19.6(108) 

11.1(61) 

Total 99.9(60) 100.0(112) 100.0(220) 100.1(158) 100.0(550) 

NOTE: Computed from ~ducation Statistical Abstract, ~inistry 
of Education (Planning Division) Benin City, Nigeria (June 1976) 
annexure 1, p. 1. 

*School 6 did not present students for the examination. 
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TA -;::>T Tj' 15 .l_.IJ.J_~ 

EXPECTED GRADES STtiDEN'J'S HOPED 'PO OBTAIN IN ~lES'T 
AFRICAN SCHOOL CEHTIFICNrE EXAr"INA~IOl'.f 

BY SCHOOL (IN p::;:RSENTAGE) 

Students' Expected Grades in '.'Jest African 
School Certificate Examination 

Schools Division Division Division Don't 
I II III Know Total 

Schoo} 1 14.6(13) 16.0(8) 13.9(6) 14.8(27) 

School 2 16.8(15) 22.0(11) . . . . 11.6(5) 16.9(31) 

School 3 16.8(15) 16.0(8) 7.1(3) 1L~.2(26) 

School 4 23.6(21) :1.2.0(6) 30.2(13) 21.9(40) 
C.:"- .. '"'1: 5 10.1(9) 16.0(8) 27.9(12) 15.8(29) ,)c noo.L . . . . 
School 6 18.1(16) 18.0(9) 100.0(1) 9.3(4) 16.4(30) 

Total 100.0(89) 100.0(50) 100.0(1) 100.0(43) 100.0(183) 
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students (48.6 percent) hoped to pass in Division I, 

50 (27.3 percent) in Division II and only a student (0.5 

percent) in Division III. No student indicated he or she 

would fail the examination. However, a sizeable number 

of the students (43), that is, 23.5 percent of the total 

sample were unsure of the grades they would make. One 

conclusion that can be derived !rom the present sample is 

that either the respondents over-estimated the grades they 

hoped to obtain or they set unrealistic expectations for 

themselves. 

Returning to the analysis of students' expected 

grades and educational plans, there vvas no consistent 

pattern between expected grades and educational aspirations. 

Forty-six percent of the students who expected to pass in 

Division I planned to have university education, 5L~ percent 

of students who expected to pass in Division II had the 

same plans for university education, while 47.6 percent 

of the students unsure of what division they would make 

also had ambition for university education. 

Since passing the examination is not only very impor­

tant for entry into higher education but also obtaining 

a good grade, that is, at least a pass in Division II, one 

suspects that an awareness of this academic requirement on 

the part of the students might have influenced the answers 

of the students about expected grades and educational 

aspiration. 
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Schools of students: Earlier in this study it was 

noted that the quality of the schools attended by the 

students varied. It was predicted therefore that better 

quality schools will have students with high educational 

aspiration,while students in low-quality schools will have 

low aspirations. The schools were ranked in terms of 

prestige and quality by such measures as academic reputation, 

age of the schools, and the agencies that operated them. 

School 1, School 2 and School 4 were ranked high in pres­

tige and quality because they rated high in the criteria 

mentioned above, School 3 and School 5 were ranked medium 

in quality while School 6 was rated low. It was hypo­

thesized that students in high status schools will have 

high educational aspiration than students in medium and 

low status schools. The result as shown in Table 16 did 

not support the hypothesis. 48.6 percent of the total 

sample of the schools planned for university education. Of 

this numben 55.6 percent were from School 1, 35.5 percent 

were from School.2, and 4?.5 percent were from School 4 

these were the h.igh:status schools: In the me.dium ranked 

schools, 65.4 percent of the students in School 3, and 

31 percent of the students in School 5 also desired univer­

sity education. Sixty percent of the students in School 6, 

which was ranked low in prestige and quality had plans for 

university education. This result indicated that schools 

attended by the students made no substantial difference 



Educational 
Aspiration· 

Post-graduate 
education 

University 

HSC 

Secondary 
school 

Other 
(unspecified) 

Total 

TABLE 16 

PERCENTAGE DISTRIBUTION OF STUDENTS' EDUCATIONAL 
ASPIRA1'I ON BY SCHOOL OF STUDENTS 

School 
1 

40.7(11) 

55.6(15) 

3.7(1) 

0.0(0) 

0.0(0) 

School 
2 

64.5(20) 

35.5(11) 

0.0(0) 

0.0(0) 

o.o(o) 

School of Students 
School 

3 

34.6(9) 

65.4(17) 

0.0(0) 

0.0(0) 

0.0(0) 

School 
4 

47.5(19) 

47.5(19) 

0.0(0) 

2.5(1) 

2.5(1) 

School 
5 

69.0(20) 

31.0(9) 

0.0(0) 

0.0(0) 

0.0(0) 

School 
6 

36.7(11) 

60.0(18) 

3.3(1) 

0.0(0) 

0.0(.0) 

100.0(27) 100.0(31) 100.0(26) 100.0(40) 100.0(29) 100.0(30) 

x2=23.J9, df=20, P=NS, C=0.37 

Total 

49.2(90) 

48.6(85) 

1.1(2) 

0.5(1) 

0.5(1) 

100.0(183) 

~ 

N 
.{::::" 
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in the students' plans for higher education. 

The lack of substantial difference between school 

and educational aspiration might be due to the overall 

high educational ambitions of the students. It has been 

shown that almost all the students set high educational 

goals for themselves. Thus the high aspiration each stu­

dent has for himself might have been reflected in the 

general aspiration of the student body. 

Summar~f ~ducational Asuiration 

Cross-tabulations of the educational aspiration of 

the respondents with the variables sex, age, parents' 

education s.nd occupations, residence, family size, best­

friends' educational aspirations, students' academic achieve­

ment and schools of students were analyzed. A comparison 

of each variable was made with educational aspiration. 

Some variables were lopsided, showing over:-representation 

of the respondents. For instance, age of students showed 

that 15 and 16 year olds accounted for a combined total of 

55 percent of the whole sample. The sample was also skewed 

in terms of residence and family size. A great bulk (85.8 

percent) of the students were from cities while the rest 

were from rural background. Also, more than ninety percent 

(90.2) were from families of more than two siblings which 

wer-e considered large families. Because of this skewness 

a meaningful interpretation of the data was difficult. 
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A close analysis of the data showed little or no 

difference between the different variables and educa~ional 

plans of the respondents. There was no difference between 

sex of students and educational plans. Boys and girls 

showed the same level of aspiration for higher education. 

While more boys than girls desired university education, 

more girls than boys had plans for post-graduate education. 

If post-graduate aspiration were left out in the survey, 

one suspects that there v10uld have been the same level of 

aspiration for university education between the two sexes. 

Age of students showed no consistent pattern in 

educational aspiratio~. It was predicted that "young" 

s·tudents, th3.t is, those seventeen year~:; and under, will 

show higher levels of aspiration than "old" students, stu-

dents eighteen years and over. Since students eighteen years 

and over VF2re 13 ( 7 percent) of the total sample, there was 

no meaningful association betv1een age and educational plans. 

"Young" and "old" students exhibited the same aspiration 

for higher education except that educational plans lo•:;er 

than university attendance v1ere chosen more by "old" 

students. 

Perhaps the more important observation was in terms 

of the education and occupations of parents. Educational 

attaim1ent and occupations of parents were indices of 

students' socioeconomic status which was predicted to be 

associated with educational plans. The result showed that 
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regardless of the education and occupations of parents, 

students had plans for higher education. Students whose 

parents were highly educated and were in professional and 

managerial occupations did not have higher scores in edu­

cational plans than their counterparts whose parents were 

poorly educated or illiterate and in low-status occupations. 

This result is confirmed by other studies, especially Foster•s 

which showed that low-socioeconomic status students showed 

the same amount of aspiration for high status occupations 

and higher education as students from better endowed back­

grounds. In Nigeria, where academic credentials are 

regarded as passports to high occupations, social status and 

ec anomie rewards, one suspects that the students were_ 

influenced in their responses by the increasing rewards 

that accrue to higher education. In other words, ideally, 

most students regardless of social class tend to aspire to 

go to college. However, when students confront the reality 

of financial costs and intellectual demands for college 

education, there are likely to be fewer lower class than 

upper class students who will enroll in college. Thus in 

realistic terms, aspirations will vary according to social 

class, even though the contrary is the case in this study. 

Occupational Aspiration 

The second part of the analysis dealt with occupa­

tional aspiration of the respondents. The effects of the 

variables considered in the first part of this chapter on 

occupationa·l aspiration were examined. 
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Occupational c\.spiration by sex: Students were asked 

to indicate what occupations they would like to have 

attained ten years after high school. It was assumed that, 

barring obstacles, an above average student t~n years after 

graduating from high school would have finished college and 

settled dovm to a permanent job. Barring obstacles, 

expecially of financial nature; was stressed here because 

in Nigeria many students sometimes work for·several years 

to earn money in order to finance their university educa-

tion. It was predicted that boys will have higher occupa-

tional aspiration than girls. Men have always played active 

roles in the workforce and have always dominated it. They 

had been looked upon as bread winners, while women were 

expected to assurne passive roles and work in the home. One 

of the reasons of this study was to determine the degree 

to which the occupational aspirations of boys and girls 

are similar or dissimilar and therefore changing the tra-

ditional ethos of a woman's place being in the home. 

The occupational aspiration of the students according 

to sex was statistically significant ·(x2==11.06, df==4, 

P=.025). There was a difference between sex and occupa­

tional aspiration. Although the occupational aspiration 

of both boys and girls was high, more boys (92.9 percent) 

than girls (76.2 percent) aspired to professional and 

top level business occupations. While 17.9 percent of 

female respondents wanted managerial jobs, 6.1 percent of 
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TABJ-'E 17 

Pii;RCENTAGE DISTRIBUTION OF STUDENTS' OCCUPATIONAL 
ASPIRA'riON I BY SEX 

Sex of Students 
Occupational 
Aspiration I Male 

Professional/ 
Business Executive 92.9(92) 

Business Yanager 6.1(6) 

Secondar,:y- ~)chool rreacher/ 
NursejSxecutive Officer 1.0(1) 

Primary School Teacher/ 
Clerical Officer 0.0(0) 

No answer 0.0(0) 

Female 

?6.2(64) 

1?.8(15) 

2.4(2) 

1.2(1) 

2.4(2) 

Total 100.0(99) 100.0(84) 

X2=11.06, df=4, P=.025, C=.24 

Total 

85.2(156) 

11.5(21) 

1.6(3) 

0.5(1) 

1.1(2) 

99.9(183) 
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males chose similar managerial positions. ~ore girls than 

boys also chose occupations in medium level category such as 

secondary and primary school teaching, nursing and clerical 

fields, with 25 percent of girls choosing nursing. 

Professional occupations chosen by the students were 

broken down according to sex. (See appendix, Table 31). 

While 17.5 percent of male students chose the medical pro­

fession, 14.7 percent of female students were interested in 

this profession. r!.!ore girls ( 13.7 percent) than boys ( 12 

percent) chose the legal profession~ In the field of 

engineering boys were more represented than girls, with 

9.3 percent of boys choosing this profession, while a half 

percent ( .05) of girls chose engineering. 6.5 percent of 

male students chose teaching in university as opposed to 

J. 3 percent of female students who vrere interested in uni­

versity teaching. A wide range of professions which were 

categorized as "other professions" were mentioned often by 

the students. The professions were agriculture, agronomy, 

accounting, architecture, bio-chemistry, linguistics, phar­

macy, psychology and sociology. Girls tended to choose 

those professions that are allied to medicine--pharmacy, 

bio-chemistry, psychology. Also linguistics vras mentioned 

more often by girls than boys. Boys chose those professions 

that are regarded as male occupations: architecture, agri­

culture, agronomy, business management and banking. 
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Occupational As:2iration II: Occupational aspira-

tion of the students was probed further. In order to find 

out realistically the occupational aspiration of the stu­

dents, that is, wishful thinking aside, the students were 

asked assuming they were unable to go beyond their present 

level of education, what type of occupation they would 

desire to obtain. Occupations in this category were of 

medium level which persons of the students• educational 

level (high school graduates) normally enter. For instance, 

a high school graduate must have obtained a very good grade 

to be qualified to teach in secondary school. Also, to 

become an executive officer the student must have competently 

held a given job for several years. The responses of the 

students are in Table 18. J8.4 percent of boys chose 

teaching in secondary school/nursing/executive positions 

compared to 58.4 percent of girls who desired jobs in this 

category. While 54.5 percent of male students were interested 

in teaching at primary school and in clerical positions, 

J8.1 percent of female students wanted such jobs. A mere 

1.2 percent of girls desired jobs in secretarial and sales 

category. A further breakdown of occupational aspiration II 

according to sex (see appendix, Table J2) shows 10.9 percent 

of boys interested in teaching in secondary school, while 

2.7 percent of girls chose this occupation. There were 

more girls than boys choosing teaching in primary school, 

(9.8 percent) compared to 6 percent of boys. A sizeable 
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TABLE 18 

PERCENTAGE DISTRIBUTION OF STUDENTS' OCCUPATIONAL 
ASPIRATION II BY SEX 

Occupational 
Aspiration II 

Seconda~ School Teacher/ 
Nurse Executive Officer 

'Primary School Teacher/ 
Clerical Officer 

Sales/Secretary /Typist 

No answer 

Total 

Sex of Students 

Male Female 

38.4(38) 58.3(49) 

54.5(.54) 38.1(32) 

0.0(0) 1.2(1) 

7.1(7) 2.4(2) 

100.0(99) 100.0(84) 

2 X =9.63, df=3, P=.025, C=.22 

Total 

47.5(87) 

4?.0(86) 

0.5(1) 

4.9(9) 

99.9(183) 
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number of girls (25.1 percent) chose nursing, while 4.9 

percent of boys also desired nursing as a career. Boys 

however chose clerical jobs more often than girls. Twenty­

nine percent of boys and 8.2 percent of girls -respectively 

were interested in clerical jobs. Choice of occupations 

here appeared sex-related with more girls choosing nursing 

and teaching in primary school, while more boys chose teaching 

in secondary school and clerical jobs. Nursing is a medium 

level occupation and requires some years of training after 

high school. Nursing appeared to have attracted a sizeable 

percentage of the female students, not only because it is 

a female dominated occupation but also the material rewards 

accorded to nurses have risen very high compared with other 

occupations of similar educational and technical prepara­

tions. Moreover, the great majority of teachers in secondary 

schools in Nigeria are male, this explains why more boys 

than girls chose teaching in secondary school as a career. 

Age: It was predicted that age of respondents will 

be related to occupational aspiration. It was expected 

that "young" students will have higher occupational ambi­

tions than "old" students because "young" students were 

likely to go further for higher education, while "old" stu­

dents were likely to terminate their education after high 

school and enter the work force. Beckett and O'Conne117 

have shown that younger students tend to come from high 

7Beck~tt and O'Connell, Education and Power in Nigeria, 
p. 35. 
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socioeconomic families. It was expected that more students 

in this age category would choose high-status occupations 

than students who were older and likely to have low status 

parents. The hypothesis was not sustained. There was no 

consistent pattern of occupational aspiration-according to 

the age of respondents. Although students eighteen years 

and over were under-represented in the sample, all but one of 

them aspired to nothing less than p~ofessional and executive 

positions. The other age categories exhibited the same 

high level of aspiration. 79.4 percent of students 14 years 

and under were interested in professional occupations, 90.4 

percent of 15 year old students desired the same professional 

occupationsp while 86 .Percent of students 16 years old and 

78.1 percent of 17 year old students had the same occupa­

tional aspiration of entering into professional careers. At 

the managerial occupational levels, 20.6 percent of 14 year 

olds were interested in managerial positions, 5.8 percent 

of 15 year olds showed similar aspiration while 12 percent 

of 16 year olds and 15.6 percent of 17 year olds also wanted 

managerial occupation.s. Again, age appeared to make no 

difference in occupational choice of the students and in 

fact there was no consistent pattern according to age in the 

occupational preference of the students. The result shown 

here is consistent with the result of no difference between 

age and educational aspiration. This consistency appears 

to indicate that students were aware of the relationship 
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PERCENTAGE DISTRIBUTION OF srrUDENTS' OCCUPATIONAL 
ASPIRATION (I) BY AGE 

Occupational 11-1- Years 
Age of :·~ tudents 

18 Years 
Aspiration (I) and Under 15 Years 16 Years 17 Years and Over 

Professional/ 
Business 
Executive 79.4(2?) 90. 4( l}?) s·6. o( '+3) 78.1(25) 92.3(12) 

Business 
r,:anager 20.6(7) 5.8(3) 12.0(6) 15.6(5) 0.0(0) 

Secondary School 
Teacher/Nurse/ 
Exec. Officer 0.0(0) 0.0(0) 0.0(0) 6.3(2) 7.?(1) 

Primary School 
Teacher/Cler-
ical Officer 0.0(0) 0.0(0) 2.0(1) 0.0(0) 0.0(0) 

No ansvrer 0.0(0) 3.8(2) 0.0(0) 0.0(0) 0.0(0) 

Total 100.0(3h) 100.0(52) 100.0(50) 100.0(32) 100.0(13) 

x2=2J.18, df=16, P=NS, C=.18 

I Total 

I 85.1 ( 154) 

I 
f-' 

11.6(21) 
\...0 
\.}"\ 

l 1.7(3) 

0.5(1) 

1.1(2) 

100.0(181) 
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between education and occupation and were determined to 

attain both regardless of age. 

Father's education: The choice of occupation by the 

students was predicted will be influenced by their socio­

economic status. It was expected that students whose fathers 

had high education and were in high-status occupations will 

have high occupational a.rnbitions, while students with low­

educated fathers in low status jobs will have low career 

aspirations. Table 20 shows the breakdo~rr1 of occupational 

aspiration by father's education. The chi-square (X2=27.49, 

df=28, P=NS) was not significant. Father's education made 

no difference in occupational aspiration among the students. 

However, there were patterns of aspiration that merited close 

examination. A good number (42 percent) of the respondents 

have university educated fathers. 83.1 percent of the 

respondents with university educated fathers aspired to 

professional occupations, while 14.3 percent of them aspired 

to managerial careers. Significantly, students whose 

fathers had poor education and no education at all also 

showed high occupational ambitions. While all the students 

(N=16) whose fathers obtained primary school education 

wanted professional careers, 80 percent of students with 

illiterate fathers had similar occupational aspirations of 

becoming professionals. 

Comparing father's occupation with student's occu­

pation, a similar pattern of no difference between occupation 



Occupational 
Aspiration 

Professional/ 
Business Exec. 

Business rf!gr. 

Seconda~ School 
Teacher Nurse/ 
Exec. Officer 

Primary School 
Teacher/Cler-
ical Officer 

No Answer 

Total 

Uni-
versity 

8J.1(64) 

14.J(11) 

1.J(1) 

0.0(0) 

1~3(1) 

TABLE 20 

DISTRIBUTION OF STUDENTS' OCCUPATIONAL ASPIRATION (I) 
BY FATilliR'S EDUCATION (IN PERCENTAGE) 

Father's Education 
Secondary Primary No Edu-

NCE HSC School Other School cation 

84.6(11) 8J.3(10) 82.8(24) 94.4(17) 100.0(16) 80.0(12) 

15'.4( 2) 16.7(2) 10.3(3) 5.6(1) 0.0(0) 6.7(1) 

0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 1J.J(2) 

0.0(0) 0.0(0) J.4(1) 0.0(0) 0.0(0) 0.0(0) 

0.0(0) 0.0(0) J.4(1) 0.0(0) 0.0(0) o.o(·o) 

No 
Answer 

66.7(2) 

JJ.J(1) 

0.0(0) 

0.0(0) 

0.0(0) 

100.0(77) 100.0(13) 100.0(12) 99.9(29) 100.0(18) 100.0(16) 100.0{15) 100.0(3) 

2 X =27.49, df=28, P=NS, C=.19 

I Total 

I 85.2(156) 

I 11.5(21) 

I 1.6(J) 

I 0.5(1) 

I 1.1(2) 

99.9(183) 

,...... 
\....) 
--..) 
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of father and student's aspiration emerged. Occupational 

aspirations of students whose fathers had low occupations 

were as high as the occupational aspirations of students 

with fathers in high status positions. For instance, 

while 83.8 percent of the students with fa.thers in pro­

fessional careers expressed aspiration for the same career, 

87.5 percent of the students v1hose fathers v1ere farmers 

planned to attain professional careers. Surprisingly, 

students from equally low status bacl:ground such as students 

whose fathers were farmers desired professional occupations. 

All students whose fathers were petty traders (N=3) and 

domestic servants (N=10) hoped to attain professional 

careers. Thus, the social background of students was not 

a crucial factor in occupational aspiration. This finding 

is not surprising especially in a society as fluid as 

Nigeria where many of the present rulers and high ranking 

officials vvere from humble homes. The fact that these 

successful oen made it to the top by dint of hard work 

rather than by family connections appeared to have some 

influence on the respondents from low-status backgrounds. 

Vother's education: It has been· said that mothers 

influence to varying degrees the aspirations of their 

children. Educated mothers are shovm to exert great 

influence on educational plans of their children and 

ultinately in the children's occupational attainment. 

In this study it was expected that students with well 



Profes-
sional/ 

Occupational Business 
Aspiration (I) Exec. 

Professional/ 
Business Ex. 83.8(31) 

\Business Mgr. 13.5(5) 

1

Sec-.. School 
\ Teacher/ 

Nurse/Ex. 
Officer 2.7(1) 

Fri. School 
Teacher/ 
Clerical 
Officer 0.0(0) 

No Answer 0.0(0) 

TABLE 21 

PERCENTAGE DISTRIBUTION OF STUDENTS' OCCUPATIONAL 
ASPIRATION (I) BY FATHER'S OCCUPATION 

Father's Occupation 

Sec. Sch. Pri. Sch. Sales/ 
Business Teacher/ Teach./Cl. Petty Domestic Farmer/ 
Manager· Ex.Officer Officer Trader Worker Carpenter 

. 

78.6(33) 85.7(42) 94.4(17) 100.0(3) 100.0(10) 87.5(14) 

16.6(7) . 12.2(6) 5.6(1) 0.0(0) 0.0(0) 6.3(1) 

0.0(0) 0.0(0) 0.0(0) o.o(o) 0.0(0) 6.3(1) 

2.4(1) 0,0(0) 0.0(0) 0,0(0) 0.0(0) 0.0(0) 

2.4(1) 2.0(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 

No 
Answer 

75.0(6) 

12.5(1) 

12.5(1) 

0.0(0) 

0.0(0) 

Total 100.0(37) 100,0(42) 99.9(49) 100.0(18) 100.0(3) 100.0(10) 100.0(16) 100.0(8) 

2 X =19.91, df=28, P=NS, C=.31 

I Total 

85.2(156) 

11.5(21) 

l 1.6(J) 

I 0.5(1) 

1.1(2) 

99.9(18)) 

I 

....... 
\..;..) 

\0 
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educated mothers will show high occupational aspirations 

than students whose mothers were poorly educated or illi­

terate. The result (Table 22) showed no relationship 

between education of mother and student's occupational 

aspiration (X2=49.71, df=28, P=NS). While 65.2 percent 

of students whose mothers had university education planned 

to enter professional careers, 87.1 percent of the students 

whose mothers had no formal education, and all students 

(N=25) with poorly educated mothers (primary school edu­

cation) also aspired to professional careers. Students 

(83.9 percent) with mothers who attained medium level 

education (secondary school) showed higher occupational 

aspiration than students whose mothers were university 

trained. Education of mothers made no difference in 

occupational aspiration of the students. In this result 

however, students with low-educated mothers apparently 

showed higher occupational ambitions than students with 
• highly educated mothers. 

Mother • s occupation: An-other measure of the soci o­

economic status of the students was the occupations of 

mothers. Mothers' occupations were compared with those of 

the students, expecting to determine the relationship 

between mothers' occupational levels and students• occu­

pational aspiration. The result of the data (Table 23) 

indicated no difference in career choice of the students 

and the occupations of mothers. Regardless of the occupations 



Occllpational Uni-
Aspiration versity 

Professional/ 65.2(15) 
Bus. Exec. 

Business Mgr. 30.4(7) 

~ec. School 
Teacher/ 
Nurse/Ex. 
Officer 4.3(1) 

Pri. School 
Teacher/ 
Clerical 
Officer 0.0(0) 

No Answer 0.0(0) 

TABLE 22 
DISTRIBUTION OF STUDENTS' OCCUPATIONAIJ ASPIRATION (I) 

BY MOTHER'S EDUCATION (IN PERCENrl,AGE) 

Mother's Education 
Secondary Primary No Edu-

NCE HSC School Others School cation 
No 
Answer I Total 

92.9(13) 66.7(6) 83.9(52) 94.4(17) 100.0(25) 87.1(27) 100.0(1) l 85.2(156) 

0.0(0) 22.2(2) 14-.5(9) 5.6(1) o .. 0( 0) 6.5(2) o.o(o) I 11.5(21) 

0.0(0) 0.0(0) 0.0(0) 0.0(0) 0.0(0) . 6.5(2) o.o(o) 1 1.6(3) 
I 

0.0(0) 11.1(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) o.o(o) I 0.5(1) 

7.1(1) 0.0(0) 1.6(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 1.1(2) 

Total 99.9(23) 100.0(14) 100.0(9) 100.0(62) 100.0(18) 100.0(25) 100.0(31) 100.0(1) 99.9(183) 

x2=49.?1, df=28, P=.Ol, C=.46 

1-' 
.{:::-
1-' 



l)c c upa ti onal 
~spiration (I) 

Professional/ 

Profes­
sional/ 
Business 
Exec. 

Business Ex.100.0(2) 

tusiness Mgr. 0.0(0) 

ec. School 
Teacher/ 
Nurse/Ex. 
Officer 0.0(0) 

~ri. School 
Teacher/ 
Clerical 
Officer 0.0(0) 

1{0 Answer 0.0(0) 

Total 100.0(2) 

TABLE 23 

PERCENTAGE DISTRIBUTION OF STUDENTS' OCCUPATIONAL 
ASPIRATION (I) BY MOTHER'S OCCUPATION 

Business 
r.~anager· 

73.3(11) 

26.7(4) 

0.0(0) 

0.0(0) 

0.0(0) 

~other's Occupation 

Sec. Soh. 
Teacher/ 
Ex.Officer 

77.9(53) 

16.2(11) 

1. 5( 1) 

1.5(1) 

2.9(2) 

Pri. Soh. Sales/ 
Teach./Cl. Petty 
Officer Trader 

91.2(31) 100.0(3) 

8.8(3) 0.0(0) 

0.0(0) 0.0(0) 

0.0(0) 0.0(0) 

0.0(0) 0.0(0) 

Domestic 
v\Torker 

96.3(26) 

0.0(0)· 

3.7(1) 

0.0(0) 

0.0(0) 

Farmer/ 
Carpenter 

89.3(25) 

7.1(2) 

3.6(1) 

0.0(0) 

0.0(0) 

,---
No 
Answer I Total 

83.3(5) I 85.2(156) 

16.7(1) I 11.5(21) 

o.o(o) I 1.6(3) 

0.0(0) 0.5(1) 

0.0(0) 1.1(2) 

100.0(15) 100.0(68) 100.0(34) 1oo.o(3) 1oo.o(27) 1oo.o(28) 1oo.o(6) I 99,9(183) 

2 X =17.60, df=28, P=NS, C=.30 

..... 

.{::" 
N 
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of mothers, students exhibited high career ambitions. 

There were only two respondents whose mothers were pro­

fessionals, the two respondents also chose professional 

occupations as their mothers. 73.3 percent of the students 

with mothers in managerial positions wanted professional 

careers, while 77.9 percent of the students whose mothers 

were either secondary school teachers or executive 

officers planned to enter professional careers. Students 

with mothers in medium level jobs such as primary school 

teaching and clerical jobs were also high in aspiration. 

91.2 percent of the students indicated they wouldlike to 

enter professional ocqupations. Significantly, students 

whose moth\~rs were in low occupations--petty trading, domes­

tic work and farming also aspired to professional occupa­

tions. Only three respondents had mothers who were petty 

traders and all three students chose professional careers. 

While 96.3 percent of the students with mothers in domestic 

jobs aspired to professional occupations, 89.3 percent of 

the students whose mothers were farmers had the same aspi­

ration for professional jobs. On the whole, aspiration 

to professional careers was high across socioeconomic 

background. When mother's occupation was paired with 

that to which the student hoped to attain, no consistent 

pattern of association emerged between mother's occupation 

and student's occupational aspiration. Rather, students of 

low status mothers showed a little higher occupational 



ambition than students whose mothers had high-status occu-

pations. 

From the analysis, the education and occupation of 

both parents were not a good predictor of the students' 

occupational plans. This finding appears to contradict 

so many studies conducted in Western societies which showed 

that the education and occupati·on of parents were highly 

related to students' aspirations. However, the result here 

is consistent with the findings of studies within the 

African context. Foster, for example, showed that the 

occupational aspiration of Ghanian secondary school stu­

dents were similar regardless of father's occupation. 8 

Sanda also showed a little influence between the occupa-

tional aspirations of Nigerian university students and 

their fathers' education.9 

Reside~ce: It was hypothesized that students from 

urban areas (city) will have higher occupational aspiration 

than students from rural areas (town and village). The 

result (Table 26) showed no relationship between residence 

and occupational aspiration. (X2=7.68, df=8, P=NS). Although 

a great majority of respondents came from urban areas, there 

8F'oster, "Secondary Schooling," p. 169. 

9 A. 0. Sanda, "Predicting Probable Supply of Labor: 
An Analysis of Career Aspirations of Some Nigerian Youths," 
paper presented to N.I.S.E.R., Conference on Economic Devel­
opment and Employment Generation in Nigeria, Ibadan, Nigeria, 
University of Ibadan (November 1975), p. 27. 



TABLE 24 

DISTRIBUTION OF STUDENTS' OCCUPATIONAL ASPIRATION 
BY Ri:!:SIDENCE (IN PERCENTAGE) 

Residence of Students 

Occupational 
Aspiration City Town Village Total 

Professional/ 
Business Ex. 84.?(133) 88.9(16) 8?.5(7) 85.2(156) 

Business T!Igr. 12.1(19) . 11.1(2) 0.0(0) 11.5(21) 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 1.3(2) 0.0(0) 12.5(1) 1.6(3) 

Pri. School 
Teacher/ 
Clerical 
Officer 0.6(1) 0.0(0) 0.0(0) 0.5(1) 

No Answer 1.J(2) 0.0(0) 0.0(0) 1.1(2) 
-

Total 100.0(157) 100.0(18)100.0(8) 99.9(183) 

2 X =?.68, df::8, P=NS I C=.20 
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was no difference between the aspiration of the students 

according to residence. Instead, students from towns and 

villages showed a little higher aspiration than urban 

students. 84.7 percent of the students from ~rban areas 

expressed ambition for professional careers, while 88.9 

percent of town students and 87.5 percent of students from 

village had the same aspiration for professional occupations. 

Only students of city and town backgrounds wanted managerial 

jobs, 12 percent and 11 percent respectively. Regardless 

of the residential background of the students, nearly all 

students showed high occupational ambitions. 

Famil•r size: B~au and Duncan, as indicated early in 

this chapter, have shown the impact of family size on occu­

pational attainment. Blau and Duncan observed that men 

from small families, that is, who have few siblings, 

achieve higher occupational status than men from large 

families with many siblings. It was hypothesized in this 

study that students from small families will have higher 

occupational ambitions than students from large families. 

The chi-square was significant (X2=54.24, df=12, P=.OO) 

but the result was not in the direction predicted. A 

majority of the respondents came from large families, this 

high representation of students from large families no 

doubt affected the result. Eighty-six percent of students 

from large (that is, with more than two siblings) hoped 

to enter professional occupations and top level business 
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TABLE 25 

DISTRIBUTION OF STUDENTS' OCCUPATIONAL ASPIRA'r:'ION (I) 
BY FAl'.r;ILY SIZE (IN PERCENTAGE) 

Family Size 

Occupational No One Two I'!Iore Than 
Aspiration Siblings Sibling Siblings Two Siblings 

Professional/ 
Business Ex. 75.0(3) 85.7(6) 66 .6( 4) 86. 1 ( 1 l.J-2) 

Business Mgr. 0.0(0) 14.J(1) 16.7(1) 11.5(19) 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 0.0(0) 0.0(0) 16.7(1) 1.2(2) 

Pr.i. School 
Teacher/ 
Clerical 
Officer 25.0(1) 0.0(0) 0.0(0) 0.0(0) 

No Ansv1er 0.0(0) 0.0(0) 0.0(0) 1.2(2) 

'l'otal 100.0 ( L~) 100.0(7) 100.0(6) 100.0(165) 

2 X =54.24, df=12, P=.OOO, C=.48 

Total 

85.2(155) 

11.5(21) 

1.6(3) 

0.5(1) 

1.1(2) 

99.9(182) 
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careers, 66.7 percent of students who have two siblings 

expressed similar occupational interests, while 85.7 per­

cent and 75 percent of students with one sibling and no 

siblings respectively hoped to become professionals. In 

managerial category, 14.3 percent of students with one 

sibling and 16.7 percent of students with two siblings 

aspired to managerial level jobs, whereas 11.5 percent of 

students from more than two sibling families entertained 

hopes for this level of occupation. Aspirations in lower 

occupational categories were too small and scattered 

for any meaningful relationship. Thus regardless of family 

size, students' occupational aspirations were very high. 

Both the educational ~nd occupational aspirations of the 

students were consistently high no matter the number of 

brothers and sisters they had. 

Occupational aspiration of best-friend: As in the 

case of educational plans, it was assumed that best friends 

do exert great influence on the choice of occupation by 

peers. It v.:as decided to _compare the occupations which 

best friends hoped to attain with those of the respondents. 

It was expected that when best friends aspire to high 

occupational status, the respondents will show similar 

ambition and vice versa. The chi-square (x2 ~48.98r df~2o, 

P~o.oo) was significant. A majority of best-friends 

(87.8 percent) wanted professional occupations while 

85.2 percent of the responden·ts desired to enter similar 



Occupational 
Aspiration 

Professional/ 
Business Ex. 

Business Mgr. 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 

Pri. School 
Teacher/ 
Clerical 
Officer 

No Answer 

Total 

TABI.JE 26 

PERCENTAGE DISTRIBUTION OF STUDT.l:NTS' OCCUPATIONAL ASPIRATION (I) 
:SY BEST FRIEND'S OCCUPATIOW\L ASPIRA'l'ION (I) 

Best Friend's Occupational Aspiration 
Profes-
sional/ 
Business Sec. Sch. Pri. Sch. 
Exec. Business Teacher/ Teach./Cl. Don't No 

·Manager Ex. Officer Officer Know Answer 

87.8(122) 75.0(12) 100.0(8) 100.0(Ll-) 33.3(2) 80.0(8) 

10.8(15) 18. 7( 3) 0.0(0) 0.0(0) 33·3(2) 10.0(1) 

1.4(2) 0.0(0) 0.0(0) 0.0(0) 16.7(1) 0.0(0) 

0.0(0) 6.J(1) 0.0(0) 0.0(0) 0.0(0) 0.0(0) 
' 

0.0(0) 0.0(0) 0.0(0) 0.0(0) 16.7(1) 10.0(1) 

100.0(139) 100. 0( 16) 100.0(8) 100.0(4) 100.0(6) 100.0(10) 

2 X =48.98, df=20, P=.OOO, C=.46 
-~ .. 

i Total 

I 85.2(156) 

I 11.5(21) 

I 1.6(3) 

I 0.5(1) 

I 1.1(2) 

I 99.9(183) 

..... 
+=" 
\0 
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careers. While 18.8 percent of best friends wanted mana­

gerial level careers, 11.5 percent of the students had 

plans for managerial positions. There was a similarity 

in occupational ambition between the students and their 

best friends. Respondents appeared to have decided on 

high status occupations for themselves and their best 

friends. However, about 9 percent of the students did 

not know the occupational interests of their best friends 

or simply had no answer for the question. 

Academic achievement: The three measures used for 

determining the students• academic achievements were: grades 

obtained in primary school leaving certificate examination, 

whether students ever repeated any class (grade) in secon­

dary school and the perceived grades they hoped to obtain 

in the final year of high school. These measures of academic 

achievement were compared with the occupational aspirations 

of the respondents. 

Grades obtained in primary school leaving certificate 

examination had no influence on choice of care~rs by the 

students. While eighty-five percent of the students who 

obtained grade A in the examination, hoped to become pro­

fessionals and business executives, 85.2 percent o_f s_tudents 

who had grade B expressed the same career ambitions. Even 

8 percent (N=15) of respondents gave no answer as to the 

grades they obtained. It was presumed that this group either 

failed the examination or did not take it. However, 87 
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DISTRI13U'l'I01'T 0~~ S'I'UD?I·:rrs' OCCUPA'11 IONAL ASPIRATION 
BY GHADZ OE':'\1II'rED IN PRir-ARY SCHOOIJ 

LEAVING CSRTIFICATE EXAriNATiffi! 

Grade Obtained in Primary School 
IJea .. ving Certific.ate Exarnination 

Occupational 
Aspiration 

nroi""'e,..,co-i on"l / l - ~~l.::t...l- - C"l--

Grade A 

Busines::; Ex. 85.0(96) 

Business Fgr. 13.2(15) 

Sec. School 
'l1eacher/ 
nurse/E~:. 
Officer 

Pri. ;:;c hool 
Teacher/ 
Clerical 
Officer 

No Answer 

0.9(1) 

0.0(0) 

0.9(1) 

Grade B ~'ail 

85.2(46) 100.0(1) 

9. 3( 5) 

3.7(2) 

1.8(1) 

0.0(0) 

0.0(0) 

0.0(0) 

0.0(0) 

0.0(0) 

No 
Answer 

86.6(13) 

6.7(1) 

0.0(0) 

0.0(0) 

6.?(1) 

Total 

85.2 ( 156) 

11.5(21) 

1.6(3) 

0.5(1) 

1.1(2) 

Total 100.0(113) 100.0(54) 100.0(1) 100.0(15) 99.9(183) 

X2=10.J5, df=12, P=NS, C=;023 
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percent of the students who did not respond to the question 

had ambition for high-status careers. 

The second measure of academic achievement was 

whether the student ever repeated a grade (class) in 

high school. It was predicted that a student who has 

repeated a class will have lower educational attainment 

and therefore lower oceupation~l aspira.tion than the stu­

dent who never repeated a class (grade). Students who 

reportedly had not repPated a class accounted for 72.7 

percent of the total sample. 88.7 percent of these stu­

dents showed high occupational aspiration, whereas 75.7 

percent of the students who had repeated a class had 

ambitions to become professionals. Furthermore, 9.8 per­

cent of students who never repeated a class and 16.3 

percent of those who had repeated had aspiration for 

managerial jobs. 

The third criterion used for academic achievement 

was the expected grades (Divisions) the respondents hoped 

to obtain in the West African School Certificate Examination 

which was compared with students' expressed occupational 

aspirations. It was predicted that students who obtain 

high grades will also have aspiration for high level 

occupations. As for perceived grades, 23 percent of the 

students were unsure of what grades they would obtain, but 

then 83.3 percent of these students who were unsure of their 

grades planned to enter high level occupations. Students 
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TABLE 28 

PEHCENTAGE DISTRIBUTION OF STUDr!:NTS' OCCUPATIONAL 
ASPIRATION BY EVER REPEA'r~D A 

CLASS IN SECONDARY SCHOOL 

Ever Repeated a Class in 
Secondary School 

Occupational 
Aspiration No 

Professional/ 
Business Ex. 88.7(118) 

Business Mgr. 9.7(13) 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 0.8(1) 

Pri. School 
'l1 eacher/ 
Clerical 
Officer 0.0(0) 

No Answer 0.8(1) 

Total 100.0(133) 

Yes 

75.5(37) 

16.3(8) 

4.1(2) 

2.0(1) 

2.0(1) 

99.9(49) 

No Answer 

100.0(1) 

0.0(0) 

0.0(0) 

0.0(0) 

0.0(0) 

100.0(1) 

2 X =7.92, df=8. P=NS, C=.20 

Total 

85.2(156) 

11.2(21) 

1.6(3) 

0.5(1) 

1.1(2) 

99.9(183) 



Occupational 
Aspiration 

Professional/ 
Business Ex. 

Business Nlgr. 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 

Pri. School 
Teacher/ 
Clerical 
Officer 

No Answer 

Total 

TABLE 29 

DISTRIBUTION OF STUDENTS' OCCUPATIONAL ASPIR~TION BY 
EXPECTED GlZr\DES IN WEST AFRICAN SCHOOL 
CERTIFICATE EXAJViiNATION (IN PERCENTAGE) 

Students' Expected Grades in West African 
School Certificate Examination 

Division Division Division Don't No 
I II III Know Answer 

87.6(78) 84.0(42) 0.0(0) 8J.J(J5) 100.0(1) 

10.1(9) 12.0(6) 0.0(0) 14.J(6) 0.0(0) 

2.2(2) 2.0(1) 0.0(0) 0.0(0) 0.0(0) 

0.0(0) 0.0(0) 100.0(1) 0.0(0) 0.0(0) 

0.0(0) 2.0(1) 0.0(0) 2.LH1) 0.0(0) 

99.9(89) 100.0(50) 100.0(1) 100.0(42) 100.0(1) 

x2 ~186.6, df=16, P=O.O, C=.50 

I 

l 
I 

I 

I 

Total 

85.2(156) 

11.5(21) 

1.6(3) 

0.5(1) 

1.1(2) 

99.9(183) 

...... 

"" .{::'" 
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who hoped to pass in Division I expressed high occupational 

ambitions--87.6 percent of them desired professional 

careers, 10.1 percent aspired to managerial level positions. 

Only 2.2 percent of them were interested in t~aching in 

secondary schools, nursing and executive positions in the 

work force. Of the students who reported they would pass 
. 

in Division II, 84 percent of them chose professional 

careers while 11 percent chose managerial jobs, 2 percent 

aspired for careers as secondary school teachers, nurses or 

medium level executive officers in the labor force. 

Reported grades did not reflect substantial difference in 

the choice of careers. The result here appears to show 

that the respondents attach great importance to high­

status occupations. Even though 23 percent of the students 

were unsure of the grades they would make, they were 

nevertheless confident that they will make it to the top 

of the occupational hierarchy. Thus one suspects that the 

respondents might have exaggerated their academic strength 

as well as their occupational interests. Perhaps this 

exaggeration was not surprising. People tend to over­

rate their perceived social positions when asked to rank 

themselves. Maybe a more realistic picture of career 

aspirations would emerge if respondents were confronted 

with the academic and economic obstacles they would have 

to overcome to attain their ambitions. 
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School:'? of students: A comparison was oade between 

the schools attended by the respondents and career plans. 

It was noted earlier that the quality of schools attended 

by students tend to influence their occupational plans 

and ultimately their occupational achievement. It was 

expected that students in high ranked schools will have 

higher occupational ambitions ~han students in medit~ and 

low ranked schools. (See chapter 3 for the criteria on 

v,rhich ranking was based;) The chi-square ( x2=48. 26, df=20, 

P=.OOO) was significant. However, an examination of the 

table (Table 30) showed no consistent pattern of association 

between school and occupational aspiration. ~ith the 

exception of School 1 and School 2 (ranked high in pres­

tige) which showed high aspiration scores in the direction 

predicted, the scores among the remaining schools were not 

in the direction predicted. All students in School 1 aspired 

to professional careers, while 93.5 percent of students in 

School 2 desired the same professional careers. School 6, 

which was ranked lowest, showed a high score of 90 percent 

of the students intended to enter professional careers. 

Eighty-five percent of students in School 4 (ranked high 

in prestige) aspired to enter professional occupations, 

while 88.5 percent of students in School 3 (ranked medium 

in prestige) had similar plans. School 5 (medium ranked 

school) had the lowest aspiration in professional category. 

Fifty-five percent of the students hoped to enter professional 



Occupational 
Aspiration 

Professional/ 
Business Ex. 

Business f','igr. 

Sec. School 
Teacher/ 
Nurse/Ex. 
Officer 

Fri. School 
'reacher/ 
Clerical 
Officer 

No Answer 

Total 

TABLE 30 

PERCENTAGE DISTRIBUTION OF S'I'tJDENTS' OCCUPATIONAL 
ASPIRATION (I) BY SCHOOL 

-··-- ~~ - -- ---- -, 
School of Students 

School School School School School School I 1 2 3 l~ 5 6 

100.0(27) 93·· 5( 29) 88.5(23) 8 5. 0 ( 3'-1-) 55.2(16) 90.0(27) 

0.0(0) 6.5(2) 11.5(3) 10.0(4) 37.9(11) 3.3(1) 

0.0(0) 0.0(0) 0.0(0) 2.5(1) 0 .'0( 0) 6.7(2) I 

0.0(0) 0.0(0) 0.0(0) 2.5(1) 0.0(0) 0.0(0) 

0,0(0) 0.0(0) 0-. 0( 0) 0.0(0) 6.9(2) 0.0(0) 

I 

100.0(27) 100.0(31) 100.0(26) 100.0(40) 100.0(29) 100.0(30) I 

X2=48.26, df=20, P=.OOO, C=.46 

Total 

85.2(156) 

11.5(21) 

1.6(3) 

0.5(1) 

1.1(2) 

99.9(183) 

!-' 
\.1'\ 
--.J 
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occupations, while 37.9 percent planned for managerial 

level careers. It must be observed that girls' schools 

showed lower occupational expectations than boys' schools. 

Schools 4 and 5 ·o;Nere girls' schools while School 6 was 

coeducational. The rest were boys' schools. One suspects 

that the high occupational expectations in School 6 might 

have been influenced by the responseH of male students. 

The result here appears to confirm the early finding that 

sex of students had effect on occupational aspiration. 

Girls sho·wed lower occupational expectations than boys. 

The sex difference in career plans seemed to have been 

carried over to effect aspirations on schools attended by 

boys and girls. 

An explanation of this sex difference might be that in 

the Nigerian labor force, women are still very much under­

represented in top level professional and managerial 

positions. For instance, only two mothers of respondents 

in this study were in professional occupations. Although 

educational aspiration of girls in the sample was as high 

as the aspiration ofboys, it seemed that girls, while 

interested in acquiring higher education overlooked the 

connection that higher education would open up for them 

opportunities for high status positions in the labor force. 

The responses of the girls regarding occupational plans 

could be attributed to their awareness of the prevailing 

ethos of male-dominance in top level occupations and positions 
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in the government and private sectors of the economy 

rather than to lack of confidence in their ability to 

prepare for these positions. 

Surrnnary of Occupational As-piration 

An analysis of the occupational aspiration of the 

students was done through cross-tabulation of eleven 

variables that were involved in the analysis of educational 

aspiration. Three of the eleven variables, sex, occupa­

tional aspiration of best-friend and schools of students, 

were related to occupational aspiration. r.:ore boys than 

girls chose high level occupations in the professional 

and managerial categories. Also students in boys' schools 

tended to choose more high level occupations than students 

in girls' schools. The explanation advanced for the sex 

difference in occnpational plans was that men still dominate 

in top level positions in goverP.Jnent and business. 

Occupational aspiration of best friend was related, 

although not strongly, to the occupational aspiration of 

the students. The students expressed similar occupational 

ambitions for high-status careers as their best friends. 

It seemed to the writer that the students and their best 

friends reinforce one another in terms of future career 

plans. 

The other variables, age, residence, educational 

attainment and occupations of parents, number of siblings, 

were not related to occupational aspiration. Regardless 
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of age, most of the students entertained hopes of achieving 

high status careers. Socioeconomic status of the students 

whose indices were education and occupations of parents was 

not related to aspiration. Students of highly educated 

parents in high status occupations had the same levels of 

aspiration as students of poorly educated and illiterate 

parents. Contrary to series of. studies in :'!estern societies 

which show that socioeconomic status of students is highly 

related to aspirations, .the finding in the present study 

of no difference between socioeconomic status and aspiration 

is supported by some studies conducted vri thin African 

societies. This phenomenon has been attributed to flexible 

social mobility mechanisms in developing societies by which 

in the past and to some extent in the present many persons 

from humble backgrounds have risen through education to 

positions of power in society. The incentive ~.Jnong 

students of poor parents to success is generated by the 

fact that many of the people in power today were similarly 

situated but were able to make it to the top by a combination 

of luck and hard \vork. It must be observed however, that 

the odds against students from humble backgrounds 

obtaining higher education and ultimately top level jobs 

are greater than what they were twenty years ago. Com­

petitions for available scholarships and financial aids 

are tougher than they were in the past because demands have 

outstripped resources. Moreover, scholarships ~n the past, 
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especially during the colonial administration, were 

awarded solely on academic achievement and merit, but now 

social, political, ethnic and regional loyalties have 

assumed great significance in awarding of scholarships. 

Residence of students was another variable which 

was not associated with occupational aspiration. Although 

the majority of the respondents" reported residing in 

urba..'l. areas, the small number of students whose background 

was rural exhibited the same high level of ambition for 

high status careers as students from urban areas. The 

lack of difference in aspiration between urban and rural 

students might be due to the :fact that all stu.dentG in 

the sample attended urban schools and migh-t have been 

equally exposed to urban environment and opportunities. 

This is a mere conjecture since on the average as has been 

shown every student appeared to have set a high occupational 

aspiration for himself. 



CHAP'.P.ER V 

CONCLUSION 

This research was concerned with the educational 

and occupational aspirations of high school seniors in 

Benin City, Nigeria. Six secondary schools participated 

in the survey. Several variabl~s, mostly demographic in 

nature, were examined to determine their influence on 
-

the aspirations of the respondents. Nigeria is on the 

threshold of full industrialization. The road to 

industrialization requires highly skilled manpower and 

a diversified economy. rrhis study attempted to examine 

and assess the educati·onal and career goals of secondary 

school students who in a few years would play a significant 

role in implementing the goverP.ment's social and economic 

programs. 

The survey found a high level of aspiration among 

the students. Their aspirations are perhaps an indication 

of the optimism and self-confidence they have for the roles 

they hope to play as future leaders. The expectations of 

the students appeared unduly high. This might be due to 

the fact that in studies of this nature where people are 

allowed the freedom to rank themselves, they tend to rank 

their perceived future statuses higher than they will be. 

For instance, studies show that when people are asked to 
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rank themselves according to perceived social status, they 

tend to rank themselves higher in social status than they 

actually are when compared with their economic positions. 

Hyman showed that in terms of economic status, "the low 

class tends to raise its social class more than one step 

higher whereas the lower middle people tend to raise 

themselves only one step to the middle class level." 1 

Although the students in this study were asked to indicate 

their educational and career goals. it must be conceded 

that educational and career choices are indirectly 

related to perceived future social status. Thus high 

educational and occupational ambitions would mean aspi-

rations to high social status. Following Hyman's finding, 

it is safe to suspect that the students might have over­

rated their future educational and career goals. 

In a study of 9th and 12th grade students in four 

large Kansas City high schools, Bennett and Gist have 

shmvn a high level of "fantasy" in educational and occu-

pational aspirations among urban students. Bennett and 

Gist noted that the aspirations of students appeared 

unrealistically high. 2 According to the writers, whereas 

1Herbert H. Hyman, ''The Relation of the Reference Group 
to Judgements of Status," Class, Status and Power, Reinhard 
Bendix and Seymour Martin Lipset (eds.) (Glencoe, Illinois: 
The Free Press, 1953), p. 269. 

2William S. Bennett, Jr. and Noel P. Gist, "Class and 
Family Influences on Student Aspiration," Social Forces 43 
(December 1964), p. 169. 



th!: national average for college enrollment among urban 

students was 47 percent. about 71 percent of the students 

in the sample had intentions to attend college after high 

school.3 In the present study. 49 percent of the students 

aspired to attend university. The current enrollment 

figures in university in Nigeria are not available. 

However, if one tal\:es into consideration that about three 

out of ten students who finish primary school go on to 

high school, it is safe to assume that enrollment in high 

school should reflect university attendance. Hence, one 

suspects that the overall educational and occupational 

aspirations of the students were unrealistically high. 

Implications of the Study 

~,he high levels of aspirations found in this study 

among students from high and lovv socioeconomic back-

grounds seem to indicate that many students, especially 

students from lovv socioeconomic families, will take 

opportunities for higher education if offered to them. 

Recent goverm::ent encouragement to students to acquire 

higher education, evidenced by scholarships and financial 

aids, appearE; to be having an effect ori high educational 

aspirations for students who otherwise would not have 

the resource~~. 

'f'h•2 same levels of high aspirations were found among 

Jibid. ' p. 170. 



male and female respondents in the sample. For some 

years now female students have been encouraged to acquire 

higher education. In the 1975-80 Development Plan, the 

Bendel State government embarked upon a special program 

for higher education for girls by making scholarships 

and loans available to female undergraduates. According 

to the government "the special female award is designed 

to increase the number of female graduate teachers in 

secondary schools and teacher training colleges." 4 This 

state government plan was aimed at supplying secondary 

schools with teachers. It is important that this govern-

ment program continue and be expanded to enable more 

female students to attain higher education. The encour-

agement of the government for higher education for girls 

will assume great significance in the 1980's as many 

qualified teachers will be needed for secondary schools 

when students of the present Universal Primary Education 

program would be entering secondary schools. Furthermore, 

this study found that a high percentage of female students 

did not choose teaching as a career, many female students 

instead aspired to careers in 1nedical and legal professions. 

One suspects that this low aspiration for teaching is due 

to the fact that teaching has not been made very attractive 

4uridwestern State Programme 197 5-80 of the Third 
National Development Plan 1975-80, fv'linistry of Economic 
Development, Benin City, Nigeria: IV.iidwest Mass Communica­
tion Corporation, (May 15, 1975), p. 60. 



166 

in Nigeria as evidenced by the low status of teachers and 

the low remunerations given to them compared to their 

counterparts in other occupations with the sar:1e level of 

academic preparation. It is important that the academic 

preparations for teachers in both primary and secondary 

schools be upgraded to make it possible for teachers at 

both levels to earn university degrees. 

Since many girls expressed desires for medical and 

legal careers, it is necessary also that girls be encouraged 

to train as doctors and lawyers; especially as women are 

under-represented in these two professions in Nigeria. 

Good quality of health care delivery system and legal 

services fer a develo:ping society need to be encouraged. 

The result of this study of students in urban schools 

has implication for educators both in urban and rural 

areas. Regardless of socioeconomic background, the students 

appeared to be serious about their future education and 

occupations. These youngsters need guidance and counseling 

so that they can channel their ambitions to areas of 

ability and national needs. The lack of educational and 

vocational counseling programs in secondary schools in 

Nigeria poses a great problem for adolescents and parents. 

From the responses of the students about their career 

aspirations, there was an evidence of a high level of 

sophistication in the choice of several occupations that 

have not assumed great prominence in the Nigerian occupational 
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scene. Apart from the prestigeful occupations such as 

law, medicine and engineering, students chose with high 

frequency fields such as agronomy, aeronautics, agricul­

tural mechanics, industrial art and designing. Perhaps 

these occupational areas are indicative of the social 

and economic exposure which the students have attained. 

These are areas of national needs in developing economies. 

Students need to be guided to nnder~tand the intellectual 

skills, discipline and preparations that are required 

to enter these occupations. Thus educational and voca­

tional guidance and counseling should be established 

in all high schools, rural and urban to help students 

channel their abilities to realizable educational and 

occupational goals. 

The Federal government program on mass education 

shovm in the Universal Primary Education program is in 

the right direction for reducing illiteracy, encouraging 

national unity and economic progress. However, the 

expansion of primary education should be followed by a 

similar growth of secondary and tertiary institutions 

throughout the country in order to absorb thousands of 

students who will finish primary schooling. Moreover, 

the government should work towards a diversification of 

educational programs and the economy to absorb every level 

of school graduates of different skills and qualifications. 

As can be seen, this study indicates that very few students 
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want low-level jobs in the skilled, unskilled and manual 

occupations. It is a common knowledge that very few 

school leavers in Nigeria want manual jobs, especially 

farming, because most farmers have low status and 

earning power. Unless the govern~ent encourages farmers 

and modernizes the present system of farming, it will 

continue to be a less desirable occupation among Nigerian 

youths. Agriculture has been the mainstay of Nigerian 

economy. It is important that farming be made attractive 

for Nigerian youths. This can be achieved if the govern-

ment can institute scientific and mechanized systems of 

agriculture and incorporate them into the programs of 

universities and schools of technology. 

The tendency for developing nations to place great 

faith in education and to regard it as the panacea for 

social ills has been pointed o~t. Education for economic 

development and better quality of life has been the con-

sistent aim of these nations. For instance, the government 

of Nigeria in its white paper on education, solemnly 

declared: 

The five main national objectives of Nigeria as 
stated in the Second National Development Plan, 
and endorsed as the Policy on Education, are the 
building of: (1) a free and democratic society; 
(2) a just and egalitarian society; (J) a united, 
strong and self-reliant nation; (4) a great and 
dynamic ec anomy; ( 5) a land of

5 
bright and full 

opportunity for all citizens. 

5Federal Republic of Nigeria, National Policy on Edu­
cation. Ijagos, Nigeria, Federal Ministry of Information, 
Printing Division, 1977, p. 4. 
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Undoubtedly, education is important for national development 

in that it helps to solve the problem of manpower needs. 

However, education cannot be assumed to have the solution 

to all areas of national concern. T"'i1ere is a tendency 

among education planners to overlook some side effects 

of education, namely, the creation o.f an educated and 

elite class whose life styles are different from the styles 

of life of their counterpart who did not go to school, and 

the emergence of social.and economic inequality. The 

social and economic rewards that a.ccrue to education in 

Nigeria are very high. It is not surprising that every 

Nigerian youth regards education as the way to these 

rewards. Students who are unable to obtain higher edu­

cation either through lack of ability and motivation 

or through lack of financial resources will constitute a 

social class vis-a-vis students who go on to higher 

education. Although the government has assumed the re­

sponsibility for the education of all children at the 

primary level, secondary and university education which 

is crucial for upward mobility is at present left to 

parents, while the government occasionally offers financial 

assistance to some deserving students. Admittedly, there 

is a limit to which a developing nation can stretch its 

resources to educate its citizens because other social 

programs require equal attention. If the greater burden 

of financing higher education is borne by parents, it 
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means that only wealthy and well placed parents can afford 

higher education for their children. This situation will 

defeat the idea of equality of educational opportunity. 

It will in fact establish a privileged class who will 

pass on its social position to its children. 

Social scientists have pointed out the fallacy of 

the notion that education is tne way to upward mobility. 

Anderson's study, which was reviewed in chapter two, 

noted that education was but one factor in social mobility. 

He observed that an increase in educational opportunity 

does not necessarily mean a decrease in social inequality. 6 

Boudon has also shO'Nn that equality of educational oppor­

tunity does not reduc~ inequality of social opportunity.? 

At the end of World War II, Western and industrialized 

societies embarked upon massive educational programs 

aimed at providing educational opportunities for the 

lower class. It was hoped that educational opportunity 

would lead to social equality between the lower and the 

upper classes. Boudon noted that despite the educational 

gains of the lower class, social inequality did not 

decrease. He attributed this phenomenon to economic 

inequality which persisted between the lower class and 

6Anderson, "A Skeptical Note on Educational Mobility," 
p. 569. 

7Boudon, Education, Opportunity and Social Inequality," 
p. 193. 
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the upper class. 8 In other ~ords, education was not able 

to improve the social status of the lower class as long 

as the upper class held on to its economic power and 

privilege. 

~odern Nigeria seems to pursue the social pattern 

\Nhich l'Jestern societies followed after 1tJorld ~lar II; that 

is, the goverr~ent of Nigeria has begun a massive educa-

tional program thG purpose of which is to provide, equaJ.i ty 

of educational opportunity and bridge the gap bet·ween the 

developed and the less developed parts of the country. 

At this tiDe, the success of the government plan is diffi-

cult to predict but it does point out the aVJareness of the 

educational and social inequity in the country. 

It was pointed out that the Nigerian social system 

is fluid and lacks certain elements of Western societies. 

r.:any Nigerians have been trained in 1;"Jestern institutions 

of higher learning and have begun to adopt the life styles 

of TJ\festern societies. There is a growing soci2.l con-

sciousness aJnong the elite as they look upon thenselves 

as privileged. The elite, one assu..'nes, r1ould v1ant to 

retain their privileges and pass them on to their children. 

The best way to pass on the privileges is to ensure that 

their children receive a good education. Children of the 

elite have better opportunity of obtaining higher education 

than children of poor parents. The elite can afford to 

8Ibid., p. 195. 
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educate their children. These children also have better 

chances of completing their education when they start be-

cause parents help them with their school work and often 

engage private tutors for them. Thus, in common entrance 

examinations to high school and university, these students do 

better than children of poor parents, and are over-represented 

in high schools and universities. Hence it is safe to pre-

diet that the noted fluidity of the social system is likely 

to solidify in the near future, creating inequality of 

opportunity. The government should make equality of oppor­

tunity at higher educational levels a reality by financing 

the education of students from poor homes who have the 

ability to benefit from university education. 

Sewell and Shah have noted the inf'luence o:f social 

class in college attendance. These writers showed that high 

socioeconomic status parents are more likely than low socio­

economic status parents to have college plans for their 

children.9 The impact of parental encouragement on college 

plans has also been noted by Kahl. According to Kahl stu-

dents who were encouraged by parents to attend college, had 

plans to enroll in college, while students of similar ability 

who were not encouraged by parents had no college plans.1. 0 

The present study showed no significant difference in 

9sewell and Shah, "Social Class, Parental Encour­
agement, and Educational Aspirations," p. 564. 

10 Kahl, "Educational and Occupational Aspirations of 
'Common Man' Boys,'' p. 203. 
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educational aspiration among the students whose parents 

were educated and students of poorly educated and illit­

erate parents, both showed the same aspiration to obtain 

university education. It must be observed, however, that 

aspiration is one thing and actual plans are another. 

Hence, one suspects that although there was no difference 

in educational aspiration, there might be differences in 

actual plans for university education among the students. 

Several factors account for actual plans and atten­

dance at the university level. Parents, for instance, 

who are well educated are likely to encourage their 

children to have a university education. Even if poorly 

educated parents do encourage their children to obtain a 

university education, there might be a difference in the 

type of encouragement by both parents. Well educated 

parents may value university education as a means to 

maintain the family social status, while poorly educated 

parents may viev1 a university education for their children 

as a means to rise from their low social status. iJI!hile 

well educated parents are more likely to bring their 

encouragement to actuality, financial strictures are likely 

to prevent children of poor parents from realizing their 

ambitions. 

Apart from the financial aspect of higher education, 

ability and motivation are equally important in university 

education. Since abilities are usually unequal among 



students, there are students who do not have the intellec-

tual ability to benefit from university education. Such 

students should not consider themselves a failure but 

should be encouraged to apply themselves to other creative 

avenues. This means that the government should open up 

other avenues of mobility so that students who cannot 

obtain university education can. have on-·the-job training 

and experience to move up in the occupational structure. 

The reason education has been regarded as the only source 

of social-mobility among Nigerian students is because 

government and private employment agencies place great 

importance on academic credentials. One believes that 

if less emphasis is gi.ven to credentials and more stress 

on the acquisition of job related skills, many students 

will adjust their educational and career ambitions 

according to ability, interest and needs. 

Direction for Future Research 

Since only students participated in this study, it 

would be necessary for future studies to include parents 

in order to compare the levels of aspirations students 

have for themselves with the aspirations parents have for 

them. A recent study has shovm that parents ideally have 

high educational aspirations for their children. 11 The 

parents surveyed in the study wanted nothing less than 

11Imoagene, Social Mobility in Emergent Society, p. 282. 
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secondary school education for their first sons and/or 

daughters. Also, every respondent, especially among those 

in high-status categories, wanted university education for 

his sons and daughters. According to the author, the 

response of the subjects "reflects the belief now wide­

spread that education holds the key to social mobility." 12 

Because the study just mentioned consisted of a sampled 

elite and did not include non-elites, as well as children, 

a future study in this area should have a broader sample 

of parents of different socioeconomic status and their 

children. Such a sample will give a better and more 

accurate picture of aspirations and make comparison possible. 

The present study does not claim that its result 

reflects the total picture of aspirations among Nigerian 

youth. The present study represented secondary schools 

in one urban center of Bendel State, Nigeria. The findings 

are limited in scope and therefore make generalization 

difficult. However, they do to some extent point to the 

general trend among secondary school students, in the state 

and in other parts of the country, to regard themselves as 

future elites of the country. Since students of this age 

group share the same educational experience and normally 

face similar occupational decisions after secondary 

schooling, one may safely assume that the results do 

reflect a general trend in students aspiring to high social 



status through education. 

In order to understand more fully the influence of 

the variables examined in this study and to attempt some 

generalization, future studies need to be longitudinal in 

nature so that aspirations expressed now by the students 

will be compared with actual achievements ten years later. 

Longitudinal studies will help to determine whether goals 

expressed now are passing fancies or are actually pursued 

and attained. 

It should be noted, moreover, that this study has 

opened opportunities for further investigations in this 

important area of educational and occupational aspirations 

in an industrializing society. 
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TABLE 31 

PERCENTAGE DISTRIBUTION OF OCCUPATIONAL 
(PROFESSIONS) ASPIRATION 

NUNrBER I BY SEX 

Sex of Student 

Profession Male Fe:rnale 

P;Iedical Doctor 1?.5(32) 14.7(27) 

Lavvyer 12.0(22) 13. ?( 25) 

Engineer 9.3(17) 0.5(1) 

Business Executive 1.6(3) 2.2(4) 

College Professor 6.5(12) 3.3(6) 

Other Professions* 7.1(13) 10.4(19) 

Total 54.0(99) !~4. 8( 82) 

Total 

32.6(59) 

26.0(47) 

9.9(18) 

3.9(7) 

9.9(18) 

17.7(32) 

100.0(181) 

*Accountant, agriculturist, aeronaut, architect, biochemist, 
linguist, psychologist, and sociologist. 
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TABLE 32 

PERCENTAGE DISTRIBUTION OF OCCUPATIONAL 
ASPIRATION NUNrBER II BY SEX 

Sex of Student 

Profession Male Female 

Secondary School 
'l1eacher 10.9(20) 2. 7( 5) 

Primary School 
Teacher 6.0(11) 9.8(18) 

Nursing 4. 9( 9) 25.1 ( 46) 

Clerical OJficer 29.0(53) 8.2(15) 

Total 50.8(93) 45.8(84) 

'l1otal 

14.1(25) 

16.4(29) 

31.1(55) 

38.4(68) 

100.0(177) 
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St. Charles Catholic Church 
Ubulu-Uku 
Bendel State, Nigeria 
August 21, 1978 

Permanent Secretary 
Military Administrator's Office 
(Public Service Matters Department) 
P • f.t~ • B • 1 0 81 
Benin City 
Bendel State of Nigeria 

Application for Permission to Enter Selected 
Secondary Schools in Benin City for Purpose 
of Research 

Sir: 

I am a Nigerian priest from Bendel State and a graduate 
student in Loyola University of Chicago, U.S.A. I am con­
ducting a research for a doctoral dissertation on "The Educa­
tional and Occupational Aspirations of Final Year Students 
in Selected Secondary Schools in Benin City." 

I wish to apply through your office for permission to 
enter the following secondary schools in Beni.n City for the 
purpose of giving out the questionnaires for the research 
project: 

1. 
2. 
J. 
4. 
5. 
6. 

Edo College, Benin City 
Bishop Kelly College, Benin City 
Eghosa Grammar School, Benin City 
Iden College, Benin City 
Idia College, Benin City 
Edokpolor Grammar School, Benin City 

Your cooperation will be highly appreciated. 

I remain, 
your,~ faithfully, 

: "' 
I !\""- ~--~~\·w.,~<~~ 0-

( Rev.) Micnael S. Onwueme 
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LETTER TO TP~ PRINCIPALS OF THE SCHOOLS BY THE 
PERMANENT SECRETARY ASKIHG FOR THEIR 

COOPERATION TO CONDUCT THE STUDY 



,;:r Ref 

MILITARY ADMINiSTRATOR'S OFFICE 
(PUBLIC SERVICE MATTERS DEPARTMEN1) 

P.M.B. 108i 

BENIN CITY 

BENDEL STATE OF NIGERIA 

Tckphoucs: 6371 & 6331 
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1\ir Ref: No,. f.SN.,. "J.51/8'1:,. .......... .l. ........ ~~.J?.~~~E-7.., 19~~-~ 

The Prl.P.cipals; 

Edo College, Benin City. 

Idia College, B--ni.n City" 

Iden College, Be~in City. 

Bishop KellX College, Benin City. 

* Edokpolor Grammar School·, Benin City. 

Eghosa Grammar. School, &nin City. 

I am w'riting to inform you that it has been approved . 
that the above-nam~d may approach you for every assistance 

in connection \oJi th his research project. 

~-Silo ~t- ~ .. ~x. . · .. \ 
(K. A. Gbe!gb'aje) 

for Secretary to the--I 'li 
Government and Head- of--Service. 

----------1_,.._...--

~~-

*Edokpolor Grammar School could not take part in the 
study. Instead, Obakhavbaye Grammar School was 
contacted and it readily accepted to participate .. 
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I am Rev. Michael Onwueme, a graduate student in 

IJoyola University of Chicago, U.S.A. I am conducting a 

study on "The Educational and Occupational Aspirations of 

Secondary School Seniors in Benin City, Nigeria," for a 

doctoral dissertation. I would like to know what your 

aspirations are after you finish your secondary education. 

Please answer the following questions as truthfully 

·and accurately as possible. In the multiple choice questions, 

check the most appropriate answer by a tick in front of the 

answer (like thisvf). In the open-ended questions write 

your answers boldly in your own words. Do not write your 

names on the papers. This study is confidential, your 

identity will be protected. Thank you for your patience 

and cooperation. 

1. Name of School 

2. ~!hat .:; .,. _,_"" your sex? Male Female 

J. Your age at last birthday 

1 . 14 years or under 

2. 15 years 

J. 16 years 

4. 17 years 

5. 18 years or older 

4. Place of birth 

5. Do your parents live in 

1. A village 

2. A tovm 

J. A city 
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6. TJJhat is the name of the place? 

7. Number of years in school (include primary and secon­
dary schools) 

1 . 11 years -----
2. 12 years 

J. 13 years 

4. 14 years 

5. 15 years or more 

8. \:'!hat was your grade in the Primary School Leaving 
Certificate examination? 

1 • 

2. 

J. 

A ---
B ---
Fail ---

9. Since you started.your secondary school education, 
hava you ever repeated a class? 

1 . 

2. 

Yes 

No 

10. If "yes" to question 9, what class was that? 

11. Considering your present school performance: what grade 
do you think you would make in the School Certificate 
examination? 

ll Division L 

2. Division II 

J. Division III 

4. G. C. E. Pass 

5. Don't know 
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12. What level of education would you like to have attained 
ten years from now? 

1. 
2. 
J. 4. ----
5. 

Completed secondary school 
Higher School Certificate (HSC) 
University education 
Post-graduate education 
Other 

13. What occupation would you like to enter in ten years 
from now, if you are entirely free to choose? 
(e.g. Primary school teach~r, university professor, 
medical doctor, lawyer, etc.) 

14. What occupation would you expect to get assuming you 
are unable to continue with your studies beyond your 
present level? (e.g. primary school teacher, secondary 
school teacher, office clerk, nurse, etc.) 

15. What factor influenced your choice of occupation? 

1 • 
2. 
J. 
4. 
5. 
6. 
7. 

Security 
Prestige 
Good condition of service 
Salary 
Opportunity for promotion 
Other 
Don't know 

16. Do you have any brothers and sisters? 

1 . 
2. 
J. 
4. 
5. 

No brothers and sisters 
One brother, no sisters 
One sister, no brothers 
One brother, one sister 
Two or more brothers and/or sisters 

17. What position are you in the family? 

1 . 
2. 
J. 
4. 
5. 

First child 
Second child 
Third child 
Last child 
Other 
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18. ~'\lha t is your father's educational attain.11ent? 

19. 

1 . 
2. 
J. 
4. 
5. 
6. 
7-

Primary School 
Secondary School / teacher training 
Higher School Certificate (HSC) 
National Certificate of Education (NCE) 
University 
No educat.i on 
Other 

1iJha t is your mother's educational attainment? 
1 . 
2. 
J. 
4. 
5. 
6. 
?. 

Primary school 
Secondary School / teacher training 
Higher School Certificate 
National Certificate of Education (NCE) 

_______ University 
No education 
Other 

20. 1J'lhat secondary school / teachers training did your 
father attend? 

1 . 
2. 
J. 
4. 
5. 

---

----

Roman Catholic School 
Protestant School 
Government School 
Local Govern.11ent School 
Other 

21. What secondary school/ teachers training did your 
mother attend? 

1. 
2. 
J. 
4. 
5. 

Roman Catholic School 
Protestant School 
Government School 
Local Government School 

---Other 

22. What type of post-primaDr school did your father attend? 

1 • 
2. 
J. 
4. 
5. 

--- Secondary grammar school 
Teacher training college 
Technical/Trade school 

---Other 
None 

23 .lvha t type of post-primary school did your mother attend? 

1. 
2. 
J. 
4. 
5. 

Secondary grammar school 
Teacher training college 
Technical/trade school 
Other 
None 
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24. What is your father's occupation? 

25. What is your mother's occupation? 

26. Give the name of your best friend. 

27. In what class is he/she in school? --------
28. 1,'1/ould you consider him/her academically 

1 . 
2. 
J. 
4. 
5. 

An excellent student --- A good student 
______ An average student 

Below average 

---- A poor student 

29. What educational level would he/she like to have 
attained ten years from now? 

JO. 

.31 • 

1. 
2. 
J. 
4. 
5. 

Completed secondary school 
Higher School Certificate (HSC) 
University education 
Post-graduate education 
Other 

What occupation would he/she like to enter ten years 
from now if he/she is entirely free to choose? (e.g. 
primary school teacher, university professor or medical 
doctor, lawyer, etc.) 

What occupation would he/she expect to get assuming he/she 
us unable to continue with his/her studies beyond his/her 
present educational level? (e.g. primary school teacher, 
secondary school teacher, office clerk, nurse, etc.) 
-------·-·--

.32. What is his/her father's educational attainment? 

.3.3· 

1. 
2. 
J. 
4. 
5. 
6. 
?. 

What 
1 . 
2. 
J. 
4. 
5. 
6. 
?. 

Primary school 
Secondary school / teacher training 
Higher School Certificate (H.S.C.) 
National Certificate of Education'(N.C.E.) 
University 
No education 
Other 

is his/her mother's educational attainment? 
Primary school 
Secondary school teacher training 
Higher School Certificate (H.S.C.) 
National Certificate of Education (N.C.E.) 
University education 
No education 
Other 
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J4. i:Jhat factor influenced your friend's choice of occupation? 

1. 
2. 
J. 
4. 
5. 
6. 
?. 

Securitv 
Prestige 
Good conditions of service 
Salary 
Opportunity for promotion 
Other 
Don't Know 
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