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| " CHAPTER I
Fr o INTRODUCTION

‘The world of the teen-ager, of the adolescent ihiour modern
industrial society, ie becoming more and more a separate sub-
culture, a separate society. DBecause of the complexity of modern
society and the ever increasing rate of change in iﬁ, parents be-
come out of touch, and find it very difficult, if not impossible
to transmit knowledge and skills to their children that will be
of service to them when they enter the adult world with its
changing standards, values and skills., In our age of specializa-
tion, many jobs and skills are disappearing, and new ones are
coming into being as a result eSpeciafly_of automation, new means
‘of procuction, and habits of consumption. Thus, the young men in
our industrial society is no longer able to learn along eide his
father, t the specialized skills he will need for later life. He
must prepare himself for a wide range of possibilities, and this
preparation, vhich is becoming longer an§ longer, takes place ‘
outside of the family, in the high school and, for a growing

number, in the university.l

Ljames S. Coleman, The Adolescent So*lety (New York, 1961),
po 1-30




Since more of the jobs in our society increasingly demand a
higher level of training; the adolescent, if he is going to become
productive member of that society, has to stay in school longer,
even though he cannot help the family economically to any great
extent. In many areas, especially in some suburbs, it has been
the writer's personal observation that jobs for high school boys
are so scarce that parents have arranged for their children to
take credit courses or enrichment courses to speed up this
increasingly long period of training and low productivity.

The schools, pressured by the various social forces that have
so changed family life, have taken on more and more functions,
more and more extra curricular activities which tend to cut off
the adolescent from those outside his age group and force him
inwards toward his peers. In most schools, athletics are
‘generally the most important extra curricular activity for boys,
providing for them the main means of achieving status and
popularity among their peers. The high school students form a
small and almost closed society with values, language symbols,
activities and attitudes all its own. Frequently enough these
attitudes in the adolescent society are somewhat at odds with those
of their parents or teachers. Iﬁ will be enlightening to investi-
ga?e how great an effect these forces and pressures at work in the
adolescent sub-culture have on the attitudes of high school boys

and to see how these tend to differ from those held by parents or
teachers,
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It will be the purpose of this thesis, therefore, to find out
the attitudes of students, parents, and teachers toward the place
of athletics in the school, how these attitudes are.related to
their roles in the school structure; and to see if social factors
and past experiences such as age, education, class, nationality,
participation in sports, are related to variations within each main
role. '

The main hypothesis in the thesis is as follows:

Attitudes toward athletics are not a function of the

general roles played in the school social system but

rather are a function of specialized social conditions

and past experience influencing persons filling each

role. Secondary hypotheses in the following patterns

will also be tested.

A. Parents

l. Parents with higher income and education .
and from higher occupations would have a
more negative attitude toward athletics
than parénts with low income and blue
collar occupations.

2. Anglo-Saxon parents would have a more
negative attitude toward athletics than
parents from other ethnic origins.

B. Teachers

1. Teachers who do some coaching would have




a more positive attitude toward athletics

than those who do no coaching.
2.v Teachers who have personally participated
in athletics would ha&e a more positive'.
attitude toward athletics than those with-
out experience.
C. Students
| 1. Students who are varsity athletes will
have a more positive attitude toward
athletics than non-athletes.,
2. Students who have higher grades would
have a more negative attitude toward
athletics than those with lower grades.
In addition to these patterns of secondary hypotheses the
questionnaire will be analyzed with a view to testing what affect
such various social factors as age and grades, have on attitudes
toward specific areas of the questionnaire such as the affect qf
athletics on academic achievement or on popularity. The
questionnaire was designed to analyze the attitudes of parents,
teachers and students toward athletics rather than to find out the
actual behaviour of those answering the questionnaire.
Before going on to describe the methodology involved in the
thééis, a review of both the theoretical framework and the related
literature is in order. The birth of a new idea and its develop-

vient down through the ages is a difficult but fascinating study.
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The conc q:t; of role is the offspring of rather mixed-up parentage,

It is a term used today. by axltural an’chropologists, social psy-
chologists, soclologists and psychologists who attach very precise
meansings to it. There is, however, not as o'reat a lacf’ of preci-
sion in its meaning as it is 1’1‘sed in the social sciences today as
formerly. With the help of l\ieiman and Hughes the history of the
jdea or term w1l be traced and then the various definitions will
be analyzed showing the different stresses that were inw J.\red.2
The frames of reference will depend on the particular science and
the particular school of thought within that science to which a
social scientist belongs. |

As Neiman views the question, there were four fundamental

ideas that were combined together to form the basic theoreti cal
framework. He credits GeH. Mead with having combined William

Jaz;nee.'3 idea'of the social self as the product of the mental images

of a person conceived by other members of his group, James
Baldwin's"" concept that personal growth is the result oi""a
Adialopue of self with others, John Dewey's idea of language as
communication or symbolic inter-action in the development of t.he‘
social self, wi th his own important idea, namely, that of taking
the role of the other, Thus, Neiman quotes G.H. Mead as saying,
n...the child gradually becomes a social being in his own

2LJ.onel J. Neiman and James W. Hughes, "Problem of the Con-
cept Role - A Re-Survey of the Literature, "Social Forces

Xxx (1951), 191 - 149.

pp. 179-81.

bpid. p. 141 citing Janes M, Baldwin, Mental Development in
the Child and in the Race (New York, ’1808T.

3Ibid. p.141 citing William James, Psychology (New York,1892) |
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| expertince and he acts‘toward'himaelf in a manner analogous to thaty
|in which he acts toward others. This'action, the social act out of
; which emerges the "self™ is in reality the assumption of a role for
| fthe child."3 Thus; it is in'psydholégy thét the’term is developed

first in this sense at least, namely that through the assumption of
specific roles the social self is?developed, the self that is’
presented to others, the personality as seen by others.

Neiman and Hughes group various def;nitions'of roles under
three main headings. First, the definitions which use role to
describe the dynamic process of personality development. In this
conceptual framework, basically psychologiCal, the self or the
personality is éqnated w;th;the sum and organization of all the
roles one plays in all ﬁhe groups to vhich one belongs. In this
sense, therefore, role is the basic factor in the spcialization
ﬁrocess. Neiman groups'Cottrell,'Carr, Davis, Cameron, as
representiﬂg this point of view. As an example.ofAthis point of
view, Neiman quotes Carr as saying: A sociai role isva specific
pattern of attitude and behaviour which one assumes for a Specific
situation; éocial maturation is a process of acquiring "proper" \

behaviour patterns, a knowledge of various social roles to be

agsumed in various kinds of situat.ions."6 Role is also looked

5rpid. p. 141 citing George Herbert Mead, Mind, Self and
 Society (Chicago, 1934), Pp- 138. .

6Ibid. p. 142 citing Lowell J. Carr, Situational Analysis

TNew York, 1948), pp. 32-33.
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" jupon

this

term

.normal iﬁhividual would ha

than

quotes'Sutherland, Linton, Znaniecki,

alternative roles may be available in a given culture.

are defined by culture over the yearse

this

work,

‘ ’ |
as a cultural pattern in this socialization proeeaa.’ Neiman

approach although not so specifically. Quoting JRobert L.
Sutherland Neiman says ""Roles are culturally determined patterns

of behaviour; culture sets the 1{mits of variations of roles wut

o, 197

A second important way that the concept is used is as a

functioﬁal definition in terms of society as a whole. "In this con-
text, is looked upon‘as a social norm, a rule of behaviour or
least an expectation of behav1our required by society as a whole.
In other words, society expects a certain type of behaviour £rom‘

an individual because of age, sex, occupation. These social norms

_Cameron, Ruth Benedict, Margaret Mead and Samuel Stouffer use

role in this sense. Quoting Cameron Neiman sayS° "The

would the pathological person.” n8

The'third main grouping of definitions are also functionél bgt
time in terms of specific groups. Here, a role is regarded ‘

as the dynamic aspect of status. Ralph Linton, in his classic

'The Study of Man ~ is the recognized originator of this

Trpid. p. 143 citing Robert L, Sutherlmnd and Julian L. Wood-
253,

ward, Introductory Sociology (New York, 19&0) PP. 250~

8Ibid p. liL citing Norman Cameron, "Role Concepbts in Bchmdor
Paduolorv" American Journal of Sociolory, IV(Mar'50),406L- 67.

and Parsons as examplifying

Mirra Komoravsky, Norman

ve a greater variety of social norm roles

7

at

the

ey R L A A



;3 specific approach to role. It has a profound 1nfluenc§ in the = o
realm of anﬁhropology-but'also with the cfoss ferﬁilizatidn of the
sociéi sciences the concept role as Linton sees it forms one of
the major parts of Parson's structurél system. Since his defini-
tion is so important it would sefve ouf purposes well to quote‘him

at length. Neiman quotes him thus:

"\ role represents the dynamic aspect of a status. The :
individual is socially assigned to a status and occupies o
it with relation to other statuses. When he puts the 2
rights and duties which constitute the status into effect, -
he is performing a role. Role and Status are quite 1
inseperable. There are no statuses without roles and no v
roles without statuses. Every individual has a series
of roles deriving from,various patterns in which he
participates and at the same time a Role general, which
represents the sum total of these roles and determines
what he dges for his society and what he can expect

from it."
Orvagain, Neiman quoteé him'ﬁhus: ”The term, role, will be used to]
diStinguish the sum total of the cultural patterns associated with
a particular status. It thus includes the attitudes, Via.uot @ik j
behaviour<g§éribed by the society to any and all theépefsons

occupying the status."lo Everett Hughes, E. T. Hiller, and Flofian
Znaniécki'all subscribe to this point of view and define the‘term \

in this same way. Quoting Znaniecki Neiman says: - "Being a group

9Ibid., p. 145 citing Ralph Lintoﬁ, The Study of Man (New York
1936) » po 11L}- 5y

101p5a. p. 145 citing Ralph Linton, The Cultural Background of
Personality (New York, 1945), p. l&. -
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ific kind
v :

a specific kind of person vho performs a spec
leiiﬁleves continual interaction bet%?pn the

J{ memberimeans-
| |of role. A social ro
o performer and the people. The analysis of roles show,that'they are
: W

'|systems of values and activities pradtically standardized in

| 1 )
- | Jaccordance with a certain patternt"l " Znaniecki points out that

ry role jnvolves the following comfaonents:

cle of which the performing person is the center,
the family circle, then the per-

eve first, there is a
social cir i.e.,

a circle of patients, customers,
his body and mind as represented and

d himself; third, the person's

son's M™social self™, i.e.,

conceived by his social circle an

status, i.e., the total ™rights™ which his circle and himself

recognize as due to him in his role and finally, the person'é

function, i.e., his total duties which the social circle expect of

Fim and which he tends to fulfill.

There is one final use of the}term and this is in the field of

oreno's ébciomentry vhere role is defined as pérticipatibn in a

certain group. It is the use of the term in the dictionary sense,

i.e.,'the’individﬁal's assumption of an assignment for the perfor-
part in a specific situation as one of the member's of '

mance of a
refers to the assuming

In their sociodramas, role~playing

ation constructed for the purpose of

a group.

bf a role in a social situ

llIbid. p. 146 citing Florian Znaniecki, ?3ocial Groups as
Products of Participating Individuals™, Awerican Journal of
Sociology, XLIV (May 1939) 799-812.
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10
traihing the person forian occupational status or roé gaining there:
‘peutic ineight 1nto‘his;5ehavior. It is in this field of '
sociomentry, Neiman says, that the greatest amount of research is
presently being done, in an attempt to scientifically and | &
empirically delve more deeply into the meaning of the concept,
especially to see the affects that role-playing have on an
{individual and on the group, his behavior, his attitudes, his
opinions and those also of the group. |

There has been a continuing effort on the part of social
scientists to render the meaning of this concept more precise and:
to point out the more importantvtypes of roles. Gottfried Lang, in
an interesting article, has analyzed the definition and use of the
"role™ concept in anphropology.12 He stresses Linton's main point,
that role is the dynamic aspect of statue which describes a social
position in terms of the expectations by others and self, .In
‘lother words, status indicates what others and the occupant of a
particular position expect in the way of behavior but it is no@ the
actual behavior nor is it the actual individual incumbent of a |
sta;us. Since an individual occuplies many different statuses, and
participates in a number of different patterns of behavior in
relation to other individuals who may have different statuses, it

therefore follows that each individual, depending on the number of

lz;ottfrled Lang, "The Concepts of Status and Role in Anthropol-

ogy: Thdr Definltion and Use" American Catholic Sociolegical
Review, (Oct. 1956).
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, gtatuucn that he has, will have a concomitant number of‘rolos which
X ay or may not be in conflict with one another. The sum total of

' all roles is "the role™ which determines what he does in relation
i? to the total society and what he can expect from it. Linton pro-

:i ceeds essentially from the;concept of status and works out the role
component from the jdentification of status. His major subdivisions
i | lof the concept status ther%fore involve different types of roles as
ell, since role is the dyéamic aspect of status. Linton

distinguishes first betweeﬁ the ascribed status, that which one is

orn into or trained very early for, and the achieved status, which

depending upon one's potentlalities, may be acquired through train-
ing and competition. Next, he distinguishes between an gggigg
status and a latent status, since an individual acts usually in the
%ole of one status at a time while others are latent or not
active.lB Cillin and Hoebel, according to Lang, follow Linton's
hasic theéry but add the following distinctions, They call

Heserved statuses those which one obtains by virtue of being a

member of a certain group, such as clan or band. A distinctive
status arises from the position an jndividual holds inside an

organized groupe. An independent status is an achieved recognized

bosition in the social system common to the whole system.

»131bid. p. 207 citing Ralph Linton, The Study of Man, (New
York, 1936) p. 1lk.

Elthld. p. 207 citing John, ¢illin, The Ways of Men, (New York,
194,8) p. 346-7.




role. Ier Sﬂquin, an index role is the role b hich oo is

' Fssignedfto a‘certain status because of his membership in a ce;taih

- 42
Je S. Slotkin, aecording to lang, approaches the concept of role
more directly and makes further valuable contributions and |
distdnctions in the theory of role., For Slotkin, roles are
categorized sets‘of customs or parts an individual plays in society
as a product of social’differeﬁ:oiation;l5 It is a category or more

or less similar sets of actions performed by many individuals.

between those ‘roles upon whose interaction the'society depends for
certain adjustments and determining tﬁe customary kinds of
interaction that takes place between them. Roles, therefore, for
the anthropologist, are categofies of sets of cﬁstoms which are
symboiized. It is by these symbols that others can'categorize an
individual with whom they are interacting and make it possible for
them to respond .to him in the customary ways vwhich apply to that

t:oup. The most important activity of the group defines its index
16 . | . . |
le.

\
Lang points out that for Nadel the role, i.e., the person,
refers to rights and obligations understood qualitatively whereas

status refers to rights and duties compared and reduced to

15§bld. p. 208 c101ng J.S. Slotkin, Social Anthropolqu, (New
k, 195C), p. 104-5.

16744, p. 208 citing J.S. Slotkin, Social Anthropelogy, (New
York, 1950), p. 12k.

Every culture regulates behavior by establishing customary relatimg

-
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er decries the lack of rredictive value in the concept. He points}

pc%sitiona.l velues. The role, which he equates wit}u the person,
thus am.ounts to S‘oﬁlething like a commén pattern or norm t.hatemei‘-
ges for us from the varying performances whereas' in Linton, role
is abstracted ;‘.‘rom the concrete activating of "rights and duties®,
i.e., the status.l’! Lang points out that Firth mndérs vh ether

Linton's concept takes care of contingencives of change. He furth-

out that role ylearning is not exclusively the result of definite
training by parents, medicine man or teacher, but in the social
organization much is due to the interaction of individuals thraugh
identification. - Thus, once.one learné his role or the proper be-
havior suited to his s_tatﬁs; he becomes a bona fide member of that
status groupe. Ir; other words; the socializat'ion process gpntinue‘s
throughout life, and consists of the learning of apprsopria‘te be-
havior patterns in the group relative to other merbers of thé, ’
group’."l8 In another article, Claude C. Bowman approa"cvhes the idea
of the role from a pragmatic point of view. He is interested in
seeing how it gives an insight into behavior. He sta_tes'.‘ |

\

Each new role in life induces a new configuration of one's
dynamics, new sets of relationships, new conceotions of ..
oneself and of others, new response from others, The ass-

umption of a new role is fraught with intellectual :

l7Ibid. p. 209 citing S.F. Nadel, The Foundations of Social
Anthropology, (Glencoe, 1951), p. X71. ,

181bid. p. 212 .citing Raymond Firth, Elements of Social

Organization, (London, 1951), pp. 9-10.
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significance because forces vhich may be in dynamic
equilibrium in one's habitual enviromment are suddenly

' altered vhen a rew role is assumed.l9

When, as in the case of a draftee, an imigrant,,a fledgling hus-
and, old habits and relationships are disrupted, new understanding
f one-self and of others may be gained. Sincé, in a sense, we are
ur roles, the more limited our role experience is, the more‘limit-
Hed we are as persons and also the more inadequate is our view of
society, It is during\periods of transition, whm we are changing |
roles, and i)efore equilibrium routine and habit have developed that
insight into our own personality and that of others is most acut“e.

Gross, Mason and McEachen in their book Explorations in Role

alz«is, after analyzing the di fferent definitions of the term
role vhich have been presented in the soclal science literature,
come to the oonclusion that there is a certain amount of unity }‘
- within all the & verse definitions. 20 They point out that most au-

*h s, in discussing mles, consid er the ideas of social locauion,
expectations, and behavior. By social location they gem rally mear
position or status of an actor or a class of actors.-ir.n‘a systan of
soclal relatiohships. In specifying what a particular posi:'tio‘n or
status 'is, the authors stress the relational and the situaticnal
aspect of position. ’Qu’oting from Parsons, Newcomb and Linton they

argue that many positions have no clear meaning apart from the

other positions to which they are related since every position is

+7c1aude C. Bowman "Role Playing in the Development of In-
sight', Social Forces, XXIX (1950), p. 142.

2OIVeil Gro ss, Nard S. Mason and Alexander W. NcI achern
Explorations In Role An ~1y<‘1~,, (New York, 1958), bp. §7.

.
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part of an inclusive system of positions. Secondly, in'analyzing
position, one must be precise and specific in designating the level
at which one intends to work. Thus, the specificatidn of the scope
of the social sytem designates the boundaries of the situation witht
in which the position is being égﬁdied. It makes a big difference,
for example, in analyzing, say, the position of superintendent, )
whether we limit the study to a superintendent-principal relation-
ship or whether we wish to be more complete in the analysis and
study all the relationships in a larger system. It also makes
quite a difference whether we are studying superintendents in one
State or in all States with their varying laws, sizes of community
and resources. The authors also stress two dimensions of the
question of expectancy that must be taken into account. First,
what is the direction of this expectancy which can be defined as an
evaluative standard applied to the incumbent of a position. In
other words, what -should or should not be done by a person in this
position? This expectation can be either positive or negative!
i.e., a role definer can state that a particular behavior of a
position incumbent is required or prohibited. The intensity of
this expectation can also vary from a point of view that is
completely permissive to the other extreme on a continuum where it
is mandatory. The difficulty of obtaining role consensus i.e.,
agreement among definers as to what their expectations are, is
stressed by the writers as a major problem in role analysis,

especially in an empirical study.

katvmeamm
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| which the concept is central. - It is used in the study of the
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'Ehe importance of this concept of role in the social sciences

=
{

is oniy beginning to be realized and also its tremendous complexity
as far as its use in empirical studies is concerned, In social
psychology it is a crucial element as we have seen in the develop-
ment of the self. In social and cultural anthropology it #
provides a link between culture and social structure. In
sociomentry it is central, as far as therapeutic or socialization
process are coﬁoerned. In sociology as such, it is Very‘important
for Mills and Parson's theoretical framework for the analysis of
social systems. Nieman believes that there is a growing consensuo
on the part of most social scientists to accept the main or keyi
idea in Linbon's definition, namely, that a role is the dynamic

aspect of status. There are many different- fields of study in

fanily im relation to sex, age, marital and kinship roles and
adgustmeﬁt to them. In the study of child development it is
imporﬁant in the process of self perception and socialization. In
the study of society the normal patterns of behavior of the - R
different sex and age roles are examined in the different cultures.
In the field of social stratification, the status-role concept is
basic in the comprehension of the structure of society. Othor
fields where it is found useful are in the study of defiant social
behavior, occupational groups pathological_behavior and small

group dynamics. In the work of Clyde Kluckhohn and Henry A. Murray
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| entitlea, Personality In Nature, Society and and Culture, the authors

stress ﬁhe importance of the main determinants in personality
formation.21 In additlon to the constitutional or bidlogical
determinants, the group membership determinants and the situation-
al determinants,. the role determinants are given their important
place in the formation of personality. In the future,'with the
trend toward convergénce ih the social sciences, it is safe to
predict that the term 'rple' will have a more definite'meéning,
that it will be more acceptable in the various social science
disciplines. ; e ‘ |
Schneider22 in his book, Industrial Sociology, adds some very
valuable insights concerning the concept role. He points out the
main categories of generalized goals provided by roles which

attract and hold men o boys to these roles,

l. The instrumental goal -- as a means to attaining

an end -- a student fulfills the harsh demands of

hié role in order td become a doctor.

5. An opportunity of recognition -- a person in a
certain role wants to be looked up to and valued

by others significant human beings. The amount

21Clyde Kluchhohn and Henrv A. Murray, Personality In Nature,
Society and Culture, (New York, 1953), pp. 20-02.

225, Schneider, Industrial Sociology (New York, 1957}, Ch. 2
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of recognition that the role affords is cruecial
in detemmining the eagerness and morale of those
playing the role. - ;ﬁ

3. Provides securltz whether economic, social,
psychological; one knows where and if one fits
in or belongs to the social system. This
obviously is very important in the school society.

L. Hesponse -- the opportunity which certain roles
afford to form satisfying social relationships,
in vhich the individual feels reasonably certain
of the continuing favorable responses of people
important to him.

5. The role also can provide an opportunity for new
experience as well as satisfaction from the role
thoelf,

Since the school system is the setting for this thesis, it is
important to realize what this social system is, and what are ips
functional prerequisites or needs. Using Schneider as a refereﬁce‘
one . :ht say that inmterrelated roles that are related in definite\
patterns constitute a social system.zz For a social sysiu  wo
operate reasonably well the major purpose of the system must be
cccomplished with a minimum of conflict. It must éecure itself

from encroachment or interference from the outside or from threats

221hid. p. 20
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of itfs members. There must be proper motivation of the actors

‘lhis role. | For the student in the school system, there is

| by his peers, to feel that he belongs and possesses that security

N TP 1S
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ar:l.sing from the intended or untnt«ondod oonuquenou of the actﬁ.ons -

wit.hin the system. There must be adequate communicétion petween
jts members from top to bottom and vice versa. The channéls

cannot be clogged by hatreds and envies. .. The members should hold
in common certain beliefs, definitions, and values. Throughout the
thesis t.he theoretical framework will be kept in mind and thei
ﬁndings-an&' interpretations will, it is hoped, be meaningfully
related to the theory here presented.

| After this review of the theory of role it is important to
point out how it is going to be used in the present study and how
it is to be related to the school system. The term role, as used
in the study will be regarded as the dynamic aspect of status.

When the student, the father or the teacher is putting the rights
and duties vhich mke up his status into practice, he is performing

frequently a dissatisfaction with his role, with his activities as
a student, because he cannot obtain therein the goals that his

\

personaliti seeks. These are, namely, to be recognized and valued

so longed for by the average teen-age boy, and finally to obtain

satisfying social relationshios with other boys. In the review of
the related literature, it will be seen how little recognition or
standing a student obtaﬁ.ns from his peers in enacting his role as a

student and achieving academic success. This long-range

*
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instrumental goal, namely education, as a meéns to eventual succéss
in the world affords the student little satisfaction if he is not
obtaining the other goals that he longs for so muchs A great many
adolescent boys, éven many of those-with very little natural
athletic ability, will make great sacrifices and put forth great
efforts to become an athlete in the school., This is an achieved
status and may have nothing to do with their family béckgroundo
They are recognized and appreciated by their peers, because of
their success in the area which is deemed most important by their
peers. The non-athlete may possibly resent the popularity of the
athlete and make efforts to compensate by achieving status through
bther extra curricular school activities such as participation in
the student council, in the school play or the paper. On the

other hand, he may completely divorce himself from the school

Sy stor ' aanl recognition and friendshin ontside thet avatenm, If;
‘it is found that there is a great variation in the attitudes of the
three main groups in the school system toward athletics, this would
possibly indicate the lack of communication and consensus betﬁeen
pll three groups who ostensibly are, or at least should be, in |
agreement concerning the main purpose of the school, if the school
is to operate at an optimum level of efficiency and obtain its
stated objective, namely academic excellency.

There has been a great increase of interest in the adolescent,

the teen-ager, among social scientists and educationists in recent

rears, Psychologists stress the socialization process as it

[ —
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|problems he encounters. Blos,zgfpr instance, writing before World

leultural, and the emotional. In the school, he mentioned that

|ties who tend to over compensate and frequently display a

21
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War IX, pointed out the mény possible sources of strain during

Yo .

adolescent development, starting with the physiological, the

teachers often lack understanding of physical and personality
changeé in adolescents and the personality problems that result
from too rigid a system, He bemoaned the exclusive pre@ium on
intellectual and verbal perfbrmance with the subsequent neglect of
physiological and social factors of student development, The effory
at self definition on thé part of the teen-ager is made difficult
by the poétponing of participation in status-giving activities,
i.e., Jjob experience, thus retarding development‘in.self confidence

and social adjustments. This can result in unbalanced personali-

passiohatg'dfivé for intellectual or athletic recognition or
popularity, | |

fEducationists in their writings.about school athletics point \
out the gpals‘and the dangers inherent in the system. Karner 25

questions whether school athletics are not training criminals by

2hpeter Blos, The Adolescent Personality, (New York, 1951),
: Cho 1-2: ’ . .

2%%.F. Karner, ™Are School Athletic Programs Training Crimin-
als?" School Activities, XXXII (Sept., 1960), 13-1%.

@ffeéts the teenager and the various psychological and sociologicall .
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éadhing them to break rures as long as they get amay w@th 1t.

6 ‘stresses the good qualities that can be developed by a

OstYn2
rest of the student

{sound athletic program in both axhletes and the

Rich 7f wonders whether some athletic progxams have not ,

developed into monsters that threaten the school 1nstruct10nalx, :

ﬁprogram whose primary purpose‘is to train young people in the
%academic of their chosen fields.

From the point of view of the sociology of education,

éBrookove_r28 points out that athletes are looked upon as members of

*j ia special culture group within the schools. They are recognized by

ems of'dlothing, Jackets or sweaters, they en

{ lagstines 1t
the recognition and the

privileges and share in the glamour,

publicity afforded school teams, Brookover seems to look upon the

athlete as somewhat of a pampered hero, whose value to the. school

is grossly exaggerated and vho is not bound by the ordinary school

laws that affect all other students. Because of the road trips,

the long practice sessions,

1 Principles of Athletics"

26P.R. Ostyn, "Look at the Cardina
1961), p. 147-9.

School \ctmvities, XXXII (Jan., 1

“7C.F. Rich, "What Direction Interscholastlc Athletics",
Sehool Activities, XXXII (Jan., 19 61). p. 131-3.

on (New York, 1955).

,28W B. Brookover, A Sociology of Tducati

the shared memories of participation in

1

\

joy speciall "
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: ; body who can take it or leave 1it, as they see fit.

|emphasis on athletics in high schools and colleges is creating an .
lacademic wasteland. Other sparts writers, however, have pointed

'o{J.t that the athlete on campus is no longer regarded as Mr. Big,
Iso it is claimed, they are looked down upon by the modern
and does not become too excited about anything. However, he

| enjoys th‘e well-paid antics of the hired athlete who performs, more

1 lfor the sake of the strong alumni and their possible donations to

{ | lparticular thesis. For his sample he has picked schools in small_

impor'cant games, athletes tend to consider themselves aa a group

part to whom the school owes special consi deratioﬁ and ‘rewards.
In' the realm of popular 1lit erature, sports writers: ‘and |
commentators, although they are not professionally tralned in

sociology or education, frequen’cly _wonder whether the heav_y

lespecially in the universities with high academic standing. There,

sophisticated Joe College who is no longer a great hero worshipper,

@ B D cimmbalized alma mater, than for the actnzl student

James S. Coleman in his recent book, The Adolescent ocietz,

as made a ‘study of eleven different schools in Illinois dealing

th many attitudes and values that are pertinent to this

" ftowns, including the one mentioned in Hollinghead's "Elmtown's
Touth®, schools in suburbs both residential and industrial, a
" lrivate boy's school in a big city and schools in medium sized

citiese. Thus, with a good cross-section of schools to work with,
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adolescent. society in each s
‘llthem and interprets the mmilarfities and differences. . His work is

24

he analyzes by questionnaire, interview and observation, the
chool and then very skill.mlly compares

yery revealing and well documented, presenting the attitudes,
values, and inside world of the teen-ager as seen by themselves.

He points out that in all schools, regardless of class, to be

a famous athlete 4s the ambition of the greatest number of boys.29

This contradicted the findings of Hollingshead who had found in

Elmtown that the class that a boy belonged to, in the social

stratification system in the town, was paramount in deciding about

his partid.pation and imterest in sports. Without exception, in
all the schools, participation in football and basketball was
}more highly related to being a member of the various elites than

any other variablee. The elite groups, regardless of the relative

lmpm vance of athletics in the school, always -

Academic achievement on the other hand,

tead a hich

proportion ‘of athletes.
oount.ed for little in the adolescent culture and did not give

status in the eyes of other students 30 This did not mean that

individuals did not strive for academic excellence, but rather

that their efforts and successes went unrewarded by their peers and

29 yames S. Coleman, The Adolescent Society (New York, 1961),
Po 132.

301p4d.. p. 27.
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éométimeq made them\outé;sts, despised because ‘tﬁey w@re looked
upon ;;s grinds vho made life a little more diffiéult J%‘or the
average student. . . -

- The athlete scholar with re§g.ectable grades tended to be the
most popular with the boys and éirls and was'looked up to and
envied by the other students, espécially in the freshman and
sophomore classes. The athlete, when asked whether he would like
to be someone eise was most inclined to be satisfied‘with his own
self-concept, as compared with the scholar vho was not satisfied
with himself and wished far more frequently to be .someone’els‘e.
Wh‘en parents were asked what they wanted their boys to be' rememb-
ered for at school, the dvef_whelming majority stated'_that t.hey '
wanted them to be a brilliant student although in dealing
perso‘nally with their own children, they might have"eaq:ressed-” |
creater satisfaction when they achieved success in the thj.ngs that

counted in the school, i.e., in the eyes of the other adolescents.

|In other words, even the rewards a boy gains from his parents may

‘help rein'force the valués of the adolescent.culw.re -~ not because,
his parents hold these same values; but rather because pairents want
their children to be successful and esteemed by their peers.‘:’y1
It is essential in understanding the adolescent culture ﬁo

realize that it is the adolescents' ideas or opinion about what is

31bid. p. €0,
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mportant to their rallcws which influence their behavior. The
mndamental competit:l on in the school system, as in any other systeny
is for status, and thus oompetiti on for scholastic or athletic |
honors is important not on 1ts_ own account, but mainly because it
helps win status in the eyes of-,_:crie other teen-agers. This status
anong bbys is achieved and is regarded by others as far more
legitimate than any ascribed status due to family backgmund. Thus,
npthletics performs an extremely important function in schools =--
particularly those in stable, stratified commnities -- of main-
taining a path for the out siders to become insiders, undercutting
the development of defiant and anti-social sv.b-grow.xpsz.”3 2
Insofar as leisure time activities were concerned, the boys in
the various schools indicated that they preferred orggniz ed outdoor
sports, especially football, unorganized activities, éwimming,,
nunting, and fishing and different hobbies -- working on cars and
modél buiiding. Of all the leisure time activities mentioned, only
organized sports had any connection with the school. In the study,
it was found that vherever the status system rewarded athletic.
achiexfement, the star athletes turned far less to the use of

television or the movies than the.ordinary student. Since he

experiences little status frustration in such an environment, the

' 321pid. p. 3b.
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athlete has far less need of turning to the mass media as an

escape from the real world. This study of the related literature
did not provide any evidence of previous studies dealing with the

particular topic at hand.




CHAPTER II &

METHODOLOGY

In order to put the various hypotheses, previously outlined,
to the test; it was necessary first to decide upon a school which
would possess‘ﬁhe following important qualifications. It should be
a boy's school, to avoid the possibility that the leaders or the
elite in the school might be rated more because of their ascribed
family status or their greater popularity with the girls in the
school. Since the fathers were to be included in the social
system of the school, it was necessary as well, that the fathers
should be closely linked with the school and aware of the situation
there. It would be better to study a school in a smaller city,
where interest in activities of the school, on the part of both
parents and suldents; would tend to be greater. There would have
to be a sufficient number of students in the school who had
achieved recognition and status through participation and success
in athletics. Finally, there would have to be relative assurance
that the teachers and students at the school would answer the
questionnaire and that the principal would pemmit the study to take

place there. All of the necessary qualifications were met by this

28
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small Catholic school of fiye hundred students. The presence of
the investigator on thé staff ensured the cooperation of the other
,eachers and the principal. The students in the schosl, both
athletes and non-athletes, were known by the writer, both in and
out of class. | | |

This school is located in a city of 75,000, and services the
Catholic population in the outlying areas as well, It is predomin-
antly a mining cémmunity, well established, with one of the highest
hourly wage rates in the country.

For the purpose of this study it was decided that an athlete
would be one who has played on a senior interschool team, whether
it be football, hockey or basketball. He would also be in either
Grade 12 or Grade 13 (i.e., the fifth year of high school in
Dntario). Upon examination it was found that 34 boys, many of whom
had participated in two of the above mentioned sports, were in this
category it was decided to give the questionnaire to all of then,
%eeping in mind the possibility that some might refuse to answer or
that some might be absent. By means of a random sampling of the
remaining population in two grade 12 classes and one grade 13 class
BL non-athletes were obtained. Many of these boys, even though they
participated in physical training periods, or played house league
sports, i.e., inter-class sports, or had played senior‘sports in
brevious years, were still regarded as non-athletes.

For the pﬁrpose of this study, the fathers of both athletes

‘nd non-athletes were regarded as full-fledged members of the

A
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| looth as fathers and, more specifically, as fathers of'athletes or
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sqhool system. The roles’ they would fulfill would necessarily be
quite different from those of thelr sons. This difference in role,

non-athletes might, it was felt, affect their attitudes towards
athletics. The third group, the’teechers,,all were requested to
complete the questionnaire. fIn this group of 18, four were ley
teachers and the remainder were priests or scholastics.

In setting—up the questionnaire, the first step was to decide
upon certain specific areas vhich could be explored in a series of

statements, These were:

Favorable or unfavorable attitudes toward athletics
(statements 1, 7, 13)

The affect of athletics on academic achievement
| (statements 2, 8, 18, 23)

The affect of athletics on a. boy's moral life
(statements &, 19, 27)

The affect of athletics on a boy's personality
(statements 10, 15, 21, 30

The affect of athletics on a boy's status and popularity
(statements 5, 11, 16, 24, 26, 28)

‘The question of whether athletics is important enough to 4
have priests doing the coaching ,
(statements 3, 9, 14, 20, 29)

The affect of athletics on the boy insofar as the success.

or failure of his future life is concerned ;
(statements 6, 12, 17, 22, 25)

As is evident from the numbering of these statements, they

were epread in random fashion throughout the qucstionnaire in order
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to avoid monotony as well as the danger of a "halo effect"., State-
ments 4, 5, 7, 8, 12, 15, 18, 19, 20, =21, 2&, and 29 were worded in
such a manner as to have a negative value, again to avoid as far
as possible, a ™halo effect". An effort was made to avoid -
statements that were too strong and antagonistic by the use of words
such as 'more', fusually!, 'will tend', 'has a better chance'.
Beneath each question, the respondent could circle either --
"strongly agreeé, Tagree®™, Mundecided™, "disagree', "strongly
disagree™, On the left hand side of the questionnaire the
respondent could circle letter A, B, C, D, or E. These would
facilitate the future coding of the attitude scale. (See question-
haire in Appendix I.)

In order to obtain information about various social factors
that might affect the attitudes of the respondents, very specific
questions were asked of the three main groups, fathers, students
and teachers, The fathers were asked to indicate their age,
bccupation, education, participation in athletics, income,
hationality, and place of birth. The students were asked their
nge, their grades, their area of residence, their fatﬁer's income,
nationality and birthplace, their travel time to and from school,
ind their friendship choices. The teachers were asked about their
revious coaching experience, their previous participation and

heir intercst. Other social factors, such as age, education were

mitted in order to assure their anonymity and thus ensure a truer

"esponse. The questionnaires were then printed on paper of varied

[T —




colors so that the,fiv_e 'different groups would not be confused,

The questionnaire was then shown to a non-teacher in ‘the |
school and oomments and criticism were invited. No changes were
made in the questionnaire although some good suggestions were ‘made
concerning the instructions to be glven when administering the
questionnaire in the classroom. The questionnaire was not
administered until after the Easter holidays in early May, in order
to let the students, both athletes and non-athletes, simmer down

a little after a very successful basketball season, with the ,
senior team going to the all-provincial finals before losing. The
[enthusiasm and the hero worship had somewhat abated, and the
results of the Easter examinations had brought the students back to

p more normal tempo of life. Before the questionnaires were given

questionnaire and its anonymous and confidential nature were
lexplained as clearly as possible. The boys were quite interested
knd the only question which caused any difficulty was the one
regarding nationality. The boys had been instructed not to put
down Canadian but 'rather, Irish, French, Italian, etc. The
Questionnaire was then collected, face down, and placed in a pile,
thus graphically indicating to the boys that their identity would
certainly remain hidden.,

The boys were then given a questionnaire to be answered by

their fathers. If for some reason it was impossible to have a

fto the students, both athletes and non-athletes, the purpose of the|

S

father complete the questionnaire, i.e., deceased, or rermanently {
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aWaY, 'chey were told to have their mother complete ite The studenuT

were tqld to explain the purpose of the questionnalre to their ‘ .?5
fathers and should a father decide not to complete the questionnaheﬁ -
to return the blank form. It was strongly impressed on them that if
they answered the questionnaire dlrected to the fathers, they would
ruin the reliability of the study. This method of administering
the questionnaire to the fathers, although far from ideal, and far
from the originei plan of visiting each father ihdividually, was
decided upon for many reasons. The distances to be covered, the
shift-work of many of the fathers, the shortage of time before the
final examinations, and the limitations of the researcher's own
particular situation forced the adoption of this method. A good
return was obtained from the fathers with only the fathers of two )
athletes and the father of one non-athlete deciding not to answer.
There was no strong evidence to indicate that any of the boys had

{; completed the questionnaire intended for their fathers, judging
both from an observation of their subsequent behavior and

: conversation as well as from tﬁe results of the fathers
questionnaires themselves. As far as the teachers were concerned,
they were handed the qnestionnaire and asked to return it as soon
as possible, This particular group proved to be the sloﬁest te
answer the questionnaire and required many friendly reminders. All

fiveigroupe were given the questionnaire on the same day, in order

to limit, as far as possible, any affect of the ¢

% N sSwWers.
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When all questionnaires had been returned, they were coded

with a numerical value of one to five being given to each of the
thirty questions instead of the letters A, B, C, D, E. Questions
L, 5, 7, 8, 12, 15, 18, 19, 20, 21, 24, 29, which were worded
negatively were given the numeriéal value of one to five whereas
all the other questions which had positive values were given a
numerical value of five to one. A numerical coding system was set
up for each of the social factors. On the student's cards age,
marks, father's income were numbered one to five, student's .
friendship patterns, father's nationality, travel time, were one
to four, residence and father's birthplace were one to three and
student's best friend were one and two. On the father's cards age
and education were numbered one to six, income was one to five,
nationality one to four occupation one to three and participation
in sports,city league sports and birthplace were one and two.

On the teacher's cards coaching and interest were numbered one to
three and participation was one and two. The code cards of each
of the five main categories wefe‘kept separate by using a different

color of ink when checking each one.




|veachers, the fathers of athletes, the fathers of non-athletes, the

ltotal questionnaire. Then the questionnaire will be analyzed, to.

-

| CHAPTER IIT
COMPARISON OF RESPONSES OF FIVE MAIN ROLES

o

The first step in the evaluation of results of the question-

naire will involve a comparison of all five roles, namely, the
athletes and the noh-athletes, according to their attitudes on the

see how the five groups view each specific area, for instance, the
affect of athletics on the moral life of the athlete. When
analyzing the individual soores of each respondent, and the mean
score for each of the five main groups, as seen in Table I,l it is
seen that the mean score, out of a possible 150; were highest for )
the athletes with a score of 106,6. Then came the fathers of
athletes with 102.2; third, the fathers of non-athletes with 97.2;
fourth, the non-athletes with 94.8 and, fifth, the teachers‘wifh ‘
9%, The mean score for all 151 respondents was 99.0. It is
interesting to note that in the scores for the teachers, there was
one high score of 118 and four very low scores of 83, 82, 75 and
05. This indicates a small group that is strongly negative in their

ittitude toward athletics in the school and in sharp contrast to

35 .
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the more moderate atti.tudo of the 'ouchora. of 34 athlotos ’ only
seven scored below 100 whereaa, among the 34 non-athletés, only ten
scored 100 or over. - o LT

’ There were n& extremely low scores among the non-athletés,,
despite their relatively low mgég‘score. The spread betwéen the
score of the most positive non-athlete, 109, and the score of the
most negative non-athlete,u82, was the smallest of all the five
groups, indicating greater general consensus among the non-
athletes. Among the fathers of non-athletes, there is the greaﬁest
spread of scores, with the scores ranging from an extremely high ‘
134 to a low of 75. There are three very high scdres in this group
13h, 128 and 120, which are higher scores than any of the fathers
of athletes. These three scores are not in keeping with the scores
of the balance of the fathers of non-athletes and raise the mean
score of this group a little beyond the general consensus‘of the
groupe. | |

Since the lowest score obtained on the questidnnaire was §5 ar
the'higheét score was 134, and secondly, since there was a large -
concentration of scores in the middle ranges, the tables were set- 
up in four equal divisions when either the total questionnaire or
speci fic areas were being tabulated. When the mean scores in
Table I were studied, it was interesting to note that the spread
between the high mean score of the athlete of 106.6, and that of

- |his father of 94.8 was much greater, 11.8, than the spread between

lthe high mean score of the father of the non-athlete of 102.2, and

\
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that of his son of 97.2, vwhich was only 5. This would seem to
indicate greater agréement in attitudes between the fathers of
non-athletes and their sons than between the fatheré'of athletes
and their sons, at least on this subject. Another intefesting
point to be noted is that the n;n-athletes are less favorable as a

group toward athletics than their fathers.
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- ' TABLE I
INDIVIDUAL SCORES ON THE TOTAL QUESTIONNAIRE FOR ALL FIVE
_CATEGORIES OF RESPONDENTS AND MEAN SCORES )
FOR FIVE CATEGORIES - . :
- . ", | T Fathers of | Fathers of:
__Teachers Athletes Non-Athletes | Athletes Non-Athletp '
118 122 1097 117 134 .
107 120 108 - 114 - 128
106 117 107 113 120
106 - 115 © 106 110 113
103 115 104 109 112
- 100 1 113 104 ‘ - 106 - 108
98 113 101 © 105 - 106
98 | 113 101 - - 10L 105
97 112 o1 | 104 103
95 112 . 100 - 104 103
94 112 99 104 103
9l - 111 ‘ - 99 104 .. 100
91 - 111, 99 103 100 .
9l - 110 ' - 98 102 99
83 110 98 _ 101 98
82 110 97 101 97
75 110 97 100 96
65 - 109 97 ~ 100 96
108 97 100 96
107 96 99 95
106 . 96 98 95
104 95 96 L
104 1 95 90
103 9L 9l 88
102 91 93 88
101 9l 92 87
100 90 91 85
98 90 91 81
97 89 88 80
96 89 85 80
93 88 g1 77
91 85 77 77
91 82 75
90 g2
Respondents Total
18 3b 32 33 1151
Average Score for Five Main Categories , Total
oL 4% | 106.6% | 94 .8% | 102.2%4! 97.2% 199, 0%
Minimum score possible 30 and maximum score. of 150 based on 30
lquestions each with a possible value of 5 through 1 based on degree
of favorableness or unfavorableness,
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The comparison of ﬁhe five groups according to their attitudes
on the total qnestiohnaire is contained in Table IIZ; Iince the
jowest score actually obtained on the questionnaire’was 65 and the
highest score was 134 in all offyhe subsequent evaluations of the
tables, any scores over the mark, 100, on the tables will be re- !
garded as favorable and those under will be regarded as unfavorable
of less favorable. We see in this second table that the athletes
were strongiy ero-athletic with 76 per cent of them above a score
of 100. None of them were in the lowest category from 65 to 85,
which ies the least favorable toward athletics. In line with the
role of the athlete in the school system, it would be expected that
they should have this favorable attitude toward athletics, because

their participation, iﬂberest, and relative success in this field

lof endeavour has been for them a very pleasing and'rewardingA

experience. The satisfying self-image they have of themselves, as |
athletes, and members of the tin-group! in the school is reinforced
by their team activity and their interminable discussion of games,
plays and'strategy. This type of conversation excludes all who
have not actually suffered through the difficulties of pragtice and
actual game play, or at least forees them to play a more passive
and perhaps less satisfying conversational role when the athletic

heros are holding court.

2Table II, Comparative Scor es for All Cateoories of Respon-
dents on Total Questionnaire, p. 43.
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The non-athletes in Table II, however, have 74 per cent vhose

attitude are negativé, below a score of 100 with 6‘pér cent
strongly'opposed., It would appear from this that tﬂe attitudes the
non-athletes have are closely related to the role that they play in
the school system. Whether social factors have had a strong4effect
on these attitudes will be studied in a subsequent chapter. The
views or attitudes of adolescent boys are‘not‘as moderate as those
of their pafenﬁs and are expressive of the parent-youth conflict
commonly found in our society. The views of the.boys were either |
very mndh in favor of athletics or strongly opposed. This is
probably an indication of the great importance attached to
athletics by these boys. Whether they are for or against athletics,
they do not ignore it, nor are they unaware of its importance in
their immediate lives and the desired status ‘it brings in the
school system in which they must ¢perate. Regardless of -the
efforts bf the school authorities and the staff, who try by a
system of awards and recognition to lend status to the successful
students ;n the school system, the adolescent sub-culture is moreﬁ>
important in determining the criterion by which importance in
status in the school is measured, namely, athletic achievement.‘
In the came table, the fathers of athletes, as a group, are
mich less extreme than their offspring in their attitudes toward
athletics. While all fathers of athletes were not overly

é enthusiastic about athletics, with 50 per cent being more favorably

?nclined,'scoring above 100, and 50 per cent less favorably
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~|vere even more negatively inclined toward athletics despite their

41
inclined, scoring below 100, only two were very negative in their

attitudes, scoring below 83. This relatively favorable attitude is
to be expected among these fathers,; since they would tehd to come
into more contact with other parents of athletes occupying a
similar ascribed status, at sporting events in which their sons
took part. Perhaps, they would also be influenced by diseussions
with their own sons and his athletic friends.

The parents of non-athletes, on the other hand, were negatively
inclined toward athletics, of the group, 70 percent scored below

100 and 18 per cent of the total group scored below 83. Their sons

rore immediate role in the school., It would be expected that as a
group, the fathers of non-athletes would not take as close an
interest in school athletics since their sons would not be eompet-'
ing. They would perhaps tend to minimize or underestimate the
importance of athletics since their sons have not tried, or have
failed, to achieve in this area., That they rank higher in favor—l
Ableness to athletics than their sons, however, is an interesting ’
facet.- Possibly a fair number of them took part in athletics in
their younger days and, despite a non-athletic son, have maintained
their interest and a belief in the positive value of athletics.,
Finally, it can be seen in Table I that the teachers, as a
sroup, tend to be almost as negatively inclined as the non-athletes

end a little more so than the parents of non-athletes, In their

Fole as teachers, they would tend to internalize the stated goals

13
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of the school system, namely, high academic achievement, honest
intellectual endeavour, and character formation. According to
these results, it' seems evident that the teachers agié group, re-
gardless of Special interests in athletics, consider athletics
primarily an extra curricular activity‘which has its proﬁer place’
in the sqhool, but which should not interfere with the primary
objective of the‘school as they see it, namely, the development to
the fullest extent possible, of the intellectual life of the
student. This training of the mind is, generally speaking, the
main work thatfteachers are expected to do in this school, by the-
parents who‘make gréat financial sacrifices to send their children
to the school, by the authorities of the school, and even by the
students themselves, although a little half-heartedly, in some
cases., In othéf words, this is the attitude, béhavior‘ahd:approach
that teachers are expected to have due to the partiCuiar'role they
plaj‘in the school system. |

From .this examination of.Tableé I and II, certain generalx
trends seem to be present. The athletes, true to their role in the
school system are the most favorable toward athletics. Their
fathers, Whilé hot as enthusiastic, have the second highest
favorable responses toward athletics, much higher than the fathers
" |of non-athletes who, surprisingly enough, rank slightly higher in
favorableness toward athletics than their non-athletic sons. The

teachers are only slightly more favorable toward athletics than the

hon-athletes in the school. Although the non-athletes, perhaps
;_ »




. b3
partly due to their unsatisfying role in the adolescent sub-

culture give the most unfavorable responses, it is among the
parents of non-athletes that the highest (18 pér'cent)'of extreme

unfavorableness is to be found.

-

TABLE II

COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS
ON TOTAL QUESTIONNAIRES

Composi- ' L
tion of .. NUMBER
All Groups .

"PER CENT

65- | 83~ | 101~ | 119~ | Total |65~ |83~ ]101-| 119-|Total
82*1 1004 118 | 135 100 {118 ! 135

Teachers 3 10 5 18 [|16.7]| 55.627.5 100,11

garents of
Non- j
Athletes 6 171 7 3 33 §118.2{51.5|21.2) 9.1}100.C

Parents of

\

Athletes | 2 | 1| 16 32 || 6.3|43.8|50.0 100:1
Non- |

ithletes | 2 | 23| 9 3 “ 5,9(67.6{26.5] . |100.0
Athletes 8l 20 | 2| 3 23.5|70.6| 5.9|100.0

Total 13 | 721 61 5 151 | 8.6{47.7]40.41 3.3]100.0

#Since 65 was the lowest score obtained and 134 the highest,
based on the scoring system as seen in Table I, the scores
were divided into 4 equal groupings starting at 65 to &2
up to 119 to 135.

When the questionnaire is broken down into special areas

possibly affected by athletics, certain similarities and differ-

ences from the pattern of the total questionnaire do appear, In

(Y



the area dealing with the extent of athletic programs, n}the

2

school, the responses are indicated in Table III3 and:fpre contaim

ed in statements 1, 7, and 13 of the questionnaire. THe three
statements were as follows:
- 1. Athletics are underemphasized at our school,
7. Inter school sports should be discontinued.

13. There should be more inter-class sports within our
' ‘sdmdu

| Question 7 was worded negatively and so a negative response to it
would indicate a favorable attitude, These three statements dsal—
ing with the extsnt of the athletic program in the school were
given generaliy favorable spproval except for the teachers who
were equally divided. Nefsrtheless, there were recognizable
differences in the favorableness of the various groups. The
general pattern of Table II holds true, however. The athletes -
gave 91.1 per cent favorable responses while 83 per cent of the .
non-athletes gave favorable responses. This relatively high‘
favorable response among the non-athletes might indicate tﬁéy .
prefer more inter-class sports in the school, in which they woﬁld.
have a-beﬁter chance of achieving and thus gain some recognition
without their tdtal acceptance of the inter-school athletic pro-

gram as it presently exists. The fathers of athletes were more

3Table III, Comparative Scores for all Categories of
Resoondents on Questions Dealing with General Attitudes
Toward Athleties, p. L45.
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favorable, 72 per cent; than the fathers of non-athletes, 6L per

cent of whom gave a‘favorable response, The fathers of non-
athletes, might, along with their sons, want a greéf opportunity
for the less gifted athletical%y to compete and thus develop, k
physically. The teachers, evenly divided with 50 per cent morg
favorably inclihed, might have been aware of the physical limi;a-
tions of the athletic plant, the financial problem, the already
heavy work loéd, carried by those who were coaching and, as a
result, were it would seem, in favor of the status quo.

TABLE III

COMPARATIVE SCORES FOR ALL CATECORIES OF RESPONDENTS ON QUESTIONS
DEALING WITH GENERAL ATTITUDE TOWARD ATHLETICS

Composi-
tion Of
All Groups NUMBER | PER CENT

(3=s {(7- 1 Q0= | (13- 3= [= 10- 13-

6) 9 [12)1 15)iTotallib 12 15 Total
Teachers 1 81 9 18 {|5.6 | khok] 50,0 100,0
Parents of
Non- - ’ ‘
Athletes 1l 111 19 2 33 {{3.0] 33.3|57.6] 6.1 100,0
Parents of )
llon-
Athletes 61|23 5 34 17.6{67.6{14.7 | 100.0
Athletes 3121 10 34 8.2.61.8{29.4 100.0
Total 5 341 9L 18 151 133 ] 22.5!/62.3[11,9 100.0

*Minimum score of 3, maximum score of 15 based on 3

questions each with a possible value of 5 through 1
tased on degree of favorableness or unfavorabl eness

divided into four equal groupings.




Table IVL. This specific area was considered (in- statements 2,
8, 18, 23, as fbllows) , -

2. A boy's school work usually improves as a result of’
playing on school teams.

8. School teams are usually too time consuming for
athletes. .

18. Playing on school teams distracts a boy too much
_from his studies.

19. Boys playing on school teams succeed better in
their studies than non-athletes.

It is in this specific area of the questionnaire that the respoh-
dants indicated the most unfavorable attitudes., The athletes have
the most favorable attitude and yet this involyes only 50 per cent
of them. Next come the teachers with LL per cent being favorable’
the parents of athletes with 43 per cent, the parents of non-
athletes with 30 per cent, and finally, the non-athletes with 18
per cent. Among the teachers, who with Lk per cent being favor-
able,'are next to the athletes in attitude, there is a great
difference of attitude, with 33 per cent of them strongly feeling
that athletics hinder academic achievement, Both the athletes and
the non-athletes being very close to the scene, felt that their
studies might suffer because of athletics, however, int erestingly

enough; the non-athletée, although not a participant, was strongly

hTable IV, Comparative Scores for all Categories of Respon-
dents on Questions Dealing with Affect of Athletics on
Academic Achievement of Students, p. L8.

The affects of aﬁhletics on academic achievemenm are considered in~ﬂ-}
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convinced of this. Perhaps in his role as a student, with fewer
immediate satisfactions, the non-athtete has stronger motivations
to attain his goals of academig success and is"afraid that athle-
tics might déter him from his immediate goal namgly, the attaining
of high marks and perhaps,whis deferred goal, a scholarship. This
negative attitude in this table also seems to indicate that the
pressures of more difficult university entrance requirements, and
greater amounts of subject matter to cover in the higher grades,
are having their affect on the attitudes of all those connected
with the school system regardless of their role. It is like é
chain reaction, the universities with their shortage of space and
personnel raise the standards, then the Department of Education
and the inspectors insist on greater and greater achievement,
through more liberal doses of homework. The principal and his
staff, in order to cover the heavier curriculum demands, hand out
heavier assignments, and impress upon the parents that noﬂling‘
should be allowed to deter their sons from this work, if they are
to compete successfully with all the other students in the provin-
ce for the scarce places in the universities, The various roles
in the school system are very distinct; however, since they are in
the same system, of necessity they are strongly interrelated with
the others. All five roles in the school system have been similarm
ly, but in varying degrees, affected in their attitudes by the
pressures of the general sociely and the formal school system in

vaich they function., This may explain why the teachers, although
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55 percent negative in their attitudes, were second only to the
athletes-in favorablé attitudes about the question. They are not
directly involved as the students in the scramble for entrance to
the univerSit&, nor as personally involved and worried as the
parents, who wish to obtain a return on the very hard earned
tuition and expenses which they have to pay for their son's educa-
tion.

TABLE IV

COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS ON QUESTIONS

DEALING WITH AFFECT OF ATHLETICS
ON ACADEMIC ACHIEVEMENT OF STUDENTS

Composi-
tion of
All Groups NUMBERS PER CENT
b= | 9= | 13-] 17- b B- Q13- Q7- ‘
g 12 16 20 Total || 8 .2 1.6 20 Total
Teachers 6 I 8 18 {133.3] 22.2| 44 .4 100.0
Parents of |
Non- '
Athletes 6 17 7 3 33 118,72 51.5/ 21.2] 9.1 {100.0
Parents of » ' '
Athletes 5 13 14 32 115.6] L0.6| 4,3.8 100,90
Non- '
Athletes | 5 | 23| 5| 1 31, || 14,7 67.6] 14.7] 2.9 | 100.0
Athletes 2 15 15 2 34 545 hh.lihb.l 5.9 100.,0
Total 2L 72 | 49 6 151 15.% L7.7} 32.5 4.0 100,0

WMinimum score of 4, maximum score of 20 based cn 4
questions each with a possible value of 5 through 1.
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The area of the questionnaire dealing with the affects of athlet-

ics on the moral life of boys is recorded in Table Voand is based

on the following statements, 4, 19, 27. ;# '

ho Athletes get into trouble with the law more often
than non-athletess—

19. Non-athletes usually get to ConfesSion and Communion
more often than athletes.

27. Non-athletes drink more beer and liquor than athletes
. of the same age. ;
There is every indication from the responses that all group; are
strongly convinced that athletics does have a good effect on the
moral 1life of the athlete, The athletes lead thé way again with
91 per cent being favorable who feel that athletics do help in the
moral life, then follow the parents of athletes‘with 88 per cent,
the teachers with 78 per cent, the parents of non-athletes with“
76 per cent and the non-athletes with 75 per cent. Whether this

attitude is based on what they think is actually accémplished or
vhether it is based on what they hope athletics do for a boy is
not indicated, however, it would be a very interesting are; to
investigate. The general trend in attitudes is still present;
however, with athletes most strongly in favor, and the non-athlet-
es least favorable and with the fathers of athletes almost as
convinced as their sons of the salutary effects of athletics on

the mofal life of their sons.

5Table V, Comparative Scores for all Categories of ,Responden-

ts on uestlons Deallng With Affect of Athletics on Moral
dents, n,

[ 3
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TABLE V

COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS ON QUESTIONS
DEALING WITH AFFECT OF ATHLETICS ON MORAL LIFE OF STUDENTS

%
Composi- —
tion Of ' I
All Groups  NUMBER _ ‘ PER CENT

3= 7- 10- | 13-~ 3-17- 10- | 13-~

6* 9 12 |15 |Totalli 6 |9 12 115 Total
Teachers ) L 12 2 18 22.2166.7]11.1 1 100.0
Parents of

_{Non=- «

Athletes 8 23 2 33 1 24.2169.7 6.1} 100.0
Parents of ' ' | f ‘ :
Athletes - L 2L L 32 12.5(75.0}12.5| 100.0
Non- ’ -
Athletes 5 25 L 34 14.7173.5/11.8 | 100.0
Athletes 3| 19| 12| 3% 8.9]55.9 35.3 | 100.1

athletes,

home than athletes.

6

Personalities of Students, p. 52.

15. Non-athletes are more cooperative around the

10. Athletes are more obedient to parents than non-

#Minimum score of 3, maximum score of 15 based on 3 questions
each with a possible value of 5 through 1.

?he effects of athletics on the personalities of athletes are %o
be found in Table stwhich is based on statements, 10, 15, 21, 30.

Table VI, Comparative Scores far all Categories of Respondent
ts on Questions Dealing with Affect of Athletics on the
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21. Athletes tend to be more ill at ease socially
than non-athletes.

30. Athletes are more obedient to teachers than
non-athletes.

In Table VI here again the same general trend continues with
the athletes being 68 per ce;; favorable, followed by their parents
with 60 per cent, then the teachers with 56 per cent (but none very]
favorable), next the parents of non-athletes with 54 per cent, and
finally, the non-athletes with only 35 per cent favorable. The
self image of the athletes is generally favorable, and as a group,
there seems to be a belief in their minds that their participation
iin athletics has helped to develop them socially and instilled in
them a little more discipline, Their parents, who observe them
more closely around home, also seem to believe this, but to a \
lesser extent. On the other hand, the non-athlete strongly dis-
pgrees and is not at all convinced that participation in athletics
fLs the royal road to a well rounded personality, although his owﬁ
father is inclined to lean a little more favorably toward this

attitude, -
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TABLE VI

i’ . el o {
COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS ON QUESTIONS
DEALING WITH AFFECT OF ATHLETICS ON THE PER’SONALITIES OF STUDENTS

"

Composi- .
All Groups NUMBERS PERB_CENT

L= T 9- |1 |17- ~19- 13- 17

8 12 16 20 Total 8 12 16 20 Total
Teachers |- 8 |10 18 L.} 55.6 - 1100.0

Parents of
Non-

Athletes |1 | 14 (15 |3 | 33 |/3.0]42.4{45.5 9.1]100.0

Parents of

Athletes 13 15 | & 32 L0.6| 46.9| 12.5/ 100,
Non- | '

Athletes 1 | 10 |18 5 34 |1 2.9 29.4]|52.9( 14.7|100.0

Total 2 | 67 |69 (13 | 151 ||1.3] 4k.4|45.7| &.6/100.0

~ *Minimum score of 4, maximum score of 20 possible based on
L questions each with a possihle value of 5 through 1.

The affect of athletié participation on the status and '
popularity of studerts is pointed out in Table VII7 and is based
on statements, 5, 11, 16, 24, 26, 28.

5 Thére is favoritism shown to athletes by teachers
in the school. :

TSRS

7Table VII, Comparative Scores for All Categories of Respon-
dents on Questions Dealing With Affect of Athletics on
Status and Popularity of Students, p. 54.
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. The teachers, who are 80 per cent favorable in their attitudes are

! ber that because some of the respondents, especially teachers,

53

11. Our school is judged by the citizens of the community
more on-the basis of athletic succeses than scholastic
achievement.

w

16. The school authorities give more awards, publicity
and acclaim to athletes than non-zthletes.

2L. Athletes create more discipline problems around the
school than non-athletes.

26. The top athletes usually set a good example for the
rest of the high school stidents to follow.

28. The better athletes are the more popular boys in
the school.

in a good position to see the 'in-grcup'! composition in the
school. The athletes and their parents are 65 per cent favoratle
and 66 per cent favorable, respectively, above the non-athlete
who is 53 per cent favorable and his father who is 6L per cent !
favorable, It is possible that because of a boy's status as a
non-athlete, he will tend to color his observations -concerning the
actual situation prevailing in the student sub-culture. Because
there is such a generally strong clustering of responses in the
middle or neutral area on the part of all groups, and since tﬁe
teachers were quite a bit more favorable here than in the total
questionnaire, it ceems quite possible that certain questions,
especially numbers 5 and 11, were a little weak as to their valid-
ity. It would have been better to ask other questions dealing
more directly with popularity with girls or éhances to be elected

to the student council. On the other hand, it is well to remem-
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wére inclined to believe that athletics help a boj to be popular
and have status in the school, this does norb necessarily indicate
that they themselves were in favor of this, fbut rather that they
were aware of the actual si tuation.

‘ffABﬁE VII
COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS ON QUESTIONS

DEALING WITH
AFFECT OF ATHLETICS ON STATUS AND POPULARITY OF STUDEN S

Composi-
tion Of : ‘
All Groups NUMBERS PER CENT

-4 | 13- | 19- |25- &= 13- [19- |25-

12° 118 [ 2L |30 [Totalll12 |18 |2i, |30 |Total
Teachers 1 2 L | 1 18 5.6{11.1 77.81 5.6 1100.1
Parents of |
Non- ,
Athletes 12 20 1 33 36.4{60.,6| 3.0 | 100.0.
Parent s of . . '
Athletes - 111 21 32 . 134 4] 65.6 | 100.0 '
Non-
Athletes | 16 17 1 34 47.1150.0| 2.9 1 100.0
Athletes | 1 |11 | 22 34 || 2.9]32.4|64.7 100.0
Total 2 52 oL | 3 151 1.3|34.4162.3| 2.0} 100.0

P

*inimum score of 6, maximum score of 30 possible, based on
6 questions each wth a possible value of 5 through 1l

The effect of teachers! coaching on their relationship with
students and the importance that the various groups attach to

Priests engaging in this particular type of work is recorded in
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Table VIII and is-bésed on statements, 3, 9, 14, 20, 29..

3. Teachers who coach have a better underetahding
of the problems of the smdento than those who -
do not.

‘9, Teachers vwho coach do more effective teaching in
the classroom than non—coaches.

14. Teachers who coach are more popular with the students
than non-coaches.

20, Laymen d'xould do all the coaching of int.er-school
E sports.

29. The time spent bv Prie sts coaching, should be more
profitably used in priest.ly and intellectual work.

Both the athletes and the non-athletes were strongly favorablé to
this specific area of the questionmiré° The athletes were 91 per
cent favorable, vith 47 per cent of the athletes being very
strongly favorahle, The non-athletes were 94 per cent favorable!
but considerably fewer (18 per cent) were strfongly favor atl e.
This result indicates that the students, as a whole, -feel that
coaches understand t,hem better as a result of their association
with them outside of the classroom. It.would also ind cat'é a
strong approval of Priests engaging in coaching activities which
would bring them into direct contact with the students on a less
formal basis and provide opportunities for indi vidual guidance and
counseling. Of the paremts of athletes, 84 per cent were favor-

able toward this point while the parents of non-athletes were

8Table VIII, Comparative Scores Far all Categories of Respon-
dents on C),uest.lon., Dealing With the Importance of Coaching

on a Teachers Relationship With Students, Pe 57.
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76 per cent favorabie. This is in keeping with the general trend
of the whole questionnaire and seems to indi cate that the parents
as well, feel.that this contact of their childr;an with the
Priests and scholastics outside of the classroom has a good effect
on them. The teachers, while 55 per cent are favorably ind ined,
as a group are not as convinced of the importance of Priests
engaging in this type of activity, nor are they quite so sure that
their effectiveness in the classroom, and their understanding of
students and their problems is improved by engaging in coaching
activities. Whether a Priest who engages in coaching activities
does produce a good effect is not proven, but the important point
is brought out that there is a very general agreement along with

the student s and parents that the Priest vho coaches does have a!l

good effect on the boys who come under his care.
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TABLE VIII

COMPARATIVE SCORES FOR ALL CATEGORIES OF RESPONDENTS ON QUESTIONS
DEALING WITH THE IMPORTANCE OF COACHING ON A TEACHERS RELATIONSHIF
' WITH STUDENTS

Composi-
tion Of
All Groups NUMBERS | PER CENT  *
S« [Ll1-110 121~ D= L= T10= 21

J10%* |15 |20 |25 | Total || 1O |15 20 25 Total
Teachers |1 | 7 |10 18 || 5.6(38.955.6 100.1
Parenté .
Of Non- , ; .
Parents _ _
of B
Athletes 5 |23 L 32 15.6(71.9 |12.5 | 100.0
Non- )
Athletes 2 |26 6| 34 5.9|76.5 |17.6 | 100.0
Athletes 3 |15 | 16| 34 8.8 441 {47.1 | 100.0
Total 1l 25 (92 | 33| 151 ||0.71{16.6(60.9 |21.9 100.1

#Minimum score of 5, maximum scare of 25 possible based on
5 questions each with a possihle value of 5 through l.

The effect of participation in athletics on the future
success of a student in the world is treated in Table IX9 and is
based on statements 6, 12, 17, 22, 25. |

9Table IX, Comparative Scores For All Categories of Respon-
dents on Questions Dealing With the Affect of Athletics on
the Future Success In The World of Students, p. 59.
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6. A boy who participates in school aporta has a better

chance to succeed in the business world than if he
doe s not participate.

l12. A boy who participates in school sports will tend :!n
later life to read less and to be less interested’ |
in studies than if he does not play.

17. A boy who participates in school athletics is a ,
better prospect for the Priesthood than if he does
not play.

22. A boy vho participates in s enior school sports will
.succeed better in college than if he does not play.

25+, A boy who participates in school sports will.be a
better citizen than if he does not play.

Here again, the trend is very evident with 71 per cent of' the
athletes sﬁrongly faxéorable as compared with the non-athletes who
| are very unfavorable with Bnly 26 per cent being favor abfe. The
parents of athletes with 59 per cent favorable as ccmpa'red. v;ith )
51 per éent favorablé for the parents of non-athletes, are oon;is-
tent and more conservative in their attitudes here, Finally, the
teachers with only 45 pér cent favorable indi cate their realiza-
tion of the difficulties facing stulemts who seek an education and
its résultant advantages. This realization is perhaps counteréd
to a certain extent by oth teachers and parents who realize or
believe that personality development and social adjustment through
athletics are very important also, as far as real suc'cess in the
world is concerred. The non-athletes however, very much in
keeping with their role as non-athletes and in their youthful and
mere radical attitudes are convinced that success in the world, a

nebulous term at best, can be obtained without engaging in
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aﬁhietics. Academic échievement, for -them, is the royal ,road to

success and happineSs and all else is éecondary ahd can‘%;
! L ;
: R T

TABLE IX ' .

s

| 4
sacrificed, if .necessary.

COMPARATIVE SC(RES FOR ALL CATEGORIES OF RESPONDENTS'ON{QUESTIONS
DEALING WITH THE AFFECT OF ATHLETICS ON THE FUTURE SUCCESS IN TIrE
- WORLD OF STUDENTS :

Composi-
tion Of ' :
All Groups ~ NUMBERS PER ?E T
5- |11- | 16~ | 21~ | Total|| 5- [1l- |16~ |=21- '
Jox 115 | 20 | 25 10 115 120 125 [Potal |
Teachers 2 | 8| 7|1 18 || 11.1|4h.4|38.9]5.6 | 100.0
Parents Of |
Non- W
Athletes 5 |11 | 14 3 33 || 15.2{33.3{42.4[9.1 | 100.0
Parents Of ’ '
Athletes 13 | 17 2 32 L0.6{53.116.3 | 100.0
Non- ' ’ ‘
Athletes 2 |23 9 34 5,9167.6|26.5! - |100.0
Athletes o |19 |5 | 3% 29.4|55.9 [14.7] 100,0
Total 9 |65 | 66 |11 151 6.0{43.0|43.7| 7.3] 100.0

*Minimum scare of 5, maximum score of 25 possible based
~on 5 questions each with a possible value of 5 through 1.




In the seven genéral areas of the ~questionna3.re, there have
been some very intere?ting variations from the bas:ic trend in
attitudes of the ﬁve‘ different roles.} In the ax:eé of'the questior
| questionnaire vhich dealt with the extent of the athletic program
in the school, the non-athletes gave rather high favorable re-
sponses vhich might indi cate merely that they want more inter-. .‘
class sports and are still not in favor of the overall athletic
picture in tl‘ae “school. The responses to the area of the question-
naire consid ering the effect of &thletics on academic achievement
were the most uhfavorable of the responses, indicating that the
pressures of the gene_rél society and the formal education system
affect the school sys tem a'é a vhole and all its closely inter-
related roles, A high majority of the respondents in all fivs
roles felt that athletics had a good effect on a boy's moral life.
There was a generally favorable response to the areas -examining |
the effect of athletics on personality development, except for the
nori-atl:xleteé who could not quite see how participation in
athletics could help theﬁl grow and mature, The teachers gave t:he
most favor able respoise to the area of the gquestionnaire which
considered the affect of athletics on the status and popularity
of the student. The teachers evidentally felt they understood
the status system in the school among the studerts but were not
necessarily in favor of it. In the area of the questionna‘re.
which consi dered the affect of teachers coaching on their re-

lationchips with students, the non-athlete gave the most
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favorable responses." .This perhaps indicates his envious -
realization that the athletes have a good opporturﬁty for friéndly
conversation w:n.th Prie sts and easy access to hel; and counsel,

On the other hand, the non-at’:}'z_letes were strongly unfavora'ble in
their responses to the area ‘of the questionnaire which considered
the affect of athletics on the future success of athletes in the

world,




CHAPTER IV .

' ‘ &. ) . ;f
COMPARISON OF RESPONSES OF EACH ROLE
AS RELATED TO SOCIAL FACTORS

A

TEACHERS

In this chapter, the responses from the questionnaire will
be studied to see if any social factor in parti cu'lar, or any groun
of social factors tends to affect the attitudes of any or all of |
the three groups studied. The responses of the teachers, the '
parent s, and ﬁhe students, will be analyzed in that ordér. The
teachers indicated the law"ést favorable attitude toward athletics
of all the groups and were not broken down into sub-groups for
purposes of comparison, as were, for instance, thé students into
at.hletiﬂc and non-athletic. The variations within th‘eir responses
will be studied in relation to the three social factors on which
they' were questioned, namely, degree of interest, coaching’
.exp ers.ence, and participat‘ion in organized athletics, These were
the only social factors on the teacher's questionnaire, because it
was felt by the writer that the sample was too small and that the
anonymity of the respondents would be endangered if other factors
such as age, or nationality had been included and finally, that

other social factors would not be of significant importance.

62
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" The intensity‘of.ﬁue teachér's interést‘in aﬁhletics’is dealt
with in Table x10, Here, as could be expected,‘ghe;respohses were
more favorable.among the teachers who were mgre interested in
athletics and decreased propprtionately as their interest de-
creased, Among the teachers who claimed to be ﬁore interested in
athletlcs than most people, only 57 per cent were favor able and
none oflthem were very favorable., It appears that the basic
enthusiasm that these teachers had for athletics was cénsiderakly
tempered by the roles that they played in the school system. In
the course of their years of teaching, their experience and diffi-
culties in the classroom and the pressures of the educational sys-
tem as a whole probably tended to mke them adopt less extreme
attitudes as far as athletics in the school were concerned. Of ‘
the teachers who judged themselves tb be just as intereéted in -
athletics as others, only 14 per cent had a favorable attitude to-
ward athletics, Among those who Judged themselves to be less »
interested than others, 100 per cent had unfavorable attituhes{
Wwith 3 teachers being extremely unfavorable, As a group, 72 pér
cent of thé teachers had unfavorable attitudes toward athleticS\in
the school, regardless of their personal interest. This important|
fact seems to indi cate the great force and pressure that the |
aétual playing of the role of teacher in the school has on the per}

son. It would seem that a teacher is expected to think and act in

107501 e X, Teachers' Scores on Total Ouestlonnalrg in Rela-

tion to Intnnq1t of Interest in Aqblet;ce
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wa§s consistent with fhe goals of the school éystem,'and‘that for

the most part, he gradually internalizes thesé role expectations

and adjusts his, attitudes accordingly, although perhaps in hog too
4

conscious a fashion, - . L2

.

TABLE X

TEACHERS' SCORES ON TOTAL QUESTIONNA RE IN RELATION TO INTENSITY
OF INTEREST IN ATHIETICS

Intensity
of Interest
in
Athletics NUMBERS " |[PER CENT
B5-[83- [10I-]11%- 65-|83- |101-[115-
82 1100 118 {135 | Total || 82 IlOO .118 135 | Total
~ Ivore ‘ S -
|Interested 31 4 7 h2.9{57.1 100.0
As ‘ ‘ - ; ,
|Interested 6 |1 7 8547|1443 100.0 -
Less S | . .
Interested | 3| 1 | L |[75.0|25.0] 100.0
Total 3010 |5 | | 18 [u6.7|55.6{27.8] | 100.0

The coaching experience of the teachers as a factor affeét%ng
their attitudes toward athletics is covered in Table XIll. Here
|the same general expected pattérn is clearly evident. Of those
who have been coaching'for five ye ars or more, 50 per cent are

mere favorable toward athletics. Among those with less than five

1lTeachers' Scores on Total 0upstionnalre in Relatlon to

Coaching Experience, p. 66,
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years coaching experience, only 30 per cent are favorable ﬁoward
athletics in the school. Those who have had no goaching exper-
ience in the school are 100 per cent unanimous in their necgative
or unfavorable attitude toward athletics. The«ﬁajority of the
teachers with coaching experience; even those with more than five
years of it, are still not completely convinced of the value of
athletics in the school., It is among them that the most favorabtle
attitudes would be expected, if only for their peace of mind. It
is usually difficult to take an enthusiastic interest in one's
work, if one is not personally convinced of its value. Apparenily
a good per cent of the present or past coaches in the school are
not entirely sold on this aspect of their work and might perform
their assigned tasks in this realm with mixed motives. On the
other hand, it possibly indicates that the teachers are much more
concerned with their work in the classroom than on the playing
field and look upon their coaching activities as very secondary in
importance. Coaching for them might perhaps even be a wast 'of
time, because the students are too distracted from their studiés
and because the teachers lose too much time which they could
tetter spend in preparing their classes and enriching their

courses for the greater benefit of the students.
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A TABLE XTI . ' “
TEACHERS' SCORES ON TOTAL QUESTIONNATRE.IN REJ;ATION?.;‘TC COACHING
EXPERIENCE
Coaching : -
Experience NUMBERS ER CENT
65-]83- [101-] 119- 65~ 183~ [101-[119-] -
182 1100 }118 | 135] Totall} 82 1100 118 {135 |Total
None | 21 2 L |l 50.,0150.0 100,0
Less Than ‘
5 Years 11| 6 3 10 |} 10.0}60.030.0 100.0
5 Years - : | ‘ ' -
‘and Over 2 2 ‘ 4L 50.0 50,0 100.0
Total | 3 |10 5 |7 18 ||16.7]55.6 [27.8 |  |100.1

Previous participation by teachers in organized athletics
as a factor affecting their attitudes toward athletics is studled
in Table XII]'Z. .0f those who had played organized sports earl:!.er
in their careers, only 42 per cent indicated favorable reSpgnse
poward'athletiés, vhereas there were no favorable respohses among
those who had never participated in organized athletics. This
clear cut unfavarable atti tude toward gﬁwletics on.the part of
those who had never shared in the possihle advantages of pértici-
pation in organized sports indi cates how difficult it is to form
é.favarable attitude toward athletics, if one has never experien-

ced its joys and hardships. Those teachers who had previously

L1<Table XII, Teachers' Scores on Total quegtlonn»;r? in Rela-
+ion to ;»rt1c1 nation in Oreanized Athletics

»
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participated in teem athletios were stil1l Mlativeiy unenthusiass.
tic about athletics, however, This attitude is again in keeping
with their role as teachers for they no doubt are in a gpod posi-
tion to weigh many good and bad effects that athletlcs have on
students and try to arrive at a prudent.conclusion. As a group,
the teachers are probably more aware and disquieted by ﬁao dangers
of exaggerated or over-stressed athleticism in the schools,
because'the§ are very personally inw lved and feel a greater
| responsibility than do their less mature studemts or the parents
vho are not as closeli or directly connected with the school
system. | | ; |

It is evident therefore, that teachers with previous
participation in organlzed athletics, greater intensity of inter-\
est in athleties, and greaoer coaching experience havé a more
posiﬁivé attitude toward athletics ‘than teachers who have hadvno
previous participation in organized athletics, less intensity of
interest, and little or no coaching experience. However, since
only 28 per cent of the teachers as a group have pos tive or
favorable attitudes toward athletics in the school system, it
wuld appear that the particular role they play in the school
system tends to affect their attitudes considerably. The roie of
teacher tempers the strong favorable attitudes that could normally
be expected from people who have previously engaged in organized
athletics, who have had coaching experieuce and have considerable

interest in sports.
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TABLE XII

TEACHERS' SCCRES ON TOTAL QUESTIONNAIRE IN RELATION TO PARTICIPA-
TION IN ORGANIZED ATHLETICS-

Participation -
in
Organized
Athletics NUMBERS PER CENT
65183~ [101~|119% 65 83~ [101l- 119~

. 82 110011181135 (Total {182 1100 {118 {135 Total
Yes 715 12 58,3141.7 100.0
No 3 3 6 50.0150.0 100.0
Total 3 10| 5 18 1]16.7(55.6|27.8 100.1

In the Appendix, pp.122-130 there are tables dealing with the
affect that the three social factors, about which the teachers
were questioned, have on their attitudes towardAthe seven specifiqg
areas of the questionnaire, None of the responses from these
tables contradict the general conclusions previously mentioned,
The teachers give the most negative responses in the areasuthap
deal with the affect of athletics on academic life, and the affect
of athletics on future success in the world., In the other areas
of the questionnaire they are not quite as negative in their

responses.




FATHERS |

The fathers' responses wlll be studied to see if any soclal
factor in particular, or group of factdrs tends to affect the
attitudes of both parents ofrathletes and,parents of non-atﬁietés
to any significant degree. Age is the wsocial factor in#olved,in
Table XIIIl3 and, at first glance, it seems there is quite a
difference in attitudes between the fathers who are in the age
bracket of 45 to 49 and those who.are between 50 and 54. Among
the fathers of athletes aged 45 to 49, 71 per cent were unfavor-
abl e, When}we examine the fathers of non-athletes in the same'aga
bracket, however, we find that bnly 60 per cent were unfavorahl e,
In the age bracket of 50 té 5L ﬁheré 87 per cent of the fathers
of athletes are favorabie, theirlcounterparts of the same age !
group among the fathers of non-athletes are 100 per cent unfavor-
able, If we compress the age groups into 3 main gfoups, 35 to .
LL, L5 to 54, and 55 and over, there is still no indication that
age has any important consistent affect on the attitudes of the
fathers. The fathers of at letes in the age group from 45 to 5#
are 58 per'cent favorable toward ;thletics, whereas the fathers of
athletes in the same age group afe only 20 per cent favorable,
consi stent with the 33 per cent favorable attitude of the parents

of non-athletes as a whole.

J’Table XIII, Teachers' Scores on Total Questionnaire in
Relation to Age of Fathers, p. 70,
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] TABLE XIII
i FATHERS' SCORES ON TOTAL QUESTIONNARE IN RELATION TO AGE OF
g FATHERS |
| Age Of - T : '
‘'Sl |Fathers FATHERS OF ATHLETES FATHERS OF NONSATHLETES
i 65- 183= [101-[1I9-] T65- 183- 1101~ J11%-
82 1100 118 |135 |Total |{82 |100 {118 [135 [Total
J 35-39 | 1] 1
L0114, 2| 2 A 2l 3] 1| 2 8
W |u5-u9 1| 9 & |l 2 &l 3) 1| 10
| | 50-54 | 1 7 8 il 5 6
" | 55-59 1] 1] 2 4 i 31 3
N 60 and '
Cver 1 1 2 _ 1 1 Wl
Total 2] 14| 16 32 6| 16| 8| 3 33
""-'"'—"'—‘_—"".——-—‘-—‘-—J'-" ——— —— . B ot
Percent L
Of Age of
Fathers -
 |B3=83= [I0I-[1I9- [Total |[65- 183~ [10I=II5=
, 82 100 118 [135 82 1100 |118 1135 [Total
35-39 L | 100.0° 100.0
LO-LL 50.0 {50.0 100.0 |[25.0|37.5|12.5 |25.0 [100.0
h5-49 7.1 |64.3 {28.6 100.0 ||20.0|40.0 [30.0 |10.0 |100.0
55-59  |25.0 [25.0 (50,0 100.0 |{14.3{42.9 (42,9 100.1
60 and |
Over 50.0 [50.0 100.0 100.0 100.0
{ofal Bl LB 500 0L T T P TS5 o T O IT00.0
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In Table-XIV?h, we examine ﬂue_occupaﬁioﬁ of the fathers

4
.

as a possible social factor affecting attitudesz The professional :
men, due to their very small numbers in the samplé (only 5)out of
65 respondents)’were included with the white collar group.} Among
.the fathers of athletes in tﬁé white collar group, 52.9 per cent
are favofable whereas their counterparts in the same occupation
group were only 25.0 per cent favorabie. Imong the fathers of
athleteé in.the blue collar grdup L7.1 per cent were favorable
vhereas the blue collar group among the fathers of non-athletes
were 38.1 per cent favorable, quite a b}t more then the white ‘
collar group in the same category. .Thus, the occupation of the
father does not seem to be an important social factor affecting

thelir attitudes.

ll’”’l‘able X1V, Teachers! Scores on Total Questionnaire in
Relation to Occupation of Tathers, p. 72.
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" TABLE XIV e §
FATHERS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO OCCUPATION
OF FATHERS t
= —
Occupation ; '
of :
Fathers FATHERS OF 'ATHLETES FATHERS OF NON-ATHLETES
65~ [83- [101- [119-] 65~ | 83- | 101~ |115-
82 100 1118 |135 | Total || 82 100 | 118 135 [Total
White - | ; |
Collar 81 9/ 17 3 6 2 1] 12
Blue : ' ' ' '
Collar 2 6 71 15 3 10 6| 2 21
Total 2| 1y 16} - 32 6 16 8 3 33
Percent Of
Occupation : .
Of Fathers FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
65- [83- |101~ [119- 65- |83~ [101-1119- .
82 (100 {118 135 [Total {{82 100 {118 |135 |Total
White
Collar 4L7.1 [52.9 100.0 || 25.0|50.0 16.7| 8.3}100.0
Blue ’ | . ! ' ‘ B
Collar' 13.3 (40,0 [46.7 100.0 || 24.3|47.6|28.6| 9.5/100.0
Total 6.3 {43.8150.0 100.,1 ||18.2|48.5 {24.2 | 9.1{100.0

In Table XVlS, we have considered the education of the
father as a factor. The fathers of athletes who have completed

high school are least favorable toward athletics in all five

l5Tab1e XV, Fathers'! Scores on Total Questionnaire in Rela-
Lion to *mxcatinn of Fathevrs, pe 7h-75,
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cétegpries, with a ﬁositive response of only 16.7 per cent. Those
fathers with moré or less education are much more favorably in-
clined. Among the fathers of non-athletes l4.3 per cent of those
vwho have completed high school were favorable. At first glance
this seems to indicate an important point, namely that those with
more education are less favorably inclined towards athleticse.
However, if we take the fathers of athletes with partial or com-
plete unive;sity training, we find that they are 62.5 per cent
favorable whereas among the fathers of non-athletes, those in the
same educational category are 100 per cent unfavorable toward
athletics. The conclusion seems to be that education has not
a great bearing on shaping the fathers attitudes toward athletics,
whether they are fathers of athletes or non-athletes, although !
those with some high school or those who have completed high
school are the most negatively inclined. Perhaps this group of
parents, of whom only 33.3 per cent are favorable, are not too
satisfied with their status and occupation in society and want
their sons to obtain a better education in order to rise in soéial

strati fication,
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. TABLE XV .
FATHERS SCORES ON‘TOTAL QUESTIONNAIRE IN RELATION TO EDUCATION OF
FATHERS -

Education -
Of Father FATHERS OF ATHILETES FATHERS OF NON-ATHLETES

65- 183~ | 101~ 119~ 65~ 1 83- 1101~ |119-"

g2 1100 1118 |135 [Total {82 |100 {118 ]335 Total
Complete
University |- 1 L 5 2
Some _
University 2 1l 3 1l 1l 2
Complete |
High School 1 L 1 6 2 L 1 7
Some High -
School L L 8 1 L 2 2 0
Complete |
Grade School 3 L 7 1 4 4 5 10
Some Grade |
School 1 2 3 1] 1 l |- 3
Total 2 14 | 16 32 6 |16 8 3 .33
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TABLE XV (continued) : |
FATHERS SCORES ON TOTAL QUESTIONNATRE IN RELATION TO EDUCATION OF

FATHERS
Per Cent Of - |
Education '
0f Father FATHERS OF ATHLETWS FATHERS OF NON-ATHLETES
. 65~ 183~ |101-[119- G5~ | 83~ | 101-] 119~

82 (100 118 135 Total 82 | 100 {118 | 135 |Total
Complete |
University 20.0180.0 100.0 100.0 100,0
Some , -
University . |66.7133.3 100.0 (| 50.0 50.0 100.0
Completé : : ' ) ‘
Some High l w .
School 50.0|50.0 100,04 11.Y L4 4| 22.2] 22.2] 99.9
Complete ' | |
Grade School L2.9(57.1 100.0 |} 10.9 40.0} 50.0 100,0
Some Grade e A .
Total | 6434343 [50.0 100.1 {| 18.2 48.5| 24.2] 9.1/100.0

~Past participation in athletics by the fathers is deal£ with in
Table XV116 as a possihle factor in affecting their attitudes to-
ward athletics. Here, if anywhere, one would tend to expeét that

participation and thus interest in athletics would be a very

16Table XVI, Fathers' Scores on Total Questionnaire in Rela-

tion to Participation of Fathers in Athletics, p. 76.
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iﬁbértant factor, .Aﬁqng'the fathers of athletes, those~who have
pfeviously participabed in athletics are 60.0 per cent‘favorabie,
yet, among the fathers of non-athletes who have ;artiéipated, only
31.6 per cent are favorable./rOn the other hand, among the fathers
of athletes who have not participated in athletics, onlY_33.3 per
‘cent were favorable, whereas the fathers of non-athletes with no
previous participation in athletics were 35,7 per cent favorable,
slightl&'mofe than the fathers of non-athletes with previous
athletic experience. Thus, previous participation in athletics,»
surprisingly, is not ah important factor in affecting the éttitﬁd-
es toward athletics among the fathers.'

 TABLE XVI

FATQERS SCCRES ON TOTAL QUESTIONNAIRE IN RELATION TO PARTICIPATIN
CF FATHERS IN ATHLETICS

Participation ) | | ' L
Of Fathers FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
‘ ' 65~ | 63~ | 101-1119~ | 65- | 83- | 101-1119-
82 11001118 {135 |Total ||82 1001118 {135 |Total
Yes . 8 12 | - 201 3 10 3| 3} 19
No - 2 | 6 " 12 3 6| 5 14
Total 2 |14 16 32| 6 16 8 3 33
Percentage
Of Particid .
pation Of '
Fathers FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
. 65~ | &3~ [1Cl1l- {119- 65- |83~ |101-{119-

182 1100 1118 {135 |Total i82 1100 {118 135 iTotal
Yes 4L0.0160.0 100.0 |15.8]52.6{15.8{15.8}100,0
No 16,7} 50.0(33.3 100.0 [[P22.4{42.9(35.7 100.0
Total 6.3/ 43.8150.0 100.0 |18.2]48.5|24.2| 9.1(100,0
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, In Table XVII'?, we cover income as a possible factor.
Tﬁe fathers of afhletes are all favorably inclined toward athle-
tics regardless of income with the exception of';hose in the
$3,000 to $4,999 income group who are 100 per cent unfavorable,
The fathers of non-athletes in this same income group were 33.k |
per cent favorable, however, which is almost the same as.the
average for all fathers of non-athletes, namely, 33.3 ver cent.
There is no.evidence from the results of the table to indicate
that income, as a social factor, has any significant effect on .the
attitudes of the fathers. There is no indication\of/a trend wﬁere
in low income groups would be strongly favorable and higher income

groups less and less favarable toward athletics,

TABLE XVII | | )
FATHERS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO INCOME OF.
FATHERS
¥ Lo )
Fathers! N /
Income | FATHERS OF ATHLETES __FATHERS OF NON-ATHLETES
i 65~ ] 83- | 101-1119- 65- 1 83= [101-[119- .
82 | 100! 118 |135 [Totall 82 | 100 [118 [135 |Total
Below
$3,000 1 1 2
%3 000-
$1,999 1 3 : L 1 3 1 1 6
55,000~ ,
y6 999 1 6 9 16 3 8 4 | 15
f? 000~
$9,999 3 L 7 2 2 2 2 8
$10,000 and|Over| 1| 2 3 3 1 L
Total 2 14 | 16 32 6 |16 8 3 33
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TABLE xsz'(continued)

| FATHERS' SCORES ON TOTAL QUESTIONNAIRE IN RELATIOV TO INOOME OF

FATHERS
Percentage - ,
Of Fathers! _ ' ,
Income FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
' 66~ | 83~ 0l-|119- 65~ | 83~ | L01L-|119-
82 100 1118 | 135 | Totalll 82 100 >118 125 [Total
Below - ;
$3,000 | 50.0{50.0 100.0
3,000- ) » T
L ,999 25.,0| 75.0 | 100.0 || 16.7 50.0 16.7(16.7 |100,1
5,000~ - |
6 »999 6.3| 37.5[56.3 100.1 || 20,0 53.3| 26.7 100,0
7,000~ | ) - |
9,999 42.9]57.1 100.0|| 25.0| 25.0| 25.0| 25.0{100.0
$10,000 and | | S '
Over |33.366.7| - |100,0 75.0/25.0{  [100.0"
Total 6.3 £3.8|50.0]  |100.1|l 18.2 48.5] 24.2] 9.1[100.0
Table XVIIIl8 deals w:Lth nationality as a social factor.

.Among the fathers of athletes, all had favorable attitudes toward
athletics with the exception of those of Italian extraction, who .
were 83.3 per cent unfavorable, Among these fathers, the Engiish
and French were the most favorable with 60.0 per cent and 66.7 per _
cent respectively., Among the fathers of non-athletes, however, |

only 26,7 per cent of the English were favorable and 33.3 ver cent {

18Table XVIII, Fatherg! Scoreg on Total Q&estionn xire in

Relation to’Nationality of Fathers.
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5& the French. The Italian fathers of non—athletbs are the most
favorable with 50 0 per cent being 80, quite different from the
Italian fathers of athletes. Thus, again the nationality of the
fathers does not seem to be a decisive factor in affecting their
attitudes toward athletics. ,
TABLE XVIIX
FATHERS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO NATIONALITY
OF FATHERS
_mm?:;mm
Fathers!
Nationalit FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
5= 1 83- [ 101={119- 6 83~ | 101-T119-
82 1100 | 118 1135 |Total |82 | 100 |118 |135 {Total
'- English- |
L Irish-Scotch 6 g 154 3 8 3 1 15
3 French | 1] 2 301 3|1 2 | 6
Italian 51 1 6 2 2 : b
Other ]2 2 L 8l 2 31.1 2 8
Total 12 1, | 16 1 32| 6 16 8 | 3 33 .
b Percentage
Of Fathers" '
Nationality] FATHERS OF ATHLETES FATHERS OF NON-ATHLETES
| - 83- [ I0I=[1I9- 65~ [83- [101-[119-
; 82 100 1118 (135 {Total |82 100 |{118 135 ZIQQQl___
| English- : L
1 Irish-Scotch 4,0.0} 60.0 100.0 |} 20.0{ 53.3|20.0| 6.7 | 100.0
|  |French 33.3|66.7 100.0 || 16.7| 50.0{33.3| - | 100.0
. |Italian 83.316.7 100.0 50.0 {5040 100.0
| |other 25.0| 25.0{ 50.0 100.0 || 25.0| 37.5 |12.5 [25.0 | 100.0
. |Total 6.3|43.8}50.0 100.0 | 18.2| 48.5 |24.2 | 9.1 | 100.0
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The birthplace of the father, as examined in Table XIX19

13 a nossible social factor affecting attitudes. Among the fath-
ers of athletes, both the Canadian born and the foreign born were
50.0 per cent favorable. ?ge fathers of non-athletes who ‘are
Canadian born were 35.8 per cent favorable as compared to a low
128.6 per cent favorable among the foreign born. In neither case
is there any indication that place of birth affects attitudes to-
ward athleiics, although -if anything, the Canadian born fathers,
taken as a total group, were slightly more favorable with 42 per
oent than the foreign born fathers with 4O per cent giving
favorable responses.

" TABLE XIX

FATHERS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO BIRTHPLACE‘
OF FATHERS
Fathers' ‘
Birthplace FATHERS OF ATHLETES FATHERS . OF. NON;ATHLETES 3
, . 65- [83- [101-] 119- 65- [83- ] 101-[119-;
82 1100 1118 |135 |Total {82 |100 {118 | 135 Total
Canada | 12 | 12| R4 4K | 13| 6| 3| 26
Other 2 2 L ' 8| 2 3 2 7
Total 2 1L | 16 32 || 6 16 8| 3 033
W‘"mﬂ——m“—mﬁ——“:—m—-m
Percentage
Of Fathers!
Birthplace FATHERS QF ATHLETES FATHERS OF NON- ATHLETES
65~ |83~ |101-] 119- 65- |83~ |101-]119-
H 82 1100 -{118 1135 [Total [I82 (100 |118 |135 | Total
Canada 50.050.0 100.0 ||14.2}50.0} 23.1} 12,7/ 100.0
Other 25.0125.0150.0 100.0 ||28.6|L2.9]28.6 100.1
Total 6.3(43.8(50.0 100.1 [[18.2{48,5{2L.2] 9.1] 100.0
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 After having analyzed the attitudes of the fathers of

\

aﬁhletes and non—athletes accarding to the seven social factors,

L

there seems to be no indication-from the results that any one

factor has a great importangp in affecting the fathers attitudes.

The occupation, the past participation in athletics and the birth-|

place of the father did not seem to be social factors which had é
consistent affect on attitudes toward athletics nor did the
social facﬁors of age, income, naﬁionality and education. Among
the fathers of athletes, however, there were certain interesting
contrasts that appeared in.the responses. Among the fathers of
athletes in the age group of 45 to L9, the favorable response to
athletics was only 28,6 pef,cent which is in sharp contrast to
all of the other age groups among the fathers of athlete;, who !}
were all at least 50 per cent favorable, Italian fathers of
athletes were very unfavorable toward athletics with .only 16,7
per cent giving favorable responses. This differs sharply from
the 50 per cent favorable responses of the total group of fathers
of atﬁletes. The fathers of athletes who had 6omp1eted high |
school, gave only 16.7 per cent favorable responses toward
athletics vhich is quite low compared to the responses of fathers
of athletes wl th greater or lesser education. Among the faphers
of athletes in the-wage-bracket from $3,000-to $4,999, thére were
néne wo.gave favorable responses, which is gquite different from
the responses of the fathers of athletes in the other inoohe

brackets. In none of the four particular situations cited was

s v,
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there the same corrésponding contrast when the responses of the

fathers of non-athletes were studied., JSince the results were so
inconclusive, .no social factor could be singled out as affecting
in a significant way the attitudes towarc athletics of fathers cof

athletes and non-athletes,
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STUDENTS - |
The last main group of respondents to the questionnaire
are the students, both athletes -and non—athletes. The athletes,
it will be remembered, gave the most favorable response to'the
questionnaire whereas the non-athletes, belonging to the same
adolescent sub-culture but occupying a vastly different role with-
in it', indicated the most unfavorable responses ’a_lthough. their
mean sScore :was very slightly higher than the teachers,

The age of the students as a possible social factor
affecting attitudes is presented in Table XXzO. Amo'ng the
athletes there does not seem to be any trend indi cated. Among
those‘v\hc are 16, only 50.6 per'cent; gave favorable responses
vheréés among those one year older; 90.0 per cent were favorably !
inclined. The 18 yeé.r old athletes were 66.6 per cent favorable
but the 19 year‘olds were 80 per cent fawvorable. Amohg the non-,

athletes there is a very intéresting trend. 'As a non-athlete gets|

Jolder his favorableness toward athletics increases very grada ally.

When he is 16, he is 100,0 per cent:unfavorably dispo'sed vhe reés
by the time he is 19, he is LL4.L4 per cent favorably disposed;

Perhaps, as he gets older, the non-athlete becomes aware of the
real status system in the school, and is not quite as satisfied

wvith his role as a stud‘entr, and its long-range goals of academic

onable XX, Students' Scores on Total Questionnaire in Rela-

tion to Age of Students, p. 85.
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éucceas. Perhaps He longs for a few of the sociél'advantagas that§(
the athletes generally enjoy, and the satisfying relationships
that fbrmer;y were not quite as important to hlm. "The 16 year old
students, both athletes anq#pon-athletes, are lowest in their
respe ctive groups in favarableness toward athletics which perhaps
indicates a lack of awareness on their part of the status struct-
ure in the school, and perhaps also that the youngest have noi
felt the iﬁll pressure of the adolescent sub-cuiture. Since at
least among the athletes there is no corresponding increasing
trend toward a favorable attitude, age does not seem to be that
important a factor for all students as a group, although it dees
seem to have an impartance among the non-athletes, taken separat-
ely. The older ages of the high school boys, especially 19 and )
20, are explained by the fact that there ar¢'5 yéars of high

schoql in thé Ontario system of education.
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| | TABLE XX
STUDENTS' TOTAL QUESTIONNAIRE IN RELATION TO AGE OF STUDENTS

Students .
Age ATHLETES - I NON- ATHLETES

65~ | 83~ | 101-J110- 65- 83~ |101- [119-1

82 1100 1118 {135 {Total || 82 (100 1118 {135 |Total
16 1 1 2 L L
17 1 9 10 7 2 9
18 L 7 1 12 6 2 8
19 21 71 1 10 || 2 Lo o4 o
20 and
Over 1 2 1 L
Total 8| 24 2 3k 2 | 23 9 3L
Percentage
Of Students
Age

65- | 83~ [101-]119- 85—~ 183~ [101- [119- .

82 1100 118 |135 |Total ||82 1100 {118 1135 |Total
16 50.0{ 50 .0 100.0 100,0 100.0
17 10.0{90.0|  {100.0 77.8]22,2 100.0.
18 33.0( 58.3] 8.3| 99.9 75.0[25.0 100.,0
19 20.0]70.0[10.0(100.0 || 11,1{ &k o4 L4 o4 90,2
20 and ,
Cver 25.01 50.0(25.0 1CC.0
Total | 23.5/70.6] 5.9(|100.0 | 5.9|67.6|26.5 1100.0
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The grades obtained by the students on the previous

year's June examination as a possible factor influencing attitu-

des is examined in Table XXI212 Anong the athieﬁes; those who
obtained first-class honors‘75 per cent or over, gave 100 ver cent
favorabl e responses toward.athletics, whereas among the non-
athletes, those with low marks from 50 per cent to 59 per cent,
which is barely a passing mark in the Ontario system, were the
most favorable among the non-athletes with 4L vper cent favorable
responses., It is very interesting to note that exactly 5.0 ver
cent of the athletes had obtained either first or second class
honors, vhile there were a bit fewer among the non—aﬁhletes, only
hi.]1 per cent. The o0ld and strongly entrenched opinion that
athletes never produce as well academically as the non—athletes,"
does not seem to be strongly substantiated in this particular
case. Among the students grouped according to the grades they
obtained, there is no one group which is equally favorable or

unfavorable,

21 - ) a . . .
Table XXI, Students' Scores on Total Cuestionnaire in

Relation to Grades of Students, p., 87.
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TABLE XXI
STUDENTS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO GRADSS OF
STUDENTS
Students - '
Grades ATHIETES __NON- ATHLSTES
- 85- T 83- 1101|110 G5-T83- 1101- 110~
g2 | 100 {118 | 135 |Totalll82 [100 [118 1135 |Total
Failure o 2 2
50-59% ' 31 7 10 1 LloL | 9
60-65% 11 6 71 1 6 8
66-7L% & 5 1 10 A 2 6
75~and
Over 6 1 7 7 2 o
Total 8l | 2| a2 [ @} o 34
‘ Percentag%
Of Student s _
Grades i .
55-T85- 1017 110- B5o T EI- TI0T-TI0-
g2 1300 1118 {135 |Total |l82 |300 1118 |135 |Total
Fai lure 100.0 100.0
59-59% 30.0| 70.0 100.0 || 11 .1) Lh ok | Lh ok 99,9 -
(60-65% 1403} 85.7 100.0 ||12.5 75.0(12.5|  [100.0
66="74% 40.0! 50.0|10.0 |100.0 66.7133.3 100.0
75-and
Over §5.71 1403 |100.0 77.822.2 100.0
Total 23.570.6] 5.91100.01| 5.9 67.6|26.5 100.0
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The" student's area of residence is next considered as a

possibln factor in Table XXIIZZ. Here among both athletes and

3
\

w

non-athletes, ﬁhose who reside outside the city are a llttle less |
favorable toward athletics ??an thelr urban counterparts. The
athletes, however, from outéide the city are still strongly
favorable toward athlétics with 66,7 per cent indi cating a %avor-
able response whereas cnly 11,1 per cent of the noﬁ-athletes from
outside the city gave favorable responses. The better developed
athletic orograms in the city schools might partially account fer

the greater favorableness among both athletes‘and non-athletes’

from the city.

22Table XXIX, Students! Scores on Total Questionnaire in

Relation to Area of Residence of Students, p. 89.
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TABLE XXII

RESIDENCE OF STUDENTS

-

-

STUDENTS' SCORES ON TOTAL QUESTIONNATIRE IN RELATION TO AREA OF

factor affecting attitudes toward athletics.

Surprisingly enough,

Students -
Area Of
Residence ATHLETES ' NON- ATHLETES
|85~ |83~ [101-[119-[Tota || 65~ |83~ [101-]I15- T
‘182 1100 1118 135 [Totalll 82 [100 1118 135 |Total
City 6 | 20 2 281 2 | 15 8 25
Outside 2 L 6 8 1 9
Total 81 2, | 2 34 2 | 23 | 9 34
Percentage .
Of Student's
Area Of
Resid ence e
. - |83~ |101-|119- 65~ | 83~ |101-1119- '
82 1100 [118 {135 |Totall| 82 |100 [118 |135 |Total _ |
|city 21.4| 71.4| 7.1] 99.9|| 8.0]60.0/32.0 100.0
Outside " 133.3{66.7 100.0 88.9|11.1 100.0
Total , 23.5|7016 | 5.9/100.0{| 5.9 67.6| 26.5| 100.,0,
The amount of time that a stulent takes to get to and

from school is examined in Table XXITI% as a possible social

among the at letes, 80.0 per cent of those who had to travel 46

23Table XXIII, Students' Scores on Total Questionnaire in
Relation to Travel Time of Students, p. 90-91
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1minutés and over, were favorable toward athletics. These hoys
must have had very étrong invwlvement s in athletics; and were
wiliing to make the sacrifice of staying afterwschool for
practices; missing their tus, and hitchhiking home. The non-
athletes, 88 per cent of wﬁom took‘less than 30 minutes to travel
to and from school were still strongly unfavorable toward athlet-
ics. Time épent travelling to and from school does not seem to
be an important factor affecting attitudes toward athletics.

B

1
TABLE ¥XIII

STUDENTS! SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO TRAVEL‘
TIME OF STUDENTS

Students
Travel ATHLETES NON- ATH LETES \
Time 65~ | 83~ | 101-]119~} 65- |83~ 1101-111G-"1

g2 1100|118 |135 |Total |[82 2100 1318 (135 'Tctal
15 Minutes !

and Under 21 13 1 164 1 9 Lo 14
16 minutes v ‘

to 30 minutes I 6 1 114 1 11 I | 16
31 nminutes : :
to 45 minutes 1 1 2 1 1 2
L6 minutes

and Over 1 L 5 2 ! 2
 Total gl 2,1 2 wil2 231 o a4




TABLE XXIII (continuéd)

‘STUDENTS' SCORES ON TOTAL QUESTIONNAIRE IN RFLATION TO TRAVEL
JTIME OF STUDENTS

Percentagé’
of Student s

Travel Time ATHLETES NON- ATHLETES

55T 83 | T0T-[119- 5= T83- |10 [T10-

82 100 |118 |135 |Total [|82 |100 |118 |135 | Total
15 Mimuted
and Under | 12.5/81.3] 6.3(100.1 || 7.1]64.3]28.6 100.0
16 minutes : : ,
to 30 minutes | 3644 54.5| 9.1/100.0 || 6.3|68.8/25.0 100.1
31 minute .
to 45 mimtes | 0.0 9.0 100.0 5.0/5.0 100.0
L6 minutes|. ' |
and Over 20.0| 80.0 100.0 100.9 100.0
Total 23.5070.6 5.9/100.0(| 5.9|67.6|26.5 100.0

The possible effect of the father's income on his son's

attitude toward athletics is studied in Table XXIVzA

per ¢ent, were favorable toward athletics, whereas among the non-

athletes vhose fathers were in the same income brackét, only 33.3

per cent were favorable,

athletes, according to this social factor, nénely fathers' inoonme,

there is no income bracket where the sons are even close to agree-

When comparing the athletes and the non-

hénﬁmas far as their attitudes are concerned.

?I*T

able XXIV

Student.s?

‘Relation to Fathers Income, p. 92-93.

Of the
athletes, vhose fathers earn less than $5,000, all of them, 100

Among the athletes

Scores on Total Questionnaire in
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whose fathers earn $7,000 or more; there is a high degree of
favorability, 85.7 per cent where the fathers %ncome is $7,00C to
89,999 and 66.6 per cent where the fathers income is $10,000 and
over. Among the non-athletes whose father's income is from 27,000
to $9,999, 100 per cent of the non-athletes gave unfavorable re-
sponses, however, the non-athletes whose father's income was
$10,000 and over, were 33.3 per cent favorably inclined toward
athletics; In this particular study it would appear that the
father's income, which is, along with educaticn and occupation, an
important indicator of class in the community social stratifiéa-
tion system, appears to have little effect on the attitudes that

studernt s have toward athletics.

i

TABLE XXIV !
STUDENTS! SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO FATHERS
INCCME ‘

Students
Father's ATHLETES NON- ATHLETES
Income 65-1 83~ | 101~ 116~ 65~ | 83~ [101- 1109-1

82 100 | 1186 {135 [Total || 82 100 (118 135 jTotal
Bel ow '
$3,000 2 2 1 1
$3,000- «
35,000~
6,999 6 10| 1} 17 |1 | 11| & 16
37,000~
59,999 1 6 7 1 2 3
10,000 and
Qver 1 1 1 3 l;. 2 ; 6

1

Total 8y 24 2 1 3L {2 23 9 f 34 g




‘ , TABLE XXIV (continued9
ETUDENTS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO FATHERS

INCOME
Percentage T
of Students . :
Father's ATHILETES NON- ATHLETES
Income 65~ 1 83= T101-T119- 065~ | 83- [I0I-"[119-
82 100 | 118 135 | Total |[82 100 1118 135 [Total
Below . : ‘
$3 000 . 100.0 100.0 100.0 100.0
§3 000- - .
$4,999 - 1100.0 100.0 62.5 37.5 100,06
25,000- | |
7,000~ ’
9,999 | 14.3 85.7 . {10040 ||33.3] 66.7 e 100,0 \
-|$10,000 : ! -
and Over 33 03 33 03 33 03 9909 ' 66.7 33 -3 - 100.0 .
Total 23.5/70.6] 5.9(100,0 || 5.9 67.6 26,5 i IOO;C

The nationality of the student's father as a sccial
factor affecting attitudes is dealt with in Table XXV??, The .

athletes, those whose fathers were of German or Central European

stock, gave the most positive responses to the questionnaire, 87,5
per cent being favorahle whereas the most favorable responses
among the non-athletes, came from those whose fathers were of angl

Anglo-Saxon or Irish stock with 33.3 per cent of these non-athletes

25Table XXV, Students! Scores on Total Questionnaire in Rela-
tion to Fatners Nationality, p. 94-95,




éiving favorable reSponses. .Among the Italian f‘athers and their
a‘thlete sons the re appears to be quite a conflict. The Italian
fathers of athletes were strongr,ly unfavor able tv;ward athletics
vhereas 71.4 per cent of thelr sons gave favorable responses.
Among the non-athletes ,‘however, with 4Italian fathers, the reverse|
is true, with the sons 100 per cent unfavorable but the fathers
were 50 per cent favorable. The natiqnality of the fathers does
not app'ear-.t.o have any strong affect on the attitudes of the
students as a group. The students, whether they have Anglo-;Saxon,
French, Italian or Central European fathers; have attitudes to-

ward athletics that are very consistent with their roles as

athlete and non-athlete in the adolescent sub-culture or soci ety.

'TABLE XXV | \
STUDENTS! SCORES ON 'ro'r AL QUESTIONNAIRE IN RELATI@N TO FATHERS .
~ NATIONALITY
Students’} -~ '
Father's ATHLETES _____NON-ATHLETES
Nationality65-] 83~ | L01-[ 119~ 65-1 83-T 101 116-] -

, r82 100 | 118 {135 |Totall] 82 | 100} 118 | 135 [Total
English-Irish- | )
Scotch Ll 10 1Ll 2 10 6 18
French- 1 3 1l 5 L 1l
Italian 2 5
Other 1 6 1 8 5 2
Total 8| 2% 2 3,1l 2 | 23 ¢ 34
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TABLE XXV (continued!

STUDENTS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION 'I'O FATHERS

NATIONALITY

Percentagé : — Tﬁ
of Students ‘
Father's '
Nationality ATHLETES NON- ATHLETES

65- | 33- | 101 [119- 65~ | 83- [101-]119=

82 1100 1118 ]135 | Totall 82 |100 118 |135 |Total
English-Irish~ e
Scotch 28.6{ 71.4 100,0 | 11.1] 55.6(33.3 100.0 -
French 2010( 60.0| 20.0[ 100.0 80.0/20.0 100,0 -
Italian 28.6{ 71.4|  |100.0 - 1100.0{ 100.0 -
Other 12.5|75.0[ 12,5| 100.,0 71.4)28.6]  [100.0 -
Total 23.5| 70.6f 5.9 100,0 5.9 67.6{26.5 - {100,0-

The birthplace of the stﬁdent's fathe} is next consider-
ed in Table XXV126 as a possible social factor affecting the
student's attitudes, 73.9 per cent of the athletes, whose fathers
were born in Canada, gave favorable responses, whereas the.
athletes vhose fathers were foreign born, gave a higher response
with 81.8 per cent of these athletes being favorable. The nonf‘*‘
athletes whose fathers were born in Canada gave-responses‘thatl“W“
wefe 29.6 per cent favorable whereas the non-athletes vhose s
fathers were foreign born gave responses that were only 14.3 per

Qent favorable toward athletics. Thus, the father's placé of

26Table XVI, Students Scores on Total Questionnéire in Rela-

tion to Fathers Birthnlace, p. 96. v st




{birth‘ does not seem to have any important affedt on the student's

'attitudes toward the athletics.

¥ : .o

, - TABLE XXVI _
STUDENTS' SCORES ON TOTAL QUESTIONNAIRE IN RELATION TO FATHERS
~BIRTEPLACE .

Student s
Father's - ‘
Birthplace ~ ATHLETES NON- ATHIETES

65- 183 [10I-T119- 65- | 83- | 101-1 115~

82 100 1118 135 {Totalll82 [100| 118 135 |Total
Canada 6 | 16 1 23 || 1 18 8 27
Other 2| 8| 1 114 1 51 1 7
Total 8 |21 2 30l 2 23 9 3L

. T
Percentage
of Students
father's
Birthplace ATE LETES : NON- ATHLETES.
, 65~ |83~ [101-]119- 65- [83- T10I-1119- ,

82 |100 118 |135 |Total ||82 100|118 |135 | Total
Canada 26.1169.6 L,3[100.0 | 3.7|66.7| 29.6 100.C
Other’ 18.2(72.7] 9.1(100.0 || 14.3] 71.4] 14.3 100.0
Total 23.5]70.6] 5,91100.0 {I 5.9/ 67.6| 26.5 1C0.0

The student's friendship patterns are treated in Table
XXVIIZ7 as possible social factors affecting their attitudes. It

is immediately evident snd not entirely unexpected, that none of

27Table YXXVII, Students! Scores on Total Questionnaire in
Relation to Students Friendship Patterns, p. 6%,
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fthe athletes had 3'best friends vwho were non-athletes but many

\chose all three from the athlete group while all the nonjathlétes“
Jcounted at least one athlete among their best friends. gnqu the
athletes, those vwho have three athletes as best friends, g;ve re-

sponses that were 75.0 per cent favorahle, those who had two ath- |

¥

letes and one non-athlete as best friends were 68.8 per cent favor
able to afhletics. Whereas, somewhat surprisingly, those with two
non-athleﬂés and one athlete as best friends gave 100 per cent
favarable responées‘toward athletics, Among the non-athletes.
there was quite a different trend. The non-athletes vho had éon—
sidered three athletes as their best friends gave responses that
were 100 per cent favorable toward athletics. The non-athletes
who had three non-athletes as thelr best friends,gave‘responses \
that were 100 per cent unfavorable and two out of these five béys
gave very unfavorable responses (bel ow 83) toward athletics,

This is an important point, for it would‘seem that these five boys

who were non-athletes, had cut themselvéf off from close friemd sp

r

patterns with any athletes and were unanimous in their negative
attitud es toward athletics. It would appear that frieﬁdship
patterns as a social factor are very important in forming or re-
flecting attitudes toward athletics, for the nbn—aﬁuletes, but
among the athletes, those who are most favorahly incl ined toward

athletics are those who have two out of three of their best friend

L#1]

wio are non-athletes and thus, for them it is not as importmt a

factor.,
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TABLE. XXVII

STUDENTS' SCCORES ON TOTAL QUESTIONNAIR? IN RELATTION TO STUDEHTS

FRIVNDSHIP PATTERNS .

"r

Student s
Friendship
Patterns ATHILETES : NON- ATHLETES
‘ 65~ [ 83~ | 101~ 119- 65%.183~- [101-]110-
82 11001113 1135 [Total |[82 |100 118 [135 |Total
3 Athletesq. 3 8 1 12 3 3
3 Non-
Athletes 2 3 5
2 Athleteq -
1 Non- . .
Athlete 5 11 16 5 2 7
2 Non-
Athletes
1 Athlete 51 1 6 15 L 19
Total 8 2L 2 34 2 23 9 3L
Percentagd
of Students
Friendship
Patterns ATHLETES NON- ATHLETES
65- 3~ 1101-{119- 65- |83~ [ 101~ 119~ -
82 100 1118 [135 |Total [|82 100 1118 | 135 |{Total>
3 Athletes 25.0166.7! 8.3/100.0 100.0 100,0
3 Non-
Athletes 40,0 60,0 1100,0
2 Athleteg -
1 Non-Athlete [31.3|68.8 100,1 71.4] 28.6 100.0
2 Non-
Athletes. - '
1 Athlete 83.3]16.71100.0 78.9 21.1 100.0
Total 23.5|70.6| 5.9]/100.0 5.9167.6| 26.5 100.0




|as a possible social factor affecting 'cheir attltudes to‘:ard

S 99
The best friend of the student responderrb s, is examined

athletics in Table XXVITI?®, The athletes who consi dergd a non-
athlete to be their best fziend gave responses that were iOO per
cent favofable, whereas the athletes with ‘athletes as best friends
indi cated responses that were only 68 per cent favorable. The
non-athletes on the other hand who had athletes as best friends
gave responses that were LO per cent favorable towsrd athletics
and the non-athletes who considered non-athletes %o be tbelr best
friends were only 20.8 per cent favorably inclined in their
attitudes toward athletics. Thus, the best friend that a student
has does not seem to be an""important factor in determining his

attitud_es toward' athletics, : \

28'I‘able ‘XXVIII, Students' Scores on Total ’Wuestlonnalre 1n

Relation to Students Best Friend, p. 100,
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TARLE XXVIII

STUDEN"S' SCORES ON TOTAL QUESTIONNAIRE IN RELATION ”O STUDENTS
BEST FRIEND

Student s
Best
Friend ATHLETES - NON-ATHLETES
65- [ €3~ [L0I- JI1o- 55- 1 83- | 1I01- [119-
82 100 1118 |135 |Totalll 82 | 100|118 |135 |Total
Athlete | 8 | 16 1 25 6 L 10
Non- .
Athlete 8 1 9l 2 17 5 24
Total 8 |2v | 2] 3 2| 23] 9 34
Percentag
"1of Studentis ’
.|Best Friend _ ATHLETES . NON- ATHLETES _ \
‘ 65~ | 83— [101-[119- 65~ | @3- [ 101-[119-
82 1100 118 [135 |Totall|l 82 | 100 | 118 135 {Total
Athlete 32.0|64.0| 4.0/100.0 60.0{40.0|  |100.0
Non- s .
Athlete 88.9(11.1|100.0| 8.3/ 70.8/20.8| | 99.9
|Totax 23.5/70.6| 5.9/100.0| 5.9 67.6/26.5|  [100.0

“After analyzing the tables dealing with the nine social
factors that might affect the attitudes of students toward
athletics it must be concluded that n0'singie social factor of the
nine that were covered in the questionnsire, are important factors
éffecting the student's attitudes toward athletics., Nevertheless,
there were some reLatlvely important trends that should be mentlor-

ed. The youngest studenbs, the sixteen year olds, had the most
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;uﬁfavorable'attituaes toward athletics. For non—athletes, there .

was a very gradual trend ‘toward a favorable attltude toward
athletics as they grew older. . Athletes with hﬂgh grados were very
favorable, whereas among the non-athletes those with the lowest
grades were the most favorable. It is to be noted that 50 per
cent of the athletes obtained first or second class honors while
slightly fewer non-athletes, LL.l per cent, earred one or two
class honors. The students who reside ‘outside the city ténd to be
18lightly less favor able toward athletics than the boys in the
city. The athletes who had to spend L6 minutes and over in
travelling time were 80 per cent favorable toward athletics. Thisl
indicates intense desire and motivation on their.part considering
the sacrifices they have to make. The father's income, national-
ity and birthplace seemed to have very little affect on their -
son's attitudes. The Italian athletes differed very sharply with
their fathers thus indicating quite a conflict between parent and
child., These Italian boys wanting to be accepted and appreciated
jby the other boys, realizéd perhaps far better than their pa;énts
that athletics was the best~way to achieve this recognition.

There also appears to be a very interesting relationship between
the friendship patterns and the best friend choices of‘the non-
athletes and the attitude the non-athletes have toward athletics,
The more friends they have among athletes, and the more often their
best friend is an athlete, the more favorable are tbe attitudes

of the non—athletes toward athletics,

Lo SRR




CHAPTER V .

_CONCLUSIONS

-

At the very outset of this research, the following basic
theoretical assumptions were made which guided the methodological
approach and the evaluation of the data obtained from the
questionnaire. Any particular social system, which is made up of
interrelated roles, is affected by the changing pressures and.
needs of the overall society in which it is found. The people who}.
perform the various interrelated roles in the system, in this
instance, a school sys tem, are influenced in vafying degrees, in‘
thelr attitudes, behavior, goals and even values by the roles
which they perform and by the pressur'es and demands of society on
the school system taken as a vhole. Thosé who play 'the role of
ﬁeacher, student or parent in the school, have certain expecta-
tions concerning the se roles, and play their own particula‘r role
' accordi‘ng to these expectations, bearing very much in mind whét
other people, both inside and outside the school sys tem, expect of
these roles. The vhole problem of consensus of role éx;»eétation
has not been ignored by the writer who assumed for the present
study only, thet there was general agreement about what was

expected of teachers, stuents and parents in the school structure
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Tﬁe people who perférm the se roles develop attitudes and behavior
pétterns, sométiﬁes almost unconsciously, which'are in keeping
wgth the roie}they plé& in the school structure: It;was.felt,
however, at least at the beginning of the research, that the
attitudes toward athletics were not so much a function of'the
general roles played in the school but were rather a ﬁzncﬁ.oﬁ of
specialized social cohditions and past experience influenciﬁg each
role. The .variations in attitudes vhich would occur within each
main role, would be related to social factors such as age, educa-
tion, nationality, income and previous experience in athletics.

The following conclusions, based on an evaluation of the

responses to the questionnéire seem to be in drder.

1. Contrary to the original hypothesis, attitudes 2
toward athletics tended to be more a function of ,
the general roles played in the school system
rather than a function of specialized social
factors and past.experience influencing each
role.

The athletes in the school gave the most favorable
responses toward athletics, while the non-athletes
gave the lowest favorable responses toward athle-

. tics, Thus, the more directly involved in
athletics the student was, the more his gttitudes tend-
ed to be favor able and fit the expectations for

the se sub-roles,
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The parents of athletes were far more favorable

Y

toward athletics than the parents of non-athletes.

w

The fathers of athletes were much less favorable

toward athletics. than their sons vhile the fathgrs

of non-athletes were slightly more favorable than

the non-athletes. The parents gave responses that

were more moderate than the extreme responses of

their offspring which could indicate a greater

awareness of their responsibility in their particu-~ .

lar roles. The teachers, as a whole, were even
more restrained than the parents in the:lr favorable

responses, Of all the roles played in the school,

the teachers and the principal are the most directly
'concerned and responsible for formal education of

the students., This concern is expected of -them, the

teachers, whether they are directly connected with
athletics or not, tend to adjust their attitudes ‘to
fit the expe ctations that others have for them and

wiich many teachers eventually have for themselves.

The teachers, according to the mean score of their

responses to the questionnaire, were the least
favorable toward athletics of the five roles
studied. Among the teachers, those who had coach-
ing experience, who had previous experience in

organized sports, and who were more interested in

-\

. .
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athletics, had more positive attitudes toward
athletics than the teachers lacking the previous
experience or interest. Although there were
variations in ﬂle’eptltudes of the teachers to-
ward athletics related to the factors of inﬁerest,
involvement and aptitude, they nevertheless indi-
cated by their generally low_favcrable‘responses,
how strong the affect of their role and role
expectations had been on them. 2

There were no social factars which seemed to affect

the attltudes of parents toward. athletlcs to any

appreciable degree. Age, occupation, education,
previous participation in athletics, 1ncome, !
nationality and place of birth were the soclal

factors considered on the father's questionnaire

and none were clearly related to attitudes toward
athletics.

Of the nine sociel factars considered oh the students’
questionnaire, age, grades obtained, area of resid ence,
travel time, father's income, father's nationality,
father's birthplace, friendship patterns end choiee

of a best fiiend, none seemed to affect the attitude

of athletes and non-athletes to an important degree°
The younger students scemed to be the most unfavor-

able toward athletics. As they grew older, especially
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the non—éthletes, they tended to glve nﬁbre
favore;ble;responses , probably indi catning a
growing awareness on their pari; of the 'kreal‘
status structure in the school.

Since there were no single social factors
affecting the attitudes of paremts and students,
it could be generally said that the degree of
favorableness toward athletics that was indica-
ted on the questionnaire, was relat.ed to the
degree that a respondent was directly inwlved,
subjectively as well as objectively, with
athletics. The réle blayed by the respondents
set the pattern and the general limits of their
attitudes, tut the variations in attitudes withiri
each role played, were related to the extent‘that |

the teachers, parents and stulents were associated

 with the athletic program in the school, :

There appeared to be a greater conflict in attitudes’

‘toward athletics, between the parents of athletes

and their sons than between the paremts of non- .
athletes and their sons. It might well be that
the parents of athletes were more directly con-
cerned and pro bably wondered vhether the great‘
time spent by their sons in athletics might not

affect their studies adversely,
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The area of the questionnaire that e.cam:Lr'ed the
affect of athJ etics on the acadenmic sudcess of

the athlete, was given the most unfavorable re-
spons es Qf the whole questionnaire by all five
roles. All roles within the school system felt
the inéreasing pressurés from the society and the -
government Which demand higher and higher stard ards
5:n education for a more complicated technological
wor 1ld . |

All five roles were fairly strongly convirmed that
athletic participation had a good effect on the
moral life of an a{dolescent and that the relation-
ship between student and teacher was improved if a
teacher was involved in some coaching endeavor.
These are merely gererally expressed attitu'dés or
opinions. Whether this is aétually true in the
behaviorzal relat’ionshipv still remains to be

investigated and proven.

There was some evidence, expecially among the

fathers of athletes, that fathers who were
Italian, vho were in the income group from
$3,000 to $4,999 and who had some high school
education or who had completed high school, were
the fathers with the most favorable attitudes

toward athletics in the school. This was not

107 .
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true of the fathers off non-athletes with the
same social charaéteristics, s that some

factprs, other than these variablesm were

probably operating to influence these attitudes.
"During the research, the writer wasf led to judge certain
statemert s of the questionnaire to be a little weak as far as
validity was concerned. Statements 1, 5, 7, 11, 16 especiallﬁf,_
should‘ be i"eworded or changed completely if wsed again to get
more clear-cut responses, - |
A few possible fruitful avenues of research seem to be
indicated as a follow-up to this study..
| 1. The same study coﬁld be repeated, Wt using the
interview technique. It would be easier to probe
more deepljr into the question, to correct on_. the
spot any misunderstandings and to find out what
factors that were omitted in the questibnnaire,
might have been important. A clearer insight
into the relationéhips that exist between the
various roles in thé school system might thus be
obtained.
2. This study could be repeated in a public school
for comparative purposes to see vhether the main
conclusion, namely, the functional inxpoftance of
the role played in the school system in

to the shaping of attitudes toward athletic:, is

4




T . valid in éifferent types of schools. |
3. Other similar studies could be pursued vhich would
| investigate fhe_ functional importance of the roles
played in the school system on the attitudes of
those playing different roles toward other important
and controvversial Tacets of school life. Attitudes
of the lvarious roles in the school system toward
h-omework, discipline, promotion patterns, .moral
training, aéademic standards are some possible areas’
- that could be investigated in a similar way.

Following such research a much more general conclusi}on mizht
be indi cated. Atti;:udes of the members of any school system
tend to be a function of the gereral roles played in the school ‘ _
system, rather than-a function of spzcialized social factors and
past eXperience influencing each role, If many other social
systems such as labor unions, industrial plants or hosp itals were
researched in similar fashion then the generalization could

possihly include all social systems.
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QUESTIONNAIRE

Special Questions For Teachers , s
Because of the personal nature -of some of these questio?Sf this
questionnaire must be anonymous and will remain strictl? confi-

dential. .

. -

Questionnaire - (Special questions for teachers) ,
Please circle your answer.

l. Have you ever done any coaching either here or elsewhere in
our schools? yes no. How many years? ‘

2. Have you ever participated in organized team athletics?
yes no ,

3. How would you rank your interest in sports?
a. more interested than most people

- be Just as interested as most people
c. less interested than most people

Instructions for answering questionnaire.

1; For the’purposes of this study the word athlete means one Who
has played on a senior interschool team in either football,,
hockey or basketball, : ' o

2. Please remember that it is your own personal attitudes that
are want ed and not those of your friends, nor of those in
anthority at the school. -

Please circle your answer, and also the proper letter in the col-
umn which represents your answer, where A strongly agree

agree ' ‘
undecided
disagree
strongly disagree

HoQw
LIRS S I |

Example:

A.B.C.D.E. Participation in athletics is the best way to be popu-
lar with the student body. (strongly agree - agree -
undecided ~ disagree - strongly disagree).

In the ?ggmple the person stronﬁly %Frees with this statement, so
A gl

ne _circ stronzly  agree and alsd the JTetter A'in the column’




Because of the personal nature of some of these questions, this

11,

ggeitionnaire- must be ancnymous and will remain strictly confiden-
al.
Questionnaire - (Special questions for fathers)
Fill in the blenks.

What was your age at your last birthday?

7.
8.

Were you born outside of Canada? Yes no. If so, where? -

| QUESTIONNAIRE ¥ L |
Special Questions for Fathers

What is your present occupation? (give the exact job or posi-
tion title, e.g. shifthoss - salesman - miner

What was the last year of school that you completed?

Have you ever participated in organized athletics? Yes__ No
(please circle answers in 4, 5, 6, and & |

Have you ever participated in city league athletics? yes no J
Check the range in vhich your income falls (circle the answer)|

below $3,000 -- $3,000 - $4,999 -~ $5,000 - $6,999
$7,000 -« $9,999 -~ $10,000 and over, |

What is your nationality background?

Instructions for answering questionnaire,

1.

For the purpose of this study the word athlete means one who
has played on a senior interschool team in either foothall,
hockey or basketball, .

Please remember that it is your own personal attitudes that ar
want ed and not those of your friemds, nor of those in author-
ity at the school. -

Please circle your answer, ard also the proper letter in the

colu

mn which represents youwr answer, vhere A - strongly agree
B - agree ' '
C - undecided
D - disagree
E - strongly disagree
ple: , -
C.D.E. Participation in athletics is the best way to be

popular with the student body. (strongly agree -
agree - undecided - disagree - strongly disagree).

W




QUESTIONNAIRE

Special “Questions for Fathers (continued)

In the example the person strongly agrees with ithis statemer%t, so
he circles strongly agree and also the letter Ain the cokumn.

- B

i

"4
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, QUESTIONNAIRE
" Special Questions for Students

Because of the personal nature of some of these'questions, this
questionnaire must be anonymous and will remain strictly confi-
dential, : -

Questionnaire - (Special questions for students)

Fill in blanks '

l. How old are you? years month s v _

2. What was the percentage of your marks on the last set of June
exams? : :

3¢ Do you'live cutside the city limits of Sudbury? yes no.

' If so, where

L. How long does it normally take you to get to and from school?
hours minutes _ -, K

5. Check the range in vhich your father's income falls.
Circle answer. :

below $3,000 -~ $3,000.— $4,999 -- $5,000 - $6,999
\-‘700 O - 99999 .

-~ 510,000 and over.

6. VWhat is the nationality background of your father? \
7. Was your father born outside of Canada? yes no.
- If so, where? _; -

8. Of your three best, friends, vho are athletes and vho are non-
athletes? Circle your answer ‘

Best friend - athlete ; non-athlete
Second friend - athlete non-athlete
Third friend - athlete non-athlete

Instructions for answering questionnaire.

1. For the purposes of this study the word athlete means one who
has played on a senior interschool team in either footbell,
hockey or basketball,

2. Please remember that it is your own personal attitudes that
are wart ed and not those of your friends, nor of those in
authority at school.

Please circle your answer, and also the proper letter in the colu-
mn which represents your answer, where A - strongly agree
' ' 3 - agree
und ecid ed
- disagree
strongly disagree

HoOOw
|




QUESTIONNAIRE
Special Questions for Students (Continged)

Example: -

A.B.C.D.E. Participation in athletics is the best way to be
popular with the sfudent body. (strongly agree -
agree - undecided - disagree - strongly disagree).

In the example the person strongly agrees with this statement, so
he circles strongly agree and also the letter A in the column.




A.B.C.D.E,
A.B.C.D.E.

A.B‘C.DOE.

A.B.C.D.E.

A.B.C‘D.E.

A.B.C.D.E.

A.B.C.D.E.

A.B.C.D.E.
AOB.C.D.E‘

;\dB‘C.D.E.

1.

2.

3.

5-'

%
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Athleties are under-emphasized at our school.
(strongly agree - agree - undecided - disagree -
strongly disagree) s
A boy's school work usually improves as a result
of playing on school teams. :
(strongly agree - agree - undecided - disagree -
strongly disagree) ' : : ‘

Teachers who coach have a better und erstanding of
pupil's problems than those who do not.

(strongly agree - agree - undecided - disagree -
strongly di sagree) -

Athletes get into trouble with the
than non-athletes,

(strongly agree - agree - undecided - disagree -
strongly disagree) ‘ ~

law more often

There is favoritism shown to athletes by teachersj]
in the school. '

¢strongly .agree - agree - undecided - disagree -
strongly disagree) .

A.boy who participates in school sports has a '
better chance to succeed in the business world
than if he does not participate. - "
(strongly agree - agree - undecided - disagree -
strongly disagree) T .

Inter school sports should be discontinued.
(strongly agree - agree - undecided - disagree -
strongly disagree) : '

School teams are usually too time~consuming for
athletes. .- :
(strongly agree - agree - undecided - dicsagree -
strongly disagree) "

Teachers who coach do more effective teaching in
the class room than non-coaches.

(strongly agree - agree - undecided - disagree -
strongly disagree)

Athletes are more obedient to parents than non-
athletes. : :
(strongly agree - agree - undecided - disagree -
strongly disagree) i




£.B.C.D.E.

A.B.C.D.E,

A.B‘C‘D .E.

A.B.C.D.E.
A.B.C.D.E.
A.B.C.D.E.

A.B.C.D.E.

A.B.C.D.E,
A.B.C.D.E.

A.B.C.D.EQ

11.

12.

130

14.

" 15,

16.

17.

18.

19.
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Our school-is judged by the citizens of the com-
- munity more on the basis of athletic success than
scholastic achievement.

(strongly agree - agree - undetided - disagree -
strongly disagree) ,

A boy who participates in school sports will tend
in later Iife to read less and to be less inter-
ested in studies than if he does not play.
(strongly agree - agree - undecided - disagree -
strongly disagree) ‘ -

There should be more inter-class sports within
our school. ' '
(strongly agree - agree - undecided - disagree -
strongly disagree) .

Teachers who coach are more popular with students

than non-coaches.

(strongly agree - agree - undecided - disagree -
strongly disagree) ‘

Non-athletes are more cooperative around the home
than athletes.

(strongly agree - agree - undecided - disagree J
strongly disagree) S

The school authorities give more awards, publi-
city and acclaim to athletes than to non-athletes
(strongly agree - agree - undecided - disagree -
strongly disagree)

A boy who participates in school athletics is a
better prospect for the priesthood than if he
does not nlay. °
(strongly agree - agree - undecided - disagree -
strongly disagree)

Playing on.school team distracts a boy toco much
from his studies. :
(strongly agree - agree - undecided - disagree -
strongly disagrece)

Non-athletes usually get to confession and
communion more often than athletes,

(strongly agree - agree - undecided - disagree -
strongly disagree)

Laymen should do all the coaching of inter-




A.B.C.D.E.

A.B.C.D.E.

A.B.C.D.E.
A.B.C.D.E.

A.B.C.D.E.

A.B.C.D.E.
AOB.CQD.E-

A.B. C.D.E.

A.B.C.D.E.

21.

22.

23.
2.

25,

26.

27.

28.

29.
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séﬁpol sports, :

(strongly agree - agree - undecided - disagree
strongly disagree) -

-

Athletes tend to be more ill at ease socially
than non-athletes. ’ '
(strongly agree - agree - undecided - disagree -
strongly disagree)

A boy who participates in senior school sports
will succeed better in college than if he does
not play. ‘ :
(strongly agree - agree - undecided - disagree -
strongly disagree) ‘

Boys playing on school teams succeed better in
their studies than non-athletes, ,
(strongly agree - agree - undecided - disagree -
strongly disagree)

Athletes create more discipline problems around
the school than non-athletes.

(strongly agree - agree - undecided - disagree -
strongly disagree) ' \

A ﬁoy who participates in school sports will be a

- better citizen than if he does not play.

(strongly agree - agree - undecided - disagree -
strongly disagree) . :

The top athletes usually set a good example for

‘the rest of the high school students to follow.

(strongly agree - agree - undecided - disagree -
strongly di sagree) Co

Non-athletes drink more beer and liquor than
athletes of the same age.

(strongly agree - agree - undecided - disagree -
strongly disagree) 4

The better athletes are the more popular boys in
the school.

(strongly agree - agree - undecided - disagree -~
strongly disagree)

The time Spent by priests coaching, should be
more profitably used in priestly and intellectual
w k. '

(strongly agree - agree - undecided - disagree -

»
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strongly disagree) .

Athletes are more obedient to teachers than non-
athletes. - .
(strongly agree - agree - undecided - disagree -
strongly disagree)
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APPENDIX IT
'PARTIGIPATION IN ORGANIZED ATHIETICS

Parti cipa- -
tion In TEACHERS -~ GENERAL ATTITUDE TOWARD ATHLETICS
Organized - .
Athletics NUMBER | PER CENT

3= [7- | 10- [13- 3= 17 [10- 5T

6 |9 12 115 |Total 6 9 12 {15 |Total
Yes 6 6 12 50.0]50.0 100.0
No 1 |2 3 6 16.7|33.3|50.0 100.0
Total 1 (8 9 18 5.6| blyoly| 50.0 100.0

PARTICIPATION IN ORGANIZED ATHLETICS

Parti ci pa- |
tion In TEACHERS -- AFFECT ON ACADEMIC ACHIEVEMENT
Organized '
Athletics NUMBER _ PER CENT

b~ | 9~ 13- 117- ' b 19~ |13~ |17~

& 112 116 (20 [Total 8 12 (16 [2 Total
Yes 2 |3 7 12 16.7| 25.0] 58.3 100,0
No Lo|1 1 6 66.7|16.7 16.7 100,1
Total 6 |4 8 18 33.4] 22,9 bbb 100.0
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APPENDIX II (continued)
..PARTICIPATION IN ORGANIZED ATHL?TICS

Participa-

tion In TEACHERS -- AFFECT ON SPIRITUAL LIFE
Organized
Athletics | NUMBER _ PER CENT .

3= |7- [10-113- ¥ 3= [7- 110~ (13- '

6 19 12 |15 |Total 6 9 12 115 |Total
Yes 2 8 2 12 16.6|66.7|16.7|100.0
Total L 12 2 18 22,2|66.7/11,1/100,0
Parti ci pa- | o
tion In TEACHERS -~ AFFECT ON PERSONALITIES
Organi zed o , :
Athletics NUMBER - ' PER CENT

Le 19~ 13- T7317- [Total L 9- 13- 117~

§ 112 116 |20 A 8 12 116 |20 [Total
No Lo| 2 6 66.7|33.3 100.0
Total 8 |10 18 LL 4| 55.6 1C0.0
Participa- :
tion In TEACHERS -~ AFFECT ON STATUS AND POPULARITY
Organized .
Athletics NUMBER PER CENT

' 6- 13- | 19-]25= 6~ [ 13- [1I9- [25=

12 118 {24 |30 |Total 12 118 124, |30 |Total
Yes 1l 10 1 12 8.3/83.3] 8.3] 99.¢9
No 111 L 6 16.7| 16.7| 66.7 100,1
Total 12 |14 |2 18 5.6 11.1]77.8] 5.6/100.1




APPENDIX II (continued)
PARTICI”ATION IN OPGANIVED ATHLETICS

w

’

Partici pad
tion In TEACHERS -~ -AFFECT ON TEACHER'S RELATION WITH
Organi zed STUDENT S .
Athletics |___ NUMBER PER CENT
5- [11- [16- | 21~ 5= 11~ [16- J21 —
10 |15 20 125 {Total 10 15 20 25 [Total
Yes 2 |10 12 16.7(83.3 100.0
No 1l 5 6 16.7(83.3 100.0C
Total 1(7 (10 18 5.6/38.9| 55.6 100.1
Participad
tion In ' TEACHERS ---AFFECT ON FUTURE SUCCESS IN THE WCRLD
Organized :
‘Athletics |_ NUMBER PER CENT
: 5- [11l- |16~ | 21~ 5- 11- | 16~ |21~ \
10 115 20 25v Total 10~ |15 20 25 [Total
Yes 113 17 |1 12 8.3| 25.0] 58.3| 8.3| 99.9
No 15 | ° 6 ||16.7/83.31 |  |100.0
Total 21 8 7 1 18 11.1) 4L.4 38.9| 5.61100,0
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g APPENDIX III
. COACHING EXPERIENCE
hoaching TEACHERS -- GENERAL ATTITUDE TOWARD ATHLETICS
ixperience NUMBER - ‘PER CENT
3= [ 7~ |10- J13- 3= 7~ [10- [13-
6 19 112 |15 |Total 6 9 12 |15 |Total
None 1 2 L 25.0|25.0|50.0 1100.0
ess Than . —_—
Years. 6 I 10 60.0|40.0 100.0
b Years ’
and Over 1 3 L 25.,0{75.0 100,0
Fotal 1 e 9 18 5.6| bk o4| 50,0 100.0
boaching TEACHERS -~ AFFECT ON ACADEMIC ACHIEVEMENT
Experience NUMBER PER CENT
L= 9= |13~ [17- b= |9- |13- [17-
8 112 116 |20 |Total 8 12 |16 |20 |Total
None 2 |1 |1 I 50.0|24.0| 25,0 100.0
ess Than '
Years A 1 5 10 4,0.0[10.0] 50,0 1100.0
p Years . '
and Over 2 2 . L 50.0] 50,0 100.,0
Potal 16 |4 | 8 18 33.3122.2| 4.4 99,0
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. TEAERS -- AFFECT ON SPIRITUAL LIFE
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Txperience NUMBER _PER CENT ¥
3- {7- [10- [13~ 13- [7- [10- [13-
6 19 12 {15 Total 6 9 {12 _[15 |Total
Yone 2 2 L 50.0{50.0 1C0.0
Less Than : '
6 Years - 1 8 1 10 10.0/80.0{10.0/100.0
b Years | : ‘
bnd Over 1 2 1 L 25.0150.0(25.0}100.0
[otal Loo12 |2 18 22.2|66.7|11.1{100.0
Coaching TEACHERS -~ AFFECT ON PERSONALITIES |
Cxperience __NUMBER _PER CENT
b 19- |13~ |17- b= 19~ 13- [17-
8 112 |16 120 |Total 8 12 (16 120 |Total .
: : N
None 1 3 L 25.0175.0 100.0
Less Than : | '
b Years 6 L 10 60.0{40.0 100,0
5 Years and ) g < .
 Ppver 1 {3 L 25.0/75.0 100.0
Fotal 10 18 L] 55.6 100.0
loaching TEACHERS ~-~ AFFECT ON STATUS AND POPULARITY
Sxp erience NUMBER PER _CENT
' (6= (13- J19- 125- 6~ 13- |19~ 25
12 118 (24 |30 |Total 12 118 124 {30 |Total
Jone 111 2 L 25.0125.0|50.0 100.0
L.ess Than
b Years 1 8 1 10 10.0|80.0{10.,0|100,0
p Years
and Over L L 100.0 10C.0
| Potal 112 |14 1 18 5.6/11.1]/77.8| 5.6[100.1




APPENDIX TIT (contdnued)

—

. TEACHERS ~- AFFECT ON TEACHER'S RELATION WITH
Coaching STUDENTS ‘
ixperience NUMBER . __PER_CENT
5- [11- [l6- [21- 5~ 11— JI6-"121-
10 |15 20 25 Total 10 15 20 25 Total
None 1 2 1 L 25.0150,0125.0 1C0.0
Less Than - ‘ '
b Years 5 5 10 50.0{50.0 100.0
b Years 1
and Over L 4 1100.0 1C0.0
Fotal 117 |10 18 5.6]38.9(55.6 100.1
: TEACHERS =~ AFFECT ON FUTURE SUCCESS.IN THE WORLD
Coaching ‘
Experience | NUMBER _ PER CENT ]
| 5 11~ Pl6- |2l 5. [1l- |16- | 21-
10 |15 [ 20 |25 Total 10 -15 20 25 Total
None 1] 3 L 25.0(75,0 100.0
ess Than -
Years 1| 5 L 10 10.0150.0{40.0 100,0
b Years : '
ond Over 3 1l A 75.0] 25.,0100.0
rotal 2le |7 |1 18 11.1|44.4]38.9] 5.6(100.0
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_ APPENDIX IV
INTEREST IN ATHIETICS
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TEACHERS -- GENERAL ATTITUDE TOWARD ATHLETICS

_ b
===“===§_~.f,_m»__“.L_1==n..__,,_..____

Ot ot morsnrt 40

nt erest — ¢
n Athletics . _ ,
- 17- |10~ [1I3- ‘ 3= 7= O- 13-
6 12 |15 |Total 6 9 12 |15 |Total
More | '
Interested| 12 5 7 28.6| 714 100.0
As .
Tnterested L 3 , 7 57 11 42,9 100,90
Less S : ' A
Interested|l |2 1 L 25.0{50.0]25.0 100,0
Total 1|8 |9 18 5.6 bhok| 5040 100.0
; TEACHERS --'AFFECTIONTACADEMIC“ACHIEVEMENT
Interest in : )
Athletics | S
| L~ [9- 13> |17- L= 9= TI3- 117-
g (12 |16 |20 |Total 8 12 |16 {20 |Total .
More ' .
Interested | 1 | 1 5 7 a3 14,3174 100.0
As ‘
Interested | 2 | 3 2 . 7 28.6(42,9| 28,6 100.1
Less ' ' ,
Interested | 3 L 75.0 25.0 100.0
Total 6 |4 | 8 18 33.3]22.2| L.l 99.9
' . TEACHERS -« AFFECT ON SPIRITUAL LIFE
Interest in
Athletics : -
3= |7- {10- 13- 3~ |7- |10~ [13-
6 9 12 15 Total 6 9 112 15 Total
More Interested 1 | &4 2 7 14.3]|'57.1|28.6] 10C.0
(As Interested |1 | 6 7 1ke3| 85.7 100.0
,Less Interested 2 | 2 A 50.0} 50.0 100.0
Total \ 12 | 2 18 22.2| 66.7/11.1{100.0 |




APPENDIX IV (Continued)

129

r

Interest In

TEACHERS -- AFFECT ON PERSONALITIES

Athletics :
L= | 9= 13- | 17-- ' L- O 13- 17~
8 12 16 20 Total 8 12 16 20 Total
#Mare
Int erested 2 5 7 28.6(71.L 100.0
As
Interested 3 L 7 4209 5701 100,.0
Less
Interested 3 1 L 75.0({25.0 100.,0
Tot al 8 10 18 Ll ok |55.6 100.0
Interest In TEACHERS - AFTFECT ON STATUS AND POPULARITY
Athletics -
b~ | 13~ |19~ |25~ O~ 13- |19~ [25= )
12 |18 2L 130 Total 12 18 2L 0 Total
fiore
Interested 7 7 100.,0 100.,0.
As
Interested 1 5 1 7 14.3171.4 14.31100.0
Less | _
| Interested | 1 1 2 L 25,0/ 25,0/50.0 100.0
Total 1l 2 14 1l 18 5.6/ 11,1177.8 | 5.6]100.1
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APPENDIX IV (continued)

{

| S,

. TEACHERS - AFFECT ON TEACHER!'S RELATIONS WITH
Interest Inf . ~ STUDENTS
Athletics "
’ Se [ 11= {16~ (21~ 5= 11- j1e- 121 .
N0 |15 20 25 Total 10 15 20 25 Total
Mor e
Interested 1 6 7 14.3185.7 100.0
As in
Int erested- 3 L 7 42,9 57.1 100,0
Less
Interested |1 | 3 L 25.0{75.0 100.0
Tot al 1 7 10 18 5.6{38.9{55.6 100,11
TEACHERS ---AFFECT ON FUTURE SUCCESS IN THE WORID
Interest In \
Athletics ;
5- 1 11= |10~ |21~ 5~ 11~ ]16- {21~
_ 10 | 15 20 25 Total 10 15 20 25 Total
Mor e :
Interested 2 b 1l 7 28,6|57.1|14,3{100,0
As ‘ : v .
Interested | 1 | 4 2 ' 7 14.3] 57.1|28.6 100.0
Less ‘ )
Interested { 1 2 1l 4 25.0! 50,0| 25,0 100.0
Total 21 8 7 1l 18 11,1 44 44(38.9]| 5.6/100.0
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