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PREFACE

Since its inception in 1960, Ridgewood High School has
become increasingly well-known for such innovations as its
atypical organizational pattern (large group, seminar, laboratory
instruction, and independent study) and for its team teaching
approach to the education of all students. Visitors in ever-
increasing numbers from all over the world have come to view
the school in operation. With the incorporation of a State of
Illinois Demonstration Program for the Gifted in September, 1964,
Ridgewood formalized its commitment to demonstrating its
educational approach and officially accepted a role as an agent
of change.in the field of education.

In addition to accepting a role as a demonstration school,
Ridgewood iz also concerned with determining the appropriateness
and effectiﬁeness of the demonstration approach. If large
amounts of state and federal funds are to continue to be
allocated for the support of demonstration programs, then
surely, iﬁfis reascned, the effectiveness of the procedure
needs to ba‘determined. It is hoped then that this report will
| shed some light upon just how effective Ridgewood High School

has been in its first year as a demonstration school.
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Without the assistance of the entire Ridgewood demonstration
staff, especially: Beecham Robinson, director; Karen Connell,
research director; and, Mrs. Warren Tinnes, secretary; the
collection of data for this thesis would not have been possible.
A special thanks to Miss Connell for developing the question-

naires used to collect the data.
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CHAPTER I
INTRODUCTION.

BACKGROUND AND PURPOSE OF THE REPORT. At no time in

recorded history has so much interest, time, and money been
focused upon the field of education. Yet, it is difficult,
when one enters many public schbols, to see or feel the effects
of this surge of interest. The thought that it is disheartening
to see échdol after school housed and slumbering in the security
of a ninetéénth century tradition is mirrored 1n the writings
of many educators, including Professor Harbert Thelen of the
University,of Chicago. Wrote Thelen: ®"In recent years a
apartling;hghber of changes have come about in education. We
have had,}fér‘example: development of the external examination
system..., revision of curricula on a nationwide basis...;
invention of many, many types of audio-visual materials--
possibly as many as 50 distinct apecies grouth of educational
radio andvlater. TV; development of guidance and counseling...;
flourishiﬁg,of team teaching; concocting of programmed materials
and ceaching machines..., and various ways of grouping students...
"In the face of all these changes, however, the school's

society and culture seems largely undisturbed. Comparing class-

1




2

rooms now with classrooms of 4O years ago, one notes that at
both times there were numbers of students not much interested
in what was being done; the typical teacher still presents

material and quiszsges the kids to see if they understand it;
the amount of creativity and exciteﬁent is probably no greater
now than then., The development of new materials and techniques
has enabled us to spin our wheels in one place, to conduct
business as usual in the face of dramatic changes in the socisty
and in the clientele of the achool.'l

This pcaaim1atic attitude about the probability of
implementing lasting changes in education is empirically justi-
fied whenféne looks at the life cycle of seemingly good
innovatiqna attempted in American education during the past 50
years. ‘Suéh;innovations, of which the Eight Year Study is a
typical example, blossomed and died, leaving hardly a trace of
their existénce, except in the literature of their day. They
appear tqfhave been unsuccessful in perpetuating themselves even

within tho‘district in which they were born and were certainly
largely unsuccessful in denting the gigantic educational
establishment .

Thelen, Herbert A. "New Practices on the ?ifing Line."
Administratorts Notebook XII, No. 5 (January 1964).
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Recognizing the fact that a changing society needs some-
thing more than a nineteenth century educational system, the
Seventy-Third General Assembly passed Senate Bill 749 which
authorized the Illinois Plan for Program Development of Gifted
Children.

A portion of this money was earmarked for the establishment
and operation of Demonstration Centers in schools around the
state, Inherent in the demonstration center function is the
"gselling” of good educational innovations being used in a few
schools to the much larger number of dormant schools. Borrowing
from the techniques of advertisers and salesmen, the most
effective change agents in American society, demonstration
personnel are commissioned to sell educators on an idea, to
convince educators that in their own school they might be doing
things differently and, perhaps, more effectively. Demonstratio
schools ére, therefore, to be change agents in the educational
community.

The procedures demonstration centers are to employ to
insure their effectiveness as change agents has been defined by
the State of Illinois as follows: (1) attract visitors through
advertising; (2) effectively display the "product®; and,

(3) incorporate a follow-up that encourages use of the product

that has been "sold". A fourth procedure that should, it seems,
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be an integral part of demonstration center programs is evalu-
ation. Do demonstration centers accomplish what they are
intended to accomplish, i.e., are they influencing the per-
ceptions of visiting educators and are visitors subsequently
incorporating change into their own systems?

This report will describe the results of visitor follow-
up procedures employed by Ridgewood High School's Demonstration
Center staff to ascertain the effectiveness of its program
during the 1964-65 school year., Particular emphasis will be
given to analyzing and describing the extent to which teachers
who visited the center reported changed teaching behaviors as
a result of their visit and to how much of the change they
reportéd was perceived by a sample of their students.

THE SETTING. Ridgewood High School is a four-year
institution serving two northwest Chicago suburban communities.
The school has been in operation since 1960 and presently
serves a student population of approximately 1150,

Ridgewood is a Trump school and as such, is a team
teaching institution that incorporates a four-phased instruct-
ional program: large group, seminar, laboratory instruction, and
independent study. Students at all grade and ability levels
participate in each of the four phases of instruction in each




course.
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The school?'s organizational scheme is based upon a

20-minute modular schedule designed to permit a variation of

group size, composition, and time allotment not easily imple-

mented with a more conventional schedule.

Some additional unusual aspects of the school are listed

below:
1.

2

3.

Le

56

6.

7o

Ev teacher belongs to a teaching team and

all eaching in the school is team teaching.

There are no departments. Instead, the school
has been organized into two divisions of
instruction--the humanities and the sciences
diviasions,

The school's bell system has been shut off,
and students proceed through the school day
on an "education by appointment® basis.

Some students may spend as much as 1/3 of

their time on independent study. During thié

time they may schedule themselves into any one
of sixteen independent study areas.

There are no conventional classrooms and no
conventional classes,

All students, even those in the program for
slow learners, continue to study English,
history, mathematics, and science every year
they are in school. The curricula in these
subjects have been modified in order that
theg may be as appropriate as possible for
each group of students.

Ridgewood High School is one of 28 State of
I1llinois Demonstration Centers for the Gifted.
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RIDGEWOOD*S DEMONSTRATION CENTER FOR THE GIFTED. To attract
vigitors to Ridgewood's Demonstration Center for the Gifted,
the Center's staff produced and distributed two advertising
media. A color "wheel” (See Appendix A) depicting the major
aspects of the school?s program for able students was sent to
all secondary schools in Supervisory District Number One. In
addition, a color filmstrip depicting the program in more detail
and an accompanying taped narration were produced.

Prospective visitors and/or visitors who had already
visited the school were encouraged to show the filmstrip in
their respective schools. A total of 113 persons in 24 high
schools reported having viewed the filmstrip in their own
schools during the 1964-65 school year. Viewers reaction was
generally very positive and apparently influenced a large number
of educators to schedule a visit to the Center. In addition,
several schools reported that the filmstrip served as a useful
in-service training device.

Visitors are scheduled to arrive at the school at 8:30 a.m.
and to begin their day'!s activities at 8:45. A "Pre-Demonstratior
Questionnairem (See Appendix B) designed to determine what
prompted the visitors to come to Ridgewood and what expectations
they have for the visit is administered first, Visitors then
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view and hear the filmstrip and taped narration in order to
introduce them to the school's philosophical and operational
approaches to education.

While the Demonstration Center Director conducts a tour
of the building and answers basic questions for visitors, the
Demonstration Center secretary prepares a schedule for each
visitor, based upon his particular interests as he defined them
on the "Pre-Demonstration Questionnaire."” Most visitors choose
to visit a large group lecture and at least one seminar in a
subject of particular interest. In addition, most visitors
spend at least one hour discussing the schoolts programs with
teachers and/or students.

At approximately 2:30, the visitors reassemble, fill out
the "Post-Demonstration Questionnaire" (See Appendix C), and
further discuss their reactions to the school.

A "Two-Month Follow-up Questionnaire™ (See Appendix D)
is sent to all visitors to establish the reliability of the
reactions they expressed at the end of their visiting day.

ORGANIZATION OF THIS REPORT. Chapter II reports the
literature Jjudged by the author pertinent to the earlier
described purposes of this report. The third chapter describes
the procedures employed in collecting the data for the report
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and Chapter IV summarizes the data. The fifth and final chapter
reports the conclusions and implications of the study.




CHAPTER I1I
A REVIEW OF RELATED LITERATURE

Undoubtedly because of their recent appearance on the
American educational scene, there is a paucity of research
evaluating the effectiveness of demonstration center programs.
One study, however, was of major importance in prompting the
formulation of the demonstration model. In New York State,

a atudy7bffeducational innovations by Henry Brickell suggested
that change resulted primarily from the activity of the public,
the baard¥3f educttion, and the administrators of the school.2

The literature selected by the author as pertinent to this
study ié”ﬁh&t related to the diffusion of innovations, since it
15 intended that demonstration programs in education should
serve thﬂﬁ%bnd. ﬁith few exgeptions, rgsearch regarding the
diffusioﬁféf innovations in education has not been as thorough,
systematic, or as fruitful as in the other social sciences.
Thus, this review of related literature includes reports of
diffusion studies from anthropology, rural sociology, and

sociology as well as reports of studies done in education.

2 " "
Henry Brickell, “"The Dynamics of Educational Change,®
Theory Into Practice, Vol. I No. 2 (April, 1962) p. 82.

9
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The importance of personal contact and compatibility
between the innovation and the potential adapters were factors
first emphasized in anthropological reports on primitive cultures.
Early studies discussed the transmission of elements from one
culture to another on the basis of personal influence.3 Linton
noted the importance of prestige in the geographical diffusions
of cultural elements from one group to another.“ Factors
related to the transmission of innovative traits, reported by
Sapir, are: (a) the ease or readiness with which the trait is
communicated; (b) the readiness with which it is adopted by the
receiving group; and, (c) the external conditions that favor or
work against adoption.

Reports in rural sociology have stressed the study of
innovative farm practices. In a summary of the literature,

Lionberger identified five stages in the acceptance of an

; *

F. C. Bartlett, Psychology and Primitive Culture
(London: Cambridge University gress, 1623) Chap. VIl

4

Ralph Linton, The Study of Man (New York: D. Apple-
ton-Century Co., 1936) p. 341

5
David Mandelbaum (ed), Selected Writings of Edward
Sapir in Language, Culture, and Personalit (Berkeley:
niversity of California Press, L9) p. 4Li4
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innovation as: (1) awareness, (2) interest, (3) evaluation,
(4) trial, and (5) adoption.6 Other research, including that
done by Rogers and Beal, stresses the importance of personal
contact in the diffusion and adoption process.7

In the field of sociology, a study by Katz and Lazarsfeld
has shown that a proposed change is not likely to be adopted
unless it i1s identified with or supported by a group.8 This
need of interpersonal contact is reflected by Cartwrightts
hypothesis that to achieve change in people, one must understand
that an individualts behavior, attitudes, beliefs, and values
are firmly grounded in the groups to which he belonga.9

(&)

Herbert F. Lionberger, edogtlon of New ;deag %nd ‘
Practices (Ames' Towa State Unliversity Press, PPe 3~4

7

Everett M. Rogers and George M., Beal, "The Importance
of Personal Influence in the Adoption of Technological
Changes," Social Forces, Vol, XXXVI (1958)

Elihu Katz and Paul Lazarsfeld. Personal Influence:

Pa Played People in the Flow of Mass Communicatio
i%ﬁencoe: F%eeg¥ess, 1555) PPe 7%, IBG«Q%

9
Darwin Cartwri ht, "Achievi Change in Peo le
of Change:’ Reading he ApI S Behavi

Sc ences, et . D. E
n (New York: Holt, Rinehart and Winston, Tnc. 1961) p. 701




12

Katz, in analyzing the diffusion of innovations, listed
the following items: (1) acceptance--the dependent variable;
(2) the item--the innovation studies; (3) the adopting units--
who or what acc¢epts the item; (4) time--a dependent variable;
(5) channels--the networks of communication: (6) social
structure-~the poundaries within which the innovation spreads;
and, (7) cuigure--the prevailing attitudes and values concerning
acceptance.

The diffusion of educational innovations is a slow and
tedious one as evidenced by the studies of Mort and Cornell
(1941). They found that approximately 15 years elapse between a
practical educational invention and three percent national
acceptancé. Furthermore, at least fifty years invariably
elapse before wide-spread acceptance takes place.ll

Mert and Cornell also reported a study of nine innovations
among the public schools of Pennsylvania. The factors they

found influencing adoption included: (1) size of the school,

o
Elihu Katg, "The Social Itinerary of Technical Change:
Two Studies on the Diffusion of Innovation,”" Human
Organiz:tion Vol. XX, No. 2 (Spring, 1961) pp. 70-82.

11
Paul R. Mort and PFrancis G. Cornell, American Schools
in Transiticn (New York: Teachers College, Columbia University,
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(2) heterogeneity of the community, (3) financial resources,
and (4) educational diversity of the teaching staff.12

Cocking traced the diffusion of seven educational innovat-
ions among urban schools in a national sample. He reported that
diffusion was influenced by geographical location, community
characteristics, community groups5 the administration of the
school, and financial resources.l

Rogers suggests that adoption of an innovation usually
tkes place in three stages: (1) the development of awareness
and interest concerning the innovation; (2) evaluation; and,
(3) actual trial of the innovation in the local system. This
process, he suggests, results in a decision to adopt, adapt,
or reject the innovation.1

Mackenzie reports that adoption is likely to proceed in

the following sequence: (1) criticism of existing programs;

17
Ibid.
13
Walter Cocking, The gggiogg% Introduction of Educational
Practices (New York: Teachers College, Columbia University,
14

Everett M. Rogers, Diffusion of Innovations (New York:
Free Press of Glencoe, 19627.




1L
(2) presentation and clarification of the proposed changes:
(3) review and formulation of proposals; (4) action decisions;
and, (5) implementation.,

The following major conclusions made by Mort in & recent
review of the literature reveals that in adoption of educational
innovations: (a) decades elapse between the need for change and
acceptance of innovations; (b) diffusion of innovations through
the American school system proceed at a slow rate; (c) simple
and complex innovations spread at about the same rate;

(a) multipleradOptions appear to be the rule in communities that
adopt innovations; and, {(¢) the character of the community
explains the varying degrees of receptivity to innovations.16

More recent studies on the diffusion of educational

innovations show a greatly accelerated ciffusion rate during the

I3
Gordon N. Mackenzie, "Curricular Change: Participants,
Proven, and Processes," Innovation in Education, ed. Matthew
B. Miles (New York: Teachers College, Columbia University,

1964) pps 399-424.

16
Paul R. lort, "Studies in Educational Innovation from
the Institute of Administrative Research: An Qverview,"
Innovation in Education, ed. Matthew B. Miles (New York:

Teachers College, Columbia University, 1964) pp. 317-28.
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past twenty years, This evidenced by many studies of which
the following two are typical., The National Education
Associaticn Piclect on Instruction (1962) reported that the
teacher aide innovation was begun in 1952 in Bay City, Michigan,
and by 1960, nine percent of the primary and 18 percent of the
secondary schools in that city were using teacher aides.17 The
most dramatic diffusion rates have been evident in the area of
curriculum innovation, For example, the Physical Science
Study Committee was formed in 1956; its first text was available
in 1657; and, according to Mayer (1961), the PSSC materials were
in use ingnearly 20 percent ¢f the nations secondary schools
by 1960.l

The causative factors underlying the accelerated diffusion
of educational innovations appear to stem from both within and
outside the formal educational structure. Miles suggests that

the sheer growth of the educational establishment may be exerting

17
NEA Project on Instruction, The Principal Looks at the

Schools; A Status Study of Selected Instructional Practices
(Weshington: National ﬁaucation Association, 1G62).

18
Martin Mayer, The Schools {New York: Harper, 1961).
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the most profound influence upon the American educational scene,

19

Brickell's report, published as the Commissioner'!s 1961 Catalog

of Fducational Change, showed a greatly accelerated innovation

20
rate immediately following Sputnik I in the fall of 1956,

Jennings, in commenting on educational change, suggests that
another accelerator of the diffusion of educational innovations
has been society itself desperately trying to prepare its citizen&
to cope with an ever-changing cybernated world.zl

. Increased awareness about society's educational needs has
been reflected, in recent years, in increased expenditures by
local, stéfe, and national governments for education. The
portion’of this country?'s gross national product devoted to

formal education has now risen well above the five percent level,

19
Matthew B. Miles, "Educational Innovation: The Nature

of the Problem," ng%v§t;on ;% EQuc&t;og ed, Matthew B. Miles
(New York: Teachers College, Columbia University, 1964) p. 9.

Hen M. Brickell, Commigsioger's lgé; Catalog of
Educgtio%%l Cha%s (Albany, New Yor ucation Depart-
mentu, Poe

Wank G. Jenni "Mass Media, Mass Mind, and Makeshift:
Comments on Educationa innnvation and the Public Weal "

Innovation in Education, ed. Matthew B, Miles (New York:
Teachers College Uo&umBza Univerdty, 1964) ppe. 563-586.
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a figure which in 1964 amounted to an estimated $40 billion.

22

An ever-increasing percentage of these educational expenditures
is being allocated for the establishment, testing, and diffusion
of innovative programs. Federal, state, and local governments
appear to be cooperating to an increasing extent with private
foundations suéh as Kettering, Ford, and Carnegie to promote

such educational innovations as team teaching, independent study,
flexible scheduling, and new organizational schemes. The study
reported hérein represents one attempt to add some knowledge to

the literature about the effectiveness of such expenditures.

22
Miles, p. 10




CHAPTER III
PROCEDURES EMPLOYED IN COLLECTING THE DATA

Visitors to Ridgewood's Demonstration Center were given a
"Pre-Viait Questionnaire® when they arrived in order to establish
what orompted them to visit the Center and what personal
expectations they had for the visit., At the end of the visiting
day, they were given a "Post-Visit Questionnaire" to detarmihe |
their reactions to the visit and‘their interest in learning
morenabdpt specific aspects of Ridgewood’s ptogram.

TwaﬁQhﬁhs after the visit, each visitor was sent a
follow-up quéstionnaire designed to test the reliability of
the statéments made while at the school and to obtain infor-
mation about any actions visitors might have taken as a result
of thelr visit to the school.

A summery of visitor's responses to these questionnaires,
with particular emphasis upon reporting visitorts reactions to

the Demonstration Program and upon analyzing responses that

suggested either an intention o or an already implemented
change, constitutes the first part of the fourth chapter of

this report.

18
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Because this writer was interested, particularly, in
whether or not any visitor had, in fact, changed any teaching
‘behavior after visiting Ridgewood's Demonstration Center, he
visited a sample of the teachers who had reported, on the two-
month follow-up questionnaire, some change as a result of their
vigsit., The teachers and a sample of their students were asked to
‘respond to questionnaires (See Appendixes F and G) designed to
obtain further information about the changes the teachers had
previously reported and to ascertain whether or not the students
sampled had perceived the‘éhanges'the teachers reported.,

Ten‘(lo) teachers, representing seven (7) schools,
cooperaﬁed‘in this aspect of this study. A total of two hundred
and fifty-five (255) students also participated,

Part II of Chapter IV reports the results of the analysis

of these data,




CHAPTER IV
ANALYSIS OF THE DATA
Part I. Pre-Demonstration, Post-Demonstration,
and Two-Month Follew-Up Questionnaires
Ridgewood's Demonstration Center for thévGifted hosted
336 visitots between October 1, 1964 and May 1, 1965. Of théag.
the gréatest‘percentage (43 percent) were classroom teachers.

The remaiﬁdéfvof the 336 visitors were classified as followss -

Supcrviaors (principala. aaaiaeant
) Aigrincip&ls, department

Sl heads 21
College Students : 10
Adninistratbrs(suporinﬂenden&a | =

~ ‘assistant super{ntendents,
suon “others®) 9
College professors 6
Counselors 5
Board:umembers 3
Librarians ' \ 2
High qchool students 1

COmplete pre-demonstratian and postademonatration question-
naire data had been obtained from 136 vismtors as of March 1,
1965 andythg."Two—Monnh Follow-up Questionnaireﬂ had been
returned'ﬁ§l£3 of the 50 visitors to ﬁhow itxhad been sent at

20
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that time. The responses of these persons constitute the bases

upon which the remainder of Part I of this chapter is based.
Visitors, when asked to specify what prompted them to

visit Ridgewood, said they had come for one of the four reasons

listed below.

1. Recommended by another perason ~ 39 o

2+ See Ridgewood in action because :
| thqy consider 1t a "unique” school 30

3+ Get 'nnw 1doaa' in order to

ba 30: tha ‘school 1n action atter
' the Centerts circular PR
rtising o
| More apeciflcally, viaiturs auid they hoped to loarn nbont |
nidxowuud*t philesaphy of oducncien, its grouping and schedulin;

pracodnr&a, tean uoaching, 1ndepondont atndy activiby. rour~

phased inatrnctian, evaluating the school?s programs, and
atndenba' reactioun to the school. Genérally. viaitara seemed
mat interested in seeing the progm Ywork®, |
Visitors responses to che "Post-Demonstration Questionnairo"ﬂ
answered &t the end of the visiting day, indicated the viqit had
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met their expectations as follows:

 CATEGORY PERCENTAGE OF YISITOR SAMPI
Very Satisfactorily n - 69
Satisfactorily 31
Not Satisfactory. : 0

o Total , 100

Tt would appear that visitors, then, did learn about those
agpects of Ridgewood!s program in which they had indicated, on
the "Pré}bembnstration’Questionnaire", an interest. Further
aupportiv?,é#idence of this fact, in additidh to the high pere
cén&agélafwvisitonswho said the visit had met their expectations
"veory satiéractorily", was specific reference by visitors to the
speaialﬁgﬁterest‘in the following aspects of the programi unique
student hnd ﬁeacher'roles and particularly, the emphasis upon
students' accepting responsibility for their own learning; use
of audio~visual and library facilitiesj aaheduling and grouping
prueedures: "phased" instruction, ospccially seminars, individusl
study programs, and large group instruction; and, team teaching
and planning,

When asked to specify those¢ ways in which the demonstration
progran failed,to‘maet their expectations, 68 percent of the
visitors made no negative comments. The remaining 32 percent
of the visitors often questioned the desirability of such
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practices as student-directed seminars, student *mcdéu', the
valus of independent study, and the value of some student :
evaluation procedures, such as the guaranteed ®A® for able '
students, optional tests, and student-teacher discussions.

When asked to comment about the demonstration procedure
itself, every visitor (100 percent) had some positive comment.
Gcnuuny. visitors said that the program was well-planned and
executed me the introductory filmstrip and upc parration
was very halpm. that the use of mm guides was a very good

ke, and that the opportunity to visit with students and
t.uclun l'bwe the school was the most mnmm part of the
dmﬁnﬁm Program.

prm"t.aly 35 peracent of the visitors made some comments
that \m-c elissified as "negative.” Most ef.k ‘thess (70 percent)
said they would 1ike to have spent more time talking with
teachers and students. Others felt that the whole school
should have been demonstrated, or that more advance materials
should have been mailed prior to the visit, or that the intro-
ductory filmstrip was too genersl to be of much value.

Ninety+six percent (96) of the visitors answered the
question, "Which of the precedures you saw demonstrated here, if
any, do yeu feel might be appropriate for schools in your
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district?® Approximately 50 percent of the respondents felt that

rge group instruction, :.nmaad student freedom
bility outside of class, mduhr scheduling, leaming
s four-phased instruction, P nd

sual facilities and mmg &uliey grouping, and
nb~teacher planned programs mw than textbook units
subject areas. T : |
ted earlier, the 'Twoomnth Fono\toﬂp Quu'c:lamin‘
, as of March 1, 1965, to 50 viaitcrs and had been
persons or 86 percent, 'tho wrpou of the follow-
ire was to determine the roluhilit«y of the state-
rs made while at the achoal and se -obtain infor.
"w actions visiters might h&n taken 43 a result
8it to the school.. S . ,

cd to0 recall how well eha:lr vus,t to Ridgewood had
pectations, 54 percent of tho questionnaire respon.

very satisfactorily,” A4 percent “us.d "satisfactorily”
ent reported "not satisfactorily,”
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Fifty-eight percent (58) of the 43 respondents said they
had attempted to implement some of the procedures they had seen
demonstrated two months earlier, and another 28 percent reported
that they were then planning to incorporate some change as a
result of their visit. Fourteen percent (1l4) of the respondents
reported that they had not and/or did not intend to make any
ehanges'in'théir'present'behavior as a result of their visit to
Ridgewoodts Demonstration Center. .

Those 25 educators who reported seme changed behavior as
a result of their visit said they had attempted the following

practiceat
PRACTICE

Individual ohudy programs | 30
Seminars - R
Large Groap lectures 19
Invservice Training ~ 13
Team Teaching D §
Pregrnunad Instrnctinn ' | 3

Total 100
Thosa 12 educators who said they intended to implenent
sano'kind §£ change in the future roparted.thiy were interested
in the following practices!
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Seminars

Large Group Inatruction

Independent Study Programs: b : L
Team Teachi 14
Modular Scheduling = - ‘ S 14
Subject Area Besonrce c-ntera 10
*Innovations in General® = ' 20

Total 100
Part II. Validating naporuad Changes in
Teachers! Teaching Behavior
ﬂTen:(iO)'taanhers"and*zss students representing seven
high schools participated in the final phase of the study. The
teachera g§t§ selected from those who had indicated on the "Two-
Month Fbliéﬁmup Questionnaire® that they had changed some aspect
of ehoir tﬂaching behavior as a result of their visit to Ridge-
wood's namnnatrnticn Centers The purpose of this phase of the
study was ta determine whether or not a‘sanpie of the selected
teachars' students perceived the changes tha teachers had
roported'

The writﬁr visited the seven schools and administered a
quaationnn&re to the selected teachers and to a sample of each
of their students, Each of the 10 teachers again reported chango#
in ﬁheiritaqcbinz behavier and eight of the 10 (80 percdnt)
reported §h§kaane changes they had rapﬁrted ﬁn the "Two-Month
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Follou»up‘Quastianniiro." Nine of the 10 teachers (90 percent)
elaborated further on this questionnaire and reported additional
changes as well., Nine of the 10 {90 perrcent) confirmed again
that their visit to Ridgewood's Demonstration Center had played
an 1nportan& rolo in changing thoir toaching behaviors,

No attanpt s uadc ta tnut toaehornstuﬂgnt agruunsnt
seatiaticqlxy Iustcaﬁ, eoachnrmropurtad chln;os and the changea
atudonta rwpurted having percoivad were lintgd in order of the
froqucnny uiﬁh uhich thoy were mnntiancd» nuta from all t‘achora
'and fruﬁ nll anudonta were grauped vogcthara ‘

| rcaahnrurupareed and studontureperted chlngoa are listod ‘
‘baléw in erder of docrouaing fraquency with which thoy were

msad aeniw diucuaaian | Teacher encouraged

' ) independent study
Encourngnd 1ndapendonc study Teacher used seminar

| discussion
md cm w«mu |  Teacher added resource

L - materials
'vs¢d'largé.gruup;instruetion Teacher used large group
' instruction

Used new atudann cvalnatien Teacher used new
procedure evaluation procedure

Added rasaurna materials T.ucher used team teaching
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The percentage of students reporting independent agreement
with teacher-reported changes varied among the 10 teaching
situationa. In those instances where the teacher-reported
change could be classified as "procedural,” agreement between
studenta' perceptions and teacher reports was almost unanigous.
Por example, students almost always reported that their teachers
had attempted to incorporate independent study and seminars
into their instructional practices when the teachers had
reporta&_ﬁhesé changes. A relatively small percentage of the
students; h6wever, reported that they had perceived such
practiceé as new student evaluation procedure, team teaching
and/or team planning.

The investigator attempted to assess teachers' and
students! attitudes toward the changed teacher~behavior by
discussing them informally in the school settings with the
teachers and students. In all cases, teachers and students
appeared interested in and positive about the attempts to
change that teachers had made.




- CHAPTER V-
CONCLUS1ONS AND IMPLICATIONS

Anaiyais of the data suggest that the following cohclusions
aré valid:

1;»Ubrd-of-¢outh ”advertiaihg" appears to have been the
most succeséfullway to encourage educators to visit Ridgewood's
Demonstration Canter; ‘The fact that Ridgewood is generally
regarded as & "unique"” school apparently contributed signif-
1cnntly ta others' interest in visiting it.

2. Regnrdlesa of the specific purpose visitors gave for
choosing to visit the school, a large percentage (69) reported
the viait uas "very satisfhctory. No visitors said their visit
was "not satisfactory.

3. Visitors consistently gave evidence of being interested
‘in further 1nfbrmation about specific aspects of the program
when they left Ridgewood. Interest in the fbllowing areas was
particularly keen: unique student and teacher roles, especially
student 'free~time”: use of audio-visual and library facilities;
scheduling and grouping procedures; "phased® instruction,

: especially‘seminars, individual study programs, and large group

instruction; and team teaching and planning.

29
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L. A small percentage (32) of visitors made negative
comments about their visit and when they did, they questioned
the following practices: student-directed seminars, student
"freedom,” the value of indopendenﬁ study, and the value of
such student evaluation technigues as the guaranteed "A® grade
for able students, optional tests, and student-teacher discus-
sions, | |

5. Most visitors left Ridgewood feeling that some
procodurua zhey saw demonstrated would be appropriate for use in

their rygynctive districts. Seminars, 1ndividua1 study programs,

and/or' ' Qiteaehing were the practices men&ioned most often

by viaihcra;
6. Tw&{nontha after their visit to the Center, 54 percent

of the &@#;?rcant who returned follow-up questionnaires

roportad@&h@t;the visit had met their expectations 'v@ry

satiafaéﬁ;gixy."h£ percent said “satisfactorily" and tio per-

cent rep»ﬁﬁed‘"not satisfactorily.” These data were not sub-
atantial;yﬁaifforent from those reported by visitors at the end

of theianiiiting day and thus, suggest that visitors reactions

expressed at the end of the visiting day are reliable indices of
how visitors are likely to feel two months later.
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Eighty-eight percent (88) of the visitors who responded
to the "Two-month Follow-up Questionnaire” reported that they had
either implemented or intended to implement some procedure they
had seen demonstrated at Ridgewood High School. Individual
study programs, seminar discussions, and large group lectures,
were the practices most often attempted or planned by the
questionnaire respondents.

8. A sample of 255 students representing 7 high schools
conclusively verified "procedural® changes their teachers
reported;ihey made as a result of their visit to Ridgewood High
School. rﬁ@gﬂpnﬁs almost unanimously verified such teacher-
reportod~¢hangea as the incorporation of indgpondent study and
seminar: d&acnssion.v

9._8%&dencs did not, generally, verify auch teacher-

reported: c&angos a 8 new student evaluation procedures, team

toaching,:ahﬂ‘team planning.

10, Informal assessment by the inveatigator of teachers?
and students! attitudes toward the changes teachers made
anggosta@ﬁ@hnt all concerned felt positively about them.

The findings appear to clearly suggest that Ridgewood
High School's Demonstration Center did serve as an agent of
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change in at least seven high schools. Further, the instructional
procedure changes it helped to effect were, generally,
perceived by the students involved.

The data ihdicateﬂthat such procedures as seminar discus-
sion, independent study, and large group instruction are readily
accopted gg§,1ncorperated by teachers and are subsequently
clearly,gérceived-by students. Such procedures as student
avuluaqgéa-nechniques. team teaching, and team planning, while
often aq#gyted and adopted by teachers, are not readily
perceived by students.

It7y§g1d appear, then, that one way to effect some kinds
of change in the educational community is to demonstrate
"uniqueﬁgédﬁcational programs. Further, it wollld appear that the
kinds oﬂ:ﬁhgngeS'that have been attempted by teachers can be
ascertatﬂgﬁ,by asking them, two months after their visit, what
changesfﬁgéy,havo attempted to incorporate. Teacher reports,
hovever;;apéaﬁot necessarily a reliable index of which changes
students have perceived. QOenerally, those changes that can be
clnsaifi@d,ha "procedural® are adopted by teachers and perceived
by students more often than are changes of a less obvious or

specific nature.
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If one subscribes to the theory that change, in order to

be meaningful, must be perceived by the objects of it, one

would have to question, on the basis of the data presented
herein, whether or not demonstration programs can effect any-
thing other than "procedural” changes. It is possible of course,
that changes other than those classified as "procedural® will,
ultimately be perceived by the objects of them. It would appear,
therefore, that further research of a more longitudinal nature

is in order.

UNIVERSITY
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APPENDIX A
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APPENDIX B

RIDGEWOOD HIGH SCHOOL
STATE DEMONSTRATION CENTER FOR THE GIFTED
Pre-~Demonstration Questionnaire

Today's Date

Name

Position

Representing

M2iling Address

Please answer the following questions as completely and as
accurately as you can.

1. What prompted you to want to visit Ridgewood's Demonstration
Center for the Gifted?

2. What ddrzou hope to learn from your visit here ﬁoday? Be as
specific as you can.
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AFPENDIX C
- RIDGEWOOD HIGH SCHOOL
STATE DEMONSTRATION CENTER FOR THE CIFTED
Post~-Demonstration Questionnaire

Name L : _Today's Date

We are attempting to learn as much as possible about two
aspects of our program:
(1) thé effectiveness of the presentation of our
Démonstration Center materials;

(2) the impact of the ideas--such as team teaching or
seminar instruction--presented via our'Demonstration
Center program.

We would, therefore, very much appreciate your answering the
following questions as completely and as accurately as you can.
(1) Pleggégc;rcle the word or phrase thét best describes how well

youf1fisit to Ridgewood'!s Demonstration Center for the Gifted

met zgg§,expectations:

Verngatisfactorily Satisfactorily Not,Satisfactorily
(2) What did you see that was of particular interest to you?

Pleaﬁ&_be specific.

(3) In whgﬁ;specific ways, if any, did the demonstration

program fail to meet your expectations?
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(4) Please express freely your reactions to the filmstrip and
tape recording, the tour, the class visits and/or any other
aspect(s) of our demonstration program. Both positive and
negative comments are invited.

(a) positive:

(b) negative:

(5) Which of the procedures you saw demonstrated here, if any, do

you feel might be appropriate for schools ih your distriet?

Please be specific.

=

(6) would you recommend to others that they visit Ridgewood's
Demonstration Center for the Gifted in order to learn more

about teaching academically able students? Yes No

(7) If you are connected with a high school, does that achool
currently have a program for academically able students?

Yes ____No




(8) Ridgewood High School's staff offers the following services
to teachers and schools interested in ihitiating or‘further
developing programs for academically able students. Please
check below any services that would be of interest to you.
A. Information and/or consultation about?

1. identifying academically able students
2. organizing a program
3. curriculum planning in hﬁmanities
L;chrriculum planning in physics
5. large group instruction
6. seminar instruction
7: 1§boratory instruction
8. ihdependent study
9§ érganizing a demonstration center
10; Sélecting demonstration teachers

11. how to obtain state support for ekperimental
programs : -

ANEARNENEnN

12, evaluating experimental programs

B:. Demonstration of (for nearby schools):

1

le humanities class

2. ﬁhysics class

Please Note: It is our intention to send one ahort follow-up
3ueat onnaire to all persons who visit the Center. We are depen-
ent upon the information you give us to assess the effectiveness
of our program and we would sincerely appreciate your cooperation,
Upon completing our study, we will be happy to send a summary of
our findings to participants who would like to receive one.




APPENDIX D

| RIDGEWOOD HIGH SCHOOL
STATE DEMONSTRATION CENTER FOR THE GIFTED
~ " VISIT FOLLOW-UP QUESTIONNAIRE

Today's Date
Name

Approximately two lonths ago, you visited Ridgewood High
School's Demonstration Center for the Gifted. At that time, you

were kind enough to give us a few minutes of your time to comment
about your vieit, We aﬁouldivory aﬁeh appreciato;yéur'giving
your viaiv a fow minutes of thought enco more in erdor to answer
the follo\ving questions as completely and as accurately as you o,
1. Ploaao g;gg;_ the word or‘phraso that best doncribos how well
your visit to Ridgeueod'a Dcmonstration cnnter for the Gifted
net zggg expectations. |
3 Very Satisfhctarily Shtistaétarily Kot Satiufactorily
2. Plauaa counonz freely about any lspoet(a) of our denonatration
pre;rln about which you riow feel atrongly. Both positive and

nogativn comments are invited.

(a) positive:

(b) negative:

3. Which of the procedures that you saw demonstrated at Ridge-
wood do you feel might be appropriate for schools in your

district? Please be as specific as you can,
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ko As & result of your yvisit %o the Center, did you try to imple- |
ment any of the procedures you saw demonstrated at Ridgewood?
Yes No .

(a) xf‘ZQQQ please explain the action(s) you took as precisely
aa y9n can:

(b) It ag, do you presently have any plann to try o 1nplclan&
any or the procedures you saw denonatrated at Ridgewood?

Plenao axpllin as rully as you can: -

5. Are thtre’any pnrticular aspects of Rid;swood'a program ahauz
| uhie??yﬂ&luauld like to know more? Pleaae be as spaeit&e as

6.

7‘.A‘,3

8.

Please return your completed questionnaire as soon as
possible in the enclosed stamped, r'turn onxnlopo. Thank you very
nuch fur » gooperation. .




APPENDIX E

Dear Ridgewood Visitor:

Greetings again from Ridgewood High School?s State
Demonstration Center for the Gifted. We thank you for viaitin%
u$ during this school year and we sincerely hope that your visit
was of some help to you in your work. We want to thank you too
for cooperating with our Demonstration Center studies to date and
to requ once more, that you lend us your assistance.

We are in the process of completing this yearts evaluation
of the effectiveness of our Demonatration Center program. The
study wit ich you are being asked to cooperate now is a
follow=up study of some teachers who returned the Center!s
two-month fellow-up questionnaire and expressed a special 1n&aros§
in some aspects of our program. Mr. Robert Roskamp, Demonstratio
physics teacher, will conduct the study.

Mr. Roskamp would like to visit your achool to administer a
short questionnaire (20 minutes) to you and to one class of yeur
students. The entire visit will not exceed one hour. Infor-
mation will be treated confidentially and & report of the
findings of the study will be sent to you.

| Mro B§S¥imp can visit you on ioion ‘
J + He will 0311 you personally on

or
| » &t _____to confirm

an appei@@&;ﬁt with you.

Ve

We 1d very much appreciate your cooperation with this
project. « ' 5

Yours very truly,

Beecham Robinson
Denanatrutign Center Director
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APPENDIX F

Today's Date:
Grade?
Class:
School: -
Male — Temale

Loaking back over this year, think about your teacher's

mnnor 91’ teaching » about the things that he or she does to make
this cln; bohh effective and ineffective. !oa might want to
jot dawnuvam notea about your thoughts on this paper,

mg, think about whether or not your taacher's teaching
w &WQE gtggtuggs seem to you to have changed in any
way during the course of this year.

m__. daacribe as completely as you can t.hose changes, if any,
that you can recall. Please be as specific as you can.

Iounj,n have 20 minutes to write. Your comments will mot

be read by yeur teacher,

39




APPENDIX G

Today?'s Date
Subject Area Taught:

| g::go"thvdlsl 'Fbmaie

Loaking baek over this year, think about your manner of
teaching, abeut the things that you do that you feel make your
classes bﬁth:effective and ineffective.

Ig_g,ihhink about the ways in which you feel you have tried

to change Y@ur teaching methods and/or attitudes during the
course af.ﬂhis year.

‘section "an below, describe as eonplotely as you can
those ggggggg, if any, that you feel you have tried to mnke

!buﬁf‘haponses to this qnestionnairo uill be treated
centident&nlly‘ Thank you for your cooperation,
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APPENDIX H

The fbllowing is a list of schools ehat cooperated in
the final !ﬁlmouuup study: |

Aﬁburn High School, Rockford, Illincia

Dakalb High School, Dekalb, Illinois

Diae. ﬁn. 6. Pt. Atkinson, Wisconsin

Eaatfﬂggh School, Rockford, Illinois -

Guil Q:iyﬁi;h School, Rockford, Illinois

Iunnculate Conception High 8chool, Eluhurst, Illinois

Waat ﬂi;h School, Rockford, Illinois




BIBLIOGRAPHY

Barnca, John B. ational Research for Classroom Teachers.
New !brk: G._“ Pulnam's Sons, 15

Bl!"tlﬂtt, ?c 00 PSYchOlOgY and Prim:
camhridge University FPress,
Brickell, He

Change. A

Bfickall ry. "The Dynanics of Educneional Change,"
Theory Into Practice. Vol. I Ne. 2, April. 1962,

Rintﬁarc, and w1naton.

'now !brk: Holt,

Theory. New York: ' Appleton-

- %"The Social Itinerary et’Taehnical Change: Two
n the Diffusion of Innovation," Human Organi-

m@ Vol. XI, No. 2, Spring, 1961,




Mayer, Hartin. The Schools.  New York: Harper, 1961.

Miles, Mh&%hsw B. Inpnovation in Education. Bureau of Publications
Teachers College, Co. : sit

Miller, Richard I, Education in A anging %scietz Washington
B.'C.t Hatioaal Education Assoildtlon, 1504, ’ '

Morse, Arthnr D. ls of Touwo « T +« A Report
on Educational Experiments Prepared for the New York
State Education Désartment. New York: Doubleday &

comptny, Inc.. 19

Mart faul B». and COrnell. Fruncia G. ' can Sch
Ly apaition, New Yorks: Teachera _0_;¢ge. Columbia

B "Studies in Educutional Innovntion from the
titute of Adminiatratzve Recearch: An Overview,"

don ica ed, Miles, Matthew B, New York:
ege. folumbia University, 196k. :

Rogers, Everett M. nzriagign of ;nggvggigg.‘ New York: Free
Proaa of Glencos, . : : :

rett M., ahd Beal, George M. "The Importance
onal Influence in the Adoption of gechnplogieal
’*~§esés&.£!xsaa‘ Yol 1§IVI

Thelen, Herbe: 'Hev Pract' 73 on the Firing Linc,
i‘“.i},' ...':.f,"‘. - Notebhook I.‘.' No. 5’ 96‘00

Thclen;, . New York:




U. S. Department of Health, Education, and Welfare.
E ation in the United States of America. Washington,
St DY Printing Office, 1960.

Wrightsmne: J. ﬁayne » Just:un, Joseph, and Robbins s Irving.
tion in Mod Educati New York: American

Li




The thesis submitted by Robert G. Roskamp has been
read and approved by three members of the Department of
Education.

The final copies have been examined by the director

of the thesis and the signature which appears below

verifies the fact that any necessary changes have been

incorporated, and that the thesis is now given final approval

with reference to content, form, and mechanical accuracy.
The thesis is therefore accepted in partial fulfillment of

the requirements for the Degree of Master of Arts .

Date Signature of Adviser




	Some Aspects of the Effectiveness of a Demonstration Program in an Experimental High School
	Recommended Citation

	img001
	img002
	img003
	img004
	img005
	img006
	img007
	img008
	img009
	img010
	img011
	img012
	img013
	img014
	img015
	img016
	img017
	img018
	img019
	img020
	img021
	img022
	img023
	img024
	img025
	img026
	img027
	img028
	img029
	img030
	img031
	img032
	img033
	img034
	img035
	img036
	img037
	img038
	img039
	img040
	img041
	img042
	img043
	img044
	img045
	img046
	img047
	img048
	img049
	img050
	img051
	img052

