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CHAPTER 1
INTRODUCTION

In the recent past there has been much concern in
religious as well as in scilentific circles over all phases of
preparation for the priesthcod and religicus life. Once the ex-
clusive province of the spiritual directors, the selection and
screening of candidates has been progressively influenced by
modern scientific theories of behavior. Now variocus '"secular"
diagnostic tools are being employed with ever-increasing fre-
quency. The whole concept of seminary and religious formation
is being studied and re-evaluated in the spirit of renewal and
relevance to the contemporary world envisioned by Pope John XXIIIW

This atmosphere of aggiornamentc has encouraged the al-
ready existing interest in using modern scientific principles and
methods to investigate the soundness and usefulness of the variocu
preliminary steps to the religious life. As early as 1936, Pope
Pius XI (Ad Catholici Sacerdotis) had instructed the bishops to
go beyond the dictates of Canon 984 regarding the absence of
physical and mental handicaps and to "seek positive signs of
aptitude in candidates for the priesthood"., Pius XII, in 1951,

(Menti Nostrge),yfurther insists on the need for “discouraging
| 1,
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unsuitable candidates from a path not meant for them...and in
which they are unlikely to persevere". Again, in 1956, Pius XII
(Sedes Sapientise) encouraged the use of scientific means to
determine the candidate's suitability. Article 33 of the dacree
of the Sacred Congregation of Religious of July 7, 1956, also
stressed that the candidate’s qualities, as well as his physical
and psychological fitness, must be examined, These official
directives thus opened the way for the widespread interest in
psychological screening tests that exists today in Europe and the
United States.

Fortunately, there has been from the beginning the under-
standing that a religious vocation itself is a free gift from
God, and, gs such, totally ills province. However, without
minimiging the power of divine grace, it has been generally re-
cogniged that this gitt is given to a human recipient in a human
environment. It 1skalwuyt possible and beneficial to gain
greater knowledge of the candidate and of the type of human con-
ditions that could best foster the development of that divine
grace.

Benko and Nuttin (1956), European pioneers in the study of]
personaglity development in the context of religious life, place

special emphasis on the qualities of mgturity and of integration,
as the normal essential requirements of profitable training and
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growth in the seminary formation. In the United States, ﬁoore
(1936), studying the incidence of mental illness in priests and
religious, found a great need for both the screening of prospec~
tive candidates and their suitable formation. In a recent study
McAllister and VanderVeldt (1961) base their argument for a re-
examination of the seclusion of seminary life upon the compara~
tively high incidence of schizophrenic reactions in priests who
suffer emotional disorders after ordination., These investigators
report that seventy-seven of the one hundred hospitalized priests
they studied had had seriocus emotional problems in the seminary.
This calls for a serious examination both of religious candidates
and of their training.

McAllister (1965), speaking at the annual meeting of the
Academy of Religion and Mental Health, attributes these patients®
problems to a conflict between their striving for perfection and
their basic needs and desires., He finds that many of the clergy-
men who eventually defected from the priesthood were driving them-
selves to an almost perfect state, and, indeed, apparently had
almost attained it, However, they gave very little evidence of
having any real emotional life., Their emotions were not only
repressed, their existence was completely denied., When their
humanity broke through their repression and denial, they were
unable to tolerate amxi to cope with their human weakness and




4.
abandoned their priesthood.

Wholesome religious attitudes end ideals, on the other
hand, can have a strongly positive influence on perscnality de~
velopment, as was discussed at the same meeting. Miller (1965
ppe 299-300) points out the realistic and integrative character-
istics of a healthy as opposed to a neurotic religion: ",..its
ability to remain in relation to the threatening aspects of
reality without succumbing to fear, anxiety or hostility." "...
an unhealthy religion runs away, becomes obsessed with a part in
order to avoid the whole... The body i{s denied for the soul's
sake; the flexible future becomes more fascinating than the in-
flexible present." "A healthy religion", he concludes, "unifies
existence, an unhealthy one divides it."

Since the attitudes tc which these investigators refer arg
obviously of long standing, it is important that they be identi-
fied during the seminary period so that they can be properly
harxiled, The consensus of the authorities in this field appears
to be in agreement with Benko and Nuttin (1956) that maturity and
integration are essential qualities to be both sought for and
developed in the candidates to the religious life,

In 1957 the American Catholic Psychological Association
conducted a symposium on psychological assessment in religious

vocation and concluded that the supernatural gift of a vocation
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can be best cultivated in an individual who shows emotion@l
maturity, mental health and psychological adjustment., In a more
recent meeting (1961) Donddero and T. N, McCarthy note that the
initial emphasis on a discrimination between healthy and patho-
logical candidates through screening tests has nov broadened to
include also the selection of those applicants more likely to
succeed.

Bier (1965) further points out the possibility of self-
deception in the subjective evaluation of a vocation as well as
the possibility of error in the objective assessment of this gift
by superiors. He strongly uxrges the services of psychological
experts in cases where the supernatural motives of the individual
are quite superficial and may be no more than rationaligations be-
cause they stem from an immature or unstable personality, where
fears or anxieties may be interpreted as love of celibacy, con-
tempt for the world or desire for perfection,

I1f one considers the work done in the graduate depart-
ments of Catholic University, loyola University of Chicago, Ford-
ham University, and others, yet another development can be en-
visioned: the effort to discover and apply those principles of
selection and training which could lead toward the utmost
possible growth and fulfillment in those healthy candidates who
do remain in religion., This is especially evident in such
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studies as Burkard's on the differences between good and poor
teachers (1958), Lucassen's on leadership qualities among young
women religious (1963), Garrity's (1965) on the effects of sister
formation on ability and persomality, and others,

Many tests have been tried for the screening and selection
of candidates for religious life or for the priesthood. Thec many’
recent studies in this area have yielded much valuable information
which sheds light on the whole field of religious formation and
points the way for possible avemues of improvement as well as of
further research., However, in the many studies to date, except
for one or two instances, the area of minor seminaries seems to
have been almost overlooked. Yet this is an area which should
receive particular attention. Considerable advances have been
made in the study of adolescents in recent years which might tend
to call in question the very tradition of minor seminaries and
religious "juniorates" so strongly entrenched in orthodox priestly
and religious formation in the universal church,

Besides the popular intelligence tests in general use in
this country, many personality tests have been employed in the
testing of seminarians., Of the various questionnaire~type tests,
such as the MMPI, and a number of adjustment, interest,value, and

preference inventories, etc., none appears to be entirely satis-

factory. Projective techniqués, on the other hand, seem to have
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the great disadvantage of vequiring a prohibitive amount of time
on the part of both subject and clinician, in addition to being
highly susceptible to the clinician's subjective theoretical bias.

A conmparatively new technique, however, is offered by the
method of Story Sequence Analysis (SSA) developed by Dr. Magda B.
Arnold (1962), The studies undertaken with this method since
1953 have amply proven it a valuable psychological tool of wide
applicability. The purpose of this method is the assessment of a
person's wmotivational attitudes, his "positive" or "negative'
action patterns; the strength, consistency and maturity of his
volitional choices. PFurthermore, based as the technique is on an
objective reproduction of the significance of stories told by the
person being tested, this method of interpretation is relatively
free from the subjectivism and ambiguities of some other methods
of TAT analysis. Given a candidate with the minimal requirements
specified by Canon Law and by the practices of his diocese or con~
gregation, an analysis of his motivational patterns through Story
Sequence Analysis should prove highly beneficial in understanding
his basic personality dynamics and evaluating his suitability.

The aim of the present investigation was to examine a
representative group of minor seminarians in the initial stages

of their religious formation. The seminarians were compared with

an equal number of their peers in a Catholic boys' high school,
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matched in as many vespects as possible; e.g., education, I. Q.,
school achicvement (as measured by theiyr grade point averages)and
broad soclo-economic status. In this way only the area of voca-
tional goals was left as an independent variable.

The questions posed by this investigation have been asked
in different contexts since the time when psychological studies
of religious and of vocations were first attempted. But the
answers have been sought in texms of the more advanced stages of
religious formation. Where vocational studies have been conducted|
with young adolescents, they have not dealt with seminarians.

Unlike the majority of previous studies, the present in-
vestigation 1s not primarily interested either in the prediction
of perseverance in religicus 1life, nor in the screening of suit-
able candidates for the priesthood, although these aims are not
entirely absent from the present rcsearch. Primarily this study
seeks some answers tc the question of a vocational choice in the
first year of high school, Is the typical minor seminarian
better equipped than his counterpart in a Catholic boys'! high
school to make a truly mature and rational choice implying a life-~
long commitment? Does the minor seminarian who has decided on a
highly demamxiing vocation have a stronger,mcore positive and more
consistent pattern of motivation than the high school student who
has not as yet made such a8 commitment? And, £inally, what effect,
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if any, doés this comaitment have on the motivation as revealed
an the TAL?l liow, if at all, is an auoliescent pexrsonality affacto&
by an early, albeit not irrevocable vocational cholce? if there
ave such differences between the personality of the seminariaen
and that of a comparable American Catholic high school studient,
they could point the way to practical conciusions regarding the
guidance and training of students for the priesthood.




CHAPTER II
REVIEW OF THE LITERATURE

On the subject of tha motivational patteins of minor
seninarians, as was said before, no study has been published to
Jdate. However, many studies can be found in three arcas which
have peripheral bearing on the present invastigation: 1) the
problam of vocational maturity, 2) the psychological assaessment
of religiocus life, and 3) the Story Sequence Analysis Method.

THE PROBLEM OF VOCATIONAL MATURITY

Perhaps it would be well to review briefly some related
research which has coutributed to the rationale and purpose of
this study. Before undertaking a personality study of minox
seminarians, a basic question, it seeus, needs answering: Can a
minor seminarian be seriously considered a candidate for the
clerical or religious life, in the zense that he can be expected
to have made & realistic self-evaluation and an appraisal of his
goals in life?

Vocati e in scen

After extensive research on the vocational maturity of
ninth grade boys, Super (1960) seems tc have reached the conclu-
sion that it 1s premature to require boys to make a vocational

10.
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choice at the beginning of high school. Vocational maturity, he
states, is showm not by where a boy has arrived vocatiovnally, but
by how he is thinking about goals and what he is doing about them.
He lists five indices of vocational maturity, obtained by means of
factor analysis of his data:

1) concern with choice,

2) use of resources,

3) specificity of information about the

preferred occupation,
4) specificity of planning for the pre-
ferred occupation,

5) acceptance of responsibility for choice.
In other words, vocationali maturity in a boy implies a realistic
view of himself and of his occupation of choice, a reasonable
appraisal of goals and means, and active efforts to attain his
intended purpose. Vocational maturity requires a certain amount
of independence and initiative as well as a capacity for self~
determination., In Super's opinion, ninth grade boys generally
lack sufficient vocational maturity to attempt a weaningful
choice. Rather, their stage of personality development is more
conducive to vocational exploration in which they can acquire
both increasing knowledge of themselves and of a variety of occu-
pations within a general area of interests without a particular
commitment to any specific training.

As early as 1925, George E. Myers of the Vocational

Guidance Department of the University of Michigan's School of
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Education recommended a program of ''vocational ortentatioh and
exploration" which would take into account the fluctuations of
interest typical of adolescence. In Europe, Claparede has warned
against "excesses in professional orientation'--which he considers}
one of the bad influences of "Americanism", He argues that even
the discovery of certain aptitudes does not indicate certainty but
only & probability of professional success. The fact that the
interests of adolescence are characteristically fickle and sub-
ject to all kinds of envirommental influences makes a reasonable
vocational choice quite improbable, and almost impossible.
(Debesse [39557)

In the United States, with but few exceptions, the concen-
sus seems to be that the average high school student lacks the
maturity, self-knowledge, and realistic understanding of his in-
tended vocational or occupational choice necessary for making a
reasonably permanent decision. (Barry and Wolf 129623) It is
suggested that there is not one vocational choice, but rather a
series of choices, involving increasing degrees of insight and
maturity., This progression is necessary for adequate personsglity
development and vocational certitude.

In his classic work on adolescents, R. McCarthy (1934) hadi
warned that these young people were generally incapable of making
a prudent choice regarding their life work. Darley and Hagenah
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(1955) in an extensively documented study on the measuremeﬁt of
vocational interests, on the other hand, find some indication of
an ecarly and comparatively stable development of interest
patterns. These findings, however, were not derived from begin-
ning high school students,
Vocational Choice in Religious Life

To arrive at more specific indications of maturity in the
area of religious vocational choice, several research projects
have attempted to establish significant personality characteris-
tics in drop-out's as distinguished from seminarians who have
persevered, Friedl (1952) found no differences on the Missionary
Priest Scale of the Strong Blank between drop=out’s and persever-
ing seminarians in a foreign mission society. Vaughan (1963) con-
ducted a longitudinal study of two hundred eighteen religious can-
didates between the ages of eighteen and thirty years, with a
five~year follow up., He found some indications that the drop=out's
had felt a certain obligation to enter religious life more out of
a sense of duty than an attraction for the life. In addition to
this, a greater number cf drop=ocut's manifested indecision about
their vocation while still at the seminary. Some called into
question the correctness of their choice, but felt they should
give the life a try. However, the psychological reports of the
examining clinician in charge of the selection study did not
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distinguish between those who stayed and those who did not.

Vaughan also found that, though superiors tended to attribute the
candidate's lack of perseverance to psychological reasons, the
clinicians did not find this necessarily so. Sometimes those who
left proved to have better mental health than those who stayed.
{0 this exi, he cites two cases, one who later became president of]
the student body of his university and the other who later adjust-
ed successfully in & diocesan seminary.

The cause of much voluntary “defection”, then, seems to bel
at least in part vocational immaturity., Judging from available
statistics, the problem seems to be particularly acute in the
ainor seminary. In one day-school seminary only ten percent of
freshmen candidates can be expected to continue to ordination.
This 1s considered typical of such institutions. (Burke 1947
however, reports thirty percent perseverance in a boarding school
minor seminary.) In the present sample, only seven of the
original twenty subjects studied were still in the seminary in
their senior year, and of these, two were not recommended for the
major seminary. This would mean that only twenty-five percent of
the subjects of this investigation were firm in their original de-
cision at the end of their minor seminary training.

Bier's study of religious vocations in adolescence (1963)
found that the overwhelming majority of the minor seminarians who
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leave do so not because of unsuitability, but because of insuffi-
cient motivation; they simply had no vocation. 7This is not to
say that there may not be boys who at an early age receive a call
to the priesthood and persist in their vocation., But the question
remains whether this is not the exception rather than the rule,
and whether most boys at this age can be expected to possess the
mental and emotional maturity necessary to attempt such a commit-
ment., It could also be that such a "forced vocation' makes for
immature clerics or religious, whose existence one may deplore
(see Lucassen [;9637). Through its study of the motivation
patterns of minor seminarians, it is hoped that the present in-
vestigation might provide a means of ascertaining whether or not
an aspirant has the maturity and integration necessary to make a
meaningful decision at the time he proposes to enter the religious
or priestly life,

THE PSYCHOLOGICAL ASSESSMENT OF RELIGIOUS LIFE

In the last few years the published reports of the meet-
ings and symposia of the American Catholic Psychological Associa-
tion and of the Academy of Religion and Mental Health contain
many references ﬁo studies dealing with an assessment of the re-
ligious life. The publications which have resulted from research
grants of the National Institute of Mental Health have also con-

tributed to the investigation of this
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departments of psychology in leading Catholic universities have
recently sponsored various research projects in the area of the
psychological assessment of religious life; these studies form a
long list of unpublished master's and doctoral dissertations deal-

ing with many aspects of the problem in varied contexts and
through a number of methods.

The various psychometric instruments whose usefulness has
been investigated with religious populations could be broadly
grouped into one of two categories: the adjustment inventories~~
notably the MMPI--and the vocational interest inventories-~
notably the Strong Vocational Interest Blank, the Kuder Preferencej
Record, and, to a lesser degree, the Allport-Vernon Scale of
Values. In most studies, a combination or battery of tests has
been employed, including tests of one or both types, together with|
an intelligence test and/or a sentence completion test. In a few
instances, a projective test has been employed as well,

One of the earliest studies of this kind was perhaps that
of T. J. McCarthy (1942). Using the Bernreuter Personality
Inventory, the Bell Adjustment Inventory, the Allport-Vernon
Study of Values, the Otis Intelligence Test for the minor
seminary, the American Council Psychological Examination (ACE) for
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the major seminary, and, as a criterion, a self=-designed faculty
rating scale, he sought to find significant personality traits
which could be used for the selection of seminarians, He found
the average seminarian to have a higher "neurotic tendency", a
higher degree of self~-consciousness, and a more unsatisfactory
total adjustment than the general population averages as measured
by the Bell Scale. The Allport-Vernon Study of Values revealed
that a seminarian's religious interests were clearly the dominant
ones, particularly in the minor seminary. The highest correla-
tion between any single score and the criterion was .40 between
the Otis I,Q. and the faculty adjustment rating scale in the minor
seminary. There was a .37 correlation between the religious
interest score for minor seminarians and this rating scale.

McCarthy concludes that intelligence i3 a strong factor
for success in the minor seminary. It is no longer as strong in
the major seminary because this group has been seleéted according
to intelligence and so is more humogeneous., Past the minor
seminary, success depends more on character and disposition.
(Wauck's study £Z92§1 corroborates this conclusion.) The re-
ligious interest appears to relate more to success in the minor
seminary, again because major seminarians are a highly selected
group; all those who have no abiding interest have already dropped

out,
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Burke (1947) employed an extensive battery of tests to
investigate differences between first year and fourth year stu~
dents in several boarding-school minor seminaries across the
country. He used measures of intelligence, socio-economic status,
religious and disciplinary home environment, faculty ratings, per-
sonality, adjustment, vocatiocnal interests, values, and achieve-
ment. The multiple characteristics thus obtained were grouped
into three "general factors"-<Personality, Environment, and
Achievement, But he found no significant correlation between any
of the measures, nor any inter-correlation between factors. High
correlations were found between 1.Q. scores and achievement
scores and between these and the Achievement factor. Because the
only significant relationship was that of Achievement to the
ratings, Burke concluded that consistently good academic achieve-
ment seems to be the best indication that a seminarian will sur-
vive or be rated high as good material for the priesthood. He
concludes, however, that "none of the measures used in this study
and no combinations of measures enable us to pick out with any
degree of certainty a seminarian likely to be rated high or good
material for the priesthood”. (Ibid., p. 43) So that there secems
to be no truly relisble means of prediction other than actual

observation of performance in minor seminaries, which, of course,
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is not useful for screening purposes,

Bier (1948) published a study comparing seminarians' per-
formances on the MMPI with that of four other groups of studients
from different professional fields. In this study, he advocated
the use of a modified version of the test, because his results |
had indicated the seminary group to be ''the most deviant portion
of any already deviant [college] population®. In Europe, Benko
and Nuttin (19356) followed this suggestion and further modified
the test to fit their sample population in Louvain, Baigium. But
in the United States, Wauck (1956) and Rice (1958) found the
original version more useful than the modified one. Both, however
favor the establishment of specific seminary norms through suit=-
able validation techniques. Later researchers, notably Herr,
Kobler, and Weisgerber (1962) favor the use of the original MMPI.
Kobler (1964) thinks that of the tests in use for screening pur=-
poses at the present time, it i{s by far the best, although the
results are not encouraging when used with groups to predict
success in vocation. For prediction and identification of dis~
turbed applicants, a projective test seems indicated, but he
questions the validity of group projective tests. He is of the
opinion that vocational assessment is not the proper role of the
psychologist; rather, he should limit himself to a clinical con-

tribution to the screening program.
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LaFarga (1964) conducted an investigation very similar to

Bier's (1948) in which he compared four Catholic college student
groups, religiocus seminarians, nuns, college men and college wmmunﬂ
on the original MMPI. He found no significant differences be-
tween seminarians and male lay students. In twenty percent of the
scales, significant differences were found between the nuns and
the female lay students. Significant differences were found be~
tween each group and the MMPI revised normative population.
(GarritylibGé], howaver, did not find that nuns differ signifi-
cantly from the normative group on the MMPI.) Because of the
relatively very small number of cases in which statistical
differences were found between MMPI scores of religious and lay
college students, LaFarga concluded that these differences could
be considered negligible. He also recommends that specific norms
be found for any highly selective and homogeneous population be-
fore the MMPI can be profitably used with such a group.

Vaughan (1963), in the longitudinal study already dis-
cussed, echoes a general disenchantment with the MMPI as a pre-
dictive measure. He states that the clinical and validating
scales failed as predictors of success or failure in the religious
life. The Sentence Completion Test he used proved slightly
better, but not significantly so.

Gorman (1961) and McDonagh (1961) did a parallel study on
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fourth and fifth year seminarians studying for the diocesén
priesthood, using the MMPI, the Kuder Preference Record, and the
Mooney Problem Check List, These researchers agree with others
that the norms of these tests cannot be said to be fully applic=~
able to the seminary or religious population, while faculty
rating scales alone have proved too unreliable in all such
studies. No followeup has been reported thus far, although it {s
projected.

Rakowski (1965) compared junior college seminarians and
male studenta on the Edwards Personal Preference Schedule. He
found the seminarians to have a deeper sense of abasement, accepte
ing blame and feeling guilty for wrongdoing. They were quicker to
seek help and encouragement, and to help others, They had a
greater desire to achieve, and were qQuicker to criticize, to be-
come angry and aggressive. The college students, on the other
hand, showed a much higher heterosexual interest, were more inde-
pendent, had a greater need for crder, and were more concerned
with others' problems and feelings. Rakowski also found that the
persevering seminarians, as compared to the drop~out's,showed
greater nurturance and affiliation needs. The drop-out's showed
greater needs for change and heterosexuality.

The interest inventory, the second type of instrument
employed in these studies, has been thoroughly investigated by
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D'Arcy (1962)., This discussion will merely bring out several
points pertinent to the present study. Burke (1947), in the
study described previocusly, used the Strong Blank including the
Minister Scale and the Cleeton Vocational Interest Inventory, and
concluded that such tests had no positive value for selecting
minor seminarians. Lhota (1948) developed the Diocesan Priest
Scale of the Strong Blank, but he did not obtain good results
when applying it to seminary populations across the country.

Other special scales developed for religious screening
purposes are D'Arcy's Missionary Priest Scale of the Strong Blank,
predictably useful with missionary priests} and the Kolb Scale
(also of the Strong Blank) for teaching brothers. Significantly,
however, no scale is universally applicable; the Minister Scale
is not useful with Catholic priests or seminarians, nor is the
Diocesan Priest Scale with religious or missionary priests and
candidates, or with teaching brothers. The bulk of research in
this area has shown the need for customiged interest and adjuste
ment tests for each particular type of religious and ideally for

each diocese or congregation,

In search of a more satisfactory instrument of personality]
assessment, & few studies have used projective tests. Wauck
(1956) tested two hundred six major seminarians over a three year
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period using a group Rorschach as part of a battery including
personality, achievement, interest and values tests. He found
very little correlations between any of the tests used and the
Faculty Rating Scale developed by McCarthy.

The Group Rorschach Score and the Faculty Rating Scale
yielded a correlation coefficient of .26, which was the highest
single correlation of any of the variables taken separately with
the criterion. The remainder of the correlations were very low
and often tended to be slightly negative.

In an analysis of the differences between the extremes of
the population based on faculty ratings, the Group Rorschach
Score and the MF Scale of the MMPL proved significant beyond the
one percent level, When a further analysis of sixteen Rorschach
variables was conducted, the FC (formecolor) factor was the only
one to attain significance beyond the one percent level. In
general, the best adjusted group gave fewer pathological in-
dicators. Other interesting though not statistically significant
differences were foundj notably, the greater incidence of FK
(vista) responses in the best adjusted group, and the greater
number of CF (color-form) responses in the least adjusted group.
Wauck concluded, thersfore, that the single Rorschach factor
which contributes most to differentisting between good and poor
adjustment in the seminary is the ability to maintain reasonable
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control over affactive-impulsive life. It 1is not so much the
presence or absence of conflict, deviant ideation, or anxiety,
but rather it i{s the ability to maintain emotional balance and
control and a certain insightful evaluation of problems which are
the best indicators of successful adjustment in the major
seminary. These conclusions, however, obviously apply not only td
well~ad justed seminarians, but to any welle~adjusted person re~
gardless of his vocation., (Snider li9§§] arrived at a sinmilar
conclusion when discussing the results of Rorschach tests to
differentiate betwean high and low achieving high school
students.)

Regarding the usefulness of the Rorschach as a measuring
device with seminary populations, Wauck states that, were one
forced to choose one test as a single prognosticator of seminary
ad justment, the Group Rorschach would be the test of choice.
However, he warns, the correlation of .26 with faculty ratings is
practically negligible for purposes of prediction.

Gardner (1963) explored the value of three Rorschach
scales designed to assess Ego-structure and Ego-~functioning in a
screening program for psychopathology. A comparison of minor
seminary and clinical populations was expected to show a greater
resemblance between the maladjusted seminariens and the clinical
group than between the wellead justed seminarians and that group.
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He found that the Rorschach Prognostic Rating Scale (RPRS)=-~a
quantative scale measuring adjustment potential, tension toler=
ance, emotional contyol, integration, and realism~=and the
Genetic Level Score (GLS)--measuring varying degrees of maturity
or regression--do differentiate between degrees of severity in
psychopathology. In relatively homogeneous groups, however,
thelr ability to discriminate between adjusted and maladjusted
normal populations was not consistent. Gardner also developed
his own Rorschach Defense Check List (RDC), which proved useful
in screening for psychopathology in clinical groups, but of little
value for screening in a non-clinical population,

Still another approach to the use of projective tests in
religious life is the Religious Apperception Test (RAT) developed
by Kobler, Webb, Herr and Devlin (1959). Using a mathod similar
to Murray's Thematic Apperception Test (TAT), ten pictures were
developed in which the subject is confronted with meaningful
problems of a mental health nature involving priestly functions.
This is a highly structured test, specifically designed to elicit
mental health responses among religious populations, as part of a
program '"to investigate the ideas, attitudes, problems and needs
of seminary administrators, faculty and students regarding mental
health...” (Kobler, gt al. (1959], p.44). Subsequently, Meyer

(1960) conducted a study to determine the content of RAT respenseﬂ
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when used with "normal" seminary populations. The study was not

designed to make any interpretations, but simply to describe the
themes most commouly elicited by the test cards. The results of
this study show little eilse than that the subjects did not
necessarily respond with mental heaith thewes except in the most
explicit cards. Most responses are unly descriptions of the
cards and express no feelings or attitudes, except for what
Meyer interprets as "feelings of inadequacy"” regarding their
future priestly functions.

It appears that such a degree of structuring limits per-
sonality assessment to a great extent., The use of the RAT has
already shown that there seems to be little value in responses
which are 8o restricted that the subject reveals nothing more
than perceptuasl ability. A strictly symbolic interpretation of
such responses, on the other hand, appears to be of doubtful
validity.

THE STORY SEQUENCE ANALYSIS METHOD

Most clinicians working with testing techniques based on
self-report have noted wide differences in the religious' estimate
of themselves, both when compared to the opinion of their
superiors and when compared with the picture obtained through a

"disguised" tool of personality assessment. Even without con-




47
scious dishonesty on the part of the candidates, it seems prace
tically impossible for them to answer Questionnaires without some
degree of distortion. Researchers in this area, therefore, agree
on the necessity of finding some way of dealing with this "excess-
ive cautiousness' on the part of the seminarians.

Arncld (1962) offers a promising solution: & projective
test which can be given as a group test, can be acored according
to empirically derived criteria, and which measures motivational
attitudes in general. This test is relatively umstructured, it
does not depend on norms obtained from the general population,
and it is not interpreted according to arbitrary theoretical
constructs,

Theoretical Considerations

The Story Sequence Analysis (SSA) is essentially a
method of scoring imaginative stories and interpreting them in an
objective fashion. The psychologist only abstracts the meaning,
the moral, or "'import" of the stories in sequence, so that the
subject himself is allowed to tell his own story, to express his
convictions, his philosophy of life. While the 8SA is certainly
a ‘disguised" means of assessing true attitudes and motives, it
is not a ''depth" technique, in the sense that it does not reveal
anything which is nott known to the person tested. The story=

teller may not necessarily be fully aware of the attitudes he
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expresses through his stories. But when they are discussed with
him he will usually recognize them for what they really are, and
admit to the defenses which may falsify them in his deliberate
image of himself. Regarding this point, Burkard (1958) makes an
interesting observation: Because the attitude shining through
the story is habitual, it operates easily without conscious adver-
tence. The storyteller's habitual way of seeing things directs
his actions, very frequently without clear awareness on his part.
An objective judge, however, who has known him for some time, can
observe his actions and sense the attitude behind them. He may
be unable to give specific reasons, but he reacts to the story-
teller's personality as it really is. Therefore, he can often
give a truer estimate of the subject's personality than that
which the subject himself might give in a self-report. It is
interesting to note that in all the studies where the judges'
ratings have been used as an outside criterion there has been
remarkable agreement between them and SSA scores.

Arnold's method of 85A can be used with any set of
stories told consecutively. However, in this study it has been
used with stories told about TAT pictures. The original TAT was
developed by Murray and Morgan in 19335, and was brought to its
final form by Murray in 1943. It is a series of twenty cards
containing pictures in black and white and one blank card. The
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subject is asked to meke up a story to fit each picture, describ-
ing what i{s happening at the moment as well as how the character
feels, what has led up to the event, and giving the outcome. For
the blank card, the subject is instructed to imagine some picture,
describe it, and then tell a story about it. The TAT manual pro-
vides only a very general scheme for content analysis, with
special reference to Murray's theory of drives and conflicts
(need=press). Over a dogen different scoring systems have sub-
sequently been developed. A few represent efforts to objectify
the scoring, although most offer little more than an outline
guide for highly subjective interpretations (Anastasi 15955}).
According to Arnold (1962),these varied methods seem to have
one thing in common: A psychoanalytic theory of personality
which proposes that instinctive drives or impulses are the real
motivating forces of man. These impulses and drives are dis~
guised in overt behavior, but are revealed in fantasy. (For a
more complete discussion of the rationale and method of "orthodox'y
TAT procedure see Holt, "The Thematic Apperception Test" in
Projective Techniques, ed. by Anderson and Anderson 1951 .)

Arnold (1960) aptly sums up the present status of
Murray's TAT:
Unfortunately, there has never been general

agreement on how the TAT should be scored, or
even on what should be scored. Murray's
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original...scoring of '"themes'', which counts

needs and press separately, is rather cumbersome.
Since then, a number of scoring techniques have
been developed which allow considerable accuracy
in clinical diagnosis...As time goes on, the TAT
seems to be used more and more impressionistically,
in wuch the same way as dreams are used in various
schools of psychoanalysis. This has led to a
general disappointment in the TAT as a valid
measuring device. (p. 338)

A further problem is evident when one examines the studies
which have attempted to predict behavior by means of TAT inter-
pretation. For, even when the TAT interpretations are valid, they
are of limited use if the feelings and attitudes they uncover
cannot predict action, A study by Kelly and Fiske (1961) sought
to predict the performance of graduate students in clinical
psychology in a Veterans Administration training program using
various tests, among them the TAT. No significant relationship
was found between TAT results and any of the criteria of success.
Discussing these findings Arnold (1964) concludes that the
methods of TAT interpretation used in the study cannot predict
action, and, therefore, the assumptions on which they operate can
be reasonably questioned. The Story Sequence Analysis (SSA)
method, however, does make prediction possible.

This point, however, seems to need clarification: On
what basis can one make the assumption that future behavior can

be predicted by mesans of the study of motivationgl patterns? The
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prcblem, it seems, is mainly one of semantics, Modarn American
psychologists ordinarily stress a different concept of motivationg
Relying on the biological sciences, they emphasize the role of
drives, feslings and emotions when speaking of motivation. Much
of this type of "motivation" 1is common to men and animals.
Rational motivation is specifically human. According to Snider
(1954), what 1s known as good, and consequently is desired, is
called a value. An appreciated value which influences g person

o gct 1s a motive.

The failure of many studies to predict action from an
assessment of the attitwies of the individual could be perhaps
explained by the fact that the meaning of the term "attitude"
has not been clearlj understood. Just as values and motives are
not usually distinguished, neither are the two types of attitudes
connected with them: evaluative attitudes (habitual values) and
motivating attitudes (habitugl motives). (Arnold, 1962). Those
studies which have been concerned with the prediction of human
behavior by means of an assessment of values or interests, include
ing those dealing with seminarians, have perhaps overlooked the
fact that a value or interest is merely something to which a
person gives intellectual assent, and from which flows by no
means a necessary emotional or intellectual drive for action.

"As long as values are not accompanied by an appraisal for action,
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they do not influence behavior. Wwhen they do, they become
motives." (Ibid., p. 42)

Inasmuch as the technique of Sequential Analysis indicates
the subject's basic motivating attitudes, that is, his emotional
and intellectual habitual tendencies to action, it assesses
motives.

Since Arnold gives a complete presentation of this

method in her booke-Story Sequence Analysis (1962)=-and since

she has also written a summary of those aspects of the method

pertinent to the assessment of religious life in a chapter of

Religious Life (1964), this paper only attempts to bring out the
basic points of rationale and methodology which apply to the
present research.
Practical Applications
It now remains to see how these theoretical considerations

are born out by experimental research. Since 1953 many studies
have been undertaken under Armold's direction. Several of them,
though important to the study of motivation in general, are not
relevant to the present investigation. In this respect, two areas
seemed especially pertinent:

1) studies dealing with academic achievement,

2) studies dealing with religious subjects.
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The first published study using this method dealt with
the academic achiovement of high school boys. Snider (1953)
tested forty high school seniors, paired on the basis of equal
intelligence and differing academic achievement. He used all
twenty cards of the TAT, and the Rorschach, adninistering them
individually by means of a tape recorder. His hypotheses were:

Academic success depends upon the clear perception of a
rational goal.

Academic Success also depends on strength of motivation, It
will, therefore, be assoclated with a strong desire to
achieve rational goals,

Academic success depends not only on the clear perception of

a rational goal and the desire to reach it; it is also

necessary to perceive and select the appropriate means to

the chosen goal. (Ibid., p. 137)

Snider's results could be summarized as follows:

1) The Rorschach showed no significant differences between
high and low achievers. It showed general personality
integration, which Snider deems especially useful in
questions of pathological conditions, but it did not
show the specific goals towards which the individual
is likely to direct his energies, or the subjective
value which the person has attached to his goal. It
is precisely such information which can héiéh%giﬁeﬁ“*"

&
{Y Lovoin
through the sequential analysis of the th.[JNIVERCWTY




34.

2) Most of the differences found in the motivational
patterns distinguished the two groups at the .0l
level or better. High achievers show greater realism,
they evaluate their goals objectively and are willing
to modify them to fit the circumstances. For this
group obstacles and catastrophes are challenges to be
met; even their own limitations and failures are
accepted, but with a constructive attitude of correce
tion and development. High achievers are also willing
to give up immediate gratification to obtain a more
important goal. Low achievers, on the other hand, do
not accept their limitations and find it difficult to
modify their plans to fit the circumstances. Low
achievers fulfill their wishes through dreams and
desires. Emotion rather than reason constitutes their
chief driving force, and, therefore, sacrifice and
control are most difficult. High achievers tend to
choose carefully those means which would best lead
them to success, and they insist on determining their
own choices. Low achievers, on the other hand, rely
on chance, fantasy, or almost fatalistic submission
to circumstances, rather than on aacrifice, persis-

tence, or reasonable dependence on another in times
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of stress. The high achiever is cooperative; he will

be convinced by reasonable argument, and will set

aside his personal goals for the attainment of a

common end. Not so the low achiever; he prefers to

cling to his own way and will not be dissuaded

either by argument or the needs of others from his

own pursuits., The high achiever tends to be less

self-centered; but the low achiever, seeing the

success of others as a threat to his own, refuses to

contribute to anything other than his own ends.

McCandlish (1958) used the material from Snider's study
and from a parallel study by Brown (1953) to establish criteria
for predicting achievement. In thirty~nine out of forty cases,
he was able to determine which one of a pair matched in intelli-
gence and socioweconomic background was the high achiever and
which was the low achiever. This and other studies aimed at the
establishment of scoring criteria have resulted in striking
differences between highly motivated and poorly motivated sub-
jects because, of necessity, they have examined only the extremes
of their samples. More recent studies, however, have used the
scoring categories to evaluate the full range of a given popula~
tion sample with considerable success,

Garvin (1960) tested a group of college seniors, men and
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wonmen from neighboring institutions., He found correlations of
«83 for men and .85 for women between SSA scores and grade point
average., These correlations are considerably higher than those
he obtained between ACE intelligence scores and grade point
average, which were .63 for men and .50 for women., The multiple
correlation between grade point average, intelligence and SSA
scores was found to be .87 for men and .84 for women, which is
not much better than the SSA and grade point average correlation
alone.

A study with seventh grade children conducted by Arnold
(1962) obtained a .75 correlation between TAT scores and grades.
The multiple correlation between intelligence test scores (Otis
1.Q.), grade point average, and SSA scores was .84, Attempted
prediction of twelve individual children's grade point average
resulted in an average error of ,363. Garvin's and Arnold's
studies show that a remarkably consistent relationship exists
between school achievement and motivation index, whether in
younger or in more mature students.

Williams (1963), however, did not obtain satisfactory
results using the SSA to distinguish successful from unsuccessful
male student nurses. In this study, neither SSA scores obtained
according to the earlier version of the scoring system (used by
Garvin E%é]) nor those that followed the more developed system
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described by Arnold in her manual (1962) yielded any significant
correlation with success in training. Low inter-scorer
reliabilities, however, suggest that the test interpretation
could have been deficient,

Vergopuolo's study (1965) using the SSA for the predic~
tion of academic achievement with Greek high school students was
also inconclusive. Her results point up the importance of ascer~
taining that the subjects follow test instructions faithfully.

A great number of stories in this investigation had no outcome,
and, therefore, they could not be properly scored according to
the SSA method. Also, the students came from different schools
with different grading standards.

Several studies using Arnold's method of TAT analysis
have dealt with religious subjects. Quimn (1959) developed a
scoring system and used it successfully in a study of the
motivational patterns of junior novices in a teaching order of
men. In a later study (1961) he adapted his scoring procedure
for use with scholastic brothers (young professed religious in
the last stages of their training). Applying the modified scoring
system to the whole range of his population sample, he sought to
assess each candidate's promise for the religious life, using the
rankings of superiors and fellow-religious as the outside
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criterion., In his second study Quinn employed a novel and quite
satisfactory method of administering the test; by microfilming
and printing the drawings it was possible to give each subject a
set of the twenty TAT pictures placed in a plastic folder. Each
subject, therefore, was able to set his cwn pace within broad
limits.

In the discussion of his results, Quinn brings out
several pointe which are particularly useful in the interpretation
of the results of the present study. 7Two points need to be noted
at this time: 1) The judges in Quinn's study were not asked to
predict the candidate's perseverance in religious life, but only
to give their opinion of the subject's present suitability to
that 1ife. 2) Quinn warns that a high score on the test alone
does not necessarily mean the novice is suited for religious
life. The results of this test, therefore, merely as quantita-
tive scores, cannot be considered a "screening device" in the
usual sense. Where scores were misleading, however, a clinical
evaluation quickly uncovered the mistaken impressions. With
these considerations, the results of this stwiy can be properly
understood.

A moderate correlation between the subjects' SSA scores

and the average of rankings of various groups of judges shows that

there exists a substantial relationship between them and the SSA
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scores. Furthermore, although both peers and superiors had lived
in close association with the subjects for a considarable time,
the two rankings do not correlate much better than the rankings

and the TAT (Quinn /1961/, p.76).

r SE
peer-rankings -- SSA scores 59 .098
superior-rankings -- 8SA scores .61 .095
peers == superior-rankings .65 087

Quinn's study brings out a very interesting point. Al-
though he did not cobtain as high a correlation between the SSA
scores and his independent criterion-~superiors' and peers' judge
ments--as other investigations using Arnold's method of TAT
analysis, his results appear to enhance rather than detract from
the validity of this procedure. Peer and superior judgments
which varied greatly from TAT scores were found to have been made
on superficial aspects of the candidate's personality, his
physical characteristics, or his deceptively pleasing compliance.
This was evident, for example, in the case of one "false positive"|
record., This subject scored high on the test and low on the
ratings; when the superior and peer judges were questioned, how-
ever, it was found that they had considered primarily his rather
effeminate exterior, and had not given much thought to the kind
of person he really was. As Quinn aptly concludes (Ibid., p.85):
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"When a judge ranks a candidate low on these bases then it is to
be hoped that TAT scores and the judges' ratings do not show a
high correlation."

Another study, that of Burkard (1959), sought to dis=
criminate between good and poor teachers in a religious order of
women by means of the Otis Quick-Scoring Mental Ability Test,
Camma, Form A; the Mimmesota Teacher Attitude Inventory; and the
Sequential Analysis of the TAT. As a criterion of teacher effec=
tiveness, she used pupil ratings obtained with the Diagnostic
Teacher Rating Scale, Form A, developed by Sister M. Amatora
(1950). Burkard's sample consisted of 300 teachers from the
fourth through twelfth grades. The method of TAT administration
varied from comnon TAT procedures in that only twelve cards were
used, administered in group form. To isolate the most signifi-
cant differences between good and poor teachers, the method of
matched pairs was used. Fifty of the highest rated teachers
were matched in all possible ways with fifty of the lowest rated
teachers, When these fifty pairs were compared on the basis of
their Minnesota Teacher Attitude Inventory (MIAI) scores, no
significant difference was found in the high school groups. 1In
the elementary school a t of 2.40 was found, significant beyond

the 5% level. The items which contributed most to this difference|

were chlefly in the cdtggpry of attitudes toward children and
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teaching. But only {n two cases were they the combination of
right and wrong answers as given by the authors of the inventory.
Moreover, there was much overlapping of attitudes among both
groups. Some of the highest scores on the MIAI were made by the
lowest ratad teachers, and vice versa.

The 55A results on the other hand, showed no overlapping;
the scores of the criterion groups were actually at the extremes.

In analyzing these results, Burkard concludes that her
subjects' basic disposition toward life as expressed in their SSA
scores 1s a greater factor in thelr acceptance by their pupils
than are the attitudes they consciously express in the attitude
inventory, since much more conclusive results were obtained from
a comparison of SSA scores and pupil ratings than from a compari-
son of attitude inventory scores and pupil ratings.

Lucassen's study (1963) of leadership qualities among
young women religious is of particular relevance to the present
investigation, as she uses the present version of the scoring
categories as well as the same scoring procedure on the whole
range of a glven group. Purthemore, she does not intend to tap
what the subjects have done in actuality, but what they are
capable of doing, for she believes that actual leadership effece
tiveness depends as much on circumstances as it does on the sub-

Ject himself. More importantly, the investigator's definition of
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leadership includes one related aspect of religious life, that of
maturity, or the extent to which the sensory and intellectual
aspects of personality are integrated in a truly human way. This
definition of maturity corresponds to those basic characteristics
which this investigation seeks to evaluate. It may be remembered
that it is maturity and integration which experts on religious
vocation have stressed as necessary for successful religious
formation, (see pp. 2-3)

Lucassen's sample was made up of young professed
religious in a teaching order of women. Their training at that
point was geared toward their professional and apostolic develop~
ment, As an outside criterion Lucassen used a self~designed
ranking test, With the aid of factor analysis she identified
sixteen different variables and correlated each of them with SSA
scores. It is interesting to note that Lucassen's results are
very similer to Quinn'’s. She finds a relatively high positive
relationship between SSA motivational index (MI) scores and the
scores on the ranking test. She also finds almost identical
positive and negative characteristics in the high and low rated
subjects. Her report on a "false positive" record gives almost
the same reasons as Quinn for the discrepancy between the low
score on the TAT and the high rank assigned to the subject by

others: that 1s, tendencies to passivity and dependence are often
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mistaken in religious life for quiet virtue and unquestioning
obedience. But, she states, "religious life...ls not the place
to foster a spirit of dependency and a lack of initiative, al-
though this is what the life could do, if it were not carefully
guarded against", (Lucassen [1963], p. 86)

The study concludes that the technique is capable of dis-
criminating potential leadership under two aspects: initiative
and capability for insight and expression. Lucassen finds this
method particularly fruitful in the training of young religious
for two reasons:

1) It can point out very clearly the subjects' doubts or
instability regarding vocation.

2) when no such instability exists, it can provide a well~

defined individual portrait of the religious, which

can be used as a guide to his or her development.
The subjects! wesknesses or undesirable attitudes can be identi-
fied and challenged. His constructive motivation and desirable
characteristics can be also known and given opportunities for
expression and development,

From the foregoing studies it can be seen that the SSA

would be most adequate for the purposes of the present investiga-
tion. It has been proven repeatedly a valuable means of person-

ality assessment amxi an effective predictor of achievement in a

variety of vocational endeavors. All of the investigators who
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have used it for determining suitability and ad justment to the
religious life report it to be a particularly useful and promis-
ing scientific tool, Certainly much more promising results have
been obtained with it than with any other test employed for the
purpose of religious vocation assessment. Using this method,
therefore, this study will attempt to determine whether or not
discriminating motivational differences exist between a religious

and a comparable secular population.




CHAPTER III1
DESIGK OF THE STUDY

THE RATIONALE

To recapitulate briefly, the purpose of this study was to
investigate any differences in motivational attitudes between
minor seminarians at the beginning of their training for the
priesthood, and a comparable group of their peers who were not
preparing for the priesthood at that time. Since voluntary ad-
mission intc a seminary is generally considered a fairly serious
vocational commitment, it should presuppose a certain amount of
self-analysis., The candidate must evaluate his abilities, in-
clinations, and goals in life, He must possess some understand-
ing of the means available for reaching his intended goal, and he
must be capable of a reasonable choice regarding the best means
for himself. These characteristics, therefore, should be shown
to a greater degree in the minor seminarian than in the high
school student, Moreover, because the vocation to the priesthood
or religious life makes greater demands upon the individual than
are generally made by the normal circumstances of life it re~
quires greater personality resources and particularly a stronger
motivation, Consequently, the seminary group should show a

stronger, more consistently positive pattern of motivation than
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the control group,

Those essential qualities of the promising candidate for
religibus life-~maturity and integration-~are synthesiged in
Lucassen's definition of maturity stated above (p. 42). She findg
that the SSA can be of significant value in the assessment of
this personality trait, Positive motivation, as found in the
imports of high achievers (see pp. 33~34), is certainly indica-
tive of a mature, well-integrated person who is capable of striv~
ing effectively for the goals he sets himself., It was believed
that such attitudes in the minor seminarian could be assessed
and a judgment made about their adequacy.

THE SUBJECTS

Accordingly, a representative sample from the first year
students attending a large mid-western minor seminary was matched
with a control group of first year students attemding a classice
ally~oriented Catholic high school for boys in the same locality.
The minor seminary is a day school serving the greater metropolie
tan area of a large city. The students are admitted to it when
they have expressed & desire to prepare for the priesthood, and
upon the recommendation of the pastor of their respective
parishes, Scholastically, they must pass a Btgh school entrance
examination similar to those used in the Catholic high schools in
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the arca. Thelr elementary school grades must be acceptable.
Their character and the suitability of their families is vouched
for by their pastor. With few exceptions, the boys have attended
a Catholic parish school. They are all from Catholic families.
Though most students pay tuition comparable to that of an average
Catholic high school, there are no financial requirements, since
the diocese carries the financial burden of their education; how-
ever, the majority come from a middle or upper-income home.

Their average age is fourteen years. Their intelligence is
estimated to be above average.

The Catholic high school from which the control group was
drawn in a private boys' college preparatory institution. It is
a school which draws its students from a large group of appli-
cants from varying backgrounds and geographic locations within thé
greater metropolitan area. Unlike the average high school in that
city, its student body is not restricted by neighborhood, national
origin or socio-economic limits, and thus was thought to compare
more closely to the student body at the preparatory seminary. A
previous study (Snider EQS? » Ps 40) describes that school as
one “'where the students work in a traditional atmosphere of
serious mental application, where many of them are preparing for
professional fields." The average first year student is esti-

mated to be fourteen years of age and to have above average in-
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telligence. Adnissions are on the basis of competitive entrance
examinations, good character references, and satisfactory
grammar school performance. The majority of the students attend-
ed a Catholic parish school and most are from Catholic families,
Tuition is comparable to the average Catholic high school in the
area; most of the students come from uppere-middle class back-
grounds,

To conduct the investigation, the experimenter asked for
volunteer subjects from the first-year class in both schools.
Seventy-four subjects were teated at the preparatory seminary,
divided into two groups, as they were for their curriculum. The
average group consisted of forty-one students, and the advanced
or "honors" group of thirty-three. Sixty subjects were tested
at the high school; of these, forty were from average classes and
twenty were from "honors' classes. Since the high school uses theg
Henmon Nelson intelligence test as part of their entrance examina-
tion, the whole seminary population was given the Henmon Nelson
Form A to provide a basis of comparison for the purpose of
matching the students of both schools on intelligence test scores,

To arrive at the selection of the experimental subjects
of this investigation, a representative sample was tentatively
selected by the investigator. The same percentages of average,

below-average and above~average students reported of the first-
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year class by their priest-counselor were maintained. On the
basis of their IQ test scores and first semester grades, then,
the experimenter drew up a list of twenty subjects, nine from the
advanced group and eleven from the average class. In the judg-
ment of theilr priest-ecunselor, these students represented a
fairly adequate picture of the first-year class in ability and
achievement, and could be said to be typical of the average
beginning seminarian. Next, each student on this list was
matched as closely as possible with a student from the boys' high
school on Hermon Nelson IQ and average semester grades. In
conjunction with the administration of both participating
institutions, then, a system of weighting the students' grade
averages was devised so that they might provide a fairer estimate
of the students' academic achievement and be more closely
comparable in matching individual pairs from the two schools.
Because both schools classify the students according to their
ability and the work expected of them and even their curriculum
varies accordingly it wes felt that comparing them on the basis
of their semester grades would not be the most valid means of
assessing their true achievement. Consequently, it was decided
to transform their raw scores to "“honor point" scores, on the

following basis:
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GRADE AVERAGE LE GRADE HONOR POINTS
92-100 A 4
85-91 B 3
78-84 c 2
72-77 D 8
-71 F ¢

Where the semester average was above the mid-point of the
range for that letter grade, an additional half-point was given.
For the "honors" classes, an extra honor point was added to the
average score-~-to give a total of five points for an A, four for
a B, and so on. The students were matched, then, on the basis of
their IQ and weighted grade-point average. Table 1 describes, in
graphic form, the population sample of this investigation,

To summarize, the population sample from the minor
seminary consisted of twenty students representing a fairly typi-
cal cross-section of the first-year class. The average age was
14-7 years at the time of testing, ranging from 14-3 to 15-3
years. The average 1.Q. was 119.85 (Hemmon Nelson, Form A),
ranging from 109 to 134. The average weighted GPA was 3.35,
ranging from 0.0 to 5.0, The matched control group consisted of
twenty high school students in their first year. The average age
was 14.9 years, ranging from 14-1 to 15-2, The average 1.Q. was
119,.7 (Henmon Nelson, Form A), ranging from 108 to 134. The
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TABLE 1
TWENTY MINOR SEMINARIANS AND TWENTY HIGH SCHUOL STUDENTS
MATCHED FOR I1.Q. AND GRADE POINT AVERAGE*
Minor Seminarians High School Students
N I1.Q. GPA 1.Q. GPA
1 118 5.0 118 4.5
2 129 5.0 129 5.0
3 126 5.0 126 4.0
4 131 5.0 132 5.0
5 134 4.5 134 3.0
6 123 4.5 122 4.5
7 133 4.3 133 4.5
8 127 4.0 127 4.0
9 110 4.0 110 1.5
10 116 3.5 116 4.5
11 115 3.5 115 2.0
12 119 3.0 120 0.5
13 109 3.0 108 2.5
14 113 3.0 113 4.5
15 114 2.5 114 2.3
16 123 2.0 120 1.0
17 115 2,0 115 3.0
18 113 1.5 113 3.0
19 116 1.5 116 2.0
20 113 0.0 113 0.5
TABLE 2
DIFFERENCES IN I.Qe. AND GRADE POINT AVERAGE* BETWEEN
MINOR SEMINARIANS AND HIGH SCHOOL STUDENTS
1.Q. GPA
M SD M SD
Minor Seminarians 119.85 7.82 3.35 1.39
Mgh School Students 119 70 7.71 3.10 1.45
£t Test .96 .06
(non-significant) (non-significant)
(*GPA weighted according to the procedure described on
pp.49-50,)
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average weighted GPA was 3.1 vanging froum 0.5 to 5.C. A L test
showed no significant differences between the twoc samples on the
basis of 1.Q. and grade point average. They could be considered,
therefore, to be matched groups. Table 2 expresses these findingg
more fully.

THE ADMINISTRATION OF THE TEST

To assess the differences in motivation between these two
groups Arnold's method of TAT analysis was used. In previous
studies using this method of interpretation it was found that no
appreciable differences occurred when the classical way of ad-
ministering the TAT, that is, orally and individually (e.g.,
Snider's) was replaced by the more practical method of group ad-
ministration in which the stories are written by each subject,
Even with Murray's wethod Lindzey and Heinemann (1955) found no
differences between scores and analysis resulting from individual
and group administratiocn.

On the positive side, the fact that the stories are
written by the storyteller effectively limits excessive verbosity
or litcerary flourishes which would improve the narrative but
would contribute littie to the basic plot and outcome on which
the interpretation is based., Writing thg stories, moreover,
seems an advantage because it encourages the subject to focus

his attention more on the basic structure and unity of the plot
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and outcome. 4Also, group administration eliminates the embarrass+
ment often present when a boy is asked to tell a story. Quinn's
study (1961) as stated above, used a form of group administration,
However, each subject had his own material and could work at his
own speed, without distraction or annoyance. Garvin (1960) and
others found the method of group administration by means of
slides projected onto a motion picture screen satisfactory. So,
for the present investigation, it was decided to use this method
because it seemed to provide the most expedient way of handling
the large number of subjects that were to be tested at the same
time,

Befure the testing sessions proper, when the classes
were approached in search of volunteer subjects, both the
seminary and high school boys were reassured that the results of
the tests ware to be kept confidential and that they would in no
way influence their personal standing in the seminary or school.
Both groups were further reassured by the use of code numbers in-
stead of names on their records. The code numbers were simply
taken from their alphabetical place in the class list,

The test was administered in groups to suit the subjects'
class schedules, by means of slides projected on a screaen,

Thirteen pictures from the original adult male set of TAT cards
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used by Murray were shown in one session, each one for seven
minutes. The cards shown were: 1, 2, 3, 4, 6, 7, 8, 9, 10, 11,
14, 16, and 20, Before the first picture was shown, the follow=
ing instructions were read to the groupt

This is a test of your creative imagination. You will see
thirtean pictures, one after another. As you lock at each
picture, write as dramatic a story as you can about it,
Tell what led up to the scene shown in the picture and what
is happening now, What are the thoughts and feelings of
the people in the picture? Since we are interested in your
creative imagination, be sure to tell a story with a plot
and outcome. Try to write a story and not a plece cf con-
versation. You will have seven minutes for each story. Be
sure to write something about each picture. If you can't
think of anything to say for one of the pictures, write
that down too.

Before the second picture:

Remember, we are interested in your creative imagination,
and be sure to tell a story with a plot and cutcome. Tell
what led up to the scene in the picture, what is happening
now, and how it will end. Write a straight story and not a
plece of conversation.

Befcre the third picture:

Remember, we want to know what goes on in the picture, what
led up to it, what is happening now, and how it will end.
Write a straight story and not a piece of conversaticn.

Befcre the blank card (#16):

Now you will see a blank picture., Imagine a scene, and
then tell a story about it as you have been doing. And
remember to tell what led up to the scene in the picture,
what is happening now, and how it will end. Write a story
axl not & plece of conversaticn,

If the insistence on a story and not merely a snatch of
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Jdlalogue seams excessive, it 1s because the method i{s based on
scoring a story with plot and cutcome; dialogue makes a point but
Jdoes not usually have an outcome.

After the tests were given and the pairs were matched and
selected according to the method already described, the records
of the twenty minor seminarians and their peers in the Cafholic
high school were scored and interpreted according to the sequen-
tial analysis method.

The Method of Interpretation
As has already been said, a Manual has now been published

(Arnold, Story Sequence Analysis E%g ) and the reader is re~
ferred to it for a complete description of the SSA and its
theoretical basis. For the purposes of this investigation, a
brief descriptiovn will be sufficient. A story is a creative re-
organization of past sense impressions, a new product of human
imagination, much more than a collection of themes or a string of
memory images. Past methods of analyzing stories concentrated on
categorizing and analyzing its elements, but disregarded its
essential qualities, what makes it precisely a story, and not a
free association or "stream of consciousness" product; namely,
the plot with its ocutcome. When each story is condensed into an

import that leaves out incidental details but preserves the
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essence of the action and cutcome, the point of the story, the
habitual conviction of the storyteller, his motivational attitude
is revealed. When all the imports are seen in sequence, a pic-
ture of the individual emerges that portrays his attitudes, his
intentions for actions, in a word, his motives. (And motives as
has been stated, are not identified with "interests" or "values'
but are considered habitual tendencies to action.) Thus, the SSA
represents a self-recording portrait of the storyteller which
tells 1ts own story without elaborate and often speculative in-
terpretation., These "imports" are then scored as positive or
negative~-from +2 through (0 to -2--expressing constructive or
non-constructive attitwdes. Each story's score is added
algebraically to give the final score, which is transformed into
a "motivation index". The results obtained give not only a
quantitative measure of the strength ani the direction of the
person's striving, but also of the problems he has to meet and
their proposed solution.

It should be noted that the scoring categories used in
this study are based on the empirical findings of the various
investigations reported by Arnold (1962). They are actual importq
found in the positively and negatively motivated subjects' re-
cords upon which these categories were based. Although these

patterns of attitudes and convictions have been shown to be
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relatively stable, they are subject to some degree of modifica-
tion through intelligent guidance and training; especially is
this true of youngsters in their formative years. For this
reason, it was deemed particularly useful to test it with the

present experimental population,




CHAPTER IV
DISCUSSION OF RESULTS

PRELIMINARY STATISTICAL ANALYSIS

As a first step to an interpretation of the results of
this investigation it was sought to determine the relationship of
SSA scores expressed in the motivation index (MI) to academic
ability as measured by the Henmon Nelson test of intelligence and
to academic achievement as measured by the grade point average
(GPA) weighted in the manner described in the previous chapter.

A strong reason for examining the correlation between SSA
scores and grades is that previous research (see Chapter II1) has
already established the relationship of academic achievement to
ad justment and perseverance in the minor seminary. However, the
only possible predictor of future academic performance to date
has been the 1.Q. test. On the other hand, research in the area
of religious vocation emphasizes the capital role of motivation
as a factor in the success of religious candidates. If a means
could be found of measuring motivation which would also have some
bearing on academic achievement in the minor seminary beyond that
of the I.Q. test the results would offer great promise for profit-

able use in the assessment of minor seminarians.

58.
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The SSA has already been used for the prediction of
academic achievement with lay populations, as has been discussed
previocusly. It would seem that the influence of the motivation
index would be increased when used with a religious population
where it could be expected that native ability would be supple-
mented by a stronger desire to succeed than in a comparable lay
population.

Pearson's correlations were therefore obtained between
I.Q. and GPA, be:ween MI and GPA, and between I.Q. and MI for
both the minor seminary and the high school samples. The signifi-
cance of these correlations was also determined. Multiple correl-
ation coefficients of I1.Q. and MI with GPA were then obtained for
both groups. To determine further to what extent each of these
factors contributed to the multiple correlation, partial correla-
tions were obtained between GPA and I.Q. with MI held constant
and between GPA and MI with I.Q. held constant. All of these
findings are summarized on Table 3.

It can be seen from these results that the only statis-
tically significant relationship is that between I.Q. and grades,
which is not unexpected. Very little, if anything, is gained
when the SSA scores indicating the motivational index are added.
In the high school sample, moreover, the correlation between

motivation index and achievement is so low as to be almost nega-




60.

TABLE 3
PEARSON'S CORRELATIONS,MULTIPLE CORRELATION AND PARTIAL
CORRELATIONS OF THE I.Q.,GPA,AND MI OF MINOR
SEMINARIANS AND HIGH SCHOOL STUDENTS

PEARSON'S CORRELATIONS

Minor Seminarians H.S. Students
Xy !xy
I,Q. and GPA o 61 %dek 49Nk
MI and GPA 32% O7%
I.Q. and ML 13% o 25%

MULTIPLE CORREIATION
GPA, I.Q.,and Ml

Minor Seminarians H.S, Students
R
1,23 «66% ¥k o 49Mk

PARTIAL CORRELATIONS
A) GPA and MI holding 1.Q. constant

Minor Seminarians r1z,3 = ,31%
H. S. Students ri2.3 = -,06%

B) GPA and 1.Q. holding MI constant

Minor Seminarians r12,3 = ,6l%**
H. 5. Students r12,3 = -49**

*Non~signiflcant correlation
**Significant beyond .05
*kkSignificant beyond .01

tive. On the other hand, it will be roted that there is a higher
correlation between MI and grades in the mincr seminary than
there is in the high school, which tends to confirm the assump~

tion made previously that motivation would have a greater
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influence on academic performance in a religious population than
in a comparable lay population.

The statistical tests of the differences of correlations
between these two groups, however, camnot be regarded as very
meaningful, since they presuppose that the correlations are
significant. Moreover, the lack of statistical significance does
not allow for strictly meaningful partial or multiple correlations]
either. This fact is evident in the case of the correlation be-
tween GPA and MI in the high school group (r=.07) which becomes
r=,06 in the partial correlation between GPA and MI holding I.Q.
constant. Such figures appear pointless. Nevertheless, these
correlations have been included as an indication of the nature of
the results obtained in the present study.

One other observation that can be made from the results
on Table 3 is that the very low correlations between I.Q. and MI
suggest that these two variables are in fact distinct and un-
related, so that the personality factor obtained through the SSA
is actually non-intellective in nature.

In addition to the results summarized on Table 3, no
significant difference was found between the minor seminary and
the high school groups in the correlations between GPA and I.Q.

Neither was there any significant difference between these two
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groups in the correlations between MI and GPA. Since the correl-
ation between I.Q. and GPA was significant and the correlation
between MI and GPA was not, it could be inferred that, in the
present sample, a greater relationship exists between 1.Q. and
GPA than between MI and GPA.

Following these computations=~in which the two groups
were kept separate=-~both groups were compared on the basis of
their MI, and the significance of the difference was tested. The

results are reported on Table 4.

TABLE 4

DIFFERENCES IN MI BETWEEN MINOR
SEMINARIANS AND HIGH SCHOOL
STUDENTS

M SD
Minor Seminarians 102.75 45.44
High School Students 112,80 37.49

t Test -.96
(non-significant)

As can be seen, the minor seminarians and the high school
students do not differ significantly in their motivation index.
The high school group seems to have a slightly higher mean MI
than the seminary group. However, because of the magnitude of the

standard deviation in both distributions, this difference is not
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statistically meaningful,

RELIABILITY STUDIES
Reliability of the SSA Interpretations

Because of the generally inconclusive nature of the test
findings, a reliability check of the test interpretation was cone
ducted, with twc independent investigators importing and scoring
the stories., Most prior studies that have discussed the question
of reliability have reported findings on the basis of a single
plus or minus score (i.e., Burkard IE95§], Petrauskas 195{!,
etc.). Williams (1963) reports intere=scorer reliabilities based
on the motivation indéces. In the present study reliability co-
efficients based on the motivation 1ndéces were computed. These
were found to be : ,81 between scorer 1 (the investigator) and
scorer 2, .70 between scorer 1 and scorer 3, and .67 between
scorer 2 and scorer 3. All of these correlations are significant
beyond the .001 level.

It may be remembered that the motivation index is based
upon whether each story has a negative or positive import as well
as on how strongly positive or negative this import is. Greater
variability in scoring can be expected when both the quality and
the strength of the motivational attitudes expressed in the

story are taken into account than when only the positive or
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negative character of the impurt is in question. The reliability
coefficients obtained, thercfore, reflect a fairly adequate
measure of agreement between the scorers. Nevertheless, the
original MI scores obtained by the investigator were modified to
take into account the combined efforts of all three scorers, and
it was these resulting motivation indices which were used in all
subsequent statistical procedures. These MI scores were estimat-
ed to provide a more reliable index of each subject's motivation
as measured by the SSA method, and, consequently, the final
results of the present investigation could be said to be more

accurate.

Reliability of the Criterion Measure

In still another attempt to increase the accuracy of the
findings, the question was raised of how reliable a criterion
first semester freshmen grade averages really were. Perhaps
there would be a need to correct for attenuation in correlating
freshmen average grades with the MI. Because of the low survival
rate in the minor seminary, it was impossible to compare the
seminarians' first semester freshmen grade averages with their
cunulative grade average over the total four-year high school
period. On the other hand, the survival rate of the control

group was quite good, and it was possible to obtain an indication

of the reliability of the criterion--GPA of first semester fresh-
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men grades--by comparing it with the four year grade averages.
Of the original twenty high school subjects, seventeen remained
until graduation. The three subjects who left before completing
four years were those who had the lowest first semester freshmen
grades-=GPA of 1.0 or undér. When the remaining subjects' cumu-
lative grade averages were compared with their first semester
freshmen grade averages, a correlation of Txy = .80 was found.
This correlation is significant beyond the ,001 level; it would
have been even higher 1f the three missing subjects had been in-
cluded. Since there was no éignificant difference between first
semester freshmen gfades and cumulative grades in the high school
group, and assuming that, because of the similarity in the
curriculum policies of both schools, the same would probably be
true of the minor seminary group &{f their cumulative grades could
be obtained, the original grade averages obtained at the time of
testing were considered to be sufficiently adequate for the
purposes of this investigation. However, the original transforma=
tion into weighted grade point averages was discontinued. It
was found that the grades wers already "weighted", in the sense
that the advanced classes were graded on a "curve" system which
included only the upper part of the grade scale. The scale used
for grading the average classes, on the other hand, did not in-

clude the upper rangg'ogggrades.




66.

Evaluation of Statistical Procedures

Finally, the statistical procedures used were carefully
re~evaluated to take into consideration the size and particular
characteristics of the population sample of this investigation.
Several authorities in this field, notably Guilford (1954) and
Torgerson (1958) have challenged the use of parametric statistics
in analyzing the results of psychological tests on the grounds
that the data obtained from them cannot be assumed to be properly
on an interval scale, on which parametric methods are based.
Guilford (1954) states that researchers have defended their use
of "power' statistics with such tests as the numerous 1.Q.
measures with the argument that this variable has been proven to
be normally distributed throughout the general population.

With respect to projective tests, Murstein (1963) dis-
courages the use of parametric measures, such as Pearson's r,
when analyzing the results obtained from projective techniques
because it is doubtful that the data obtained from such test
analysis fulfills the conditions for the definition of an inter~
val scale., Non-parametric statistics, on the other hand, avoid
such assumptions as normality of the distribution, homogeneity of
variance, and equal interval data, which are requisites for the
use of most parametric techniques. Accordingly, Murstein sug-

gests the use of Rho correlations, Phi coefficients, and similar
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measures., These methods are admittedly less powerful and can be
quite restricted in the quantity and kind of information they
give about a particular population. Still, such measures are at
least valid and appropriate to the type of data which does not
lend itself to interval scaling. SSA scores seem to fall more
into an ordinal scale. Particularly for the present sample, it
seemed safer not to presuppose equal intervals, and, consequently,
Rho correlations were computed as those best suited for the com=
parison of ordinal data.

Consequently, the relationship between grade averages
and SSA scores can be expressed as follows:
1) In the minor seminary the correlation between MI and
grades was Rho = ,34,
2) In the high school the correlation between MI and
grades was Rho = ,23,.
A t test showed that neither of these correlations was signifi~
cant,
The correlations between I.Q. and MI were found to be!

1) Rho = ,04 in the minor seminary,
2) = ,19 in the high school.

Neither of these was significant. Indeed, the correlations be~
tween MI and I.Q. are so low that it can be assumed that the
motivation index was not affected by intellectual ability, partic-
ularly in the minor seminary.
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THE SSA SCORES OF THE MINOR SEMINARIANS
AND OF THE HIGH SCHOOL STUDENTS

Motivation Index in the Two Population Samples

In accordance with the main purpose of this study, the
MI's of the minor seminary group were compared with those of the
high school group. The Mann-Whitney U test, a test of signifi-
canée which can be used with both ordinal and interval data, re-
sulted in a U of 142, A U of 138 or less was required for
significance at the .05 level. The difference between the two
groups, therefore, cannot be said to be statistically significant.

However, though there is little difference between the
SSA scores of both groups, there is a difference in their dis~
tribution. Fifty percent of the minor seminarians obtained nega-
tive scores, as compared to only twenty percent of the high
school students.

COMPARISON BETWEEN HIGH AND LOW ACHIEVERS

Ags stated in Chapter III, the two groups examined in this
study were taken from highly selected populations, both
academically and character-wise-~though perhaps a greater emphasis
is given to the character aspects in the seminary selection proce«
dures., This fact seems to be substantiated by the generally
positive motivation index scores obtained. However, the greater

frequency of negative scores in the minor seminary appeared to
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require a more detailed examination of the data. Perhaps a
closer look at the differences between the high achieving and the
low achieving members of each group, as well as between the two
groups, would provide a clearer understanding of the motivational
patterns of the minor seminarians.

For the purposes of this investiation, those students
were considered to be high achievers who had the highest grade
average in relationship to their intelligence test scorej those
students were considered to be low achievers who had the lowest
grade average in relation to their intelligence test score. The
median I.Q. of the high achieving minor seminarians was 118 and
their median grade average 92.0. The median I.Q. of the high
achieving high school students was 118 and their median grade
average 89,2, The median 1.Q. of low achieving minor seminarians
was 115 and their median grade average 75.4. The median 1.Q. of
low achieving high school students was 115 and their median grade
average 73.3. The Mann-Whitney U test yielded a p of .548 for
the difference between the I.Q.'s of the high and low achievers
in the minor seminary, and & p of .42 for the difference between
the I.Q.'s of the high and low achievers in the high school,
neither of which are significant, The p of .008 found between
the grade averages of the high and low achievers in both the
minor seminary and the high school, on the other hand,is signifi-
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cant, These results indicate that the two groups are in fact
high and low achievers in relation to their respective population
samples.

Table 5 gives the I.Q.'s,grade averages, and the motiva=-
tion indices of the whole range of the two populations, setting
off the high and low achievers in both groups. The median MI of
the minor seminary group was 102; the median MI of the high
achievers was 1543 and the median MI of the low achievers was 96.
The median MI of the high school group was 1273 the median MI of
the high achievers was 135; and the median MI of the low achievers
was 119, The Mann~Whitney U test of the significance of the
difference between the MI's of the high and low achievers resulted)
in a p of .27 for the minor seminarians and a p of .34 for the
high school boys, neither of which is significant. In both popu-
lations, therefore, the high achievers do not differ significantly
from the low achievers in their motivation indices. Table 6 des~
cribes the high and low achievers of both population samples in
terms of their I.Q., grade average, and M,

Distribution of Stories Among t “our Sco Categories and the
Various Population Sub-Groups

In a further effort to differentiate in some way between
the high and low achievers and between both populations, an
examination was made of the distribution of responses among the
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I.Q., GRADES, AND M. I. OF TWENTY MINOR SEMINARIANS

AND TWENTY HIGH SCHOOL STUDENTS

Minor Seminarians

High School Students

_N_ I‘g: GQAC M'I‘ y’ I. L] GOAQ M:IO
1 110 90.4 @ 154 1 1 89.2 162
2 115 89.8 88 2 116 89.9 123
3 118 94.8 173 3 118 88.0 127
4 126 gz.o 62 4 122 87.6 i;g
5 1 8 154 5 129 91,

6 T%g §%f§ "‘%i 6 132 557% 79
7 134 89.6 142 7 126 87.3 123
8 119 87.2 104 8 127 87.2 142
9 109 87.0 73 9 108 82.6 123
10 123 88.4 113 10 133 88.8 181
11 116 83.4 77 11 113 86.0 81
12 113 85.8 158 12 115 84.9 119
13 133 88.4 46 13 134 85.9 158
14 127 86.4 127 1; 114 81.0 1;7
15 11 82,2 162 18 116 80.4 135
16 TT%‘ T5o4 41 16 110 73.8 127
17 113 70.6 100 17 115 78.1 77
18 115 78.9 76 18 113 71.5 127
19 116 75.0 42 19 120 73.3 119
20 123 78.0 104 20 _ 120 J1.2 81

TABLE 6

DIFFERENCES IN MEDIAN I.Q., GRADES, AND M.I. BEIWEEN
HIGH AND LOW ACHIEVING MINOR SEMINARIANS

AND HIGH SCHOOL STUDENTS
Minor Seminarians

I. [ ] Ges.

High Achievers 118 92.0

Low Achievers 115 75.4
P « 548 «008%*

High School Students

High Achievers 118 89.2

Low Achievers 115 73.3
P 42% «008%%

M.1.
1?2
96

«274%

135
119
e 345%

*Not significant
**Significant
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four scoring categories of the SSA. These categories are I
Achievement, II Right and Wrong, III Human Relationships, and
IV Reaction to Adversity, Tables 7 and 8 summarize the results

of this analysis in graphic form.

TABLE 7
DISTRIBUTiON OF THE CUMULATIVE RAW SCORES OF 516

STORIES AMONG THE FOUR SCORING CATEGORIES
AND THE VARIOUS POPULATION SUB~GROUPS

tinoy Seminarians

High Low Middle
Achievers Achievers Range Totals
1 +11 -5 +3 +9
II +19 + 7 +38 +64
I11 +13 -22 + 3 -6
v + S -10 -22 -27
Totals +48 «30 +22 +40

High School Students

High Low Middle
Achievers Achievers Range otal

I +28 +10 +30 +68
II +17 +11 +55 +83
111 +12 -7 +5 +10
v -7 -6 + 1 ~12

Totals +50 + 8 +91 +149
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TABLE 8
DISTRIBUTION OF THE NUMBER OF STORIES AMONG THE

FOUR SCORING CATEGORIES AND THE VARIOUS
POPULATION SUB-GROUPS

Minor Seminarians

- High Low Middle
Achievers Achievers Range Totals
I 24 18 45 87
II 22 18 29 69
IIX 14 19 30 63
v ] 7 25 37
Totals 65 62 129 256
High School Students
High Low Middle
Achievers Achievers Range Totals
I 25 31 45 101
II 13 12 35 60
IIX 19 11 33 63
v 8 11 17 36
Totals 65 65 130 260

An examination of the raw scores on Table 7 shows that,
in spite of the lack of significant differences between the M.I.
scores of the high and low achievers, there are some marked
differences in the raw scores given each of their stories. Again,
it is in the minor seminary that these differences can be seen
most clearly. This is true of every category, but particularly
of Category III, Human Relationships. Category IV, Reaction and
Adversity, is quite negative throughout both populations; the
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high achieving minor seminarians, however, have more positive
attitudes in this category than any of the other sub-groups.

The minor seminarians as a group have lower scores than
the high school students in every category and a significantly
lower overall score. This tendency is particularly evident in
Category I, Achievement. On the whole, there is not much
difference between the high achievers of both groups--except in
the area of achievement, where the seminarians scored consider-
ably lower than the high school students. Among low achievers,
on the other hand, the minor seminarians show significantly more
negative attitudes, particularly in Categories I and III. Minor
seminarians in the middle range obtained generally positive
scores=--except on Category IV. Overall, however, their scores
were much less positive than those of their high school counter-
parts, particularly in Categories I and IV.

On the whole, Category III distinguished best between the
high achievers and the low achievers in both populations. High
achievers are quite positively motivated in the area of human
relationships; low achievers show a negative pattern of motiva-
tion in this area.

Category I distinguished best between seminarians and non-
seminarians. The high school students appear to be much more

positively motivated than the minor seminarians in the area of
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achievement.

An examination of the distribution of stories among the
four SSA categories (Table 9) shows that the greater number=~
more than one~third-~of stories are in Category I, Achievement,
Categories 1I, Right and Wrong and I1II, Human Relationships
follow; and, finally, Category IV, Reaction to Adversity. The
order of frequency is almost identical in each population. The
minor seminarians, however, told fewer stories dealing with
achievement,

There are some slight but perhaps interesting differences
among the various sub-groups. Among minor seminarians, high
achievers told more Achievement stories and fewer stories dealing
with Human Relationships than did low achievers.

The trend seems to be reversed among the high school
students, where high achievers told fewer Achievement stories and
more Human Relationships stories than low achievers. In general,
therefore, there is no significant factor distinguishing the high
achievers from the low achievers.

The minor seminary population differs from the high
school population in two aspects: they told fewer stories dealing
with achievement and slightly more stories dealing with right and
wrong. Statistically, however, these differences are insignifi~-

cant,
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THE SSA AND THE PROBLEM OF PERSEVERANCE IN THE MINOR SEMINARY

The prediction of perseverance 1s an essential, although
often implicit goal in any screening or assessment program,
whether for secular or religious vocational guidance. Therefore,
although not strictly within the original scope of the present
investigation, it may be interesting to compare the 25% of minor
seminarians who continued to the junior college seminary with the
total seminary population sample and with the control group.

Table 9 summarizes the quantitative differences between
the minor seminarians who persevered over a four-year period and
the total population samples of both the minor seminary and the
control group of high school students. Table 10 shows the dis-
tribution of their stories and scores among the four scoring
categories.

The most significant difference between the persevering
minor seminarians and the whole range of both population samples
seems to be that the median I.Q. of the persevering seminarians
is nine points above that of either population.

The median grade average of the persevering seminarians
is only slightly higher than the median of either population.
Scholastic achievement alone--i.e., without taking I.Q. into
gonsideration--moreover. appears to have little if any bearing

on the perseverance of the present minor seminary sample, since
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TABLE 9

MEDIAN I1.Q."'S, G.A.'S,AND M.I.'S OF THE PERSEVERING MINOR
SEMINARIANS AND OF THE WHOLE RANGE OF THE MINOR
SEMINARY AND CONTROL POPULATION SAMPLES

Persevering Minor Seminary High School
Minor Seminarians Population Sample Population Sample
I1.Q. 126.0 117,0 117.0
G.A. 88.4 87.1 86.0
M.I1. 113.0 102.0 127.0
TABLE 10

DISTRIBUTION OF THE STORIES AND SCORES
OF PERSEVERING MINOR SEMINARIANS

Category Scores Category siuumber of Stories
I -3 I 17
IX +20 II 21
11X + 6 I1X 15
Iv 0 1v 12
Total +23 Total 65

only one of the five high achieving seminarfans continued to the
Junior college seminary.

The median motivation index of the persevering minor
seminarians is higher than the median of the seminary population;
but it is lower than the median of the high school control group.

The distribution of the stories and scores of the perse-
vering minor seminarians among the four scoring categories is not

unlike the middle range of the minor seminary experimental popu-
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lation. The scores of the persevering seminarians, however, are
slightly lowar than those of the middle range of the population on
Category I, and considerably higher on Category IV, The perse~
vering seminarians also obtained a better score on Category II
than any other seminary subegroup, including the high achievers.

FProm the foregoing analysis, it appears that the beginn-
ing minor seminarian who i{s more likely to persevere has better
intellectual ability than the minor seminarian who will not
persevere., However, he will not be strongly motivated to achieve.
In fact, he is more likely to be an average achiever than a high
achiever. He will have better chances of succeeding in the
seminary i1f he has a "passively positive™ motivation; fi.e., if he
can adapt to the people and circumstances he encounters, rather
than trying to change them. He is likely to have a strong moral
conscience. He seems to be more concerned with the problems of
evil, suffering and misfortune than most of his contemporaries.
However, he 1s not necessarily more capable of dealing with these
problems constructively.

CLINICAL EVALUATION OF THE SEQUENCE ANALYSIS

The preceding results suggest that a strictly statistical
examination of quantitative data is not very useful for the
evaluation of adjustment or the prediction of success with minor

seminarians., A clinical evaluation of the individual sequence
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analysis, on the other hand, can uncover some of the factors that

resulted in the "defection" of 75% of the present seminary popula-

tion, It is precisely in this manner that the SSA can be profit-

ably used where other tests cease to be effective. The following
records will {llustrate this point,

Minor Seminarian A, a high achiever, left the seminary
shortly after the test was given., His I.Q. is 129, his grade
average 92.8, and his M,I. 154, All of these scores are signifi-
cantly higher than the minor seminary population medians, and also
higher than those of the persevering minor seminarians--except the|
I1.Q. which i{s only slightly higher.

The stories he told can be found in Appendix A, Some of
them (e.g., 5, 8, 11) are almost autobiographical, their meaning
obvious even to an untrained reader. Other stories are not quite
as transparent (e.g., 1, 2, 3, 4, 6, 10), However, importing the
record removes all doubts and brings out a very clear and con-
sistent picture of this boy's problems.

1. When others set you to a task and you don't like the idea, you
think it over and you decide to work at it, knowing that it is
the way to become proficient, (+1 I B 4 d)

2. And you overcome misfortune by hard work and making the best oé
the situation and when the time comes for you to make a life
for yourself, you can live happily. (+21 B 1 a)

3. You pray for freedom and with the help of others gain it, even
though you had a narrow escape. (+1 III1 C 2 b)
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4. When an oppressor threatens you neet the challenge and lash
out savagely at your opponent, and with the power of God and
the help cf others you succeed in wimning out. (+2 II A 2 a)

3. Even when it involves leaving your loved ones and risking your
life you know that you must follow the call of duty; but

happily fate intervenes so that you don't have to go.
(+1 II1 A 2 a)

6. It may look like the end for you at times, but you manage to

turn the tables and destroy your persecutors, so that now all
is safe. (+2 ITI A 2 d)

7. Having listened to your elders you are able to brace up to the
challenge and come through successfully, (+<1 1 D 14d)

8. For even 1f others don't believe you and condemn you, with the
help of others the truth will come to light and you will be
saved. (+1 II C 1b)

9. You too are called to help others, and reluctantly go to their
rescue to find later that it is to your own benefit; so you
dive in and have a good time. (#1 IVA 1 a)

10.Sometimes, the results of your work are meager, so you try
again and are surprised to find a hidden treasure,
(L I B 1¢c)

11.At first you were afraid to take the plunge, but when an
accident shows you how easy it {s, you are glad it happened
because otherwise you might never have made the attempt.

(+1 IV a 1l a)
12,.When danger threatens you are forced to take action} you come
through safely, but you discover that it was all a wasted

nerve-wrecking experience. (+1 IVA 1 e)

13.For you picked a bad spot for you work, and others may have to
come to your rescue, but even when one proceeds boldly he gets
blamed for what isn't his fault, (-1 II A 5Db)
These scores yleld a total of +15 - 1 = +14 for an M.I.
cf 154, In spite of the positive attitudes expressed in the

stories, it 1s evident from the imports that the choice to enter
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the minor seminary was not the subject's truly mature decision.
He appears to be a well=motivated, cooperative youngster who is
striving to do his best. However, he finds himself in a situa-
tion into which he has drifted more or less by accident or
following the advice of his elders. He realizes he must make the
best of it, and he does; knowing it is good, and at times even
enjoying it., However, he hopes to be "saved", ''rescued" or
otherwise delivered from the needless and often "thankless"
sacrifices involved. Ultimately, he is confident that his own
efforts, aided by God, help from others, and some fortunate cir-
cumstances will succeed in making a life for himself in which he
will be happy. It is evident from this boy's account that,
although he has good motivation and the maturity expected of his
age, his ability to make a personal, meaningful vocational de-
cision 1s not adequate. He has seen the goal as good in itself,
but not as good for him. His striving, therefore, is dutiful,
but half-hearted and accompanied by the nagging feeling that this
is the “wrong spot" for him. It is not surprising that he soon
realized--perhaps still with the help of others--that he did not
have to continue on his present course, but could follow his own
inclinations in choosing a goal in life.

Minor Seminarian B also left the seminary shortly after
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the test was administered; but his stories illustrate a different
aspect of the problem of vocational perseverance. His 1.Q. was
131, his grade average 91.6. Because of his high I1.Q. he is not
strictly a "high achiever', as the term is used in this study.
Nevertheless, he is certainly above average in scholastic achieve-
ment when he is compared with the whole range of the test popula=-
tion., His M.I., on the other hand, was 8l. A clinical evalua-
tion of his test record indicates considerable vocational
immaturity. It appears, moreover, that his premature choice may
have even had some detrimental effect upon his general personality
development. His stories can be found in Appendix A. The
sequence of imports is the following:

l. You may decide on a new venture and enjoy it, but when
you f£ind that it interferes with your fun you wish you
had never started. (=21 A S5 a)

Z. After six months you get heartily tired of the new en-
vironment and the only thing that keeps you there is
hero worship; but when the person you admire disappoints
you, you leave and never want to return. («21AS5a)

3. And when you want to keep on so you can find out what the
mystery is all about, you miss it all the same.

(-21IB30b)

4. When something interferes with your happiness, you have
to get rid of it, (L ID1Fe)

5. So you finally make the decision to leave and are glad
to go home with your parents. (+L 1 C12)
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6. When you are nct doing tcoo well in your jcb you have
to find another and so find success. (41 I C 1 b)

7. Sometimes you have trouble with people who won't let you
do what you have to do for your family; but in the end
you get the good news from your family and are happy.

(+1L I F 2 a)

8, You may have set out on your vocation with a will, but
when you see what you would have to do it makes you
sick and you end up doing something else. (+2 I C 1 a)

9. The work is hard and when you rest you oversleep and
wonder what they'll say; it's lucky you have a chance
to go back to your family. (=L I B 6 a)

10. You may start out all right but there may be difficulties
that prevent you from following your intention; so you
decide to do something else. (=2 I A50D)

11, Even when you left for the seminary, the question came
to you: will I become a priest of God? (=2 I A54d)

12, You have a wonderful family and would not want to have
any other., (-1 IIIF 2 b)

13, Sometimes you get mad at them if they don't do what you
want, but you soon catch yourself, think things over
and ask for forgiveness. This makes for a happy family.
(+1 III A 3 ¢)
These individual scores resulted in a cumulative score of
+7+«12==5, or an M.I. of 8l1. The usefulness of the present
method of clinical evaluation can be readily seen when one con-
siders that not every subject who is experiencing some difficulty
will talk about it as candidly as this boy does in stories 5 and
11. (See Appendix A) Typically, the storyteller is more likely

to express his difficulties in a more ''velled" mamner, less
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directly related to the problem, as this boy does on stories 2
and 10. In spite of the differences in the story content, how-
ever, the imports are able to extract the "core", the basic
attitude expressed by the subject in all his stories. It can be
seen that this basic attitude is as evident in the import of the
"yeiled" story as it is in that of the obvious story. Moreover,
the present method can sometimes be a protection against taking
the stories too literally, indiscriminately attributing to the
storyteller every thought and circumstance he describes. The
imports simply sum up what he is saying about the situation, the
action possible, and the consequences to be expected. These are
attitudes actually expressed by him, although he may not have
fully adverted to them as he told the story.

In the case of Minor Seminarian B, one can see not only
the obvious problem of his dissatisfaction with his present life,

but, perhaps more importantly, a possible reason for having made

an unwise choice in the first place, as well as for his inability

to find a constructive solution to his ambivalent situation.

This boy appears to be quite dependent on his family and still

not capable of self~determined action. Lacking both insight into

himself and an intelligent appreciation of his goal, he has made
a rather "unthinking", thoughtless decision, Now that he sees

what i{s really involved, he has recanted. He probably tried to
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have it work out, but now he has come to the conclusion that the
goal is really not for him, However, if he had to do it over, he
still wouldn't change a thing. Yet, being a highly intelligent
boy, one can see that he realizes that things are not going well
for him, and that his chances for happiness lie in another direc=-
tion. Whether or not it was solely his decision to leave when he
did, it may be hoped that he will have learned his lesson, and
henceforth will look well into a situation before being comnitted
tco far.

Finally, the case of Minor Seminarian C is presented to
illustrate still another aspect of the general problem of
seminary perseverance. This aspect of the problem seems of
particular interest because at first glance there seems to be no
difficulty at all. The subject was probably the highest achieven
in the group, with an I.Q. of 118 and a grade average of 94.8.
His SSA score was +2lr2=+19, for an M. I. of 173. His stories are
found in Appendix A, The sequence of imports follows,

l. You may want something and, when your wish is granted
belatedly, may dislike it until you start working at
it and finally succeed. (+2 1 B 1 d)
2. Your family may have a hard time while you are called
to a higher servicej but in the end you succeed and can

make life easier for your people, (+#2 I D1 d)

3. But when a man betrays his calling he will die a Judas
death. (+#2 II A1 D)
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4. When you see the plight of simple people you decide to
leave your family to help them; you do and share their
life and death, for which afterwards you receive great
honor. (+2 III A 4 a)

5. Sometimes a person does something wrong, to save
another from dangerj; but repentance brings forgiveness
and he becomes a model of holiness. (.1 I A1D)

6. Sometimes you manage to save the other but in trying to
save yourself you perish. (L I A 1D)

7. A word at the right time can bring back the man who
has fallen away and save him, (+2 III E 2 b)

8. 1If one small flaw in your work has caused serious harm
to others this thought can be a spur to help them and
eventually you succeed in the fight for freedom and
peace. (+#2 III E 2 b)

9. And, after successfully defending your charges from the
enemy you can take a well deserved rest with all who
helped you. (+2 III E 2 b)

10. You can also save your enemies so that they become your
friends, (+2 III E 3 a)

11, For a good man who loves all sorts of things and has
high aims will succeed in them and become a national
hero. (-1 1 Bd)

12, But not everybody wants to pitch in and work toward
that destiny, many are against it. But in the end you
succeed., (+2 I1I C 1 a)

13. You will succeed in your chosen profession of fighting
evil, (21 A1 a)

While the majority of these imports express highly posi-
tive attitudes and a strongly altruistic, spiritual motivation,
there is, upon closer observation, a certain element of unrealism]

of "heroics", an almost "Polyannish" ring to some of these
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imports~-e.g., 6, 10, and particularly 5. The general tone of
the record is rather serious: one gets the impression that to
live a worthwhile life implies a never-ending struggle against
evil, where even a minor personal wrongdoing is cause for concern,
e=e,g8., Import 8. This seminarian appears to have a somewhat dis-
torted view of reality, as well as little insight into his own
natural human needs and desires. In spite of his sincere dedica-
tion to his ideal, it is not wholly surprising that, having sub-
sequently "discovered" his tendency toward satisfying some of
these natural needs and desires, he felt bound to leave the
seminary in order to pursue a "human" way of life with a clear
conscience. Unfortunately, this distorted view of the religious
life prevented him from realizing it was possible, and indeed
necessary, to have natural as well as supernatural ideals, and it
was equally possible and necessary to fulfill both in the
religious life.

When this boy was tested four years later he was still a
"high achiever", academically quite successful in a demanding
university program. However, he was still far from achieving a
satisfactory personality integration that would permit him to
make a sound vocational choice. His score at this time was
+9«9=0, for an M.I. of 100, His stories and imports are found

in Appendix A. There are in his record repeated references to an
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ambivalence of purpose and a tone of bitter disillusiomment with
1ife and people. Love, friendship, courage or lawful means do
not often win against illegitimate pressure. Perhaps it is
better to take matters into one's own hands and give the villain
his due, Or better yet, a direct intervention from God may re~
sult in the realization that one's worldly ambitions will come to
naught, and that the only really useful purpose for one's talents
is on the spiritual plane, which the chosen one alone can see,
and where he will succeed exceedingly. Yet, along with these
"supernatural™ motives, there is still the same rather naive hope
of human praise and recognition as a reward for altruism and un-
selfishness which was present in the earlier stories. The im-
ports still reflect the same earlier element of unreality, where,
one suspects, supernatural ideals are pursued more as an escape
from the dreariness and failure of human endeavors than embraced
out of positive inclinations and desires. Undoubtedly, this boy
is positively and even strongly motivated in sone respects, and
he succeeds academically whatever his current responsibilities,
But, his negative motivation in other areas reflects a signifi-
cant lack of consistency in his motivational patterns which makes
him incapable of a mature and effective vocational choice. One
can only hope that his attitudes and convictions can be favorably

modified by truly human experiences and constructive guidance.
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As a final example of the value of a qualitative analysis
in matters of vocational assessment, the case of Minor Seminarian
D, an "involuntary" drop-out, is presented., Strictly speaking
he could almost be considered a "high achiever", with an I.Q. of
109~~the lowest in the present seminary population~-and a grade
average of 87.0., His SSA score was +7=l4=-7, for an M.,I. of 73.
The imports of his stories can be found in Appendix A, Permeat-
ing them are some strongly negative attitudes: it is no use
applying yourself to your work because success comes either as a
"lucky break" or through someone's help; life, the world, are
basically frightening and dangerous, and one is either '"rescued"
or perishes, Therefore, people are necessary; yet, they may also
prove disappointing and fail you when you need them. When, at
the end of four years, this boy was asked unceremoniously to
leave, his less than positive attitudes toward others became
almost violent. His original problem, an unsolved conflict be-
tween dependency upon and mistrust of others was now resolved
into militant independence and uncooperativeness, even to the
point of jeopardizing his chances of fulfilling his long cherish~-
ed ideal, the priesthood. Another aspect of vocational
immaturity is evidenced by a rather belligerant attitude: Minor
Seminarian D knows the goal, wants it, but only on his own temms;

he is unwilling to bend or compromise, his whole self-concept
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depending on his ability to stand his ground regardless of the
consequences. In short, he seems goalworiented, but he is quite
unrealistic and tmmature about the means.

Significantly, the imports of the second test--after dise
missale-end in & note of fallure: his belief in himself is more
of a defense~=a "burnt child" reaction-~than true self-reliance.
He knows that for real success and happiness he needs help, love
and understanding from others; yet, he doubts their willingness
to love, help, encourage, understand him. The only way cpen to
hin 18 to do it himself~~although he knows he may fail. Perhaps
he can overcome the obstacles and attain the goal on his own, but
he fears that he will not and that eventually he may waste his
life. At the tine of reetesting he obtained an M.I. of 85, which,
althougﬁ less negative than the first, 1s still far from promis-

ing. The complete sequence of imports can be found in Appendix

A,

The clinical analysis of the four preceding records has
given some indication of the particular way in which the SSA can
be most profitably used in relation to the problem of minor
seninary perseverance. Perhaps this type of evaluation could be

also applied to a closely related problem: the adjustment of

minor seminarians. In a sense, there are no clearly delineated
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boundaries between seminary adjustment and perseverance. fhe two
problems are separate, yet inter-related aspects of the total
area under investigation in the psychological assessment of
religious life. In some respects, they correspond to the
qualities of maturity and integration in the individual minor
seminarian. A mature boy is capable of making a reasonable
vocational choice, and, having a well-integrated personality, is
also capable of making the adjustnents necessary to succeed in
the type of life he has embraced. The opposite is also true: it
is generally the ill-adjusted minor seminarian who is most likely
to leave; or, stated in another way, the minor seminarian who
does leave was often maladjusted while in the seminary. However,
one might conceive of a well-adjusted minor seminarian who does
not persevere, and also of a persevering minor seminarian who is
maladjusted. Seninary authorities do not always advise a malad-
justed seminarian to leave, for many reasons, not the least of
which is that a true vocation to the priesthood is not a
necessary guarantee of perfect mental health. Even in the
priesthood, as in any other occupational group, some members are
likely to have personality difficulties and still be capable of
discharging their functions with relative adequacy. Yet, it is
inportant that these malad justments or developmental needs be

adverted to during the formative period in the seminary both by
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the counselor and by the seminarian himself. Only in this way
can the difficulty be properly evaluated. It may be malad justment|
primarily to the life itself, implying a misguided vocational
choice, but not necessarily a personality difficulty--as in the
case of Minor Seminarian A, Or it could be a basic maladjustment
quite apart from a particular vocational choice, but which might
hinder the adequate progress and development of a seminarian's
formation.

Minor Seminarian E is a case in point. Both a high
achiever and a persevering minor seminarian, he obtained an SSA
score of -16+6+10, which gives him an M.I. of 62, His imports
follow:

1., We do what we can to help those who need it, but it does
no goodj but then help comes and they are safe. Mean-
while you have seized the opportunity to take over and
you do. (<1 ID1g)

2. But then your success is questioned by others which makes
you mad; fortunately no harm is done and you escape

punishment if others love you. (=2 IT A1l a)

3. For people can be happy when they take from each other
what they need. (=21 B2c¢)

4. But when people can't get along someone comes and destroys
them-~but he will eventually pay the price. (+2 II A 1 a)

5. But sometimes you can turn the tables on the authorities
and catch them at their own game, so that you bring
about their destruction, (=2 III B a)

6. When you plot against them but can find no one to help
you, you decide to wait until a better time; but when
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8. But disobedience may get you into trouble, though you
try to help those you have hurt thoughtlessly.
(+2 III C 4 e)

9. When people panic because of sudden danger, the man who
doesn't may be a betrayer. (=2 IV a 4 a)

10. And a person who has withdrawn from the world may
suddenly become aware of a more immediate danger in
his hermitage and decide to go back into the world.
(1 IVA 2 b)
11, No matter how much time you spend on the proper exercises,
it may be wasted and you'll be out again, because of a
sudden careless act, (1 I B 2 ¢)

12. In hell, which gets worse because you have absolutel
nothing. (=2 IIIF2b

13, Still, the ideal way to spend a day is in the wide open
spaces with only nature to distract you=~this is the
gift of God. (+2 III F 1 a)
Basically, this young man enjoys life and has positive
attitudes toward people. He loves God, family, nature., He is
in the seminary, not to get away from life, but because he likes
it there. It appears, however, that the seminary was not totally
his idea; as a matter of fact, he was not too happy to go at
first. However, once he heard more about God he started taking
an interest and soon found ocut he was getting something out of
life., Yet, the imports reveal a certain irresponsibility and
childish moral attitudes. He lacks a mature sense of values and

he has not been given personally meaningful reasons for the stan-

dards of behavior to which he 18 expected to conform, Conse-
quently, he is trying to have as much fun as possible-~though he
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is ready to take his punishment when authority catches up with

him. An M.I. of 127 suggests that this is basically a positively
motivated boy. Nevertheless, his degree of maturity is less than
ideal in a candidate for the priesthood. His attitudes of inter-
est, concern and enjoyment of people and the world were even
stronger at the time of re~testing four years later. At the
same time, his desire to "test the limits" was still evident, an
attitude which could be a source of difficulty in the course of
his seminary formation.

CONCLUSIONS FROM THE CLINICAL EVALUATION OF THE SSA RECORDS

Looking at the records of the persevering seminarians as a

group, two themes appear to be dominant: 1) They all show a some-
what excessive dependency upon others. In the positively motivat-
ed boys, this tendency leads to compliance and conformity, doing
the best they can even if they do not agree with the commands or
advice of their elders, getting pleasure simply ocut of being
with those they love and pleasing them. They do not tend toward
self-determined action but toward good actions which have been
legitimately advised or commanded, and which they-=either
immediately or subsequently~-see as good. In the negatively
motivated boys, excessive dependency takes the form of utter help~
lessness and passivity on the one hand, and, on the other hand,

grudging compliance in their outward behavior while inwardly re~

senting and ridiculing authority. 2) They are strongly concerned |
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12.

13.
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others interfere you are outraged and destroy them,
though you also lose. (-2 II B 1 a)

Sometimes your plans to harm others are thwarted by
fate. (+2 II B 1 a)

Those who waste their time on meaningless discussions
are throwing their lives away. (+1 I B 2 e)

But they are so wrapped up in their useless pursuits
that they strike out at anyone who stands in their
way. (-2 III B 3 b)

So in your daydreams, you get an idea and act on it
and that is what accounts for your accomplishment,

(-1 I B1lb)
You are doing what you think is great, yet the smallest
mishap can cause you to fail, (-1 I B 4 a)

So, you refuse to have anything to do with what is con-
demned, immoral and obscene, but it makes no difference
for it is the end of everything. (=2 II A7)

But when things are beautiful, nice and good it is a
different story and you appreciate it. (-1 III F 2 b)

These imports, it can be seen, reflect many negative

attitudes, particularly in the area of human relationships.

There is a great deal of hostility expressed in a very immature,

uncontrolled manner, both in his reaction to the test itself and

in the content of his stories. The world, people, are evil,

self-seeking and contemptible, and, therefore, he refuses to have

any part of them. Fear, anxiety, disgust, resentment appear tc

have considerably more influence in his thinking than construc~

tive altruistic or pleasurable emctions.
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A re~test four years later showed that his negative
attitudes toward pecple and the world were still quite evident;
he appeared to think that a preference for spiritual things pre-
supposed a dislike for material values. The only real good was
not to be found on earth, and therefore, to attain it it was
necessary to "flee'" the world, to isolate oneself from the "less
worthy" in order to concentrate exclusively on one's all-important
goal.

Minor Seminarian F, on the contrary, has a basically
optimistic, cheerful outlook. The imports of his stories are the
following:

1, When people expect more than they should from you, you
just sit and look, (+1 III C 1 ¢ 141)

2. So you sorrowfully follow advice and leave for the
seminary, leaving the beautiful free life behind.
(+1 III C 3 e)

3. But when you are given your head there, you have some
fun until they stop you. (+1 III C 1 £)

4. But when you try to go after two different goals, both
escape you. (+2 I A 2 a)

5. So, when you have done something wrong you manage to
get up enough courage to admit it and are forgiven.
(+#2 I1 A 1 e)

6. You may be thoughtless but you do love your people and
when you tell them they are glad. («1 III A 5 b)

7+ And when you hear more about God, you start to take an
interest and scon find you are getting something out of
life. (+2 IIIE 1 a)
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8. But disobedience may get you into trouble, though you
try to help those you have hurt thoughtlessly.
(+2 I11 C 4 e)

9. Uhen people panic because of sudden danger, the man who
doesn't nay be a betrayer. «21IVaéba)

10. And a person who has withdrawn from the world may
suddenly baecore aware of a more immediate danger in
his hermitage and decide to go back into the world.
(+#1 IVA 2 D)
11. No matter how much time you spend on the proper exerclees,
it may be wasted and you'll be out again, because of a
sudden careless act. (L. I B 2 ¢)

12, In hell, which gets worse because you have absolutel
nothing. (211X F2D

13, still, the ideal way to spend a day is in the wide open
spaces with only nature to distract you~-this is the
gift of God. (+2 III F 1 a)
This young man enjoys life and has positive attitudes
toward people. He loves God, family, nature. He wants to get
into the seminary not to get away from life but because he likes
it there., Not that the seninary was totally his ideaj as a
matter of fact, he was not too happy to go at f£first. However,
once he heard more about God he started taking an interest and

scon found out he was getting something cut of life. This is the

gift of God, a gift which he now wants to share with others. Yet#

he s still tempted, and succunbs to less-than-adnirable
behavior., But he repents, is concerned about it and guards
against it. A certain fmmaturity is reflected fin an attitude of
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trying to have as much fun as possible-~though he is ready to také
his punishwent when authority catches up with him., His M. I. of
127 is fairly positive, nevertheless, his attitudes of interest,
concern and enjoyment of people and the world were even stronger
at the time of re-testing four years later. His desire to "'test
the limits" was still evident, an attitude which could be a
source of difficulty in the course of his seminary formation.

CONCLUSIONS FROM THE CLINICAL EVALUATION OF THE SSA RECORDS

Locking at the records of the persevering seminarians as

a group, two themes appear to be dominant: 1) They all show a
somewhat excessive dependency upon others. In the positively
motivated boys, this tendency leads to compliance and conformity,
doing the best they can even if they do not agree with the com-
rands or advice of their elders, getting pleasure simply out of
being with those they love and pleasing then.. They do not tend
toward self-determined action but toward good actions which have
been legitimately advised or commanded, and which they-~either
immediately or subsequently~-see as good, In the negatively
motivated boys, excessive dependency takes the form of utter help-
lessness and passivity on the one hand, and, on the other hand,
grudging compliance in their cutward behavior while inwardly re-

senting and ridiculing authority. 2) They are strongly concerned




97.
with right and wrong, and, more specifically, with personal
wrongdoing and its effects. Both positively and negatively
motivated boys express vague feelings of guilt, an awareness of
having done something wrong, a fear of betraying their calling,
and of the consequences of abandoning their "vocation'. In the
positively motivated boys this sense of guilt is generally
accompanied by a constructive attitude to make ammends and by the
hope that they will be forgiven. In the negatively motivated
boys the sense of guilt has strong undertones of anxiety and fear,}
especlally that their wrongdoing will be found out and that they
will be prevented from attaining their goal or merit eternal
punishment. The most negative records give evidence of a sort of
“rationalization" where both evil and punishment are generaligzed
to catastrophic proportions: the world is blind evil and sense-
less destruction and one is simply in the middle of {it.

On the more positive side, but less generally, the per-
severing minor seminarians show more spiritual and altruistic
motivating attitudes than the majority of the non-persevering
seminarians or the high school students--although a few very
positive spiritual and altruistic motives can be found among the
high school group as well. The persevering seminarians as a
group appear to be more concerned with such aspects as their own

eternal happiness, a desire to communicate the "good news' to
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others, a desire to help those in need. Some of these attitudes
are quite immature, '"polyannish" in tone, or negative in the
sense that they reflect a distaste for purely "human' values or
an over-emphasis on spiritual means~-prayer, trust in God, etc.=--
to the detriment of constructive effort. Yet, there are some
spiritual and altruistic motives which are really positive and
integrated into a healthy scale of values.

However, it can be seen in the subjects of this investiga-
tion that too often religious motives and values are not well
integrated into their total personality, at times serving almost
as disruptive influences--as when they become an excuse to negate
true human values and reasonable action., Often too, human values
and motives are misused--as when they are substituted for self-
determined, independent reasonable action--a fact common even in
an otherwise positive record.

By comparison, the re-test four years later of the per-
severing minor seminarians showed that considerable growth and
personality development had taken place. The most noticeable
difference was the development of their ability for self-deter-
mination., They all expressed a strong internal conflict arising
from the need to uphold their own convictions and follow their
own judgment while maintaining sore external compliance with

rather rigid standards of behavior. A definite problem was their
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attitude toward persons of the opposite sex. Most of these boys,
however, appeared to be approaching this problem quite maturely.
Whereas, as first year seminarians, their reaction had been
essentially denial and withdrawal, at the end of the high school
period most of these young men seemed ready to accept their
attraction or interest as normal, to be examined and either pur-
sued or sacrificed according to their ultimate vocational goal.
Yet, it should be pointed out that those boys who were found to
have very negative attitudes as first year seminarians had not
changed them to any considerable extent, In general, it appears
that the basic motivational patterns of persevering minor
seminarians had been strengthened rather than altered by their
four-year period of formation,

The high school freshmen, on the other hand, seem remark-
ably free of obvious conflicts in the area of relationships with
the opposite sex. There is an occasional question of vocational
search expressed; in a few cases, it seems evident that the boy
is strongly interested in the priesthood or religious life. How=~
ever, fear, anxiety and guilt are conspicuously absent from these
records. The indications are that they have not made a firm
decision as to a specific vocational objective; they seem to be
merely "exploring". In addition to the priesthood, other careers

are apparently contemplated by some. On the whole, however,
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there is comparatively little conccern with a vocational choice.
other aspects of their life seem mmore important to them at this
time, especially achievement. Agein, one finds generally wide-
spread dependency on the part of the high school boys. There is
also a fairly ocutspoken "conflict of interests" between self~
determined action and the behaviox imposed by authority. In this
sense, the high school boys' atti®udes are closer to those of the
older seminarians than to those expressed by the first year
seminary students. However, the kigh school freshmen have
generally more negative and, natumally, less mature attitudes
toward authority and compliance tkan the older seminarians.

The attitudes of the high school boys toward achievement
are generally positive. Occasionmally, however, they express some
negative attitudes as well. Some boys are not always willing to
make an effort, except when they smre forced into it; they indulge
in daydreaming and wishful thinkixg; they often depend passively
on people, favorable circumstancess or help from God to get them
out of a tight spot.

The high school boys are <oncerned with evil and personal
wrongdoing, although to a lesser c«legree than are the minor
seminarians. However, the high school boys generally seem to

have a better balance of constructive and pessimistic attitudes.
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They are nct excessively impressed by "cosmic evil'; nor do they
feel especially guilty, anxious or fearful about personal wrong-
doing and its punishment, perhaps because they are more openly
critical and less '"awed" by authority. Neither are they as
conscious of eternal reward and punighment as the minor seminar-
ians. The positively motivated boys generally comply and conform
to the standards of behavior set by elders, soon realizing they
are not wholly unbearable. The negatively motivated boys either
do not comply and suffer the consequences, or they comply and
suffer the loss of their independence and initiative. For most
of these negatively motivated boys duty is a burden, unless it
can be compensated by the rewards of success. Only their own
interests are worthwhile, but somebody often prevents them from
engaging in them.

To conclude, it could be said that neither the minor
seminarians nor the control group give evidences of sufficient
maturity for making a meaningful vocational choice. Predictably,
the minor seminarians do show greater concern for a specific
vocational objective, but this concern is often more negative
than positive, and does not reflect any greater vocational
maturity than the lack of concern found among the high school

students. The extent to which they can relate personal, inter-
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personal and spiritual goals and values into consistent, healthy,
effective motivational patterns may or may not be typical of
thelr age group; but, at least as it concerns the subjects of
this investigation, it is not very promising for adequate growth
and development in the seminary. In this respect, the seminary
group is not radically different from the high school group,
except for the fact that an often premature vocational cheoice
seemed to emphasize the personality weaknesses already present
in many of the minor seminarians tested. Further corollaries to
these conclusions will be made in Chapter V, and some practical
suggestions regarding the guidance and training of students for

the priesthood will be considered.




CHAPTER V

SUMMARY AND CONCLUSIONS

THE STATISTICAL RESULTS
As has already been discussed in the previous chapter, a
purely statistical analysis of quantitative data, however
detailed, was not very profitable in pointing out the most
significant qualities this investigation sought to evaluate in a
representative first year minor seminary population. The results
are summarized below.

1) The only statistically significant correlations obtained
were those between 1,Q. and grades. None of the correla-
tions between M.I. and grades were significant. The final
correlations between grades and M.I.'s resulted in a Rho
of .34 in the minor seminary and a Rho of .25 in the high
school, Although neither of these attained statistical
significance, it can be seen that there was a closer
relationship between M,I, scores and grades in the minor
seminary than in the high school. On a related question,
the extremely low correlations obtained between M.I.scores
and I.,Q. show that there was no relationship between
intelligence and motivation as measured by the SSA,

2) Of the four scoring categories, Category II (Right and
Wrong) was the only one where consistently positive scores
were obtained in both populations, particularly in the
high school group. This would indicate that moral,
ethical principles are strong and operative in the minor
seminarians and, to an even greater extent, in the high
school boys,

3) The median M.I. of the minor seminary group was 102; the
median M.I. of the high school group was 127. Although,
overall, the difference between the M.I.'s of both popula-
tions did not attain statistical significance the seminarians

103,
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tended to have a lower motivation index as well as generally
lower raw scores in every scoring category, particularly
Category I (Achievement),

4) The high and low academic achievers did not significantly
differ in their M.I., scores. However, M.l. scores dis-
criminated better between the extremes in academic achieve-
ment in the minor seminary than in the high school,

Category III ( Human Relationships ) discriminated best
between high and low achievers in both populations.

5) There were no significant differences between the M.I.'s
of persevering and non-persevering minor seminarians.,
However, the median I.Q. of the persevering seminarians
was nine points above that of the drop-out's., Those
seminarians who persevered also had slightly better grade
averages and M.I. scores than those who did not., The M.I.
scores of the persevering seminarians were lower than those
of the high schoul students, but they obtained considerably
higher raw scores on Category II (Right and Wrong).

The foregoing resuits show some similarity with those
reported in most of the literature on the psychologlical assess-
ment of religibus life discussed in Chapter II. McCarthy (1942)
and Burke (1947) found that the factor which correlated best
with ad justment and perseverance in the minor seminary was
academic achievement, which, in turn, depended primarily upon
intellectual ability as measured by an I.Q. test. In general,
very low correlations, at best, have been found between person-
ality tests and various criteria of success or adjustment in the
seminary.

On the other hand, the statistical results obtained in

the present investigation do not show much similarity with those

-
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of previous studies using the SSA for the prediction of academic
achievement discussed in Chapter II. Studies by Snider (1953),
Brown (1953), and McCandlish (1958) achieved an almost perfect
dichotomy between high and low achieving high school seniors,
However, these studies used the highest and lowest thirds of the
class-~according to GPA--and then matched each low achiever with
a high achiever of the same 1.Q. Thus, the middle range was
excluded. There are no such clearly delineated differences be-
tween high and low achievers in the present investigation, since
the selection of the subjects was not on the basis of academic
achievement; rather, the sample of first year students was chosen
as characteristic of the "average' incoming minor seminarian,

Yet, studies dealing with the whole range of a population
-=Garvin (1960) with college seniors and Arnold (1962) with
seventh grade children~-obtained very high correlations between
M.I. scores and grades. On the other hand, Williams (1963)
obtained no correlation between M.I. scores and the success of
male student nurses. The wide variations between scorers, how-
ever, tend to question the validity of the M.I. scores in that
study. Vergopuolo (1965) obtained only a low correlation (.30)
between M.I. scores and grades in a study with Greek high school
seniors. Several factors appeared to be responsible for the in-

conclusive nature of her results; one of these, the failure of
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many of the subjects to give stories with an outcome, is perhaps
applicable to a lesser extent in the present study. It should
also be kept in mind that--with the exception of Arnold's (1962)-
~all of the studies using the SSA to predict academic achievement
have been done with college students or with high school seniors,
where the motivational patterns can be expected to be more con-
sistent and, because of the diminishing influence of parental
control, more related to a type of performance that has become
fairly autonomous and individual.

Those SSA studies dealing with adjustment and success in
religious life do not show as clear a relationship between M.I.
scores and the criterion as those dealing with scholastic achieve-
ment. One obvious reason for this is that the characteristics
sought are considerably more elusive and difficult to combine
into a quantitative score. Burkard (1958) did obtain significant
differences between good and poor teachers; but her study dealt
only with the extremes of teaching efficiency. Lucassen (1963)
obtained a correlation of .38 between the aggregate criterion
score and M.I. scores in her study of leadership qualities.
Further refinement of the factors involved in the criterion show-
ed that the highest correlations were those between the M.I. and
the qualities of insight and expression. Quinn (1961) obtained a

positive though moderate correlation between M.I. scores and
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rankings of promise for the religious life., However, on the basis
of his results, he points out that the M.I. cannot be used as a
screening device for religious vocations nor for picking out the
most promising candidates; for both of these aims, a clinical
evaluation of the sequence analyses is necessary.

CLINICAL FINDINGS

The clinical evaluations of the SSA records in this in-
vestigation proved to be far more valuable than the quantitative
scores. The results obtained in the present study suggest that
such an evaluation could make a unique contribution to vocational
assessments. The sequence of imports often pointed to particular
difficulties in a candidate that could make him unsuitable for
the priesthood in spite of a positive overall score. Vocational
doubts; insufficient, unrealistic, immature, superficial, or even
negative motivation for the priesthood were readily apparent. On
the other hand, in candidates with a positive motivation for the
priesthood the sequence of imports brought to light both assets
and undesirable attitudes--such as a lack of initiative or
excessive dependence--which would be detrimental to their optimum
developnent and progress in the seminary.

The characteristics found in the sequence analyses of the
present test population are similar in many ways to those found

by previous investigators using this technique with religious
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subjects; e.g., Burkard (1959), Quinn (1959 and 1961), and
Lucassen (1963). Scholastic B's imports (Quinn E_%B) are a
case in point: '"You might as well put off making an effort be-
cause something may happen that brings you what you want without
it." "If you stick by your guns and do what you have to you can
help those who depend on you." "Once you have taken a job you
better go through with it." These imports bear a definite resem=-
blance to those of Minor Seminarians A, B and D (see pp. 79-83
and 89-90)., The meaninglessness, the thanklessness of their
striving 1s evident. In their view, one's efforts come to naught
or are uncalled for. If they do anything at all, it is more out
of a sense of duty than because of a genuine liking for life.
Considerable vocational indecision is expressed. (Incidentally,
it may be remembered that Vaughan [}'.96;‘) s in his study on drop-
ouﬁ?s discussed earlier, makes these very points from an examina-
tion of his subjects'! Sentence Completion Blanks.) Lucassen
(liQGé] P+91) describes the attitudes found in a negative record
as a lack of decisiveness, a plodding, profitless and joyless
activity that has no real object. These same attitudes are
commonly found among the negatively motivated subjects in the
present investigation.

Burkard ( f1959 p. 79) sumarizes the two basically

opposing attitudes of good and poor teachers on the SSA as
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follows:

[The positive groupjs..views life in a realistic frame of
reference...it sees the world as it is: stern, demanding, and
at times painful and disappointing. But at the same time a
hopeful world, filled with worthwhile things to do and to
achieve, and with people who are helpful and encouraging.

In order to attain success or happiness certain things need
to be done and one goes ahead with them, foreseeing the
difficulties and planning how to overcome them, Others are
helpful at times, but success depends primarily on one's own
prudence and action.

E?he negatiﬁe 8roupj.+.sces life as somehow all wrong, with
no reason for its being so, and nothing can be done about it,
Or, life is fantastically devoid of anything that demands the
use of foresight or the exertion of persistent energy. In
either case there is a passive acceptance or a passive, though
deep~seated resentment, What is always lacking is a recogni-
tion of the need for wholehearted, constructive action,
Furthermore, all things are perceived from the viewpoint of
their own interests and this whether they speak of their
relationship to God, the world, and other people, or of the
immediate circumstances of their lives.

Although Burkard warns that these attitudes can be sald
to differentiate only between good and poor teachers, and not
necessarily between good and poor religious, it can be seen that
they could easily apply to the positively and negatively motivat-
ed boys in the minor seminary and high school populaticns. In
this sense, this investigation bears out the conclusions of
previous researchers who have pointed out these attitudes as
characteristic of the best and worst candidates for religious
life,

However, positive or negative motivational patterns in
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themselves did not differentiate between the minor seminarians
who persevered and those who did not. Clinical evaluations of
the records showed that many positively motivated boys had doubts
about their vocation to the priesthcod., Conversely, some
negatively motivated boys appeared to have no such doubtsee
though most of them did in fact leave the seminary. Yet, two out
of the five remaining seminarians had negative M.I, scores. As
was discussed in the previous chapter, personality adjustment and
positive attitudes were not found to be significantly related
either to ascademic success or to seminary perseverance.,
Generally, however, persevering seminarians gave evidence of hav-
ing a positive but rather passive attitude toward achievement,
seeing it more as a means of pleasing their elders than as a
perscnally rewarding goal. In this respect, it is interesting to
note that such "secular"™ studies as Samelson's (1958) show that
those who succeed best in a situation requiring conformity are
those in whom the need to belong is stronger than the need to
achieve,

Betwezen the minor seminarians and the high school stue
dents motivatiocnal differences are mainly in the areas of empha-
sis. Whereas a vocational decisior is a ccwron concern among the
minor seminarians, it is hardly mentioned by the high school

stuvdents., The problems of evil, injustice, tragedy, suffering
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interest both groups, but the seminarians to a greater extent and
with more personal comnotations. There is also more concern with
feelings of guilt, anxiety, and self-doubts among the seminarians.
In the area of human relationships there is greater dependency
expressed in the imports of the minor seminarians than in those of]
the high school students. Their relationship towards authority
is also somewhat different: there 1s more open rebelliousness
and skepticism expressed by the high school students, and more
underlying resentment and fear of discovery and punishment ex-
pressed by the minor seminarians. Overall, the minor seminarians
are less concerned with achievement and success than are the high
school students, and more concerned with the moral aspects of
behavior and others' opinions and attitudes toward them,

A review of the literature on the study of religious life
shows that most of these findings have been expressed by re-
searchers using a variety of tests (see Chapter II). However,
the particular advantage of the technique used in this investiga-
tion is that each subject was given the opportunity to express
his own problems and areas of concern, his individual strengths,
weaknesses and developmental needs, organiged in his own unique
fashion toward the attainment of his personal goals., It was not

merely the presentation of a standard measuring stick on a given

number of psychological variables, as in cases where objective
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ad justment or interest inventories are used. Nor was it a
question of obtaining simply a "diagnostic" evaluation about the
state of the subject's mental health, or the general structure of
his personality. But rather, it was a truly dynamic, individual,
unique perception of each boy's personality and motivation; his
relationship with himself, others, and the world that were obtain-
ed. However inconclusive the findings when applied to the group
as a whole, each sequential analysis gave a clear picture of the
particular boy tested. And this, in the end, is the ultimate
criterion for evaluating any tcol of psychological assessment,
THE PROBLEMS ENCOUNTERED

In evaluating the present experimeht, one can point to
several problems which may have influenced the outcome of this
investigation to an unknown degree.
Difficulties in the Method of Administering the Test

The test was administered in group form, using slides
projected on a screen, as has been discussed in Chapter III. A
certain amount of time--seven minutes in the present case~-~had to
be set arbitrarily for the projection of each picture. A few of
the subjects were unable to complete their stories in the allott-
ed time, while others completed them in a shorter period than was
set, which, with boys of this age, could cause some disciplinary

problems, In some subjects, the arbitrary time limit proved to
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be inhibiting. A few others felt somewhat frustrated and disnay-
ed when they were not able to cumplete a story to their satisfac~
tion., In general, the slide method tended to diminish the sub-
jects?' enjoyment of the testing experience, and thus had some
slight negative influence on their cooperation,

A few of the minor seminarians skipped one or two stories.
Several boys did not finish a story. In Arnold's method of
sequential analysis, however, the omission of one or two stories
on a thirteen~story protocol does not render it worthless. Also,
sometimes what is said can be scored even though it is not a com~
plete story, through its relation to the total sequence. In
this study, only two out of 134 protocols were judged to be
totally unscorable.

On the whole, the method of group administration employed
was found to be quite satisfactory, although it would probably
be profitable to introduce some modifications to f£it individual
differences. Perhaps the best method would be one in which the
subject would be able to set his own pace within certain broad
limits (such as Quimn's [196:1] )+ A further improvement over the
test administration in the present study would be to test the
subjects in two sessions rather than in one. It was found that,
at least for this age group, one uninterrupted session is too

long a time for maintaining interest and cooperation, even when
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only thirteen cards are used. Because of the importance of a
plot and outcome to the present method of interpretation, more=
over, sufficient emphasis should be given to the necessity of
following test instructions. Periodic checkups would also be
useful in ascertaining that the subjects have understood and
followed the directions.
Difficulties Caused the Test~tal Attitude

A far greater problem arose from the test-taking attitude,
especially in the minor seminarians. In retrospect, it seems
that the efforts to reduce their fear succeeded only too well.
These records abound with spoofing, outrageous, blood-thirsty
stories. In similar circumstances, it would seem highly advis-
able to make an appeal to the minor seminarians' altruistic
motives and thus insure a greater degree of cooperation to offset
their desire to make fun of the situation.

In the present study all of the boys tested were volun-
teers who had nothing to gain by performing well, Because of
this, they may not have been adequately motivated to give the
test their serious attention. Where the test is a part of a
screening or counseling program it would be to the subject's
advantage to take it seriously and a proper test-taking attitude

should not be as much of a problem as it was in this investiga-




115.
tion,

Scoring Difficulties

Often, either because of the test-taking attitudes or
simply as a result of carelessness in following the test instruc~
tions, a story proved to be quite difficult to assess properly
and score accurately. In many instances the storyteller's intent
was so difficult to ascertain that the doubt remains whether or
not the meaning of a story was interpreted correctly.,

Appendix B takes up scoring difficulties in greater
detail, giving examples of different types of problem stories and
of the way they were scored. Though the task was not always easy,|
many stories, however outrageous or ridiculous, as adolescents
seem prone to give, were able to be imported and scored according
to Arnold's method. It is the opinion of those who have done
research with similar populations; i.e., Quinn (1959 and 1961),
that, even in ridiculous stories, the author cannot escape the
direction given his creative imagination by his emotional state
of mind, However, the problems and ambiguities arising from such
stories cannot be denied, nor can it be assumed that these may
not have caused perhaps even extensive inaccuracies and distor-
tion in the test interpretation. Indeed, it seems most likelythat

this may be a principal reason for the inconclusive nature of the

| quantitative results of this 1nvest§§ation. It would seem that a




116,
great deal of additional research with this age group is necessary
before problem stories can be properly evaluated.

An ination of the Concepts of Achievement, Motivation,etc.

The basic attitudes uncovered by the clinical evaluation
of the SSA records of this experimental population seem somewhat
surprising, given the high selectivity of both groups. Puzzling,
too, are the low correlations between achievement and motivation,
Taking individual cases, it is not unusual to find a positively
motivated low achiever or a negatively motivated high achiever in
both the seminary and the high school groups. In the seminary
group such discrepancies can usually be traced to a vocational
problem, The fact that the motivation index had little or no
relationship with perseverance in the seminary has been previously
discussed., In addition to this, however, the discrepancies be-
tween motivation and achievement must be considered, especially
in relation to the high school group, where the correlation be-
tween M.I. and grades was lowest (.25). A closer examination of
the very meaning of the concepts of achievement and motivation
seems warranted, Perhaps a clearer and more explicit definition
of them would give greater relevance to the results of this
investigation,

What does constitute achievement for these students?

Even '"low achievers" in this population would be rightly
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classified as '"successful students" when compared with the
general population; otherwise, they would not have been accepted
into a highly selected program. Yet, in terms of their intelli-
gence, family expectations and the group in which they find them-
selves=-~-all above average in terms of general population normse--
they may well be achieving at a "comfortable" level, without hav-
ing to draw upon real effort of the kind that may be properly
called "high motivation®; i.e., persistence, planning their time,
making sacrifices. Typically, most gifted high school students
dc not exceed the mean in measured achievement tests by as much
as they exceed the mean in I.Q.. Some of the brighter youngsters
during grade school have learned to ''get by" with minimum effort
because they have never been challenged to make maximum demands
upon their abilities. Perhaps, then, grade averages are not
really the best criteria for achievement at this age. If it were
possible to obtain measures of diversity and quality of outside
interests and activities, growing maturity in social relation=-
ships, attempts at developing and independently exploring the use
of their talente ~--music, art, etc.--it might be found that the
M.I. would bear a closer relationship to achievement in this
broad sense. Achievement may have been defined too narrowly to

make this particular study meaningful in this highly selective

group. Also, and perhaps more generally, an over-emphasis on
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academic success has led educators to disregard other aspects
which might have at least equal importance for achievement in
life.

On the other hand, what is motivation for this experi-
mental population? The present method defines a motive as a want
that leads to action. However, the scoring system makes no dis~
tinction between lack of positive motivation and motivation for
the wrong reasons: both would receive a negative score, perhaps
the wrong motive getting an even lower score than no motive at
all. Yet, perhaps school achievement, or the achievement of
immature subjects can be effectively incited by ''negative motiva-
tion", whether because it can be impcsed by authority and does
not require a free choice or because the yocungster's very re-
belliousness may impel him to achieve scholastically out of de-
fiance rather than out of a positive striving for success. Put
in another way, a variety of "wants" may lead to the "action"
required for scholastic achievement: a desire to please others, a
desire to avoid punishment, a desire to show authorities that one
can succeed in spite of non-conformity to their behavior standards
or simply a lack of interest or motivation in any other areca of
1life. Although all of these reasons would rate a "minus™ on the

scoring categories, they could, nevertheless, lead to sufficient

scholastic success in terms of grades to result in the negligible |
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relationship between motivation and achievement found in this
study. For example, in the high school group, a boy with an 1.Q.
of 133, first semester freshman and cumulative G.P.A.'s of 4.5,
and an M.1. of 69 upon graduation was accepted and is apparently
succeeding in the leading Catholic university in thg country.
According to the sequence analysis of his record, he is achieving
from questionable motives, It would appear, then, that he must
be effectively though negatively motivated to achieve in school,
Most of the highly motivated boys who were not achieving well, on
the other hand, had I.Q.'s that were below the average for the
group., Perhaps, then, they were not under-achieving, but were
merely suffering the consequences of unrealistic expectations.

It might be useful for future research on this technique to
clarify the concepts of achievement and of motivation to make
them more relevant to the attitudes and behavior of adolescent
populations.
SOME THOUGHTS ON THE TRAINING AND FORMATION OF MINOR SEMINARIANS
It only remains now to relate some of the insights gained
through the present research to an evaluation of the training and
formation of minor seminarians. At the risk of sounding almost
absurd, it appears necessary to agree at the start that, whatever
else minor seminarians are considered to be, they are basically

adolescents. Any intellectual, social, moral, spiritual or
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apostolic formation that is given them cannct properly succeed if
this fact is ignored. Perhaps the undesirable traits and atti-
tudes found in this study could be traced in some form to an in-
complete or misguided understanding of what the physical, mental,
emotional and spiritual characteristics of this stage of human
development are, and of what sort cf training and formation can
best prepare a child to meet "the challenge of maturity" in a
healthy and constructive manner.

Looking at the problem in a practical way, what sort of
education could best foster the development of those positive
attitudes and motivational patterns desirable in all young people,
but perhaps most necessary in those who are preparing for the
priesthood? From the consensus of the authors consulted it would
appear that a primary requisite for a healthy perscnality develop-
nent, at any age, is a "whole~some" concept of the person and a
resulting "whole=some" approach to his growth and training. That
is, there must be an understanding and concern for the total man
and for the development of all aspects of his personality.

From an examination of the present population sample, it
is evident that adequate concern has been given these boys'
rnoral development., They obviocusly know right from wrong, and
they have both accepted and integréted those standards into their

daily lives. However, should not other aspects of human
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developnent be equally emphasized: worthwhile achievement,<mean~

ingful interpersonal relationships, constructive reactions to
adversity? Is the fact that the present sample population lacks
positive attitudes and motives in those areas indicative of where
the primary emphasis of Catholic education lies? Yet, these boys
will get to heaven not only by follcwiﬁg the letter of the law,
but, most importantly, by conforming to its spirit; not only by
avoiding wrong, but, more assuredly, by performing constructive
actions. These boys should be encouraged to view a teacher or
superior not only as a policeman, but to establish positive, help-
ful, constructive relationships with their elders, as was the
case with the positively motivated boys. They should not only be
glven worthy ideals, but they should be helped to take reasonable
and personally realistic means to attain them. (see Schneiders
[1965]).

Only upon the firm basis of a strong and healthy person-
ality can 8 sound moral and spiritual formation be safely built.,
(see Dondero [(1965| ). Without this basic human integration a
spiritual formation will lack firm roots and will fail to moti-
vate the person effectively. Quinn (1959) stresses the need for
constructive, well~integrated attitudes that can lead to positive
independent action in meeting practical everyday problems, and the

avoidance of passive dependent attitudes in the training of




122,
religious. Immature religious are prone to express platitudes
which have no real meaning for them, pious statements which they
accept but have not really integrated into their practical moti-
vational patterns. Such attitudes are abundantly evident in the
records of the present minor seminary population. But, these
attitudes could be effectively discouraged by a positive approach
that would encourage the development of the totality of human
values through constructive human experiences. Hagmaler and
Kernnedy (1965) pointed out that the atmosphere of the seminary
should emphasize responsibility, self-determination and the free~
dom to grow to that unique potential to which God has called each
candidate. For this, the evaluation of the candidate obtained
through the SSA can provide the seminary counselor with a working
start by giving him a true estimate of the candidate's potential
as well as of his developmental needs. Thus it might be possible
for the counselor to give the candidate not simply "blind",
generaliged guidance, but an individual formation involving
realistic planning for specific objectives.

Perhaps even more basically, however, before any truly
constructive formation can be given seminarians, it is necessary
to ascertain that they have actually arrived at the proper state
of personality development and have sufficient maturity to have

made a responsible vocational decision, Most authorities in the
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field of vocational guidance view the capacity for choice as a

long=-term process. They stress the necessity of an unstructured,
permissive attitude on the part of educators and educational in-
stitutions until after adolescence. According to Ginzberg (1951)
the development of vocational maturity involves three stages: 1)
fantasy choices up to eleven years of age, 2) tentative choices
from eleven to seventeen years of age, and 3) mature and realistic
choices after the age of seventeen. Super (1960) insists on the
tentative, exploratory character of the vocational choices of
young people, Choosing an occupation, he says, is really a means
of implementing a self~concept which develops from identification
with others and environmental influences, and through attempts at
role playing=~a sort of "reality testing" to see if the "role" an
adolescent thinks will £4t his self-concept is actually satis-
factory to him,

Following Ginzberg's theories, Bier (1963b) endorses the
minor seminary system because, in his view, it encourages only a
tentative choice of a religious vocation. However, in another
context (1959) he states that uncertainty about a religious voca-
tion is in {itself a sign of no vocation. The truest subjective
sign of a vocacion, he says, is a firm resolution vo embrace the
religious life. The seminary or novitiate should be seen as a

trial period, not frum the subject!s viewppint but from chat of
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the diocese or religious institute. The formative period.is not
the time to test the intention of the individual of devoting his
life to God.

Regarding adolescents, most writers insist that they
should be given only as much responsibility as they are truly
capable of handling. During the exploratory stage of vocational
development it would seem hardly £2i- -r reasonable to expect
them to bear the responsibility of a choice for life,

Babin (1965) seems to have a more constructive answer to
the question of the vocational maturity of adolescents within
the context of Christian philosophy of life: Adolescents are
capable and must be led to make a personal commitment to Christ,
but not to a specific form of meeting this commitment, Young
people are capable of understanding and accepting the responsi-
bilities involved in a life dedicated to the service of God
only in the measure in which they realize His will for them at
each particular stage of their lives. Adolescence is a state
of preparationi an age of discovery of self, of others, of the
world, and of the possibilities this new knowledge and awareness
can gradually open for the future. To attain that attitude of
mind which will permit a youngster to respond wholeheartedly
to an understanding of his personal vocation whenever it comes

and wherever it leads is the true object of all the
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character and spiritual formation of childhood. Trying to force,
accelerate, or limit this process in any way can only do hamm to
a boy, whether his eventual goal will be the priesthood or the
service of God in the world. By superimposing values and atti-
tudes which adolescents are not yet ready to assimilate, a
further danger is incurred that, having developed the misguided
notion that leaving the seminary means giving up the service of
God altogether, when they do leave~-whether voluntarily or in-
voluntarily-~they will feel their commitment to Christ is
finished, or more precisely, that it never existed. For those who
remain, a misguided notion of this commitment may mean that, even
in their priestly life, they will strive to "go by the book" while)
making their lives as comfortable and undemanding as possible.
Such poorly motivated Catholics, lay or religiocus, cannot but
hinder God's redemptive plan in this world. It i{s not unlikely,
moreover, that the "emotionally adolescent" priest (Hagmaier and
Kennedy ['_1’962) who is obsessed with material possessions or who
feels more comfortable with the parish children and their
activities, because he has difficulty relating to adults on a
human level, is the logical product of the type of seminary that
from an early age discocuraged the development of his total persons
ality and provided him with limited human experiences.

It cannot be overemphasized, therefore, that great care




126,
must be given to the proper selection and training of candidates

for the priesthood. At least in this country, the need is not
for quantity but for quality--even, one might add, in the drop~
outs, It might be well for seminary authorities to keep in mind
Zellner'!s advice to superiors of women religious,
It is mistaken charity to accept doubtfully mature and
questionably stable individuals into religion....There
is definite evidence, carefully compiled, which shows
that the effect of religiocus life 1s to extend and to
deepen the preexisting psychological tendencies and thus
produce a quantitative rather than a qualitative change
in the psychological functioning of the individual
religious, (Zellner [1959] pp. 78-79)

Finally, though cbviously not within the area of coumpe-
tence of this investigator, it is suggested by the results of this]
study as well as from the foregoing examination of the basic
tenets of some authorities on adolescent psychological and
spiritual development that a change in the traditional formation
of future priests and religious might be profitably investigated,
Basic to any development in religious life is the candidate's
ability to profit from religicus formation. An aspirant whose
insufficient maturity does not allow him to pursue an objective
with the kind of positive motivation required by the demands of
his goal has limited chances for successfully attaining it, It i
indeed doubtful that the typical adolescent of preparatory

seminary age has achieved the degree of maturity necessary to

make a meaningful vocational choice. Rather than doing violence
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to natural growth processes and encouraging a choice before a boy
is truly capable of making it, a youngster nmust be given a sup-
portive enviromment and proper guidance, along with the oppor-
tunity to increase his capacity for self-determination in an
atmosphere where all aspects of his personality have an adequate
chance for development.

Sone experts on minor seminaries--notably Bier (1963) and
D'Arcy (1966)==feel that these institutions fulfill the above
requirements arxi provide a prospective candidate with the best
possible climate for vocational exploration and self-development,
Other authors, notably Lee (1963), strongly disagree with that
view, They advocate the abolition of all seminaries below the
theologate on the grounds that they are not only unnecessary-«
since a Catholic or even secular high school or university would
provide a richer educational experience~~but have proved to be
largely useless in their intended purpose of preserving "“young"
vocations, as evidenced by the percentage of drop-outs.

A compromise between these two views is proposed by some
seminary administrators who admit to the limitations of the
traditional system of preparatory seminaries. They would favor
a kind of seminary where no area of life would be left out}
rather, an institution where a new dimension would be added: ine-

creased spiritual formation and the opportunity to come in close
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contact with the ideal and the functions of the priesthood. This
would seem to be the "whole-asome" approach proper to the adoles-
cent stage of development, provided that no commitment to the
life is asked for or encouraged before an adequate degree of
maturity has been attained, and, furthermore, that no restriccions
are placed on the normal opportunities for vocational exploration,
whether in social relationships or in various career interests.
The results of the preceding study would indicate that
there is little to substantiate the possibility of a meaningful
vocational choice at the beginning of high school. An honest
recognition of this fact can only lead to a re-evaluation of the
traditional philosophy and methods of the preeent minor seminary
system, Perhaps another approach, such as vocational clubs or
study groups, could be profitably explored, Or, more simply and
probably more effectively, increased personal contacts with an
interested and competent priest and participation in apostolic
and liturgical activities within the framework of the oxrdinary
family life of a high school student would prove to be sufficient.
Such incentives might well swaken the kind of interest which, at
the proper time, could becone the fruitful soil where a divide
invitation may grow into a genuine, mature and truly promising
religious vocation not based on fear or mubtle pressures but borm

of and nourished by a free, generous, and joyful love.
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APPENDIX A

EXAMPLES OF STORIES AND IMPORTS

Minor Seminarian A

Stories

This boy has beaen looking forward to taking a bicycle tri alﬂ
day. He wanted to do it after school. When he got home Ee
found his mother standing there with a violin she had just
bought, He was told by his mother to start practicing.
Naturally; he didn't like the idea so he fell to with a great
amount of disappointment. Soon due to the regular sound off
the scale he played he fell asleep. He dreamed of two boys;
one like himself didn't enjoy practising and so finally gave
up the violin practising and never learned to play. The
other boy was very wise in his action even though he hated
practising more than the other boy in the dream but the
second kept on practising until one day he became a famous
musician. When the boy woke up he told his mother he would
always practise and he did.

The boy in the backround used to go to school with the girl
but his father died penniless so the boy now works in the
fields, The girl goes by the boy every day to give him his
lunch. They both love each other. The girl is broken up
because he is wasting away under the hot sun. One night the
boy calls for the girl. lle tells his parents he is going to
marry her. They consent and he does. He takes her to his
hg:ag where they then live happily because the boy now owns
t arm,

This is a Communist Slave. He is at home (his cell) praying
after 16 hrs work., He prays for freedom. He has been here
for 27 months and already is feeble and weak; but he has hope
for he knows tomorrow near the field where he farms collec-
tively a plane will land and carry him and his fellows to

The stories on every record have been transcribed exactly
as the boys wrote them, Spelling, grammar and punctuation
errors were not corrected in order to preserve authenticity
end flavor. 140
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freedom. It is now that day He sees the plane in the dis-
tancej but suddenly it explodes due to a shot from a follow-
ing plane which now lands. The pilot waves for them as they
haven't got much time. They get on and take off. Freedom
is 4n the near distance over the horizon The pilot explains
that the shot-down plane was a Communist plane which almost
shot at the farmers before the freedom plane arrived.

The man in the picture has been challenged to a duel with
another man who has threatened to burn his home if he won't
pay ransom. His wife says he shouldn't go through with the
duel, But he does. He draws his sword and lashes out
savagely at the oppresser who slyly dodges the strike. The
oppresser knows he 1s more erful but forgets the power

of God which the other man ﬁ:: in his favor the man in the
picture receives a slash in the chest and is bowled over; and
just as the oppresser swings low for the death blow the man's
wife prays and throws a rock at the oppresser who falls and
is run through on his own sword. The righteous win out.

The man in the picture i{s Jim; his lover is Dorothy. Jim is
waiting for an airplane which will take him into the front
lines. This might be their last meeting. The airplane is
droning above. Jim tells her he loves her more than just
losing his life. She fsn't going to let him leave because
she feels so sad. "You're the one person in the world I ever
cared about™, she utters. The ramp is pulling up to the
plane which has landed. It is the last load of personel for
the front lines before the campaign is over. The man gets
abcard. But the planes en§1nen won't start and since there's
no other avnilabla Jim won't have to leave Dorothy. All is
happy as Jim takes her home.

Both these people are waiting in line to be shot. They are
Mother and son. The mother prays for a happy death; the son
for 1life. They step into the firing squad. Bann...out of
the firing squad comes one stretcher with a blanket covering
it. Who was killed We shall see. In the next room where
the shooting is done are more gun shots but back into the
room comes mother and son safe and alive. They have killed
the g;rlecutors and now shoot enemy stretcher bearers. All
is safe.

The older man is father of the younger He is telling his not
to fear the roaring crowds as he walks the high wire. The
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younger braces up and walks into the big top and climbs the
ladder he starts across; below he sees not a net but an

array of tenseeyes. He finally gets to the opposite platform.
There is a tumultuos cheer. All happened this way because

he was of stout heart but moreover because he listened tc the
infinite wisdom of his experienced father.

This boy has been hunting and while his friend who lies under
the surgeon was right with him the boy shot him, The towns-
people have already set the date of trial (after the oppra-
tion) It is now that time (not in the picture) The boy
repeatedly testifies he 1s innocent "It was an accident™, he
claims, but he is sentenced to hang, Immediately. The boy
can hardly believe his ears. He is now on the gallows they
are starting to draw the rope up. The boy utters a final
prayer but at the second before death the boy he shot stag-
gexrs up and testifies to the boy's innocence. 1 was
accidentally shot by that blind mailman of ours. The boy is
loosed and saved.

These men are cow~pokes taking at mid-afternoon snoogze before
the days final haul. They are content in their state of life.
But the cook is different, His chuckwagon is burning up.

The cow pokes awaken but don't care for the cook could not
cook right anyhow. The cook threatens to get a new chuck-
wagon and keep on cooking if they don't put out the fire.
Either way they loose so they put it out just before it goes
altogether. The cook smiles and reaches into the chuckwagon
and pulls out a delicious cake for all to enjoy. "now you
fellows know why I wanted to save the wagon'". It was the
only way to give you a decent meal for a change. All dove
into the cake and had a famous time.

There was a man in the picture a minute before it was taken
he had been mining for gold but so far had been producing a
rather un¥aluable load of hard rock. He has got a stick of
dynamite attached to a fuse which is 1lit in the picture. Any
second it 13 going to blow up. It does. The miner returns
expecting his regular load of rocks but is he surprised. He
finds a treasure chest full of gold. We at last see him
riding to town to cash in & go back East,

Here 13 a fireman who is going to take his very first prac-
tice jump into a life net. He knows that the guys back at
the station said, "it's easy. Just jump® But that's what
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he's afraid of. He is standing up now. They fireman signal
below, It is now time to decide., He slips. Down he falls

into the net. It was really very easy he sees now. He says,
"Glad I fell, otherwise I might have never made the attempt".

Here is a man who is standing at the open door of a flying
airplane. He is in a parachute. He must jump now or never
for the plan is burning and losing altitude. He jumps and
looses conscionsness just after he pulled the ripcord. He
lands & when he awakens he is on the ground safe but the
plane stopped burning and is still flying! Boy what a
wasted nerve racking experience.

This fellow is picking oranges for his father but he picked
a bad spot because a skunk has crawled into his basket, He
is going home with it but of course he doesn't know it. His
dad and Mom i3 in a bad mood. Tough luck., His mom starts
to peel the apples but is more than disappointed when the
living stinking cargo shows itself. The skunk looks as
scared as the lady but the father is the brave cne. He
boldly picks up the skunk. boldy indeed. He gets blamed
Too bad he had to spend the night outside.
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Minor Seminarian B

Stories

It is September. John is starting school in the first grade.
He loves his school work and his school mates. It was on a
Monday in the month of November that the teacher asked if
anyone wanted to join the band. John went home after school
and asked his mother. She thought it over and finely con-
sented., John was very happy with the answer. He ran to
school and asked the teacher if he could play the violin,
She said yes and he began to practice the next week: John
loved to play and was getting pretty good. Then came Spring
and he wanted to go out and play ball. His wother kept him
in day after day. John was very mad and hated to practice
after that, He wished he never started to play the violin.

Judy was now sixteen., He father wanted to know what she
wanted to do in the comming year. Judy, being a city girl,
always wanted to live in her Uncle's farm for a while. She
asked her father and he said yes. She waa to go next month.
She would live there a year and go to school with her two
cousings, Jane and Patty. After about six months she was
very tired of farm life., There was only ome thing that kept
her from going howe. She had fallen in love with one of the
workers. Everyday she would come home from school and sit an&
watch him work.

One day the worker came up to her and told her he was
married. He heart was broken. She went home the following
week and never wanted to go to a farm as long as she lived.

Once upon & time there was a man. 7This was a very strange
man, To give it to you straight he was in his second child-
hood. It was about Easter time. Of course he still believed
in the Easter bunny and he always wanted to see him. So on
Easter Eve he tried to stay awake to take a look at the
Easter bunny., He tried standing on his head and putting cold
water on his face but he couldn't stay awake. He tried to
neal down. He was so0 tired that he fell asleep in that very
position. When he awoke he was very mad and cried because

he would have to wait a whole year before he could get
another chance to see the Easter bumy.

Jean and Stan had just got married. Stan loved Jean very
much, After the wedding he found out that Jean's brother was
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to live with them. Stan did not like this at all., It
worked out alright for about the first week but after that
things began to happen. The brother got to become very
pushy and started to run things. It was last night that
someting really got Stan mad. The brother had gone out and
got drunk, He came home and got very violent. He smashed
every plece of furniture in the house. The next morning Stan
told Jean that he was going to throw the brother out into the
street. Jean and Stan lived happily ever after.

Jane was studying to become a nun for many years. She had onJ
year to go. This last year she became very undecided. She
talked with other nuns and often talked the problem over with
God. She had one more month to go before she would take her
last vows. She had made up her mind. She was going to leave,
She was all packed to go. Hq father and mother, who she had
not seen for five years, were coming to get her. Jane was
waiting at the front gate., She saw he father coming at he.
She ran to him and hugged and kissed him. She was very
happy. 8he was sad she did not become a nun but glad she
made up her mind before she took her last vows.

Bill had just come to town. He was lokking for a place to
stay. He finily found a boarding house that only wanted
fifty dollars a month. He had started a job and was not
doing to well. He owed about five months back rent. The job
was not bringing him much mone. It was a Wednesday that the
land+lady told him to leave. She was a sweet old hag about
the whole thing. Bill didn't know what to do. He quit his
job end got another. This was going pretty good. He was
pulling in lots of money. He went down by the lake and lived
in a beautiful hotel, now Bill was on easy street.

Don's wife was going to have a baby. Just his luck that he
had to work that night. He was waiting for the old-battle~
ax in the telephone bouth to get off the phone. Don got so
mad that he got into the phone bouth with the old bag. The
old bag got a little mad and so he left. Jim called the

hospitle and hisswife just had a ten pound girl. Jim was

very happy and he began to give ocut cigars that very minute.

Victor was studying medicine. He had no parents so he had to
pay for it himself. He had a part time job driving a taxi

cab. He had just picked up a passenger. All of a sudden the
passenger had a sharp pain in in side. Victor rushed him to
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the hospitle. He took him right to the emergency: room.
Doctor Black was ready. Victor thought he would stay a
watch the operation. Doctor Black started to cut away.
Victor was almost sick. He walked away and the necxt day he
left medicile school and became a school teacher.

A road had to be put up through a long farm This would take
many many days. It was the middle of July. It was a very
hot day. The workers were very tired. At last the day was
over. They all decited to lay down for a while. They slept
all night. What would there wives say? It was a good thing
that they had the next day off and could go home.

It was to be John's first camping trip. He and his dad were
going to camp out for a week in a forest about ten miles from
home. They just arrived when John wanted to go hunting. So
they took their guns and started out., They were under a big
mountain when suddenly a rock slide started. They got out

of there just in time. They went back to camp and they de-
cited to f£ish the rest of the camping trip.

Peter wanted to become a Catholic priest. Peter was kind of
on his mother's heals all the time., He loved her very much.
He had just goten out of grammar school and would start
boarding at the Seminary in September. September had arrived.
His mom and dad drove him there. He went to his appointed
room and watched his Mother and father leave. Then the
question came to him; will I become a pries of God?

If I had my life to live over I dont think I would not change
a thing. I have two wonderful parents, four wonderful sis-
ters and a brother, (Notice I didn't put wonderful in front
of brother) I also love my brother. I don't know what I
would do 4f I did not have someone like him around., Yes I
have a wonderful family. I will tell this to anyone.

Dick and his wife had just had a big fight. She had gone out
and bought a new hat. Dick, before he left in the morning,

told her not to buy the hat. He was very mad. He started to
slam doors and all sorts of things. Befor he got to far out
of hand he caught himself. He went out in the snow to cool

off, He walked for a long time thinking things over. He got
mad at himself for being so rough on his wife. He went home
and asked for forgiveness. She forgave him and they were not
mad at each other for a long time, This i{s a happy marriage.
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Minor Seminarian C

(First Test)

Stories

Once upon a time a small boy, about four, was taken to a
concert by his parents., The first piece which was played was
by a violinist, The small boy asked his father what it was.
His father told him it was a violin and alsc said that somee
day he might, 1if he wished, take violin lessons when he
reached the age of 6.

His 6th birthday came and he had forgotten all about that one
night, two years ago. His parents had not though and had
bought a violin, When he opened the package containing it

he was startled to see & violin instead of the game which he
wanted, From that moment on he had a deep dislike to this
great instrument. (picture) Finally he though about one day,
about a year later, and his thoughts were of a story he had
read. Starting from then he practised as nuch as possible
and finally became a great musician. (the end)

Once upon a time, in the country of Poland there was a very
poor and underpriviledged family, The parents, John and
Marie Pagrewski, had 2 children, Pauleta and Joseph. During
the war the farm on which they lived, was devasted and the
father, John, was called into the service to defend the land.
While he was away Maxie was in charge of the farm. Pauleta
and Joseph worked very hard to produce enough food for the
fanily to live on, eince Marie was getting on in years and
could not do much work. (pict.) One day Joseph was working
in the field with the plow. Pauleta saw in the distance an
old man. The went to greet him and found it to be their
father tatered and torn from the scars of war. The father hal
been made a general and they could leave the farm.

(did not have enough time) The End

Once upon a time this country was taken over by the enemy.
The people in the county (mostly farmers) formed gurilla bands
to fight off their overlords. There were bitter battles
throughout the country and many on both sides died. This one
family had all of it's mwmbers fighting against the enemy.
They did much and finally the war for independence was almost
over, when suddenly a traitor was found. He gave sway
secrets to the enemy enabling them to defeat the guerrillas
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time and again,

In one raid all the members of the one family were captured
and sentenced to death. They were missing one boy who was

found later to be the traitor. When the family was shot to
death before his eyes he fell down and wepted bitterly. He
finally was so sorrowful he killed himself,

Once upon a time this flyer was downed with his crew of 4 on
a tropical island, They stayed there for many years until
once they were rescued. During this time all had died of
leprosy except the flyer.

He was taken home and given a medical to check for leprosy.
It was found he had no trace of it, He was then allowed to
see his wife, They were both very happy but everytime he
thgught of that island he was very sad. Finally he told his
wife what was bothering him. (pt) He said he must go work
with the lepers to give them a good life. His wife wouldn't
iet him go but he said he must, He finally did and went to
work in a leper colony. He did much for them and gave them
friendship and help. After working there many long years he
got leprosy and was going to die, When he did de he was
buried there and a monument was made to honor this great man,

"o, father please forgive me. I have done wrong, more
wrong than you will ever know. I have denied Christ in front
of the entire villiage. What shall I do" ™Tell me the
whole story child".

it started not too long ago when 1 was fourteen, Our
villiage was taken over by the communists. I was in the
tenth grade and I was told to tramp on the cross and say I
wasn'’t a Christian 1 wouldn't do it but when they threatened
to torture my mother I had to. Ever since I've lived in
sorrows I have not seen a priest for a long time untill you
dane with the soldiers. I now want to ask God's forgiveness
i» confession”.

Tome along my child I will hear your confession and God will
surely forgive you,"

Her confession was heard and she was become such an angelic
girl her name was put up for cannonigzation for the people
said she was surely a saint,

The border was closed, closed to all people, letting none in
nor out, The people within were subject to great anxieties.
One man in particular was worried for he had sent his wife

and children to freedom before the great catastrophe occured.
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He was wondering what to do. He talked it over with his
mother (pt)

"What am I going to do, Mama',

"I do not know son but you must not do anything hasty for you
will get hurt if you do"

"I must get you out of here and we must both rejoin the rest
of the family",

"God's will be done',

Now it happened that this man was in charge of a bulldozzr foy
construction work, He was sent to devastate a building near
the border, He devised a plan of escape. He got into the
tractor and smashed a hole in the wall and his mother escaped,
but he did not,

He was on the run from the police and he finally decided to
swim across a river to freedom. While doing this he got shot
which exemplies the great want of the people for freedom.

Father went up to the altar rail tc deliver his sermon. It
was a good sermon two men, father and son, were listening
intently, When the part about divorce came up the father
loocked at his son and his eyes conveyed the thoughts. 'This
applies to my son, who I raised myself and now has gone
against my teaching & those of the church.," From that moment
on he, the son, wanted to go back tc his wife. It was a hard
fight but £inally he nade it and the lived happily cver after.

War, Oh that terrible war, what a terrible war, Bloody
murders in the streets before the eyes of imnocent children,
for shame. Now during this war a certain boy was given the
job of getting some important secrets. He obtained the
information on where the secrets could be obtained and con-
veyed it to the central headquartexs. Four men, one his
father; were assigned to get these. Everything was going
smoothtLuncil one small flaw in the boys information caused
his father tc get shot, The other man would have tocperate
in order to remove the shell, The boy was present and he
thought of how it was all his fault, He was in despair over
this and he decided that for this happening he would work

to liberate his nation,

After much work he finally succeeded and became the first
president of the new government which he founded, He never
forgot that day so he worked to preserve peace from then on,

Oh, the open prairies. It so much work to be a rancher on
these praires. Now to the story. Joe Drott was the man, a




10.

11.

12.

13.

1.

150.

lonely man, a cowboy sort of man. He was in charge of 600
heads of cattle., He had trouble that night, an eventful
night in spring. Indians around and the cattle had to be
protected.

During the night a band of Indians decided to cut up the hexd
among them. The attacked but because of Joe's manuvering

he saved the herd. (pt) He deserved this rest with rest of
the cowhands and they got it.

We were blasting through the canyons when all of a sudden in
the distance I saw a blast in the vicinity of where I sent
Ted shead with the dynamite. I rushed there and found no
sign of him. I looked all over and upon a ledge I saw him
where he must have been blown by the blast. I rushed to him
having & tough time on the loose rock. I £inally reached
him and saved his life by performing an operation then and
there., He never forgot that and the man who was once my
enemy is now my friend.

A good man, a very good man, was he. He loved all sorts of
things. women, stars, sky, food, balloons, food and many
other things. He loved looking out of the window for he
wanted to travel there someday. He finally became a scien-
tist and make the first flight to the stars becoming a
national hero.

"Oh, I've been working on the railroad". That's what they
were singing on their jobs, making the transcontinental
railroad. John was to be the first to drive an engine and
train. He was in charge of making the line. But many were
against ft, They caused "accidents™, and all was not going
right., He finally solved it the train went threw.

Walking through the streets of London at night on a case for
Scotlandyard. A murder had been a murder and L.S. had been
nabbed. He was forced to talk and N.P. was on his way to
get the man behind the crime, He got there. There was a
big £ight, & he was nabbed.

Minor Seminar C
Re=test

Stories
It looks like his day off from school-<the kids just called
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him to go out and play-~his mother tells him he has a re-
cital coming up, and his teacher won't appreciate it if he
doesn't practice. She says he can go out after practicing
for one hour: He reluctantly sits there looking at it, wish-
ing he were playing baseball. After he's waited five minutes
or more his mother comes in and tells him he better get on
with {t~-~he reluctantly does--finally he gets out but he's
grumpy that he missed out on the fun before.

The young lady has just gotten a ride home with her beau. As
they were riding home they had an argument. As they came up
to her farm, he finally got so mad that he told her to get
off, and there he is in the distance driving off, she watches
him go off into the twilight. Then the other lady tells her
to quit moping and get to work on the farm, She goes in and
changes and comes out and helps out the hired hand, and he
makes her feel better, picks ggeher spirits. Then the beau
comes back and appologizes. y then get together again
until the mother tells her to go back to work. She does,
happily this time and the beau helps her get it done.

He came home from school. He had brought his report card
home from school. He didn't do so well, His mother talks

to him and scolds him, but he is worriedabout his father, a
big angry man., His mother tries to shelter him, intercedes
for him, while he is sort of hiding behind her apron. The
father looks at the report card and he gets mad at the kid
and the mother for defending him, so he slaps both., The
mother goes off weeping. Then the father slaps the boy again
and tells him to get up and study so he wouldn't flunk and
the father keeps hitting him. He falls weeping. The mother
tries to stop him, tells him he shouldn't. Finally the father
sees that he shouldn't too, He goes over and picks him up
and takes him upstairs, he 1s sorry he hit him,

This would be the mother trying to hold back thé father, as
he 1s trying to slap the kids And the rest is the same.

It's late at night, and this boy and girl come home. He's
bringing her home from a date., She asks if he'd like to

come in and talk for a while., He says, if her mother isn't
up, for he doesn't get along too well with her. He comes

in and sees that her mother isn't up. Her mother is sleeping
in the bedroom, You know, it's one of those houses with all
the rooms on the first floor. The girl's father had died and
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the mother was overly protective. She liked another boy who
was wealth, and this one was just a regular guy. But the
girl like this guy. They're sitting there talking when the
mother hears some talking and she gets out of bed, she gets
very mad when she sees them there. She tells the boy to get
out of the house. She doesn't want the girl to see the boy
again, The girl is mad at the mother., The mother talks to
the girl but the girl is really mad, she says that she loves
the guy. The mother tells her to go to bed and that she
can't see him anymore. The girl is angry at the mother and
the mother at the girl. She keeps telling her that the other
guy 1s 8o much better and this guy is no good, and it closes
that the girl goes to bed weeping.

The guy in the picture is a bachelor. He lives with his
mother in a small apartment, He's got a job in the cocal
mines. He gets dressed up in the morning to go to work, he
goes down into the mines. The mines aren®t toc safe and he
has a slave driving boss that's just out to make money. He
just keeps on telling them to shovel harder. He starts pick-
ing at this friend of the guy's, just because he was exhaust~
ed and sat down for a minute to catch his breath, The boss
comes over to tell him that he'd be fired if he didn't get
back to work. Then the first guy steps in and tells him the
guy just can't, can't he see, he's real tired, and he's sort
of an elderlyman; the boss tells him to keep out of 1it, but
then he hits the boss, and he gets fired. 8o then he goes to
the office, and picks up his check. He changes and then he
goes home and tells his mother., He knows he shouldn't have
done it because that's the only job he could have. The
mother tells him "Oh, Johnny, what are we going to do! He
saysé he's going to go out and try to find another job. It's
one of those coal mining towns where there are no more jobs
and everybody is very poor. Later on he meets this other
elderly man he defended, he says he also lost his job. Both
go out looking for a job together, but they can't £ind any-
thing, So then he goes and tells his mother he's going to
go off somewhere else and then send for her as scon as he
finds & job, and then he and his friend go off,.

The younger man just got cut of law school. He was sort of
friends with this elder 1 r, very experienced. The
younger one gets his first big case, goes to court, prepares
it, etc. Public opinion and everyone is for him, and the
lawyer knows his client should win, but still the jury de-
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. boy gets real angry, they tell him there's nothing he can do,

9.

11.
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cides against him, because they were paid off, but he
couldn't prove it. The lawyer sees the injustice. He goes
to the older lawyer, but he says there's nothing to do, but
he must try to do something, and he has to clean up corrup-
tion, It's up to the younger generation. He shouldn't just
say it's wrong, So the younger one vows to get the crime
syndicate prosecuted., After a few years he gets enough
evidence, and gets the grand jury to indict them. During
this time, the oider lawyer who has tutored him gives a
splendid oration, and he gets the syndicate to be found
guilty. And the older man sees that he's helped the younger
one become a big lawyer.

Looks like it's in Prance, during the Second World War. The
French underground are in their hiding place. 7This man was i
& skirmish with the Nazis. They were trying to blow up a
bridge, and he was wounded, and was brought back by his com=-
panions. The head of the underground brings the doctor and
he starts operating on him, and the little boy had seen his
father shot, and then came with his father here and is
watching the operation. ~he sees his father suffering. The

but while they are operating he slips out with a gun hidden
under his coat and is going to try to get vengence for his
father, He gets to the Nazy leader's house at the end of
town. The Nazi leader sees him, but he knows him, so he tells
the guy that's with him he'll see him later, and walks into
the house with the boy, but as they're walking in the little
boy shoots him,

A bunch of farm hands just got done having a hard day at
workj they came and sat down for their lunch, and decided to
go out in the grass and lay down for a while, take a nap,
because it's a hot day. Not much of a story.

Wow! 1It'd make a wonderful science fiction story. A little
town in Mexico. A scientist lives there, he is experimenting
with a compound that makes animals grow. One day he gives it
to an ant, and he's away from town irn a mcuntainous area.

The ant is coming after him, and he's running away from his
own creation, He runs to the town tc warn them that the ant
is coming. The ant keeps coming up the stome road, and is
about to come on the bridge, when the ant is attracted by a
small boy sitting on the rocks. The boy keeps climbing up,
and the ant keeps coming up after him. The scientist sees
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that the ant is coming after the boy. He gets a rifle
from the sheriff and starts shooting, but it doesn't stop the
ant, or even get his attention. He decides that his eyes are
probably the most likely spot to kill or injure the ant and
stop him, and he runs and climbs in back of the boy. The
scientist shoots the rifle into the eyes of the ant as he's
about to get the boy. Finally the ant falls off the cliff
and everyone is saved. «

This man i{s a young painter. He lives in an attic apartment
in a low rent district of Paris. Every day he turns off the
lights in his room, as the sun just sets over the horizon.
He's been having a hard time making money oti.his paintings;
he's not too happy locking out the window. All of a sudden
he sees angels. He looks again, he thinks he must have
imagined it, but there they are, they come in the room and
make it bright with their illumination. They tell him that
he shouldn't just be here painting, that he has talent to
save the world~-he should become a priest. He sees that he
can use his painting as a help. As they're going away he
runs to the window. They make it light while the room is
dark., He becomes a great painter. He was sort of an
abstractionist, but now he starts painting religious themes.
The next day he takes it to an art dealer, he is so moved by
it that he buys it immediately. Later, the boy's paintings
bring many people to the Church, because they move them
emotionally. And thus he fulfills what the angels said he
should do with his art - save the pecple.

This young boy is in 2nd grade, making his First Holy Commun-
ion. He is kneeling in church -~ it's time for him to go up to
the altar. As he's walking up to the altar - he suddenly sees
- no one else sees ~ the boy doesn't know it but everyone
else knows he's going to die - that's why he's making his
First Holy Communion now -~ he's dieing of cancer, of leukemia
or something. He alone sees a man standing on the altar
steps as the priest is at the other end of the altar rail.
The Man motions to him that he should come up to the altar.
Everyone is startles, but he walks up into the sanctuary. No
one sees anything, and all are startied. It's Christ stand-
ing there, all then start to see a sort of glow, and they can
hear a voice -~ He says "you're truly going to receive your
First Holy Communion", then the boy drops on the altar steps
and the glow stops.

It's London = quite foggy - this man has just got out of a bar
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he's going home, He stops under a street light to light a
cigarette. A Bobby walks up to him and asks hin what he's
doing ~ the policeman says he should get home. He walks
down the street. All of a sudden the policeman turns around
because he hears a scream., The Bobby runs up to find him

in the street all beat up, and two men running down the
street. This was in the 19th century, and he was a labor
leader that lead a strike against a big factorysgainst unfair
working conditions, and so the owners had hired the men to
beat him up, because he was the force behind the strike, and
all they cared about was making more money. The policeman
cane and carried him to the house. His wife is there. She
always expected this because everyone was against him, be-
cause he's trying to bring justice to industrial life. As
she's cleaning him up she says she knew this would happen,
and he says he knew it tocu, but he had to do it. Then she
asks him to stop, but he says he never will, Finally, he
comes back to lead the strikers, all bandaged up. The strike
goes on and finally they win what they'd been striking for,
and he's the big hero of the day.

IMPORTS

When others tell a boy to work instead of doing what he wants,
he may do it reluctantly and be sorry for the fun he migsed.
(=1 IB6D

Someone's anger can make you miserable - But others make you
feel better until the one responsible for your hurt feelings
apologizes and you can both be happy together again.

(+#1 III A 3 ¢)

But sometimes they may be sc angered that they strike out at
anyone who tries to defend youj though, eventually they will
listen to those who plead your cause. (+#1 III B 1 a)

For sometimes others can persuade them to reconsider and make
amends., (+1 III B 1 a)

But sometimes people cannot settle their disagreements.
(=2 III B 1 d)

And if someone tries to help he may end up suffering the same
fate as the one he is trying to save. (-1 III1 E 1)
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(But he will keep trying)
Because, 1f you keep fighting against injustice others will
help and you may eventually win. (21 A1 a)

Sgmetimes this requires taking matters into your own hands
and destroying those responsible for the sufferings of
othexs. (-2 II A 2 b)

And after working, you rest. (0 IDb)

But, if you are getting no where with your work, a super~
natural revelation may be given to you to work for a higher
purpose and following this inspiration, you will achieve
great success. (=21 D1d)

For you can see what is hidden from most people, and will
attain an eternal reward. (=1 I1AS5a)

Even if you have to suffer for it, you will continue fighting
injustice until you obtain victory and with great honor.

(+#221 A1 a)
Minor Seminarian D
iFtrst Testg

IMPORTS

When you are set to do some work instead of following your
own interests you can always fake work and d? what you.?ant.
21 BS5Sc

For no matter how often you lose out, in the end you'll get a
lucky break. (=2 I E1a)

When things look blackest, there is eomeone to rescue you,
(1 IVA1la)

and punish the people responsible for a lot of grief.
(+2 11 A1 a)

Sometimes the weak and inexperienced succeed where others
failed. (.1 I1B1lc)
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But a man may take advantage of another's weakness, thou
he later becomes wealthy and makes amends. (=1 IT A 1l ¢

For if he adds crime to crime, he will be punished and wish
he had not dome it. (42 II A1 a)

Sometimes you hurt someone you love accidentally, and though
you are scoided others help to make it come out all right,
(1 ITI A 4 b)
But when you depend too much on old f£riends support, you may
find that enemies have taken their place, and chase you off.
(=2 III C 3 £)
Still, such difficulties can be overcome. (+2 II A 1 a)

And sometimes what you are afraid of turns out to be a

dream, ("2 IVA1l 3)
But a man may be up against a mighty force and be squashed.
(-2 1IVA 4 a)

So he heads off toward home when he isn't wanted elsewhere,
(«1 III F1ld)

Mino X D
Re~test

IMPORTS

1. Whether a boy has been told what to do or is doing it on his

2.

3.

own, when things get hard he may wonder if he'll ever succeed,
but he will keep trying, and overcome the present obstacle,
and achieve greater things. (2 1 B 1 c)

He is trying to break away from the common life, while others

disagree because they're satisfied with it, but eventually

he breaks off completely and leads a life of(his own, ;
+21ID1ld

Others may force him to give up something to which he has
been attached for a long time, and he will suffer, but when
he's on his own again he will probably go back to it, or, he
might be able to live without it. (-1 IIAla
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When others try to keep him from doing what he wants he may
become angry and have to be ristrained from striking out at
them, In the end, though, he will get what he wants despite
opposition, (=1 IIXI C 2 aii)

But when he does break off from others and leads his own life
regardless of their feelings, they may become embittered and
re ject him, (»1 III C 3 e)

Sometimes what they want him to do may be wrong. They want
someone to carry out for them what they cannot do themselves.
You don't know what these plans are, but you know they will
be successful. (=21 B20D)

Or, because you disagree with them, you may destroy them, and
be punished, but you take it meekly and without remorse for
what you have done. (=211C1e¢)

You just continue going about your daily tasks as usual.
(=2I1C 1 a)

For, people sometimes go through some harrowing experience,
some great danger or loss, but having each other, th-y £ind
consolation snd life goes back to normal. (41 III A 1 d)

10, And, as they continue on their way, another danger may

11.

12,

13,

threaten and they seek safety until it's past; or maybe they
ingend to overcome it, and in that case y will succeed and
return victorfous to their former life. (41 I1 B 1 ¢)

When a boy thinks things out, he most likely will wonder what
to do with his 1ife, or he may just wonder about life, the
world beyond his experience, the future, the past. If it is
about his life or a problem of his he is wondering, it may
take some time to come to a conclusion, but eventually he wil
and follow through on his decision. (1 1 Bd a 11)

For, he likes to be free, on his own, enjoying what he likes.
He wants the best, and will continue to enjoy it, work on it,
and improve upon it in his own way. (1 I B3Dbi)

Yet, later, he might wonder why he has wasted his life., He

should not have left his path. But now it is too late to

change, and he will continue being a failuxez ;
=21 E2e




APPENDIX B
SCORING DIFFICULTIES

The following stories exemplify the various "ypes of
scoring problems encountered among the forty SSA records of the
present experimental population. Both the specific difficulty
and the way the story was interpreted and scored are illustrated
below.

Lacking the proper test-taking attitude, many boys gave
spoofing, outrageous, blood-~thirsty stories; e.g.;

Card 3

1; A few days ago the overweight pastor of the local church
visited the Harry Carry Family., While sitting on the couch he
gulped down five pounds of dried apples, and then he broke the
couch fell off broke uis neck and died full of dried apples.
After the Harry Carr fanily stuffed him into the lining of the
walls, Mrs. Carry went about fixing the leg of the couch seen in
the picture, But the dead pastor now decaying was put on the
couch, Again, the leg of the couch broke. The paster fell off
and rolled on Mrs. Carry who was thus squashed to death. When
Mr. Carry came home from work he saw his dead wife and the decay-
ing pastor. He was so grieved Mr. Harry Carry committed harry-
carry. Thus a week later, three decayed bodies were found eaten
by the teething son who then choked to death.

Card 16

2) My story is about Normie my ffiend, he has trouble getting
around since he has no arms or legs but Normie is stubborn and
gets along. I don't like Normie so every chance I get, I try to
harm him. Now we are at the playground and I pushed Normie on
the swing. The rope broke and Normie fell in the sand~box. Now
I am kicking in his face and he is withering in the sand like a
chicken with no head.

On first glance, both stories seem terribly negative. How~

159.
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ever, the imports provide a clearer perspective.

1) Card 3 - ...indulgence in a bad habit destroys others as well
as yourself.(+2 II A 1 b) (Wrongdoing, ill-intentioned, im-
prudent action is positively disapproved: it end: in
destruction,)

2) Card 16 =-...but when you have the upper hand you try to hurt
those you dislike making them wither helplessly. (2 III B 3 b)|
(Bad relations are expressed in undesirable ways: angry words

or actions (unpunished) ).
The following record, on the other hand, was almost unscorable,

Minor Seminarian E

 Stories

l. As we join the Lone Ranger he is teaching Tunto how to play the
violin, "Kimosabi music stick is heep herd to make".
"Yes Tonto but it 1s a wonderful instrument™
The Lone Ranger picks up the violin and begins to play it.
Just then an elephant starts chasing Tonto. The Lone Renger
stops playing. First he rescues Miss Kennedy. Then he shoots
the beast with a countetfit silver bullit., It did no good.
Now Buck Rodgers 'ands and shoots the elephant with his freeze
o ray. At last Tonto is safe.
Meanwhile the Lone Ranger married Miss Kennedy and becomes
Mr. Kennedy., Now he is President.

The End.

2. Marion Ladowig has just won the bowling tournament, Don
Carter is just finishing up., Miss Ladowig is distrest. A
heckler in the crowd called her a fink. In ragge she takes
her bowling ball and throws it at the heckler., Just as she
releases the ball she discovers that it was her idle Bulle~
winkle. Luckly the ball just miss his right entler. Now
Bullwinkle is mad. He sends Dudley Doo Bra to arrest her.
Dudley cant do it, He thinks it was Nell who threw the bsll.
Dudley marries Marion and they live happily ever after.

The End .

3. Aunt Fruit Cake went into the park for her morning walk.
Suddenly she is horrified] She tries to sit down but she
fainted. A hugh Black monogoose rushed at her. When suddly
he stopped"

"What shall I £ix for dinner", she thought




~ She thought and thought. At last she said "I eat this miser

4o

S

6.

l6l.

#1111 eat this beautiful acra puella®.
By now Aunt F was awake. She screamed
"What shall I fix for dinner",

Jumentum. They ate each other and both lived happily ever
after. \
The End

The story of Abe Finklin

Abe and Liza had just had a fight over what to fix for dinner.
Abe wants pickled Antlers with muster and eggs. Liza wauts
toasted tulip bulb, mashed cabbage and pickle ice cream. John
got angree.

“I'm going to see my divorce lawyer"

"no don't go",

"ves I must",

"Why?"

Just then craxy Tony came in the door and solves their problem.
As they both lay there in the pool of blood, Tony takes his
knife again ard begins to carve out Abes liver, then he takes
out his stomack and empties the food in it into Liza's mouth.
Then he cut off liza's nose :nd arms. Just then the cops

came and broke up the party. VYesterday Tony died in the
electric chair,

The old lady in the picture is from the health department. She
is smelling for B.Os There has been an outbreak of it among
woman If a woman is caught with B.Os They send her to Siber-
ia, There she gets that Dial feeling shcoting Tigers (No
offense to Mr. McTigue) The inspector says "You are innocent%,
"They mayfendyhibeenianme the other boy in the picture say's
"Your under arrest for smelling for B.O. which is an offerse
against the Fungus act section 5 page 3 line 11". "Smelling
for B.O, 18 illegal”™.

The old inspector was taken into the mint and melted down with
the old silver dollors.

Bora has just finished his ice cream, and miss Fit and he are
preparing the next attempt and Bullwinkles Life. At lest

they decide to capture him and stuff him into a beer bottle
and drown him in the beer.  But the Ham's Beer says that he
will have nothing to o with it. Because the Easter bunny was
on strike for more carrots, and Mr, Devlin ran out of situatiorp
They decided to wait and capture Bullwinkle for thanksgiving.
Just then Wild Bill Hitchcock came in and starts dancing with
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Miss Fit. Boras is out radged. He takes a camera and shoots
Wild Bill, Miss Fit told boras who much she love him and dies
of old age. Wild Bill comes back to life and dies again.

\ The End

7. Drish has just escaped from 205 and he and Behnki are planning
revenge,
"Lets pour oil in the water supply'" Behnki suggested
HiJo weboopogﬁﬁ(m,"tti!‘!!
An Atomic bomb fell and ended the story.
The End

8. As we join the lone ranger and Touto in the elephant room of
the Palmer House Tontc says
"Kimosabi this 1is a heap".
"Yes, Tonto this is quit a corral al right",
“This night Ben Casey, Casey Jones and Mr. Joes and Kukla
were discussiug who dogs love.
Ben said that dogs love cartoons and they make big money on
them too Why look at angfe Doggy and Huklberry hound, Just
then the earth trembled and the building shook. Then in
walked Mighty Mouse, He tou the building and threw it into
never never land and they were never heard from since,

9. Johmny Angle is taking it easy just after he fed white faing.
Elvis presly walks in and asks DEDE Shape if she wants to do
the mash potatoes. Dede looks at him queerly and says “A™
she just invented a new dance the "Squashed Tomatoes®. Then
Chubby Checker storms in doing the Twist. He asks Shelly
Faberas is she digs the twist, She says no and shoots him
with an allagator riffle.

The End

10,This the picture un the wapper of brand x. This is the story
of the wrapper.
One day Mr. x was day dreaming with Johnny Crawford., Mr. X
said "I think we should start a dried apple factory" So he
di{ds This is what he saw in his dream.
MODERN ART
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11,As we join the Lone Ranger he is riding his horse. He thought
it was a super size elephant.

EEEEEEEEEEK A RAT
BNHOM!
AN ATOMIC
"Bor:b"
The End
12,Joim thew= 1s no more nmustard.

BOOMI
The end of the world run for your lives!

Condenmed!
Immorall

Obsenel
I refuse to write about it,

13.This is a picture of a real sharp beautiful girl with person-

ality & plenty of patiencils

Good luck you will neet it to read my writting please don't

get: to bored. and thanks for a wonderful afternoon.

WN D BV
The next two examples are clever, tongue~in-cheek stories;

the meaning of such stories is cften uncertain, With the help
of the guidelines provided by the scoring categories, however, it
is possible to evaluate them more accurately,

Card 6 BM

1) The man is at the home of his mothexr. He is telling her
that he will bot be able to raise enough money to buy her that
new eports cai. She wants a new ocne because her Corvette is
almost six months cld. He asked her what was wrong with her new
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Rolls Royce but she broke down and cried. The son left and tried
once again to rob the bank.

IMPORT: Sometimes your elders' demands can be unreasonable and
when reasoning with them fails you try to once again
satisfy them by doing something wrong.

(Actions are dictated by others' opinions: (=2 IIIC 1l a
i1) Illegitimate pressure is yielded toj for social
reasons.)

Card 9 BM

2) Hoboville, U.S.A. These hard working men live wherever
the train goes. Usually under a bridge or about 300 yards from
the tracks. Their only problem is work. It is a cardinal sin
to work. There system of sleep by day and travel by night leaves
no time for work. Good-bye men and keep avoiding that work.

IMPORT: Some people’s main concern 18 to avoid work, so they
devise a system that leaves no time for it, and you
wish them well in their endeavors.

(=2 I B 6 ¢ Negative Attitude toward work; work is for
some people, not others.)

Another and perhaps more difficult kind of story to inter-
pret correctly 1is the deceptively altruistic or “polyanna" type.

For example:

c 16

3%52"""The blood flowing like water and where was the one man who
could stop it. Should Constantine end all these persecutions or
should he wait until this God of the Christians shows himself to
him. What will he do. Today he must go forth and battle his
enemies, but wait, what's this in the sky, it looks like a cross.
Surely this is a sign from heaven., Quickly he sends messengers
to the palace tailor to have a bamner with a cross on it made so
that he might carxy it into battle with him. And that day,
Constantine won his greatest victory.

IMPORT: You wait for a sign from heaven before making your
decision, and, when it comes, you win your greatest
victory.

(=2 I B1A Success when fantasy and emotion is
substituted for active effort: import indicates
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success by magic or highly unlikely means.)
?fz I D1D Success follows upon blind dependence:
blind following of others! advice to work or achieve.)
The point here is not whether or not the story of Constane-
tine is truej but that, for the storyteller, the way to a great
victory 1s not initiative or active effort but dependence on
"highly unlikely means™-<whether these are possible or not-=or
simply on a kind of "supernatural advice™, The obvious altruis-
tic purpose of the action described must not be allowed to
obliterate the essentially non-constructive attitude it expresses.
(In scoring, as in life, it is important to remember that the end
cannot justify the means.)
Stories that do not conform to test instructions of giving
a plot and an outcome are particularly difficult and often im=-
possible to score because their meaning is uncertain. The follow-
ing story attempts to explain an action and to describe what is

going onj its outcome is only dmplied.

Caxd 20

The man shown is a French general strolling through his
beautiful gardens. He is preparing for his journey into warfare.
He is the one who will win the war for the Franch. What war
Why World War V. He is the one who pushes the button that sends

the rockets skyward.

IMPORT: You will succeed because you have the necessary means
of success. (-2 I B 1 a Success when fantasy or
emotion are substituted for active effort; import
indicates success by magic or highly unlikely means.)
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The next two stories are monologuesj they do not have an

outcome.,

16
How did those little bees take over the forestl There's
the Queen bee on her throne. The most puzzling thing is that the
bee can't really back up her authority because once she stings
someone with her stinger she dies. It's a wonder that all the
animals bow to the authority of the bee,

IMPORT: It is puzzling how some bow to authority when that
authority really has nothing to back up its position.
(.lII a3 cor~1 III F1la Right action is done for
extraneous reasonsj others insist that it be done.
Or, negative attitudes toward others; they are inept,
incompetent,)

Card 20

In the twentles was prohibition days. The days when bot-
legging became common and gangsters ruled. The "Roaring Twenties'
secem gay and exciting, but I'm very glad that I am living now,.
Chicago has changed a lot since those days.

IMPORT: Even though the early days seem gay and exciting you
are glad to be living now after many changes have taken
ylace .
(#1 I A 3 a Import indicates neither success nor
failure, but it is an optimistic import, with
reasons given but not implying action,)

A great deal of dialogue can also be misleading. For

examplet

Card 6 %ﬁ
Diane", he whispered in a low tone, "will you marry me?"
"Don," she said, "I'll do anything you ask."
"Fine," he exclaimed, "let's make it next Saturday."
"Don," she said, reaching deftly for his wallet and
sticking it in her purse, "I'll never forget you, I just remem=-
bered that I'm engaged." _

IMPORT: You may be cooperative until you get what you want, and
then conveniently remember an out,
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(21 B2Db Success despite antisocial cr ineffective
means: by dishonest means or the manipulation of
others.)

The best solution for most scoring difficulties was found
in the relationship of the story in question to the total sequence|
of imports. For example, these stories were given for two con-
secutive cards.

Card 1

The world wasn't good enough for Bob Jones, a paper boy,
so he decided to end it by taking his life on one cold night. He
dove from the window into a snow bank. He got out of it and
said "Oh, nuts, I'm not dead." So he laid down and si#pt there
all night and died.

Followed by:
Card 16

This is a picture of a plate of mashed potatoes: without
butter on them., These potatoes are only served at the famous
seminary cafeteria: known for its good foed. Ughl This food
sent 857 boys to the infirmary in one bunch. uhgl Uhgl
IMPORTS: 14 = A man may tempt fate and live, but if he does

something foolish for a second time, that is
the end.
16 « This is responsible for a lot of trouble.
Both stories were scored together as +2 II A 1 b (Wrongdoing,
ill-intentioned iluprudent action, is positively disapproved:

it ends in destzruction.)
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