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CHAPTER 1
INTRODUCTION TO THE RESEARCH

Purpose of the Study: On October 3, 1965, Lyndon B, Johnson signed into

1aw the Inhigration Act of 1965, By it the government of the United States
of Amoriet‘lldn major changes in the 4l-year-old policy which has governed the
admission of the foreign born to her shores,

Probably the most significant feature of the new law was the elimination
of the quota system which, since 1924, has formed the bedrock of what immigrae
tion "poliey" this country has had. |
Instead of quotas based on the national origin of the foreign born living
in the United States in 1910, a limit of 20,000 a year will be placed on immi-
grants from any one country., On 3 firstecome-first-served basis, an overall
number of 170,000 persons may enter from Asia, Africa, and Europe, Over and
above this nﬁnber, priority will be given to members of "immediate families"
of persons already living in the United States, Estimates place this number
at an additional 50,000 a year.!

One of the most controversial elements of the bill is the provision for
limiting immigration from the other nations of the Western honisphefe for
the first time, After mid-1968 the proposed limit is 120,000 a year unless
this figur?vpioves totally unreasonable in the light of studies cﬁrrently in

ﬁprogross. For example, the predicted rate of natural increase for Latin

lup New Mix for America's Melting Pot," U, S. News and World Report,
Toctmr 11’ 1965. P §5.
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America in the next 35 years will be triple what it is today,?

The passage of new legislation in the field of immigration raises some
important questions, Will such a law motivate immigrants in larger and larger
numbers to seek a home in the United States? From where will they come?
Where will they settle?

One point is very clear, and that is that the foreign-born who are enter-
ing the country are still to be numerically controlled., There is to be no
surge of immigration as there was in the decade 1901+1910., Yet the very
existence of new legislation is an indication that the foreign-born are still
pressing to come, that, like their ancestors, they will face their period of
adjustnont; we will still have groups of the "uprooted" striving to strike
a modus vivendi with what they find here.

Even though the drama of entry is still to be played at many docks and
airports throughout our nation, there is every indication that the ports of
origin will differ somewhat, Essentially, two periods in our nation's hise
tory, to date, mark the high points of immigrant entry, One is the period
from the early years of the 19th century to its last decade, the so-called
"old immigration" period. This period marked the initial entry of the Irish,
Germans, Scandinavians, and others from northern and western Burope in large
nusbers, There followed in the latter 19th and the first two decades of the
20th century the era of the "new immigration" of the Italians, the Jews, and
the slaws,ﬁéééun from southern and eastern Europe, -

While there are still hundreds of persons eager to enter the United States

21bid., p. 56.




3.
from southern and eastorn Eurocpe especially, these will probably be matched
very significantly in the years to come by Asians and by Negroes, It is inter-
esting to note also that the Negroes seeking admission will not be from Africs,
but particularly from the islands of the Western Hemisphere, Immigration from
northern and western Europe has declined in recent years, and this decline is
expected to continue as long as economic progress is made in those countries,3

Such immigration figures are facts to be indicated on tables or plotted
on graphs, As such, they are of interest to the statistician, The figures
come alive, however, to the sociologist when he probes their meaning in order
to find cut the way in which a nation like the United States has dealt with
the absorption into its culture of over 41 million immigrants and their famie
lies, The current legislation is an indication that this is not just a subject
for historical review. Today, in terms of communication and transportation,
the world is smaller than it has ever been, What is more, it is a world strike
ingly on the moves The names of the immigrants may have a differemnt ring, but
still they come, The problem of immigrant absorption is as relevant today as
it was in the 1920's,
Milton M, Gordon clearly deplores the all but noneexistent treatment
given to this important socisl process by the sociologists of the United Statesi
One of the more remarkable omissions in the history of American
intellectual thought is the relative lack of close analytical
attention given to the theory of immigrant adjustment in the
United States by its social scientists,?

This omission and its consequences first came to the attention of the

31bid., See Table, p. 57.

4Milton M, Gordon, "Assimilation in Americai Theory and Reality,"
Daedalus, XC (Spring, 1961), 263,
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writer five years ago upon the reception of an assignment to teach at Bishop
Noll Institute in the heavily populated Calumet Region of northern Indiana,
The school was interesting for several reasons: First, it was in the process
of transition from a coeducational high school of 1600 to a coinstitutional
high school of 3000. (The school structure itself will be dealt with in more
detail in Chapter IIl,) Secondly, the student body probably represented every
nationality group dwelling in the region with the heaviest representation of
Polish and Slavic peoples, Negro students were at s minimum for several rea-
sons, One was the prohibitive element of tuition., Another was the relatively
low percentage of Negro Catholics in the region, And still a third was the
fact that the school was bullt in an area not easily accessible from the pre-
dominantly Negro neighborhoods

Faced with such a situation, the writer began to ponder two questions,
To what degree, if any, did these students of foreign descent identify with
their own ethnic group and what effect did this identification or lack of it
have on their image of themselves and their personal aspirations, socially,
academically and occupationally? It was believed that these wers measures of
one's assimilation into the larger society. The second question bore some
relation to the first, What was the probable effectiveness of the two reli-
gious teaching codMunities involved here in terms of their own ethnic identifi-
cation, which was predominantly northern and western Buropean, in contributing
to the cultural absoiﬁtion of these students? This research ares was first
suggested by these questions.

A review of the literature from 1955 to 1965 substantiated the belief

that little, if anything, had been done on the adolescent's ethnic image of
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himself, with the exception of the wealth of research now being done on the
Negro.

Further, a review of the literature of immigrant assimilation in general
kept bringing to the fore the positive value, if not necessity, of incorporat-
the essentials of rcference group theory into the theoretical framework of
the research, |

Hypotheses: The research was begun with two closely related hypotheses
in mind, They can be stated as follows:

First: Students who exhibit positive ethnic identification consistently

will tend to have high aspirations and a satisfactory self-image,

Secondt Students who are negative or at least ambivalent withkregard

to their ethnic identification will tend to have low aspirations
and a less than satisfactory self-image.

Problems of Comceptualization: At the outset, let it be clear that this
research is not simply concerned with the student's national origin, Rather,
it is an attempt to get at the degree of his identification with it, his
acceptance or rejection of whatever values may be involved; in short, his
awareness of belonging to a specific ethnlc group, and the meaning this has
for him.

The term "ethnlc group™ throughout the paper is to be understood as
Milton Gordon has defined it. Gordon refers to "any group with a shared
feeling of peoplahood” as an "ethnic group."s
Gordon's notion of ethnic group within the national boundarios of the

United States is broad enough to embrace any group which is defined or set off

SMilton M, Gordon, Assimilation in American Life (New York: Oxford
University Press, 1964), pp. 23524,
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[from others by race, nationality, or religion., These categories are by no

jpeans synonymous for Gordon, but he does insist that all of these Yhave a

ommon social-psychological referent in that all serve to create, through his.
orical circumstances, a sense of peoplehood for groups within the United
tates,"®

There seem to be distinct advantages in the adoption of this definition,
Dne is that research can focus on any one categoxy of race, religion, or

Taticnal origin on the common basis of the shared sense of peoplehvod without

etailed ¢oncantration on the other two, Another advantage is' that, iﬁ accept-
ng this definition, one accepts the beslief that the key tvo ethnic group
dentification is precisely the shared sense of peoplehood, and is #oﬁ at all
ependent on the time a particular group or individual within a group has
&ived in the new nation. Therefore, it is possible, that given certain circum-
ptances, a group which is second-, third-, fourth-generation and beyond nay
be as strongly identified with am ethnic group as someone of the first gemerae
ftions The bases for identificatiou may change, but the sense of identification.
pf belonging, may certainly persist, It is equally possible that such a sense
Tf identification may be accoupanied by alienation from other groups in the
tarticular social structure. The implications of this phenomenon will be movre
horoughly explored as the theoretical orientation of the research takes shape,
Within the limits of this research, one may be said to have a completely

ositive identification with his ethale (nationality or descent) group when he

an ideatify his ethnic origin, when he practices ethnic or foreign customs at

61bid., pp. 27-28,
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home, including the speaking of a foreign language and/or the reception in
the howe of a foreign lamguage newspaper or magazine, reacts negatively on
the "indices of 'foxeignﬁass'" scale incorporated into the study, reacts
positively on the '"indices of acceptance in schoel" scale incorporated into
the study, and chooses his parents as his primary reference group,

On the other hand, one may be said to have a completely negative idéati-
fication when he can identify his ethnic origin, rejects foreign customs at
home, including the speaking of a foreign language and/or the raedption in
the home of a foreign language newspaper or magaiine, reacts positively on
the "indices of 'fareigﬁness'" scale, reacts negatively on the "indices of
acceptance in school on the basis of ethnic origin" scale, and chooses groups
other than his pareats for his primary raference groups. o

The schema of the research also allows for a consideration of those
cases which fall in betwecen these two extremes, especially those which are
noncommittal or somewhat coatradictory on the various attitude questions.

Since the research deals with a high school studeat population, it is
not pessible to test adjustment and the degree of assimilation by marriage
pattexns. Therefore, educational, ocoupational, social and academic aspira-
tions as well as a certain degree of self-confidence have been utilized as
the indices of adjustment and a certain tendency toward assimilation.

It is very clear from the literature that there is a generational aspect
operative in one's ethnic identification. As much as is possible, the
generational variable will be considered in the analysis,

METHODOLOGY

The Unlverse and Sampling Technique: When this study was first planned,
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there was a question as to whether it should be based on comparisonslamnng
the three Catholic high schools of the diocese, Because of the diversity in
enxrollment among the three, this was abandoned, Inst?ad. the decision was
made to gather the data from the largest high school of the three whose popue
1ation was also probably the most representative of the ethnic heterogeneity
of the area,

The bishop of the diocese was approached early in 1965 as to thé feasi-
bility of such research and his permission was given.

ﬁinco the writer of the study was a member of one of the religious‘cono
munities teaching in the school, she did‘not partieip@to directly in the
conducting of the research., All cont#ct with both teachers and students
was made through the administration,

Several weeks before the questionnaire was to be administered, a bulletin
went to the faculty from the administration which informed them that Bishop
Noll had been invited by the Sociology Department of Loyola University to
participate in a study of certain attitudes of high school youth, Their
cooperation was requested, |

The first class period of March 29, 1966, was chosen as the time for the
gathering of the data; The questionnairns’weto taken to the homerooms and
the administration of them was presided over by the homeroom sponsor,

Since the teachers simply knew that a study was being conducted, and had
not been made aware of its specific purpose or content, a brief page of
instructions accompanied the questionnaires. The opening paragraph stressed

the importance of the research and the responsibility of the teacher in seeing
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that the students took it sariously.7 (As an aside here it seems well to
mention that among the 1135 questionnaires examined in the early phases of the
analysis, only four had to be discarded because of obvious inaccuracies in
answers.,)

At the end of the class period, the questionnaires were returned to the
|central office, The homeroom teachers signed a paper noting the number of
|students in their homeroom, the number answering the questionnaire, and the
jpumber absent,

The questionnaires were administered to the entire student bod)?8 but the
|study design planned concentration only on the senior and freshman classes,

From the 1135 students answering the questionnaire from these two classes
(444 seniors, 691 freshmen), a sample was drawn,

The sample actually used in the analysis was composed of those senior and
freshman students whose parents each had completed high school., The sample
feonsisted of 257 students. Of these, 160 were freshmen (62%):9 97 were seniors
l(38%). By sex, 135 Qere male students (53%); 122 were female (47%),

The Questionnaire: The instrument used in the ressarch was designed to

Eather data on all of the variables considered pertinent to the hypotheses and
he purpose of the investigation.
Personal information was gathered from each student: his parish, sex,

flass in school, and age (Questions 1«5},

7The complete text of these directions along with the student questionnaire
pppears in Appendix I.

sApproximately 2466 students, The absentee count was not calculated for
juniors and sophomores.,

9Tha percentages have been rounded in each case.
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Questions 6 through 13 sought nationality descent as well as the genéta-
tional position of the respondent with respect to birth of parents and grand-
parents in countries other than the United States, The generaticn of foreign
born was assessed through parents to both maternal and paternal grandparents,

The actual engagement in those practices considered by students of
ethnicity to be strong indicators of ethnic solidarity were comnsidered raliablow
indices of ethnic identification, with added weight in the analysis given to
the speaking of a foreign langusge, and/or veceiving a foreign language newse
paper or magarine, as comparsd to membership in an ethnic organizatibn. and/or
practice of foreign customs, and/or eating of foreign foods (Questioms 16
through 20),

In an atteampt to see if foreign languages were used at all in the churches
and to determine if this language coincided with the foreign languages spoken
in the homes, the respondents were asked, if they indicated that a foreign
language was spoken at home, which language (Question 21), They were also
asked if any services, sermons, or announcements in their church were given
in a foreign language (Question 14), If the answer was in the affirmative,
the respondent was asked which language (Question 15).

Questions 22 through 31 were attempts to assess the respondent's attitudes
toward what ware called for the purposes of the study the "indices of 'foreign-
ness'", These covered a range of areas from whether or not persons coming to
America from another country should become "Americanized" as soon as possible
to whether or not the respondent would avoid attending Sunday Mass where the
noneLatin parts were not in English, The possible answers were arranged on

a five-point scale with a high score (maximum: 50) indicating attitudes




11.

favorable to identification with the ethnic group; a low score (minimum: 10)
indicating unfavorable attitudes, The actual categories used will be discussed]
in detail in the analysis of the data,

Questions 32 through 41 were an attempt to see if the respondents made
any judgment concerning the nationality~descent of the faculty in relation to
their own nationality desceat, This part of the questionnaire was the least
successful, it seems, for reasons which will be presented when the limitations
of the study are discussed.

The problem of an ethnic base for identification was approached in two
other ways in Questions 42 through 47, For the first five, » five-point scale
was comstructed which gatlered the respondents' attitudes toward the relation-
ships botween studeats and faculty on the basis of nationalityadescénta {ne
of these, Question 46, was an attempt to determine if the respondents felt
that their parents were rejected by the faculty if they could not speak

English well. In Question 47 they were asked to whom here in school would

the respondent go if he hgd & problem he had to talk about,

A battery of questions (Questions 48 through 53) then sought information
about whether or not there was any connection between the respondent's peer
group and his nationalityedescent.

A measure of self-confidence was determined by five questions taken from
the long form of the Minnesota Survey of Opinions. The questions chosen were
from those in the Survey constructed to measure feelings of inferiority. The
wording was changed slightly in some of the questions in order to preserve an
inferiority~directed consistency for purposes of the scale valuass.

The establishmwent of a specific reference group {or each respondent was
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measured with items from the instrument Coleman used in his study of the
adolescent society (Questions 60-62; 64), From the results it was possible
to snecify a parsnt, a pesr group, a teacher oriemtation, or no definable
reference group orientation,

Social, academic, occupational, and educational aspirations were
assessed in Questions 63; 65-67, The first two of these also came from the
Coleman study,

The questionnaire ended with items designed to measure the education
and occupation of the respondents® parents ((Questions 68 through 73)., These
data were then converted for use in the Hollingshead Two Factor Index of Social
Position,

Cumulative scores were rvecorded for the raespondents! generational
relationship to the foreign-born element in the family (Questions 16 through
12), the practice of foreipgn customs in the home (Questions 16 through 20),
the respondents® attitudes to the "indices of 'foreignness'" (Questions 22
through 31), the respondents! identification of the nationality-descent of
the faculty (Questions 32 through 41), the respondents' attitudes toward
relations with the faculty based on ethnicity (Questioms 42 through 46),
neasure of inferiority (Questions 54 through 59), reference groups (Questions
60 through 62; 64), aspirations (Questions 63; 65 through 67), and social class
(Questions 68 through 73).

The questionnaires were coded for IBM processing.

The questionnaire was subjected to a pre~test among 70 students in a high
school in a neighboring city with a student body comparable in size and ethmic

composition to Bishop Noll., For reasons whick will be explained below,
S SRR IR P LT RR P LE SEYT IOV -
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Limitations of the Study: Many of the limitations of this research are

common to all descriptive studies; others are common to the local §ituation,

In order to keep the possibility of biased answers at a minimuwm, the
writer remained anomymous throughout, As was previously indicated, all communia
cation reached the respondents through the administration via the homeroom
teacher, All they knew was that they had been invited to participate in this
study by the Sociology Department of Loyola University. Even though there is
every reason to believe that great care was taken to insure the validity of
the results, the possibility of errer or bias certainly exists since there
was no direct communication with the respondents at any time except through
the homeroom teachers,

A second limitation is related to this. Great care was takem to word
the questions in such a way that there would be a minimum of ambiguity.

However, since the pre-test was less than satisfactory in its results, it

is entirely possible that some ambiguous items remained in the final instrument#
and this becomes especially limiting in the light of the fact that the study
design did not provide for any follow~up schedule of personal interviews,

The conditions surrounding the pre-test have already been alluded to.
Arrangements had been made for the scheduling of the pre«test early in the
year, However, for some reason still unknown to the writer, when the question-
naires arrived at their destination, no setion was takem for some time. Finally,
after some prodding, questionnaires were amswered by 12 senior girls and 58
freshman girls. No boys were included in the pre-test, When the results

were finally returned and tallied, the date for distribution in the actual

test school was due and it was then impossible to make any but the most super-
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For example, the fact that Questions 32 through 41 tended to be ambiguous was

known from the pre-test, However, these items, of necessity, remained basi=-

cally the same in the final instrument, As was expected, in the final analysis,

these items gave evidence of ambiguity, This was the only place, however,
where such ambiguity was blatantly evident, The overall results on the pre-
test established validity to the aunthor's satisfaction, considering the
circumstances discussed above,

Another limitation concerned the matter of IBM processing. Due to
considerable turmoil and staff changes in the data-processing department of
the university at the time this study was going through, some of the intended
computations and statistical techmiques were never possible. For the most
part, the final analysis was actually accomplished as the result of manual
tabulation,

The decision had been made to consider the generational factor as an
important variable as it appeared. At the same time the decision was made
to consider only those freshman and senior respondents whose parents both
had completed high school, Since the number of respondents who were either
first« or second~generation Americans was minima;, the criterion of a high
school education for parents seemingly eliminated this as a variable, A
cursory review of the remaining questionnaires tended to verify this suspi-
cion. More respondents would fit into the firste. and secondegeneration
category only if one waives the high school education requirement. For
analysis, however, the original sample was kept intact, and where feasible,

the first- and second~generational factors were combined.
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CHAPTER 11
THEORETICAL ORIENTATION AND SURVEY OF THE LITHRATURE

Theoretical Orientation: There is little necessity of going beyond the
most fundamental text in introductory soclology to conclude that unity and
coherence in any social order depend upon the successful operation of the
process of assimilation,l

Essential to the notion of assimilation is a confrontation between two
diverse cultures, one of whom is dominant over the other,

The classic definition of the concept is attributed to Robert Park and
Ernest Burgess, Por them sssimilation was "a process of interpenetration
and fusion in which persons and groups acquire the memories, sentiments, and
attitudes of other persons and groups, and by sharing their experience and
history, are incorporated with thes in a common cultural 1ife,"?

Forty years after the appearance of the Park and Burgess definition
Milton Gordon called atteation to two additional variables contsined ia it,
“Assimilation has not taken place, it is asserted [by Park], until the immi-
grant is able to £nnctien in the host community without eueountoring-prbjudiccd

1jonn ¥. Cuber,

rles (S5th ed.; New York:

Lecnerd Broom and Philip Sglznik, Soeiology (3rd ed.; New York: Harper
and Row, 1963); Ple !‘92"1‘950

Francis E, Merrill, Society and Culture (24 ed.; Englewood Cliffs, H.J.!
Prentice-Hall, Inc., 1961), pp. §2~53.

2Robart E. Park and Ernest W, Burgess, Introduction to the Scuince of
Sociology (Chicago: University of Chicago Press, 1925,, ne T35,
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attitudes or discriminatory behavior,"3 As a second variable Gordon
introduces a significant distinction made by Arnold Green:

Persons and groups may ‘acquire the memories, sentiments, and
attitudes of other persons or groups,' and at the same time be
excluded from 'sharing their experience'! and find themselves
indefinitely delayed in being incorporated with them in a common
cultural life, Why? Because many of the memories, sentiments,
and attitudes of the receiving group are common property; the
inclusive ones in America~esuch as patriotism, Christianity,
respect for private property, and veneratiom for legendary heroese-
are vested in the total society, and they are readily accessible to all,
On the other hand, the matter of sharing experience and incorporation
in a common life is limited, first, by a willingness on the part of the
receiving group, and second, by a desire on the part of the new
arrivals to foster social participation,

Although it is usually the receiving group which erects barriers
to soeial participation, thz immigrant group, or segments of it,

may likewise wish to do so,

The Green distinction is especially relevant to the theoretical
orientation presented in this study because clearly assimilation is not an
automatic process, Rather, it demands "willingness" on the part of the
host group and "desire" on the part of the newcomer, Confrontation alone
is insufficient., In some sense, the two groups must become referents for
one another,

For the student at Bishop Noll Institute the process of assimilation

is actually in potency on two levels. First of all, he is belng socialized

into the dominant culture from what has been satisfactorily identified as an

SMilton M., Gordon, Assimilation in Americen Life (New York: Oxford
University Press, 1964), p.

4Arnold Green, Sociology: An Anagﬁsis of Life in Medern Seciety
» \ : § t
(New York: McGraw«HITT“ﬁéaﬁzto.;"3st ed,, f§§§’, p.‘ak.
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adolescent sub‘culture.s For him, the "Dominant culture" at this level is
the adult world with its value-attitude system, The goal is eventual assimi-
lation,

As if the pruﬁlems connected with the passage from adolescence to
adulthood were not enocugh, there is a second level of assimilation operative
among these students in this school. By and large they are the sons and
daughters or grandsons and granddaughters of immigrants, Thereforé, it seems
reasonabie‘to suspect that they not only live with the problems of marginality
which plague the ordinary adolescent's passage to maturity, but theirs is also
a world betwsen two ethnic cultures, the "foreign" on the one hand, the new
or "American” on the other, whatever this may mean,

The prosent study does not minimize the importance of the marginality
which accompanies the process of physical and social maturation, but its
orientation places particular emphasis on the complications necessarily
involved in the concomitant factor of ethnic marginality.

Since the research in question is laid within the framework of American
society, the theoretical construct must take into consideration the various
theories of assimilation.

The process, as it has been described by such observers of the saga of
izmmigration into America as Uscar Handlin and Marecus Hansen, has been clearly
and fairly presented by Milton Gordon in an article which appeared in Daedalus
in 1961, preceding the publication of his provucative book on assimilation

in 1964.

SJames S, Coleman, The Adolescent Society (New York: The Free Press of
Gleacoe, 1961), pp. 1-11,
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In this article Gordon sets up three conceptual models which he believes
explain the way, historically, in which America has attempted to construct a
rationale for the absorption of immigrants,

The first is simply "Anglo-conformity.'" Under this title are included
all those theories of assimilation into the American social structure which
advocate the desirability of maintaining those English institutions which
were successfully modified by the American Revelution, Such a position
would establish the primacy of the English language and all English-oriented
cultural patterns as being dominant in American life.

Anglo-conformity was the basic position of such founding fathers as
Washington, Jefferson, and Franklin, who did not favor mass immigration, In
this mattar, however, they faced a dilemma: the young country, expanding
its frontier and exploliting its rescurces, had great need for manpower from
abrecad, Yet the great influx of Irish and Jermans in the early decades of
the 19th century ppsed a distinct threat to the values and traditions of
the "establishment." Such fear, in its extreme form, gave rise to the
Native American Movement of the 1830's and '40's and the "Know Nothing"
Party of the 1850's,

The ravages of the Civil War and subsequent reconstruction only served
to increase the need for psople, This time the call was answered by the
inhabitants of southern and eastern Europe. Such a phenomenon aroused a
varying form of racism in the "Aaerican" breast, (At least those of the
'old* immigration were of Celtic and Arysn stock, a 'superior' race, but

these ct&oto!")é

T,

6Milton M, Cordon, "Assimilation im America: Theory and Reality,”
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The consequence of such thinking was a fanatic effort to Anglicize the
newcomer as quickly as possible, Its zenith was reached in the Americani-
zation movement of World War I which was followed by a series of restrictive
legislative acts culminating in the McCarrane-Walter Act of 1952.

Students and advocates of the theory of Anglo-conformity eventually
became disenchanted with its effectiveness and validity when, after years of
"Assimilation," ethnic enclaves with most visible cultural peculiarities
were still very much a part of the American scene,

0ld causes, like old soldiers, seemingly never really die, however,

Obscure items appearing in Newsweek for August 29, 1966, and The Washington

Post for September 10, 1966, allude to a publication of the National Educétion
Association entitled "The Invisible Minority" which reports on a study of
Mexican~Americans in the schools of five Southwestern states, One phase of
the report treats the attitude of the personnel of some of these schools
toward the few Spanishespeaking Mexican-Americans who do not drop out of
school, He is told, "If you want to be an American, speak American," and is
frequently punished for using Spanish,

In fact, then, there are at least pockets in the United States where
Anglo-conformity is still a value. One does suspect, however, that some
"modifications" have taken place. Witness the substitution of "American"
for “English,"

Much more in line with the evolution of assimilation theory is the NEA's
exhortation to the schools in question to stress bilingualism in order to

enable the children to "adapt to the dominant 'Anglo' culture while
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7

encouraging a pride in his native tradition."
Gordon lays the groundwork for the second conceptual model by observing:
The very condition of life in America made the maintenance of English
institutions in their original form impossible. America was not to
become a modified England, but was to be a whole new blend, culturally
and biologically, in which the stocks and folkways of Buropa, figuratively
spcaking, were indiscriminately mixed in the political pot of the emerging
nation and fused by thg fires of American influence and interaction inte
a distinctly new type.,
And so "The Melting Pot™ theory of assimilation was born. The "new type"
alluded to was not to equal the sum of the various groups; rather it was to
be a new creation emerging from the interaction among, and the influence upon,
lone another. |

The "melting pot" theory was strengthened considerably by the thesis
[fdsh the noted historién, Frederick Jackson Turner, presented to the American
istorical Society in Chicago in 1893, According to Gordon, Turner's thesis
[wvas that American institutions and American democracy did not grow from the
[country's European heritage nor from the influence of the eastern seaboard
jcities, but rather from the experiences created by an everemoving western
frontier. The frontier was the great leveller of nen; the great builder of

jrational character. Surely nne brought one's past to the frontier, but the

[experience swallowed the past in its creative force. The frontier environment

Jacted as a “solvent" for national heritages.9

America must have rationalized and romanticized the "melting pot"™ to such

hn extent that all situations would have been made to "fit," but within five

7“The Invisible Minority,"
y»" Newsweek, August 29, 1966, p. 46; The Washington]
[Post, September 10, 1966, p. A4,

8Gordon, Daedalus, 270,

9
Ibid., p. 271.
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decades, it was obvious that the "melting pot" was to go the way of all
“theories of the middle range,"” It was to be expanded and questioned and
wodified by subsequent research,

The '"research" alluded to most freauently in the literature and lauded
by Herﬁerg's ciassic treatment of Protestant-Cathnlic-Jew was an article in
1944 under the title "Single or Triple Melting Pot? Intermzrriage Trends imn
New Haven, 1370-1940," by Mrs, Ruby Jo Reeves Kennedy,

In her analysis of intermarriage patterns in New Haven, Mrs, Keanedy
found that over a seventy-year period, intermarriage in New Haven was not
wgeneral and indiscriminate" as the "melting pot' advocates implied, Rather,
intermarriage in New Haven was controlled by religious barriers., Persons of
the same religion tended to intermarry even though they rather freely crossed
nationality lines to do so, The data showed that Ifish, Italians, and Polish
(all Roman Catholic), tended to intermarry e&s did Britishe-Americans, Germans
and Scandinavians (all for the most part, Protestant), Seldom did Jews
maxry gentiles.le ‘

Her general conclusion was stated thus:

Assortative mating, rather than random intermarriage, has been
occurring in New Haven since 1870 and assimilation in this city

is of a stratified character. The 'meltingepot, general mixture!
idea has failed to materialize im this particular community,
Religious differences function as the chief bases of stratification,

Will Herberg took up the Kennedy conclusion that the "melting pot" theory

was ovqrsimplifiad. In speaking especially of the third-gemeration American,

1ORuby Jo Reeves Kennedy, "Single or Triple Melting Pot? Intermarriage
Trends in New Haven," The Amevrican Journal of Sociology, XLIX (January, 1944),
339,

Ibid,

™
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he observest

The newcomer is expected to change many things about himself as
he becomes American--nationality, language, culture, One thing,
howsver, he is not expected to change«~and that is his religion.
And so it is religion that with the third generation has become
the difforuntiatiag g%emont and the context of self-identification
and social location,

Even though Herberg concurs with Mrs, Kemnedy's conclusion, he is not
content to allow the matter to stop there, He contends that the “typical"
American does not look upon himself as a composite of all the ethnic groups
involved, but the American's image of himself is still the Anglo-American
ideal as it was after thn American Revolution. “The ‘'national type' as ideal
has always been, and remains pretty well fixed. It is the Mayflower, John
Smith, Davy Crockett, Washington and Lincoln ...,"3

Herberg's coﬁclusion is that “our cultural assimilation has taken place
not in a 'melting pot' but rather in a 'transmuting paﬁ' in which éil ingroe
dients have been transformed and assimilated into an idealized 'Anglo-Saxom'
modcl.14

Out of the ashes of the controversy over the exact meaning and validity
of the "melting pot" thesis, a third conceptual model attempting to explain
the assimilation process in America has come into prominence in recent years.
It is proposed, in part at least, as an answer to the theories of “Anglo-

conformity" and "The Melting Pot," It is the notion of "Cultural Pluralism"

and it currently enjoys immense popularity. Actuaslly, Gordon calls it "the

124111 Herberg, Protestant-Catholic-Jew (Garden City, N. Y.t Doubleday
and Company, Inc., Anchor s, T§355. p. 23.

13
Ibid., p. 21.

Y41p1g,
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natural consequence of the 'Triple Melting Pot! thesis,“ls based as it is
upon the creation of numerous ethnic enclaves which provided the new immi-
grants with security against what was strange and new, and often hostile,

The theory found ripe soil for growth among the settlement workers at
the turn of the century, because they soon discovered that the almost fanatic
pressure to "Amerieanize" resulted in ethnic self-hatred. The product of
"Apericanization® was not adjusted and assimilated at all, The nation faced
a generation of "marginal men."

The term "melting pot"™ was coined and popularized by Israel Zangwill
whose play of the same name appeared in this countyy in 1908, The clarion
call for the "melting pot" theorists was sounded by Frederick Jacksorn Turner,
and the classic statement for the cultural pluralists was made by Horace
Kallen, a Harvard-educated philésopher whose "Democracy vs., the Melting Pot"
appeared in The Nation in 1915. Kallen stressed the way in which the various
ethnic groups in the ﬁnited States coincided with specific regions and the
way in which the immigrant was preserving his own language, culture, and
religion, At the same time, however, the immigrant was learning the ways of
participating in the economic and cultural life of the nation, It was "the
best of two worlds" type of thinking and Kallen refused to draw any conclu~
sion, Only time would tell whether both could be snstninod.16

As is the case with all thoughts of any magnitude or depth, all of the
theories of aséimilation, but particularly "cultural pluralism," Qaﬁo undere~

gone numerous revisions and refinements,

15Gordon, paedalus, p. 274
16
Ibid.’ Po 277‘
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Paramount among these was the significant contribution of Nathan Glazer
and Daniel Moynihan published in 1963 and entitled appropriately Beyond the
Melting Pot, In this fascinating study of the ethnic enclaves of New York
City along political, economic, cultural, religious, and sccial lines, the
authors clearly give evidence in depth of being familiar with all of the theo-
rizing which has gone before. They observe:
It is true that language and culture are very largely lost
in the first and second generations, and this makes the dream
of 'cultural pi?ralism' ++s as unlikely as the hope of a3
‘melting pot,!
Once again the previous "answers" are rejected as much too simple,
Moynihan and Glazer are prepared to add additional factors:
As the groups were transformed by influences in American society,
stripped of thelr original attributes, thoy were recreated as
something new, but still as identifiable groups. ... They are
linked to other members of the group hy new attributes that
the original immigrants would never have recognized as identifying
their group, but which nevertheless serve to mark them off, by
more than siuplylgano and sssociation in the third generation
and even beyond,
Glazer and Moynihan then proceed to sound a note that previously has
been muted, if sounded at all, The impact of assimilation, they contend,
was different because the groups were different. There were Catholic peasants
from southern Italy, urban Jews from central Europe and "their differences
meant that they were open to different parts of the American oxporience."lg

In the light of this thinking, it seems valid to conclude that a person

17Nathan Glazer and Daniel Patrick Moynihan, Beyond the Meltin Pot
(Cambridge, Mass.: Massachusetts Institute of Teéﬁﬁ%TE“ 9637, Pe 13,

181114,
Y1414,, p. 14
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or group brings something with him to a new situation at the same tim§ that
he/it confronts something which is already there.

Glazer and Moynihan put it extremely well when they say,

In the third generation, the descendants of immigrants confronted
one another and knew they were both Americans, in the same dress,
with the same language, using the same artifacts, troubled by the
same things, but they voted differently, had different ideas about
education and sex, and were still in many essential ngs as differ-
ent from one another as their grandfathers had been,

The nature of American society itself made its own contribution to the
creation of such a situation. It either could not or would not assimilate
the immigrant fully or equally,

It is this whihp leads Milton Gordon to conclude his presentation of
the three theoretical models traditionally used to explain the assimilation
process the way he ébes.

It is Gordon's contention that "assimilation" is simply a blanket term;
distinctions are necessary., The most important distinction to be made is
between what Gordon calls “behavioral asgsimilation" and “structural assimila-
tion,"

The first refers to the immigrant's absorption of the cultural behavior
patterns of tho "host" society. Here Gordon notes that simultaneously there
is often some nodificntian of the cultural patterns of the host country as
well, It xs Gordon's belief that this process is covered by the siaplo term

“acculturatian.“zo

191pid,

20Gordon, Dsedalus, p. 279,
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This, however, is only half of the picture. "Structural assimilation" refdrs
to the entrance of the immigrants and their descendants into the social cliques]
organizations, and institutions of the dominant group., The test of whether or
not this process has taken place on a large scale is whether or not a high
frequency of intermarriage has taken place.zl

After making the distinction between "behavioral" and "structural" assimi-
lation, Gordon generalizes that the characteristic ethnic group experience has
been one which encourages the development of internal organizations and informal
relationships among "one's own," However, complicating the American picture
is the existence of social class divisions which cut across ethnic lines.
Therefore, a further restriction is placed in the way of structural assimila-
tion, While it is true that the immigrant can feel a certain vague oneness
with the total group, his most intinatcirolatiunships are not only ethnically
controlled but class controlled as well.zz

To summarize Gordon's essential point: "While behavioral assimilation
or acculturation has taken place in America to a considersble degree, struc-
tural assimilation, with some important exceptions, has not been extensive,"23

The two “exceptions" Gordon alludes to aro‘thu “triple melting pot" thesis
of Ruby Jo Reeves Kennedy and Will Herberg and the subcultural experience of
the world of tﬁo infollectnals in which true structural interuixt;fe along both

ethnic and roligious lines has actually, in Gordon's opinion, taken placc.24

211p14,

221014, p. 280,

32
3 vid.

24
Ibid., pp. 280-281.
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In atteupting to cite the reasons for the factors discouraging structural
assimilation as well as to explain the exceptions, Gordon believes that the
answer is to be found in the attitudes of both the majority and the minority
groups and in the way these attitudes have interacted.

For example, he belisves thers is considerable evidence to suggest that
white, Protestant America has never really invited the minorities to assimilate,
On the other hand, the minorities themselves have resisted, For most of the
immigrant groups, assimilation was out of the question, for socioeconomic
reasons, if for no other,

For the minority religious groups, assimilation, and its consequent
patterns of intermarriage, constitutes a threat to the particular religious
ideology. |

This lengthy treatment of the theoretical models within which the assimi-
lation of the foreign-~born into the United States attempts to take form and
meaning would be irrelevant and superfluous if it did not lead somewhere, if
it did not give some direction to the current state of the question, Again
the thinking of Milton Gordon is relevant:

To understand that behavioral assimilation (acculturation) without
massive structural intermingling in primary relationships has been
the dominant motif in the American experience in creating and
davolopinz & nation out of diverse people is to ﬁompighend the
most essential sociological fact of that experience,

If Gordon is correct, we should expect to find, among those students at
Bishop Noll Institute whc most clearly evidence influences from another culturey

evidences of marginality, We would expect this to be observable in their

attitudes toward cortain indices of foreignness, their aspirations, and their

251pid., p. 285,
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own feeling of confidence in themselves, Tor they have, in wost cacss, probably
not "arrived,” either as adults or as "Awericans,

Theirs is, then, & two-fold search for belunging. &As a broad ratliongle
for explaining what processes heve been operative historically, the various
medels for assimilation presented above suffice, Dut this research is with
255 individual students, censidered collectively, considered one by one.
Theirs is a socioegulturazl nilieu where ethnic differences are generally evie
dent, where ethnic differences have meaning. Howsver, some of these students
will be absorbed and in turn will absorb the prevailing American culture,
couing to terms with its many diversities; others will not, The attempt to
explain why some will and why some probably will not is te introduce another
dimension to the theoretical orientation of this study, This is the concept
of "reference group" snd the secompanylng contept of "“serginality' which huve
attained significant levels of theorstical sophistication through relevant
research, perticulerly in the last 25 years,

The reference group concept was first posed by Herbert Hyman in his famous

|ponograph which appeared in 1942, In this wonogrsph Hyman assumed that people

make fundamental judgments end self-assessments based on a psychological idene
tification with a group rather than on the fact of formal membership in the
group. H}man did not rule cut membership groups ss reference groups, lHe was
simply saying that for any group to be a reference group for someone, sose
psychological identification had to be present,2®

Although the term was new in 1942, the underlying assumptions were not,

26ﬂorbou lyman, “The Psychology of Status," Arch ives of Psychology,
CCLXIX (1942), 3.
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As early as 1922, Charles Horton Cooley explored the phenomenon of the develcp~
ment of a self-image and coined his now famous "looking-glass self” cancapt.27
For Cooley, the “self" was drawn from the life of the actor as this life was
jmmersed in 2 context of "others,” He recognized threo elements in the selfe
idea, First, there was the imaginetion of our appearance to the other person,
then the imagination of the other's judgwent of that appearance, and finally,
sowe sort of selfe-feeling, such as pride or humiliation, It is important to
note that, for Cooley, the entire process took place in the imagination of the
actor as he confronted the "“other,"

It remained for George Herbert Mead in 1934 to clarify the sccial context
in which the development of the self takes place, It was Mead's contention
that the human individual, endowed with "mind" and "self,” was the product of
society, not its creator, for "mind" and "self* arise only through social iaters
action and comsunication.’® For him interaction and commnication were biow
logical properties common to all the animals, but only man possesses language,
and therefore only man can experience socliety because only through language
can the endursnce of society be assured through the process of socialixation,
It is through language that man luternalizes the attitudes of other individuals
and of the social groups with which he opor:tes.zg
Still, Mead was not satisfied with his explanstion, ie went on to sayt

If the given human individual is to develop & self in the fullest

27Charlss Horton Cooley, Humen Nature and the Social Order (New York:

Scrihncr‘n, revised ed., 1922) p. 18h.

Guorgo Herbert Meoad, "Play, the Game, snd the Generslized Cther, "Mind,
%ng; 5§ciefz ed, Chas, W, Morris (Chicego: University of Chicago Press,
s Po i
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sense, it is not sufficient for him merely to take the attitudes
of other huwan individuals toward himself and toward one another
within the human social process, and to bring that process as a
whole into his individual experience merely in these terms: he
must also, in the same way that he takes the attitudes of other
individuals toward himself and toward one another, that their
attitudes toward the various phases or aspects of the common social
activity or set of social undertakings in which, as members of an
orgunized society or social group, they are all engaged; and he
must then, by generalizing these individual attitudes of that
organized society or social group itself, as a whole, act toward
different social projects which at any given time it is carrying
out, o1 toward the various larger phases of the general social
process which constitutes itgolife and of which these projects
are specific manifestations,
Not only ¢id Mead add the notion of language as necessary to the develope
ment of self, he also argued for two general stages in the full development
of the self, In the first, an individual's "self™ is simply constituted by
the organization of other individuals' attitudes toward him and toward one
another in situations involving social interactiocn., But in the second, "self"
is constitutsd, not only by an organization of these particular individual
attitudes, but also by an organization of the social attitudes of the 'gener~
alized other" or the social group as a whele to which he belongs.
1t seems, then, that Hyman's insistence upon psychological identification
as a necessary component of the reference group concept has its theoretical
roots in the work of Cooley and Mead,
Since the emexgence of the concept in 1942, it has been the subject of
modification and speculstion, At the seme time, the concept hae served as
the theoretical construet for significant empirical studies:

¥hat follows is, ot necessity, selective, Tt is an attempt to present,

chrenojogically, those modifications and developments which have characterized

301bid., p. 154.
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the maturation of reference group theory, Only those developments have been
chosen which seer to be pertinent to the study under discussion here,

Sherif, commenting on the direction which the reference group concept
has taken since its introduction into the literature says, "The major chare
actor of the trend ... 13 the realization that group situstions generate dif~
ferontial effects of significant couanquﬁnca.“SI

He explains his position by observing that two sets of events have forced
the reference group concept into the forsground: one was socioeconomic; the
other, psychological.

From the sociceconomic point of view, Sherif cites the enmphasis on
mobility in industrialized nations, especially the United States, as confront-
ing man with the constant threat of marginality and its consequences, an
essential characteristic of a mobile society, It i3 the rule rather than
the exception for esch person to sinultaneously wear many “hats,” as it were,
and this fact presents the individual with the possibility of multiple role-
conflicts, and all of the pressures, demands, and diverse goals which are
characteristic of opposing ideclogles,

At the conceptual level of functioning, Sherif sees man passing from one
group situation to another from tiwe to time, and reacting

to the demands, pressures and appeals of new group situations in
terms of the person he has come to consider himself to be and aspires
to be, In other words, he reacts in terms of more or less consistent
ties of belongingness in reletion to his past and present identifi-

cations and his future goals for the security of his identity, and
also his status snd prestige concerns.... This conceptual level of

31Huzafor Sherif, "Reference Groups in Human Relations,” in Grou
Relations at the Crossroads, ed, by Muzafer Shorif and M, 0, Wilson (New York:
ﬂarpar nnd“ﬁﬁaif; Tﬁggs, pe 203,
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functioning makes possible the regulation of experience and behavior
in relation to values ‘29 norms that lie at times far beyond imme-
diate group situations,

Sherif concludes that *the values and norms of a man's reference groups

constitute the major anchorages in relation to which his experience of self-

identity is organizod,"ss

In a brilliant article in The American Journal of Sociology, Tamotsu

Shibutani makes significant observations concerning the reference group concept
as it had evolved by 1955, At the very beginning of this article, Shibutani
establishes his perspective by observing that "all discussions of reference
group involve some identifiable grouping to which an actor is related in some
manner, and the norms and vajues shared in that group."34 )

Following this very fluid presentation of a general frnmewatk for the
theory, he presents those conceptions of reference group which he says are
implicit in actual usage,

The first operational implication is that a reference group is "a standard
or checkpoint which an actor uses in forming his estimate of the siiuaeion,
particularly his position in it n33
At this level Shibutani concludes, therefore, that logically, any group

with which an actor is familiar may become a reference group for him,

Or, Shibutani continues, a reference group can be that group "in which

321pid., p. 205,

*Ibid., p. 207,
34
Tamotsu Shibutani, “Reference Groups as Perspectives," The American

Journal of Sociology, LX (May, 1955), 562,

'3511;16-., Ps 563;
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the actor aspires to gain or maintailn nceaptance."36 From this point of view,
then, it is a group whose claims are paramount in situations where choice is
a factor,

The third implication in actual usage is that a reference group is "that
group whose perspective constitutes the frame of reference of the actor,
Through direct or vicarious participation in a group one comes to perceive
the world from its standpoint. This group need not be one in which he aspires
for aeceptancea“37 According to Shibutani; the emphasis in this usage of the
concept is more of the psychological, an "organization of the actor's experi~
ence" rather than an objectively existing group of men;

From this point of view a reference group becmmes "any collectivity,
real or imagined, envied or despised; whose persppctive is assumed by the
actor,n38

In the second part of the article Shibutani contends that there is a’
special contemporary relevance (1955) to reference group theory. In support
of this contentimn he notes, first, that men often use groups in which they
are not recognized, groups in which they have never participated, or even

groups which do not exist as standards of behavior. Secondly, our society,

with its onphasis on cultural pluralism, presents each person with the possie
ility of intarnalizinz many perspectives, And finally, the developmont of
[social phychology facilitated the development of the theory, Shibutani &hares

361bid., p. 564.

371pid,
381bidw;, p. 565,
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with Sherif the conviction that a reference group arises through the internali-
zation of norms,

One more very interesting point rounds out the Shibutani perspective., Not
only does he agree with Sherif that an individual passes from one group situa-
tion to another, but he argues that each new situation gives rise to variations
in outlook. The maintenance of social distance through such devices as segre-
gation or conflict, or simply the reading of different literature leads to the
development of different cultures, all within American soclety, so that actually
there is a variety of standards by which Americans live, The greatest sense of
identification, according to Shibutani, is in the commmal structures-«"the
underworld, ethnic minorities, the social elite, or the associational structures
of doctors, actors, etc."sg Together, such structures constitute one's “social
worlds,”

He sees each social world as a “culture area, the boundaries of which are
set neither by territory nor by formal group membership, but by the limits of
effective commnication,"? Each social world, thenm, has its own communication
system, and its own norms, values, and methods of stratification,

Obviously; ocne participates in a number of social worlds, "To understand
what a man does, we must get at his unique perspective~-what he takes for
granted and how he defines the situatione<and the social world in which he is
participating iﬁka given act,"¥ on this point Shibutani is clearly reminiscent

of the theoretical construct of W, I, Thomas,

391pbid,, p. 566.
Orpid,
p1a,, p. 567,
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As it is with Sherif, the mobility factor is important to Shibutani, He

contends that people become aware of different perspectives only in those
ituations where conflicting demands are made, all of which camnot be satisfied,
y social mobility essentially involves displacements of reference groups for
[:ch mobility involves a "loss of responsiveness to the demands of one social
yorld and the adoption of the perspective of gnother."*? As does Sherif,
#hibutani sets the stage for marginaiity, Turner attempts to further clarify
the thinking of Sherif and Shibutani with an exercise in semantics, which,
powever, is valuable encugh to be included here,
Taurner eontends that “the dispute over the proper meaning of 'reference
iroup’ seems to centsr about the acceptable generality of the concapt."43 He
then attempts what he considers some necessary distinctionms, v
If one follows the line of thinking adhered to by both Sherif and Shibutani/
pne may speak of the "identification group," i,e,, the "scurce of values," 1In
#ueh a framework the individual assumes the role of a member, taking the mambcr'+
&aint of view as his own,
At the other extreme, Turner argues, there are those groups which an actor
t merely take into consideration as he sets out to accomplish a particular
purpose, They axe essentially neutral, "“The manner in which he takcs them
into account mny or may not require role~taking, and they may or may not constie

fute his moaborship group. #44 . Turner calls such a group an “interaction group."

‘2 ig” P‘ 5686

Ralyhiﬁa Turner, "Role~Taking, Kole Standpoint, and Reference Group
§ehavior," The Americen Journsl of Sociology, LXI,(Jenuary, 1956), 328.

Mvig.
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He then posits another type which lies somewhere in between the ones treate?
|above., These he calls “valuation groups,” They acquire valus for the individ-
jual "because the standpoint of his identification groups designates them as
[points of reference, 4>
Finally, Turner turns his attention to what he considers a dichotony cross-
leutting the other distinctions, and this is that there are certain reference
groups with each of the precedimg types which might be regarded byktha-individu
jual as "sudience groups.” ‘'These are the groups by whom the actor sees his
role performance cbserved and evaluated, and he attends to the evaluations and
|expectations which members of the group hold toward him, The actér takes the
role of the audience raflcxiVely'"46 |
Turner belives that an individual may relate té his identification groups
at one time as his audience, and at another time ndii His reactionm to his
"audience" may be one of unqualified acceptance of their nvaluationé and
lexpectations, or he may psychologically "answer back."
Turner concludes by relating reference groups and roleetaking, admitting
that reference group is more inclusive than role-taking "since one may take

account of a reference group without taking the role of a nesber,"47

It is his view that a referemce group is "a gemeralized other which is

viewed as possessing member roles and attributes independently of the specific

individuals who compose it,"43
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Here “'the generalized other" is seen purely as a psychological other and
Turner further strengthens the contention that a group may become a reference
group for an individual even though he is not acquainted with any of the
group's actual members,

By 1956, the refarence group concopt had a level of sophistication which
made the distinctions and relationships examined by Turner appropriate. Also
appropriate was the section devoted to it in Robert K. Merton's Social Theory
and Social Structure, whirh appeared in revision in 1957, and which is perhaps

the best definitive statement to date on the reference group concept.

In this odition- Merton devoted two chapters, some 170 pages, to its cone
sideration, The {irst of these, "Contributions io tho Theory of Reference
Group Behavior,” is a revision of a paper written in‘collaboration with Alice
Rossi which originally appeared in the 1950 publication of Comtinuities in
Social Research, edited Ky Professor Merton and Paul Lazarsfeld, It is partice
ularly valuable because it is an excellent working out in practice of Merton's
contention that there is a continual interplay betweem research findings and
the development of theory. The purpose of the paper is to “attempt to identify
and to order the fairly numerous researches in The American Soi-dierw vhich,
by implication or by explicit statement, bear upon the theory of reference
group bahaviorc"so

The ‘second, "Continuities in the Theory of Reference Groups and Social

49'me Merton«Rossi paper was built around research done on the famous
study The American Soldier which was conducted by Sasuel Stoutfer et al.,
published In 1949 by the Princeton iniversity Press.

50 _.
Robert K. Mertomn, Socé;l Theory and Social Structure (London: The Free
Press of Glencoe, 1987), p. .
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Structure” was incorporated into the book "to bring out some of the specifi-
¢ally sociological, as distinct from the socio-psychological, implications of
current inquiries into reference group behavior, "5}

Merton begins the chapter on continuities with an allusion to a section
in the cne on contributions which he uses to present his clarification of the
concept,

That men act in a social frame of reference yielded by the groups
of vwhich they are a part is a notion undoubtedly ancient and
probably sound, Were this alone the concern of reference group
theory, it would merely be a new term for an old focus in sociol-
0¥, which has always been centersd on the group determination of
behavior, There is, however, the further fact that men frequently
orient themselves to groups other than their own ia shaping their
behavior and evaluations, and 1t is the problems centered about
this fact of orientation to non~membership groups that constitute
the distinctive concern of reference group theory. Ultimately,
of course, the theory uust be generalized to the point where it
can account for both membership~ and non-membership-group orien~
tations, but 1nac§Ist01y its major task is to search out the
processes through which indig%dunls relate themselves to groups
to which they do not belong.

With his orientation clarified, he proceeds to crystallize much of what
has already been said here with allusions to those current (1957) studies
which had concentrated on tie problem of identifying the various types of
reference groups on the basis of those functions which are considered charac-
teristic of them for those involved, bHerton says the papers are in “substan-
tial agreement” in designating two main types, The first is the "normative
type" which "sets and wmaintains standards for the individual,*" and the second

is the "comparative type" which "“provides a frame of comparison relative to

SIIbid.. Praface, pp. vii.viii,
525p14., p. 234,
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which the individual evaluates himself and others.">> |

Merton recognizes Turner's "interaction groups"™ as distinct from the two
veypes," Of these he says, "These ‘intaraction groups' ... aro simply part
of the social environment of the individual just as physical objects are part
of his geographic environment; he must take them into account in working toward
his purposes, but they are not of normative or comparative significance to
him, ">

With Merton's clarification of the concept and his synthesis of the
types of reference groups clearly in mind, a specific aspact of his develop=
ment promises special relevance to the present research,

Among the cases reported in‘zgg_Auntican Soldier was one designed to
test the hypothesis, "One factor which hardly would have failed to enter to
some extent into the judgment of an officer in selecting a man for prombtion
was his conformity to the officially approved military mores.“ss

in order to test this hypothesis, a panel study of three groups of
enlisted men was designed to find out if those who expresses attitudes mo@t
in conformity with the official mores were most likely to be promoted, Such
was found most frequently to be the case,

What is particularly valuable about these findings avo the theoretical
implications Merton attaches to them, He cbsorves:

The type of attitude described as conformist in this study is at
the polar extreme from what is ordinarily called social conformity

+es for social confomity usually denotes conformity to the norms
and expectations current in the individual's own membership greup.

531bide, po 283,

541bid., p. 284,
55

e JRigsspa 263,
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But in this study, conformity réfers, not to the norms of the
immediate primary group constituted by enlisted men but to the
quite different norms contained in the official military mores,36

Such conformity to the official mores constitutes a positive oricntation
toward a non-membership group as a frame of reference.

#What is presented here is an example of what Merton calls "anticipatory
socialization" by which aﬁ individual internalizes what he believes to be the
norms and values of a group in which he does not at presént hold membership,
He anticipates acceptance by this group, however, and in so doing, éeems |
perfectly content to repudiate the norms and values of the present membership
group.

Accorﬂing:to Mérten, such "anticipatory socialization" has several cone
sequences: for the individual himself, for the sube~group in which he finds
himself, and for the total social system,

For the individual, such an orientation may enable him to realize his
aspirations sooner and to become adjusted more easily after he has become
part of the new group, However, Merton points out a significant aspect of
the prodass.

Anticipatory socialization is functional for the individua}l_only
within a relatively open structure providing for mobility,

For only in such a system could aspiration be followed by realization,

By the same token, anticipstory socialization could be dysfunctional
for the individual in a relatively closed social structure, where
he would not find acceptance by the group to which he aspires and
would probably lose acceptance because of his outgroup orientation,
by the group to which he belongs. This latter type of case will

be recognized as that of the marginal man, poised on the edge of

561bid., p. 264.

57 Ibid., p. 265.
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several groups but fully accepted by nome of thom.sa

For Merton the marginal man pattern revealed here is that special case
in a relatively closed system where the members of one group adopt as a frame
of reference the norms of a group from which they are excluded in principle.

For the group to whick the individual belongs, such out-group orientation
can be nothing but dysfunctional, The result is Shibutani's “displacement of
reference groups." What is more, the membership group often reacts by putting
numercus social restraints on the recalcitrant member,

For soclety at large, the orientation to the values and norms of a none
membership group is functional if those values and norms ave in conformity with
what may be considered, in a given situation, the official mores; otherwise,
there is always the possibility that the orientation will be dysfunctional.

Herton concludes this particular section with what is now probably a
truism,

“To the degree that the individual identifies himself with another group,
he alienates himself from his own.“sg

He observes, however, that sociclogy has given very little systematic
attention to group alienation with the exceptiow.of the secomd-generation
immigrant or the gang and the family, The emphasis has been clearly on
cohesion,

For the writer of this thesis, the Merton position remains definitive,

One additional point is perhaps added by Nelson who in 1961 argues that

there was really no reference group theory as such and proceeded to set forth

-

581pid.

591pid., p. 269.
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those "base points" which he considered useful as a foundation for constructing
a theory, After setting forth his six base points, he considers the implica-
tions in four general propositions. The third seems especially worthy of
note, not that it adds anything new to what has already been said or at least
implied, but it is valuable as a point of emphasis,

Reference group selection and behavior are a function of the indie-
vidual's position in the social structure and the structure's
position in the structural framework in that the structure and

the structural framework determine the characteristics of situa~
tions presented to the individual, which situations, in tum,
determine the groups that are perceived as important in that
situation,60

If we accept this, it would seem that the membership group is important
to the individual choosing a reference group insofar as it has contributed to
the particular “definition of the situation" which prompts him to choose the
Fnorms of the particular reference group in the first place,

In his Presidential Address to the anmual meeting of the Midwest Socioe
logical Society in Milwsukee, April 19, 1963, Manford Kuhn was still asking
the question, by what process do pne’s “others"” get selected? His questiom,
[seems to recast the concept in psychological terms, but his suggestion that

ja substitute for "reference group" might be “orientational othexr" was accome

tanied by four defining ;ttributua which seem to sum up all the theorizing

hich has been done concerning the concept.

1. The term refers to the others to whom the individual is most
fully, broadly, and basically committed, emotionally and
psychologically, [Hyman, Merton, Shibutani}

2. The term refers to the others who have provided him with his

E 60Harold A, Nelson, "A Tentative Foundation for Reference Group Theory,"
ociology and Social Research, XXXXV (April, 1961), 278,
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general vocabulary, including his most basic and crucial con-
cepts and categories, [Mead]

3. The term refers to the others who have provided and continue to
provide him with his categories of self and other and with the
meaningful roles to which such assignments refer, [Turner]

4., The term refers to the others in communication with whom his
self-conception is basically sustained and/or changed, [Moad]61

Whatever it is called in the future, it is clear that the concept of the
reference group is important to contemporary observation and interpretation
of human behavior,

In swamary, the theoretical orientation for this research is egtromoly

It rests on the following assumptions,
An individual receives his concept of himself from thosof”éthoxs”
who surround him in the various jroups which, at any one time, make
up his world.
Since the various collectivities of “others" may make conflicting
demands upon him, he comes to govern his behavior by the norms and
valuo; of that group or groups with which he psychologically
identifies.
Depandiné upon the situation and his definition of it, the particular
reference group involved may change.
The fact of mobility, which is an essential characteristic of the
stratification pattern of American industrialized society, constantly
confronts the individual with the meed to aspire to the norms and

values of another "higher" status group of which he is not a member,

6lManford H, Kuhn, "The Reference Group Reconsidered," Sociological
Hggartcrlx, V (Winter, 1964), 13.
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Such "anticipatory socialization" is functional for the individual
insofar as the social system is open, that is, he has reason to
believe he will be acceptable to the reference group; it is dys.
fuactional insofar as the system is closed, that is, insofar as the
rewards which the reference group in question has to bestow are
denled to him, often on principle. |
A survey of the literature on the process of assimilation of minority
nationslity groups in the United States seems to indicate that the
dominant society is, at least in some sense, closed to the members
of the minority or minorities,
If this 1s so, one should expect to find evidence of marginality among
the membors of minority natiomality groups, if their reference groups
are non-membership groups which are closed, At the same time, if
their reference groups arxe not closed, ome should expect to find

adjustment and a sense of belongingness among them,




45,

Review of the Literature; The purpose of this portion of the present

chapter is to present the direction in which the research relevant to this
study has gone in the last decade (1935-1963), Already a thrse-dimensicnal
theoretical framework has been proposed: the theoretical conceptualizations
concerning the absorption of immigrants, the relation of these conceptuali-
zations to reference group theory, and the function of the theory of margine
ality with regard to both,

A perusal of the literature from 1955-196562

does not yield any research
explicitly linking the three, but does yield some pertinent findings in the
three areas separately, Therefore, this review will deal with each of these
areas separately, Further, the review does not propose to be an item by item
summary of every contribution contained in the bibliography of this paper,
Rather, the emphasis in each area is on overview, direction, major influences,

Since the major dependent variables involved in this research are measures
of aspiration and self«image, some attention will be given to the literature
involving these alsc,

Concern sbout the problem of minorities in all the aafions of the world
received heightened attention at the close of World War II when thousands of
displaced persons roamed the gutted highways of Burope and Asia, Some commen~
tators held that the prospects for a lasting peace rested precisely on the

solution to this problem,

In a singularly prophetic statement, Louis Wirth wrote,

8250urces for the literature of the decade in question were drawn from

Soclological Abstracts, Psychological Abstracts, The Education Indnx
Tnternational Index of Pa?*EHI»aI §§tarature, e American Ocioio

SView LlNGex,
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The influence which the United States will exert in the solution
of these problems abroad is contingent upon the national conscience
and policy toward minorities at home, for it is unlikely that our

leaders in the making of the peace will be able to advocate a more
enlightened course for others than we are able to pursue ourselves,

63
Wirth's position was based upon the fact that within her own boundaries, the
United States had representatives of all the national allegiances of the

entire world, What she would do with these was therefore significant intere
nationally.

In the introductory pages of this study Milton Gordon's definition of
Yethnic group" was adopted.64 The suggestion that an ethnic group was in some
way set off from the others certainly carries with it the implication that
such a group could conceivably experience minority status in the society of
which it was a part,

According to Wirth, the ethnic group which is also a minority must be
understood in terﬁs of both their objective and their subjective position,

| Objectively, they are distinct from the dominant group by certain physical
or cultural marks, They occupy what is cansidarad a disadvantageous place in
the society which keeps them from certain opportunities which may be economic,
social, or political. These barriers, at least in some sense, control the
individual's freedom of choice and his self-fulfillment., Further, the members
of minority groups may be held in such low esteem that they becomé objects of

contempt or ridicule, sometimes hatred and violence. They are often segregated

-

3 .

6 Louis Wirth, "The Problem of Minority Groups," from The Science of
Yan in the World Crisis, ed. Ralph Linton (New York: Columbia University
Press, 1945), Pe 347.

6

4See page 5 of the present study,
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in their neighborhoods and generally isolated from social participation.65

Besides the objective characteristics which identify the minority, Wirth
notes certain subjective characteristics, Among these are a set of attitudes
and forms of behavior which evolve largely as a result of the objective condi-
tions and only serve to set them further apart. The minority often tends to
internalize its own feeling of inferiority while at the same time it rebels
against the unjust treatment it believes it receivos.66

After presenting an overview of the dimensions of such minority status
in the various parts of the world, Wirth specifies the position of “linguistic,
religious, and national minorities within the white group in Europe and
America,"®7

In every situation of dominance-subordination between two groups of people
he observes: "It is not the specific characteristics, ... whether racial or
ethnic, that mark a people as a minority, but the relationship of their group
to some other group in the society in which they 1live,"68

Wirth is quick to add that in one set of circumstances these character-
istics may signify identification with the dominant group; at another, identi-
fication with the minority.

He insists, therefore, that any adequate typology of minorities must

“take account of the general types of situations in which minoritiés find

themselves and must seek to comprehend the modus vivendi that has grown up

SSwirth, p. 348,
661bid,
671vid,, p. 351,

81pid,, pp. 351-52,
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between the segments of those societies in which minority problems exist,'6d
Among other things, such a typology would necessarily take into cansidere
ation the following:

(l1.) The number and size of distinct minorities in the particular
society,

(2.) The degree to which minority status involves friction with the
dominant yroup or exclusion from participation in the common
life of the society,

(3.) The nature of the social arrangement governing the relationship
between the minority and dominant group.

(4.) The goals toward which the minority and dominant grou 785 are striving
in quest of a new and more satisfactory equilibrium,

With regard to the first, Wirth observes that a single, unique minority
in a society must bear the total brunt of the anti.minority sentiments of
the dominant society, whereas in the United States, this sentiment could be
spread throughout many ethnic minorities simultaneously, It is a fact, how-
ever, that it is the Negro who has borneﬁthe overwhelming weight of the bur-
den for all,
On the second point of the typology, Wirth again introduces important
distinctions:
Where the groups differ widely in race and culture and are thus eas-
ily distinguishable in appearance and behavior, the lines separating
them tend to persist without much overt effort., ... Where, however,
the respective groups are of the same racial stock but differ only
as regards language, religion, or culture, the tension between them
becomes more marked, and the attempts at domination of the minority
become more evident. The segregation of minority groups may be

relatively complete or only partial, and their debarment from rights
and privileges may be negligible or severe, Much depends upon their

691pid., p. 352,

701bid.
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relative numerical strength and the extent to which thsi are
believed to constitute a threat to the existing order,

The nature of their social relations is especially relevant to the
problems which arise:
When the relationship between the two groups is that of master and
slave, of rulers and ruled, of exploiters and exploited, the con-
flicts that arise are those characteristic of super- and subor-
dination. They becowe essentially power relationships invelving,
on the part of the dominant group, resort to the sanctions of
custom, law, and force, whenever persuasion, prestige, and the
manipulation of economic controls do not suffice, Where the
minority occupies the position of a caste, the sanctions of
religion and custom may be quite adequate, but in secular
societies the perpetuation of a group in uninority status
requires the manipulation of public opinion and of economic
and political power, and, if these fail, the resort to violence,’?
Wirth's analysis of the major goals toward which the ideas and senti-
ments of the minority tend yields useful categories: 'Viewed in this way
minorities may be typed into: (1,) pluralistic, (2,) assimilationist,
(3.) saecessionist, and (4.) militant."73
A pluralistic minority is "one which seeks toleration for its differ-
ences on the part of the dominant group."74 In this regard Wirth observes,
"Throughout the period of awakening of dominant ethnic minorities in Europe
in the 19th century and subsequently in all parts of the world, the first
stages of minority movements have been characterized by cultural renais-

sances."’® During these, the religious, linguistic, and cultural heritage

of the group was emphasized in order to gain recognition and toleration from

o
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the dominant society,

The pluralistic minority, however, is simply a waywstaticn on ths road
to other stages, For the assimilationist minority, this is full participa-
tion in the life of the dominant group, Merger through marriage and social
intercourse, rather than toleration and autcnomy is the keynote.

The secessionist minority, on the other hand, has for its "principal
and ultimate objective" the achisvement of “political,as well as cultural
independence from the dominant group."76

The final type of minority mentioned by Wirth is the militant which
has domination over others as its goal. It does not suffer from feelings
of inferiority, but considers itself essentially superior to the dominant
group,

As Wirth has it, "The justification for singling out the four types
of minorities ,.. lies in the fact that each of them exhibits a characteristic
set of collective goals among historical and contemporary minority groups
and a corresponding set of motives activating the conduct of its members."?7

Against the background of this typology drawn from an earlier date (194S),
but amazingly applicable to our own decade, it is most interesting to review
some of the research which has actually been done in the United States on the
acculturation and assimilation of ethnic groups, all of whom enter our society,

at lsast, as minorities,

In this regard Melford Spiro, writing in The American Anthropologist in

751bid,, p. 361,

"Ibid,, p. 363.
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1955 could deplore, as did Milton Gordon later, the dearth of material on
both the culture of or the acculturation of the American ethnic groups.

Spiro's review of two decades of anthropological data on the subject
reveals that prior to 1955 several groups had actually been studied. He
cites eight studies of Mexicans and persons of Spanish descent, six studies
of Jews, five studies of Japanese, four of Italians, one each of Norwegians
and Chinese, and one study by Warner and Srole in 1945 ihcorporating Irish,
French Canadians, Armenians, Greeks, Poles, aad Russians,’ o

The content of these studies was concerned with such things as the vari-
ous impediments to acculturation, leadership, linguistic behavior, marriage
and the family, religion and folklore, youth, personality, besides thoc more
general ethnographic and acculturation data common to such studies,

Even though the number of the studies of any group has been rather small,
some significant conclusions had been reached by 1955, Spiro reports that
the studies showed a positive relationship between acculturation and social
mobility, Mobility served as a threat not only to the group's social soli-
darity but to its cultural survival as we11.79 These studies also led to the
conclusion which has Lzcn alluded to previously., The acculturation of an
ethnic group in the United States is an exclusive function of that group's
desire for acculturatiom; but assimilation, the disappearance of group idene
tity through non-differential association, is a function of the behavior of

both tho ethnic group and the domianant group.so

78yg1ford E. Spiro, "The Acculturation of American Ethnlic Groups,”
American Anthropologist, LVII (December, 1955), 1241,
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Other conclusions included the findings that when a group with mobility
aspirations is denied assimilaticn, the result may be a form of nativism,
Also, in those groups where distinctiveness rests in both ethnic and religious
characteristics, accultursation is more rapid in the ethnic characteristics than
in the religicus, And finally the family can serve tc retard acculturation,
but at the same time the family can zlso serve to reduce the emotional dis-
turbances which frequently accompany culture contsct, 81

Leonard Broom and John Xitsuse took up the question of acculturation and
assimilation also in 1955, They asserted that “wvalidation is the empirical
test of the individual's achieved acculturation,"®2 This validation must
occur, as they see it, in interethmic situations where the individual is
unprotected by his group and wherehis latent mobility is critically assessed.

They go on to say, however, that acculturation is not something which
is decided at a point in time once and for all, Rather, it is an ongoing
process which must constantly extend itself into new areas, 83

They, too, stress access to participation in the dominant institutions
as a precondition for assimilation, but they also posit such access as a pre-
condition for the validation of acculturation‘84

It seems that one could extend their position to say that the validation

of acculturation is actually the first indication of assimilation., Emphasis

811bid,, pp. 1250-52,

SzLeonard Broom and John I, Kitsuse, "The Validation of Acculturation:
A Condition to Ethnic Assimilation," American Anthropologist, LVII
(Februaxy, 1955), 44.

831bid., p. 464

841vid., p. 47.
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in the validation process is on the receiving group. And the existonee of
validation bespeaks their willingness to accept the newcnnnr.

In 1963 Gordon highlighted what he considered the nost 1Q@ortﬁnt trends
in the study of minority and race rclations. thus, from a sociological point
of view, bringing Spiro's anthropalozical data up to date. The second part
of this article is especially relevant for our purposas since ityconsidors
the work done on nationality groups from 19581963,

Gordon notes that these years have seen scattered studies of Jews in the
United States collected by Martin Sklare. Among the convergent findings in
this volume is the verification of the solid middle-class occupational co§~
centration of this group and the rapid acculturation of native-born genera-
tions.B% Gordon also cites Father Joseph Fichter, $.J,, a3 a key contributor
to the studies’of Catholic groups,

From the form that his review takes it is easy to see that Gordon accepts
the fact that as a result of the Keanedy and Herberg theses, studies of
nationality groups during the particular period in question tended to merge
into studies of religious groups.

Not only has the fact of the processes of assimilation and acculturation
been considered, though admittedly insufficiently, but the very language used
to describe those processes has come under attack. In a very intercsting
article Philip Glaason takes the '"melting pot" theory alone and shqus histor-

ically how many alternatives have been presented to it, The same phenomenon

85Milton M. Gordon, “Recent Trends in the Study of Minority and Race
Relations," Annals of the American Academy of Political and Social Science,
CCCL (November, 1963), 154.
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has been described as a “pressure cooker,” a "flower garden,” an “orchestra,"
a “"weaving machine,"” a "pipeline.” On the derogatory side it has been a
“dumping ground," a "village pound,” a "catch basin,” and a "cul de sac for
inaigrants."86 The point Gleason is trying to make is that, at best, the
term 1is s symbol only, but goes on to note a basie ambiguity even in the
symbolt

The fundamental ambiguity in the melting pot as a symbol and the
point of greatest confusion in the theory is whether the immigrant
only is changed, or whether America, the ho:t society, is alse
changed by the processss of the melting pot.B
while aduitting the ambigulty, however, Gleason still is on the side of those
who consider the “melting pot" the most sutlsihctary’synbol of all in the
final analysis, |

More interesting and certainly more noaaingfui to iﬁo sociologists are
those studies which attempt to c@pturu the effects of that culture contact
which begins every time a citizea of another nation passes through the immie
gration stiles at one of the many ports of entry to the uﬁit&d States,

Joseph Roucek has studied the educstional problems of children from
immigrant, refuges, and migrant families and seems to have synthesized what
had been long suspected by the students of the phenomenon, Basically, Roucek
concentrates on the two areas of language and mnrginality. With regard to
the first he observes that a second language can iﬁtarfbrc especially when

the stignu of iafuricxity is placed on the original lcasutga by the dominant

°°rhx11p Gleason, "elting Poti Symbol of Pusion or Confusiont"
American Quarterly, XVI (Spring, 1964)
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greup.ss The NEA study previously alluded to corroborates this findinz.ag
Another observation Roucek makes is that the more pressure is brought
upon the child and his family to "Americanize," the more intense his native
language attachment becomes because something representing the entire culture
with which the family is emotionally involved is being threatened,’?

On the subject of marginality, Roucek repeats what is by now almost a
truism, namely, that acculturation always precedes assimilation., But he
continues by contending that the ones best adjusted to their home cultures
are the least likely to succeed in the larger host society. In the coantext
of this study we may suspect that the ﬁargiual person probably has even less
chance,

Roucek iu?lies this when he points to the problem of juvenile delinquency
and rebelliocusness among youth as & function of immigrant status, noting that
immigrants who arrive in the United States in infancy or early childhood
actually have higher crime rates than those who arrive as young adults 91

Another type of assimilation study was done by Raditsa Bogdan, contraste
ing the posterevolution Hungarian immigration and the pre-revolution immigrae
tion, This articln points up the importance of pre-immigration oxpcrienco
in determining onc's post-immigration orientation toward the dominant society,

Bogdan reports that the Hungarian immigrants are mostly Croatians and

38Joseph S. Roucek, "Some Educational Problems of Children of Immigrant,
Refugee, and Migrant Fsmilies in the U. S, A.," International Review of
Education, VIII, 2 (1962), 226,

895ee page 19.0f this study,
9Roucek, p. 228.

Mypid,, p. 234.
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these give svidence of a deep generational split., The Croatians, for example,
who entered the United States in the late 19th century have now "arrived”
snd can be considered for the most part “egemomic" imsigrants, farmers and
fisherwsen who came to the United States in search of the better life,

The post-1945 Croatian was not a peasant or a fisherman sseking economic
opportunities, Rather, he was 8 refugee from Comsunism with a rather sophise
ticated political and intellectual background. He had a deep sense of class
and status, He found that in Americes he could get momey, but his minority
status gave him no access to pelitical or labor leadership to which his back«
ground led him to aspire, Historically, as & result, he has tended to be
racesconscious snd anti-Semitic,%?

Bogdan sums it up very well when he concludes that the post-revolution
Croatian'’s aliepatinm from the United States is, in the final analysis,
connected with his position and attitude toward the old country.”>

Charles Nam has also considered differences among nationslity groups
in his study of social stravification, Nam's study of both Yold" and "new"
immigrant groups wes based om the data in the 1950 census, In considerxing
ten nationality groups, he found that although the various members are scat-
tored all over the country, their oxientations toward life were affected by
sinilar economic, social, and cultural traditions and values,

Nam also disGovered that added to the factors which enable each

92paditsa Bogdan, “Clash of Two Immigraat Generations,” Comsentary,
XXV (January, 1958), P- 1l.

93 1pid,, p. 1h.

L )

94charies B, Nam, "Nationality Groups and Social Stratification in
America," Social Forces, XXXVII (May, 1959), pp. 31-32,
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nationality group to determine their own status, there are those which
similtaneously arise from the dominant society's definition of the group's
status,95

Purther, Nam discovered that verticazl mobility was not necessarily the
prerogative of either the "old" or the "new" immigrants for the English, the
Yelsh, and the Germans, K ("old" immigration) and the Russians ("new" immigratiom)
ranked, on the whole, higher than the native bora (3,92, 3.75, 4.47, respece
tively, as compared to 3,72 for the native born).96

He observed alsc that among the second generation all five of the "old"
nationalities and all but one of the 'mew" ranked higher than the native born.
The "0ld" were slightly higher than the "new" but not significantly;

if these findings are correct, one suspects that for these graﬁps, the
dysfunctional aspects of marginality were softened by some additional varie
able, parhapk an unusual openness on the part of the host society coupled with
their own ability to and willingness to accommodate,

Other interesting studies considered the effect of "inegroup" attitudes
on "out-group" receptivity in other segments of the society97 but hnsically
their findings have been discussed in the studies presented in more detail

above,

951pid,

9rpid, -

974illiam R, Catton, Jr., and Sung Chick Hong, "The Relations of
Apparent Minority Ethnocentrism to Majority Antipathy," Ameri-Socielogical
Review, XXVII (April, 1962), 178-81; Milten J, Yinger, “Contraculture an
ubculture,” Anmtiggﬁ Sociological Review, XXV (October, 1960), 625-35;
John D, Photiadis and Jeanne Biggar, “ﬁoiigiosity, Education and Ethnic
Distance,” American Journal of Sociology LXVII (May, 1962), 66672,
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Since the conceptual development of reference group theory has been dealt
with extensively already.ga this survey will simply highlight some of the
pertinent research findings related to the conceptual development over the
decade,
Typical and most representative of this research is Clay Brittain's
"Adolescent Choices and Parent-Peer Cross Pressures" which posed the hypothesis
The extent to which adolescents are pesr-conforming when confronted
with pareat«peer cross«pressures depends upon the nature of the
content alternatives presented to them; i,e,, they tend to be
peer~conforming in making certain kinds of choices,%?
Brittain accepted the Shibutani definition that a reference groﬁp is
"dno}vhosa perspective constitﬁtas a frawe of reference for the actor,"100
Brittain posited both parents and peers as reference groups and presented
his subjects (girls in grados 9 thieugh 11) with situations involving conflict
between parente~peer expectations,
After the analysis of the data Brittain was in a position to offer new
hypoth@sess o |

(1), The responses reflect the adolescents' perception of parents and
peers as competent guides in different arems of judgment.

(2). The responses reflect concern to avoid noticeable difference from
peers,

(3). The responses reflect concern about separation from friends,

(4). The choices made reflect perceived similarities and differences
between self and peers and self and parents,

985ee this study, pp. 28-42,

99CIay V. Brittain, "Adolescent Choices and Parent-Pesr Cross Pressures,™
American Sociological Review, XXVIII (June, 1963), 386.

1005hibutant, 564,
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From the interview data and from the discrepancies between the test and
the interview it was further hypothesized:

(1), The tendency toward parent conformity is directly rolated to the
perceived difficulty of the choices,

(2). The adolescent attempts to come to terms with parunt-pees cross
pressures by simply mot communicating with his parﬁnts.l 1

Particularly valuable are the suggestions Brittain made for further study,
One would be the stability of social values, In this regard he observed,
"Adolescents are more strongly givem to peer-conformity in making choices in
areas where social change is rapidly taking placc."lgz The second concerns
the time perspective: '"Adolescents are more disposed toward peer-conformity
where immediate consequences are :nticipated."les

To some extent Brittain's findings had been untedated by eight years in
a study conducted by Bernard Rosen in which Rosen considered parent-peer cross
pressures among 50 Jewish high school students on the subject of the use of
Kosher meat.

Significant among Rosen's findings was the fact that children of observe
ant parents are pruportionately more likely to be observant than children of
non-observant parents (60 per cent as opposed to 32 per cent), whereas 80 per
cent of those respondents whose peer-group clique was also observant were

themselves observant as compared to 23 per cent of those whose peer group

101prittain, pp. 388-89,
1021p34,, pp. 389-90.

1031bid,
A
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was non-observant.104

Rosen raised the possibility that this phenomenon might be explained by
the fact that parents direct their children to peers who share the parental
point of view. iHe concluded, however, that the findings indicate that this
is true in only a few cases and that there is a definite tendency for responde
ents to agroe more with peers than with parauts.los However, he very clearly
noted that membership in a particular group doos not completely explain the
fact that cortain adolescents possess certain attitudes,

Even though it seems to be true that when the membership groups are
honogeneous in their'attitudes on a particular issue, the adolescent most
probably will also possess the attitude, not all membership groups are sige
nificant, and, as Brittain later observed, a group which is significant on
one issue mayrnot be on another,106 |

Another problem Rosen pinpointed with regard to reference group theory
was that an individual's attitudes stem from, and are related to, thos# of
his significant others, and that "this consequence of attitudes is a function
of the interiorization and legitimation of the referent's cxpactations."1°7

This research again supports the contention that one's referen;e group
is the ome whieh i§ important to the individual, not nocessuriiy fha one in

which he holds membership.

104pgrnard C. Rosen, "Conflicting Group Mempership: A Study of Parent-
Peer Group Cross-Pressures," American Sociological Review, XX (April, 1955),
157,

1051144,
1061p14,, p. 158,

107;§ id., p. 159,
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This point is further established in Newcomb's Bennington Study where,
according to Newcomb, the findings are best understood in terms of the
following thesis:

In a membership group in which certain attitudes are approved
(i.e., held by majorities and conspicuously se¢ by leaders),
individuals acquire the approved attitudss to the extent that the
membership group {particularly as symbolized by leaders and 10
dominant subegreups) serves as a positive point of reference, '

Newcomb discovered that in the Bennington community

2ll individuals boldng to the total meﬂbership group, but such
menbership is not necessarily a point of reference for every form
of soclal adaptation, e.g«, for acquiring attitudes toward public
issues. Such attitudes, however, are not acquired in a social
vacuun, Their acquisition is a function of ralatigageneself

to some group or groups, positively or negatively.

He goes on to observe that the process of referring social attitudes to
one group negatively usually involves referring them to another positively,
or vice versa 30 that the attitudes become dually reinforced.

Newcomb concludes,

The Bennington findings seem to support the thesis that, in a
commnity characterized by certain approved attitudes, the individe
ual's attitude development is a funetion of the way in which he
relates himself both to_the total membership group and to one or
more reference groups.

A summary statement on the literature reviewed thus far e¢an now be made,
The process of eventual assimilation of an individual from ene group into

another--whether the group complex be ethnic, social, religicus, ete., is a

1081heodore M. Newcomb, "Attitude Development as a Function of Reference
Groups,” in Readings in Social Psgchelogﬁ, ed, Eleanor E. Macoby, Theodore
Newcomb, and Lugene [art ey (New York: I[lolt, Rinehart and Winston, 1958),
Pe 265,

1101pid., p. 275.
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function, on the one hand, of the willingness of the dominant group to commu-
nicate its lore, its inner mysteries, its values to the individual, This ine
volves eventually an unqualified acceptance, On the other hand, the same proce
ess requires a willingness, an intense desire on the part of the nawcomer té
consider the lore, the mysteries, the valuss of the dominant group of primary
importance even if such a priority necessitates repudiating all that is impore
tant in the newcomer's own membership group, It also presuppescs the ability
on the part of the aspirant to mest the qualifications,

It has been:sald in this research that seldom is the situation one of
simple in<group or outegroup orientation in the classic sense of those terms,
What is usually involved is process, movement of a person or persons from one
to the other, If one seeks membership in a new group which has oxpectations
incompatible with the old, one must endure the often limitless phase of mare
ginality, |

And so it is that the third factor, marginality, becomes important in the
survey of the literature on the subject involved here,

The Sﬁerifs, in examining certain elements of psychological harmony
and conflict which are evident in various minority group ties, have provided
some very valuable insights into the question or marginality., From their
psychological perspective they contend at the outset that, traditionally, the
problems of psychological tics with groups, im the sease of "belongingness"
are linked with the concept of identification.})? This identification of

which the Sherifs speak is always to be understood as identification with

11lyygafer Sherif and Carolyn Sherif, "Psychological Harmony and Conflict
in Minority Group Ties," American Catholic Sociological Review, XXII, 3
(Fall, 1961), 207,
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something, Identification, then, always implies a relationship between a sub-
ject and an object, The subject is always an individual., The something which
is the object of identification may include the various aspects of the subject'p
world.ll;

In the light of this, the Sherifs contend that no psychological analysis
of idantifieation is possible without weference to social groups--the way in
which they function and are organized, their goals, their values,

When s person indicates that he identifies himself with some group,
he ordinarily means, 'I am one of t&gg,' or 'I want to be one of -
thew,! or 'I want to be like them'.
In any case, something about "thea" becomes intimately associated with the “I¥
of the situation,

Since some form of identification is obviously important to the sound
psychological and social grounding of a person, any lack of social anchorages
gives rise to tensions within the individual., Therefore, the Sherifs observe
that withdrawal from a group seldom occurs inm the absence of a movement toward
new identifications with other groups which appear at the time wore satisface
tory to fho individual, 114

It is their contention that "awareness of the social distance scale and
its acco-paayins stereotypes sheds considerable light on the natutc of the
individual's raferunce groups, conflicts between reference grnups, withdrawals

to new reference groups, and many of the psychological accampaninonts."lls

21434,
1131p14., p. 210,
1141p34,, p. 211,
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In a particularly valuable section of the article treating conflicting
reference groups, Sherif and Sherif show that an individual establishes group
references in the very process of forming an ego, In order to be a good
E;mber of his various reference groups, he must accept the social distance
Iscale with its accompanying steraatypos.ll&
With this awareness, however, comes the simultaneous awareness of one's
Lun social category and in the case of a person from a minority ethnic group
Fhe realization that one is being evaluated negatively by others,
Once aware of the status differentials, the individual tends to strive
[for the status, the achievements, the prestige of the groups highest on the
[pcale; the ones with the most power, However, as the individual finds his
cont burred, the Sherifs contend that the psychological consequences are
‘thwarting of aspirations, discrepancies between desires and actual strivings,
krustratiens; personal insecurity and self duvaluntion."117
As the Sherifs have it, such situations seem intensified in periods of
frapid social change:
Situations and opportunities arising in periods of more rapid
change encourage, even demand, that the individual in a dise
criminated group conceive himself as a full«fledged, first-class
citizen on a par with everyone else., At the same time, the
established demarcation lines and social distances between groups
require that he conceives himself, not just as different, but
as inferior, He is placed siuulttygously in two positions which
are psychologically incompatible,

Loest one be left with the idea that multiple reference groups, which are

llslbid.. pc 216"2170
1171pid,, p. 219.
1181p34,
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a fact of complex societies, can lead only to frustration intthe individual,
the Sherifs do take pains to note that “diverse reference groups ... can be
integrated into a harmonious self~conception if tihe standards, values and
goals embraced by his various groups are themselves compatible, If his
multiple reference groups are participating in significant common ends, if
each group is engaged in activities complementary to eother groups, if each
group has values which supplement others, the individual could develop an ego
formation which is highly differentiated and complex, but intogrumod‘”llg

In another place Kerkhoff and McCormick have re-evaluated Stonequist's
original "marginal men" concept in the iight especially of the subsequent
research condueted by Chi14120 ang srean.lzl,

They comment that in the Stonequist position it is not always élonr
what the relationship is between the status in society of the marginal man
and the personality characteristics which supposedly accompany narginaiity.
Taking the "In-Groupers" and the "Rebels" from the Child typology (those
who had accepted the Italian pattern and were attempting to cement Italian
ties even to the exclusion of identifying with things American and those who
were rejecting the pattern, were attempting to sever the ties~und‘identif§
with things Amoziean, respectively), Kerkhoff and McCormick establishsd the
following expectations the "IneGroupers" would not exhibit the marginal per=

sonality characteristics to as great an extent as the "Rebels" because in any

191p44,, p. 220,

120fyyin Child, Italisn or American? (New Haven: Yale University Press,
1943). |

1nA:meld Green, "A Rewexamination of the Marginal Man Concept,™ Social
Forces, XXVI (1947-48), 16768,
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marginal situation the dominant group defines the "right" pesition for the
subordinate group, "To the extent that the subordinate group member rémains
s member of the subordinate group, his experiences will not contradict his
axpoctatious’and aspiratiunx."lzz |

This much has already been established, What xcrkhaff énd'Mcﬂormick do
is add a third variable to the concept of the marginal situation:
To gain a basic picture of the marginal situation, we must consider
not only the general status occupied by the group and the individe
ual reactions to the situation in terms of group identifications;
:0 npft also ge gb;gz§o assess thg level of rajoction,enequnttrod
y each individual, -
They a:sumu:!Jgszgsg, that personality problems will increasé in propor-
tion to the severity of the rejection encountered, but add immediately that
in order to evaluate such an a priori assumption, one must vealize that the
impact of the rejection on an individual's personality organization will depend
to some extent upon the treatment his group usually receives from the dominant
group, 124
The application of the foregoing conceptualizations was in the form of
a study of Chippews Indians in which this hypothesis was posited: “In a par.
tially accepted group ... none of the individuals meet with complete rejection,
and thus the im@aet or“%he individual personality was to increase in proportion

to the impermeability of the barrier encountered,"125

1225140 C. Kerkhoff and Thomas C, McCormick, “Marginal Status and
Marginai Personality,” Social Forces, XXXIV (October, 1955), 50,

123534,
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As a result of this study, Kerkhoff and Me Cormick were able to draw the

following conclusions as their particular contribution to the development of

the marginal man concept:

1,

2.

3.

4.

5.

6.

“The barrier is likely to be different for different 'kindst' of

individuals in the group. (What kind of individual faces a
high or a low barrier will probably vary from one marginal
group:to another,)

The tendency of a member of the subordinate group to identify
with the dominant grotip increases with the permeability of the
barrier conffonting hinm,

These individual variations in the barrier when considered

-together with the individual group identificatiom, are

associated with the development of marginal personality

. ¢haracteristics,

The greatest incidence of marginal personality characteristics
occurs in those individuals who are inclined to identify with

‘the dominant outgroup but encaunter a velatively impermeable

barrier,

If the barrier is rclativcly permeable for the individual,

identification with the dominant outgroup is associated with
the lowest incidence of marginal personality characteristics.

Differences in the permeability of the individual's barrier
are less important if the identification is with the sube

ordinate ingroup, all those with such identifications having
iuufhlylsge sane incidence of marginal personality characters
stics,

Throughout this study, this researcher has used the variables of educae

tional, social, and occupational aspirations along with a degree of self-

confidence as an expression of oneds self-concept as measures of adjustment

and, in this context, as indicants,,at least, of acculturation. It is appro-

priate, then, that this survey of the literature would include some observa-

tions on the research done in these areas over the last decade,

1261p4., p. 54.
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Many interesting techniques have been used empirically to explore the
concept of “self.," Kuhn and Mchitland, posing the guestion "Who Am I?™ to
be answered on 20 numbered blanks by a student group, divided the réspanscs
into categories labelled “consensual" and "subconsensual." The conssnsual
referred to groups and classes whose limits and conditions of mcmhership are
matters of common knowledge; o.g;; girl, student, husband ...+ " The sub-
consensual referred “to groups, classeé, attributes, traits or any cther
matters which would require inter?retaiicn by the respondent ..¢; €484,
happy, bored; too heavy ee 27

Two significaat features seemed to emerge from this study., One was
that the respéndents tended to exhaust the ¢onsensual references they could
make before they would go into the subconsensual ones, and secmndly, the
number of consensual r%ferences mad§ by the respondents varied from 20 to
none, The same was trug for the sub#bnsensual.lzg

Another way of sssessing self-concept was devised by Toéh et al, in which
112 subjects (52 Jowish college students and 60 noneJewish - 44 frotestant
and 16 Catholics) were given a sorting task of three sets ofﬁpictures (one
of children, one of college students and one of middle-aged adults) in order
to divide thé pictures into three equal groups of four each with respect to
age, brightness, and personal preference. The major concern was for the.
identification of’the pictures of Jews along with questions aonceining how

suchiidcntifications were made, The sorting sessions were all followed by

327\anford Kuhn and Thomas S. McPartland, YAn Empirical Investigation of
Self-Attitudes," American Soclological Review, IXX (Pebruary, 1954), 68.

2281pid., 74.




. 69,
interviews, 129
Toch and his associates found:

1., Pictures of Jews were ldentified at a level better than chance
expectance by all the subjects,

2, Jewish subjects attain a higher level of accuracy than non-
Jewlsh in identifying Jewish pictures,

3. The identifia&ility of pictures does not vary in clear-cut

fashion with age or sex, Thexre was some indication that
greater identifiability of males might occur within certain

age groups,
4, A tendency toward ethnocentric sorting was obtainid. but:"
a, All subjects identified as 'bright' a larger proportion
- of Jewish pictures than non-Jewish pictures (although
Jews show more of this tendency).
b. In the case of both 'brightness' and 'likeability®
some plctures are classified the same way by most
subjects,

S. There was a strong positive relationship between pictures
identified as 'bright' and those considered as 'liked best,'130

Also typical of the type of research done in this area of the self-
jconcept is Mitchell's study of the relationship between perceptions of oneself
pithin the family setting and the personality variables of self-acceptance,
ranifest anxiety, and neuroticism,
Among his 145 college sophomore females Mitchell discovered:
1, The relationship between seif-acceptance and the factor of
satigfaction with family 1ife is significantly greater than
that between manifest anxiety and the same factor,

2, The relationship between manifest anxiety and the factor of
meeting parental standards appesred significantly greater than

T2%Hans H. Toch, Albert 1. Rabin, and Domald M, ﬁiikins, "Factors Entering
into Ethnic Identificationt An Experimental Study,” Sociometry, XXV (September,
962) » De 300,
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between manifest anxiety and satisfaction with family life,
[The same is true for neuroticism and parental standards,]

3. Selfeacceptance is at least, if not more, closely related to
the factor of satisfaction with family life than meeting parental
standards,131
Shlien expleres still another aspect of the research concerning the
self when he examines “gelf" in its several theoretical concsptualizations,
After positing "self" as “a psychic agent which regulates, guides and controls
man's behavior,”lsz he contends that though self is often conceived of as a
#doer," it is now considered more of a process of group of procasses‘lss
After reviewing the theoretical formulations of both James and Cooley,
Shlien presents the self as it has been conceptualized by Carl Rogers, For
Rogers the self is
an organized, consistent, conceptual Gestalt composed of
perceptions of the characteristics of the "I' or 'ue' to
others and to various aspects of life, together with the
values attached to these perceptions, The selfeconcept
is the person's view of himself, The self structure is a
- person viewed from an external frame of reference.
The Rogeriansconceptumlization is the one which Shlien believes cowes
closest to his notion of self as process,

From the foregoing examples; it is clear that the research on the self

concept has included not only the theoretical development, but the concept as

131 yames v, Mitchell, Jr,, "Selfw«Family Perceptions Related to Self-
Acceptance, Manifest Aaxiety and Neurcticisi," Journal of Educational
Research, LVI (January, 1963), 256»425

13230hn M, Shlien, "The Self-Concept in Relation to Behavior: Theoretical
and Empirical Research," Religious Bducation Research Supplement, LVII (July,
1962), S«111 - S-127,

1331p44d,

134
Ibid,
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it is internalized in the individual, expressing itself in simple identifica-
[tion,: and the self in relation to other social objects in a variety of social
Pituations.

On the question of aspirations, Herriott probably sums up the best of the
Iresearch with his observations on those factors which influence aspirations,
His remarks are particularly valuable to our persppctive.

He begins byvciting what we already know about aspirations.- For example,:
e know that in general boys have higher educational aspitations than girls,
Ec know that-¢hildren of the welleéducated, and that children from high income
amilies have hikher aspirations than children in low, -Herriott, however, is

E;terestod priaarily in those factors which influence aspirations,
In order to reach his conclusions, Herriott then reviews some of the
Prvvious work which has besn done on this subject, For example, he notes a
contribution of Chapman and Volkman in 1939 in which they contend, "One way
lin which the social environment might 4gtornine th§ level of aspiration of a
iven individual would be through his knowledge of the achievement of groups
those status ér‘:hiiity. relative to his own, he could assess,"}35

In 1942 Hyman studied a person's "subjective status® which was nothing
1se butvhia conceptinn of his own position relative to others, Hyman coined
tha torn "reference group" to refer.to this phenomenon, and we have already
placed this concept in a central place in our research,
After alluding to Merton's observation that one's refarence gruup need

pot be one's membership group, Herriott cites a 1958 study by Gross in which’

135pcbert E. Horriott, "Some So¢ial Determinants of Educational Aspira«

ions,” Harvard Educational Review, XXXIII (Spring, 1963), 159 (quoting Chapman
d Volkman) .
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|[Gross presents three basic ideas which appesr in most of the conceptualizations
lof the term "role™ which he examindd: ",..Individuals (1.) in social locations
(2.) bohavg (3.) with reference to expectations,"136

Herriott concludes that one in#luence upon an individual's level of
laspiration is the level of his self-assessment relative to others. In other
kords, an individual will aspire to do that which he perceives others have done
fwho are similar to himself in relevant ways.137

A second influence on the individual's level of aspiration is the leve;
f the expectations which he perceives significant others hold for his behav-
This concludes the representative survey of the literature on the elements
finvolved in this task we have set for qurselvas. After a brief profile of the
[chool in which the study was conducted, attention will be directed to the

ask itself, the analysis of the data gatherered,

136Magon N, Gross and A. W, McEachern, Explo tion in Role Analysis:
Btudies of the 8cbeoi Sugg:igtggdant's Role (New Yor John Wil ey, 19 3!, 17,
qpotez 1 ., P % P. 16 .

137144, , pp. 161-62.
1381p4d., p. 162,




73,

CHAPTER 11X

A DESCRIPTIVE PROPILE OF BISHOP NOLL INSTITUTE
AT THE TIME OF THE CURRENT STUDY (1966 -~ 67)

The purpose of this chapter is to introduce the reader to the setting
in which the present study took place.

In order to do this, it will be necessary to explain very briefly how
the school in its present state came to be, to indicate some of the diverse
elements making up the administration and the faculty, and to indicate those
aspects of its life which may serve to make it unique among schools of its
size,

Ground was brokem for the new Bishop Noll Institute May 4, 1962, The
$5,000,000 edifice which was eventually to replace Bishop Noil High School
had been on the planning boards for several years, As is the case with any
project of some importance, consensus was finally arrived at through much
discussion, Some argued that two separate schools shculd be built, one for
boys and one for girls, but the advocates of one school for all prevailed,
and a co~institutional complex for 3,600 students was envisioned,

The building was to house more activities for its clientele than the
academic., There was to be a field house seating approximately 7,000, complete
with one of the few fullesized indoor tracks in the ecuntry, There was to be
a swimming pool, a little theatre accommodating 600 persons, a cafeteria
accommodating 900, and a library and research unit seating 400, if necessary,
at one tiwme,

In addition there were 96 tesching units including language and science
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labs, and audioevisual rooms, Closed circuit TV was a goal for the futurs,

The plan became a reality in September, 1963, when the F-shaped complex
opened its doors to a new generation of Americans,

Its staff is as diverse as its student body and year by year a cosmo-
politan quality is evidenced which leoaves the new teacher gusping at the
experience,

The Sisters who administer the Girls' Departwent are members of a welle
known community founded in France in 1841, For over 100 years they have
staffed cleﬁentary and secondary schools, hospitals and colleges across the
United States, They maintain missions in Srazil and East Pakistan and have
recently made plans to extend their foreign mission apostolate to Uganda in
1967, The Sisters have been at Bishop Noll singe 1933 and have been integral
contributors to the growth precess,

With the expension sn invitation was extended to a welleknown community
of teaching Brothers, who came to admiaister the Boys' Department and to pro-
vide one of their number to serve in the capacity of superintendent, ¥With
the inauguration of this move, the diocesan priests were replaced as adminise
trators of the school, a post they had held for many years, |

Pour Septembers have ¢ome and gone since the new Bishop Noll opened its
completed doors in 1963,

The figures representing the evolution of a faculty over these four

years tell an interssting story,

196364 1964+68 1965-606 1966-67
Priests 9 12 12 14

Brothers 10 10 10 12
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Sisters 19 23 22 20
Lay Teachers 56 51 62 70
Total 94 96 106 116

The most dramatic increase, of course, is in the area of the lay teachers

vho comprise over one~half of the faculty., They head depastients, sponsor
classes and activities, but do not participate, except in an advisory capascity,
in the administration of the school, Departments function well, In general,
one senses an open atmosphere in the school between fuculty and their departw
ment heads, botween the faculty and the administration, This has not just
happened by chance, It has been an expressed goal from the beginning and part
of its success is certainly due to an extremely complementary complex of
persons at the head, With other persons at other times, the story might have
been quite different; it may be quite different in the future,

From the beginning every attempt has besn made not to let "bigness" pre-
vail nor to permit a division to take place between the Boys® and the Girls'
Departmentes within the co-institutional s@ztinga For the last two years the
school has operated on a mcdular schedule, and this year every attempt has been
made to place boys' and girls' classes in the same gencral subject area close
to one another so that within the same period team teaching and much enriching
sxchange of personnel can take place, All organizations are mixed, as are
cafeteria periods, Departments function across co-institutional lines as do
classes,

The studonts, no less than the faculty, have realized the necessity of
maintaining the personal in the wmidst of bureaucratic necessity, Several
activities have been initiated with precisely this goal in mind, The senior
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girls are now "big sisters" to the freshmen, There is an opportunity every
year for all seniors to make & closed ratreat away from the school if they so
desire, The homerooms are organized under class sponsors (shared responsi-
bility between boys' and girls' faculties), The Guidance Department is
administered by two very capable persons, a Brother and z 5ister, who work,
along with their assistants, to personally reach every setudent, Their work
is supplemented by the sarvices of twelve full-time priast counsellors, two
of wham hold degrees in psychological counselling.

The student organizations function well to round out the academic day,
Besides the various subjoct-matter clubs, thers are others geared to reach
other areas of the student's multi-faceted 1life, Paramount among these are
the Mission Club (raising nearly $10,000 a year for’tha foreign missions),
tho Booster Club (containing within its ranks tho famous trophy-winning “pell
block"), the National Honor Society, and the Studont Council,

ldeally, it might be called the land of opportunity; yet within its walls
are stresses and strains which never really surface enough to be cared for,
The margiasl student passes through: the doors one September und out another
June and still remains wmarginel, Scue of the hostile usrely feed their hos~
tility st the same table where the happy grow in contentment, What happens
to esch is never a question which receives a finished answer,

what follows is an attempt to describe some one aspect about some one
group of our students, It is this writer's conviction that all pedagogy
begins with a knowledge of the student; from his point of view, and this,
then, is one beginning.
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CHAPTER 1V

PRESENTATION QF THE RESULTS OF THE QUESTIONNAIRE BY
GRADE IN SCHOOL AND SEX
Age Distribution: The age distribution of the sample by grade in school and
sex is presented below in Table 1.
TABLE 1

- PERCENTAGE DISTRIBUTION BY AGE OF THE' SAMPLE BY GRADE IN SCHOOL AND SEX

v rvor
AGE FRESHMEN . ' SENIORS
. TALE | FEWALE  MALE  FBMALE . TOTAL
Younger than 14 3 1al ‘ ; » : o  : R
PR , - , i (Nwl)
e e ‘ L - . DRI {§!59) ,
h Ig §8¢2 ' ' .55‘:1 ’ ; S 4 &
S - v (Nw80)
I VSRS V. 7% ~10.1 MR
. , o \ o - oot (Nwl9
R b /AR 7% S BT TPV Py %11""4,
L - ; » , , IR (N-szz -
18 or over .. S T R 205‘ 4.10§Lt o a
. e ——————— R (Nwd6)
WM, T 100,0 . 99.9 99,9 99,9 100.0
N (N=91) (N=69) (N=44) (N=53) (N=25T)

The overall impression one getx from this age distribution is the realie
zation that tho female respondents are, on the whole, younger than the males,
This is especially interesting in the light of later findings where maturity
Wmay be injected as an explanatory factor,

One could hypothesize that the ages of the seniors vary considerably less

than the ages of the freshmen., This, however, seems unwarranted since one does
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not know how many of those seniors who are "18 and over* fall into the "and
over” category,

Since the questionnaire was administered in the spring (1966), it is not
surprising that so many of the freshman males and both the senior males and
females had reached 15 and 18 years, respectively, It is surprising, however,
and supports cur first observation, that over half of the freshman females
are still 14 (50 per cent). The number of 16-year-olds among the freshmen
was unexpected (7.8 per cent of the total; M = 19),

Social Class: Table 2 presents the social class position of the respond-

ents as this was calculated according to the Hollingshead Two Factor Index
of Social Position,
TABLE 2

PERCENTAGE DISTRIBUTION OF SOCIAL CLASSES
(HOLLINGSHEAD TWO FACTOR INDEX OF SOCIAL POSITION) BY GRADE IN SCHOOL AND SEX

Social Class

Position . Freshmen Seniors : Total
Male Fomsle Male. Pewmale
I ; ‘ ’ {N=0)
11 ' i.4 2.3 8
‘ e , ‘ N o (N=2)
111 763 1.0 155 35,3 3202
L , - (N=57
v 68,1 82,6 79.3 69,8 4,3
- o - ; ; {N=181)
v 5.5 Ze3 ' 1.9 2.7
' v v L ) IO .25 1
TOTAL 99,9 100 160 100 100

_(N=91) _(N=69) .(Hi{il_ ’ (N=53) __(N=257)
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The respondent’s position on this index is determined by the occupation
and education of his father.
As was expected the majority of the respondents fell into Class III or
Class IV on the Hollingshead scale.139 The concentration of three-fourths of
the sample in Class IV is quite striking.
Some indicatifin of what this means will become clearer as we proceed,
Hollingshead's Index is based on three assuaptions:

(1) The existence of a status structure in the society,

(2) Positions in this structure are determined mainly by a few
commonly accepted symbolic characteristics.

(3) The characteristic symbolic status may be scaled and combined
by the use of statistical procedures so that a researcher can
quickly, reliasbly, and meaningfully stratify the population
under study,

Although the results do fall mainly in the Class III and Class IV cate-

ories for the reasons already stated, there are a few variations. This
t;ems to be accounted for in terms of occupational differentiation. Onethe
lother hand, the fact that there are so few falling in either the Class II or
he Class V category seems to be an indication that one's education is an
mportant factor in one's choice of occupation, and therefore, one's possie
bility of vertical mobility., It is to be remembered also that the schouol
favolved is located in one of the most highly industrialized areas of the
United States where the proportion of Class III and Class IV persons would be
Lxgectod to be high.

Since slightly over 3 per cent of the respondents fall in either the

139h4¢ finding was expected because of the fact that the parents of all
rhe respondents had high school educations omnly,
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Class I1 or the Class V category, only Hollingshead's descriptions of persons
in Class I1I or IV will be discussed,

Class III adults have stromyg feelings about their pesition in

the social structure, Above them they see the Is, who they realize
are mich higher in prestige becstise of their wealth, lineage,

and way of 1life, Likewise, they hgow the IIs oceupy a position
superior to their own, but a position that rests on differemnt
bases: dignified occupations, more income, higher education,

and leadership in the prestige-giving activities « traits they
too possess, but not in such generous amounts, The cavalier
treatment they receive from IIs in community activities and the
fact that IIs identify themselves psycholegically with Class I,
and agny times act as its agents in community enterprises builds
resentment among the IIls toward the IIs rather than the Is, IlIls
look down upon IVs as '"the common man," but they do not condemn
or scorn them as many 1IIs trace their immediate background to
this stratum, ..., Income is derived from profits, fees and
salaries earned by both the mother and the father, .., IIIs strive
to live in a better residential area and for the most part they
sucaeed, ... Since ethnic background is eonnected directly with
religious affiliation in most families, the Catholic and Lutheran
churches claim large blocks of Class III people, ... In Class III
memberghip in many sssociations, implemented by active participation,
confers high prestige within the class, ..., Class III advertises
its activities in the "Society' column of the local paper.140

0Z Class IV persons Hollingshead says,

Class IV persons are aware of the inferior position they occupy

in the prestige hierarchy, and they resent the attitudes most

persons in the higher classos exhibit toward them. They discriminate
sharply between 'people like us' and the 'socially ambitiocus' IIIs
who they believe put on airs they do not rightfully deserve,
Conversely they are convinced Vs are inferior to themselves

because they live in hovels and shacks, are dirty, immoral, and

do not *try to get ahead.' .., On the whole, Class IV people con-
sider themselves to be the back?g?e of the community....All ethnic
elements are found in Class IV,

From the descriptions presented above, one would expsct the members of

T30AGgust B, Hollingshead, ""Selected Characteristics of Classes in s Middl
Western Community,"” in Class, Status, and Power ed. Reinhard Bendix and Seymour

aeit——

Martin Lipset (New Yorkt The Free Tess, 1953), 217.22,

Class III espécially, and Class IV, at least to some extent, to have upwardly ﬁ

Mlrpid,
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mobile aspirations, The IVs would be expected to run into more hostility,
thus increasing the possibility of marginality, both because of their own
hostility and their social distance from the higher prestige groups.

The numbers in the Class IV category are significant and may easily
affect the outcome with regard to many of the other variables. Whereas
74.3 per cent of the entire sample fall into Class IV as compared to 22,2 per
cent in Class III, 68,1 per cent of the freshman males are in Class IV as
compared with 82,6 per cent of the feamles; 79.5 per cent of the senior
males are in Class IV as compared with 69,8 per cent of the senior females,
These percentages are compared to 26,3 per éent, 16.0 per ceni, 15,9 per
cent, and 28,3 per cent in Class III respectively,

Parish Affiliationt Table 3 presents the parish distribution of the sam-
ple according to the various cities represented, It is to be noted that Bishop|
Noll serves approximately 80 parishes located in Indiana and Illinois,

TABLE 3

PERCENTAGE DISTRIBUTION BY PARISH
OF THE SAMPLE BY GRADE IN SCHOOL AND SEX

Freshmen Seniors 'T;tal
“PARISH " Male “Yemale  Male Yomale e
No Yarish .. ‘ ——— : s
Affiliation 11,1 4,5 1.9 1.6
f | _ . (N=4)
Hammond 30e2 30,4 31.8 49,0 366
it , o . o : oo (NmQ4)
Fast Chicago  15.4 30,4 38,0 20,7 24,5
L e e e (NG
Whiting 18,2 1.7 1.4 11,3 15"‘12“"',
v . . . o o ‘ _(N=26)
Tary 5.9 18,3 2,3 LY, 10,
_ - . o . v . (N»26)
(53854853 7.2 T:4 1.9 T.

(R=Z]
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_ , - - : (H=5)
Hobart
o T v S . B EEEEEE—
,,,,, L UL R A I ATt A (N=2)
Dyer * 1.9 4

. R R R Ry - (N=l)
Uther (Lowell, e
Schererville,
Chesterton, 4,4 5.8 2.3 1.9 3.9
La Porte, (N=10)
Crown Point}--- ' s
Illinoeist o - R
Calumet City 9,9 4,3 9,1 5.7 748
e T , N e (Nm10)

i“E , IQI 1,4 K
, o e _ - , » , L . L (Nw2)
Lansing 1,1 : o
Protestant | . L , L

Y60 T 160 100 100

Total (Ne9l)  ~  (N=69) o (Nw4d) (Ne53)  (N=257)

Two findings seem important here. One is the number of coumumnities
represented and the other is the concentration of respondents from the
Hammond and East Chicago area (Over 50 per cent of the total when considered
together), -

The differences between the figures for the seniors and the freshmen
from Gary is explained by the fact that during the transition period (1962-63)
Noll held Gary students at a minimum, and the build-up has been gradual since
that time,

There is also a marked difference between the number of males and females
from Calumet City. This is explained by the fact that within the last four
years a new Catholic girls' high school has been erected in South Holland

drawing many of the girls from the Calumet City area.
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The various communities represented mm the table cover a radius of
perhaps 35 miles from the school., The additionsl scattering of freshman
students over seniors perhaps is an indication of a developing trend as the
outlying areas become more populated., lowever, thore is every reason to expect]
the comstructiin of new schools to match these population developments, so
that Bishop Noll will probably coatinue to draw primarily from the ﬂaménnd,
whiting, East Chicags arves,

There are no Protestants snd those with no parish affiliation in the
sample arve uinim;l. , \ ' | |

Nationality Descent: The nationality descent of the respondents by
grade in school and sex is presented in Tabls 4,142 Fifteen separate non-
American nationalities are represented., One freshmen male and one senior
female identified themselves as “"Americans." Two freshman females identified
their “nationality’ as '"Negro.,” |

TABLE 4

PERCENTAGE DISTRIBUTION BY NATIONALITY DESCENT
OF THE SANPLE BY GRADE IN SCHOOL AND SEX

NATIONALITY

DESCBNT Frashmen Senlors Total
ﬂ‘ﬂg;io Fenale Male Fenale o

Canadian |

Crechosio-

vakian 23,1 23,2 31,8 13.2 22,6

(e58)

l4anastioa 15: “Even i{f you were born in the United States, what is your
nationality descent?™ (In a directive the respondents were told, "IF YOU ARB
A COMBINATION OF NATIONALITIES, JUST INDICATE THE MAJOR ONE"), :




English 1,1 2,9 2,3 1.5

. — _ , o (ned)
French 2.9 5
— — - _— , L (N=2)
German 14,5 173 T 1246 30,8 16. :
, , , , , o e (N=42)
Butch 1.1 1.9 «8
o L . e o L _ (N=2)
Trish IR ¥ 7% | 5.8 4.5 18.9 10.5
_ o — — o (Ns27)
Ttaiian 4.4 5.8 o 9.4 6o
o < ) , . oo (Nwl6)
Japanase 1.1 ' 4

Lithuanian 2.2 2. 4.5 ""(5'.’5)““
, e o - ' S (Nm§)
Vexican T 2.9 1.9 g'i?‘.‘sl""‘

R - | | §Np4z
Pollsh 74 30,4 “31.8 30,2 3,
BTSRRI e (NwBB)
TussTan 1.4 od
T o s (NeD)
Scetch 10‘ L]
R T ——— . o (N=1)
Spanish " , v ) ' Y
. S A , i (Nm1)
Swedish 1.1 ’ o4
o (Nel)
Aserican 1.1 , o 1.9 ‘8
, o R o (Ne2)
Miegro” 7.9 Infﬁ
o L e N
ﬁth‘!' P ’ 1&5 ‘:%L
| s | ) o o (Nw1)
Don'Tt Tnow T3 o4
" G e (Nm
Total 100 100 100 100" IUGJ
| | (Nw91) ~  (N=69)  (Nw44) _(N=53)  (N=257)

In nationalities represented by tem or more respondents, both the "old"
and the 'new" immigration is evident, with the greater number from the "new,"
The "old" immigration is represented by the German and Irish respondents (16,5
per cent and 10.5 per cent of the sample respectively), and the 'new" by the
Slovak (22,6 per cent), the Italisn (6.2 per cent), and the Polish (33.2 per

cent), It is regrettable that more of the newest of the "new" group - the
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|[Mexicans and Puerto Ricans - do not appear more often in the statistics since
they are wost present in the region, However, as has been indicated before,
[one of the reasons for their being underrepresented here is the arbitrary
qut-off point of a high school education for the parents of the respondents,
Another, of course, is the prohibitive fact of tuition which keeps them from
jentering Bishop Noll at the time of their entry into this country.

Among the larger groups represented, there seems to be considerable cone

istency on the basis of class in school and sex, There are notable exceptions,

however, in the Slovak and Irish groups, Among the freshmen in the Slovak group

there 1s a difference of only 0,1 per cent between males and females while among

¢ seniors, the difference is considerably greater (31,8 per cent for the
jpales as compared to 13,2 per cent for the females).

Anong the Irish there are twice as many males as females in the Freshman
Class (12.1 per cent as opposed to 5.8 per cent) and over twice as many females
ps males percentage-wise in the senior class (18.9 per cent as opposed to 4.5
per cent). There seems to be no particular explanation for this,

The German, Italian, and Polish groups exhibit more consistency from
plass to class, sex to sex, What differences there are do not seem to fit
fnto any particular pattern,

It may be slightly important that the freshmen as a group mention more
phationalities than do the seniors, Then, again, if there is any truth to the
contention that nationality groups tend to settle in specific geographic
hreas, the diversification of nationalities among the freshmen could well be
 function of their geographical diversification (See Table 3).

In order to determine if there were any foreign born elements in the
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families of the respondents back through‘their maternal and paternal grandparonti,
they were asked to indicate through a code letter the coumtry of Lirth for
their father's father, their father's mother, their mother's father, their
jpother's mother, thair.father, their mother, themselves 143

For purposes of analysis the answers to these questions were grouped into
t:x categories, The first contained tho#e respondents who themselves were not
T in the Unit;d States; the socond was made up of those whose parents,
jeither/both had not been born in the United States, The third was reserved
[for those whose grandparents on both sides (both/either grandparent on the

[side) were not born in the United States, The fourth and fifth categories

ere reserved for those whose maternal and paternal grandparents respectively

not been born in the United States., The "True Blue" category was devised
0 include those who hdd no foreign borm heritage through maternal and pater-
al grandpavents,:  In amy zeuerational view of the findings it was hoped that

hese latter might serve as » control group., The results are presented in

abia 5,
| A TABLE 5
PERCENTACE bxsnxsmwu BY GENERATION OF FOREIGN BORN
' OF THE SAMPLE BY GRADE IN SCHOOL AND SEX
GENERATION FRESHMEN SENIORS Total
ORBIgg BORN Male o JFemale . Male Female

tespondent not ,
orn in U, S, 1.1 1.4 5.7 1.9
o ; ; (N=5)

143500 Questions Six through Twelve in the Questionnaire, also the
?ceompanying code,
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Parents¢
Both/Either not
born in U, S, 11,0 1.4 9,1 7.5 7.4
- Pl oo (Nwl9Y
[Grandparents
Both not
bern in U, S, 49,4 59.4 4%,2 52.8 51,7
_ . v (N=133)
maternal only
13,2 11.6 9,1 9.4 11,3
oo i o i ‘}»ggqggz
aternal only
6.6 14.5 18;2 378 1031 :
; e ‘ , oo (Ne26
1847 11.6 ~ 2044 T 20,7 17.
, . . _ , o _ ~ (N=45
160 100" 100 ~100 15‘0—)‘—~
_(N=91) - .,;y469L:,»4ﬁ*£N-44). o fNu53) (N=257)

_k’.§anorationz Table S reveals that over half the respondents (51.7 per cent)|
£all into the third generation category. As was indicated previcusly, this
|scems to be due to the fact that the respondents' parents had to be high

|school graduates, A cursory perusal among the remaining questionnaires of

oth the freshmen and the secniors »ewoals that more respondents would have
Eﬁllen into the first and second genorations had the parents' educational
frequirement been lowered,
T£a first generation respondent (himself boin in a country other than the
nited States) mads up only 1.9 per cent of the sample with three senior
[females comprising the highest number in eithsr of the classes.
The numbers increased somewhat in the second generation category compris-
?ng 7.4 per cent of the sample, There were more males in this category than
fbnalas. |

As has been indicated, the next thrss catsgories wers designed to identify
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third generation respondents while the last was réserved for those whose
grandmothers, grandfathers, and parents had been born in the United States,
The general pattern of the table is fairly consistent; there is a slight
Adaviation among the freshman females who have the lowest percentage in the
second generation and the "True Blue” (1.4 per cent and 11.6 per cent respece
tively) and the highest among those third generatiocn respondents whose grande

!parents were both born ocutside of the United States.

Reference Group Orientation: Since a very important part of this study
jconcerned the reference group orientation of the respondents, questions were
[chosen which provided a situation for the respondent to choose either pareats,
toers, or teachers as the main refereﬁt" The items were taken from the Ques«

ionnaire Coleman used in The Adolescent Society, They were not placed sbsow

lutely together in our instrument so that there could be more chance of the
ﬁ@spondent treating each one as a separate situation and therefore more
#hance of reference groups varying with situations as Brittain showed, 144

Again categories were chosen to facilitate the analysis and the findings

re presented in Table 6. For the entire sample there is a fairly even dis~
ribution between parent orientation and peer orientation. Ve take this to
Po an indication of a marginal factor operating within the student body and

hot just the difference in situations as a look at Questions 60 and 62 will

l44g¢e this research, pp. 5859,
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Fprova that the situations presented are just not that different, 14>
TABLE 6

PERCENTAGE DISTRIBUTION OF REFERENCE GRQUP BY PREFERENCES .
OF THE SAMPLE BY GRADE IN SCHOOL AND SEX

FERENCE GROUP , FRESHMEN SENIORS Total

N , ; Male _ Fema}le  Male  Female - )
avors barents Always 24,2 §§.§ 45.4 28,5 26.8
avors Eioédst ¥riend ‘ id;ﬁ ' §§.1N ' Lﬁffo’ 58 i |

ere Possible

avors Teacher/Parent - ‘4b§6:
T
arent/Friend o
5‘5
« (Ne2)
L ! 100 160 ~ 100 100 100

otal , [(N=91)  _ (N=69) (N=44) (N'éé} (N=257)

M450uestion 601 "Let's say you had always wanted to belong to a particu-
ar club %’n school, and you were finally asked to join. But then you found out
hat your parents didn't approve of this group:. Do you think you would ...

+ definitely join anyway, 2. probably join, 3. probably not join, definitely
ot join? ‘ '

estion 61! '"For each of the kinds of people at the left below, pick
Erom the 1ist on tne right the first word that occurs to you when you think of
the person on the left,

Teacher ; 1, dull
Father . - 2, inspiring
Scientist 3. odd
Congressman 4, challenging
“tagician —— S¢ you can have it
DLner ;' 6. good example
— 7. frightening
8, interesting
e

Question 62: "What 1f your pareats approved of 2 group you wanted to
oin, but Dy joining the group, you would break with your closest friend who
ras not asked to join, Would vou ... 1, definitely join anyway, 2. probably
}oin, 3. probably not join?"

stion 64: "Which of these things would be the hardest for you to
take - your parents' disapproval, your teachers' disapproval, or your baest
friand's disapprovall”
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Coleman allowed for this for he says, ‘''The balance between parents and
friends indicates the extent of the state of transition that adolescents
experience - leaving one family, not yet in another. They consequently look
forward to their peers and backward to their parants.146

The dual parent-peer orientation is certainly e#ident, but an edge is
given to the adults when one considers those responses which chose either
pareats or teachexrs over a friend where such a cholce was possible, Wheun
teachers are considered by themselves, hegever, it is clear that they account
for little by way of orientation as compared with parents, Thereforé, sven
in cases where respondents did not choose their parents in every case, they
chose them far more often than they did anyone else,

It is interesting (and as a teacher, discouraging) to note the steady
decline in teacher'choico as the student grows older, Even in the decline,
teacher choice is somewhat higher for males thuan for females.

What seems to be remarkable in these findings is that when those respond-
ents who chose their parents as a reference group always, are looked at by
grade in school and sex, 45.4 per cent of the senior males fall into this
category. This is compared to 24,5 pexr cent of the senior females, 24.2 per
cent of the freshman males, and 20.3 per cent oi the freshman females,

Basically, the same finding for males in general was common to the Coleman
study147 but pot to the same extent, The senior males in tho Bishop Noll

study cnose their parents as a reference group approximately twice as many

times as they cnose their peexrs (45.4 per cent as compared to 22.7 per cent),

14écolenan, LY

| M ipid,, se6
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whereas in the Coleman study the difference was generally in the vicinity
of one percentage point,.

Among both the freshmen and seniors the females chose their parents
less and their peers much wmore often than did the males, Perhaps an expla~
nation lies in the fact that females generally mature faster than males and
therefore would be expected to make the transition from the world of parents
to the world of peers at an earlier age,

Again, however, some marginality among the females seems to be evidenced
by the fact that when it is a question of parents or teachers over peers, the
senior females tend to fall into this category nearly as often as they choose
peers (34,0 per cent as compared to 35.8 per cent),

A striking comparison between the freshman and senior males is most
interesting to note, Whereas 45.4 per cent of the senior males always choose
their parents, 24,2 per cent of the freshman males do. On the other hand,
whereas 40,6 per cent of the freshman males choose their teachers or their
parents over their peers, 25,0 per cent of the senior males do, This could
be an indication that the freshman male is more open to the influence of the
school than is the senior male, This conclusion is perhaps strengthened by
the finding that proportionately almost twice as many freshman males choose
their teache:.{s) as reference groups as senior males (12,1 per cent as com-
pared to 6.8 per cent), Such differences are not evident among the females
in the sample on this particular point,

In a very few (.8 per cent of the sample; N=2) no reference group was
discernible at all, That these two would be freshman males is not surprise

ing, however, since, presumably, all things being equal, they would be the
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most immature of the respondents,

Choice of Faculty Referent: The original purpose of Question 47 was to
see if there seemdd to be any foundation for believing that choic;s would be
based on otlmicity.“s Without question the findings presented in Table 7
deny this possibility, The categories "Religion Faculty" and "'Secular' Fac~
ulty" do not refer to religious or lay teachers, but rather those-~both
religious and lay-~who teach religion as distinct from those who teach “'seculary
subjects, that is, English, mathematics, etc,

TABLE 7

PERCBNTAGE DISTRIBUTION BY GROUP TO WHICH RESPONDENT
WOULD GO TO DISCUSS A PROBLEM BY GRADE IN SCHOOL AND SEX

Confidante

Group S ~ Freshmen Seniors ot Totald
! e Tale Temale — Vale Femaie
Adminlstration 32,0 10,1 K%ET " 3.7 1241
i - (N=31)
Counselling 24,2 17.4 31,8 13,2 21,4
e . , — — o (Nw55)
ﬁ;ﬁgfon?acnlﬁy - 22,0 15,9 2743 56,6 ‘ 8,
Wecular Faculty 35,3 36,3 13.8 18.9 24,9
Bther P2y RENENS LT D 0 A A A
DoaTt Yaow — T
Yotal =Y06.1 98.9  100.1  99.9

(N=91) (N=69)  (N=dd) (N=53) (N=257)

1480uestion 47: "If you had a problem that you had to talk to somecne
here in schoo out, to whom would you go?™ (NAME THE PERSON.)
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Looking at the sample grade by grade, however, one is struck by several
differences. In general, wore students choose members of the religion faculty
than any of the others., This would be expected in a Catholic school, Specif-
ically, members of the administration are chosen more often by freshmen than
by seniors, More boys than girls choose the guidance personnel, The séniar
girls choose members of the religion faculty far more often than any other
group does while more freshman girls choose teachers of *'secular' subjects
than does any 6thtr group,

Practice of Foreign Customs: Questions 16 through 20 were designed to

determine the prevalence of the practice of foreign customs in the home as

indices of ethnic group balonging.149
Althaugh Tablc 8 reveals that 46,7 per cent of all the rospondents say

they do not praetico any foreign customs in their homes, over ﬁalf css 3 per

cent) say that they do,

149 g¥gstiog 16! "Does your mother or father belong to any club or
organigation canccrnaa with forelgn customs or iaterests?”

es i 17t "Do you practice any customs in your howe which are
common in a part cular foreign country?®

csti 181 “Does your family regularly eat foods associated .
with a partic TEf"?%reign country ™

on 13: "Does your family regularly receive a particular
foreign gu ge newspaper or magazine at home?"

Question 20t "Do your parents regularly speak a particular foreign
language at ?
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TABLE 8

PERCBNTAGE DISTRIBUTION BY PRACTICE OF FOREIGNCCUSTOMS IN THE HQME
: BY GRADE IN SCHOOL AND SEX

FGREIGN,CU&TOMS Freghmen Seniors . Total

_VaTe Female  Male . Female

wber of’orzanizitions,
ustoms, food, newspapot,

language i 1,1 1.4 4.5 768 e 3.1
PPN ——— L (N=8)
cwspaper and/er
anguage EE T ¥ 7% 24,6 15,9 17,0 o 22,6
‘ , e —— e (N=58)
rgnnizations and/or :
ustoms and/or foods 22,0 24,6 34,1 35.8 2746
SRS _ L ) ‘ AR (N=71
111 ncgativo 49,4 49,3 45.4 39.6 46,
— . : , . _(N=120)
mo answer
Jotal 100 99,9 99,9 99,9 100

. o SNWOLY . (Ne6O)  (Ned4)  (NwS3)  (Ne2S7)

There is much more difference between grades in school than there is

Hetween males and females of the same grade, While the freshmen exceed the
Toniors in receiving a foreign language newspaper or magazine and/or speaking
4 foreign language in the home, the semiors exceed the freshmen in the practice
qf all the customs and in those customs other than receiving a foreign language
Newspaper or magazine in the home and/or speaking a foreign language.
While it is true that this section of the study was planned to provide

es for ethnic identification in terms of the practice of foreign customs,
]:sis well known that such "foreign foods" as pizza or sauerkraut have becone
]: much a part of "American" culture as they are a part of the culture in

ich they originated. The same can be said for certain customs,
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Therefore, for purposes of codification, it was decided that specific
weights be given to the first two categories indicating the greater importance
of the first and second over the third in determining the possibility of in-
group orientation, Category four serves as more or less of a control category
here. Therefore, any subsequent analysis of this variable will concentrate
on categories one and two as these are related to four,

Prevalence of Foreign Langusge Usage in the Parish: Table 9 reveals
that approximately 40 per cent of the respondents of both sexes and both
grades in school attend churches where a language other than English is
spoken- in the non-Latin parts of the Mass, It is to be noted, however, that
in most of the parishes in which such a situation exists, all of the Masses
are not of this type. On week days, usually an early Mass will feature the
foreign language in the non«Latin parts, On Sundays and holy days one or
two of the Masses will be such., The author is not aware of a parish, other
than the few extreme national parishes where a foreign language has been
adopted as the vernacular for all of the Masses,

Foreign Languages Used in the Parishes: When those respondents who

answered “Yes” to Question 14 were asked what language was used, four lan-
guages predominated. Table 10 considers the results,
TABLE 9

PERCENTAGE DISTRIBUTION BY PREVALENCE OF FOREIGN LANGUAGE USAGE
IN THE PARISHES BY GRADE IN SCHOOL AND SEX

Prevalence of‘?ﬁfﬁigﬁ' Freshmen ~Senlors T Total
language usage - -~ Male _Female Male Fyna§0,~-r ‘
Yes : 45t3 ﬁca } 3§c6 9 46%1
4 ‘ L ‘ N=103
No 50,3 56,4 59.1 58,8 ?§T)"' i

(N=152)
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po answer 2,3 1.9 .8
o 99,9 100 100 | 106
TABLE 10

PERCENTAGE DISTRIBUTION BY POREIGN LANGUAGES USED IN PARISdES
: BY GRADE IN SCHOOL AND SEX

kbr«m Langusges st it it
Jsed in the Parishes Freshmen Seniors Total
Male  FPensule Mals Female ‘

S1ovak i Py .1 17.6 47,6 34.0

Tithuanlan Be4 3.6 - T 24
““Poiish ™ W) TT.6 F6.5 53,4 é‘i’?»).
LRI L R aA {N=59)

Spanish R 2.7 16.7 ‘ 349

ko~Anzunr Be7 B3Y] ' ' 1.
' 99,9 100 100 160 {‘669
Total ... e (N237)  (N=28) L (N=17)  (N=21) ~fN=103)

. As was expected, Polish was the language used in over half of the cases

t:?.slper cent) and Slovak was used in 34 per cent of the cases, Spanish and
thuaﬁ;an were ymntianod, but not significaﬁtlyﬁ

An interesting point to note here is the large number of respondents who
jcome from parishes in East Chicago (Tablu 3: 24,5 per cent of the entire
ample), If these students are reflected proportionately in the respondents
feporting a foreign laﬁguage in religious services, one wonders what has hap-

ton&d in the churches to the large numbers of Mexicans and Puerto Ricans who
ave entered the Indiana Harbor area of East Chicago but who are not adequstely

jreflected in the ssmple, It is very possible that heres we have an example of

hat is repeated often in religious bodies all over the countxry: namely, a

ational church" situation whcr§ the "™nationals™ in question are not directly
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served by the parish.

Questions 22 through 31 were statements to be either affirmed or
rejected by the raspondsnt.lso On a cumulative basis a low score (6 through
26) 1né1catod a degree of distance or negativism concerning ethnic in«group
orientation, A score of 27«33 was taken to be an indication of a non-
conmittal posture on the part of the rtspohdant. And scores ranging from
34+54 were taken to be an indication of a degree of closeness or a sympathetic
orientation toward an ethnic ine-group concept, The results are to be found
in Tabit‘llg

TABLE 11

PERCENTAGE DISTRIBUTION BY ATTITUDES TOWARD THE
"INDICES OF 'FOREIGNNESS!" BY GRADE IN SCHOOL AND SEX

Attltade towerd

Freshmen : Seniors e
JMale  Female Male Femals .Jorel
Somewhat negative ky 137 1.3 3247 5.6 —— §§.9
R , ‘ » . N - , . (N=28)
‘isﬂggggpiéa 221 VPeople who come to AMGTICA ITOM OTRer COURET1es should
become 'Americanized' as soon as possible."

estion 23: "Parents should not insist that thelr children speak
a language other than English at home,"

stion 24: "I would avoid going to Mass if the sermon and/or the
non-Latin parts were not in English.," :

gﬁas;ion 25¢ "The more parents insist om holding to a foreign backe
ground, the harder it is for them to understand thédr children.”

aestion 261 "It is embarrassing for students to bring their high
school frien ome whon their parents are not “Americanized.,"

ete. from the questiomnaire p.
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Noncommittal sbedn o 61,8 31,9 56,8 47,2  ow 49,8
§omowhaz positiva ' “%e.5 e 1.6 3%.8
e (NeB8T
Momy YU ST p— v 13 7.5 31
e i e (N=8) .
Completaly positiio
V . : -
Totsl __ (Ne31)  (Ne69) (Nedd) _ (NwS3) _(N=257)

The most important thing to note about these findings seems to be the
fact that nesrly one~half of the respondents (49,8 per centj N=128) were
noncommittal in this ares and that there are no responses falling in the
extremes either by grade in school or by sex. The tendency to be noncommittal
is fairly consistent between the grades and between the sexes except in the
case of the freshman femzles who have a relatively low percentage in this cate
egory especially as they relate to the freshman males (31,9 per cent as com-
pared to 61.5 per cent), We take this gemeral finding to be another evidence
of marginality among the tnspondcnts; a general lack of commitment to a posi-
tion on the question, Some might argue that this is really an indication that
the whole question really does not mean that much to the respondents, Other
findings in this study, however, tend to'ncgate that assumption, In this
particular finding, it is to be noted that the male respondents are more non-
committal than the female respondents in both grades., There is a greater
difference between the two among the freshmen than there is among the seniors,
and we strongly suspect that the age factor is operating here,

When we look at the "somewhat negative" and the "somewhat positive"
categories, other observations can be made. The male respondents from both

grades show a greater negative reaction to the indices of '"foreignness."
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(13.2 per cent as compared to 4.3 per cent among the freshmen and 22,7 per -
cent as compared to 5.6 per cent among the seniors). The difference increases
as the respondent is older (three times for the freshmen; four times for the
seniors)., This finding is then reversed in the "somewhat positive™ category
where the female respondents rather dramatically outnumber the males (56.5
per cent as opposed to 23,1 per cent among the freshmen; 39.6 per ceant as
opposed to 13,6 per cent among the seniors). As in the case of the “somewhat
negative' category, the proportions tend to increase among the older respond-
ents,

The high percentage of girls falling into this "somewhat positive! cate-
gory is sufficient to give the findings a somewhat “positive" bias in the
total picture.

However, even though those with a negative orientation are minimal by
comparison, we do not by any means conclude that the respondents are ethnic
ine-group oriented, The large number of réspondsnts falling in the noncommittal
category and the position of the boys vis a vis the girls in both grades

would make this position untenable.
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Relation to Faculty on Basis of Ethnicity: Table 12 below prosents
the findings from Questios 42 through 46151 which were attolpts to determine

if there were any ethnic bases for a sense of acceptance in classroom relationy

TABLE 12

PERCENTAGE DISTRIBUTION BY SENSE OF ACCEPTANCE IN SCHOOL
ON THE BASIS OF SHARED ETHNICITY
'BY GRADES IN SCHOOL AND SEX

Sense of acceptance

in school on the basis Freshmen Seniors

ﬁﬁ :t;xogﬂozgniciziu, Mg%ng _Ee_;lo ——liale E%E?%" s ATQT
TR T e s e T I/t AN 5
Tome el Tl Tor 177 Y Y ¥ i ‘3"‘5"“‘11“6]“"

sense of sgfggtance, , f . (3-92
Strong ethnic basis 2.3 e

for sense of acceptance ; o » : " L
“"“““"““‘"“L""‘m. = | 99,9 166 160 1&'&

Total (Nw91) (Nw69)  (N=44)  (Nw53) (N=257)

with the faculti: The responses were again arranged on a fiva#boint scale rang-

ing from “Agroo Strangly" to "Disagree Stromgly." As in Table 12, one is

lslgggstion 42: Y] feel most comfortasble in a class where the teacher
has the same natienality descent as mine,"

stion 43: "It is easier to explain: things to a teacher who has
the same nationality descent as mine.”

iestion 44: "My experience shows that teachers are likely to favor
those students whose nationality desceat is the same as theirs."

g%gsti on 451 "“There is little chance in this school for students who
practice fore gh customs at home to share these with teachers and other
students "

ostion 463 "Teachers in this school look down on parents who do
not spe " well."
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struck by the number of respondents among both grades and both sexes who
fall into the noncommittal category (45.1 per cent of the total) with male
respondents again proportionately greater than females in both grades,

Here thart is a slightly greater tendency to fall into the extremes
than there was in Table 11 with special prominence evident for the senior
females in the “No Ethnic Basis for Acceptance" category,

Also, corresponding to the findings in Table 12, we find a greater
proportion of female respondents experiencing little ethnic basis for accept-
ance whereas the reverse is true, although on a much smaller basis, in the
"Some Ethnic Basis for Acceptance™ category,

These findings seem consistent Qith those presented in Table 12 on
still another count, If the male respondents, regardless of grade in school,
are more negatively oriented to the ethnic in-group or at best noncommittal,
it seems reasonable to suspect that they will be more sensitive to what they
consider cthnicully'based relationships in school, Also, if they show up
noncommittal on éne level of ethnic orientation, it seems reasmnable to expect
them to evidence the same on others,

Educational, Social, and Occupational Aspirations: The aspiratiomal

section of the study was designed to assess educational, social, as well as

occupational aspirations. The students wers asked to place themselves
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socially by means of two questions from the Coleman Questionnaire.152 Then
they were asked simpiy‘what level of aducaﬁon they hoped to attain}>3 and
what occupation they hoped to enter after their education was completed,
The findings were grouped into:the categories which are shown in Table 13,

TABLE 13
PERCENTAGE DISTRIBUTION BY THE

EDUCATIONAL, OCCUPATIONAL, AND SOCIAL ASPIRATIONS
' OF THE SAMPLE BY GRADE IN SCHOOL AND SEX ~ = -

Edicationaly “ T —
Occupational, Freshnmen Seniors ‘
Sociz} Aspirations Msle Female  Male Female . .- . ;ét,al -
K’f"ﬁi’?‘g'x gh ERey 5.8 0.6 36.4 4‘9"“ e 2
I i e . (Nwe3
WEh Academic/
High Academic/ 43,9 18.8  20.4 5‘2*.3 , ’hﬂ‘ .LE:!“"‘“
Social onl oA S s ) o (N=74
Tigh BedlpetEomal] T ——TF T e
Social onl R, ' L B R 'Nu16)
mca emic oam T TI® 7 0 SENNEN Y B Y S
mociax onxy 9.0 15.0 . 2.3 TBel g‘.i T
AlT Tow ———— 7.9 7.8 1.9 1.9
None Discernible 1e1 N 7.3 1.9 1.9
Total o100 9% 100 $5.9 éﬁ g
o (NeOL)  (Ne69) (Ned4d)  (NeS3) . (Ne257)

%ﬂ 63: *“If you could be remembered here :t school for one of

the thﬁmgs “which would you want it to be? (1). Most popular (7). Leade

in activities (5). Brilliant student (4). Leading Athlete.™

estion 65: Two sets of five concentric circles were presented. On
the first the rospondants were asked to place themselves where they thought
they were in realtion to:the center of things here at school. On the second
they were asked to indicate where they would like to be,

153guestion 66: "What level of education do you want to attain?"

M

gestx.% 67: "In what océupation do you wish to earn your living
after y your educationt®
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The more interesting finding presented in this table seems to be the
large number of female respondents who fall into the "All High" category as
compared to the male respondents in this same category. As was expected,
both senior males and females ranked higher in this category than their freshe
man counterparts who were just completing their first year in high school,

The overall picture also presents the respondents on the whoie leaning in
the "All High" direction (36,2 per cent), but this emphasis is definitely
dus to the female respondents, | | ’

The respondents also have a tendency to cluster in the "High Academic/
Social Only" category, Important here is the proportion of freshman males.
This finding is expected when one considers the age levels involved, but |
does not explain the difference between the sexes in the same grade. One
explanation which ocuurs to us is :hat at this stage of their development,
the freshman males are becoming aware of their intellectual and socdal
pgtantiali The fact that the freshmgn females rank in the “All Migh" category
and the freshmsn males rank high in the “High Academic/Soclal Only" category
may be a question of maturity only,

As was expected zlso, the senfor malos were appreciably more evident in
the "High Academic/Occupational Only" category as opposed to any of the other
groups. They, pgebibly more than the others, were aware of what imminent
entrance into the world after high school meant, They held their own in the
"High Academic/Social Only” category also which seems to indicate their placing
a high value on academic achievement as compared to, for éiauple, “High
Social Only" (2.3 per cent)., However, in looking at the percentage of senior
males who fall into the "High Academic Only" category (4.5 per cent), one is
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Forced to conclude that for them the academic takes on value only in partmership

pith or as a prelude to occupational or mocial status, However, as compared

ith the percentages in some of the other cells for some of the other groups,
hess are welatively low percentages, Another point worthy of comment in

his same regard is the fact that wh;le only 2,7 per cent of the entire sample
fall into the "All Low" category, 9.1 per cent of the senionr males are in this
pategory.,

The relative similarity of the overall percentages in the "High Academic/
Decupational Only' the "High Occupational/Social Only," and the "High Acadewic¢
Dnly" categorles seems to indicate that, except for those whose aspirations
pre "All High," the academic aspirations wean most in combination with the
pocial, This would seem to be a typical finding among adolescents,

Self-Concept: If there were evidences of marginality among the respond-

nts, we expected this to show itself in the measure of their self-concept
terms of the confidence they had in themselves in social situations,
Six statements were chosen from the long form of the Minnesota Survey of
Dpinions.154 Each statement in some way affirmed something about self in rela.

fian to others in a social situation, The fiveepoint scale was again used for

154guestion 541 “After being caught in a mistake, it is hard to do good
pork for awhile,™

Question 55: "Meeting new people is usually embarrassing.”
Question 563 "It is hard to bring oneself to confide in others."
Question 57: "It is hard to keep cool in important situations.”
Question 58: "It is not easy to express one's ideas."

Question 59: "Most people just pretend they like you."
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the answers (Agree Strongly«Disagree Strongly) and the scores were considered
on a cumulative basis, A cumulative score of 6«10 was an indication of no
evidence of self-confidence in the respoandent; 11-15, little evidence; 16+20,
noncommittal; 21-25, some evidencej and 26430, much evidence, The results
appear in Table 14,

TABLE 14

PERCENTAGE DISTRIBUTION BY EVIDENCE OF SELF-CONFIDENCE
BY GRADE IN SCHOOL AND SEX S

Evidence of Freshmen Sint nry v
Self-confidence Male __ Female Male _ -~Pemale Jotal
No Evidence 1.4 2.3 5.6 1,9
, — - it ; (N=5)
Little Evidence 24,2 31.9 31,8 15,1 ¢ 25,7
N A _(N=66)
Noncomnittal 53,8 43,5 52.3 47,2 49.4
. — —— ' SRRSO - 1 1) 1
Some Evidence 20,9 21.7 11.3 28,3 o 21.0
(N=54)
Much Evidence 1.4 2.3 3.8 | 1.8
- U ... ) W
No Answer | 1.1 | : o4
; - T (N=1)
Total | 100 99,9 100 100 99,9
(N=o1)  (N=60) . (Nwd4d) (N=S3) _(N=257)

What is especially significant about this data is the proportion of
respondents who again fall into the noncommittal category (49.4 per cent for
the total sample} 53.8 per cent, f{reshman males; 52,3 per cent, senior males}
43.5 psr ceat, freshman females; 47.2 per cent, senior girls)., Once again

also the proportion of males is higher in each grade situation than the
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females, Whether this finding is related to the fact that, as in the questions
involved in tables 12 and 13, these are concerned with some affirmation about
oneself or one's own attitudes remains to be proven, It is entirely possible,
as we indicated previously, that such answers are indices of marginality, but
before such conclusions can be drawn, the evidence from the findings on other
variables will have to be considered.

The range of manifestations of selfeconfidence are the widest among
the senior females with the largest proportions in the extremes (5.6 per cent
giving no evidence of any confidence in self as opposed to 3,8 per cent
giving much evidence of self-confidence, These figures are meaningful in
contrast to 1.9 per cent and 1.5 per cent respectively in these categories
for the entire sample), The other figures match exactly in the "No" and
"Much" categorles for senior males and both categories of freshmen,

The "Little Evidence” and "Suwe Evidence" categories yield some interests
ing findings. Onk would expect the degree of self-confidence to increase
as the respondent grows older, and this expectation is realized in the
freshman cells in the "Some Evidence" category as compared to the senior
females, However, one sees & sharp declimne in this category in the case of
the sanior males both in relation to the freshmen and the senior females:
This is consistent with the findings involving the senior males previously
discussed. In those cases there has been a rather sharp deviation from
whatever pattern may exist in the distribution (See especially tables 12 and
13)s As yet we are not in a position to offer a satisfactory explanation for
this phenomenon, It is enough for now to indicate the existence of such

deviation,
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The finding just presented is further verified in the "Little Evidence®
category. Here the expectation was that the proportion would decline among
the seniors, This is indeed the case among the senior females (15,1 per cent
as compared to 31,9 per cent for the freshman fbmales).vbut is again contra-
dicted in the case of ihe sonior males who are réughly equal to the freshman
females in giving little evidence of self.confidence (31.8 per cent and 31.9
per cent), and are more inclined to give little evidence of self-confidence
than the freshman males (31.8 per cent and 24,2 per cent respectively).

In summary, the initial analysis of the data yielded the following
results,

The majority of the sample (74.3 per cent) fell into Class IV on the
Hollingshead Twovvgctor Index of Social Position, According to Hallingshcad'q
own de#cription, Class IV persons are aware of their inferior position in
the society and are particularly hostile to the III's and the V's, Therefore,
any final conclusions about the aspirational level of ;he respondents or their
selfeconcept will have to take into consideration their social class position,

There sre representatives in the sample in numbers 10 and over both the
"pld" and the "new" immigration, The Mexicans, probably the "newest of the
new" to come to the region, are under-represented probably because of the
education factor among the parents. As has been indicated, the item of tuitiop
would be sufficient to keep sizeabls numbers of new arrivals out of the school}
also,

When asked to express parentepeer choices as referents, the respondents

on the whole divided their choices fairly evenly among parents and peers

{26.8 per cent chose parents always; 29,2 per cent chose their closest
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as the fact that the senior males tended to choose their parents as referents
t least 20 per cent more ofteh than any other group (24.2 per cent of the
roshian males chose their parents always; 20.3 per cent of the freshman females
5.4 per cent of the senior males; 24,5 per cent of the éenior females).

When asked to express their agreement or disagreement with statements
fnvolving certain indices of foreignncss,’close to half the respondents fell
fnto the "Noncommittal" category (49.8 per cent; N=128), The male respondents
fended to be moxe noncommittal than the femaies, Also the male respondents
tendad to be generally more negative than the females, and conversely the
females do tend to fall into the positive category more often than the males,
The same tendency to be noncommittal was characteristic of the responses
gonnected with expressions of self-confidence and an expression of acceptance

\ln school based on ethnicity,
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CHREPTER V
PRESENTATION OF THE RESULTS OF THE QUESTIONNAIRE BY ADDING THE
VARIABLES OF SOCIAL CLASS, REFERENCE GROUP, GENERATION OF FOREIGN-
BORN, ATTITUDE TOWARD THE INDICES OF FOREIGHNESS, THE PRACTICE OF FOREIGH
CUSTOMS IN THE HOME AND THE NATIONALITY DESCENT OF THE RESPONDENT TO THE
VARIABLES OF GRADE IN SCHOOL AND SEX

In order to test the hypotheses, it wes necessary to consider the effect
vhich other variables present in the survey had on the initial findings cone
cerning aspirations and selfaconfidence as these were analyzed by grade in
school and sex,

The purpose of this chapter is to introduce those variables one by one,
keeping grade in school and sex constant, to determine what fluctuations, if
any, are introduced in comparison with the original data on aspirations and
self-confidence analyzed by grade ih school and sex only., The factors now
introduced as additional independent variables are social class, reference
group, generation of foreigneborn, attitude toward the indices of foreignness,
the practice of foreign customs in the home, and the nationality descent of
the respondent. At the end there will be an attempt to draw the more salient
factors together in terms of the hypotheses,

Aspirations as related to social class: When social class is introduced
as an additional independent variable as it is in Table 15, in general there
is a tendency for the respondents to fall into the "All High" category and
the "High Academic/Social Only" category more than into the others, Specifi-

cally, there seems to be a tendency for Class IV respondents among the seniors

to have higher aspirations than the seniors in Class III,




TABLE 15

AND SOCIAL CLASS

PERCENTAGE DISTRIBUTION BY ASPIRATIONS BY GRADE IN SCHOOL, SEX

Educational, Freshmen Seniors TotaTotsl
Occupational,
Social Male Female Male Male FemsFenale
Aspirationa
, Ir_I1r IV Vv Ir IIfT IV _V Ir IIT IV ¥V II IIT IV V
All High 25 25.6 40 k5.5 Lo.k 28.6 37.1 100 33.3 S51.b 100 36.2
(§=93
High Academic
oceupatimd 6:5 5e2 lkcB 17.2 20 2eT T
Only (8=28
High Academic
Social Only k5.8 k1.9 40 22.8 28.6 22.8 13.3 29.7 29.2
_ (E=75)
High Occupational
Social Only 8.3 8.1 3.5 100 1.3 2.9 6.7 8.1 6.2
(N=16)
High Academic
Only 8.3 6.5 20 27.2 8.8 SeT 6.7 2T Tk
(#=19)
High Social
iny 12‘5 907 100 2?02 12,2 2-9 20 9.3
. {H=2k)
A1 1lov 3+5 15.3  B.6 2.7 ( 2;7
N= 7) .
NWone Discernible 1.6 3.5 2.9 2.7 1.9
- - _ (8=5)
Total 99.9 99.9 100 100 99.9 99.9 100 100.1 100.1 100 100 100 100 99.9 ¢
{2k) (62) (=) Q) () (s7) 0 () (35} () (38) (37) (}) (o57)
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Self-confidence as related to social class: When one considers the level
of selfwconfidence measured by grade in school and class plus sex, clearly
evident in each social cless is the tendency to be noncommittal which is &
reflection of a condition prevalent throughout the entire sample, Table
16 contains these results. In each grade in school males are more noncemmittal
than females, Class IV respondents more than Class III, the smallest differ-
ences observable between senior females of Class III and Claess IV,

As has been indicated before, the sample leans slightly in the direction
of lack of self-confidence (28per cent on the negative side; 22.6 per ceat on
the positive side). In general, respondents from Class IV tend to be both
less negative and less positive than their Class III counterparts. A slight
exception to this occurs on the part of the Class IV senior females who tend
to give somevhat more evidence of self-confidence than their Class III com-
panions,

In general, then, it can be said that social class does not seem to
introduce major nev groupings into the analysis. It might also be said that
the farther one is from the top, the greyter one's aspirations, but such an
individual is alsoc more likely to be noncommittal ebout his own self-confidence
in social situations,

Aspirations as related to reference group: In Table 17 the measure of
aspirations has been considered by reference groups., It was believed that
parents and peers were the major groups involved and therefore only these two
categories were considered in the analysis, In order again to be reslistice

about the data, it is necessary to cali attention to the N's in each category




PERCENTAGE DISTRIBUTION BY EVIDENCE OF SELF-CONFIDENCE

TABLE 16

BY GRADE IN SCHOOL, SEX, AND SOCIAL CLASS

Evidence Freshmen Seniors - Total

of Self-

Confidence Male Female Male Female

I IIr Iv_ vV II III IV Vv II IIX IV VvV IT III IV V

No Evidence 1.6 1.8 2.9 6.T S.h 2.3
(1=6)

Little

Evidence 25 25.8 36.4 31.6 42,9 31.k4 20 10.8 100 25.7
(1=66)

Noncommittul 45,8 56.5 60 100 36.4 43.9 100 k42.9 S51.4 100 6.7 u8.6 ko k
(4=127)

Some

Evidence 29.2 16.2 ko 27.2 21 14,3 11.h 26.7 29.7 21
(=54)

Much

Evidence 1.8 2.9 5.4 1.6
(N=h)

Total 100 100.1 100 100 100 100.1 100 100.1 100 100 100.1 99.9 100 100

(2v) (62) (5) (1) (11) (57) (1) ¢y (35) (1) (15)  (37) (1) (m=25T)

*eTT




TABLE 17

PERCENTAGE DISTRIBUTION BY ASPIRATIONS BY GRADE IN SCHOOL, SEX
ARD REFERENCE GROUP

Educationsl, Freshmen Senior Total
Oeccupationsal,
Social Male Fenmale Male Female
Aspirations
‘ Parents Friend = Parent  Friend Parent Friend Parent Friend
' A1l High b5 21 35.7 29.66 ks 20 53.8 36.9 29.9
(N=43)
High Academic
Only ' (§=13)
High
Acedendc 63.7 k7.3 14,3 18.5 20 30 15.k 26.3 30.5
Social Only {N=kl)
High Occupational
Social Only L5 10.5 1,3 5 15.4 10.5 6.9
; (§=10)
High Academic 9.1 18.5 5 10 '(g.z)
Only : ; =9
High Social 13.6 15.8 1%, 3 18.5 5 15.5% 5.2  11.8
Only . \iieif)
All low . 1h.3 5 10 : ' 12.8
Nz
None Discernible il T.1 3.7 10 5.2 2.
(N=h)

Total 99.9 v99.9 100. 99.9 100. 100. 100. 99.9 99.9 E
oy g (3h) {27) (20) {10) {13} (19) [BIY'S bl
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and to relate the meaning of the percentage in each case to the N in question.
Among the freshman males the cetegory which drew the largest number
was the "High Academic/Social." A glance st the teble reveals that of the
22 freshman males who chose their parents as their reference group always,
63.7 per cent fell in this category as opposed to L7.3 per cent of those who
chose their friend as a referent where possible, Although the 14 freshman
females who chose their parents always fell into all aspirational categories
but two, the greatest number (35.7 per cent; N=5) were "All High" in their
aspirational choices. The same is true of the senior males., Of the 20 who
chose their parents always, 45 per cent fell into the "All High" category
vhere the largest number of senior males in general had fallen (36.4 per cent),
The senior females further corroborate this tendency (47.1 per cent of all the
senior girls were in the "All High" category; 53.8 per cent of those who
chose their parents as referents were.
Two things seem to be implied here, One is that those who chose their

parents as referents tended to resemble one another and the total sample

with respect t0 Lipiritional level. A second observation is that the emphasis

among parent-orient;d respondents is presently on high achievement in all areas

of endeavor, Still & third might be that peer-group orientation does not seem

to lead the respondents in any patterned aspirstional direction,
Self-confidence as related to reference group: When the evidence of

self-confidence is studied by reference group orientation, the greatest

number tend to be noncommittal but there are some interesting differences

within the groups. First of all, as Table 18 shows, among the freshmen, the




TABLE 18

PERCENTAGE DISTRIBUTIOR BY EVIDENCE OF SELF-CORFIDENCE BY GRADE

IN SCHOOL, SEX, AND REFERENCE GROUP

Freshmen Seniors Total
Evidence of .
Self=- Male Fensale Ma.‘]_.re Fexale
Confldence Parent Friend Parent Friend Parent Friend Parent Friend
No Evidence 5.3 3.7 10 7.7 5.3 3.5
(F=5)
Idttle
Evidence 31.8 21,1 21.h4 51,8 25 20 15.4 10.5 27.1
(N=39)
Noncommittal 54,5 63.2 5T.1 22,2 75 ko 53.8 36.8 k9.3
(B=71)
Some Evidence 13.6 10.5 1.3 22.2 20 T.7 hT.h 17.4;
(§=25)
¥uch Evidence T.1 10 15.k 2.8
(N=L)
Total 99.9 100.1 99.9 99.9 100. 100. 100. 100. 100.1
(22) (19) (1k) (21) (20) (10) (13) (19) (1hﬁl'
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males and females are in opposition on the salient points, The tendency to
choose one's friend as one's referent tends to make the freshman males more
noncommittal on the question of self~confidence that his counterpart who al=
ways chooses his parents as his reference group (63.2 per cent compared to
54,5 per cent)., Just the opposite is true among the freshman females, 57.1
per cent of those who always choose thelir parents as their referents are non~
comnittal in their response ss compared to 22.2 per cent of those who choose
their friend., Among the seniors the trend in the noncommittal category i
the same for both sexes; that is, those who choose their parents as referents
tend to be more noncommittal than those who choose their friends but the
differences are greater, Among the senior males 75 per cent of those who
chhose their parents as referents are noncommitﬁal in their responses as
compared to 4O per cent who choose their friends., For the females 53.8 per
cent who choose their parents are noncommittal as compsred with 36.8 per cent
vho choose their friends,

On the other hand, those studenis who choose their friends as referents
are less likely to show little evidence of self-confidence., The exceptions
in this category are the freshman females who have a greater tendenecy to show
little evidence of self-confidence when they choose their friends as their
referents (51.8 per cent ss compared to 21.4 per cent among those who choose
their parents).

The male students are also less likely to show some evidence of selfw
confidence vhen they choose their friends as referents whereas the females

are more likely to show some evidence of self-confidence when they choose

their friends as referents, The most dramatic difference in this regard is
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wvithin the senior female groﬁr when 47.L per cent of those who choose their
friends as referents show some evidence of gelf-confidence as compared with
T.7 per cent of those who choose their parents, These findings tend to cone
firm the findings in Table 6 and connect degree of self-confidence with
reference group orientation,

Aspirations &s related to the generational factor: The generational
factor was expected to be important in manifestations of aspirations but as
indicated previously, the results were somevhat disappointing due to the
small numbers which feli into eitherithe first or second generation category.
No particular patiern seened discernible. Ho one generational level seemed
to predominate.in any one aspirational combination. For the most part the
N's were so small in the first and second generation and among the "True
Blues" that one finds it very difficult to generalize concerning what the
categories mean in relation to one another. Therefore, it does not seem
that the generutional factor es it is related to aspirations means very much

in the overall analysis,

Self-confidence as related to the generational factor: The data on self=

confidence by generation of foreign~born tends to be more concentrated, and
for that reason may prove more meaningful. The results appear in Table 19,
In general, the tendency to be noncommittal remains constant from generetion
to generation, The "True Blue" freshmen male, hovever, is far more inclined
to be noncommittal than his first, second, and third generation counterparts
(70.6 per cent as compared to LS.k per cent and 51 per cent respectively).

The same is true of the senior female. (72.7 per cent as opposed to 42.8 per

cant_and 32,1 pex cent)




TABLE 19

PERCENTAGE DISTRIBUTION BY EVIDENCE OF SELF-CONFIDENCE
BY GRADE IN SCHOOL, SEX, AND GENERATIONAL DISTRIBUTIOK OF FOREICN-BORN

Evidence Fregshmen L
of Sﬁlf- ' * ‘ = i m——-—
Confidence Male Female — . . Male

Respondent Both : "True Respondent Both "Trae n,; ndent Both " , Both - .

and/or parents grandparents Blue" and/or parents grandparents Bln!" nnd;:r parents grandparents n?;: mxrnden o L | ' *"":

not born in U.S. not born in U.S. not born in U.S. not born in U,5, - mot born in U.S. not borm in U.S. not born in U.S. met bern im U.8. Blue
No Evidence 2.2 50 o ¥o
Little - . R 6
Evidence 36.4 26.7 17.6 31.7 37.5 . 50 26.3 A S a
Noncommittal b5.h 51.1 70.6 50 k1.5 50 50 52.6 P k2.8 - 32,1 72.7 8.5
Some A > . . . . -,.__ ‘ - (E=98)
Evidence 18.2 20 11.8 26.8 12.5 15.8 11.1 42,8 357 9.1 21.2
Much = ' {B=h3)
Evidence ) k.3 9.1 1
Total 100 100 ‘ 100 100 100 100 © 100 100 ' 99.9 99‘4 99.9 100 99.9

(11) (b5) (a1) (2) (1) (8) Y (19) (9) ) (28) (12) ' (§=202)
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Again, the general trend is to be somewhat lacking in self-confidence
with higher scores among the males, but the difference is small (26.2 per cent
of the total in the "Little Evidence" category; 21.2 per cent of the total
in the "Some Evidence" category). This is the same for all threc generational
groups in each grade except the senior females, where among the grandchildren
of immigrants the tendency to be positive in evidencing self-confidence pre-
dominates (35.7 per cent compsred to 25 per cent), This was s reflection of
the senior female position in this same regurd when only the grade in school
and sex were beling considered.

' Aspirations 2as related to the indices of foreipnness: VYhen responeses to

the indices of foreignness are related to aspirations as they are in Table
20, certain expectations are realized, Among the freshman males in the
original analysis the largest proportion fell into the "High Ac#demic/Social
Only" category (L42.9 per cent). This is repeated when the responses to the :
indices of forelgnness are introduced as an independent variable with one |
exception. Those freshman males who are slighily positive in their responses
to the indices of foreignness (that is, they give evidence of an orientation
avay from ethnic in-group sympathy), are more inclinedteto have all high as-
pirations than is this same group vhen considered according to grade in school
and sex only (42,9 per cent as compared to 26.3 per cent), Some measure of
inegroup orientation would need to be condidered here, but this finéing could

be an indication of a relationship between high aspirations and ethnie in-

group rejection on the part of the freshman males,

The freshman females reflected the orizinal snalysis also for the most




TABLE 20

o

PERCENTAGE DISTRIBUTION BY ASPIRATIONS BY GRADE IN SCHOOL, SEX,
AND RESPONSES TO THE INDICES, OF FOCREIGRNESS

_ Yreshun , —

Educational, Male ‘ ¥ Pemale
Occupational, N - o
Soeial . Completely Mostly  Somewhat Non- Somevhat Vostly  Completely  Completely Mostly  Somewhst Non- Somewhat Mostly
Aspiration __ Negative Negative Negative Committal Positive Positive FPositive :  Hegptive 1Necstiva WNepative Committsal Positive Positi:
Al1High 16.7 2L,k k2.9 100 : 50. 40.9 h3.6 33.3
figh Academic / | )
Dectpational 8.3 5.3 ,~ 9.1 2.6
----Hm o " -
High Academic
Social 100. hlo? “i.s 3801 - . 3303 901 2005 6607

25. 5.3 4.8 ' 5.1
Social Only b
Eigh '
Academic 8.9 9.5 50. 18.2 T.T
only -
High ., '
Soeial 8.3 12.8 4.8 : 33.3 18.2 15.4

5.1

All Low ‘
None 1.8 33.3 4.5
Discernible ; : -
Total , 100 100 100.1 1001 300 . 100 99.9 160 Toozrs 100

(1) _(12) (56) (21) (1) (z) (3) {22} {39) (3}




E; i ' Seg;”_i_ - . ' TZ Tota,];‘
« ¥ale . A .
Completely Tompletely Mostly  Somewnat Non- . Bomewhat Mostly  ‘Completely E letely Mostly  Somevhat Non- Somewhat Mostly = Completely
b Positive Begative Negative Negative Comittal Pokitive Positive Positive »  Neggtive THegative HNegative Comittal Positive Positive Positive
| 30. 37.5 66,7 33.3 8. 52,4 25 36.2
- A . 4 I {8=93)
29.2 8. . 95 ‘ Te
x « ~ _(¥=18)
25. 30 16.6 33.3 33.3 20. 19. 7 29.2
. _ ! (B=75)
50. ¥.2 33.3 12 i
20. S5 ‘1 :
| 10 8. b8 }
— b .
‘-.L“ N
| 25 10 8.3 . . (ﬁ
- h.i , - . : “_ B
p 100 100 100 100 99.9 100 100 100

20—kl @ (o5 (o) ()
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into the "All High" category.

In the initial analysis the senior males were most evident in the "All
High" category (36.4 per cent) but fell considerably into the "High Academic/
Occupational (15.9 per cent) and the "High Academic/Social (22.7 per cent)
categories also, When responses to the indices of foreignness aee added, the
results are fairly similar, The interesting thing to noteiis that all seven
genior males who have high academic and occupational aspirations are non-
committal with respect to the indices of foreignnness,

47,1 per cent of the senior females were in the "All High" category
when the data were anslyzed according to grade in school and sex only. This
tends to be mainteined when the other variasble is added especially in the two
categories , "Noncommittal" and "Slightly Positive," where the N's are suf=-
ficiently large to warrant anelysis,

Self-confidence es related to indices of foreignness: The expectation
was that those respondents who were noncommittal in their responses to the
indices of forelgnness would elso be noncommittal in giving evidence of
gelf-confidence, Table 21 largely verifies this expectation. In the original
mnalysis 53.5 per centi of the freshman males were noncommittel with regerd to
any evidence of selfwconfidence, When the responses to the indices of for-
eignness were introduced, those 56 respondents who were noncommittal in that
area comprised 50 per cent of those who were noncommittel with respect to
self-confidence. Of the 3 per cent difference, 2 per cent slid in the direc=-
tion of "Little Evidence" and the remaining showed"Some Evidence" of self=
confidence, Those who were slightly negative, however (those who tended to

accept traditional ethnic in-group sympathies), were somewhat more inclined




PERCENTAGE DISTRIBUTION BY EVIDENCE OF SELF-CONFIDENCE BY GRADE IN SCHOOL, i

SEX, AND RESPONSES TO THE INDICES OF FOREIGNNESS

%

Evidence of ¢ Fream
Self-Confidence , Male
Completely Mostly Somewhat Hon- Somewhat Hostly Completely !"

e

~ Female

G&'ietely Mostly

Somewhat None

Somevhat

Hegative Hepgative Negative committal Positive Positive Positive 6 . Bgghtive  Hegetive Nogstive Committal Positive
No Evidence 1.8 R o ; g
Little _ ﬂ"“
Kon- , L o
committal 58,3 50, 61,9 100, o 20- 33.3 20.0 4.0 333
Some Evidence 25. 21.h4 19.0 S ‘ |
* - e 9‘1 - 3C.8
Mach |
Evidence 1 — 2'_ ¢
(1) (12) ___ (56) (21) (1) f— (2) (3) (22) )




-k U .

Femsale

-

I

| Total
i
-+

i

Completely
Pogitive

“Completely Mostly  Somewhat  Nome. tly|  Completely © cuupletely Hoatly sm.t Non-
. Kagatize  ozaliys.  Jazulive mitia zitiva  Pas Pogitive s : g ,

o
i

h.O h . 8 i‘;;‘zs | 2.3

25.7

- 100.¢ 50.9 33.3 _ bh,0 524 g, b

10.0 3 32.0 28,6 21.0

10.0 8.0 1.5

99.9

100.0 100.0 100.0 100.0 IDOQQ 100.0

3 (10) _ (2%) (6) __(e51)
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to evidence some self-confidence (25 per cent as compared to 16.7 per cent who
gave evidence of little self-confidence).

The same observation about the noncommittal being the ssme in both areas
tends to be verified also among the freshman females where 50 per cent are,

However, there is a striking discrepancy between those who fall into either

the "Little Evidence" or "Much Evidence" categories in the original analysis
and the same vhen considered by their tendency to be noncommittal regarding

the indices of foreignness. In the first instance 31.9 per cent of the
freshman females fell into the "Little Evidence" category; 21.7 per cent into
the "Gome Evidence" category. Hovever, emong those who are noncommittal

with respect to the indices of foreignness, 40,9 per cent fall into the "Litsle
Evidence” category while 9.1 per cent fall into the "Some Evidence" category.
Among the freshman females it seems there is some connection between the ten-
dency tc be noncomnuittal with regard to the indices of foreignness and the

tendency to give little evidence of self-confidence,

Whereas 52.3 per cent of the senior males tended to be noncommittal with
regard to giving evidence of self-confidence in the first analysis, there is.
o noticesble decrease in this numwber when the indices of foreignness variable
is added (44 per cent). This difference, however, does not seem to-be taken
up in any one direction.

Among the senlor females once sgain the tendency to be noncommittal in
pbne area tends to be repeated in the other (L4 per cent). Hpwvever, there is

P tandency here, as there was among the other groups, for those who tend to be

Elightly positive in accepting the indices of forelgnuess statements (whieh,
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noncommittal with respect to self-confidence,

Aspirations us related to tue practice gi foreign customs ig'the houne

Another variable used in this study to measure ethnicity was the practice of
foreign customs in the home. In the following analysis the fact of receiving
é forelgn language newspaper in the home and/or of speaking a language other
than BEnglish at home are taken to be indications that the respondent comes
from & home environment where circumstances are conducive to ethnic iﬁegroup
sympathies, This is as compsred to a home environment where none of the
usual forelgn customs are practiced. The dependent variables involved are
still aspirations and evidence of self-confidence, Because of the few N's
involved, the "Al1l" castegory will not appear in the present analysis.

Table 22 contains the results when aspirations are key elements. The
categorization of the aspirational variable is such that it is difficult to
draw conclugions from it. While it is true that many of the respondents fall
into the "All High" cetegory, too few fall into the "All Low," Therefore,
it is relatively inmpossible to draw comperisons here, The categories reveal
something about the direction in which the aspirations tend, but they do not
tell us anything about either the presence or sbsence of aspirastions,

When the practice of foreign customs variable is introduced, however,
some directional variztions are observeble, For exsmple, 42,8 per cent of the
freshman males fell into the "High fAcademic/Social Only" category in the
originsl analysis by grade in school and sex. This proportion is reduced 10

per cent (32 per cent) among those respondents who live in & home environment

conducive to ethnic in-group orientation and increesed 6 per cent (43.8 per




TABLE 22
PERCENTA GE DISTRIBUTION BY ASPIRATIONS BY GRADE IN SCHOOL, SEX,
AND PRACTICE OF FOREIGN CUSTOMS IN THE HOME
Educational, Freshmen Seniors Total
Occupational,
Social Male Female Male Female
Aspirations
All BHNewspaper None All Newspaper None All Newspaper None All Newspaper HNone Total
and /or and /or and /or and/or
Language Language Language Language
All High 3.6 15.5 35.3 38.2 s0 14.3 50 50 55.5 k9.6 34k
(N=64)
High Academic
Occupational 100 h L.k 11.8 2.9 15 14.3 T
Only , (N=13)
High Academic 32 48.9 100 1.8 17.6 50 k2.9 10 25 22,2 28,6 29
Social Only : (H=5h)
High Occupational 12 8.9 5.9 2.9 1%.3 22.2 5.8 7
Social Only i (N=%1%
High Academic 12 6.6 17.6  11.3 10 25 i
Only | N=1f
High Social b 15.6 17.6 7.7 5 9_.%
Only (N=18)
Al Lov 2.9 1.3 10 §.5 2.7
(N=5)
None 5.9 1k.3 1.6
Discernible (N=3)
Total 100 100 100 100 100 99.9 100 100.1 100 100 99.9 100 99.9
(1) (25) (45) (1) (17) (34) (2) (1) (20) (&) (9) (21) (N=186)S
\n
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fall in the "All High" category where 2C per cent of those who receive a foreign
language newspaper and/or speak a foreign languuge a&s compared to 2C.3 per \
cent of the respondents in the anelysis by grade in school and sex only.
“his figure declines to 15.5 per cent in the "All High" category among those
who practice no foreign customs at home,

On the other hand, 12 per cent of the respondents living in hoges where
a foreign language newspaper is received and/or a foreign language is spoken
fall into the "High Acedenmic Cnly" category as compared to 9.9 per cent in

the original anelysis by class in school and sex only. Among the freshman

females those in the "All IIigh" category considered according to the practice
of foreign customs tend to depart only slightly from the proportion in the
inltial analysis.

There are some substantiel differences among the senior boys. The fact

that ¥ is only 7 emong those who do receive a foreign language newspaper and/

or do speak a foreign language colors this, it seems. Nevertheless, in the
original analysis by grade in school and sex, 3G.h per cent (l=1) of those
who practice the selected foreign customs as compared with 50 per cent of
those who do not are in this category.

The senior females reflect the initial analysis sufficiently to require
no further comment.

Self-confidernce as, related to the gractice‘gg foraigg customs: When

evidence of selfe-confidence is the issue and the practies of foreign customs
is still the additional independent variable as it is in Table 23, some nore

striking differences are observable between the two groups as the respondents

L gr0u0l 88 e Qioa Agatnthe Hla din the Jlo Byidence” category.axe.too small |

.



TABLE 23

PERCENTAGE DISTRIBUTIOH BY EVIDENCE OF SELF-CONFIDERCE BY GRADE IN SCHOOL,
SEX, AND PRACTICE OF FOREIGN CUSTOMS IN THE HOME

Evidence Freshmen Seniors ota
of Self-
Confidence Mle Female Male Female
AlLlL Newspaper None All Newspaper None All HNewspaper None All Newspaper None
and/or and/or and/or and /or
..Language Language Language Language
No Evidence k 5.9 . s 25 b.8 2.7
(§=5)
Little 100 20 2h b k1.1 29.h 57.2 20 1l.1 9.5 24,7
Evidence (N=k6)
Noncommittal 52 53.3 100 29.% 38.2 100 28.6 65 50 66.6 52,k 49,5
, (N=92)
Some 24 22,2 11.8 32.3 1k.3 5 25 22,2 28,6 21.§
Evidence (§=ko)
Much 5.9 5 4.8 1.6
Evidence (§=3)
R
Total 100 100 99,9 100 100 99.9 100 100.1 100 100 99.9 100 100 =

(1) (25) (ks5) (1) () (3%) (2) (7) (20) (4) (9) (21)  (§=186)"




to be significant.

In the "Little Evidence" category there are consistent enough parallels
between the initial analysis and this present one among the freshman males.
For exsmple, 24,2 per cent of the sample of freshman males, when divided by
grade in school and sex, gave little evé¢idence of self-confidence, The pro-
portions for freshman males in the analysis according to the practice of
foreign customs is 20 per cent among those who do practice the selected cus~
toms and 2h.k per cent among those who do not. Among the freshman females
the variation is slightly greater: initial analysis ~- 31,9 per cent; those
who practice selected customs == 47,1 per cent; those who do not -= 29,4 per
cent, As was indicated, the differences ere greater still smong the senior
males: initial analysis -~ 31,8 per’cent; those who do == 57.2 per cent (N=h);
those who do not == 20 per cent (N=i), The senior females are closer again
to the initial analysis: initial analsis - 15,1 per cent; those who do -~ 11,1
per cent; those who do not -« 9,5 per cent,

Basically, the same pattern repeats itself in the "Noncommittal" cate=-
gory and in the "Some Evidence" category.

Aspirations as relsted to nationality descent: The last factor to be in-
troduced as an independent variable is the nationality descent of the respon-
dent. Table 24 explains the aspirational relationship to this variable. Only
two points are to be noted since there are obvious unpatterned varistions
in other aspects of the table. In general, one can say that there is an ob-
servable relationship between nationality end aspirations, sither between the
"01d" and the "new" or nationality by nationality. What does seem important,

however, are the findings in the "All High" category. When @me looks at this

|
|



TABLE .

PERCENTAGE DISTRIBUTION BY ASPIRATIONS BY GRADE IN

Educational, Freshmen

Social

i Occupational, ~ Male ] Temale
Aspirations Slovak German Irish Italien Polish Slovak German Irish Italian Polish

All High 33.3 30.7 50. 29,4 25. hi,7 25, 50, - 38,

High Acadenic
Occupational 9.5 9,1 2.8 . CL 25, 4,8
Only.

High Academic 38.2 38,5 63.7 25. k1,2 31.2 8.3 25, 23.7
Sceilal Only

High Occupat,

Social Only ik,7 25

High Academic

Only 9.5 27.2 5.9 18.8 16,7 25. 4,8
High Social 9.5 23.1 25. 5.9 25. 16.7 25, 19.0
Only

All Low 8.3 4,8
None Discernible TeT 8.3 4.8
Total 100. 100. 100. 100. 99.9 100. 100, 100. 100, 99.9

(21)  (23) (11) (k) (34) (16) (12) (4) (%) (21)




2

N swbox., SEX, AND NATIONALITY DESCENT :
: Seniors - Total
— Fenale
— German Irish Italian Polish
5“.5 60. héua 35‘5
- (N=81)
18.2 6.2 6.2
- (N=1k)
9.1 20. 40. 37.5 29.8
— (N=68)
Lo, 5.2
— (§=12)
:‘Z'l 290 12.5 T«9
- (¥=18)
7.1 9‘1 10' 20. 10-1
_ (N=23)
_ 7.1 50 b3 10, 3.1
' (8=1
- Tol 9'1 202
(n=5)
”‘ lw. loo. 100‘ 99.9 100. 100. 100. 100. 100. | o
() (8 (2) (3) (14) y (1) (1) (5)  (16) (¥=228) 8
N
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cdhegory by nationality and compares the findings with the original analysis
inl Table 13, one sees that the Slovaks are higher than the original proportion
ambng every group except the freshmsn females. The Cermans are higher than
the original proportion in every group in the "All High" category. The Irish
arp higher only among the senior famales. The interesting observation is that
the Polish are lover than the original proportion in the "All High" group
expept among the freshman males,

Self-confidence as related to nationalitv descent: Table 25 presents

the results of considering the evidence of self-confidence as it is related
tol nationality descent. The first point of interest is that of the five
sthidents giving no evidence of any selfwconfidence, three were Polish, In
th? "Little Evidence"” category the Slovak respondents were above the original
prpportion in this category vhen the sample was snalyzed by grade in school
ani sex only. In the groups where the Irish appear, they are all belov the
orfginal proportion. The Polish are below the original proportions in the two
ua[e groups but sbove them among the females,

When the "Noncommittal" category is compared to the original proportion,

thp Sloveks are more evident except among the freshman males, The g°rmans

tepd to be below the original except among the freshman males, The only
nakionality above the original propertion in all groups is the Itallan,

For the most part, the "Some Evidence" category is the opposite of the
"Ljttle Evidence" ceategory. Only among the Polish senior females in this
calegory is the result much below the original proportion (21.7 per cent

as| compared to 48 per cent).

From the foregoing analysis, it seems reasonable to conclude that there




TABLE 25

PERCENTAGE DISTRIBUTION BY EVIDENCE OF SELF-CONFIDENCE'
BY (RADE IN SCHOOL, SEX, AND NATIONALITY DESCENT

Evidence Fresmm __Benjors - ~Total.
of Self- . 7
Confidence Male Female S Female o Zotal
Slovak German Irish Italisn Polish Slovak (erman Irish Italian Polish giovek German Irish Italian Polish Slovek OJerman Irish It*&l&n Pelish
B 6.2 2.1
No Evidence 2.8 T.1 ‘ | (H=5)
Little 33.3 23 9.1 23.5 25  33.3 25 25 W16 35y 21.h » W88 B
Evidence ‘
Non- k2.9 69 127 75  S52.8 50 333 25 S0 W76 sp.d 514 » 43.8 (2e118)
committal I
Some 23.8 8 18.2 25  20.9 25 33.3 25 25 5.8 7.3 1h.3 éﬁgi,
Kvidence '
Mach 25 (Hi{l'; =
Evidence G
« ‘ ' - 100 :
Total 300 100 100 100 100 100  99.9 100 100 100 . 5100 ,"9 e (n=228)
(21) (13) (1) (k) (38) (16) (12) (8) (4 (21) (W} () (18) . -
l
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does not seem to be any marked relastionship between nationality descent and
self-confidence except in isolated situations.

In summary, the purpose of the chapter was to determine if the intro=-
duction of other variables along with grade in school and sex would affect the
findings already determined with regard to the aspirations of the respondents
and the evidence they gawe of self-confidence, The findings as they relate
to aspirations will be summarized first.

When social class was introduced into the analysis, Class IV respondents
among the seniors had a greater tendency to fall into the "All High" category
then Class III respondents. Among the freshmen, the proportions falling into
the "All High" category vere fairly consistent for both Class III and Class
IV respondents,

When aspirations were considered by refernce group, on all grade levels
those who chose their parents as referents tended to resemble one snother and
the total sample, Parent-oriented respondents tended to aspire high in all
areas, The aspirations of the peer-oriented vere, in general, much more
scattered,

No particularly meaningful relatlonship was observable between aspirations
and the foreign~born factor in the background of the respondent.

In considering aspirations in relation to the indices of foreignness, it
was noted that the freshman males who gave evidence of an orientation away
from ethnie inegroup sympathies were more inclined to have high aspirations

than this same group when they were considered by grade in school and sex only.

When aspirations were considered by the practice of foreign customs in
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conducive to ethnie in-group orientations to have higher aspirations than
those who did not,

The nationality descent of the respondent did not noticeably affect his
aspirational level,

When the factor of gelf-confidence was analyzed interms of the same
variables, more differences were noted, For example, when self-confidence
was measured by social class, there was a general tendency, no matter which
class wes involved, to be noncommittal, but specifically, this was more
noticeable smong males than among females and among Class IVvrespondents than
mnong Class III,

The analysis of the relationship between self-confidence and reference
groups ylelded some interesting results. As far as grade in school differences
were concerned, the freshman boys tended to be more noncommittal in the area
of self-confidence when they chose their friend as their referent (63,2 per
cent ag compared to 54.5 per cent)., The freshman females were just the
opposite, Thoge who chose thelr parents as their referent tended to be more
noncommittal with regard to self-confidence (57.1 per cent as compared with
22,2 per cent), Among the seniors both sexes were more noncommittsl if their
parents were their referents (Males: 75 per cent as compared with 40 per cent;
Females: 53.8 per cent as compared with 36.8 per cent).

The male-female difference was most evident in the "Same Evidence" cate-
gory. The males in general were most likely not to give some evidence of
self-confidence when they chose their friends as their referents. The females
wvere more likely to show some evidence of self«confidence when they chose

their friends as referents, For example, U4T.k per cent of the senior girls
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who choose their friends as their referents are more likely to show some
evidence of selfwconfidence while 7.7 per cent of those who choose their
parents are,

When the generational factor was related to self-confidence, no particular
patterns were discernible,

There is & tendency for those wvho tend to be slightly positive in ace
cepting the indices of foreignness to be more noncormittal with respect to
self-confidence,

The practice of foreign customs in the hame does not seem to alter the
self-confidence findings. There is a tendency, however, for those who do
not practice any foreign customs in their homes to reflect the findings on the
self-confidence variable when it was measured by grade in school and sex only
more often than those who do practice the specified foreign customs, The
practice of foreign customs in the home, then, does alter the findings with
regard to self-confidence,

When self-confidence is considered by nationality descent, there does
not seem t0 be any marked relationship between the two as & general rule,

The results vary {rom category to category and from nationality to nationality

hut no overall pattern emerges,
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CHAPTER VI

SUMMARY AND CONCLUSIONS

Early in the course of this research the purpose of the study was es=
tablished. It was to determine to what degree, if any, the students of
foreign descent in this school identified with their own ethnic group and
vhat effect, if any, this identification or lack of it had on their image
of themselves and their personal, social, and occupational aspirations.

In order to accomplish this purpose a survey-type questionnaire was cone-
structed and administered to all of the students of Bishop Noll Institute
in the spring of 1966. From the senior and freshman classes 257 were chosen
to constitute the sample. The eriterion for choice was that both parents of
each respondent had completed & high school education only. Freshmen and
seniors were chosen because it was believed that, over time, the school did
have some effect on its students beyond the natural changes wrought by en
advence in age and the charscteristic differences between the sexes peculiar
to adolescence.

The study was designed to test two hypotheses:

First, Students who exhibit positive ethnic identification
consistently will tend to have high aspirations and
a satisfactcry self-image,
Second, Students who are negative or at least ambivalent with regeard
to their ethnic identification will tend to have low as-

pirations and a less than satisfactory self-image,
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The concepts of "positive" and "nepative"” ethnic identification were

operationalized as follows:

Within the limits of this research, one may be said to have

a completely positive identification with his ethnic (nation-
ality) group when he cen identify his ethnic origin, when he
practices foreign customs at home, including the speaking of

a foreign language and/or the reception in the home of a foreign
lsnzuage magazine or newspaper, reacts negatively on the 'indices
of foreignness' gscele incorporsted into the study, rescts posi-
tively on the 'indices of acceptance in school' scale incorpor-
ated into the study, and chooses his parents as his reference
group.

On the other hand, one may be said to have & completely negative
identification vhen he can identify his national origin, practices
foreign customs at home, including the speaking of a foreign
language and/or the the reception in the home of a foreign
language newspaper or msgazine, reacts positively on the 'indices
of foreignness'scale; reacts negatively on the 'indices of acceptance
in school' scale, and chooses groups other than his parents for
his reference group.
The first general conclusion is that the hypotheses, as stated, were
not confirmed by the research. In operationalizing the concepts of "positive"
and "negative” ethnic identification, polar types were envisioned and the
extent to which a respondent might deviate from a "completely positive
identification" or a "completely negative identification™ was not provided
for. Therefore, since there were no polar types among the respondents, it
was difficult to assess the degree of identification which was present and
therefore to relate the same to the measures of aspirations and self-confidence
The second general conclusion 1s that the freshman-senior differences

and the male-female differences are more striking than the nationality

differences, although ethnic overtones seem to be present in some of the
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findings. The fact that the female respondents, on the whole, tended to
be younger than the males is particularly interesting to keep in mind as
the freshman-senior differences and male-female differences are discussed
specifically.

The third general conclusion is that there was a relationship established
between the educational attainment of the respondent's father and that re-
spondent's social class position., If one recalls that the criterion for
placement in the sample ﬁas the fact of a high school educstion only for
both parents, the finding that three~fourths of the respondents fell into
Class IV on the Hollingshead Index is especially striking. Among these re-
spondents there seems, then, to be & strong relationship between social
clags position and the father's educational attainment.

Specific conelsions follow. The first freshman-senior, male~female
differences which are noteworthy appear in the respondent's choice of
reference groups. LS.t per cent of the senior males chose their parents
as referents as compared with 24.2 per cent of the freshmen males, This is
further contrasted with 24.5 per cent of the senior females who chose their
parents and 20.3 per cent of the freshman females, In the light of these
figures, there seems to be more of a tendency for the older mele to chbose
his perents as referents than there is for the older femele., When the
findings concerned with choice of friend as & referent are presented, there is
a general tendency for females to choose their friends more often than the
males do, but this tendency varies little es the females advance in age.

39.1 per cent of the freshman females chose their friends where possible;

[ 35,8 per cent of the senior females did.
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The third area in which freshman-senior, male-female differences tended
to predominate was with repard to responses on the indices of foreignness
scale., The tendency for a "Mskes No Difference” answer to predominate was
interpreted as a noncommittal stance on the part of the respondent. The
question of whether he was deliberstely noncommittal becasuse he 414 not weant
to answer the question or whether he sincerely did not care one way or the
other was impossible to determine. What did emerpe was that close to 50
per cent of the sample (49.8) fell into this noncommittal category. Further,
males were more likely to respohd negatively than females were, the highest
negative response coming from the senior males, It is to be noted that a
placement in the negative category was taken a&s an indicetion of the respon-
dent's rejection of ethnic in-group sympathies.

When self-confidence was measured, the expectation was that the degree
of self-confidence would increase as the respondent grew older. This tended
to be realized except in the case of the senior males who tended to give much
less evidence of &n increase in comparison with the figures for the freshman
respondents. 11.3 per cent of the senior males gave some evidence of self-
confidence as compared with 20.9 per cent of the freshman males and 21,7 per
cent of the freshman f{emales,

When the variables of socisl class, reference group, generation of
foreign~born, attitufle toward the indices of foreignness, the practice of

foreign customs in the howe and the nationality descent of the respondent

were introduced as independent variasbles and grade in school and sex were




observable. For example, when aspirations were related to the indices of
foreignness and grade in school and sex were held constant, those freshman
males who gave evidence of sn orientation asway from ethnic in-group sympathies
vere more inclined to have high espirations than they were when they were
considered by grade in school and sex only. Also, vhen self-confidence was
measured by social class, male respondents were more noncommittal than fe-
males, The analysis by reference group was revarding in this sense slso.
The freshman males were more noncommittal concerning self-confidence when
they chose their friend as their referent, &8ss compered with the freshman
females who were more noncommittel when they chose their parents, Among the
seniors, both sexes were more noncommittal if they chose their parents.

One further conclusion remains to be noted, When it was a question of
chhosing a faculty referent, differences by grade in school and sex vere again
evident, Pirst of all, there was a decline evident between freshmen and
seniors in choosing members of the administration as referents, This is
perhaps due to the fact that these do not teach and are therefore not in
direct contact with the students, Secondly, there was more of a tendency
for seniors to choose the religlon faculty than freshmen, while the fresh-
men tended to choose the "secular" faculty maore often., This is perhaps an
example of the intangibvle effect of a school, measured over time, which was
alluded to at the beginning of this chapter as a justification for choosing
the respondents from freshmen and seniors, Third, the males tended to choose

guidance and counselling referents than did the females.
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The conclusions warranted by the findings in this study can now be
summarized,
l. As edolescent males get older, there 13 a greater tendency for

ther to choose their parents as referebts,

N
.

Femaleg ere more inclined to choose their peers as referents, dut
the inclinstion rewains fairly consistent regardless of age.
3. Freshmen choose nembers of the sdministration as referents more
often than de seniors,
4, Seniors tend to choose the religion faculty as referents more often
than the frechmen who tend to choose teachers of "secular" subjects.
5. On the indices of forelgnness scale males are more likely to be
negative than females,
6. The degree to which one tends to be noncommittal on certain attitude
questions tends to be a function of sex and cholce of reference groups
7. In areas where a "positive" or "negative" response was possible as
wvell as o "Mekes No Difference” response, the respondents tend to
£all in the "Makes No Difference" category.

Given the obvious weaknesses of the present study, the implications for
further research are numerous. There seams to be A need to investigate the
noncommittal responses of the studenta, These cannot he considerdd indices
of marginality until more of what prompted them is known, The euthor still
suspects that there is a great deal of the ethnic factor affecting aspirations
and self-confidence, Tt would be interesting to refine this instrument or

construct another vhich might better bring this to the surface, This same
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type of study could well be extended to public high schools in the ares to
better assess the impect of the school on the responses., One last projection,
the scores on the indices of foreignness were considered as a composite

score in the mnslysis, There is evidence in the results thet sn item by

item analysis might prove revarding in terms of further conclusions.




1h2,

BIBLIOGRAPHY
I. BOOKS
Bereday, George 2, F,, and Volpicelli, Luigi (eds.). Public Education in

America. New York: Harper and Row, 1958,

Borrie, W, D. The Cultural Integration of Immigrants. Paris: UNESCO, 1959,

Broom, Leonard, and Selznick, Philip., Sociology. 3rd ed. New York:
Harper and Row, 1963,

Child, Irvin. Italian or American? New Haven: Yale University Press, 1943.

Cole, Stewart G,, and Cole, Mildred Wiese, Minorities and the American

Promise, New York: Harper, 1954,

Coleman, James S. The Adolescent Society. New York: Free Press of Glencoe,
1961,

Cooley, Charles Horton, Human Nature and the Social Order. revisod ed.
New Yorkt Secribner's,

cnb‘r‘ John P, Sth ed, New York‘

Appleton -

Fidter, Joseph H,, 8.J. Garden

| City, New York: bDoubleday
Glazer, ﬁathan, and Moynihan, Daniel Patrick, Bz;ang\thg Ho;ting;?ot.
Cambridge, Mass.: Massachusetts Institute of Technulogy, ;

Gordon, Milton M, Assimilation in American Life, New Yorks Oxford Umiversity|
Press, 1964,

Green, Arnold,

An Analysis of Life in Modern Socliety., 1lst ed.
New York: ‘ '

Sociolo

Handlin, Oscar. Boston's Immigrants: A Study in Acculturation, Cambridge,
Mass.: Harvard Unlversity Press, 1958,

e===s, The Uprooted., New York: Grossett and Dunlap, 1951,

Herberg, Will. Protestant - Catholic - Jew. Garden City, New York: Doubleday|
(Anchor), 1960,




143,
Hollingshead, August B,, and Redlich, Fredrick C. Social Class and Mental

Illness. New York: John Willy and Sons, 1958. ~

Kane, John J, Catholic ~ Protestant Conflicts in America, Chicago: Henry
R’gﬂ‘ry’ lmo ; ‘

Macoby, Eleanor E,, Newcomb, Theodore M,, and Hartley, Eugene L. (eds.).
%ggdinp in Social Psychology. New York: Holt, Rinehart and Winstom,
958,

Mead, G, H. Mind, Self, and Society, Chicago: University of‘Chiaago Press,
1934,

Merrill, Francis E, Scciety and Culture, Englewood Cliffs, New Jerssy:
Prentice « Hall, 1961.

Merton, Robert. Social Theory and Soeial Structure, London:. Free Press of
Glencoe, 1957,

Park, Rebert E,, and Burgess, Ernest W,
Sociology. Chicagot University of

Rosenberg, Morris, 3ty
Jersey: Princeton University

Introduction to the Science of

Princeton, New

Sherif, Muzafer, and Wilson, M. O, (eds.). Group Relations at the Crossroads,
New York: Harper, 1953,

Shibutani, Temotsu, and Kwan, Kian M, Ethnic Stratification: A Comparative
Approach, New York: Macmillan, 1965,

Sklare, Marshall, The Jews: Social Patterns of an American Group., Glencoe:
Free Press,1958,

Thomas, W. T., and Znaniecki, Florian, The Polish Peasant in Europe and

America, New York: Dover, 1958,

Woods, Sister Francis J., C.D.P. Cultural Values of American Ethniec Groups,

New York: ilarper, 1256,




1kh,

II, ARTICLES AND PERIODICALS
Amundson, Robert H, "Breakthrough in Immigratiom," America, CXIV (January 29,
1966) » 168-70. :

Antonovsky, A, "‘I‘mmrd a8 Refinement of the Marginal Man Conccpt,“ Social
Forces, XXXV (October, 1956), 57«82, .

Barkdoll, “ﬁobort. “Spanish Pnp.ils Seen as *Invisible Minority' " ‘lha
Washington Past, September 10, 1966, A4,

Battli, Esther S,, and Potter, Junan B, "Children's Feelings of Personal
Control as Related to Social Class and Ethnic Group," Journal of
Personality, XXXI (December, 1963), 48290,

ﬂmll. Robert R, "Sacial Class Values and the 'roaeher." National Assoc;ution

of Sevcmdagx School Principals' Bulletin, XLIII (December,

bcgm, Raditsa., "Clash of Two Immigrant Generations," Commenta g.. XXV
{January, 1958), 8«15, ‘

[Brittain, Clay V, '"Adolescent Choices and Parent<Peer Cross Pressures;"”
American Socielogical Review, XXVIII (June, 1963), 385-90,

[Broom, Leonard, and Kitsuse, John I, "The Validation of Acculturation: A
Condition to Ethnic Assimilation,” American Anthropolegist, LVII
(February, 1955), 44+48,

Katton, William R, Jr,, and Hong, Bung Chick. "The Relations of Apparent
Minority Ethnocentrism to Majority Antipathy," American Sociological
Review, XXVII (April, 1962), 178-91,

Culture and Personality Development of Minority Peoples,” John Dewey Society
Sixteenth Yearbook (1962), 12450,

f‘h Chtm, Richard, and Rosenbaum, Milton E. "Status Variables and Matching
Behavior,” Journal of Personality, XXVIII (December, 1960), 492-502.

{Donnis, W, "Cross~Cultural Study of the Reinforcement of Child Behavior,”
Child Development, XXVIII (December, 1957), 431-38,

[Eisenstadt, S, N» "The Process of Absorption of New Immigrants in Isrul."
Human Relations, V (1952), 223«45.

[Engel, Mary. ‘*'The Stability of the Self«Concept in Adolescence,” Journal of
Abnormal and Social Psychology, LVIII (March, 1959), 211-1S,




1k5,

Epperson, D. C, YA Reassessment of Indices of Parental Influence in Adolescent
Society," American Sociological Review, IXXX, 1 (February, 1964), 93-96.

"Ethnic Segregation and Assimilation,"” American Journal of Sociology, LXIV
(January, 1959), 364-74,

Fey, William F, "Acceptance by Others and Its Relation to Acceptance of Self
and Others: A Re-Evaluation," Journal of Abnormal and Social Psychology,
L (1955), 274-76,

Glaser, Daniel, "Dynamics of Ethnic Identification,”" American Sociological
Review, XXIII (February, 1958), 31-40,

Gleason, Philip, "Melting Pot: Symbol of Fusion oxr Confusion?," American
Quarterly, XVI (Spring, 1964), 20-46,

Goldberg, M, M, "A Qualification of the Marginal Man Theory,”" American
Sociolopical Review,

Golovensky, David I, "The Marginal Man Concept: An Analysis and Critique,"
Social Forces, XXX, 3 (March, 1952), 33339,

Gordon, Milton M, "Assimilation in America: Theory and Reality," Daedalus,
XC, 2 (Spring, 1961), 26385,

~wwms, "Recent Trends in the Study of Minority and Race Relations," Annals of
the American Academy of Political and Social Science, CCCL (November,
’ =56,

Green, Arnold., "A Reexaminationof the Marginal Man Concept,”" Social Forces,
XXVI (1947-48), 167-68.

Herriott, Robert E, "“Some Social Determinants of Educational Aspiratiom,"
Harvard Educational Review, XXXIII (Spring, 1963), 157-77.

Hess, R. D,, and Goldblatt, I, "Status of Adolescents in American Society,"
Child Development, XXVIII (December, 1957), 459-68,

Hobart, C. W, "Commitwment, Value Conflict and the Future of the American
Family," Marriage and Family Living, XXV (November, 1963), 405-14,

Hughes, Everett Cy "Social Change and Statmg Protest: An Essay on the
Marginal Man," Phylon, X, 1 (First Quarter, 1949), 58+65.

~ewew, "Stress and Strain in Professional Education," Harvard Educational
Review, IXXX (1959), 319.29,

Hyman, Herbert M, "The Ralaﬁign of the Reference Group to Judgments of
Status,"” The Psychology of Status: Archives of Psychology, No., 269
(1942), 47-57, .




"Invisible Minerity, The," Newsweek, LXVIII, 9 (August 29, 1966), 46,

Karwin, Ethel, "Conflicts Created by Pressufes," Childhood Education, XXXVII
(November, 1960), 107. »

Kennedy, Ruby Jo Reeves, "Single or Triple Melting Pot? Intermarriage Trends
in New Haven," American Journal of Sociology, XLIX (January, 1944),
331-39, ‘ .

WKarkhoff, Alan C,, and McCormick, Thomas C, "Marginal Status and Marginal
Personality,” Social Forces, XXXIV (October, 1955), 48-55,

Kohn, Melvin, "Social Class and Parent-Child Relationships: An Interpreta-
tion," American Journal of Sociology, LXVIII (January, 1963), 471-80,

e«==~e, "Social Class and Parental Values," American Journal of Sociology,
LXIV (January, 1959), 337-51,

Kuhn, Manford, "The Reference Group Reconsidered," Sociological Quarterly,
V, 1 (Winter, 1964), 5-21, ‘

Kuhn, Manford, and McPortland, Thomas S, "An Empirical Investigation of Self-
Attitudes,” American Sociological Review, IXX (February, 1954), 68~76.

Marshall, H, R,, and McCandless, B, R. "The Relation between Dependence on
Adults and Social Acceptance by Peers," Child Development, XXVIII
(December, 1957), 413-19, ‘ ‘

Mason, Leonard, '"The Characterication of American Culture in Studies of
Acculturation," American Aithropologist, LVII (December, 1955), 1264«79,

Mitchell, James V., Jr, "Self«Family Perceptions Related to Self-Acceptance,
Manifest Anxiety and Neuroticism," Journal of Educational Research, LVI
(January, 1963), 236-42,

Mitchell, Roy. "Ethnic Distance Study in Buffalo," Sociology and Social
Research, XL (September; 1955), 35-40.

Montagu, Ashley, '"Quest for Self," Childhood Education, XLI (August, 1964),
2"80

Morgan, E,,and Sutton-Smith, B., and Rosenberg, B, G, '"Age Changes in the
Relation between Auxiety and Achisvement,"” (Child Development, XXXI
(September, 1960), 513-19,

Mosher, Donald, and Scadel, Alvin, "Relationships between Ethnocentrism in
Children and the Ethnocentrism and Authoritarian Rearing Practices of
Their Mothers," Child Development, XXXI (June, 1960), 369-76.




Nam, Charles B. "Nationality Groups and Social Stratification in America",
Social Forces, XXXVII (May, 1959), 32833,

Nelson, Harold A, "A Tentative Foundation for Reference Group Theory",
Soclology and Social Research, XLV (April, 1961), 27480,

Nolan, Edward G,, Bram, Paula, and Tillman, Kemneth, "Attitude Formation in
High School Seniors: A Study of Values and Attitudes", Journal of
Educational Research, LVII (December, 1963), 185-88,

Nunnaly, Charles. "An Investigation of Some Propositions of Self«Conception:
The Case of Miss Gun,"” Jouwnal of Abnormal and Social Psycholcgy. L
(1955), 87-92.

Parsons, Talcott, "“School Class as a Social System", Harvard Edncationnl

Pearl, David, "Ethnocentrism and the Self-Concept”, Journal of Social Psy-
- chology, XL (1954), 137-47, '

“Peers as Social Reinforcers", Child Development, XXXV (September, 1964),
95160,

Photindis, John D., and Biggar, Jeanne., "Religiosity, Education, and Ethaic
Distance”, American Journal of Sociology, LXVII (May, 1962), 666-72,

Rosen, Bernard C., "Conflicting Group Membership: A Study of Parent«Peer
Group Cross~Pressures™, American Sociological Review, xx (April, 1955),
155-61,

| Roucek, Joseph S. "Some Educational ?roblans of Children of Immigrant, Refugee
and Migrant Families in U, S, A.”, International Review of Education, VIII
2 (1962), 225«35,

Sherif, Muzafer, and Sherif, Carolyn. "“Psychological Harmony and Conflict in
Minority Group Ties", Americam Catholic Sociological Review, XXII, 3
(Fall, 1961). 207~22.

Shibutnni. Tamotsu, "“Reference Groups as Perspectives”", American Journai of
Sociolagz, LX (May, 1955), 562+69,

Shlion, John M, "The Self«Concept in Rnlation to Bohavior: Theoretical and

Empirical Research", Religious Education Research Supplement, LVII
(July, 1962), $~111-2 »

Siegal, Alberta, and Siegal, Sidney, "Reference Groups, Membership Groups and

Attitude Change", Journal of Abnormal and Social Psxcholog;. LV (November,
1987), 360~64.’




148,
Sjoberg, Gideon, '"The Interviewee as a Marginal Man," Social Science Quatterly.
XXXVIII (September, 1957), 12432,

Spiro, Melford E, "The Acculturation of American Ethnic Groups," American
Anthropologist, LVII (December, 1955), 1240-52.

Thomas, John L, "Family Values in a Pluralistic Society," American Catholic
Sociolgg;cal Review, XXIII, 1 (Spring, 1962), 30-40,

"Three Generation Hypothesis," American Journal of Sociology, LXIX (March,
1964), 52938, . _ ,

Toch, Hans H,, Rabin, Albert I,, and Wilkins, Donald Ms '"Factors Entering
Into Ethnic Identifications: An Experimental Study," Sociometry, XXV
(September, 1962}, 257-312,

Turner, Ralph H, "Role~Taking, Role Standpoint, and Reference Group Behavior,"
American Journal of Sociology, LXI (January, 1956), 316~28.

Van Til, William (ed.)., "Experiences in Cultural Integration," Educational
Leadership, XV (May, 1958), 462+76.

Walters, James, Connor, Ruth, and Zunich, Michael, "Interaction of Mothers
and Children from Louer-Ciass Faemilies," Child Development, XXXV
(June, 1964), 433-40,

Wardell, Walter I, "The Reduction of Strain in a Marginal Social Role,"
American Journal of Sociology, LXI (July, 1955), 1625,

Wilson, W, Cody., "Development of Ethnic Attitude in Adolescence," Child
Development, XXXIV (1963), 24756,

Wilson, W, Cody, and Goethals, George W, 'Relation between Teachers' Backe ‘
grounds and Educational Values," Journal of Educationmal Psychology, LI
(October, 1960), 292-98,

Wirth, Louis, "The Problem of Minority Groups," reprinted from The Science
of Man in the World Crisis, (Linton, Ralph, ed.,)., New York: Col
University Press, 1945,

Yinger, J., Milton, "Contraculture and Subculture,' American Sociolggical
Review, XXV (October, 1960), 625-35. -

jreew=, "Social Forces Involved in Group Identification or Withdrawal,"
Daedalus (Spring,1961), 247-62, .

["A New Mix for America's Melting Pot," U, S. News and World Report, LIX
(October 11, 1985), 55.




1k9,
III. UNPUBLISHED MATERIAL

Dell, Sister Mary lLeander, O,P. ™A Descriptive Analysis and Comparison of
Some Catholic Sophomores with Different Types of Education", Unpublished
Master's thesis, Department of Sociology, Loyola University, Chicago,
1964,

Horan, Hubert James, W.F, "High School Leadership: A Study of Differential
Characteristics of Emergent Lesders and Non-Leaders in a Small Private
Roman Catholic Girls' High School in a Large Midwestern City", Unpub~
lished Master's thesis, Departnent of Sociology. Loyola Univarsity,
Chicago, 1965,

Lennon, John J, "Comparative Study of Patterns of Aeeulturation of Selected
Puerto Rican Protestant and Roman Catholic Families in an Urban Metro-
politan Area (Chicago)", Unpublished Doctoral dissertation, Department
of Sociology, University of Notre Dame, 1963,




150.

APPENDIX 1

SURVEY OF AMERICAN HIGH SCHOOL YOUTH - 1966

This questionnaire 1s part of a series of studies of high schools
across the country, In this study we are interested in the attitudes
you might have about your own identification and the identification
of others around you. The results of this study will help us to
understand more abomit the important attitudes high school youths have,

Your school is cooperating anonymously in this study, so do not
put your name or address anywhere on the following sheets, This is a
completely anonymous study.

There are no right or wrong answers to the following questions.
Just give frank and honest answers to the best of your ability, We
realize that some of the statements deal with complex issues, and
the alternatives presented will not always fully express your opinion,
However, you are asked to select the given answer which is closest to
your own view,

Thank you for being part of this study.

N.B, THE BLANK SPACES IN THE FAR RIGHT-HAND COLUMN THROUGHOUT

T THE QUESTIONNAIRE ARE FOR THE PURPOSES OF IBM CODING AND
ARE NOT TO BE USED FOR THE RECORDING OF ANSWERS, ALL OF
THE ANSWER BLANKS ARE CLOSE TO THE QUESTIONS TO WHICH
THEY REFER,
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Py

1.
2.

3.

4.

S,

64
7.
8.
9.

SURVEY OF AMERICAN YOUTH
1966

PLEASE . DO NOT
MARK ANYTHING IN
THIS RIGHT-HAND
COLUMN, '

To what parish do you belong? 5.
Sex: Male 6 .,
Female
Classification in high school: Freshman 7.
, Sophomore ,
Junior
Senior , 8,
Age: Younger than 14 | |
14
15
16
17
18 or over 18 - S ‘
Are you living with your parents at this time? (LIVING
WITH ONE PARENT IS SUFFICIENT FOR A “YESY YES '
ANSWER) NO 10,
ANSWER THE FOLLOWING QUESTIONS (6 THROUGH 12) BY
PLACING THE LETTER OF YOUR CHOICE (FROM THE LIST
BELOW)} IN THE BLANK PROVIDED,
A, Belgium N. Lithuania
B, Canada 0. Mexico
Ce Cuba P. Norway
D. Czechoslovakia Q. Poland
E, En21‘ad R, Puerto Rico
F. Finland S. Russla
G, France T. Scotland
H, Germany U, Spain
Iy Greece V. Sweden
J. Holland ¥, United States
K. Irelsnd X. Other (Indicate Name) ,
L. Italy o
M. Japm YI ﬁmlt Know
In what countxy was your father's father born? 6. I &
In what country was your father's mother born? 7, -~ pi2. o
In what country was your mother's father born? 8§. 13. » ‘
In what country was your mother's mother bom? 9. 14,




10,
11,
12,

13,

14,

15,

l6.

17.

18.

19,

20:

21.

In what country was your father born? 10,

In what country was your mother born? 11,

In what country were you born? 12,

Even 1f you were born in the United States, what is your}

nationality descent? (IF YOU ARE A COMBINATION OF
NATIONALITIES, JUST INDICATE THE MAJOR ONE.)

Are there any services, sermons, or announcesents given
in a language other than English in your parish?
YES

i

NO

————————

If the above answer is YES, which language?

FOR THE ANSWERS TO QUESTIONS 16 THROUGH 20 CHECK YOUR
CHOICES IN THE APPROPRIATE BOXES TO THE RIGHT,

YES NO DON'T KNOW

Does your father or mother belong

to any club or organization cone

cerned with foreign customs or
interests? .
Do you practice any customs in

your home which are common in

a particular foreign comtry? [ ] []
Does your family regularly eat

foods associated with a partic-

ular foreign country? .
Does your family regularly

receive a particular foreipgn

language newspaper or magazine

at home? D E:J
Do your parents regularly

speak a particular foreign

language at home? 13

If the answer to questions 19 and 20 is YES,
what language?

oo ooad

FOR ITEMS 22 THROUGH 31 CIRCLE THE LETTER(S) TO THE
RIGHT OF EACH STATBMENT WHICH MOST ACCURATELY INDI-
CATES YOUR ATTITUDE TOWARD THE STATEMENT, THE KBEY
TO THE LETTERS IS THIS: AS - Agree Stromgly, A -
Agree, MND - Makes No Difference, D - Disagree,

_Q§_ Disagree Strongly.
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17,
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23,

24,

25,

26,

27,

28,

29,

30,

31,

People who come to America from
other countries should become
"Americanized" as soon as pos-
sible,

Parents should not insist that
their children speak a language
other than English at home,

I would avoid going to Mass if the
sermon and/or the non-Latin parts
were not in English,

The more parents insist on holding
to a foreign background, the harder
it is for them to understand their
children,

It is embarrassing for students

to bring their high school friends
howme when their parents are not
“Americanized”,

Parishes based on nationality difs
ferences are a waste of time in
America today,

The nationality descent of a pos~
sible marriage partner is of no
importance as far as the antici-
pated happiness or unhappiness of
the marriage is concerned.

I am not interested in any country
except the U, S,

The worst danger to real Americanisa
during the last f£ifty years has
come from foreign ideas and foreign
agitators, ' ‘
People who are not "Americanized"
should not be allowed to become
United States! citizens,

AS

AS

MND

MND

MND

MND

MND

MND

MND

MND

MND

A MND

g

ANSWER QUESTIONS 32 THROUGH 36 IN THE BOXBS TO THE RIGHT,

32.
33.
34,
35,
36,

Nationality descent of most of the
priests on the faculty here?
Nationality descent of most of the
sisters on the faculty here?
Nationality descent of most of the
brothers on the faculty hers?

Same As Differen
Mine

From Min

27.
ks.

29

Bl

52,
33,

35

36.

Nationality descent of most of the lay

teachers on the faculty here?
Nationality descent of most of the
students here?

U0

noo

gooaog

1

374
5.
39,
40,

41,

30 ¢

§4b
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37.
38,
39,
o0,

41,

42,

43,

44,

45,

46,

47,

IF YOUR ANSWER TO ANY OF THE ABOVE IS “DIFPERENT
FROM MINE"™, PLEASE INDICATE WHAT YOU THINK THBIR
NATIONALITY DESCENT IS,

Priests 37.
Sisters ‘ 38,
Brothezrs . 39, -
Lay Teachers 40,
Students 41,

CIRCLE THE LETTER(S) TO THE RIGHT OF EACH STATEMEN

42,
43,
44,
45,

154,

H‘ ]

A o 1 b o e

4

WHICH MOST ACCURATELY INDICATES YOUR ATTITUDE TOWARD
THE STATEMENT, THE KBY IS THIS; AS = Agree Stremgly,
A = Agree, MND - Makes No Diffemca, B ~ Disagres,

& - m“thmnlya

1 feel most confortable in a class where
the teacher has the same nationality

descent as mine, : AS A MND D DS

It is sasier to explain things to a
teacher who has the sawme nationality

as mine. A5 A MND D DS}

My experience shows that tescheys are
likely to favor those students whose
nationslity descent is the same as

theirs. AS A MND D DS

There is iittle chance in this school

for students who practice foreign cuse

tows at home to share thess with

teacheys and other students, AS A MND D D5
Toachors in this school look down on

pavents who do not speak English well.AS A MND D DS

1£f you had a problem that you had te talk to someone
bﬁ‘i ye in 3ch abwt, to whom would you gm

o

47,

48,

49,

50,
51,

e o mma

52,
53,
54,
88,

Il




48,

49,

50,

51,

52.

53.

54.

55.

56,

57.

58.

59.

Do you belong to a particular social group

here in school? YES
A NO
If the above answer is YES, do you belong to
this group

because you want to

because you have no other choice _

Are most of your friends the same nationality

as you? YES
No
Most of the students I know (. (CHECK ONE)
1l,Look up to my group of friends —
2,Look down on my group of friends —_—
3.Neither loock up nor down on my
friends, —

I don't like people who run around all tho tine
with those who have the same nativnality descent
as they do, AGRER

' DISAGREE
1f the above answer is AGREE, please name the
nationality group(s) you have in mind,

|

|

CIRCLE THE LETTBR(S) TO THE RIGHT OF EACH STATEMENT
WHICH MOST ACCURATELY INDICATES YOUR ATTITUDE TOWARD

TUE STATEMENT, THE KEY IS THIS: AS - Agree Stromgly,

A » Agree, MND - Makes No Difference, D ~ Disagree,

'08 Pisagree Etrnngly.

After being caught in a mistake, it
is hard to do good work for awhile; AS A MND D

Meeting new people is usually
embarrassing. AS A MND D

It is hard to bring oneself to
confide in others, AS A MND D

It is hard to keep cool in
important situations, AS A MND D

It is not easy to express one's ideas,AS A MND D

Most people just pretend they like you.
AS A MND D

DS

57,

- 58,

59,

'60‘
61,

62,

i

155,
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12,

14,

15.
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60.

61,

62.

63,

64.

Let's say you had always wanted to belong to a particue
lar club in school, and you were finally asked to join,
But then you found ocut that your parents didn't approve
Do you think you would ...

1, definitely join anyway

2. probably join

3. probably not join

4, definitely not join
For each of the kinds of pecple at the left below,
pick from the list on the right the first word that
occurs to you when you think of the persen on the
left, Each number from the list on the right may
be used more than once,

of the group,

Teacher
Fathsx
Scientist

Congressman

Musician
Mother

What if your parents approved of a group you wanted to
join, but by joining the group, you would break with
your closest friend who was not asked to join, would

YOUu .44

1, definitely join anyway
2, probably joina

3. probably not join

4. definitely not join

If you could be remembered here at school for ope of the}
things below, which would you want it to be? ,
1. Most popular 3

oniipdeiiosy
i .

L ]
il
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AR

1.
2.
3.
4,
S,
6.
7
8,

2, Leader in activities

3. Brilliant student
4, Leading athlete

Which of these things would be the hardest for you to
take - your parents' disapproval, your teachers! dis»
appruval, or your best friend's disapproval?

‘1. Pareats' Disapproval
2, Teachers' Disapproval

3. Best Priend's Disapproval

]

|

dull

inspiring

odd
challonging
you can have it
good example
frightening
interesting

oot
o
A
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16,

17.

18,

19,

20,

21,

22,

156.
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65.

664

674

68,

69,

70.

71,

72,

Suppose the circles below represented the activities
which go on here at school, How far out from the
center of things are you? (PLACE A CHECK WHERE YOQU
THINK YOU ARE NOW IN THE CIRCLE TO THE LEFT, IN THE
c(x}ncx.z TO THE RIGHT, PLACE A CHECK WHERE YOU WOULD LIKE
TO BE,)

CIRCLE 1: WHERE YOU ARE CIRCLE 2¢ WHERE YOU WOULD
e LIKE TO BE

What level of education do you want to attain?

In what occupation do you wish to earn your living aftey
you finish your education?

What is your father's occupation? (BE VERY SPECIFIC.
AVOID WORDS LIKE ™SALESMANY, *"CLERK", "LABORER™, "OFFICH

23,
24,

25,

26‘

157.

|

A . e e o0 i

WORKER," INSTEAD, USE IDBNTIFICATIONS AS COMPLETE AS

“A FILE CLERK IN A PUBLIC SCHOOL OFFICE™ OR "A RUG SALEH

MAN IN A DOWNTOWN DEPARTMENT STORE™, ETC.)

Father's occupation: ; ,
Does your mother work? ' YES

NO ,
If the above answer is YES, what is your mother's
occupation? (AGAIN, BE SPECIFIC,)

n

Tt the answer to Question 69 1s YES, approximately how
many hours a week does your mother work?
1, 10 or less
2. 11 - 20
3¢ 21 - 30
43 31 - 40
How much formal education has your father had?
(CHECK ONE)
1. Graduate professional training
2. Standard college or university graduation

i

I

27,
28,

29,

§ 30,

il




3. Partial college training 158,
4, High school graduate

5. Partial high school

6, Junior high school

7. Less than seven years of school

1l

31.

73, How much formal educatior has your mother had?
(CHECK ONE)

1. Graduate professionel training

2, Standard college or university graduation

3. Partial college training

4, High school graduate

5. Partial high school

6. Junior high school

7. less than seven years of school

i

32,

Soniiiandainiions,

b i a3

1%%%3%.90 NOT § THIS LINE '
SRRRA SRR ARSI ARG ORI S &7"3"%1?@%%7:3.-:« N 1t 1 S PPPEPRRRe

I. (Col. 11 thr, 17) II, (Col. 21 thr, 25) III, (Col. 27 thr, 35)
63, ] 4 65‘ < 67
v, (Col, 37 tEr. 46) V, [Col, 47 thr 51) VI, (Col. 10 thr, 15)
69, 71, . e - 73.
VIl “TE?TT"i"EE&. zo; Col ‘!ET““V!!!“tCax. 213 Ehx.‘!! thr, 26)
75,

IX, (Col, 27 thr, sz)
79, .

N,B, Summary Items VI, VIJ, VIII, snd IX concern the data recorded on Card 2.
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APPENDIX II

| March 29, 1966
To: Homeroom Teachers
Ee: Loyola University Questionnaire

DIRECTIONS

Perhaps it is necessary to impress your students with the importance of
research of this nature, We remind you, as the person responsible for
administering this questionnaire, that any unusable questiomnaires, for any
reason whatsoever, can seriously affect the validity of the study.

Thank you for your cooperation,

1. Distribute one questionnaire to each student,

2, Read the cover sheet with the students, You could read it aloud as they
follow you silently, Stress the anonymity of the study and the fact
that the students are not to make any marks in the far right-hand column
on any page of the questionnaire,

3, Most questions are answered by making a check mark (4} in the appropriate
blank, Directions requiring different types of answers are given where
necessary,

4, Please avoid any questions the students may ask regarding an interpretation]
of the content. Any comment on your part may introduce a bias,

5. Near the end of the first period send the completed questionnaires and any
blank ones yuu muy have to the office in the folder in which you received
them, Use a reliable student for this, please,

6. On this sheet, please fill in the following information,

Name of Homeroom Sponsor:

Homeroom Number:

The Number of Students Who Answered This Questionnaire:

The Number of Students Who Were Absent:
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