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ABSTRACT

The present study was designed to identify the
actual and ideal roles of the special education principal
and to determine the importance they attached to their
actual and ideal behaviors. This study attempted to find
out whether differences existed between the actual and
ideal roles as reiated to involvement of the principals
in the accomplishment of specific administrative tasks.
Additional variables were taken into consideration and
were examined in regard to their relationship to the prin-
cipals' perceptions of their actual and ideal roles. The
sample of the study consisted of seventy-five special edu-
cation principals in the State of Illinois. A 50-item
questionnaire was employed by the researcher for the collec-
tion of data.

Data were analyzed through the use of frequencies,
Crosstab Tables, Chi-Square test for significance, and the
Cramer's V test for statistical association. The results
are presented cross categorically and by the six functional
areas of responsibilities. The data for actual tasks per-
formed resulted in the following ranking of importance: (1)
Staff Personnel; (2) Financial-Physical Resources; (3) In-
struction and Curriculum; (4) Community-School Leadership;

and (5) Pupil Personnel. The data for ideal tasks performed

|}



resulted in the following ranking of importance: (1) Staff
Personnel; (2) Instruction and Curriculum Development; (3)
Financial-Physical Resources; (4) Community-School Leadership;
and (5) Pupil Personnel.

The results also indicated no statistical signifi-
cance when analyzing theAdata by sex, experience, number of
students, or the number of teachers as predictor variables.

Lastly, the results indicated that special education
principals were performing thé tasks they felt ought to be

performed.
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CHAPTER 1

INTRODUCTION

The role of the special education principal has
changed, been modified, and ever increased over the years
and is continuing to change daily.

This study was designed to identify the acﬁual and
ideal roles of the special education principal and to deter-
mine the importance the special education principal attaches
to these behaviors. The role is in constant flux and needs
evaluation as to what is desired and what is expected. An
evaluation of the perceptions held by the special education
principal in regard to actual and ideal role behaviors will
be an important step toward making improvement in school
leadership.

It is not only desirable to examine the role of the
special education principal today, but to investigate how
the principal perceives the position. The special education
principal needs a wide variety of skills so that a competent
fulfillment of job responsibilities can be carried out. The
skills needed are an ability to make decisions, communicate
effectively, have sound judgement, and possess knowledge of
all phases of the educational process as well as an in-depth
understanding of the various handicapping conditions and a

working knowledge of Public Law 94-142 and its implication



on services to be provided by school districts. The special
education principal is reéponsible'to a great number of
people: staff, students, central administrative personnel,
the director of special education, superintendent, and the
entire community.

The special education principal must plan an in-
creasing number of roles. The principal must be bqth admin-
istrator and leader. He/she must wear an administrative hat
in one situation and in another situation the leadership hat.
The principal speaks for the school and teachers, but also
represents the school board and superintendent and, therefore,
enforces their policies in school. The community is also
looking for leadership, stability and effectiveness from the
principal. The special education principal must supervise
the programs and design appropriate evaluative procedures
for the program. It is the responsibility of the special
education principal to make plans for meeting the educational
needs of all served in the building.

Special education is necessitated by the individual
differences in how children learn the skills society agrees
should be taught in the public school. There is marked
differences between how an individual performs and the per-
formance of the average. The problem of special education

was noted by John Lewis in 1924, in what was probably the



first general spec¢ial education textbook published in the
United States.l There doés exist a problem of special
education. It is found in the fact of variability among
children to be educated. The number of categories of
special education and the particular words used to describe
them have changed over the years and will continue to change
in the future. Establishing priorities to complete the
tasks of administering a special education program is needed
to determine the climate of the school.

It is therefore necessary that the responsibilities
of the special education principalship be clarified. The
effective principal will be the one who acquires a compre-
hensive understanding of the demands that must be met. It
is assumed that principals who understand role relations in
educational organizations will have a significant advantage
in performing effectively in the principalship. The most
critical problems faced by today's school principal is the
general ambiguity of the position in the educational commu-
nity. This applies even more to the special education
principal who occupies a unique position in the structure
of education. Not only must the special education principal
perform the functions of registration, placement, diagnosis,
evaluation, due process, maintenance and privacy of records

and the instruction of all students, supervise personnel -



professional, supportive staff and custodial staff, he/she
must also be capable of afticulating the services provided
with other aspects of education and social institutions.
The special education principal is a trained general edu-
cation administrator who must be gualified in the special
education field as well. Attempts to describe the popula-
tion generally characterized as special education admin-
istrators have been difficult because of ambiguous and/or
inconsistent titles and job descriptions.

| In a real sense, the principal is the property of
teachers on staff, children in attendance at the school,
parents of the students, and community in which the school
is located. All of these variables depend upon the prin-
cipal's understanding, compassion, and under certain
circumstances, reconciliation of divergent opinions, beliefs
and viewpoints.

The basic responsibilities of the principalship
underwent major changes with the adoption of Public Law
94-142 in 1975. This law placed special education in a
different light. The challenge presented to principals
was now to be: (1) planner of the future (2) allocator of
resources (3) stimulator for improved services and relevant
curriculum (4) coordinator of staffings, and (5) evaluator

of programs, ideas and placements.2



The framework concerning relative importance of
administrative tasks was identified by Newman. The major
tasks were divided among the seven following areaé: (1)
planning (2) organizing (3) staffing (4) directing (5)
coordinating (6) reporting (7) budgeting. The basic re-
sponsibility of any principal is to direct the educational
program of the school. This requires working with teachers
in appraising and improving the educational program. The
principal needs to stay in close contact with central ad-
ministrative personnel to secure staff, materials, and to
help improve quality of instructional programs.3

According to Bradfield, the principal of a school
is generally faced with the dual responsibilities of admin-
istering the school and providing supervisory leadership.
Since the role of the school principal is one of interaction
with other people, he/she is affected by other persons' per-
ceptions of the role.4

Role conflict for the principal can result when
discrepancies arise between what the principal sees as the
role and what others believe that role to be. Additionally,
the special education principal may find discrepancies be-
tween what they see as their major task and what they actu-
ally do.

The ambiguity raises the problem not only for the

principal but also for researchers. As stated previously,



the special education principalship is in a state of
confusion. Role expectations vary greatly. Certainly
the person or persons viewing the position see the re-
sponsibilities in different perspectives. Despite this,
the principal is expected to do all things. As programs
grow larger, laws become more specific, the clientele
changes, and teachers become more professionalized, the
principal will find it increasingly more difficult to
satisfy the divergent sets of role demands.

Concerning this very point, Blumberg and Greenfield
(1980) state that principals frequently are expected to be
all things to all people, to do all things and to do them
well. This might have been the case in earlier days but
it is not a reasonable expectation given the increasing
complexity of the role and its demands. Problems must be
put in priority, decisions and alternatives examined, and
some critical choices made in the face of uncertainty.5

Many principals attempt to do everything and, as
a result, often fail to do very much very well. The number
of roles vary and depend on the demands placed upon him. A
more clearly stated definition of role responsibilities for
the special education principal would help maintain a clear
sense of duties to be performed. A more concise view of

role responsibilities would lend itself to more effective



and productive leadership. If there is a framework within
which to work, an idea of what people think of the position,
both supervisors and subordinates, as well as knowing the
characteristics and general climate of the system, the prin-
cipal will be a more effective leader. To accomplish this,
the principal must be able to direct his/her energy and time
to the task rather than having energy and time drained be-
cause of being held responsible for other pressing tasks.

An effective principal is an informed principal and
one who understands role responsibilities to be fulfilled.
This is a definite advantage if the principal hopes to be an
effective administrator.

There is a very definite, need for the resolution of
any possible conflict and for a better understanding of the
part the special education principal plays or should play in
the position today. The results of this study may provide
some implications which positively affect the leadership

role of the special education principal.



STATEMENT OF THE PROBLEM

The purpose of this study was to identify the

actual and ideal roles of the special education principal

and to determine the importance the principals attach to

these roles.

The following five research questions were

investigated:

1.

What importance is assigned to special
education principals to administrative
tasks they actually perform?

What importance do special education
principals assign to administrative tasks
they believe ought to be performed?

What are the most important and least
important tasks in both the actual and
ideal roles of the special education
principal?

Within each category, which item shows the
highest association and which item shows the
lowest association between principals per-
ceptions of their ideal and actual roles?
What relationship exists between (a) the
demographic data and (b) the principals'’

perceptions of their roles?



LIMITATIONS OF THE STUDY

The following are limitations of the present study.

1. Placement of tasks - various listed tasks
could be placéd in several of the six
functional areas described in the guestionnaire.

2. Not all of the tasks of a special education
principal were coVered by the 50-item
questionnaire.

3. Not all of the terms used in the gquestionnaire
had a precise definition. Terms such as "Of
Little Importance" and "Of High Importance"

~are open to subjectivity and are difficult to
fully assess.

4. The area of study was limited to the State of
Illinois.

5. The study was limited largely to attitudes and
perceptions of the special education principal.
No attempt was made to verify the correctness
of the attitudes and perceptions expressed by

those included in the survey.
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DEFINITION OF TERMS

For the purpose of this study the following terms

are defined.

Perception - the selection, organization, and interpreta-
tion by an individual-of specific stimuli in
a situation according to prior learning,
activities, interest, and experiences. Per-
ception is a process and a pattern of responses
to stimuli. It is a function of the situational
field, that is, of the total configuration of
stimuli, as well as the previous social and
cultural conditions.6

Performance - the manner in which an action or task is
carried out.’

Personal Variable - variables which include the sex of the
pfincipal, age of the principal, and years of
the principal's experience.

Principal's Actual Role - what the school principal perceives
that he is actually doing in carrying out the
duties of a given principalship.8

Principal's Ideal Role - what the school principal ethically
believes to be the role responsibilities for

his given principalship.?
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Role - a set of expectations which others have of the
behavior an indiyiaual will exhibit as an occupant
of a position, or status category.lO

Role Expectations - a useful approach to obtaining esti-
mates from persons of the appropriateness and
desirébility of given overt behavior that might be
exhibited by a particular school principalship.ll

Role Performance - the way a person actually plays his/her
role in a situation.12

‘Special Education Principal - an administrative and super-
visory officer for a special education school,
usually limited to a single school or attendance
~center; may or may not engage in teaching.

Task - a unit of work performance.13

Task Function - a specific action or role that is assumed
in order to further the objective of the group to
solve the problem facing the group.14

In summary, the special education principal is in
need of an accurate and up-to-date description of the role
and responsibilities that must be fulfilled so that the job
is completed in the most effective manner possible. A well

informed principal is a principal who is aware of and cap-

able of completing all the required tasks of the position.



CHAPTER II

LITERATURE REVIEW

INTRODUCTION

This chapter reviews the literature and related
research pertinent to this study. The review is divided
into three sections. The first section presents inform-
ation dealing with the division of the study into five
major areas of administrative responsibilities. The five
sections are: (1) Instruction and Curriculum, (2) Pupil
Personnel, (3) Staff Personnel, (4) Community/School
‘Leadership, and (5) Finance/Physical Resources. The second
section reviews books and their appraisal of the responsibil-
ities and the importance of each task. The final section
reviews other relevant studies and research related to the
responsibilities of the principal.

A great deal has been written in relation to the
role of the principal. The challenge to improve the effective-
ness of the principal in America's schools has historically
received a great deal of attention and much consideration by
many scholars. In order to more fully understand the func-
tions, responsibilities, and duties of the principalship it

is vital that the major tasks and functions be identified.

12
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MAJOR RESPONSIBILITIES

The schocl principal should analyze the various
functions that result in responsibilities during the
course of the school year, and then plan in terms of
basic administrative categories. The areas that should
be considered and those in which leadership must be shown
are: (1) instruction, (2) pupil personnel, (3) staff
personnel, (4) public relations. The individual principal
must scrutinize the job situation. Principals must learn
to resist certain pressures and responsibilities that might
take them from those tasks mentioned as primary tasks.ls'
Faber and Shearron concurred with Williams when in
1970 they, too, identified the following areas of respons-
ibility and critical task areas in school administration:
(1) Instruction and Curriculum Development, (2) Staff
Personnel, (3) Pupil Personnel, (4) Community-School Leader-
ship, (5) School Finance and Business Management, and (6)
Organization and Structure.16
In most circumstances, the principal may need to
work more and more with an incréasing number of educational
specialists. As the principal strives to meet an increasing

variety of student needs, the work and role responsibilities

become more complex.
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Lipham ahd Hoeh (1974), perhaps more than anyone
else, drew a framework fof the role responsibilities of
the school principal. They indicated that school prin-
cipals generally consider themselves to be educational
leaders, but rarely do these men and women have the time
and energy to fully devote to this pursuit. Much of their
day;to-day routine consumes their time. These researchers
also pointed out that with leadership as the overriding
emphasis, five major functional areas of responsibility for
principals could be described. They are: (1) the Instruct-
ional Program, (2) Staff Personnel Services, (3) Student
Personnel Services, (4) Financial-Physical Resources, and
(5) School-Community Relations.l7

In the field of special education administration,
a study was undertaken by Mackie and Engel in 1955 where
they examined the functions performed, types of pupils
served, and competencies needed by directors of special
education and administrators of special education. The
findings revealed the following competencies necessary for
special education administrators: (1) Teacher Recruitment/
Personnel Competencies, (2) Budget and Finance, (3) Co-
ordination with Community/Public Relations, (4) Administra-

tion/Leadership, and (5) Evaluating and Developing Programs.

18
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Similarly, in his book, Making Schools Work,

Benjamin, (1981), delineaﬁed the major responsibilities
of principals of effective schools to be: (1) Student
Services, (2) Community Relations, (3) Staff Development,
(4) Program Development, and (5) Operations.19
Therefore, based on the research presented, the
divisions of the survey developed by Ahmed in 1979 seemed
to cover the major areas of responsibilities of principals
and were selected for the study of the actual and ideal

role responsibilities of the special education principal.20

TEXTBOOK VERIFICATION OF MAJOR RESPONSIBILITIES

To further verify the responsibilities of the
principal a review of the textbooks dealing with adminis-
trative organization and theory was undertaken. A review

of each of the five major areas of responsibility follows.

INSTRUCTION AND CURRICULUM DEVELOPMENT

Authorities in school administration for years have
stressed the importance of the principal's devoting much
time to the supervision of instruction.?l Along with this,
the improvement of curriculum materials is generally considered
one of the most important of the supervisory duties of the
principal. As the leader of the school, the principal is

thought to be in a position to determine the needs of the
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school and take ﬁhe appropriate action to bring about the
needed changes. |

It is generally agreed that the purpose of the
schools is to prepare the students to take an active part
in the community and nation. If this responsibility is to
be carried out, considerable attention must be given to
how and what is taught. An ongoing program of instructional
and curricular revision is required in order to keep tech-
niques and materials current in view of the many changes in
society or as the research finds new materials to be sig-
nificant to school use. The burden of leadershi? will fall
on the administrative head of the school, the principal.

A balanced curriculum, planned learning experiences,
effective instructional materials, and a high standard of
scholastic achievement are just some of the administrative
concerns considered when the principal begins to organize
the eaucational program.22 The best curriculum structure
and subject content calls for an organizational plan that
will take into consideration the creative thinking of many
members of the school team. According to Williams (1964)
the faculty, administrators, students and community are all
part of the team. The curriculum will be the plan for learn-
ing, the principal ﬁas the overall responsibility for follow-
ing the plan, and the teacher is the implementor and completer

of the plan.23
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The prinéipal has a unique challenge to face in
order to carry out a successful curriculum construction.
The requirements of the particular position make it
extremely important the principal be aware of the task
to be undertaken to develop a well-planned and coordinated
curriculum.

The first step in any curriculum development is
the complete definition of the purpose of education to be
fulfilled by the school. The good principal is one who
utilizes the teaching staff in working toward the overall
curriculum improvement. Certainly not all teachers will
welcome the change in the curriculum. Some will resist
any changes. The principal must show these teachers the
need for change and provide these same teachers with re-
leased time to review and consider progfams and to search
for areas that are in need of change. In-service training
should also be provided for this matter as well. Williams
(1964) stated that the staff should be encouraged by the
principal to show interest in the development of new in-
structiocnal materials, teaching techniques and new course
understanding.24

The special education administrator has responsi-
bilities éimilar to those involved in general educational

leadership. Duties may involve provision of professional
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resource materials along with the opportunities to attend
state, regional and national professional meetings, establish
in-service programs which challenge the classroom teacher,
arrange for teacher participation in curriculum writing,
convincing the superintendent and board of education of the
need for specialized, full-time consultive help and other
such tasks.25

The administrator, whether special education or
regular education, can and must be an example of one who
keeps abreast of new developments, and by example encourage

others to follow suit. Sufficient leader motivation will

help spread the idea of curriculum change to the staff.

PUPIL PERSONNEL

Schools are for students and the education program
should be constructed for that very purpose. If students
are to receive their full share of education at each stage
of development, schools must provide a full array of student
personnel services.

The principal is the director of all such services
in the school. The following areas are generally placed
under the principal's direction: school attendance, ad-
missions, classification; assignment of students to an
educational program; evaluation and reports on pupil progress;

supervision of programs for the exceptional student; student
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discipline and guidance/counseling programs; health and
safety programs; and the pérsonal, social, and emotional
adjustment of students.26

The principal is the key person in the school in
determining policy and procedures that relate to recording
and reporting all student achievement. School grades are
used for a variety of purposes and as a result a consistent
and appropriéte method must be established by the princi-
pal.27

The school principal as head of the institution has
the responsibility for determining the type of evaluative
procedure to be used by the staff.28

In addition to the report cards, the principal is
responsible for maintaining a permanent record card. The
administrator must be capable of assigning this task to
someone else within the system. Generally the secretary
handles this job, but the principal must establish the for-
mat to be followed. All records must be accurate and up-to-
date.

As in other mattefs, the principal is the central
figure in developing and improving the guidance services in
the school. It is the principal's responsibility to provide

general support and leadership to the total program. He/she

must organize the program, request budgets and develop
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policies and procedures for the operation of the program
within the school. He/shé should also secure physical
facilities, materials and supplies to make the program
effective. He/she should have a positive attitude toward
the program and aids in the in-se%vice training of teachers.
in the use of the services.29
Pupil placement practices in special education are
influenced by state rules and regulations which must be
observed and practiced by the special education administrator.
In most instances the regulations regarding assessing a
child's ability, age ranges, handicapping condition and
pupil placement in spécific programs are realistic. Some
problems are, of course, inevitable. Local problems
usually occur for reasons other than state requirements.
Difficulty in placing children in the program may sometimes
be affected by biases of administrative personnel outside
the special education field. In all such occurrences, a
major function of the special education principal is to en-
sure the appropriate placement and testing, and ensure the
rights of the handicapped student.30
Educational opportunities which maximize the poten-
tial of all citizens must be provided to the handicapped so

that they too can be productive members of society and live

as meaningful and Self—fulfilling lives as possible. The
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special education principal must know enough about the
various exceptionalities to guide the development of an
effective program. The special education principal must
perform the functions of registration, placement, diagnosis,
evaluation, due process, maintenance and privacy of records
and the instruction of all students. He/she must be cap-
able of articulation of the services to be provided with
other aspects of education and social institutions.3l

In respect, the special education principal must

be trained in general administrative duties and gualified

in special education as well.

STAFF PERSONNEL

According to Morphet, one of the most important
areas of administration is that of personnel. The idea
that the school is only as effective as its teachers em-
phasizes the importance of staff. The principal must think
not only of the teachers, but the aides, clerical staff,
custodians and other school personnel. Selection of these
people and the creation of a climate in which everyone can
work as a team is a major task and responsibility that
faces the school principal.3

It is generally recognized that the major function

of the school is to teach. The major problem faced by
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administrators, if indeed this is the case, then becomes
one of selecting and deveioping teachers.33

fhere are many responsibilities related to staff
personnel. It is the principal's role to see that all
members of the team work toward a common purpose. The
principal's duties, according to Ovard (1966), in person-
nel are: (1) selection of department heads, coordinators,
teachers and other supportive personnel, (2) evaluating and
rating staff, (3) building the master schedule, (4) assign-
ing teachers, and (5) doing in-service work with teachers
for improving teaching techniques.34

How the principal plans to realize these objectives
is determined by the staff size and his/her philosophy of
education.

One of the most important of the responsibilities is
personnel administration by the principal in the assignment
of staff and teaching assignments. The principal must organ-
ize staff for effective instruction.35 Careful study by the
principal must be given to teaching background, professional
qualifications, interests of teachers when making assignments.
A good job in this area will résult in effective teaching
personnel.

Effective operation of special education programs

and services requires employment of personnel who possess
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the skills, understanding, and experience needed to deal
effectively with the probléms of the exceptional child.36

New approaches to the delivery of services, skills
in instruction, and general organizational relationships
require new methods of training and development. The admin-
istrator of special education needs to be prepared to help
in the development of personnel. Therefore, the major re-
sponsibility for leading the development of new skills and
attitudes toward special education services rests on the
shoulders of the local administrator.37

The demand for qualified special education personnel
has led to specialization and technical differentiation in
job classes and assignments. The principal must take care
to be sure that the time of highly trained specialists is
used effectively. Carefully coordinated assignments must be
made.

Special education programs must include provisions
for in-service training of personnel. Training programs
and continuing educational opportunities must be provided
for both the regular and special education personnel already
at work in the schools. These programs are essential to
help personnel adapt to changes in the field of education

but also to keep programs flexible and responsive to commu-

nity needs.
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All of the fesponsibilities included in the staff
personnel area of the principal's duties are important.
How the administrator handles each area will determine the

effectiveness of the school.

COMMUNITY/SCHOOL LEADERSHIP

The community activities of the principal represent
an important part of his/her responsibilities. It is assumed
that the principal is the key to a successful program of
interpreting the community and its needs. The principal's
activities in the community shows interest in the welfare of
the student. He/she may initiate some community activities
and be a part of many others. Very few principals will be
recognized as successful if they fail in their community
duties.38

It has been said that the best public relations
program for a school is an excellent educational program.
Public relations is often the combined development and
maintenance of an effective two-way line of information and
understanding between the school, staff, and the community.39

The principal is the agent of the school and must
organize and administer a public relations program. A sound
program must be devised. He/she must organize and administer

the program. To be considered: (1) the press, (2) visitors,

(3) radio and television, {(4) other mass media, (5) the
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P.T.A., (6) citizen groups, (7) teacher relations with
parents and students, (8) the students, (9) non-teaching
personnel, and (10) overall effective communication.40

The principal is the mainstay of a successful
program of interpretation in the community. Activities
with the community show an interest in the welfare of
the students.41 Principals should maintain close contact
with the superintendent and should report the results of
this effort. Again, the principal who is unsuccessful in
community-school leadership is not considered a good ad-
ministrator. The way the principal works with the commun-
ity not only vitally affects the educational program of
the school but also influences the entire school itself.

The principal who works well with the community
does not neglect publicity. The community that really
understands its schools will usually cooperate with the
principal and faculty. A more favorable attitude toward
education will result.42

The special education principal must also be capable
in the promoting of a positive, effective public relations
program. Certainly the best public relations program is an
excellent program, plus the planned effort to keep the pub-
lic adegquately informed regarding educational provisions

and opportunities for exceptional children in schools.43
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The special education principal must continually be aware
of the public-relations implication of everyday events in
special education, and keep his staff aware‘as well.

The rules and regulations that deal with the handi-
capped passed in the last decade are an outgrowth of commu-
nity and administrative participation in policy development.
The quality of programs depends upon the understanding of
local personnel as to just what the laws and regulations
mean at this time. The special education principal must be
prepared to formulate a local policy which will meet with
the approval of the community, not one that has been form-
ulated outside the service area. This role of the special
education administrator means that a consensus among the
community members and school officials must exist. This
requires a sensitivity to political forces as well as an
objective viewpoint regarding the local needs and resources.
It is a responsibility the special education administrator
must engage in and be competent in performing.44

Readiness for new concepts can be promoted with the
public. Good information, an organized plan of attack, and
sufficient energy and motivation on the part of the princi-
pal will help achieve readiness. TIf the special education
principal becomes involved in public relations efforts,

long-term benefits will accrue to the school.45
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Administrators at all levels and of all types of
schools must be skillful in the area of school/community
leadership in order to maintain a positive, cooperative,
and thoughtful public relations program. A community
that is well informed is a community that will work for

the betterment and continuation of services.

FINANCE /PHYSICAL RESOURCES

The school is an educational enterprise. As the
manager of the school, the principal is responsible for the
operation of the enterprise. This means that there are
business functions to perform as well as educational func-
tions. Without the efficient operation of the financial
portion of responsibilities, the school would operate under
a serious handicap.

The problem of budgeting for, requisitioning, and
sto?ing supplies becomes increasingly important in the role.
of the principal as the amount and variety of supplies and
equipment increases. The business responsibilities of the
school principal make heavy demands on the business compe-
tency of the principal. Job analysis of the business end
of education is required of school principals, and runs
into hundreds of duties.46

Principals are responsible for the effective and

efficient handling of the many duties of a business nature.
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Included in these duties are budgeting, financial
accounting, managing extra-curricular finances, account-
ing for supplies and equipment, textbook plans, cafeteria
needs and the bookstore.?’

According to Hill (1964), principals must present
evidence of educational expertise and professional skill
in conducting affairs of the school system. In no area of
his/her activities will there be a greater degree of commu-
nity watchfulness and critical evaluation of performance
than in the day-to-day conduct of the business activities
of the school. Therefore, the school principal must find
the personal resources needed to exercise significant ed-
ucational leadership in financial/physical administrative
tasks.48

When considered in detail, financing the public
schools is a complex topic. A minimum basic understanding
of school finance as it applies to financial issues and
implications for the special education principal is man-
datory.49

Burrello and Sage stated that the underlying prin-
ciples of all educational finance that directly relates to
special education is the concept of equity. The desire for

equity takes into consideration the needs of any populatién

of children and the fiscal resources available to support
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the educational system. The major duty of the special
education principal is to better evaluate program gquality
and use a more precise means of accounting special educa-
tion costs. By doing so, the public will be better able
to perceive a sound, valid program and spending policy.5

This may seem an oversimplification but finance 1is
the major determinant of quality of educational programs.
In education of the handicapped child, availability of
funds will affect not only the quality of the program but
the very existence of the program.

Along with the business management tasks of the
principalship comes the responsibility for the school
plant. The term school plant ihcludes the building and
grounds, school furniture, other equipment and apparatus.
The entire school facility represents a considerable local
expenditure and investment which exists for the sole purpose
of educating the children of the community. The school
plant is regarded as a community investment to be used for
the welfare of the neighborhood.

The school principal, to a large extent, is most
responsible for the utilization of the school plant for
educational, non-educational, and community activities.
This particular responsibility has not received as much

coverage as the instructional responsibilities of the
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principal, althoﬁgh one of the earliest duties assigned
to the school principal wés plant management.Sl
In most cities the principal is recognized as the
responsible head of the school with authority to direct and
supervise the work of the custodians and satisfactory care
of the building and grounds.52
Whatever the specific responsibilities of the
principal for the school plant, he must look upon the plant
as an importént part of.a learning environment. The prin-
cipal should see that a planned program of plant management,
by all who use and who have responsibility for use of the
building, be established.53
One of the major purposes of the special education
administrative organization is to provide ana maintain the
environmental conditions in schools that are most conducive
to the growth and learning of children with special needs.54
Again, the educational plant and system is big
business. When consideration is given to the amount of money
spent on buildings, maintenance, salaries, supplies and
equipment as well as the monrey spent on curricular needs,
education is a major enterprise. It is agreed that finance/
physical resources should be of secondary importance to

curriculum and instruction, but the business aspects of

education are becoming more important. The principal,
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regular or special education, cannot shirk from duty and
responsibilities. Continued employment and reputation
depend on exactness and demands efficient and cost con-
sciousness. Business management is a continuing respons-
ibility of a school principal and should be carried on

throughout the school year.

SUMMARY AND IMPLICATIONS

The literature in educational administration is
filled with interpretations of what the principal's re-
sponsibilities are or should be. The literature even
suggests how the responsibilities should be carried out
effectively and efficiently. Textbooks on the principal-
ship and administrative theory and organization tend to be
prescriptive in nature. Not only do they describe what the
principal should and should not do but also delineate how
or when the principal should or should not do it. There
is still room for a clearer perspective of the duties of
the principalship. Considering the numerous duties and
demands facing the principal, special education or regular
education, concise knowledge of role responsibilities would
make the principal's job more productive, efficient and

successful.
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RELATED RESEARCH

The research on the principalship is mostly in
the form of self-reports, surveys, questionnaires, and
interviews. Insight into the role responsibilities,
whether actual or ideal is difficult to determine. The
studies that have been conducted regarding the differences
between the actual and ideal role have primarily dealt
with exploring role responsibilities and defining roles.

There have been a number of studies which reported
the many duties of the principal and the amount of time
spent on each administrative task. A study by Davis in
1921, Billett in 1932, and Davis in 1953 revealed that even
though principals may spend less time teaching than in the
past, they still spend too much of their time on routine
administrative activities and responsibilities and not
enough time on curriculum. Davis' study revealed that 73
percent of the week of the principal was devoted to activ-
ities in the following five administrative tasks: (1)
organization and administration and improvement of instruct-
ional programs, (2) administrative routine, (3) organization
administration and improvement of pupil personnel services,
(4) community relations, and (5) staff personnel. In view

of the amount of time spent by the principal on the various
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tasks, they might well be considered key areas of
administrative concern.55

Kyte (1961) stated that the optimum conditions
for a principal to work under only alloted the principal
about 55 percent of the day's time for supervision, 25
percent to administration, 10 percent to public relations,
6 percent to clerical work, and less than 4 percent to
other duties.56

Thorin (1961) attempted to determine the principal's
awareness of the role concepts held for principals by their
staffs and superintendents. He also analyzed how the prin-
cipal, superintendent, and staff perceived the principal
should ideally and actually behave concerning the areas of
administration, public relations, and curriculum. He con-
cluded the following: (1) the greatest amount of agreement
about the principal's ideal role existed between the staff
and the superintendent, (2) a closer agreement existed be-
tween the principal and superintendent concerning the prin-
cipal's ideal role, (3) the staff believed that the principal
was placing too little emphasis on curriculum functions and
too much emphasis on the public relations role, and admin-
istrative functions, (4) the principal felt that there was
not enough emphasis placed on the curricular role and too
much focus on the public relations activit%&géwwgporin
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concluded that the principal did not have an accurate
perception of the total role to be performed.57

Foster (1964) studied a sample of Idaho principals
and compared their actual and ideal roles. He concluded
that the principals wanted to spend more time working on
the improvement of curriculum and instructional supervision
and student-related activities, and less time on public
relations and clerical duties.58

Voelker (1966) summarized the Mackie-Engel (1955)
study mentioned earlier, and also identified four major
utilizers of the administrator's time. They were: (1)
Administrative duties - which include reports, budgets,
interviews, establishing criteria for special-class member-
ship, consultation with state and federal personnel, parents,
school administrators, and éommunity agency representatives -
37 percent of time, (2) Supervisory/Consultative Duties -
which include curriculum planning, consultative work with
physicians, school nurses, curriculum supervisors, regular
class supervisors; teachers - 28 percent of time, (3) Direct
Services to Children - which include testing, counseling,
teaching, home visits, job-placements, and follow-up - 13
percent of time, (4) Miscellaneous Duties - public relations,
in-service training of staff, study and research - 22 percent

of time.59
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Snyder (1968), in his study, "Elementary School

Principal's Perceptions of His Ideal and Actual Role",

concluded that elementary principals were doing about 63

percent of the things they felt should be done. Thirty-

seven percent of the principal's time was spent on tasks

which they did not regard as preferred. More than 57

percent of the things principals actually did on their

60

jobs were recognized to be in the less important category.

In a study undertaken by Sloat in 1969, a comparison

of administrative
(technical, human
special education
it was found that

sistent than that

and supervisory tasks in three skill areas
and conceptual) and classified tasks of |
administrative and supervisory personnel,

the general supervisory role was more con-

of the administrator's role. It seems

that the special education administrator has retained a

specialist identity rather than management identity.

Meisgeier

61l

and Sloat in 1970 reported that not one of

the abstracts dealt with the preparation, task, or overall

job responsibilities of the local education leadership for

special education personnel.62 Marro and Kohl (1972) con-

ducted a nationwide survey of special educators. In the

study they examined the roles and functions of special ed-

ucation administrators who dealt with the superintendent or

assistant superintendent in the administration of the school
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progranm. When asked about their role és administrators,
the principals stated their major responsibilities were
developing educational policies, selection of staff and
personnel, and teacher evaluation in that order. More
than 50 percent reported that they prepared budget pro-
posals and at least 66 percent indicated that they worked
with teachers, administrators, and resource persons in
‘the development of curriculum.63

Evans, in 1973, indicated that principals are less
involved with instruction than with other areas of their
assignment. He concluded that principals are unaware of
the instruction going on in their schools, that they are
generally satisfied with what is taking place, and that
they have no clear idea as to what they want to change,
improve or accomplish within their schools. The principal's
attention is aimed at the immediate daily operation and main-
tenance of the school.64

Krajewski's study in 1977 was an attempt to determine
the most and least important tasks of the Texas elementary
school principal. A 1l0-item questionnaire was sent to over
400 principals. They were asked to rank-order the princi-
pal's duties on both the ideal and actual level. The follow-

ing conclusions were drawn from the study: Principal and

teacher wanted the principal's role of instructional leader
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to be more important than it was at the time of the
survey; (2) Principals want to see their position as
that of instructional leader; (3) Principals served as
disciplinarians and were not happy about that particular
role; and (4) Both teachers and principals want the role
of the principal to be more pronounced in instructional
and curricular areas.65
Barnes (1979) studied whether there was a differ-

ence between the actual and ideal levels of responsibility
as related to involvement of a group in the completion of
administrative tasks. The study consisted of 134 secondary
school assistant principals from the State of Missouri.
Barnes found significant differences in 17 of the 24 admin-
istrative tasks. 1In each task where conflict was identified,
it was as a result of the respondent's desire for a high
level of involvement in the task. Differences in levels of
actual duty involvement as reported from small schools and
by those from large schools, showed significant differences
in 9 out of 24 administrative tasks.66

| A study conducted by Ahmed in 1979 determined that
the relationship between the principal's opinion of their
actual and ideal roles and certain variables may also have

an impact on teachers as well. Additionally, leadership

performance may require some focus. The fact that the
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principal must perform so many organizational duties
implied that performance should be based on specific
factors.67

A study of role perceptions of the duties of
special education administrators as perceived by those
involved with service delivery to handicapped students,
was undertaken in 1979 at Purdue University. The respond-
ents were asked to rate activities on a five point scale,
indicating the amount of responsibility they expected from
the special education administrator. The major adminis-
trative function revealed the four areas of administrative
responsibility: (1) pupil concerns, (2) personnel concerns
(consultative and supervisory function), (3) parent con-
cerns, and (4) organizational and maintenance concerns.68

The responsibilities for children, personnel, and
programs is tremendous. Both the special education and
regular education principal have been struggling to define
their role and responsibilities. The effect of the many
changes in special education, as well as the need for many
more changes, places the demand for gquality leadership high

on the list of special education needs.
SUMMARY

The duties that principals are expected to perform

vary greatly in importance. Some duties are more clerical



39

tasks, while some may involve matters of great importance
to the entire educational éommunity. None of the duties
of the principalship can be ignored or neglected. It is,
therefore, necessary that those persons who occupy the
position of principal acquire a comprehensive understand-
ing of what the job roles and responsibilities entail.
Basic knowledge may not be enough to guarantee success.
The overall importance of the job responsibilities must
be realized.A

The special education principal is vital to the
success of the special education program. The special
education principal has an important role in the function-
ing of any special education program. Special education
has come to be recognized as a legitimate partner of gen-
eral education, not just a branch as once believed. The
need for strong, precise leadership was intensified with
the enactment of P.L. 94-142 which guaranteed equal edu-
cational opportunity for all.

Exploring the actual and ideal role responsibilities
of the special education principal is important for identify-
ing the administrative tasks undertaken daily in the oper-
ation of programs for exceptional children. This places tﬁe
leadership in a difficult light. It is necessary to have

careful leadership and appropriate leadership. This concern
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has been seen among the growing group of persons finding
themselves in special educétion leadership positions.

This study is necessary so that the roles and
responsibilities of the special education principalship
can be clarified. The effective principal, as stated
earlier, is the principal who has a comprehensive under-
standing of the demands to be met. By lessening the
ambiguity of the position we will, in turn, have better
qualified and more responsible administrators at the helms

of our schools.
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RESEARCH PROCEDURES

The sample population, procedures used, statis-
tical data, and other factors involved in the study will
now be discussed. The survey design, data collection,
validity and reliability of the instrument will be des-
cribed. The questionnaire used in the study will also
be examined. The following three sections will review
the research design. The first section will discuss the
development of the instrument, the questionnaire's re-
liability and validity and the design of the questionnaire.
The second section will review the sample population used
in the study. The third section will discuss the proced-

ures used to analyze the data collected.

Development of the Instrument

The instrument was organized into three sections.
The first section of the questidénnaire concerned the
various types of activities that the principal actually
performed.in school. The principal was asked to rate the
activities performed according to their importance in
his/her current setting. The guestionnaire consisted of
50 items, each of which related to the activities‘of the

principal and classified into functional task areas of

41
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responsibility. The second part of the questionnaire
dealt with the ideal activities the principal believed
ethically ought to be performed. Again, the principal
was asked to rate the same tasks according to their
importance to his/her current setting. The final sec-
tion of the survey asked for individual and school demo-
graphic information.

The Ahmed (1979) questionnaire contained a data
sheet listing the various demographic variables used in
the survey. Although the organismic variables basic
structure was not substantially altered, several items
were clarified or modified to fit the framework of special
education programs. The independent variables used for
the special education survey were: sex, age, position,
experience, grades served, number of students, number of
teachers, number of aides, and number of supportive
services.

These demographic variables were used to determine
if any relationship existed between the perceptions of

special education principals.

Pilot
Content vélidity of the questionnaire was determined
by the technique referred to as validation by experts.69

For this purpose a panel of ten judges, composed of special
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education and regular education principals, special
education directors and Supervisors, and university
professors were used. The panei of judges made comments
on the instrument, noting any unclear wording or ambigu-
ities, and making any pertinent remarks. Suggestions
were made regarding the need for clarification of direc-
tions to sharpen the meaning and intent. Revisions were
made on the demographic page to include supportive and
additional grade levels within the school. The judges
opinions were that the survey had high content validity
and the instrument questioned the respondent on issues
that would be familiar to the population of princi?als
to be surveyed. The finalized questionnaire was modified
as suggested by the panel of judges. The questionnaire

will be found in Appendix A.

Validity/Reliability

The theoretical bases of the study are the various
role responsibilities common to the special education prin-
cipal and to the regular education principal. ‘The complex-
ity and magnitude of the job was discussed through the use
of administrative practice and theory text descriptions of
major role responsibilities and related research studies.
The literature stated that there is a common cocre of role

responsibilities for the position of principal. The
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consensus of the literature concerning this role points

to five functional task areas and a sixth miscellaneous
group of activities. The five functional areas identified
were: (1) Instruction and Curriculum, (2) Pupil Personnel,
(3) staff Personnel, (4) Community-School Leadership, and
(5) Financial-Physical Resources. The sixth group of mis-
cellanéous responsibilities included: providing for student
safety, visitation of model programs and schools, attending
professional meetings, supervision of library materials,
informal interaction with teachers, teachers' meetings

and time for organizing the day's work.

A survey was developed by Ahmed (1979) as a compil-
ation of data collected from the following sources: Stavanage,
1972; Triplett, 1961; Gross, 1961; Gorgone, 1962; Gross and
Heriott, 1965; Ainsworth, 1968; Melton, 1974; and Blumberg
and Greenfield, 1980.70 The instrument was then refined and
its validity and reliability were examined.

Content validity of the questionnaire was based on
Van Dolen's technique of validation by experts. For this
Ahmed used a panel of twelve judges in the field of education.
The survey was adjusted and refined and after several re-
visions was approved.

Ahmed (1979) measured the reliabilityv of principals'

responses by using the Alpha-Coefficient technique and the
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guestionnaire's reliability was assessed by correlating -
responses of the sample. Cronbach (1951), and Raju (1977)
verified the use of the Alpha-Coefficient in the study to
estimate the reliability of the test when the test is split
into several parts, as is the case with the survey instru-
ment.7l The alpha reliability for items within each area
were derived from analysis of both the actual and ideal
items. The Alpha-Coefficient was found to be: actual
response - 0.931, ideal response - 0.913, and total test -
0.974. According to Eason (1964), reliability coefficients
between .65 and .80 are considered as high reliability.72
The instrumeht developed by Ahmed was adopted for
this study of the actual and ideal role responsibilities of
the special education princiéal. No basic structural
changes were made to the Ahmed survey and only minor changes
in wording of directions and minor changes on the data sheet
were made. Therefore, the Alpha-Coefficient predictive re-

liability and testing undertaken by Ahmed was accepted for

this study.

Description of the Sample

For the study, the Illinois Trainable Mentally
Handicapped Association Directory and the Illinois School
Directory were used to locate the identify the sample to be

used in the study. All principals identified as having
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special education facilities were used in the sample.
The gquestionnaire was sent to the seventy-five special
education principals identified and employed in the rural,
suburban and metropolitan areas in the State of Illinois.

The total number of males included in the sample
was fifty-one, and the total number of females in the sur-
vey was twenty-four. Distribution of surveys according to
location within the State of Illinois was: Northeastern
Illinois - 30, Northwestern Illinois - 14, Western Illinois -

12, Central Illinois - 9, and Southern Illinois - 10.

Survey Procedure

The gquestionnaire was mailed to the seventy-five
special education principals located in the State of I1li-
nois. The intent of the survey was to determine the follow-
ing: (1) What importance is assigned by special education
principals to administrative tasks they actually perform?
(2) what importance do special education principals assign
to administrative tasks they believe ethically ought to be
performed? (3) Which five of the principals' tasks are
thought to be most important and the least important in both
the actual and ideal roles of the special education princi-
pal? (4) In what categories are the actual and ideal roles
similar and in what categories are there the greatest dis-

Crepancies between the actual and ideal roles? (5) What
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relationship exists between (a) the demographic data and
(b) the principals' perceptions of their roles?

Fifty-two surveys were returned and fifty-one
were complete. Table I shows the number of questionnaires

sent, returned, and percentages for the same.

TABLE I
Number Sent Number Percentage Usable Percentage
To Principals Returned Returned Returned
75 52 69% 68%

A five point scale was used to rate the principals'

responses for compiling statistical data. The scale used

was:
A - High Importance - 4 points
B - Some Importance - 3 points
C - Little Importance - 2 points
D - No Importance - 1 point
E - Not Applicable - 0 points

A total of thirty-one surveys were not returned.
Typically, there is a low return on mailed questionnaires.
Although the data available did not clearly indicate a
reason for the non-respondents, studies have shown system-
atic differences in the characteristics of respondents and
non-respondents. Thevgoal in a questionnaire study is to

obtain a 70 percent return. The 69 percent return for this
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study could be considered marginal and a possible limit-

73 After reviewing the available

ation for this study.
demographic information for this portion of the sample,
such as sex or location, there appeared to be no single,
common reason why these surveys were not returned. 1In
reviewing the surveys, those returned represented a
variety of demographic data. Any attempt predicting a
cause would be conjecture and not based on conclusive data.

However, the results of the survey only pertain to the

cross section of respondents who returned the survey.

Cover Letter/Follow-Up Letter

A Cover Letter was written and enclosed with each
questionnaire for the purpose of introduction and brief
explanation of the purpose of the study. (See Appendix A)

A Follow-Up Letter was also mailed and enclosed with
a questionnaire and self-addressed stamped envelope.

After the initial letter, survey, and response en-
velope were mailed, the follow-up letter and survey was sent
to the principals who had not responded. Eighteen follow-up
letters were mailed to principals who did not respond to the
original regquest. A total of 11 surveys were returned as a

result of the follow-up letters. (See Appendix A)
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statistical Treatment

With the aid of the SPEED Stat statistical program
for frequencies and crosstabs, the raw data were subjected
to two statistical tests. The statistical treatment of the
raw data collected from the guestionnaires consisted of the
chi-Square test for significance and the Cramer's V test of
association. The Chi-Square test is used to show that a
systematical relationship exists between two variables. The

formula for Chi-Square is:

2 _2 & - f &2

(0]
il

(ciRi)

The greater the discrepancies between the expected and the
actual frequencies, the larger the Chi-Square becomes.74
Chi~Square was applied to the four variables of sex, experience,
number of teachers, and number of staff, in an attempt to
find any questions that might show statistical significance
on the basis of demographic information.

The second test used was Cramer's V. The purpose

of the Cramer's V is to compare and rank questions by the de-

gree of association between the variables of actual and ideal
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responses. Cramer's V was selected because it is a slightly

modified version of the phi test which allows application to
75
larger tables than 2 x 2. The formula for Cramer's V is:

v o= ( Z 2 )

min(r-1, c-1)

te

The larger the value of V, the more it signifies that a
high degree of association exists. However, the value of
Vv does not indicate the manner in which the variables are
associated. The five research questions were examined using
the Chi-Square test and the Cramer's V test.

The next chapter presents the results of the testing

and the significant research findings.



CHAPTER IV

PRESENTATION AND ANALYSIS OF THE FINDINGS

Introduction

The study's primary focus was to investigate the
importance special education school principals attached
to their perception of actual and ideal role behaviors.
Thié chapter will present the results of the study and
discuss the findings. Responses to the questionnaire
items were tabulated, and the general and specific results
of the analyses are presented by percentages in Appendix
Table B-1 through B-12. The results are organized into
five main sections corresponding with statements of the
problems. Analyses of the data were performed utilizing
the computer program Speed Stat. The Speed Stat program
provided frequencies, crosstab tables, means, Chi-Square,
and Cramer's V associations coefficients. Description of
the questionnaire responses and the results of the data
analyses to follow will be related to the five research

guestions previously outlined.

Research Question #1 - What importance is assigned by special

education principals to administrative tasks they actually

erform?

51
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Research question #1 addressed the importance
assigned by speciai education school principals to the
administrative tasks they actually perform. The use of
frequencies determined the importance principals assigned
to six functional areas of administrative tasks. Appendix
Table B-1 through B-6 relates to the actual role perform-
ance of the 51 principals from special education schools
across Illinois.

It should be noted that the responses to the

gquestionnaire items used a five point scale as follows:

A - High Importance - 4 points
B - Some Importance - 3 points
C - Little Importance - 2 points
D - No Importance - 1 point
E - Not Applicable - 0 points

All items were tabulated and given a mean score. The means
were then placed in rank order from highest importance to

not applicable. The data contained in Table 14 represents
the results of the six functional areas of this study dealing
with the importance principals placed on administrative tasks

from the actual point of view.

Instruction and Curriculum Development

A summary of the principals' responses of perception

of their performance in the area cf instruction and curriculum
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development tasks is found in Table 2.

The task of "providing for supervision of instruc-
tion" (item 7) was considered of highest importance based
on a mean score of 3.510. In addition, the task of re-
lating the desired curriculum to available time, physical
facilities and needs of students (item 4) was also reported
to be of high or some importance with a mean score of 3.490.
On the other hand, the task plan supplementary programs to
aid slow, average, and accelerated groups of students
(item 8) and explain changes in the curriculum to parents
and community (item 2) were among the least important with
a mean score of 2.255 and 2.843 respectivély.

The results indicate that many special education
principals actually place more importance on developing and
supervising the basic curriculum than explaining changes to

the community or planning supplementary programs.

Pupil Personnel

Table 3 shows the principal's responses about their
perceptions of actual role performance in the area of pupil
personnel.

The task "maintain a comprehensive, up-to-date,
cumulative file for each student in the school" (item 13)

had the highest mean, 3.235. 1Item 10, "provide for the
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TABLE 2

Special Education Principals' Mean Score Rankings
of the Actual Response for the Category
of Curriculum and Instruction

(N=51)
Principals'
Ranking Actual
Item . Responses Range Mean

1.

Keep teachers informed
about new teaching
methods and strategies. 6 4 3.078

Explain changes in the
curriculum to parents
and community. 8 4 2.843

Examine alternative pro-

grams, procedures, and

structures for improving

the instructional program. 4 2 3.176

Relate the desired curricu-
lum to available time, phy-
sical facilities and needs
of the students. 2 3 3.490

Help teachers decide upon
curriculum content. 7 4 3.049

Provide for in-service edu-

cation of instructional staff. 3 4 3.059

Provide for supervision of
instruction. 1 , 2 3.510

Plan supplementary programs
to aid slow, average, and ac-
celerated groups of students. 9 4 2.255

Provide objective feedback to

teachers on their instruc-

tional strategies based on .
their teaching objectives. 5 3 3.078
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TABLE 3

Special Education Prihcipals'

Mean Score Rankings

of the Actual Responses for the Category
of Pupil Personnel

(N=51)

Principals'

Ranking
Responses Range Mean

Item

Actual

10. Provide for the diagnosis
and remediation of student
behavior problems.

11. Analyze the level of
student achievement.

12. Construct a schedule of
classes.

13. Maintain a comprehensive,
up-to-date, cumulative file
for each student in your
school.

14. cConduct follow-up studies
of former students.

15. Provide time to hear and
develop student suggestlons
for school improvement.

16. Conduct frequent formal and
informal conferences with
individual students.

17. Help students develop the
attitude that the prin-
cipal's office is a place
to go for help rather than
punishment.

3.157

2.550

3.000

3.235

1.941

1.451

2.059

2.490
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diagnosis and remediation of students behavior problems”,
also received a high mean écore of 3.157. However, "provide
time to hear and develop student suggestions for school
improvement" (item 15) and "conduct follow-up studies of
former students" (item 14) received low mean scores of

1.451 and 1.941 respectively.

f The findings indicate that the principal, in actual
performance, places more importance on the diagnosis and
remediation of behavior problems and keeping of current
files up-to~-date than they do with activities of student
input and follow-up studies of former students. Questions
10 and 13 relate to the principal's present activities,

while items 14 and 15 relate to activities of the past and

possible activities of the future.

Staff Personnel

Table 4 represents the principals' responses concern-
ing their perceptions of actual role performance in the ared
of staff personnel.

The task of "selecting and assigning staff personnel”
(item 29) and "evaluating staff personnel" (item 30) received
the highest mean scores for the most important with a 3.725
and a 3.667 respectively. On the other hand, the task of
"keeping the staff personnel records up-to-date" (item 27)

and "assigning the duties of clerical, custodial, and bus
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TABLE 4

Special Education Principals' Mean Score Rankings
of the Actual Responses for the Category
of Staff Personnel

(N=51)
Principals'
Ranking Actual
Item Responses Range Mean
18. Identify what personnel
are needed for the school. 3 4 3.608
19. Assign the duties of cler-
ical, custodial, and bus
driver personnel. 12 4 2.706 .
20. Involve the staff to improve
the "learning climate" of
the school. 7 2 3.314
21. Assist beginning teachers
in developing their com-
petencies. 8 4 3.216
22, Provide time to hear and
develop teacher suggestions
to improve school programs. 6 2 3.314
23. Schedule teachers' assign-
ments. 10 4 3.098
24, Observe teachers in the
classroom. 5 2 3.353
25. Meet informally with
teachers (e.g., at lunch
time or in the teacher's
room) . 11 3 3.059
26. Assist teachers in resolv-

ing disagreement. 4 2 3.353
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TABLE 4
{(Continued)

Special Education Principals' Mean Score Rankings
of the Actual Responses for the Category
of Staff Personnel

(N=51)
Principals'
Ranking Actual
Item Responses Range Mean
27. Keep the staff personnel
records up to date. 13 4 2.510
28. Stimulate and provide
opportunities for pro-
fessional growth of
staff personnel. 9 2 3.196
29. Select and assign staff
peosonnel. 1 2 3.725
30. Evaluate staff personnel. 2 2 3.667
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driver personnel" (item 19) received low mean scores of
2.510 and 2.608 respectively. The implications appear to
be that many principals show a higher degree of importance
for selection and evaluation of staff personnel than to

the clerical jobs of keeping files up-dated or the assign-

ment of duties for custodial or bus personnel.

Community-School Leadership

Table 5 presents the results concerning the import-
ance of the principals' responsibilities in the area of
community-school leadership.

"Interpret the relevance of school programs to the
community" (item 31) received the highest ranking with a
mean score of 2.843. 1In contrast, "encourage free dis-
cussion toward positive sblutions by public concerning
school problems" (item 37) received the lowest mean score
of 2.039. The differences between the highest and the low-
est rank reséonse were much closer together than in previous

categories.

Financial-Physical Resources

Table 6 represents the principals' responses concern-
ing their perceptions of actual role performance in the area
of financial-physical resource tasks. This area of activity

included only three items.
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TABLE 5

Special Education Principals' Mean Score Rankings
of the Actual Responses for the Category
of Community-School Leadership

(N=51)

Item

Principals'
Ranking Actual
Responses Range Mean

31.

32.

33.

34.

35.

36.

37.

38.

Interpret the relevance
of school programs to
the community.

Inform parents of change
in routine schedule.

Coordinate and schedule
coffee hours or similar
meetings with parents.

Establish two-way communi-
cations with parents on
areas of mutual interest.

Guide and assist Parent-
Teacher Associations
(e.g., P.T.A.)

Publish a newsletter for
all parents (school news,
needs, and calendar).

Encourage free discussion
toward positive solutions

by public concerning school

problems.

Keep channels of communica-
tion open through use of

1 4 2.843

3 4 2.686

8 4 2.294

2 4 2,765

4 4 2.529

6 4 2,451

9 4 2.039

local newspapers, radio, and

television stations.

7 4 2,353

Participate in the activities

of community groups and
organizations.

5 4 2.510
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TABLE 6

Special Education Principals' Mean Score Rankings
of the Actual Responses for the Category
of Financial-Physical Resources

(N=51)
Principals'
Ranking Actual
Item Responses Range Mean
40. Prepare a budget that

41.

42.

establishes a priority
of needs for each pro-
gram of the school. 2 4 3.196

Identify, analyze, and

determine the cost of

alternatives for achieving

program objectives. 3 4 2.804

Evaluate and approve re-

guisitions for equipment,

supplies, and materials to

be purchased for the school. 1 2 3.569
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Regarding "the evaluation and approval of requisitions
for equipment, supplies, and materials to be purchased for
the school" (item 42) a mean score of 3.569 presented this
task to be of high importance. This may well be due to the
fact that many of the special education programs are reim-
bursable through state or through federal grant money. It
would, therefore, be important that the principal be accurate
and competent in this area. The task of "identifying, ana-
lyzing and determining the cost of alternatives for achiev-
ing program objectives" (item 41) was reported as of low
importance by a mean score of 2.804. It should be noted
that even though this item was the lowest ranked in the
category, it did receive an above mid-point rating. This,
too, would seem to be of importance in the mind of the
special education principal because money may not always be

available in amounts required to fully fund special programs.

Miscellaneous Administrative Concerns

Table 7 shows the distribution of the principals’'
responses concerning the perceptions of actual role perform-
ances in the area of miscellaneous administrative concerns.

The task of "providing for the safety of students
and personnel" (item 47) had the highest mean score, 3.745.

A total of 76.5% of the special education principals ranked
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TABLE 7

Special Education Principals' Mean Score Rankings
of the Actual Responses for the Category
of Miscellaneous Administrative Concerns

(N=51)
Principals'
Ranking Actual
Item Responses Range Mean

43. Allow time to organize
the day's work. 4 4 2.765

44. Attend professional
meetings. 3 2 3.078

45, Visit various programs

and model schools. 7 2 2.647
46. Prepare agendas for

teachers' meetings. 2 2 3.353
47. Provide for safety of

students and staff. 1 2 3.745
48. Work with curriculum

specialist and others. 6 4 2.706
49. Interact with teachers in

informal recreational or

social situations. 5 3 2.706

50. Direct or supervise
selection of library
materials. 8 4 1.412
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student and personnel safety as primary importance.
(Appendix - Table B-12) |

In cbntrast, the tasks of "direct or supervise
selection of library materials" (item 50) and "visit
various programs and model schools" were termed of low
importance by mean scores of 1.412 and 2.647.

The-function considered to be of primary importahce
to the special education principal was the safety of stu-
dents and personnel. Considering the different types of
handicapping conditions in special education programs, it
would be a logical choice. Certainly, the student popula-
tion might be unable to determine hazards or follow simple
safety rules and regulations that the regular education
student might consider common sense. The fire drill or
disaster drill are no simple tasks to carry out as in other
programs. Personnel safety, at times, might prove to be
equally difficult depending on clientele served in the pro-
gram. Behavior disordered populations can present life-
threatening situations daily, and that is why the safety
of personnel is considered important. The ultimate responsi-

bility for these concerns lie with the principal.
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Research Question #2 - What importance do special education

principals assign to administrative tasks they believe

ought to be performed?

The second research question dealt with the im-
portance that the special education principals attached
to their perceptions of ideal administrative tasks in the
six functional areas. Frequencies and mean scores were
used to determine the importance.

The data analyzed in total cross categorical areas
indicates that, "assist beginning teachers in developing
their competenciés" (item 21), ranked number one with a mean
score of 3.863. (Table 14) Conversely, item 50, "direct or
supervise the selection of library materials", received the

lowest ranking of 1.804. (Table 14)

Instruction and Curriculum Development

Table 8 includes the principals' responses regarding
their perceptions of the ideal emphasis that should be given
to tasks in the area of instruction and curriculum develop-
ment.

The task of "providing for supervision of instruc-
tion" (item 7) received the top ranking with a mean score of
3.783. "Relate the desired curriculum to available time,
physical facilities and the needs of the students" (item 4)

also received a ranking of high or some importance with a
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TABLE 8

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category
of Curriculum and Instruction

(N=51)
Principals'
Ranking Ideal
Item Responses Range Mean

1. Keep teachers informed
about new teaching methods
and strategies. 4 2 3.627

2. Explain changes in the
curriculum to parents and
community. 8 4 3.196

3. Examine alternative programs,
procedures, and structures
for improving the instruc-
tional program. 6 1 3.588

4, Relate the desired curriculum
to available time, physical
facilities and needs of the
students. 2 2 3.667

5. Help teachers decide upon
curriculum content. 7 2 3.333

6. Provide for in-service edu-
cation of instructional
staff. 5 2 3.569

7. Provide for supervision of
instruction. 1 1 3.783

8. Plan supplementary programs
to aid slow, average, and
accelerated groups of students. 9 4 2.882

9. Provide obejctive feedback to
teachers on their instruction=-
al strategies based on their :
teaching objectives. 3 2 3.627




mean score of 3.667. In contrast, "plan supplementary
programs to aid slow, average, and accelerated groups of
students"” (item 8) and "explain changes in the curriculum
to parents and community" (item 2) were rated as having

the lowest importance with a mean score of 2.882 and 3.196
respectively. It again appears that the tasks of providing
for competent instruction and the best possible use of
facilities to improve curriculum and meet needs ranked

high in the perceptions of the special education principal.

Pupil Personnel

Table 9 represents principals' responses concerning
the perception of ideal role performance in the area of
pupil personnel.

The task of "maintaining a comprehensive, up-to-date,
cumulative file for each student in the school" (item 13) and
"provide for the diagnosis and remediation of student behavior
problems" (item 10) received high ratings of importance with
mean scores of 3.333 and 3.216 respectively. The two tasks
rated as having the lowest importance were "provide time to
hear and develop student suggestions for school improvement"
(item 15) with a mean score of 2.000. The other task was
"conduct frequent formal and informal conferences with in-

dividual students" (item 10) with a mean score of 2.471. An
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TABLE 9

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category

of Pupil Personnel

(N=51)

Item

Principals'
Ranking
Responses

Range

Ideal
Mean

10.

11.

12,

13.

14,

15.

l6.

17.

Provide for the diagnosis
and remediation of student
behavior problems.

Analyze the level of stu-
dent achievement.

Construct a schedule of
classes.

Maintain a comprehensive,
up-to-date, cumulative
file for each student in
your school.

Conduct follow-up studies
of former students.

Provide time to hear and
develop student suggestions
for school improvement.

Conduct frequent formal and
informal conferences with
individual students.

Help students develop the

attitude that the principal's

office is a place to go for
help rather than punishment.

3.216

2.980

3.039

3.333

2.882

2.000

2.471

2.980
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up-to-date file on students would be necessary in special
education in order to provide the appropriate services
diagnosed as well as to determine the need for current

testing and/or appropriate I.E.P.'s.

Staff Personnel

Table 10 displays principals' responses concerning
their perceptidn of ideal role in the area of staff person-
nel.

The task “assist beginning teachers in developing
their competencies" (item 21) rated a high mean score with
a 3.863. Another task with a high mean score was "select
and assign staff personnel" (item 29), 3.843. However, the
lowest rating was given to "keeping the staff personnel
records up~to-date" (item 27) with a mean score of 2.550.
"Assign the duties of clerical, custodial, and bus driver
personnel"” (item 19) received a mean score of 2.765. The
ideal perceptions were found to be consistent with the
actual perceptions in this éase. These administrative tasks
would, therefore, appear to be functions of the special edu-
cation principal and given priority as indicated by the mean

scores.

Community-School Leadership‘

Table 11 presents the principals' responses concern-

ing perceptions of the ideal role in the area of community-

school leadership.
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TABLE 10

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category

of Staff Personnel

(N=51)
Principals'
Ranking Ideal
Item Responses Range Mean
18. TIdentify what personnel
are needed for the school. 8 4 3.647
19. Assign the duties of cler-
ical, custodial, and bus
driver personnel. 12 4 2.765
20. Involve the staff to im-.
prove the "learning climate"
of the school. 7 2 3.745
21. Assist beginning teachers
in developing their
competencies. 1 2 3.863
22. Provide time to hear and
develop teacher suggestions
to improve school programs. 5 1 3.767
23. Schedule teachers' assign-
ments. 11 4 3.255
24, Observe teachers in the
classroom. 4 1 3.784
25. Meet informally with teachers
(e.g., at lunch time or in
the teacher's room). 6 2 3.745
26. Assist teachers in resolving
disagreement. 10 3 3.412
27. Keep the staff personnel
records up to date. 13 4 2.550



71

TABLE 10
{Continued)

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category
of Staff Personnel

(N=51)
Principals'
Ranking Ideal
Item Responses Range Mean
28. Stimulate and provide
opportunities for pro-
fessional growth of staff
personnel. 9 2 3.627
29. Select and assign staff
personnel. 2 1 3.843
30. Evaluate staff personnel 3 2 3.824
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TABLE 11

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category

of Community-School Leadership

(N=51)

Item

Principals'
Ranking
Responses

Range

Ideal
Mean

31.

32.

33.

34.

35.

36.

37.

38.

Interpret the relevance of
school programs to the
community. -

Inform parents of change in
routine schedule.

Coordinate and schedule
coffee hours or similar
meetings with parents.

Establish two-way communica-
tions with parents on areas
of mutual interest.

Guide and assist Parent-
Teacher Associations
(e.g., P.T.A.).

Publish a newsletter for
all parents (school news,
needs, and calendar).

Encourage free discussion
toward positive solutions
by public concerning school
problems.

Keep channels of communica-
tion open through use of
local newspapers, radio, and
television stations.

3.334

2.882

2.804

3.373

2.882

3.078

2.588

2.843
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TABLE 11
(Continued)

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category
of Community-School Leadership

(N=51)
Principals'
Ranking Ideal
Item Responses Range Mean

39. Participate in the activi-
ties of community groups
and organizations. 4 4 2.980
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The tasks of "establishing two-way communication
with parents on areas of mutual interest" (item 34) and
"interpret the relevance of the school programs to the
community" (item 31) topped the rankings at 3.373 and
3.334 respectively. The task that received the lowest
ranking of importance was "encourage free discussion
toward positive solutions by public concerning school
problems" (item 37) with a mean of 2.588. The next low-
est rating was given to the task of "coordinating and
scheduling coffee hours or similar meetings with parents"”
(item 33) with a mean of 2.804. The Community-School
Leadership category as a whole received the lowest rankiﬂgs
of any of the five major administrative categories. Only
items 34, 31, and 36 received ranked means of some import-
ance or more. It appears that although establishing two-
way communications with parents is of high importance to
special education principals, the method for this might be

other than through the conventional P.T.A. format.

Financial-Physical Resources

Table 12 presents the results concerning the prin-
cipals' perceptions on their ideal role in the area of
financial-physical resources.

The task of "evaluating and apbroving requisitions

for equipment, supplies, and materials to be purchased for
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TABLE 12

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category
of Financial-Physical Resources

(N=51)

Ttem

Principals'
Ranking
Responses

Range

Ideal
Mean

40.

41.

42.

Prepare a budget that estab-
lishes a priority of needs
for each program of the
school.

Identify, analyze, and
determine the cost of
alternatives for achieving
program objectives.

Evaluate and approve re-
quisitions for equipment,
supplies, and materials to
be purchased for the school.

3.451

3.196

3.529
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+he school" (item 42) received a ranked mean score of 3.529
to lead in importance. The lowest ranked item "identify,
analyze, and determine the cost of zlternatives for achiev-
ing program objectives"™ (item 42) received a mean score of
3.196. Once again, the items in this category were felt to
have some to high importance in the daily role responsibili-
ties of the special education principal. The quality of the
educational program offered is often dependent upon sound
financial planning. If state and federal money is to be
allotted, the principal must be exact and efficient in

these areas.

Miscellaneous Administrative Concerns

Table 13 presents the principals' perceptions con-
cerning the ideal role in the area of miscellaneous admin-
istrative concerns.

This category not only contains one of the highest
ranked questions but also contains the lowest ranked guestion.
"Provide for the safety of students and personnel” (item 47)
was considered to be of some to high importance with a mean
score of 3.804. 1In direct contrast "direct or supervise
selection of library materials" (item 50) was considered to
be of no to low importance with.,a mean score of 1.804. In
this instance, the actual and ideal perceptions by mean score

were again consistent indicating the relative importance of
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TABLE 13

Special Education Principals' Mean Score Rankings
of the Ideal Responses for the Category of
Miscellaneous Administrative Concerns

(N=51)
Principals'
Ranking Ideal

Item Responses Range Mean

43. Allow time to organize
the day's work. 4 4 3.412

44, Attend professional meet-
ings. 3 2 3.471

45. Visit various programs and
model schools. 5 2 3.333

46. Prepare agendas for teacher's :
meetings. 2 2 3.529

47. Provide for safety of stu-
dents and staff. 1 2 3.804

48. Work with curriculum special-
ist and others. 6 4 3.176

49, Interact with teachers in
informal recreational or
social situations. 7 ‘ 3 2.902

50. Direct or supervise selec-
tion of library materials. 8 4 1.804
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each item in terms of the daily role of the special
education principal. Again; safety is of the utmost
importance and we find library materials considered to
be of minor importance and in all likelihood left in the

hands of the library specialist.

Research Question #3 - What are the most important and

least important tasks in both the actual and ideal roles

of the special education principal?

The purpose of the third research gquestion was
to determine which of the administrative tasks of the
special education principal were thought to be the most
important and the least important tasks in their perceptions
of the actual and ideal role categories.

The statistical analysis was made on the basié of
the actual and ideal mean for each item. The items were
then ranked from highest to lowest on each scale. (Table 14)
The item means for actual and ideal scales were summed by
all items within a category to obtain a categorical mean.
These means and their corresponding actual and ideal rank-

ings are presented in Table 15.

Five Actual Most Important Items

Table 16 displays the five most important tasks

special education principals actually perform.
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TABLE 14

Special Education Principals' Mean Score
Rankings of the Actual and Ideal Items
of Their Perceived Roles

(N=51)
Principals' Principals'

Ranking Actual Ranking Ideal

Item Responses Mean Responses Mean
1 21 3.078 13 3.627

2 28 2.843 31 3.196

3 18 3.176 15 3.588

4 7 3.490 10 3.667

5 24 3.059 26 3.333

6 13 3.255 16 3.569

7 6 3.510 5 3.784

8 44 2.455 39 2.882

9 23 3.078 12 3.627

10 19 3.157 29 3.216
11 37 2.550 37 2.890
12 26 3.000 34 3.039
13 14 3.235 27 . 3.333
14 48 1.941 41 2.882
15 49 1.451 49 2.000
16 46 2.059 48 2.471
17 40 2.490 35 2.980
18 4 3.608 11 3.674
19 33 2.706 45 2.765
20 11 3.314 8 3.745
21 15 3.216 1 3.863
22 12 3.314 7 3.767
23 20 3.098 28 : 3.255
24 9 3.353 6 3.784
25 25 3.059 9 3.745
26 10 3.353 21 3.412
27 39 2.510 47 2.550
28 . 17 3.196 14 3.627
29 2 3.725 2 3.843
30 3 3.667 3 3.824
31 27 2.843 24 3.334
32 35 2.686 42 2.882
33 43 2.294 44 2.804
34 31 2.765 23 3.373
35 38 2.529 40 2.882
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TABLE 14
(Continued)

Special Education Principals' Mean Score
Rankings of the Actual and Ideal Items
of Their Perceived Roles

(N=51)

Principals' Principals'

Ranking Actual Ranking Ideal
Item Responses Mean Responses Mean
36 41 2.451 33 3.078
37 47 2.039 46 2.588
38 42 2.353 43 2.843
39 45 2.510 36 2.980
40 16 3.196 20 3.451
41 29 2.804 30 3.196
42 5 3.569 19 3.529
43 30 2.765 22 3.412
44 22 3.078 18 3.471
45 36 2.647 25 3.333
46 8 3.353 17 3.529
47 1 3.745 4 3.804
48 34 2.706 32 3.176
49 32 2.706 38 2.902

50 50 1.412 50 1.804




TABLE 15

Special Education Principals' Mean Score
Rankings of Actual and Ideal
Areas of Their Roles

Principals'" Principals'
- Ranking Actual Ranking Ideal
Area of Activity Responses Mean Responses Mean
1. Instruction and Curriculum
Development 3 3.060 2 3.475
2. Pupil Personnel 5 2.485 5 2.863
3. Staff Personnel 1 3.240 1 3.525
4. Community-School Leadership 4 2.497 4 2.974
5. Financial-Physical Resources 2 3.190 3 3.392
6. Miscellaneous Administrative
Concerns N/A N/A N/A N/A

18
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TABLE 16

Special Education Principals' Perceptions
of the Five Most Important Tasks
Actually Performed

(N=51)
Principals'
Ranking Actual
Item Response Mean
47. Provide for the safety
of students and staff. 1 3.745
29. Select and assign staff
personnel. 2 3.725
30. Evaluate staff person-
nel. 3 3.667
18. 1Identify personnel needs
for the school. 4 3.608
42. Evaluate and approve
requisitions for equip-
ment, supplies, and the
materials to be pur-
chased for schools. 5 3.569
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The table shows items 47, safety; 29, staff

|
|
|
l
|
g
selection; 30, staff evaluation; 18, staffing needs; t
and 42, materials acquisition (with means of 3.745, '
3.725, 3.667, 3.608 and 3.569 respectively) as having \
the highest ratings of actual tasks perceived. Three
of the items are from the Staff Personnel category, one |

from the Financial-Physical Resources group, and one

from the Miscellaneous Administrative Concerns category.

make it very important to staff programs effectively and

l
I
I“
!
The cuts in today's state and federal dollars y
{
|
|
i
efficiently. This may account for the high means attached w
|
\
\

Five Actual Least Important Items |

to Staff Personnel and Financial-Physical Resources. I
\
|

Table 17 presents the five lowest means for per- }
ceived tasks special education principals actually perform. |

The table indicates items 50, library materials; 15, stu- ]

dent input; 14, student follow-up; 37, public dialogue and ?

16, student dialogue (with means of 1.412, 1.451, 1.941, “

2.039, and 2.059 respectively) as the least important of I

the actﬁal category. Three items are from the Pupil Per-

sonnel category, with one from Community-School Leadership
and one from the Miscellaneous Administrative Concerns group.

The items presented as being of least importance

represent the more abstract types of activities. Although
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TABLE 17

Special Education Principals' Perceptions
of the Five Least Important Tasks
Actually Performed

(N=51)
Principals'
Ranking Actual
Item Response Mean
50. Direct or supervise
selection of library
materials. 1 1.412
15. Provide time to hear
and develop student
suggestions for school
improvement. 2 1.451
14. Conduct follow-up studies
of former students. 3 1.941
37. Encourage free discussion
for positive solutions by
public concerning school
problems. 4 2.039
16. Conduct frequent formal
and informal conferences
with individual students. 5 2.059
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importance was attached to these items, the tangible
return on the administrator's efforts may be less clear

than with other items.

Five Ideal Most Important Items

Table 18 shows the five high means for tasks
special education principals perceive to ideally perform.
The table shows items 21, assist new teachers; 29, staff
selection; 30, staff evaluation; 47, safety; and 7, super-
vise instruction (with mean scores of 3.863, 3.843, 3.824,
3.804, and 3.784 respectively) as the five top ideal tasks
to be performed. Three of the items represented were from
the Staff Personnel category and one from the Instruction
and Curriculum Development category and one from Miscel-
laneous Administrative Concerns.

Three out of five items for ideally most important
tasks appear in the actual most important table. This would
imply that special education principals are doing the things
they perceive as having the most importance. However, item
21, "assist the beginning teacher in developing competencies",
and item 7, "provide for the supervision of instruction", do
not appear on the table of actual tasks which would indicate
that principals may want to work toward improving in those

areas.
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TABLE 18

Special Education Principals' Perceptions
of the Five Most Important Tasks
Ideally Performed

(N=51)
Principals'
Ranking Ideal
Item Response Mean
21. Assist beginning
teachers in develop-
ing competencies. 1 3.863
29. Select and aszign
staff personnel. 2 3.843
30. Evaluate staff personnel. 3 3.824
47. Provide for the safety of
students and staff. 4 3.804
7. Provide for the super-
vision of instruction. 5 3.784
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Five Ideal Least TImportant Taské

Table 19 presents the five lowest means for tasks
special education principals ideally perform. The table
indicates items 50, supervise library; 15, student input;
16, student dialogue; 27, personnel records; and 37,
public dialogue (with mean scores of 1.804, 2.000, 2.471,
2.550, and 2.588 respectively) as the least important
tasks in the ideal category. Two items are from the Pupil
Personnel category, one from Staff Personnel, one from
Community-School Leadership and one from the Miscellaneous
Administrative Concerns category.

Four out of five items presented in Table 19 for
least ideally important show up on Table 17 for least
actual important tasks. This would indicate that special
education principals are not spending administrative time
on items they believe to be unimportant, ideally and actu-
ally. However, item 27, "keep the staff personnel records
up-to-date", would be one area where more effort than is de-
sired is being spent by the principal. Perhaps this task

could be delegated to an assistant or the office secretary.

Research Question #4 - Within each category, which item shows

roles?
The fourth research question dealt with the sta- . ..

tistical analyses of the similarities and the differences
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TABLE 19

Special Education Principals' Percentages
of the Five Least Important Tasks
Ideally Performed

(N=51)
Principals'
Ranking Ideal

Item Response Mean
50. Direct or supervise

the selection of library

materials. 1 1.804
15. Provide time to hear and

develop student sugges-

tions for school improve-

ment. 2 2.000
16. Conduct frequent formal

and informal conferences

with individual students. 3 2.471
27. Keep the staff personnel

records up-to-date. 4 2.550
37. Encourage free discus-

sion toward positive

solutions by public

concerning school

problems. 5 2.588
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between the perception of actual and ideal roles by the
special education principals. In an effort to analyze

the similarities and the discrepancies, Cramer's V test
was used to draw associations between the actual and ideal
responses based on Chi-Square and rarges from zero (no

relationship) to +1 (a high degree of association exists).

Association of Actual and Ideal Items for Instruction

and Curriculum

Table 20 presehts the results of the Cramer's V
test on items 1 through 9 actual responses with 1 through 9
ideal responses.

The task of "explain changes in the curriculum to
parents and community" (item 2) shows the highest degree
of association with a score of .705. 1In contrast, "keep
teachers informed about new teaching strategies" (item 1)

indicated the greatest discrepancy with a score of .237.

Association of Actual and Ideal Items for Pupil Personnel

Table 21 represents the results of the Cramer's V
test on Pupil Personnel items 10 through 17 actual responses
with items 10 through 17 ideal responses.

The task "construct a schedule of classes" (item 12)
showed the greatest degree of association with a score of
.767. However, "conduct a follow-up study on former stu-

dents" (item 14) scored as having the greatest discrepancy
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TABLE 20

Cramer's V Test of Association Between
Actual and Ideal Responses for
Curriculum and Instruction

(N=51)
, Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Curriculum and
Instruction

1. A and I - Keep teachers
informed about new teaching
methods -and strategies. ) .237

2. A and I - Explain changes
in the curriculum to parents
and community. 1 .705

3. A and I - Examine alternative
programs, procedures, and
structures for improving the
instructional program. 3 .528

4., A and I - Relate the desired
curriculum to available time,
physical facilities and needs
of the student. 6 .412

5. A and I - Help teachers decide
upon curriculum content. 5 .453

6. A and I - Provide for inservice

education of instructional

staff. 8 .325
7. A and I - Provide for super-

vision of instruction. 7 .340

8. A and I - Plan supplementary
programs to aid slow, average,
and accelerated groups of stu- )
dents. ' 2 .545
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TABLE 20
(Continued)

Cramer's V Test of Association Between
Actual and Ideal Responses for
Curriculum and Instruction

(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Curriculum and
Instruction

9. A and I - Provide objective
feedback to teachers on their
instructional strategies
based on their teaching
objectives. 4 .482
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TABLE 21

Cramer's V Test of Association Between
Actual and Ideal Responses for
Pupil Personnel

(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Asscciation

Pupil Personnel

10. A and I - Provide for the
diagnosis and remediation
of student behabior problems. 3 .643

11. A and I - Analyze the level
of student achievement. 2 . 700

12. A and I - Construct a
schedule of classes. 1 .767

13. A and I - Maintain a compre-
hensive, up-to-date, cumula-
tive file for each student
in your school. 4 .628

14. A and I - Conduct follow-up
studies of former students. 8 .433

15. A and I - Provide time to
hear and develop student
suggestions for school improve-
ment. 6 .568

1l6. A and I -~ Conduct frequent
formal and informal confer-
ences with individual
students. 7 .568

17. A and I - Help students develop
the attitude that the princi=-
pal's office is a place to go
for help rather than punishment 5 571
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with .433.

Association of Actual and Ideal Items for Staff Personnel

Table 22 presents the results of the Cramer's V
test on Staff Personnel items 18 through 30 actual re-
sponses with items 18 through 30 ideal responses.

The task identified as having the greatest degree
of association was item 18, "what personnel are needed for
the school". The degree of association was .901 for this
gquestion. The item with the greatest discrepancy was 24,
"observing teachers in the classroom". The degree of

association was .335.

Association of Actual and Ideal Items for Community-School

Leadership

Table 23 presents the results of éramer's V test
on Community=-School Leadership items 31 through 39 actual
responses with items 31 through 39 for ideal responses.

The task "interpret the relevance of school programs
to the community" (item 31) scored the highest degree of
association with a score of .754. However, "publish a news-
letter for all parents" (item 36) showed the greatest dis-

Crepancy with a score of .543.
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TABLE 22

Cramer's V Test of Association Between

Actual and Ideal Responses for
Staff Personnel

(N=51)

Item Number and
Category

Ranking of
Responses

Cramer's V Test
Degree of
Association

Staff Personnel

18. A and I - T
personnel a
the school.

dentify what
re needed for

19. A and T - Assign the duties

of clerical

, custodial, and

bus driver personnel. 5

20 Aand I - I
to improve
climate" of

21. A and I - A
teachers in
competencie

22, A and I - P

nvolve the staff
the "learning
the school. 8

ssist beginning
developing their
S. 6

rovide time to

hear and develop teacher

suggestions
programs.

23, Aand I - S
assignments

to improve school
’ 12

chedule teachers'
. 3

24, A and I - Observe teachers

in the clas

sroom. 13

25. A and I - Meet informally

with teache
time or in

26, Aand I - A
resolving d

rs (e.g., at lunch
the teacher's room). 9

ssist teachers in
isagreement. 7

.901

.692

.568

.638

.491

. 748

.335

.559

.590"
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TABLE 22
(Continued)

Cramer's V Test of Association Between
Actual and Ideal Responses for
Staff Personnel

(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Staff Personnel

27. A and I - Keep the staff
personnel records up to
date. 4 .738

28. A and I - Stimulate and
provide opportunities
for professional growth
of staff personnel. 11 .494

29. A and I - Select and assign
staff personnel. 2 .778

30. A and I - Evaluate staff
personnel. 10 .551
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TABLE 23

Cramer's V Test of Association Between
Actual and Ideal Responses for
Community-School Leadership

(N=51)
Cramer's V Test

Item Number and Ranking of Degree of
Category Responses Association
Community-School
Leadership
31. A and I - Interpret the

relevance of school pro-

grams to the community. 1 . 754

32. A and I - Inform parents
of change in routine schedule. 5 .665

33. A and I - Coordinate and
schedule coffee hours or
similar meetings with
parents. 7 .614

34. A and I - Establish two-way
communications with parents
on areas of mutual interest. 6 .641

35. A and I - Guide and assist
Parent-Teacher Associations
(e.g., P.T.A.). 3 .698

36. A and I - Publish a news-
letter for all parents (school
news, needs, and calendar). 9 .543

37. A and I - Encourage free dis-
cussion toward positive
solutions by public concerning
school problems. 2 .720
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TABLE 23
(Continued)

Cramer's V Test of Association Between
Actual and Ideal Responses for
Community-School Leadership

(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Community-School
Leadership

38. A and I - Keep channels of
communication open through
use of local newspapers,
radio, and television
stations. 4 .681

39. A and I - Participate in the
activities of community
groups and organizations. 8 .584




98

Association of Actual and Ideal Items for Financial Physical

Resources

Table 24 presents the results of the Cramer's V
test on Financial-Physical Resources items 40, 41 and 42
actual responses with items 40, 41 and 42 ideal responses.

The task "prepare a budget that establishes a
priority of needs for each program of the school" (item 40)
had the highest degree of association with a score of .798.
In contrast, "evaluate and approve requisitions for eguip-
ment, supplies, and materials to be purchased for the
school" (item 42) showed the greatest discrepancy with a

score of .586.

Association of Actual and Ideal Items for Miscellaneous

Administrative Concerns

Table 25 presents the results of Cramer's V test
on Miscellaneous Administrative Concerns items 43 through
50 actual responses with items 43 through 50 ideal responses.
The task of "providing for the safety of students
and staff" (item 47) had the highest degree of association
with a score of .859. The item with the lowest degree of
association was item 45, "visit various programs and model

schools" having a score of .357.
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TABLE 24

Cramer's V Test of Association Between
Actual and Ideal Responses for
Financial-Physical Resources

(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Financial-Physical
Resources

40. A and I - Prepare a budget
that establishes a prior-
ity of needs for each pro-
gram of the school. 1 .798

41. A and I - Identify, analyze,
and determine the cost of
alternatives for achieving
program objectives. 2 .658

42. A and I - Evaluate and
approve requisitions for
equipment, supplies, and
materials to be purchased
for the school. 3 .586
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TABLE 25

Cramer's V Test of Association Between
Actual and Ideal Responses for
Miscellaneous Administrative

Concerns
(N=51)
Cramer's V Test
Item Number and Ranking of Degree of
Category Responses Association

Miscellaneous
Administrative Concerns

43. A and I - Allow time to
organize the day's work. 3 .683

44. A and I - Attend professional
meetings. 7 416

45, A and I - Visit various pro-
grams and model schools. 8 . 357

46. A and I - Prepare agendas for
teacher's meetings. 5 .556

47. A and I - Provide for safety
of students and staff. 1 .859

48. A and I - Work with curriculum
specialist and others. 2 .691

49, A and I - Interact with teach-
ers in informal recreational
or social situations. 6 .484

50. A and I -~ Direct or supervise
selection of library materials. 4 ‘ .600
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In regard to all items, the mean response for

ideal perception was greater than the mean response for
actual perception. (Table 14) The results of Cramer's

V test of association indicated items with low associations
are items special education principals perceive as ideally
having a greater degree of importance than in actual prac-
tice. The lower the number, the greater the distance be-
tween the actual and ideal responses. The converse is true
for items receiving a high degree of association. Special
education principals perceive their actual roles to be

closer in line with their ideal responsibilities.

Research Question #5 - What relationship exists between

(a) the demographic data and (b) the principals' perceptions

of their roles?

The fifth research question was concerned with the
analyses of a number of personal and organizational factors
which are believed to influence the administrative tasks of
special education school principals. The purpose of this
guestion was to determine what relationships, if any, exist
between these variables and the principals' perceptions of
their actual and ideal roles.

The relationships between the selected predictor
variables and the criterion variables were analyzed using

the Chi-Square test of significance at the .05 level. The
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criterion variables were the principals' total actual
scores and the total ideal scores. \

The data generated were used as an indication as
to whether the perceptions of the special education prin-
cipals were significantly related to the sex of the prin-
cipal, the years of experience of the principal, the
number of teachers who supervise, and the total number

of students within the school.

Principals' Perceptions of Their Actual Role and Ideal

Role Using Sex As the Variable

Table B-13 displays the results of the Chi-Square
test of statistical significance between principals; per-
ceptions of their action and ideal roles and the personal
variable of sex.

The variable "sex" consisted of 36 males and 15
females, 70.6% and 29.4% respectively. The personal vari-
able sex was applied to each of the 50 actual and ideal
responses.

The results indicated thaf there was no statistical
difference between males and femalés at the .05 level in
regard to any of the 50 items on the questionnaire. This
would then indicate that there is no difference between the
way a male or female perceives their role responsibilities

as a special education principal.
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Principals' Perceptions of Their Actual Role and Ideal

Role Using Years of Administrative Experience as the

vVariable

Table B~14 presents the results of the Chi-Square
test of statistical significance between principal's per-
ceptions of their actual and ideal roles and the number
of years of administrative experience.

The variable "experience" consisted of 18 prin-
cipals with three years or less experience, 9 principals
with 11 years or more experience, and 24 principals with
4 to 10 years of experience. The percentages were 35.3%,
17.6% and 47.1% respectively.

The results in general indicated no clear pattern
of statistical significance between years of administrative
experience and the actual and ideal role of the special

education principal.

Principals' Perceptions of Their Actual Role and Ideal

Role Using the Number of Students in the School as the

Variable

Table B-15 shows the results of the Chi-Square'test
of statistical significance between principals' perceptions
of their actual and ideal roles and the number of students

in the school.
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The organizational variable of "number of students"
was divided into four sections. The first section of 50
pupils or less received 17 principals' responses, 50 to
100 pupils earned 16 responses, 101 to 150 pupils earned
11 responses, and 151 or more pupils earned 17 principals'
responses. Percentages were 13.7%, 31.7%, 21.6%, and 33.3%
respectively.

The results in general indicate no clear statisti-
cal significance between the number of students attending
the principals' school and the actual and ideal roles of
the special education principal.

However, the organizational variable of the "number
of students" in the school had three items appear as having
some statistical significance. 1Item 14 as the actual re-
sponse came from the Pupil Personnel category. Items 31
and 34 as the ideal responses came from the Community-School

Leadership group of administrative tasks.

Principals' Perceptions of Their Actual Role and Ideal Role

Using the Number of Teachers in the Schools as the Variable

Table B~16 lists the results of the Chi-Square test
of statistical significance between principals' perceptions
of their actual and ideal roles and the "number of teachers”

employed at the respective school.
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The organizational yariable of "number of teachers"
employed was broken into 4 categories. Schools having 1
to 5 teachers earned 6 responses, schools with 6 to 10
teachers rated 10 responses, schools having 11 to 15
teachers received 10 responses, and schools with 16 or
more teachers earned 22 responses. Percentages for the
categories were 11.8%, 25.5%, 19.6%, and 43.1% respectively.

The results in general indicated no clear pattern
of statistical significance between the number of teachers
employed and the actual and ideal roles of the special edu-
cation principal.

The relative unimportance of the variables of sex,
experience, number of students, and number of teachers de-
serves special comment. The results indicate that sex,
school size, and number of teachers and students did not
seem to have any affect on the actual and ideal role re-
sponsibilities as perceived by the special education prin-

cipal.

Summary of Implications

In regard to functional tasks, the special education
principals are currently placing Financial-Physical Re-
sources ahead of Instruction and Curriculum Development in

importance. However, ideally the principal perceived

Instruction and Curriculum Development as being more
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important than Financial-Physical Resources. Current
economics may be influencing the area of Financial-
Physical Resources and preventing thé special education
principal from putting more emphasis on curriculum.

The present study revealed that Illinois special
education principals perceived themselves as performing
those activities they believed were important. Further-
more, special education principals perceived that no area
of responsibility received a lower rating of importance
under ideal than for actual. Principals perceived ideally
that every item on the questionnaire should be given
greater importance. Principals never perceived an ideal
task importance as having less than actual importance.

Superinténdents might use the survey data in
setting up in-service training programs. In-service
training programs might be developed to strengthen per-
ceived low importance tasks and reinforce areas that
special education principals perceived as being of high
importance.

Special education program goals and objectives
might be compared to the ratings of task importance.
Special education principals might look at the administrat-
ive tasks that relate to a specific program goal and deter-
mine if the level of importance is appropriate for meeting

the needs of the program.
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Persons seeking a position as a special education
principal might look at theArelationship between their
perceptions of what is important and what practicing
special education pfincipals perceived as being important.
School district job descriptions for special education
principals might be examined to determine whether the
fifty items rated as being important coincide with program
goals.

Another implication might be in the selection of
a special education principal. It would appear that age,
sex, and experience are not factors when it relates to
how a candidate looks at the importance of their adminis-
trative tasks.

The conclusions, applications and recommendations
for further research form the content of the final chapter.
Chapter V summarizes the total findings of the present
study, draws certain conclusions, reviews implications, and
ends with recommendations which may be applied to future

research on the topic.



CHAPTER V

SUMMARY, DISCUSSION, CONCLUSION, IMPLICATIONS AND

RECOMMENDATIONS

This chapter presents a brief summary of the
study, a discussion of the results, and the conclusions
drawn from the findings. In addition, a review of the
practical implications of the study and recommendations

for further research are presented.

Summary
The present study was designed to identify the

perception of actual and ideal roles of the special edu-
cation school principal and to determine the importance
they attach to their actual and ideal behaviors. An effort
was made to determine whether a difference exists between
the actual and ideal roles as perceived by the principals.
In addition, this study was concerned with selected per-
sonal and organizational variables used which related to
the principals' perceptions of their actual and ideal roles,
and the differences in perceptions between the ideal and
actual roles.

Five research questions were formulated for this

purpose and guided the analysis of the data as follows:

108
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1. What importance is assigned by special
education principals to administrative
tasks they actually perform?

2. What importance is assigned by special
education principals to administrative
tasks they believe ideally (ethically)
ought to be performed?

3. What are the most important and the least
important in both the actual and ideal
roles of the special education principal?

4. 1In what categories are the actual and
ideal roles similar and in what categories
are there the greatest discrepancies be-
tween the actual and ideal roles?

5. What relationship exists between (a) the
demographic data and (b) the principals'
perceptions of their roles?

The data necessary to carry out this study was
obtained from 51 special education principals selected
from throughout the State of Illinois. The research in-
strument, was a 50 item questionnaire covering the five
major areas of administrative concern. The 50 items gener-
ated from this study were grouped into the five major
functional areas of administrative concern. The respond-
ents were requested to identify (1) the importance of the
administrative activities they actually performed in their
schools as special education principals; and (2) the im-
portance of the administrative activities that they as
special education principals believe should be performed in
their schools. The following is a discussion of the major

findings of this study, and some conclusions which can-be

drawn.
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Discussion and Conclusions

Research Question #1 - What importance is assigned by

special education principals to administrative tasks

they actually perform?

The first research question was concerned with the
importance assigned by special education principals to the
administrative tasks they actually performed. The prin-
cipals responses were tabulated and a mean score was es-
tablished for each item as to actual role performed.

The activities which were considered to be of high-
est importance by area were as follows: Instruction and
Curriculum Development, "provide for supervision of instruc-
tion" (item 7); Pupil Personnel, "maintain a comprehensive,
up~-to-date, cumulative file for each student" in your
school (item 13); Staff Personnel, "select and assign staff
personnel” (item 29); Community-School Leadership, "inter-
pret the relevance of school programs to the community"
(item 31); Financial-Physical Resources, "evaluate and
approve requisitions for equipment, supplies, and materials
to be purchased for the school" (item 42); Miscellaneous
Administrative Concerns, "provide for safety of students
and staff" (item 47).

The activities which were considered to be of
relatively low importance were: Instruction and Curriculum

Development, "plan supplementary programs to aid slow,

\
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average, and accelerated groups of students" (item 8);
Pupil Personnel, "provide time to hear and develop student
suggestions for school improvement” (item 15); Staff
Personnel, "keep the staff personnel records up-to-date"”
(item 27); Community-School Leadership, "encourage free
discussion toward positive solutions by public concerning
school problems” (item 37); Financial-Physical Resources,
"identify, analyze and determine the cost of alternatives
for achieving program objectives" (item 41); Miscellaneous
Administrative Concerns, "direct or supervise selection of
library materials" (item 50).

The item considered to be of primary importance
-to the special education principal was the "safety of pupils
and personnel". Considering the different types of handi-
capping conditions in special education programs, safety
would be a logical choice. The lowest ranked item, "the
selection of library materials", may be low because this
is the type of duty that is most often delegated by the

principal to the librarian.

Research Question #2 - What importance is assigned by

special education principals to administrative tasks they

believe ideally (ethically) ought to be performed?

The second research question concerned the relative

importance special education principals thought should be
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assigned to the same administrative tasks within the six
functional areas. The principals' responses were tabulated
and a mean score was established for each item as to ideal
role performed. The activities which were considered to

be of highest importance by area were as follows: Instruc-
tion and Curriculum Development, "provide for the super-
vision of instruction" (item 7); Pupil Personnel, "main-
tain a comprehensive, up-to-date, cumulative file for each
student in the school” (item 13); Staff Personnel, "assist
the beginning teacher in developing competencies" (item 21);
Community-School Leadership, "establish two way communication
with parents on areas of mutual concern and interest"

(item 34); Financial-Physical Resources, "evaluate and
approve requisitions for equipment, supplies, and materials
to be purchased for the school" (item 42); Miscellaneous
Administrative Concerns; "provide for the safety of students
and personnel"” (item 47).

The activities which were considered to be of lowest
importance by area were: Instruction and Curriculum Develop-
ment, "plan supplementary programs to aid slow, average, and
accelerated groups of students" (item 8); Pupil Personnel,
"provide time to hear and develop student suggestions for
school improvement" (item 15); Staff Personnel, "keep staff
personnel records up-to-date"” (item 27); Community-School

Leadership, "encourage free discussion toward positive
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solutions by public concerning school problems" (item 37);
Financial-Physical Resources, "identify, analyze, and
determine the cost of alternatives for achieving program
objectives" (item 42); Miscellaneous Administrative Con-
cerns, "direct or supervise the selection of library
materials" (item 50).

Items 7, 13, 42, and 47 appeared as having high
importance in both actual and ideal rankings. Items 8,
15, 27, 37, and 50 appeared as having low importance in
both actual and ideal responses. The results indicate that
what special education principals perceive they are actually
doing is consistent with what they feel ought to be done in

the course of their routine.

Research Question #3 - What are the most important and the

least important in both the actual and ideal roles of the

special education principal?

The third research guestion attempted to determine
which five of the administrative tasks of the special edu-
cation principal were thought to be the most important and
which five were thought to be the least important in both
the actual and ideal categofies. The principals' responses
were tabulated and a mean score was established and then
ranked cross categorically from highest in importance to

lowest in importance.
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The fivé actual activities which were considered
to be of highest importance were as follows: (1) "provide
for the safety of students and staff"; (2) "seléct and
assign staff personnel"; (3) "evaluate staff personnel";
(4) "identify personnel needs for the school"; (5)"evaluate
and approve requisitions for equipment, supplies, and the
materials to be purchased for schools”. |

The five actual activities which were considered
to be of lowest importance were as follows: (1) "direct
and supervise selections of library materials"”; (2) "provide
time to hear and develop suggestions for school improvement";'

(3) "conduct follow-up studies of former students"; (4) "en-
courage free discussion for positive solutions by public
concerning school problems"; (5) "conduct formal and informal
conferences with individual students”.

The five ideal activities which were considered to
be of highest importance were as follows: (1) "assist be-
ginning teachers in developing competencies"; (2) "select
and assign staff personnel"; (3) "evaluate staff personnel";
(4) "provide for the safety of students and staff"; (5) "pro-
vide for the supervision of instruction”.

The five ideal activities which were considered to
be of least importance were as follows: (1) "direct or

supervise the selection of library materials"; (2) "provide

time to hear and develop student suggestions for school
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improvement”; (3) "conduct frequent formal or informal
individual conferences withrstudents";’(4) "keep the staff
personnel records up-to-date"; (5) "encourage free dis-
cussion toward positive solutions by public concerning
school problems".

Based on the evidence presented for research question
#3, the results showed that principals' mean score responses
for ideal role were higher than their mean score responses
for their actual role.

Using rank-ordering, it is interesting to note that
principals ranked staff personnel first in importance in
their actual and ideal roles. This might indicate that the
principal expects to spend much time in identifying what
personnel are needed for the school, observing teachers in
their classrooms, evaluating staff personnel and selecting
and assigning staff personnel. 1In the area of Pupil Person-
nel, it was interesting to see that principals ranked both
their actual and ideal roles as their fifth choice of im-
portance by category. Evidently, the principals were in
agreement that they did not have sufficient time or perhaps
desire to exercise much control and authority in the areas

of counseling and public relations.
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Research Question #4 - Within each category, which item shows

the highest association and which item shows the lowest associa-

tion between principals perceptions of their ideal and actual

roles?

The fourth research question dealt with the
statistical analysis of similarities and discrepancies
among principals' perceptions of their actual and ideal
role performances. The results of the Cramer's V test of
statistical association indicates by area which items prin-
cipals felt most closely meet their ideal perceptions of
role and in which items they felt were farthest from meet-
ing their ideal perception of their role.

The items which were considered to have the greatest
degree of association among actual and ideal role perceptions
were: Instruction and Curriculum Development, "explain changes
in the curriculum to parents and the community", (item 2);
Pupil Personnel, "construct a schedule of classes" (item 12);
Staff Personnel, "identify what personnel are needed for
the school" (item 18); Community-School Leadership, "in-
terpret the relevance of school ?rograms to the community"”
(item 31); Financial-Physical Resources, "prépare a budget
that establishes a priority of needs for each program of the
school" (itme 40); Misceilaneous Administrative Concerns,

"provide for the safety of students and staff" (item 47).
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The items which were considered to have the lowest
degree of association among the actual and ideal role per-
ceptions were as follows: Instruction and Curriculum
Development, "keep teachers informed about new teaching
methods and strategies" (item 1); Pupil Personnel, "conduct
follow~up studies on former students" (item 14); Staff
Personnel, "observe teachers in the classrooms" (item 35);
Financial-Physical Resources, "evaluate and approve re-
quisitions for equipment, supplies, and materials to be
purchased for the school"; Miscellaneous Administrative
Concerhs, "visit various programs and model schools" (item 45);

The results of the Cramer's V test of association
indicate the degree of association between what the principals
perceive as their actual role with what principals perceive
as their ideal role. No attempt is made to show principals
pérdeived item importance only the degree of association.

The special education principals perceived they were perform-

ing those tasks perceived as their ideal responsibility.

Research Question #5 - What relationship exists between (a)

the demographic data and (b) the principals' perceptions

of their roles?

This research question was concerned with the analysis
of a number of personal and organizational variables which

were thought to influence the perception of administrative
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tasks by the special education principal.

From this analysis, it can be concluded that sex,
experience, the number of students in the school, and the
number of teachers employed did not influence the perceptions

of principals in their actual and ideal roles.

Recommendations for Further Study

The following recommendations for further study are
suggested:

(1) sStudies should be conducted to determine if
the perceptions of the principals' role behaviors are
similar across the country.' (2) Additional field studies
and research need to be conducted to determine if the per-
ceptions of special education principals are similar to
their elementary school counterparts. (3) Further study
is needed to compare the perceptions of the special edu-
cation principal with perceptions held by central admin-
istrative personnel and teachers in the area of role re-
sponsibilities of the special education principal. (4)
Similar studies might be conducted using additional per-
sonal and organizational predictor variables. Such studies
can supply additional answers to guestions such as: (a)
What other factors have caused differences among the prin-
cipals' perceptions of their actual and ideal roles? (b)

Are there relationships between the principals' perceptions



119

of their actual and ideal roles and the interactive
relationships of selected personel and organizational

variables.
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. DIRECTIONS

The questionnaire consists of a total of 50 statements about different types of
activities you actually do perform and think ideally should be done in your
school as principal. You are asked to rate the activities according to their
importance in two different ways:

FIRST - In your opinion, how important are the activities
that you actually do in your school as a special
‘education principal?

SECOND - 1In your opinion, how important are the administrative
activities that you as a special education principal
ideally should be performing in your school?

Please try to respond to every activity statement in the questionnaire by
CIRCLING one letter after Actual ,and one letter after Ideal. Please use the
following scale for identifying your answer:

‘0f High Importance

Of Some Importance

Of Low Importance

0f No Importance

Not Applicable in terms of the actual and ideal situation

MO OW>
|

EXAMPLES :

AREA OF ACTIVITY

E
E

1. Conferring with parents

In this example, the respondent believes the activity "Conferring with parents"

is actually of high importance, but thinks that ideally it should be of some
importance. v S .

ACTUAL Al B| C| D
| TDEAL Al B}l C| D

2. Maintain the school library

In this example, the respondent believes the activity '"Maintain the school
library" is actually not applicable and should not be included as part of the
role of special education principal.
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Please respond to every statement

by Circling one Ietter after Actual
and one leEfer after Ideal.

AREA OF ACTIVITY

I. INSTRUCTION AND CURRICULUM DEVELOPMENT *
1. Keep teachers informed about new teaching ACTUAL | A 3 D
' methods and strategies. IDEAL Aj B] C| D} E
2. Explain changes in the curriculum to ACTUAL| A| B| C| D | E
parents and community. TDEAL Al B C DI E
3. Examine alternative programé, procedures, ACTUAL } A| B C D] E
and structures for improving the instruc-
tienal program. IDEAL Ap Bl € DR
4. Relate the desired curriculum to available {ACTUAL | A| B D| E
time, physical facilities and needs of the TDRAL A D
students.
5. Help teachers decide upon curriculum ACTUAL | A D
content. IDEAL A D
6. Provide for in-service education of ACTUAL | A
instructional staff. TOEAL A
7. Provide for supervision of instruction. ACTUAL | A D
IDEAL A D
8. Plan supplementary programs to aid slow, ACTUAL | A| B c|{ p| E
average, and accelerated groups of j
students. IDEAL Al B] C}] D| E
9. Provide objective feedback to teachers ACTUAL{ A} Bf C| D} E
on their instructional strategies based . +
on their teaching objectives. ‘ IDEAL Al Bl C{ D| E
II. PUPIL PERSONNEL * , ;
C D E
10. Provide for the diagnosis and remedia- ACTUAL} A | B
tion of student behavior problems. IDEAL Al B cl o E
| c| D| E
11. Analyze the level of student achievement. ACTUAL A B
’ IDEAL A B C D E
A c{ p| E
12. Construct a schedule of classes. ACTUAL B
IDEAL Al B C| Dj E
13. Maintain a comprehensive, up-to-date,
cumulative file for each student in ACTUAL | A B D/ E
. _ 1. _ - TIMLAT A n fad n w
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Please respond to every statement
by Circling one after Actual and
one after Ideal.

AREA OF ACTIVITY

ITI.

14.

Conduct follow-up studies of former ACTUAL A D
StUdents'.H.ﬂ”.A TDEAL Al D
15. Provide time to hear and develop : T st Al wnil
student suggestions for school improve- ‘AGTUAL Al By Cl D|E
.mept,., e e IDEAL “al sl ¢ ol &
16. Conduct frequent formal and informal ACTUAL A}
. conferences with individual students. - |gpmy A
17. Help students develop the attitude - o
that the principal's office is a place _ACTUAL A
.to go. for help rather than. punishment. IDEAL A
 STAFF PERSONNEL #*
18. Identify what personnel are needed for {ACTUAL | A D
" _the school. o IDEAL - y 5
19. Assign the duties of clerical, custodial, |ACTUAL | A D
-and -bus driver personnel. o | TDEAL A b1
20. 1Involve the staff to improve the | ACTUAL A c}D
- "learning climate" of -the school.- THEAL n cTD
21. Assist beginning teachers in develop~ ACTUAL A D
ing their competencies. - e TDEAL X )
22. Provide time to hear and develop ACTUAL A|B|C|D|E
teacher suggestlons to improve school IDEAL Al B8l cl Dl E
AODMTTIAT A n el hrd
23. Schedule teachers' assignments. hrhar _“ 9 - fD b_
' N ' ' o o I IDEAL A B C D E
: =T
24, Observe teachers in the clazsroom. ACTUAL _A ‘_B ¢ _
L omeER R REEEEERS SRR SLassr b TOEAL T3 el o1 %
25. Meet informally with teachers (e.g., at ACTUAL A D
lunch. time or in the teacher's room). TOFAL A
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Please respond to every statement
by Circling one after Actual and
one after Ideal.

ARFA OF ACTIVITY -

Iv.

26. . Assist teachers in resolving disagreement.
27. Keep the staff personnel records up to
date. . :
28. Stimulate and provide opportunities for ' ACTUAL Al B|] C| D | E
professional growth of staff personnel. IDEAL Al Bl clp|E
29. §e1ect and assign staff personnel ACTUAL Al BJ C)DI|E
IDEAL Al Bl C| D] E
30. Evaluate staff personnel. ACTUAL Al B|] C| D | E
IDEAL A D | E
COMMUNITY~SCHOOL LEADERSHIP #*
31. Interpret the relevance of school programs | ACTUAL A D
to the community. 1DEAL Al B p | E
32. Inform parents of change in routine ACTUAL A
schedule. IDEAL A
33. Coordinate and schedule coffee hours ACTUAL A D
or similar meetings with parents. IDEAL - Al B D
34. Establish two-way communications with ACTUAL A| B D
parents on areas of mutual interest. IDEAL Al B D
35. Guide and assist Parent-Teacher ACTUAL A
Associations (e.g., P.T.A.). IDEAL AlBlcloplE
36. Publish a newsletter for all parents ACTUAL A| B E
(school news, needs, and calendar). IDEAL Al
37. Encourage free discussion toward positive |ACTUAL A D
solutions by public concerning school IDEAL A D

problems.
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Please respond to every statement
by Circling one after Actual and

one after Ideal.

AREA OF ACTIVITY

VI.

Keep channels of communication open through

38.
use of local newspapers, radio, and tele-~ v
- c} D
_ vision stations. - e _ » .
39. P:zzlgigzseoin t?e igtivities of community ACTUA]L A "B' fC D VE.
group ganization IDEAL | A B C| D [E
FINANCIAL-PHYSICAL RESOURCES *
40. Prepare a budget that establishes a prior- -
ity of needs for each program of the ACTUAL A D
school. IDEAL A] B E
41. 1ldentify, analyze, and determine the cost
. . -ACTUAL A
of alternatives for achieving program
objectives. 1DEAL A D | E
42, Evaluate and approve requisitions for ACTUAL Al B D
equipment, supplies, and mate;ials to be IDEAL A D
purchased for the school. :
MISCELLANEOUS ADMINISTRATIVE CONCERNS *
43. Allow time to organize the day's work. ACTUAL A C
' | IDEAL A|B{C|D |E
44. Attend professional meetings. . ACTUAL A{BjC| D |E
~ IDEAL A(B| C| D |E
45. Visit various programs and model schools. ACTUAL AjBJC| D IE
IDEAL Al By C| D |E
" 46. Prepare agendas for teacher's meetings. _ACTUAL Aj Bl CI D |E
IDEAL Al Bf{ C| D |E
47. Provide for safety of students and staff. ACTUAL A| Bl C|D IE
IDEAL Al B|] C| D |E
48. Work with curriculum specialist and others. ACTUAL Al B] C| D |E
IDEAL A B C D E
49. Interact with teachers in informal recre- ACTUAL A D
ational or social situations. IDEAL A D
50. Direct or supervise selection of library ACTUAL Aj B] C| D [E
materials. _ '
IDEAL A B C D E




136
PERSONAL DATA

PLEASE COMPLETE THE FOLLOWING QUESTIONS. PLACE A CHECK MARK(Y)
OR (X) IN THE BLANK THAT APPLIES TO YOU.

A. PERSONAL DATA

1. Title of present position: Principal
Assistant Principal
Other

2. Sex: Male Female
3. Age: (in years)

4. Number of years experience in this school as a principal:

. DESCRIPTION OF SCHOOL

1. Indicate hightest grade level represented in your school (circle one):
K1 2. 3 4 5 6 7 8 9 10 11 12

2. Number of students (check one):_ _less than 50

~ 50~ 100
~101-150
___over 151
3. Number of teachers that work in your school (check one): __ (1-5)
___(6-10)
_.(11-15)
—_(16-up)
4. Number of teacher aides(check one): ___ (1-5)
‘ ____(6-10)
— (11~up)

5. Number of supportive service people assigned to your building(check one)

___(1-3)
___(4-6)
__(7-up)

LOCATION

1. Location of your school(check one): Small town

Rural area

Suburban community
Large city (over 50,000)

ORGANIZATION

How is your school organized?(check whatever description(s) of the organization
that is/are applicable):

a. Team teaching d. Ungraded student groupings
b. Subject departmentalization e. Combination of the above
c. Self-contained classrooms f. Other type not mentioned. Please

specify:
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Community Unit School District No. 60, Lake County, [llinois
DR. DON T. TORRESON, Superintendent

LAWRENCE C. PEKOE
Principal, Special Education

Lincoln School
Alternative School
1201 North Sheridan Road
Waukegan, lilinois 60085

{312} 336-3100 ext. 477

Dear Principal,

I am a doctoral candidate in the Educational Administration
program at Loyola University of Chicago. I am conducting a
study of the special education principal's perceptions of the
importance of administrative tasks.

The participants of this study have been randomly selected
and the information will be handled in any anonymous and con-
fidential manner. The code on the envelope will be used only
to identify the need for follow-up letters. Your help is
needed to make this study complete. Fifteen minutes of your
time is needed to complete the attached gquestionnaire and
return it to me in the self-addressed, stamped envelope. A
prompt and complete reply would be greatly appreciated.

I wish to thank you in advance for your cooperation and
assistance in providing me with this information.

Please indicate if you would like to have a copy of the
completed study. If yes, please write your name and address
below and return this form to me with the questionnaire.

Sincerely,

Lawrence C. Pekoe, Jr.
Principal - Lincoln School

Name

Address
LCP/sp

ENCLOSURES
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Community Unit School District No. 60, Lake County, Illinois

DR. DON T. TORRESON, Superintendent

Dear Principal,

LAWRENCE C. PEKOE
Principal, Special Education

Lincoin School
Ailternative School
1201 North Sheridan Road |
Waukegan, llinois 60085 i
(312) 336-3100 ext. 477

A guestionnaire was sent to you recently as part of
a study that I am conducting to determine the special
education principal's perceptions of the importance of
administrative tasks. I am anxious to receive the
guestionnaire expressing your views.

If you have already completed and mailed the survey,
please accept my apology for this reminder.

Because of the limited number of special education

principalships, I
I would very much
minutes from your
the gquestionnaire
assured that your
dential.

Again, thank

need your help to complete this study.
appreciate it if you would take fifteen
busy schedule to complete and return

at your earliest convenience. Please be
responses will be kept strictly confi-

you for your time and consideration in

completing the survey.

LCP/sp

ENCLOSURES

Sincerely,

Lawrence C. Pekoe, Jr.
Principal - Lincoln School
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TABLE B-1

Percentages of the Actual Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Instruction and Curriculum Development

Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
I. Curriculum and Instruction
1. Keep teachers informed about 29.4% 52.9% 15.7% 0 % 2.0%
new teaching methods and
strategies.
2. Explain changes in the cur- 25.5% 41.2% 29.4% 0 % 2.9%
riculum to parents and community.
3. Examine alternative programs, 33.3% 51.0% 15.7% 0 % 0 %
procedures, and structures
for improving the instructional
program.
4. Relate the desired curriculum 60.8% 29.4% 7.8% 2.0% 0 %
to available time, physical
facilities and needs of the
students.
5. Help teachers decide upon 35.3% 39.2% 23.5% 0 % 2.0%

curriculum content.

0Vt




TABLE B-1

(Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
6. Provide for in-service educa- 41.2% 47.1% 9.8% 0 % 2.0%
tion of instructional staff.
7. Provide for supervision of 54.9% 41.2% 3.9% 0 % 0 %
instruction.
8. Plan supplementary programs 15.7% 37.3% 23.5% 3.9% 19.6%
to aid slow, average, and
accelerated groups of students.
9. Provide objective feedback to 27.5% 54.9% 15.7% 2.0% 0 %

teachers on their instruc-
tional strategies based on
their teaching objectives.

71



TABLE B-2

Percentages of the Actual Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Pupil Personnel

Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0

II. Pupil Personnel

10. Provide for the diagnosis and 39.2% 45.1% 11.8% 0 % 3.9%
remediation of student
behavior problems.

11. Analyze the level of student 19.6% 37.3% 29.4% 5.9% 7.8%
achievement.

12, Construct a schedule of 41.2% 31.4% 19.6% 2.0% 5.9%
classes.

13. Maintain a comprehensive, 49.0% 33.3% 13.7% 0 % 3.9%

up-to-date, cumulative
file for each student in
your school.

14. Conduct follow-up studies 7.8% 17.6% 47.1% 15.7% 11.8%
of former students.

[AAY



TABLE B-2

(Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
15. Provide time to hear and 3.9% 11.8% 41.2% 11.8% 31.4%
develop student suggestions
for school improvement.
16. Conduct frequent formal and 9.8% 19.6% 51.0% 5.9% 13.7%
informal conferences with
individual students.
17. Help students develop the 19.6% 35.3% 29.4% 5.9% 9.8%

attitude that the prin-
cipal's office is a place
to go for help rather than
punishment.

eVl




TABLE B-3

Percentages of the Actual Role Performance of the Special Education Principal,

Indicating the Importance of Task in the Area of
Staff Personnel

Area of Activity Degree of Importance

ITEM A ' B C D E
4 3 2 1 0

ITI. Staff Personnel

18. 1Identify what personnel are 74.5% 19.6% 2.0% 0 % 3.9%
needed for the school.

19. Assign the duties of clerical, 35.3% 31.4% 15.7% 3.9% 13.7%
custodial, and bus driver ‘
personnel.

20. Involve the staff to improve 41.2% 49.0% 9.8% 0 % 0 %
the "learning climate" of
the school.

21. Assist beginning teachers in 39.2% 47.1% 11.8% 0 % 2.0%
developing their competencies.

22, Provide time to hear and 41.2% 49.0% 9.8% 0 % 0 %

develop teacher suggestions
to improve school programs.

A4S



TABLE B-3

(Continued)

Area of Activity Degree of Importance

ITEM A B Cc D E
4 3 2 1 0

23. Schedule teachers' assign- 43.1% 37.3% 11.8% 2.0% 5.9%
ments.

24. Observe teachers in the class- 39.2% 56.9% 3.9% 0 % 0 %
room.

25. Meet informally with teachers 35.3% 39.2% 21.6% 3.9% 0 %
(e.g., at lunch time or in
the teacher's room).

26. Assist teachers in resolving 51.0% 33.3% 15.7% 0 % 0 %
disagreements.

27. Keep the staff personnel 31.4% 21.6% 29.4% 2.0% 15.7%
records up-to-date.

28. Stimulate the provide oppor- 33.3% 52.9% 13.7% 0 % 0 %
tunities for professional
growth of staff personnel.

29, Select and assign staff 74 .5% 23.5% 2.0% 0 % 0 %
personnel.

30. Evaluate staff personnel. 72.5% 21.6% 5.9% 0 % 0 %

SPT



TABLE B-4

Percentage of the Actual Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Community-School Leadership

Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
Iv. Community—School Leadership
31. Interpret the relevance of 25.5% 45.1% 21.6% 3.9% 3.9%
school programs to the
community.
32. Inform parents of change in 27.5% 29.4% 33.3% 3.9% 5.9%
routine schedule.
33. Coordinate and schedule coffee 19.6% 21.6% 37.3% 11.8% 9.8%
hours or similar meetings with
parents.
34, Establish two-way communica- 23.5% 39.2% 31.4% 2.0% 3.9%
tions with parents on areas
of mutual interest.
35. Guide and assist Parent-Teacher 29.4% 27.5% 23.5% 5.9% 13.7%

Associations (e.g., P.T.A.).
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{Continued)

TABLE B-4

Area of Activity

ITEM

Degree of Importance

~

B
3

C
2

D
1

oM

36.

37.

38.

39.

Publish a newsletter for all
parents (school news, needs,
and calendar).

Encourage free discussion
toward positive solutions
by public concerning school
problems.

Keep channels of communica-

25.5%

11.8%

13.7%

tion open through use of local

newspapers, radio, and tele-
vision stations.

Participate in the activities
of community groups and organ
izations.

21.6%

27.5%

21.6%

35.3%

25.5%

23.5%

43.1%

33.3%

41.2%

17.6%

5.9%

LVT




TABLE B-5

Percentage of the Actual Role Performance of the Special Education Principal,

Indicating the Importance of Task in the Area of
Financial-Physical Resources

Area of Activity Degree of Importance

ITEM B C D
3 2 1

-~

oH

V. Financial-Physical Resources

40. Prepare a budget that estab- 54.9% 25.5% 9.8
lishes a priority of needs
for each program of the
school.

oe

3.9%

41. 1Identify, analyze, and deter- 39.2% 29.4% 17.6% 0 %
mine the cost of alternatives
for achieving program object-
ives.

42. Evaluate and approve re- 64.7% 27.5% 7.8% 0 %
quisitions for equipment,
supplies, and materials to
be purchased for the school.

5.9%

13.7%

8¥%1



TABLE B-6

Percentage of the Actual Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Miscellaneous Administrative Concerns

Area of Activity Degree of Importance
ITEM A B c D E
4 3 2 1 0
VI. Miscellaneous Administrative
Concerns
43. Allow time to organize the day's 29.4% 29.4% 33.3% - 3.9% 3.9%
work.
44. Attend professional meetings 29.4% 49.0% 21.6% 0 % 0 %
45. Visit various programs and 9.8% 45.1% 45.1% 0 % 0 %
model schools.
46. Prepare agendas for teacher's 47.1% 41.2% 11.8% 0 % 0 %
meetings.
47. Provide for the safety of 76.5% 21.6% 2.0% 0 % 6 3

students and staff.

671



TABLE B-6

{Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
48. Work with curriculum 19.6% 43.1% 29.4% 3.9% 3.9%
specialist and others.
49, Interact with teachers in 19.6% 35.3% 41.2% 3.9% 0 %
informal recreational or
social situations.
50. Direct or supervise selection 9.8% 9.8% 29.4% 13.7% 37.3%

of library materials.
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TABLE B-7

Percentage of the Ideal Role Performance of the Special Education Principal,

Indicating the Importance of Task in the Area of
Instruction and Curriculum

Area of Activity
ITEM

Degree of -Importance

NS

B C D E
3 2 1 0

I. Instruction and Curriculum

1. Keep teachers informed about
new teaching methods and
strategies.

2. Explain changes in the curricu-
lum to parents and community.

3. Examine alternative programs,
procedures, and structures for
improving the instructional
program.

4, Relate the desired curriculum
to available time, physical
facilities and needs of the
students.

64.7%

41.2%

58.8%

74.5%

33.3% 2.0% 0 % 0

oP

45.1% 9.8% 0 % 3.9%

41.2% 0 3 0 % 0 %

17.6% 7.8% 0 % 0 3

IST



TABLE B-~7

(Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
5. Help teachers decide upon 41.2% 51.0% 7.8% 0 % 0 %
curriculum content.
6. Provide for in-service edu- 60.8% 35.3% 3.9% 0 % 0 %
cation of instructional staff.
7. Provide for supervision of 78.4% 21.6% 0 % 0 % 0 %
instruction.
8. Plan supplementary programs to 47.1%  27.5% 7.8% 2.0% 15.7%
aid slow, average, and accel-
erated groups of students.
9. Provide objective feedback to 72.5% 17.6% 9.8% 0 % 0 %

teachers on their instruc-
tional strategies based on
their teaching objectives.
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TABLE B-8

Percentages of the Ideal Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Pupil Personnel

Area of Activity Degree of Importance
ITEM A B C D E
: 4 3 2 1 0
IT. Pupil Personnel
10. Provide for the diagnosis and 49.0% 31.4% 15.7% 0 % 3.9%
remediation of student be-~
havior problems.
11. Analyze the level of student 41.2% 31.4% 17.6% 3.9% 5.9%
achievement.
12, Construct a schedule of classes. 49.0% 17.6% 25.5% 3.9% 3.9%
13. Maintain a comprehensive, up-to- 52.9% 33.3% 9.8% 2.0% 2.0%
date, cumulative file for each
student in your school.
14. Conduct follow-up studies of 27.5% 47.1% 17.6% 2.0% 5.9%

former students.
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TABLE B-8

(Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
15. Provide time to hear and develop 15.7% 25.5% 29.4% 2.0% 27.5%
student suggestions for school
improvement.
16. Conduct frequent formal and 23.5% 29.4% 31.4% 2.0% 13.7%
informal conferences with
individual students.
17. Help students develop the 43.1% 25.5% 23.5% 2.0% 5.9%

attitude that the principal's
office is a place to go for
help rather than punishment.

PST



TABLE B-9

Percentage of the Ideal Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Staff Personnel

Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
III. Staff Personnel
18. Identify what personnel are 80.4% 13.7% 0 % 2.0% 3.9%
needed for the school.
19. Assign the duties of clerical, 31.4% 35.3% 21.6% 2.0% 9.8%
custodial, and bus driver
personnel.
20. TInvolve the staff to improve 78.4% 17.6% 3.9% 0 3 0 %
the "learning climate" of the
school.
21. Assist beginning teachers in 90.2% 5.9% 3.9% 0 % 0 %
developing their competencies.
22, Provide time to hear and 76.5% 23.5% 0 % 0 % 0 %

develop teacher suggestions
to improve school programs.

SGT




TABLE B-9

(Continued)
Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0
23. Schedule teachers' assignments. 47.1% 37.3% 11.8% 2.0% 2.0%
24. Observe teachers in the class- 78.4% 21.6% 0 % 0 % 0 %
room.
25, Meet informally with teachers 52.9% 33.3% 9.8% 2.0% 2.0%
(e.g., at lunch time or in the
teacher's room).
26. Assist teachers in resolving 56.9% 29.4% 11.8% 2.0% 0 %
disagreements.
27. Keep the staff personnel 29.4% 27.5% 25.5% 3.9% 13.7%
records up-to-date.
28. Stimulate and provide oppor- 68.6% 25.5% 5.9% 0 % 0 %
tunities for professional
growth of staff personnel.
29. Select and assign staff 84.3% 15.7% 0 3 0 % 0 %
personnel.
30. Evaluate staff personnel. 84.3% 13.7% 2.0% 0 % 0 %

9S1




TABLE B-10

Percentage of the Ideal Role Performance of the Special Education Principal,
Indicating the Importance of Task in the Area of
Community-School Leadership

Area of Activity Dégree of Importance
ITEM A B C D E
4 3 2 1 0
IV. Community-School Relationship
31. Interpret the relevance of 25.5% 45.1% 21.6% 3.9% 3.9%
school programs to the
community.
32. Inform parents of change in 39.2% 25.5% 23.5% 27.8% 3.9%
routine schedule.
33. Coordinate and schedule coffee 27.5% 43.1% 17.6% 5.9% 5.9%
hours or similar meetings with
parents.
34, Establish two-way communica- 47.1% 47.1% 3.9% 0 % 2.0%
tions with parents on area of
mutual interest.
35. Guide and assist Parent-Teacher 29.4% 49.0% 11.8% 0 % 9.8%

Associations (e.g., P.T.A.).
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TABLE B-10
(Continued)

Area of Activity Degree of Importance

ITEM B C D
3 2 1

o
o

36. Publish a newsletter for all 39.2% 37.3% 19.6% 0 % 3.9%
parents (school news, needs,
and calendar).

37. Encourage free discussion 25.5% 39.2% 19.6% 0 % 15.7%
toward positive solutions
by public concerning school
problems.

38. ZKeep channels of communication 25.5% 49.0% 17.6% 0 3 7.8%
open through use of local news-
papers, radio, and television
stations.

39, Participate in the activities 31.4% 43.1% 21.6% 0 % 3.9%
of community groups and organ-
izations.
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TABLE B-11

Percentage of the Ideal Role Performance of the Special Education Pr1nc1pal
Indicating the Importance of Task in the Area of
Financial-Physical Resources

Area of Activity Degree of Importance
ITEM A B C D E
4 3 2 1 0

V. Financial-Physical Resources

40. Prepare a budget that estab- 74.5% 11.8% 3.9% 3.9% 5.9%
lishes a priority of needs
for each program of the school.

41. TIdentify, analyze, and deter- 64.7% 17.6% 3.9% 0 % 13.7%
mine the cost of alternatives
for achieving program object-
ives.

42. Evaluate and.approve requisi- 60.8% 31.4% 7.8% 0 % 0 %
tions for equipment, supplies,
and materials to bea purchased
for the school.
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Pércentage of the Ideal Role Performance of the Special Education Principal,

TABLE B-12

Indicating the Importance of Task in the Area of
Miscellaneous Administrative Concerns

Area of Activity

Degree of Importance

ITEM A B C D E
4 3 2 1 0
VI. Miscellaneous Administrative
Concerns
43. Allow time to organize the 58.8% 31.4% 5.9% 0 % 3.9%
day's work.
44. Attend professional meetings. 51.0% 45.1% 3.9% 0 % 0 %
45. Visit various programs and 49.0% 35.3% 15.7% 0 % 0 %
model schools.
46. Prepare agendas for teacher's 54.9% 43.1% 2.0% 0 % 0 3
meetings.
47, Provide for the safety of 82.4% 15.7% 2.0% 0 % 0 3
students and staff.
48. Work with curriculum special- 45.1% 35.3% 15.7% 0 % 3.9%

ist and others.

09T




TABLE B-12

(Continued)

Area of Activity Degree of Importance

ITEM A B C D E

4 3 2 1 0

49, Interact with teachers in 25.5% 45.1% 23.5% 5.9% 0 %

informal recreational or

social situations.
50. Direct or supervise 5.9% 25.5% 37.3% 5.9% 25.5%

selection of library
materials.
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TABLE B-13

® Chi-Square Test of Significance at
the .05 Level

Actual and Ideal Responses by Sex

Degree of

Item Chi-Sqguare Freedom Significance
1A 2.151 3 N
11 .429 2 N
2A 1.787 3 N
21 2.037 3 N
3A 1.994 2 N
31 .264 1 N
4A 2.494 3 N
41 .348 2 N
5A .532 3 N
51 1.303 2 N
6A 4.554 3 N
61 .977 2 N
72 4.038 2 N
71 2.790 1 N
8A 5.806 4 N
81 3.808 4 N
9a .683 3 N
91 .438 2 N
10Aa 1.301 3 N
101 3.736 3 N
11a 3.911 4 N
111 1.228 4 N
12A 2.767 4 N
121 2.400 4 N
13A 1.260 3 N
131 3.371 4 N
14A 1.964 4 N
141 1.648 4 N
15A 6.001 4 N
151 4,522 4 N
16A 3.744 4 N
161 3.501 4 N
17a .853 4 N
4 N

171 .588
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TABLE B-13
(Continued)

Degree of

Item Chi-Square Freedom Significance
18a 1.338 3 N
181 1.700 3 N
192 6.016 4 N
191 6.890 4 N
20A .301 2 N
201 2.044 2 N
21A 3.395 3 N
211 2.310 2 N
22A .778 2 N
221 2.135 1 N
23a 4.208 4 N
231 3.129 4 N
247 2.500 2 N
241 .031 1 N
25A .994 3 N
251 1.104 4 N
26A ‘ 1.725 2 N
261 3.121 3 N
27a 2.963 4 N
271 .963 4 N
28A 2.063 2 N
281 1.902 2 N
29A .510 2 N
291 .299 1 N
30Aa 1.437 2 N
301 1.393 2 N
31A 7.077 4 N
311 6.893 4 N
32A 3.605 4 N
321 8.737 4 N
33a 5.405 4 N
331 7.786 4 N
34A 7.088 4 N
341 3.235 3 N
35a 5.035 4 N
351 .875 3 N
36A 7.628 4 N
36T 1.604 3 N
37a 4.755 4 N
371 4.186 3 N



164

TABLE B-13
(Continued)

Degree of

Item Chi-Square Freedom Significance
38a 4.968 4 N
381 .970 3 N
39A 2.381 4 N
391 3.353 3 N
40A 4.061 4 N
401 3.383 4 N
41A 1.224 3 N
411 .550 3 N
42A 1.947 2 N
421 .066 2 N
43A 3.079 4 N
431 .586 3 N
44A .159 2 N
441 1.400 2 N
45A .655 2 N
451 2.833 2 N
46A .654 2 N
461 1.426 2 N
47A 1.374 2 N
471 .540 2 N
48A .921 4 N
481 .739 3 N
49A 1.824 3 N
491 2.542 3 N
50A 3.253 4 N
501 1.052 4 N




165

TABLE B-14

Chi-Square Test of Significance at
the .05 Level

Actual and Ideal Responses by Experience

Degree of

Item Chi~-Square Freedom Significance
1A 8.786 6 N
1T 1.472 4 N
2A 6.220 6 N
21 7.170 6 N
3A 2.044 4 N
31 1.916 2 N
4A 4.239 6 N
41 5.152 4 N
5A 15.493 6 Y
5I 5.519 4 N
6A 7.613 6 N
61 4.316 4 N
7A 3.693 4 N
71 1.082 2 N
8a 11.575 8 N
81 4.267 8 N
SA 2.580 6 N
91 4.544 4 N
10A 7.619 6 N
101 7.655 6 N
11A 9.717 8 N
111 6.044 8 N
12a . 17.349 8 Y
121 9.188 8 N
13A 14.029 6 Y
131 11.539 8 N
14A 12.671 8 N
141 8.837 8 N
15A 9.383 8 N
151 9.460 8 N
16A 7.932 8 N
161 6.402 8 N
17a 9.138 8 N
8 Y

171 22.175
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TARLE B-14
(Continued)

Degree of

Item Chi-Square Freedom Significance
18A 5.324 6 N
181 4,556 6 N
19a 4,927 8 N
191 6.482 8 N
20A 4.693 4 N
201 1.139 4 N
21A 8.535 6 N
211 4.111 4 N
22A 4,336 4 N
221 5.226 2 N
23A 9.165 8 N
231 7.315 8 N
24A 4.361 4 N
241 1.082 2 N
25A 3.201 6 N
251 7.734 8 N
26A 2.771 4 N
261 3.593 6 N
27a 5.657 8 N
271 11.721 8 N
28a 1.757 4 N
28I 10.009 4 Y
29A 7.140 4 N
291 3.533 2 N
30a 1.989 4 N
301 1.337 4 N
31Aa 4.735 8 N
311 5.650 8 N
32A 7.727 8 N
321 14.049 8 N
33a 5.921 8 N
331 6.416 8 N
34A 5.410 8 N
341 3.748 6 N
35A 13.619 8 N
351 5.860 6 N
36A 4.498 8 N
361 5.413 6 N
37Aa 7.230 8 N |
371 9.940 6 N
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TABLE B-14
(Continued)

Degree of

Item Chi-Square Freedom Significance
38a 11.148 8 N
381 4,334 6 N
39A 7.899 8 N
391 5.570 6 N
40A 13.211 8 N
401 9.867 8 N
41A 13.676 6 Y
411 7.114 6 N
42A 5.268 4 N
421 2.913 4 N
43A 10.399 8 N
431 7.960 6 N
442 6.408 4 N
441 3.188 4 N
452 9.017 4 N
451 3.227 4 N
46A 4.001 4 N
461 2.732 4 N
477 1.671 4 N
471 1.771 4 N
48A 3.795 8 N
48T 1.201 6 N
49A 5.990 6 N
491 5.913 6 N
50A 6.069 8 N
501 8.496 8 N
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TABLE B-15

Chi-Square Test of Significance at
the .05 Level

Actual and Ideal Responses by Students

Degree of

Item Chi-Square Freedom Significance
1A 8.083 9 N
11 2.746 6 N
22 7.810 9 N
21 5.221 9 N
3A 7.206 6 N
31 1.658 3 N
4A 12.103 9 N
41 : 7.365 6 N
53 9.023 9 N
5I 5.824 6 N
6A 9.504 9 N
61 ' 4.498 6 N
7A 5.614 6 N
71 1.674 3 N
8A 12.943 12 N
81 18.522 12 N
9A 6.757 9 N
91 4.424 6 N
10a 7.944 9 N
- 10T 9.629 9 N
11A 5.668 12 N
111 8.512 12 N
12A 11.112 12 N
121 16.476 12 N
13A 4.793 9 N
131 13.702 12 N
142 22.156 12 Y
141 15.293 12 N
15A 9.946 12 N
151 20.058 12 N
1l6A 5.939 12 N
16I 14.917 12 N
17a 18.715 12 N
N

171 13.362 12
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TABLE B-15
(Continued)

Degree of
Item Chi-Square Freedom Significance

18Aa 5.706 9 N
181 7.871 9 N
19a 12.359 12 N
191 14.598 12 N
20A 6.786 6 N
201 6.593 6 N
21A 7.655 9 N
211 7.146 6 N
22A 5.106 6 N
221 .293 3 N
23A 6.538 12 N
23T 7.880 12 N
24A 9.481 6 N
241 3.968 3 N
25A 3.539 9 N
251 8.004 12 N
26A 3.501 6 N
261 4.838 9 N
27A : 15.947 12 N
271 14.666 12 N
28A 5.212 6 N
281 4.663 6 N
29A 5.788 6 N
291 5.234 3 N
30A 6.799 6 N
301 5.946 6 N
31A 11.409 12 N
311 21.120 12 Y
32A 18.545 12 N
321 9.656 12 N
33a 12.286 12 N
331 17.336 12 N
34A 10.361 12 N
341 21.546 9 Y
35A 8.543 12 N
351 15.796 9 N
36A 5.601 12 N
361 2.833 9 N
37A 10.801 12 N
371 8.858 9 N.
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TABLE B-15
(Continued)

Degree of

Item Chi-Square Freedom Significance
38a 9.405 12 N
381 5.883 9 N -
39a 6.322 12 N
391 8.022 9 N
40A 8.087 12 N
401 14.779 12 N
41A 9.341 9 N
411 9.392 9 N
42A 4.641 6 N
421 5.930 6 N
43a 10.213 12 N
431 7.341 9 N
442 3.834 6 N
441 5.994 6 N
452 2.406 6 N
451 6.724 6 N
46A 7.956 6 N
461 8.137 6 N
47A 2.496 6 N
471 4.160 6 N
48A 12.108 12 N
481 16.224 9 N
492 7.312 9 N
491 11.150 9 N
50A 11.429 12 N
501 14.720 12 N
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TABLE B-16

Chi-Square Test of Significance at
the .05 Level

Actual and Ideal Responses by Teacher

Degree of

Item Chi-Square Freedom Significance
1a 6.145 9 3
11 4.914 6 ﬁ
22 9.491 9 N
2I 5.752 9 N
3a : 9.101 6 N
31 5.233 3 N
4A 14,184 9 N
41 4.238 6 N
5A 10.541 9 N
51 18.664 6 v
6A 4.585 9 N
6I 6.419 6 N
7A 5.647 6 N
71 5.561 3 N
8A 13.433 12 N
8T 15.096 12 N
9A 8.435 9 N
91 11.005 6 N
10Aa 5.659 9 N
101 6.050 9 N
11A 11.959 12 N
111 ' 10.374 12 N
12a 13.671 12 N
121 17.142 12 N
13A 7.262 9 N
131 11.172 12 N
14A 12.372 12 N
141 17.066 12 N
154 8.871 12 N
151 15.546 12 N
16A 10.082 12 N
16T 12.125 12 N
17Aa 11.314 12 N

171 7.355 12
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TABLE B-16
(Continued)

Degree of

Item Chi-Square Freedom Significance
18a 8.777 9 N
181 7.769 9 N
19A 14.182 12 N
191 20.194 12 N
20A 5.401 6 N
201 7.492 9 N
21A 8.386 9 N
211 7.307 6 N
22A 4.670 6 N
221 1.040 3 N
23A 15.488 12 N
231 12.901 12 N
247 ‘ 5.400 6 N
241 - 4.219 3 N
25A 7.493 9 N
251 6.518 12 N
26A 4.755 6 N
261 2.685 9 N
27Aa 10.553 12 N
271 5.778 12 N
28A 4.743 6 N
281 4.213 6 N
29A 2.500 - 6 N
291 2.389 3 N
30A 8.041 6 N
30T 3.517 6 N
31Aa 11.552 12 N
311 21.148 12 Y
32A 15.312 12 N
321 12.708 12 N
33A 10.609 12 N
331 11.583 12 N
34A 11.506 12 N
341 20.279 9 Y
35A 6.523 12 N
351 8.493 9 N
36A 7.663 12 N
361 7.750 9 N
37a 10.527 12 N
37T 11.548 9 N
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TABLE B-16
(Continued)

Degree of

Item Chi-Square Freedom Significance
38a 4.592 12 N
381 4.083 9 N
39Aa 5.573 12 N
391 7.814 9 N
40A 8.965 12 N
401 : 9.887 12 N
41Aa 9.573 9 N
411 9.329 9 N
427 2.456 6 N
421 4.034 6 N
43A 7.802 12 N
431 : 15.914 9 N
447 6.299 6 N
441 11.745 6 N
45A 4.481 6 N
451 5.387 6 N
46A 9.739 6 N
461 9.396 6 N
47A 2.707 6 N
471 3.808 6 N
48A 20.084 12 N
481 15.301 9 N
49A 11.217 9 N
491 9.512 9 N
50A 8.586 12 N
501 , 13.164 12 N
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