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CHAPTER 1

JESUIT HIGH S5CHOOL EDUCATICH:

THE QUESTICH OF EFFECTIVENESS

The Society of Jesus is confronted today with serious and pressing
questions about the future of its work in secondary education. As the
Order's most recent general congress concluded: ''There are some members
of the Society of Jesus, who think that our educational institutions in
certain parts of the world have become practically useless and should
therefore be given up."l This feeling of dissatisfaction 1s being felt
particularly by Jesuits in the United States, faced as they are with
extensive commitments to fifty secondary schools throughout the country,
increasing demands for involvement in newer and less institutionalized
apostolic activities, and steadily decreasing manpower resources,

Unfortunately, however serious and honest these questions are,
the Soclety is also faced with a noticeable lack of empiriecal information
which might provide the basis for informed criticism or for constructive
proposals for change. Certailly Jesuits have definite ideas about what
they ought to be accomplishing in their high schools, Over the years
they have developed an elaborate rationale to support their increasing

Loouments of the Thirty-First General Congregation (Woodstock,

Maryland: Woodstock College Press, 1967), ps 90.

1l




2 But either because of a fear to

commitment to secondary education.
break away from traditional styles of apostolate or because of a skepticlsm
regarding socliological investligation, inquiry into the actual effect of
Jesult education on the values and attitudes of its students has not taken
place on a scale commensurate with the esteem and reputation Jesult high
schools have enjoyed.

The deficiency of data, of course, is not a particularly Jesuit
problem.3 Sociological studies in the field of public and parochial
education generally have labored under severe methodological difficulties,
For despite the important position of formal education in the United
States today.u the size and influence of the Amerdican Catholie school
system, the increasing allocation of federal and state monies to

education.5 end the charges and counter-charges against Catholic

R orenzo K. Reed, S,J. (ed.), Teac in Jesuit b Schools
(New York: Jesuit Educational Association, 1957), pp. 4=11.

Norman 1. Bradburn in the preface to Andrew M, Greeley and Peter

He ossi, The Education of Catholic Americans (Chicago: Aldine Publishing
Company, 1 » Ps vie

Ypatricia Cayo Sexton, The Ame Sehool (Englewood Cliffs, New
Jersey: Prentice Hall, 1967), pe &, Rob! megrx',_ Williams ':. Jr., American Soclety
(New York: Alfred A, Knopf, 1952), ppe 273-274, Bradburn's preface to
Greeley and Rossl, The Educatlion of Catholic Americans, p. v.

SSexbon. pPe 47,




3

Schools ,6 only a few studies have focused on the goals and values
officially to be imparted by the school and their relationship to the
actually accepted and lived-by valuzs of the students.?

The purpose of the present study is to investigate the effectiveness
of Jesuit teachers in relation to the social attitudes of their students
in four higzh schools in Ohio and Michigan. In pursuilng this guestion,
we will proceed to analyze: (1) the problem of Catholie education in
general within which Jesult education must be understood; (2) the
present concern for Jesuit effectivenessi (3) the background of the
high schools being studied; (4) the soclological relevance of education
as a soclalization process, particularly as this process has been
discussed by Charles Horton Cooley and George Herbert Mead.

At the outset, it is important to recognize the danger of
falling into the #rap of facile explanations of how effective the
school 1s in forming attitudes and walues, As Greeley warns:

65ee Neil G. McCluskey, S.J., Catholic vzm%t on RBucation
(Garden City, New York: Hanover House, 1959), ppe 35~5%, especialdy p. 37
for succinet arguments against separate religlous education, Also, Joseph
He Fichter, S.J., Parochial School (Notre Dame: The University of Notre Dame
Press, 1958), ppe. 109-131 treating the arguments over the “ghetto mentality"
inculcated in Catholic education. For a strong Catholic self-criticism of
Catholic education, see Mary Perkins iyan, Are Parochial Schools the Answer
(New York: Holt, Rinehart & Winston, 1964). lichael E, Schilitz offers an
interesting clarification of the Perkins indictment, Coammonswesl, 81
(February 5, 1965), p. 622. See also, Hobert D, Cross, "The Greeley-Rossi
Report," Comnonwesl, 84 (September 16, 1966), ps 579.

7Bmdbum. Pe vi.
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As social scientists, we maintain a skeptical view
concerning the efficacy of formal schooling for the teaching of
values. To the scientists a view of formal education as an
omnipotent soclalizing agent shows an exaggerated regard for
education. The social scientist is not convinced that institutions
of formal educaiion are capable of accomplishing all the mammoth
tasks that some apparently expect of them., The classroom may
well be a place where formal skills are learned; it may also
contribute to the transition for the family to larger society.
Finally, it may contribute somewhat to the maintenance of a core
culture or the creation of a cultural synthesis., 3But whether
formal education really has much influnncg on either cultural
values or soclal behavior is not evident.

DEFINITION OF THE PROBLEM

As has already been noted, the problem of Catholic education has
long been a debated topic. In the end, the crucial issue in any controversy
has beent "Are the Catholic schools successful?"” It is possible to view
this question from various angles: Are the schools doing the job they
set out to do? Are they doing the job their clients want them to do? How
do Catholic schools compare, in what they produce, with publie schools?

The first question about the goals of Catholic education was the
concern of Notre Dame University's study on Catholic schools,

The central consideration, therefore, is this: how does the
Catholic school carry out the mandate to provide religious training,
while at the same time serving the purposes which are those of
education for life in the United States at this period in its
history? iote that the question is "how" and not '"how well."

Here we are attempting to explain, not to evaluate.?

8
Greeley and Rossi, The Education of Catholic Americans, pe 7.

9Reginald A. Newwein (ed.), Catholic Schools in Action (Notre Dame,
Indiana: The University of Notre Dame Press, 1966), p. 2.




The second question possibly transmits the whole issue of traditional goals
and involves, rather, a specification of what the goals of Catholic education
ought to be today and how the schools are accomplishing what they are

setting out to do. As Mary Perkins Ryan writes:

In the past, the question of providing religious formation
for the young outside of Catholic schools has been seen primarily
in terms of finding adequate teachers and providing suitable times
and places. These are, certainly, real and practical problems.
But the new outlook places them in a different perspective. As
the focus of formation shifts from the classroom to the church
and to daily life, the work of formatlon must become more that
of the pastor, the parent, the ‘coach” in the Christian life,
than that of the teacher. Formation so conceived is not primarily
the task of the schools, May it not be mssible,IBMn, that
could be adequately provided ouiside the schools?

The third question asks as institutionsl question about the relative
merits of the publiec and Catholic schools systems. Thus Greeley and Rossi
observe: ‘'We are concerned with it [Catholic education] as an institution
designed to produce effects upon the individuals who go through it as
students, 11

Obviously, all of these questions constitute legitimate inquiries
into the problem of the Catholic school. The present study, however, asks
whether Jesuits are actively effective in their high schools today relative
to what the Jesuit high school sets out to do. Certainly this is an

aspect of the larger questions mentioned above, but essentially, this is

loﬂyan, pe 141, See also Uaniel Callahan, '"The Schools”

Cormonweal, 81 (January 9, 1965), p. 465.
uGrealey and Hossi, The Education of Catholic Americans, pe 5
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not an institutional question. Ve are not asking, in other words, whether
the schoole are effective but rather are the teachers, as members of the
Society of Jesus, effectlve in their work in these institutions.12 The
emphasis on the teachers as individuals is important precizely because
we are viewing education in terms of the process of socialization. A4s
Havighurst and seugarten remari:

The teacher, with or without awareness, and in direct or indirect

ways, transmits not only information and knowledge, but also a

wide variety of cultural values and attitudes, It is in this

sense that the teacher 1s a potent socializing agent in the life

of the child and adolescent. The teacher functions as a social-

izing agent, fufghermore, in being a model for imitation and

identification.

In order to probe this viewpoint more deeply, it will be helpful

to review the more rement studies of Catholic education in the United

States as these relate to the specific problem of Jesuit high schools.
REVIEW OF LITERATURE

In order to understand the background of Catholic education
in the Unlted States we need not review the entire history of the
Catholic school systen in the United States and the Plenary Council
of Baltimore which was responsible for erecting a Catholic school

lzCartainly, the Jesults as a group can be viewed as a type

of "institution;” yet from the viewpoint of the social system, they
constitute a specific sub=group in their definite values and gozls &s
well as particular institutional involvements.

13Robert Jo Havighurst and Bernice L. Heugarten, Society and
iducation (Boaton: Allyn and Bacon, Inc, 1959), p. 405.




Syst;em.ll'L Focusin~, rather on the wvears 1950-1960, it becomes clear

that after the Second World War the whole business of schools, bhoth

public and private, grew to almost unbelievable proportions. As more

and nore economic support was required to build and maintain the educational
systems, questions were asked about the value of what was being dones, ™
this level the question was deceptively simple: 'Are we gettins our
money's workh?"

Xesponding to this query, Catholic education squared its shoulders
in an attempt to prove that it was offering an education every bit

as complete as the public school system. ere the problem to have
remained on this level we could assess the results of standardized

eams ziven on subject matter taught simultaneously in both systems.

But with the coming of the Second Vatican Council and the breath
of fresh alr which Pope John XXTII let into the Catholic Church, the
questions about Catholic education deepened, iducators were no longer
satisfied with ascertaining only the academic achievement of Catholie
school rraduates; rather, they wondered whether thelr students were

being formed as good Catholics--and even nore basically--as good
Christians,.

It is in this context, then, that the problem of Cathclic

education is being disomssed today. Unfortunately, little actual

information was available to answer the questions being posed until

ll"See especlally Neil G, HeCluskey, c.dey Latholie iducation in
America: A Documentary History (New York: Columbia University, 1 .




Joseph H, Fichter's pioneer effort Farochial School (1958). Although

Fichter's work was an important beginning, it did nol provide information
about the secondary school system. In the 1960's Andrew }, (reeley

began to study various aspects of Catholle &ducation in teligion and
Career (1963), The Soclal Effects of Catholic Fducation (1964), and

most recently, together with Peter H, Rossi, The Hducatlon of American

| Catholics (1965)s Sirmltaneous with Greeley's last study was the

i Notre Dame research project under the direction of Reginald Neuwein,

41 Catholic Schools in Action (1965).

i ispecially with this more recent research, some sempirieal

i foundation was given for realistic discussions about the Catholie

; secondary school, One further study relevant to our purposes was

! Fichter's analysis of Jesult high echools in the United States

i undertaken in 1966, Send Us & B0y » « » Get Back g Man, which attempted
to provide background on specifically Jesult education.

In general, the motivation for all these studles was the rising

ceriticism of Catholic schools both from within and ocutside the Church.
Perhaps the most articulate attack came from Mary Ferkins iyan, an
active laywoman who has been involved in Church problems for the past
quarter of a century. In her Are Parochial Schools the Answer? (1964),
Mrs. Ryen contends that the Catholic schools are not providing the
formation of students which they purport to provide., The Catholic
schools, she contends, do not teach vhat the modern Church desires, but
inculeates a "seige mentality" in the students. That is, the children
are taught the truths of the faith (how to justify and defend then),




are kept safe Irom harmiul influences, and are separated Irom the
mainsiream of society. As a result, the students seem to be loyal to
both the Church and their nation in the typical inmerican Catholic
tradition. BSut is this a tradition realistic for today's Catholics?
As far as lirs. Ryan is concerned, the present Catholic school systiei
perpetuates the soclo-religious segregation of its studenis, !hat is
worse, this type of segregation is presented as a desirable practice.15
Az an example Mrs, Hyan cites the matter of vocational counseling.
Her findings reveal that while the Catholic school proposes the religious
vocation as a very noble pursuit, outside of the religious vocation,
vocational comnseling is limited to purely academic information and
guidance, The key problem, as far as she is concerned, is that
students are not confronted with the problem of what they will do
vith thelr futures, They are not challenped by the concept that they
should be planning their futures in terms of a process of growing
understanding and love of God, and thus rendering the fullest service
to their neighbor,d
211 of the above mentioned studies and criticisms of parochial
education have been directed at the Catholic scheol as an institution.

The precise difference between these analyses and our present study is

Yryan, vo. 55-56.

18144,, p. 68.
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its focus on the Jesults in the Jesuilt secondary schools, not on Lhe
school itself as a social organization. We were interested to discover
how effective these teachers are in imparting and ineculeating their
phllosophy of education, especially in regard to the social attitudes of
their studente,

lore preclisely, our chief interest was to investiigate Lo whatl
extent Jesuit education verifies the hypothesis that Catholic education
is ineffective in helping students to form values of social awareness
and tolerance. As Fichter has remarked:

On all other test questions, however, the public school

graduates consistently show themselves more socially alert

and interested than do the products of Catholic schools,

For example, a rmuch larger proportion of them (45¢) than

Pt e, 0, I e of emeing o
Since the Jesult schools are more selective in their enrollment, thus
working with more talented youngsters than the larger parochial school
system or the public schools, their possible defect in tumine out
rraduates who are less socially conscious and tolerant than their public
school friends wounld have much to say about the effectiveness of Catholic
schools gz@nerally.lg If, after all, Catholic schools are mmable to be

effective in working with a more sslect group of stuwlents, the whole

17Joseph Hy Fichter, S.J., 'Catholies and High School,” Anerica,
107 (September 15, 1962), ps 710

18i4e assume a more than ordinary obligation to society when we
select a wore than ordinary group of students. .+ o o If we receive only
fine naterial, we should be careful to produce proportionate results.”
James A. King, ‘Guidance in the Jesuit High School,” Jesuit tducational
Q uarterlx. 5 (June, 1%2), P 850
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purpose of sectarian education and its ability to sct as an important
agent of secondary socialiszation is questionable,

JBSUIT EDUCATION IN PRRSPECTIVE

In order to gain more perspective on the central question of
this study, we turn to a brief consideration of Jesuit education and
its problems, Specific concern about the problem of Jesuit effectiveness
goes back at least to the early 19l$0"s.19 Through the years the topic
has come up for frequent discussion at annual meetings of the Jesulit
Educational Association. Much of this discussion culminated in the
Fichter study, Send Us a Boy, which was undertaken to provide background
for a special natlional meeting of the Jesult Educational Association at
Los Angeles in August, 1966, called to consider the current status and
future of the Jesuilt high school. Since the Flchter project was initiated,
the study has been replicated in various provinces of the soclety of Jesus
as part of a current Jesuil self-studys, This present analysis is part
of such a larger project which is currently in progress in the Chio and
HMichigan region of the Society. However, this study is nol a replication
of the Fichter project.

19"15 there any way of estimating the real, faotual extent of the
influence which our schools exert on the moral and spiritual life of our
students? Can ways and means be recomended for improving that influence?®
See Allan P, Farrell, 'Readers' Snm¥ of the Quarterly,” Jesuit
Educational uarterly, 6 (arch, 19:%), pp. 222-231,




12

what is it, then, which Jesuits seek to do in secondary education?
Certainly, the idea of student formation has been uppermost in Jesuit
thinkinet ‘'The purpoce of seconcary teachins is formation, much more than
assnring eruditiony and for this formation of mind and character, the

0 nost recently rFather Peter

years of early adolescence are de-visive‘“2
Arrupe, the Superior General of the Soclety of Jesus, remarked, ‘e must
accept the modern adolescent as he is. But ultimately ve must transform
him, and through him, his world in Christ.'”~ C(hristian formation,
therefore, is 2 key focus of Jesuit education. hat Father Arrupe means
by transforming the adolescent and his world is spelled oul by tae
Jesuits! Thirty-sirst General Congregation in its discussion of education
as the transmission of human culture and its integration in Christ:
", . . to make them [ students | not only cultural but, in both private
and publie lives, men who are authentically Christian and able and willing
to work for the modern apostolata.“22

There is little doubt, then, that Jesuit education employs at

legkt a two-fold emphasisw-cultural transmission and Christian fornation.

2oJohn B, Janssens, S.J., '"On the Siemificance of Onr Hich Schools,”
(mpublished address of the General of the Society of Jesus), Zallore,
Ttaly, October 39, 1942,

Apeter Arrune, S.J., in a3 letter to the delepates to the 1966
JiA workshop, July 31, 1966.

““poouments of the thirty-First General Congregation, ps 9l.
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The General Congregation, however, also siressed the personal element of
Jesuit influence in the educational process:

The first care of Jesuits should be that Christian students
acquire that knowledge and character which are worthy of
Christians, along with the letters and sclences, To this end,
it will help very mamh if, in addition to the suitable amount
of time given to the teaching of Christian doctrine and religion
sccording to modern methods, Jesuits also offer to the students
a good example 3.5 hard work and dedication as well as of
religious life,
This kind of emphasis is certainly compatible with the traditional
view of Jesult education as outlined in the '"General Statement of Philosophy
of the American Jesuit High School" developed in 19'46.3" That statement
has its basis in the encyclical '"Christian Education of Youth" by Pope
Pius XI, In keeping with the spirit and manner in that letter, the
Jesuit statement is strongly deductive. It considers the educational
objectives of the school as a secondary school, an American school, a
Catholic school, and finally a Jesult school. Let us consider each of
these tems.25
The Jesuit high school, as a specifically secondary school strives
to teach adolescent boys how to think intelligently and wisely. Since
it cooperates with other educational agencies, the Jesuit high school=—-
as a high school--strives to promote character education, an intelligent

appreciation of beauty, physical health, and proper social attitudes and

231bide, pe 92.
tReed, pp. 4-11.
25Ibid.. the following section is a summary of the document,
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habitge.

As an American high school, the Jesuit school strives to develop
a knowledge and appreciation of the American heritage of democracy and
to foster loyalty to American ideals. It seeks to develop students who
believe that the American govermment exists for the benefit of individual
citizens, and not the citizens for the benefit of the State, It attempts
to lead students to appreciate the fact that American life is based on the
sound principle that man has received from God inalienable rights which
the State has not created and cannot take away. It desires to encourage
students to particlpate actively and conscientiously in govermnment,
whether as voters or officials. Finally, it seeks to develop students
who will, in a democratic spirit of tolerance and cooperation, contribute
to the formation of wise publiec pollicies and to the solutton of public
problems,

As a Catholic school, the Jesult school strives ‘‘to cooperate
with divine grace in formming the true and perfect Chrittian."25 It
wishes to develop men who have a reasonably thorough understanding of
Catholic doctrine and practice, It wishes its students to realize that
Catholicism is a may of life based upon eternal truths and immutable
principles which must affect their attitude toward every problem of life,
whether personal or sccial, which may arise in a changing civilizathon.
Further, it seeks to develop young men who realize the place of truth in

261bide, pe 6.
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their lives and men who act on Christian prineciple. Jesult education
holds up the life of Our Lord amd the examples of Cur Lady and the Saints
as models of the Catholic way of living., Participation and cooperation
in the work of the Catholic hierarchy according to one's zbility and
opportunity is encouraged, Jesuit education wishes to develop in its
students the refinement in manners, speech, and dress in accordance with
Christian ideals, It wishes to develop men who in terms of their Christian
heritage, select and promote only what is good and wholesome in art, musie,
literature, drama, and other forms of entertaimment., Jesuit education
fosters in its students Christian respect for the human body as a partner
of man's irmortal soul. It hopes to encourage serious and prayerful thought
of the stadents'! future lifeworl: and proper counsel regarding it. Jesuit
education seeks to develop young men who are aware of the solidarity of
human society and of the effect of their actions upon the lives of others
for better or worse, and thus men who are just in thelr respect for the
rights of others, whether individuals or groups, regardless of position,
race, nation, or creed. Finally, as a Catholie school, the Jesuit school
seeks to develop students who 'love thelr neighbors as themselves' and so
are sensitive to the claims of Christian charity, beyond the demands of
striet justice,

Finally, as a Jesuit school, it hopes to develop in its students
en intense loyalty and devotion to the Holy See; lesdership, particularly
in religious activiities; an intelligent obedience to all duly constituted
authority; respect for the significant contributions of the past; the
humanistic habit of mind, emphasizing the classic literatures as the best
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means to the end; habits of orderly thinking through the medium of an
analytle-synthetic study of languages, particularly the classical
languagess and competency in the arts of expression.

t%hile Jesuit education in 1968 subseribes to the basic tenets
of the 1946 statement which we have just reviewed, it has changed its
emphases in light of the spirit of Vatican II, In keeping with Pius
XI's thought, Jesuit education in the past emphasized what might be
called an exemplary theory of education whereby a desired model was
created and each student was poured into it to achieve the desired
results, Vatlcan II, however, stresses the idea of developing the
individual's personal potential, the existential acceptance of the
student's capacities and limitations:

For a true education aims at the formation of the
human person with respect to his ultimate goal, and

simultaneously with respect to the good of those societies
of which, as a man, he is a member, and in whose responsi-
bilities, 85 an adult, he will share,

As a consequence, with the help of advances in psychology
and in the art and science of teaching, children and young |
people should be assisted in the harmonious develomment of |
their physical, moral, and intellectual endowments, Sur~ |
nounting hardships with a gallant and steady heart, they |
should be helped to acquire gradually a more mature sense
of responsibility toward ennobling their own lives thro%[;h
constant effort, and toward pursuing authentic freedom.

With the 'Declaratéon of Christian Education' of Vatican II as
background, Robert F. Harvanek, S.J., pointed out to the 1965 conference

27valter M. Abbott, S.J. (ed.), The Documents of Vatican II,

(New York: imerica Peess, 1966), pe. 639,
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at Los Angeles that were Jesuits to reconsider their philosophy of
education in the mid-sixties, they must arrive at & forrmulation similar

to Vatican II:s

We can ask whether there is anything distinciive from
the Jesuit point of view that should be said aboul the idesl
Jesult high school graduate. The first response can be that
there is not, and that for two reasons. The first reason ir
thay it 1s precisely the distinctive spirit of the Society
to work for the fulfillment of the Church in obedience to the
Church and especially to its head upon earth, the Vicar of
Christ. Consequently, it might be arcued that it is the
spirit of the Society not to be distinctive within the
Church but rather to further the Church with all its powers.

It might therefore properly be taken as the Society!s task
and purpose in education to work toward the fulfillment

gf the i%gal of Christian education as expressed by the
ouncil,

Harvanek then explained the relation of Vatican II to Jesuit
education on a more contentual level. "There is first of all the
view of man as a free responsible person in soclety who is to work
for his own perfection and the improvement of society by his own
action under God. This clearly expresses the point of view of the
Spiritual Exercises.“zg The essence of the Exercises seems to be

found in the dialectic of freedom whereby the free responsible

2 ;0bert k. larvanek, S.J., "The Profile of the ideal Jesuit High
SChz?J:l Graduate! (unpublished background paper for the 1966 JEA Workshop),
Pe .

zglbid.. pe U4, ihe Spiritual iLxercises are the basic guidelines
of the religlous life drawn up by the founder of the Society of Jesus,
Ste lgnatius loyola. The spirit of the Jesuit apostolate is derived from
the Txercises.
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individual opens himself to the free action of his Creator; then
becoming consclous of God's will in the concrete situation of his
1life, he responds in freedam to fulfill God's will,

Besides the strong thrust of the free responsible agent,
Harvanek also underscored the Council's strong appreciation of the
velue of "the natural," particularly the natural human person in

society. 30

This consern parallels the very distinetive Jesuit
emphasis which sees the value of all things precisely in relation

to their contribution to the glory of God. As Harvanek remarked:

It is perhaps then no accident that when the Society
did enter upon the eduveational asposiolate, the area of
education in which it entered most significantly was that
which today corresponds to liberal secondary and collegiate
| education, that is, the area of the arts and sciences which
| in the older program preceeded philosophy and theologye
Consequently the Society's tradition in education, perhaps
more than that of any other group engaged in education in
| the Church has always strongly supported the natural powers
and knowledge of man and of human soclety. Characleristically
it has been concerned not only with specifically Christian
education but also with human educstion and with integrating
the two. Thus the arts and the sciences hold an important
place in the historical tradition of ithe sooiety. Lt

such an up-dated Jesull phllosophy of education would be
absolutely conscnabb with vatican Iy and ils emphases, iIn swmaxy,

then, the Jesuit view of education is a personalisi-existentialisi one

of his perscnality is accountable also 1o other persons and for the

3 1&1‘@. .

E
|
E which sees nan as a [ree and responsible person who in the developuent
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communities and socleties of which he is a member, In this responsibility
for society the student has the task of contributing to the building of
both the city of man and the city of God, just as he has the right and
responsibility for the rise or fall of his own personality in mature
freedom. Thus, the fulfillment of the student's own personality cannot
be separated from his interaction in the world and human society.

BACKGROUND OF THE SCHOOLS

Within this context of the principles of Jesuit education, it
is important now to focus attention on the schools which comprised
the universe of this study.

The University of Detroit High School, founded in 1875, had an
enrollment of 976 in September, 1967. Over the past few years the
school administration has been attempting to reduce enrollment to
include no more than 900 students. The school itself is located in a
changing nelighborhood on Detroit's northwest side which at one time
was upper middle class. At the time of the present study the surrounding
cammunity was composed of a mostly middle-class white population with
& small but steadlily increasing number of lower middle-class Negroes,
White the students come from a variety of backgrounds, they would
generally be classified as middle to upper class. The faculty would
categorize the U, of D. ligh students as rather sophistiéated, sure of
themselves, and quite concerned with their material progress. U. of D.

High offers only a college preparatory curriculum which in itself limits
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sne zelectloa of students. About 1100 apnlications for enlry were
recelved Tor the 225 positions avallable in Ueptember, 15¢3. lthus

the school 1s acknowledged to he & selective school, cffering excdllent
educational backrround in the Detroil area. The faculty is nade up of
thirty Jesults and nineteen laymen, Iuring the school year 1357-57

a layman became assistant principal for the first time in the school's

history.
Ste Ignatius High School, Cleveland, founded in 1886, had an

enrollment in 1557 of 1105,
deciding whether to expand its enrollment to 1500 or to hold the line

Fregently it is in the process of

The school is located on the near west side

at the present number,
of Cleveland in an inner=city area, though not specifically in a

ghetto. The school enrolls very few students from the neighborhood

and thus is not actually looked upon by community resldents as

contributing to the neighborhoods In the past few years an increacse

in the mmber of students assaulted elther coming to or leaving the
school hag caused zreat concern, The students come from all paris of the

city and suburbs and from a variety of backgrounds, Nevertheless, they

would be generally olassified as middle class to lower-upper class,
Faculty have characterized the Ipnatius students as being only milddly
sophisticated and rather hard working in academic matlierg. LiLike U. of L.
igh, Isnatius enjoys a large number of applications from which it
can choose the most desirable students for its admittedly difficult

college preparatory curriculum, 3ince Cleveland is a smaller city
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than Detroit, Imatius' academic and extracurricular excellence is a
wull known fact in the metropolitan area, so that entrance into the
school has a clear prestige value attached to it, The faculty is made
up of thirty-three Jesults and twenty-two laymen. Like University of
Jetrolt High Schoo, the 1967=-65 school year saw a laymen become assistant
principdd for the first time in the schoolls history.

The other two schools to be included in this study were opened
simultaneously in 1965=66 and will see their first graduating classes
in 1969.

St. John's High School, Toledo, was originally founded in 1896
but was forced to close during the depression years. It reopened in
1965 an another site just within the city limits. Its enrollment at
present is 635, The total enrollment is projected to be about 850,
Though the school is located at the edge of the city, a wlde spectrum
of social class can be found from upper-lower to Rower-upper because
of a policy of bussing students to the schools The students have been
characterized by the faculty as lacking sophistication, less academically
oriented than &tudents in Detroit or Cleveland, basically hard working,
and mch like Detroit students in their concern about their material
progress, St. John's enjoys the advantage of having a well established
alumni association since its former days to help establish the school
at its reopening. St. John's boasts of its contribution to the education
of many in the professional community in Toledos Thus for a new school,
Ste John's finds itself in an enviable position of having good public




veiations and publicity. All of this backing enables the .oludo school
to have a fair selection process in applicktlons, though by nc means as
great as in Letroit or lleveland. The fachkliy is made up of sixteen
Jesuits and fourteen laymen. The administration is totally Jesuit.
wWalsh Jesuit iilgh School, Cuyahoga ralls, Uhio, was also
founded in 1965 in an area which knew little of Catholic or Jesuit
education, It is located in a mural area about nine miles from Akron
and fifteen miles from metropolitan Cleveland. The site of the school
was chosen on the basis of population trends which point to the walsh
area as a population center in the years to come. In the meantime
the school has had to work difigently to interest prospective students
in its college preparatory program. In its few short years of operation
walsh has already established itself as a strong academically oriented
school, Gradually its enrollment is inereasing proportionate to its strine
gent entrance requirements. The enrollment at present is 520, although
the total projected enrollment is 850. This school, through a policy
of bussing similar to 5t, John's, has a student population ranging from
upper-lower to lower-upper, The faculty have characterized the Walsh
students much like those at St. John's--the students also lack
sophistication and are not as academically oriented as students in
Detroit or Cleveland. The faculty is made up of fourteen Jesuiis and
nineteen laymen., The first assistant principal in the school's history
who assumed his office in 1967-68 is a layman,




30CTOLOGICAL RELEVANCEwe

THE 30CTALIZATION PROCESS

The socliological relevance of the present study hinges upon
the concept of scclalisation, This process is at the heart of the
educatlonal experience., UWhen Greeley undertook his study of American
Cathollie schools, he focused precisely on the aspect of socialization
in Catholic education:

From the point of view of the soclologist, both interests

research and theory focus on the socislization process,

The continuity of cultural traditions is an inescapable fact,

but the mechanisms by which they are maintained are still

not fully understood, Surely formal schooling plays a part

in this cultural transmission, but it is not at all clear

to soclologists that the part of the school is as impo t

in the socisglization experience as most Americans think, 2

AcSexton has pointed auut, despite the fact that education is
one of the primary agencies of soclalization, little study has been
done to find to what extent the school 1s as important as 'most
Americans¥ think in the socialization e:a:}::erfx.earme«3‘3

Moreover, the problem of soclalization seems to be at the heart
of most eriticisn of the Catholic schools waged by both sides of the
controversy. One one hand, Mary Pericins Ryan expresses dissatisfaction

with Catholic education because it lacks trus "formation':

32Greeley and Rossi, The Education of Catholic Americans, pe 6.

BDuygiues form the core of soclety's culture and the typical
values of the society form its nomms., These values and norms are
presumably taucht by schools to the young through the socialization
process, which ghapes the behavior and personality of the irdividual."
Sexton, pe 76e
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This term is used as being more comprehensive than
"instruction' and as synonymous with "education" in the
very broad sense of the development and train:\ni'_of the
whole person--here, the whole Christian person.

On the other, James B, Conant's remaris that: 'The greater
the proportion of our youth who attend independent schools, the greater
the threat to our democratic unity.”35 Obviously both camps are
criticizinp Catholic schools either because they are deficient in
socializing their atudents or because they subvert the socialization
experience,

It is clear, therefore, that a study of the socialization
process precisely as it affects education is important to sociology.
Even more, since any sociological investigation has to do with the
the inter-relations of people in society, adequate understanding of
these individuals presupposes that one ham probed the socialization
process through which these people have assumed adult roles in our
society.

Socialization may be defined as the process by which an
individual acquires the values and knowledge of kis socliety and
learns the social role appropriate to his position in it. This
process has an objective and subjective aspect: the external society

%Ryan. Pe Se

35James B, Conant, speech to American Associatlon of School
Administrators, April 7, 1962, cited in MeCluskey, Catholic Viewpoint

on E ucation, P 3?-
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into which a person is socialized and the person's internal acceptance
of that soclety with its norms and values.36

From the society's point of view new members must be initiated
into its culture and motivated to participate in established relationships.
To accomplish this the new member must be informed af the norms or values
by which he must abide if he is to function satisfactorily in that society.
Americans, for example, thus learn that competition and aggressiveness
are important in their soclety since iis democracy ultimately rests on
the competitive acquisition of its abundant rasources.37 In medieval
Europe, on the other hand, individuals would hawe learned that involvement
with religion was the chief means of social acceptance in a society in
which the religious institutlion predominated.

Foreover, soclety also teaches 1ts new members a system of status
and roles, That is, the individual learns how to relate to other people
in terms of social ranking (status), as well as what spscialized positions
exist in that society (roles). Thus he learns that soclety is stratified,
that there are people on the top who have considerable power and
prestige and people on the bottom who have none. Likewise, he learns what
soclety expects people to do when they are fathers, mothers, bankers,
store clerks, ministers, teachers, or government officlals, Neverthelass,

in absorbing the society's notions of status and role the individual

36Joseph He Fichter, Sociology (Chicago: The University of
Chicago Pmess, 1957), pp. 19-39.

37ses David ii. Potter, People of Plenty (Chicago: The University
of Chicago Press, 1954).
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accepts or rejects them in his process of internalization thereby becoming
socialized or deviant.

At the same time the individual learns sbout values and roles
he also learns the patterned bohavior of people exercising roles in the
institutions of society, These institutions consist not of buildings or
organizations, but of the established practices, or ways of doing thines
in that society. American society, for exarple, has institutions like
constitutional govermment, monogamous marriage, legzitimate divorce,
private enterprise, and 2 pluralistic religious structure,

Society also imparts to its new members how people share a
cormon position in the economic order. In this way individuals learn
what is involved in low class or high class in terms of economic power,
education, relative power over other people, and prestige in sccial
relations,

Now relations between various groups within a soclety are
usually established and regulated through custom. For instance, the
relations between religious, national, and racial minorities in the
United States are officially equal. Consequently the more in which
individuals are educated to understand these relations, the more affective
will be their future social interaction with people who come from
backgrounds different from their own., At the same time people comdhg:from
similar backgrounds will have certaln expectations regarding behavior
patterns of their peers; only in this way can they recognize the
acceptance or rejection of such official norms by their immediate
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assoclates and, in the process, define themselves,

Finally, society must communicate to new members wome notion
of its attitude toward social change. Thus it may promote wnrogress as
a desirable zoal and place a high value on soclal change; or il may
hold its traditions very securely and discourage departure from time
honored niethods, and place 2 low value on soclal change.

In the end, however, society can only impart this knowledge
and enforce external conformmity on ils new memberss it camnol force
internal acceptance or rejection. .sadical secialization, then, only
occurs in the context of mutual interaction betwemn free individuals
and a concerned soclety. Zeneral discusslons of socialization in
imerican sociolocy have wmost often centered on the child's develorn:ent
of his social identity, or "soclel self.,” The soclely attemnpls to
transmit to the child what it expects of hime Slmultaneously, the
child looks to see how he can develop and grow in that society.38
Hence, through ite various acsents, soeiety inculecatss in its youne
certain basic discivlines vancine from body care to methods of seientific
investiration. Socialization thus teaches the American child thet it is
a value to gzain self control and to conform to basic time and schedule
obligstions. lore importantly, it teaches him what are the soclial roles
of that soclety and what the attitudes and behavior of the respective

players of thoss roles should bs,

38Leonard Sroom and Philip Selznicl, Joclology (lew Yorik: Harper
and sow Fublishers, 1963}, De 93
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Having sketched this theoretical picture of the general process
of soclalization, it should be helpful to focus on some of the thinking
that has been most influential in developing further the implications
of this scheme,

Whlle socialization is concerned with inculeating some degree
of conformity to society's noms and an acceptance of its basic values,
it is not unilateral in its operation. Primarily, the socialization
process must be adapted to each individual and is received by him in
different ways. The very backgrounds of two individuals will determine
them to different socialization. The disadvantaged child brought up in
a large urban ghetto will be socialized far differently than the child
of wealthy suburban parents, Further, non-conformity itself may be
transmitted as a value of society so that socialization toward
conformity is prevented, 39

The primary agents of socialization in the United States are
the family, the peer group, the school, and the mass media.ac These
are the means by which the society transmits its values and other
necessary knowledge to its new members. Undoubtedly the family
constitutes the cheif agent of socializatlion since the child establishes

his most intimate relations with them and his activities are so exclusively

P 4., pe %.

z"O:F*mderick Elkin, The Child and Society (New York: Random
House, 1960), ppe 45-@5.
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controlled by the family in his early and formative years. The family
thus becomes a screen through which all knowledge and information must
be sifted before it cames to the child.

The child's peer group, on the other hand, exerts influence
on his adaptation to the larger society., In fact, peer groups have often
been seen as a competlitor with the family in the process of socislization—-
especially during the later years of growbh.ul It i3 in the peer group
that the child first experiences relative freedom from externally
imposed authority. As a member of the peer group the child has a
voice in its collective decisions and achieves a kind of control over
his actions relative to his own group which he has not experienced
in the family situation.

A third agent of socialization is the mass media--rddio,
television, newspapers, magazines, and books, In a very resl sense,
since the mass media are more and more infiltrating the family and
its exclusive formation of the child, they have become an ever
increasingly significant agent of socislization.“z

(nce the family has provided the child with a basic orientation
to the world, the child enters into a more formal process of sokial-
ization-~education. The school is responsible for a more formalized

type of training than the kind exercised within the scope of parental

L"]‘Sae David Rlesman, level Denney, and Nathan Glazer, The
Lonely Crowd (New Haven: Yale University Press, 1950).

¥2811c4n, pp. 70=75.
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competence. Today the school acts in loco parentis more frequently

than before, thus becomlng an increasingly vital factor in the
socialization process.

Against the background of this profile of the agents of
socialization it is important to ask precisely how the socialization

process takes place in the individual. The approach used by contemporary

social scientists to answer this query originates from the theories of
Charles Horton Cooley and George Herbert Mead.
Cooley's formulation has been referred to as the '"looking
glass theory''s
As we see our face, figure, and dress in the glass, and are
interested in them because they are ours, and pleased or
otherwise with them according as they do or do not answer to
what we should like them to bej; so in imagination we perceive
in another's mind seme thought of our appearance, manners,
aims, deeds, character, i‘g%ends. and so on, and are
variously affected by it.
According to Cooley, moreover, the social self develops only in relation
to another person. Only through interaction with others of his own age
can the child grasp how he is expected to act. From this experience the
child also adduces what kind of pemsson he thinks he should be, The
social self emerges, then, from & fusion of this objective self image
and the ideal self one hopes to become, Basically, then, the process

of socialization is twofold--on the one hand, the sociely presents its

uBCharles Horton Cooley, "The Soeial Self” in Theories of
%%?ﬂ Hézz‘alcott Parsons (ed.eg, (Glencoe, [llinois: The Free Press,
? Po OFve
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norms to the individual through other persons who affect the child and
stimulate his reaction and, on the other, the child appropriates or
fails to appropriate these values, This importance of 'the other"”

in such socialization is further brought out by Cooley:

The thing that moves us to pride or shame is not

the mere mechanical reflection of ourselves, but an

imputed sentiment, the imagined effect of this reflection

upon another's mind, This is evident from the fact that
the character and whight of that other, in whose mind

we see OZﬂSGlV@S. makes all the difference with one's

feeling.

Following Cooley's lead, iHead's theory is characterized by
an equally strong emphasis on the role of "significant others" in
socialization. The child observes the behavior of people whom
he has came to perceive as models, or, in his own temus, as
"significant” to himself, If one of these significant people
perfoms an action, that action takes on value for the child, But
if the significant other does not value society's practices or
institutions, the susceptible child will also reject the value.

As the chlld enlarges his field of significant others, he begins to
understand that a particular value is not necessarily related to

Just one significant others Rather, he has found that many of

these significant others hold the same values, This less personalized
outlook, according to Mead, leads the child to a view of the

“generalized other'':

W g,
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the organized communilty of socilal group which gives to

the individuval his uwnity of 3elf may he called the "gzeneralized
other."” The attitude of the generalized bbher is the attitude
of the vhole comunity. Thus for example, in the case of

such a soclal group as & ball tean, the team 1s the generalized
othglin 22 vi‘g as %t zﬁg,ers—-as ie:n organized pgfocggs or

s0¢ ac —into ce of anyone e
individual members of 1toD

This 'generalized other” thus leads the individual to
construct his own goals and values (that is, his subjective acceptance
of society's noms); he also assertains what society exvects of him,

It is at this point &hat the individual develops a notion
of self identity which lead analyrzes as the "I" and the '"me.” ‘he
active part of the self is the "I"wwthat which is involved in
subjective socislization, the acceptance or rejection of society!s
norms and values, According to iiead the ‘me" is the objective
component of socializatione~that which society expemtis of the
individusl:

These are the different types of expressions of the "IV

in their relationship to the 'me' that I wanted to bring

out in order to complete the statement of the relation

of the "I" and the "me." The self under these circumstances

is the action of the "1 in harmony with the taiking of the

role of others in the 'me." The self is both the YIV

and the 'me" setting the situation to which the "IV responds.

Both the "I" and 'me" argéinvolved in the self, and here

each supports the other.

As we have noted earlier, socialization very basically takes
place in the famlly., lere the child lcarns the basic norms and values

of the society as interpreted for him by his parents and siblings.

%George llerbert Mead, idnd Self and Soclety (Chicago: [he
University of Chicago Press, 1934), p. .
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Within this atmosphere he also begins to internalize conceptions

about various social roles, All of this knowledge is lsarned in an
informal manner and also reinforced through peer group relations.

There comes a time, however, when the family is no longer competent to
complete the child's training. Tt is at this time that the child

goes to school and begins his formal education. Now he is inaugurated
into the process of secondary socialization which bullds on the primary
process which has already teken place. Let us dwell briefly on this
aspect of secondary soclalization.

According to Berger and Luckmann:

Primary socialization is the first soclalization an

individual undergoes in childhood, throggh which he

becomes a member of society. Secondary socialization

is any subsequent process that inducts an already

socialived individnﬂu%nto new sectors of the objective

world of his socliety.

Thus, a child's introduction to society at large is primary socialization
all the subsequent techniques to continue and operate effectively
in that society is secondary socialization,

One of the difficultiss in the socialoglecal analysis of
oducation is the fallure to diféerentiate between these stages of
primary and secondary socialization. lHo&t previous sociological
studies of education have focused on the grammar school; since, at

this level, there is a cambination of both primary and secondary

MPe'ber L. Berger and Thomas Luclmann, The 5 Reconstruction
of Reality (llew York: Doubleday and Company, 1966), p. 120.

L
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soclalization, the distinction between these two phases has not been “
sufficiently delineated nor appreciated. when dealing with the high |
school student, however, one can assume that secondary education
chikefly involves the process of secondary socialifation. The present |
study presupposes that the high school student has a basic notion
of self, that he has 'taken over' the world in which others also live,
that at the point when a child develops a concept of the generalized
other, he is ready to move beyond the level of primary socialization.
As Elkin points out:
It is at once evident that primary socialization is usually
the most important one for an individual, and that the
basic structure of all secondary sociaslization has to
resemble that of primary socislization. Every individual
is born into an objective social structure within which
he encounters the si%ﬁcant others who are in charge
of his soclalization,
By the time a2 child reaches high school, he now has to relate to

people who, as potential "significant others,' help him to develop

48

himself further. This point is reinforced by Havighurst and leugarten:

The teacher is the key figure in the educational system.

It is the teacher's behavior in the classroom situation

that must eventually be the focus of our attention if we

are to understand how society throggh its agent, the

school, and in turn, the school through the person of 50
the classroom teacher, influences the lives of the children.

“8rad.

uglbg.. Pe 121.

SOHavighurst and Neugarten, p. 401.
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Primary socialization thus takes place without the individual
knowing what is actually happening to h:bn.Sl Secondary soclalization
on the other hand, is dependent upon 'the complexity of the division
of labor and the concamitant socisl distribution of lmowledge! of
the society.sz In the United States education is involved in a quite
extensive process of secondary socialization since it prepares students
to live in & highly developed and diversified economy. Ioreover, the
sectarian school in a pluralistic soclety with its goal of forming
religious values has a more extensive obligation in secondary
socialization.

The problem which any value education confronts, of course,
arises because it tends to resist new con’wnt.S 3 In other words,
individuals tend to hold on to views of the world and ideas about
behavior and expected behavioral patterns which they have already
learned. These are rooted in primary rdlations with parents and peers
which are the most emotionally intense relations a child constructs.

To displace these early views is to endanger the displacement of
meaningful others in the child®s life, Such a process can come about
only at great emotional expense to the child.

Early internalizations are even more problematic if the

51?3erger and Luckmann, p. 124,

3
22Mids, e 127,

-
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agents of primary socialization, especially the parents and fanmily,
hold views opposed to the new content of secondary socialization.
Thus, “to maintain consistency secondary socialization presupposes
conceptual procedures to integrate different bodies of lmowledge.’&u
This means, for example, that when parents introduce children to
school they implicitly acknowledge the fact that teachers are able
to offer their children something which the parents themselves are
unable to provide. In this way, parents predispose children for
secondary socialization., Through grade school this mechanism is
reinforced at various times when children encounter difficulties
with the educational institution and its functionaries. Vhen,
however, parents reinforce the school's authority, the procedural
mechanism of predisposition is reinforced.

The existence or recognition of significant others in
secondary education, as in secordary soclalization, 1s not absolutely
necessary. As Berger and Luclmann emphasize:

The teachers need not be significant others in any sense

of the word. They are institutional functionaries with the

formal assigmment of transmitting specific mowledge. The
roles of secondary soclalization carry a high degree of
anonymitys that is, they are readily detached from their
individual performers. The same knowledge taught by one
teacher could also be taught by another. Any functionary
of this type could teach this type of knowledge. The

individual funectionaries may, of course, be subjectively
differentiated in various ways (as more or less congenial,

Prpig.
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hetter or worse teachers of arithmetioc, ang5so on),

but they are in principle interchangeable.
rwevertheless there is little doubt that the effectiveness of the
socialization process will be aided by identification: 'The teacher
functions as a socializing agent, futhermors, in being a model for
imitation and i.d«mti!.f:l.mr.t.:l.x::rn."56

The basic hypothesis of the present study is that although
significant others are not absolutely necessary for secondary
socialization, they are undoubtedly aids to this process. Insofar
as the teachers are significant others to the student, the process
of secondary soclalization will be easier for the student and more

successful for the teacher. lMoreover, Jesuit educational theory
puts crucial emphasis on the influence of the Jesult teacher on the
student in the ppocess of formation. Thus the teacher is not merely
a functionary who may be slotted to this or that position, but is
a potential "signifiecant other' to the students with whom he comes
in contact.

It is irportant, hewever, that the student does not feel the
same emotional attachment for the teacher as he does for the parent, If
the adolescent does not learn a degree of detachment fram parental

authority he will not develop the self confidence necessary for his oun

55 3dey e 1304

56

Hevipturst and teurarten, p. B0S.




proper growth. ihe transference ol dependence upon parental authority
to dependence upon a teacher's authority would definitely hinder
favorable enotional development in the student.

This very basic detachment on the level of ordinary academic
natters should be expected. But sectarian education, where religious
observance and commitrient are important goals, demands a preater
intensity of socialization., Though in the following citation Zerger
and Luckmenn are speaking of a pesson entering religious life, it
aptly applies to the matter of religious education:

But even short of such transformation, secondary social=-

ization becomes affectively charged to the degree to which

immersion in and commitment to the new reality are
institutionally defined as necessary. The relationship

of the individual to the socializing personnel hecomes

correspondingly charced with "significance,” that is,

the socializing personnel taike on the character of

significant others vis-a=vis the individual being

socialized. The individual then com% ;s himself in a

comprehensive way to the new reality.

The importance of significant others in religious education
is underscored by Gabriel Moran: 'But the witness of Christian life
far from being one of the four ways to teach about Christianity, is
the contimiing locus of all religious teaching, ™

In summary, secondary socialization is involved in secondary
education because of the necessity of imparting a widely diversified

store of lmovledge. This complexity is even more mariked in sectarisn

-~ serger and iuckmann, p. 131.
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eaucation wlhiich, because of ils marginal situation, calls for intensified
neasures of socializalion which might be dispensed with in the ordinary
educational routine. Finally, the problem of contimuity with primary
socialization is crueial. As SBerger and Luckmann comuent: “In
secondary socialization the present is interpreted so as to stand in a
continuous relationship with the past, with the tendency to minimize
such transformations as have actually taken place.”59 Through a c¢lear
understanding of this secondary socialization process, our understanding
of the effectiveness of Jesuits should be more precise.

CONCLUSICHS

efore discussing the methodology of this study, let us
briefly revisw the theoretical background of this investigation as it
has been developed in the preceeding pages.

First, the foous of the present study is the effectiveness
of Jesuits as teachers in high schools. The problem is interesting
sociologically both because there has been little study in this srea and
because the topic has serious implications for the possibilily of
success #n sectarian education.

Second, the problem is more precisely defined as an inguiry
into the qusstion of whether the schools are doing not only what they set

59
Cahriel llovan, Fe3.C., Catechesis of levelation (iew Yorlks
Herder, 1966}, p. 121.
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out to do, but whether they are accomplishing what they should
accomplish.

Third, the problem takes its relevance from the recent
eritiocism of Catholic education, especially that of Greeley and
Perkins. This recent oriticism has highlighted the deficiency of
the Catholic schools in the areas of development of social attitudes
and Christian formation.

Fourth, Jesuits in education have been interestsd in self-
study in relation to its projected goals. ilowever, it appears that
the philosophy of Jesuit education might well be taken from Vatican II's
"Declaration on Christian Education.”" Purther, the emphasis in
Josuit educkkion is on formation of the student as a free responsible
individual aware that he is living in a world with other men, and
as 8 Christian attempting to transform that world.

Fifth, the four schools to be studied have some similarities
in their malke~up, especlally in their college preparatory curriculum
and basic similarity in Jesult administration and staff. The schools
differ in their milieu and the problem arising out of these specific
situations. The students likewise gppear to differ, at least
superficially, in their attitudes and application to the academic process.

Sixth, the soclological relevance of the study hinges on the
socialization process as it has been understood and developed by
Charles lorton Cooley and George Herbert liead. Jpeklial concern in the

soclalization process s placed in the school as a socislizing agent,
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which seems to be at the heart of the criticlsm of the Catholic
schools=~that they are deficient as soclalizing agents.

Seventh, the process of secondary soclalization 1s
fundamental to the theoretical understanding of the sociology of
education. It focuses on the teacher as agent, taking into
consideration the problems of relating to teachers as significant
others, continuity between primary soclalization and its follow-up,
and the problem of student development through detachment from
strictly parental authority. Yet, in our adaptation of the concept
we point to the problems of sectarian education and the necessity
for the soclalizing agent to be a significant other to the student.




CHAPTER II

HETHODS OF INGUIRY

An understanding of the methodology of the present study
involves a consideration of the initiating factors, hypotheses, the
formmlation of the research project itself, as well as the pilot study
and the final administration of the questionnaire.

BACKGROUND

At the outset, some atlention must be given to two questions
vhich underlie our investigation. Ffirst, why study these particular
schools in the Chlio and iichigan &rea? Second, how does this study
figure into the larger sociological study of the Jesuit order of
which it is a part?

There can be little question, of course, that a study of
these four schools would benefit the institutions, faculties, and
students involved. Moreover, the schools are all subject to one
administrative jurisdiction and thus are easily approachable.
Certainly, both these factors did influence undertaking the present
study. But these factors of themselves, would neither justify nor
negate the validity of the sociological inquiry that was conducted.

L2
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As has been pointed out earlier, few studies of sectarian sducation in
the United States exist. The four schools studied were judged to be
representative schools of the Society of Jesus in America and, as
such, provide an opportunity for studying the possiblliity and success
of American sectarian education. By the very fact that the Society

of Jesus conducts fifty secondary schools in the United States, the
study of four representative schools in that system can have far
reaching effacts,

The Jesult secondary school system itself displayed a manifest
concern for self-study when, in the school year 1964=65, the faculties
of Jesult high schools throughout the United States were asked to
suggest areas of inquiry for the Fichter study preparatory to the
Jesuit Educational Association meeting of August, 1966.60 with the
help of these quggestions, Fichter constructed a questionnaire, tested
it ang, after making necessary corrections, administered it to a
sample of freshmen and seniors in each Jesuit high school in the
United States which had a four year program.61

The results of this study formed the basis for Fichter's
Send Us a Boy published in 1966. Many Jesults involved in the high
schools studied felt, however, many problems existed in both the

60J°seph e fichter, ﬁn nd Us a BOE . e ggt & ¢k a ian

l(’cllgbridge. Hassachusetts: Cambridge Center for Social Studies, 1966),

Gll'bid. » 11"13.
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questions asked and the sampling procedures employed. It should be
recalled that the Fichter study was the first official and genuine

social science research conducted in Jesuit high schools in the

United States. Cbviously, it would be critically serutiniged by
those whom it affected. Because of a lack of familiarity with this
type of study, Jesuit criticism was frequently negative.

When, late in 1966, the Society of Jesus ordered a
soclologlical study of its entire organization to be conducted on the
international, national, and locsl provincial levels, the Detroit
Frovince (encompassing Chio and Michigan) decided to study its own

institutional comitments first. Followinz the advice of a Province=-
wide advisory comnmittee, questionnaires were to be constructed to
study the people who were belng serviced by Jesuits in Chio and
}ichigane.

The present study, therefore, is one of six parts of this
Detroit Province sociological self-study. In its first plenary
neeting, the advisory committee recommended that heavy emphasis be
glven to the social attitudes of the students to be studied. The
coomittee also believed that there was a strong relation between the
development of these student social attitudes and the religious
formatinn which was taking place in the schools.

Areas of inquiry were again sought from Jesuits teaching in
the four schools during the Fall of 1966 in 1light of the oriticism of
the Fichter study. This quest yielded preliminary questions which were
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then criticized by young Jesuits in training at Colombiere College,
Clarkston, Michigan. The results of their replies helped focus attention
on key areas which appeared to be most promising for investigation.

During the Winter of 1966 and Spring of 1967 further questions
were developed by former teachers in the high schools who wers residing
at Bellamine School of Theology, North Aurora, Illineis., These
preliminary questions and areas of investigation were also evaluated
by the original Province advisory camittee twice in the Spring of 1967.

After sifting the previcus data of the previous questionnaires
and other studies related to this investigation, a rough draft of
questions was compsesed during the summer of 1967 which was then
submitted to a research team fer criticism.

While the author had the various other questionnaires at hand
as source material in the construction of the research instrument, the
chlef eriterion in formulating the questions was whether or not its
response could reveal something about the actual gctlivity of the Jesuits
in relation to the stated objectives in publications of the Jesuit
Educational Association and of the individual schools thmselves.éz

62Pr1ncipa1 sources for this material were the research of the

Fichter report, the publication of the Jesult Zducational Association,
The Christlan School-~-A lew View (washington: JEA, 1966)s and a
Publication cormissioned by the 1966 JEA Conference, Adolescence is a

» a twenty-four page brochure based on the documents of the surmor
conference, prepared by Mark Link, S.J., (Chicago: Loyola Press, 1967).
Besides these more recent documents, other important sources weee John
We Donohue, S5.J., Jesuit iducation (liew York: Fordham University Press,
1963) and Reed, Teaching in a Jesuit High school.
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Thus, from its inception, the study was guided by the key concept of
the Jesuit high school as an agent of a particular kind of soclalization.

When the final draft of the research instrument was completed,
copies were sent to members of the Province admisory committee and the
administration and faculties of the four high schools to be studied.

The administrators were asked both $o obtain a sample of students to
take the questionnaire as a pre-test of the instrument and to analyze
eritically the instrument in light of their experience in teaching

and administration. The project coordinator and the author then visited
each school to confer with the administration and interested faculty
about the survey instrument.

After the results of the pre~testing were analyzed and the
conferences with the high school personnel were evaluated, the
questionnaire was revised. The responses were carefully analyzed, some
questions were revised or rearranged, others were omitted or added.

The final revised questionnaire is found in Appendix I,

TESTING THE UNIVERSE

One of the major complaints about the Fichter study centered
on the sampling procedure. Specifically, many Jesuits felt that
Flchter's samples were neither representative nor randemj hence his
results were unreliable. In discussing this problem Fichter remarks:
Taking into consideration the limited resocurces at

our disposal, we felt that we could afford to administer,
process and adalyze approximately seven thousand question=
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nelres for this study. This meant that we would have

to devise a sample selection and could reach somewhat

more than four out of ten students (44,25) from each

level at each school. This rigid sampling procedure

would unquestionably have provided the most reliable

national results of the survey, but it had to be

abandoned because it prevented us from obtaining the

most widely useful local results envisioned in the

study. . e

We aimed at an average of about eighty students per

class per school for each province. What this meant

in proactice is that we administered the questionnaire

to all the fresimen and seniors in the smaller schools,

but to somewhat lasg than one hundred in each class in

the larger schools. 3
But while the samples taken of individual schools was admittedly
small, the smallness itself was #ot the chief objection. The main
difficulty was the lack of control within the sampling procedures
used by the local schools. The school administration themselves
were left responsible for obtaining a cross-section of the classes
vhich were to answer the questionnaire. HNo uniform sampling procedures
on the local level were enforced. Thus, at St. Ignatius High School
in Cleveland, for example, the first and sementh clasees (out of eight)
academically ranked, recelved the questionnaires. lMany Jesuits felt
that a spread of this kind could not yield accurate results. While
Fiohter has defended his sampling procedures and the results of the
study, the fact remains that the limited confidence with which they
were received by many high school personnel has impaired the study's

potential effectiveness.

63P‘iohtar, Send Us a Boy, pe 7.
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Confronted with this problem, it was falt that the sampling
procedures must be more carefully controlled. In view of the
difficulties in high school scheduling and the continusl shifting of
students durdng the school day, it was decided to test the entire
student universe rather than a random and stratified pample. It was
also felt that the universe (3200 students) would easily be manageable
and would give the individual cooperating institutions more detailed
information about their students. This procedure would also allay some
potential criticism of &eachers in the schools who were unacquainted
with soclal science research techniques.

Consequently, the research questionnaire was answered by all
the students in the four high schools during the week of November 13, 1967.
The project coordinator personally supervised the administration in each
high school. Each teacher administering the questionnaire was given
a set of instructions which he was to read to the class and follow
himself to insure uniformity in understanding the content of the
qnestionnaire.éu Special instructions were given to freshmen and
transfer students with only brief experience in a Jesuit schoo]..‘sl+ The
final results of the questionnaire were coded at John Carroll University
under the direction of the project coordinator and then tabulated at
the dats processing center of the University of Detroit.

6“These instructions constitute Appendix II of this thesis.




CONTAIT OF TUE REOZARCH DNSTRUMNT

As already indicated, both the areas of investigation and
the final questions of this study were selected on the basis of their
ability to reveal something about the actuel activity of the Jesuits
in relation to their stated objectives in secondary education. 4
problem encountered early in the study was whether the stated objectives
were up~to-date, whether they were the objectives which Jesuits were
actually pursuing in their education. In general, the research team
felt that the Jesuit Educational iAssoclation's statement of policy
was most inclusive. while its statement is different from Vatican II's
formulation of educational philosophy, the basic content remains the
same, Nor was there felt to be any major discrepancy between the
areas of investigation in the present study and the stated objectives
of the schools as confirmed in the brochuses and manuals of the

schools themwelves.
HYPOTHESIS

In view of the literature cited in chapter one and the
initial reactions from the high school teachers concerning the
socializing aspects of the educational process of Jesuil education,
the following hypothesis was proposed for study: the Jesuit high school
as an agent of soclalization inculcates in its students those social
attitudes which by its philosophy it purports to impart. In concrete

L
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terms, thls means that Jesuit effectiveness is related to the social
attitudes of students insofar as the students have experisnced more or
less Bf Jesult education.

Inculecation of social attitudes should be an important
characteristic of the schools' process as a sociallizing agent. In the
first place, the Jesuit secondary schools have enunciated this goal
as one of supreme importance. Abstractly the goal has little meaning
if it is not adequately enunciated by the school administration and
faculty; concretely, one should be able to reasonably expect the students
to give evidence of assimilating the values that are proclaimed.
Secondly, Jesuit educatlion purports to lay heavy emphasis on the
individual's own character developument through its guidance program.
Such guldance is an important part of the socializing process since
each individual as a receiver of goals must interpret and inculcate
them in himself. But the adolescent, lacking a wide experience,
needs help in this areas.

Thirdly, the schools! formal purpose is intellectual formation
and since a major component of attitudes should be intellectual, the
school ideally plays a major role in attitude formation.

Fourthly, the three attitudinal areas of public responsibility,
the school, and religion are key indicators of the students' social
attitudes. If the American system of democratic education has any
meaning, the school must inculcate favorable attitudes toward public
responsibility; when it fails to propegate these values it fails as a
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socializing agent, If a school does not inceunlecate responsible

soclal attitudes towards the on-going life of its students who
participate in its own social 1life, it fails to transmit an important
part of the bhelief system which it holds and ahdicates its owm

soclal responsibility., 7inally, the avowed purpose of a sectarian
school is to promote the religious denomination's own belief systen.
Tf the sectarlan school does not positively influence the beliefs and
religlous values of its students, the institutiond8 reason for
oxisteonae is nesated.

PROBLED OF ANALYSIS

Since the emphasis in this study is on the effectiveness
of Jesults relative to the social attitudes of the students, we are
interested in learming whether the students recognize the value
system which the Jesuits hold and whether they adhere to it themselves.
Questions were therefore formulated along these lines and the items
were specifically related to Jesuits when possible in order to isolate
their influence in the student's life. Moreover, since Jesuit
education and its philosophy 1s primarily related to the Church's
teaching, 1t is logieal to conclude that the soclal attitudes proclaimed
in the Church's social documents should find expression ib its
teaching, Thus two questions were asked directly related to this problem.65

65Appendix I, question A39 and AKO,
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In order to probe the way in which the students perceived their
Jesuit teachers communicated these values, we attempted to ascertain
the student's direct recollection of Jesuit influence.50 Related to
this was the question of whether the value system the students were
being taught conflicted with the attitudes the student possessed
before he became acquainted with Jesuit education.67

At the core of the Jesult value system one also finds a
concerned awareness of materlal goods and their use in relation to
man's proper development and hence his attitude toward material
success. Whether this concept is properly imp@rted, or whether it

is over emphasized was also ft.mreait:l.ga.f;ecl.68

Since an understanding
of man's interrelatedness is important for proper social formation,
we also asked if Jesuit influence had provoked lack of social
responsibility.5?

To test whether or not the students were helped to develop
more formulated Christian social attitudes two questions concerned the

students! own views regarding people of other religions and races.?o

6114., B27.
67144, , B28.
681,34, , B29.

69144, , B33.

701bid., B57 and B58.
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the limits of the present thesis prohibit analysis of all
the data collected in the research questionnaire. Thus it was decided
to select eight items for analysis and, in view of the reseerch
hypothesis, to compare the responses of the senior and freshmen
students of St. Ignatius and University of Detorit Hight and the
junior and freshmen classes at St. John's and Walsh, since they did
not have senior classes at the time the guestionnaire was administered.
In this way the development of the students' social attitudes could
be related to the number of years of Jesuit education which they
had experienced. lHoreoger, by comparing the data from each of the
four schools, it wlll be possible not only to construet a picture
of the attitudes of the total mummber of students involved in the
study but also to better understand how a particular unit of analysis,
e.ge Walsh juniors, fit into the average response of the whole

universe.




CUAFTRER ILX

FAMILY AND STUDENT BACKGROUNDS

The students in this study are, aswmﬁdbemhd,
predoninantly Catholie (96%). Protestants make up less than two
per cent of the school enrollments. The two establishsd high
schools, St. Ignatius and University of Detroit high, have only a
fraction of non=Catholic students compared to & {our percent average
for the two newer schools (Iable 1). Uince the latier schools opened
after Vatican II in 2 more ecmmenical spirit and were looked upon
a8 "new" schools, it is likely that the non~latholics felt more
camfortable than if they were, as it might seem, breaking a precedent
in one of the established schools.

The data reveals that the four high schools are overwhelmingly
white with less than two percent black enrollment. Table 2 reveals that
three percent of St, John's students identify themselves as non-Caucasian.

Suburbia 1s called home by a majority of young people in
each of the schools, with one out of every two stulents residing in
a suburban area. In view of the fact that the two newer schools are
located in suburban areas, it 1s interesting to note that the most

Lo




TABLE 1. == Four school comparative report on the religious preference |
of the studonts.

e |

Ignatius Use of De St. John's | vwalsh Totals *

110 Catholic 98‘1 9708 %.2 9105 9602 ‘iq'
!

2. Protestant 0.2 0.8 3.9 h,2 1.8 ;
3. Orthodox 0.0 0.0 0.0 0.2 0.0 |
|

L, Jewish 0.0 0.1l 0.6 0.6 0.3
5. Other 1.7 1.3 1.3 3.4 1.8
Nunber 1048 928 636 197 3109 |

TABLE 2, == Four school comparative analysis on racial background of |
the students.

Ignatius U. of L. St. John's | valsh ilotals

1. Caucasian 98,8 97.9 97.0 98.9 98.2 |
(white)
2. Negro 1.1 1.7 2.5 0.6 1.5
(black)
3. Other .2 003 0.5 0.4 003

Number 1047 926 635 196 3104 j
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"Inner-city' of the schools, St, Ignatius, draws nearly seven out of
ten students from the suburbs. &4s would be expected from their locations,
the two newer schools have a greater representation of rural and towm
students with one oul of six at St. John's and nearly one out of four
at walsh coming from a town or rural area (Table 3).
Just as the students would be expected to be mostly Catholic
so might they be expected to come from predominantly Catholic grade
schools. As lable 4 indicates almost eighty-two percent of the
students come from a completely Catholic educational institution while
four and one~half percent come from a completely public school
background. Thus the data revesls no substantial change from what
Fichter found at St. Ignatius and University of Detroit High in 1966
where the average of completely Catholic education was elghlty-five
percent and seventy-sizht pereent, respectlively at the two schcols.7l
The students in the present study reveal a great sinllarity
in the fathers' educational background, particularly in the nuwiber of
those attending college after high school and graduating from college.
There is little differeﬁce at St. John's where a slightly greater
percentage of fathers has not attended high school and where less have

pursued a desree beyond the bachelor's level (Table 5). These statistics

71Thms }.‘lg Gannon. S.J.) mpublished "J.EQA. Smay Of Jesuit
ligh School Students Detroit Province Comparative Report!” (UDetroit, 1964),
Pe 1.
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of the students.

TABLE 3+ == Four school comparative analysis of residential background

Ignatius Ue of D. St. John'dg vWalsh | Totals
1. City 28.1 Lhg.2 5,2 35.9 38.3
2+ Suburb 69.4 5C.3 38,7 40,3 52.8
3. Town 1'5 2‘3 701 13.7 4,8
L, Rumlfj 0.9 le2 8.9 10,1 ’4‘.1
Number 1044 928 635 496 3103

of the students.

TABLE 4, == Four school comparative analysis of elementary schooling

P——— ._;_ o <o e o
Ignatius Us of Ds St. John! Walsh | Totals
1. A1l Cath. 87.6 79.7 86.6 72.4 86.6
2, Mainly 78 13.3 6.3 842 0.2
Cath. some
publie
3. Half Cath. 1.4 2.2 0.6 3.4 1.8
Half Publéc
L"o Mainly pub. 1.2 1-6 lou 5.0 1'9
some Cath.
5. A1l public 0,8 2.6 h,2 10.5 306
60 Other 1.1 0&6 008 00“’ 008
Number 1047 927 636 L97 3107
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TABLE 5, == Four school comperative analysis of the educational backe
ground of the students® fathers,

Ignatius | Us of D. 5t, John's| walsh | Totals

1. 8th gru&e 3&3 206 2&1" 3«2 209
or less

2. SOMe high 805 D5 lloS 6.0 90
school

3« hizh school P2 19,1 2.1 23.2 22.5
graduste

u‘ some ed, 23‘5 22.&' 23.7 23.‘3’ 23;2
beyond hes.

e 001105‘ 2506 273 273 29.2 270
grdduate

6+ grad, or W9 19,2 11L.0 W5 | 15.4
prof, degree
beyond bach.
Kumber 1063 928 63 494 3101
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reveal a close similarity to ricater's 1966 findings both at St.
Ignatiuns and University of Detroit High in the categories of college
graduate and degrees obtained beyond the bachelor's level. The 1966
study, however, showed a larger number of fathers who achieved less
than a high school education. Thus it would seem that the educational
level of the fathers of Jesuit high school boys is gradually risinge
even over & two year period.72

Or the other hand, forty-four percent of the students!
mothers atlended school beyond high school, with nearly twenty
percent of them graduating from college as reported (Table 6). This
latter fact compares positively with the 1966 data which indicated
that mothers of students at St. Ignatius and University of Detroit
High graduated from college at the rate of seventeen percent, just
one point above the national average for mothers of Jesuit high
school students across the country.

Turning to occupational backgrounds of the students!
femilies, we find about a quarter of the boys imdicated that their
father 1s & member of one of the professions. Managerial positions
are held by nearly one third of the students! fathers. At the other
end of the scale less than one out of ten fathers is employed in semi-
skilled or unskilled ocoupations (Table 7). The contrast is most
pointed at University of Detroit High where one out of three students’

721h14.
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TABLE 64 == our school comparative analysis of the educational back=
ground of the students' mothers.

Ignatius| U. of D. St. John'!s | Walsh Totals

1. 8th grade 2.1 2.8 1.7 2.0 242
or less

2¢ SOme hish 7.6 ?.3 608 5:3 609
school

3. High school 50,k 41,2 b6.3 b7,y hg,2
graduate

'Oa“ Some ed. 17.1 21.6 2042 25¢1 20.2@

beyond hes,

5 . College 19. 2 20.1"' 2007 16 . 9 119&5
graduate

6. Grad. or 306 6.8 l"os 3¢6 l"o?
Prof, degree
beyond bach.
Number 1004 928 633 495 3100
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of the- students! fathers,

TABLE 7. == Four school comparative analysls of ocecupational hackground

Ignatius | U. of L. | 5te John's alsh Totels
1. Professional 2302 320_, 1809 2’).5 2h o7
Ze i*;?anager or ]-600 15.5 1509 2105 150?
proprietor®
Je lianager or 10,2 8.5 - 1642 13.3 114
proprie torP
2#. Sales or 1309 1208 11.0 ll:'cl 13.0
clerical work
5. Sidlled craft. 1&'19 113"7 1600 1209 115‘08
or foreman
6. Service worker 6e5 4,1 6.8 5e2 5.6
for business
or profession
7+ Protective 59 3.3 2.3 1.2 3e8
servics
8. S&ﬁi"‘kill@d' 6.1 5‘6 608 6.8 6.2
machine op,
9+ Unskilled; 1.5 1.3 1.6 242 1.6
coamon lab,
10, Othor 1.6 14:6 3-9 2.2 242
lumber 1042 929 636 Lgy 3110

&ppoprietor of a business employing 25 or more.

bProprietor of a business employing less than 25.

V|'
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fathers is a nrofessional, while only one ont of fwelve has a father
employed in & semi-siilled or unsiilled capacity.

Considering educational and occupatlional background of these
students, it is apparent that they represent high status families. in
summary, then, the majority of students from the partieipating schools
generally come from families which are white, Catholic, suburban, upper-
middle class., Generally, their parents have been well educated and :have
assuned status employment; thus they have been able to provide their r-ons
with the opportunity to obtain whet is considered to be a fairly
prestiglous education in Cleveland and Detroit. These boys are presently
studying in an overwhelmingly Cathoiic atmosphere, though about bma
percent of them had little or no previous Catholic grade school background.

PARENT-STUDENT RELATIONS

Though the present research project does not contain more than
one item leading to a better understanding of parent-student relations,
this material is helpful for a deeper sppreciation of the data under
consideration. For such material we draw on the 1966 Fichter study results
as analyved for St. Ignatius and University of Detroit High.?3

One questionnaire item in the present study is similar to
Fichter's question about the cholce of the Jesuit high school related to

its source. In Fichter's anslysis at Immatius, six percent of the students

73544,
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claimed parental decision as opposed to six and one~half percent in
Detroit. Thirty percent of Ignatius students and thirty-two percent
of the University of Detroit high students claimed themselves as primary
source of the decision. Agreement by both student and parents was
responsible for the choice of a Jesuit high school in fifty-seven
percent of the cases at Ignatius and fifty-nine percent at University
of Detroit High. The present research data indicates a slightly
higher percentage of agreement. (Table 8)

Parent-student relations are slso demonstrated in Fichter's
items concerning discussion on family decisions and parental help
in student use of freedom with responsibility. In these items it 1s
clear that Jesuit students come from a democratic family Background
in which decision making is shared. (Table 9)

In regard to helping students use freedom with responsibility
Jesuit students acknowledge considerable help from their parents with
only a small percentage denying the proposition (Table 10), This
response 1s in accord with the other data presented which indicate
generally favorable rapport between parents and students.

In conclusion, besides the families being white, Catholic,
suburban, upper-middle class, they also are democratically oriented in
regard to decisions concerning their adolescents.

L
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TABLE 8, -= Four school comparative analysis on selection process of
the Jesuit high school.

S npanyin

-

T o
Ignatius | U, of Do | St. John's] Walsh | Totals
1. Parental 2.6 5¢5 5.1 9.1 5.0
decision only
2. Agreement of 624 6248 60.0 58,2 61.3
self & parents
3. Mainly my own 32.9 29.8 32.2 30.9 31.5
idea
lh Other 242 lgg 2.7 1’8 2.2
Number 1044 929, 633 495 3099

TABLE 94 =~ Fichter-Gannon akalysis on decision making involvement of
students in family at St. Ignatius and Unlversity of Detroit High
with national average.

Ignatius Ue of D. Hational
1. Parents always involve student 30.0 33.0 32.0
2. They do so most of the time h2,0 43,0 43,0
3. They do once in awhile, 2,0 20,0 20.0
4, They never involve the student Lk,0 4,0 540




TABLE 10, ~- Fichter-Gannon analysis on parental help in student use of
freedom with responsibility at St. ignatius and University of Detroit
High with national average.

Ignativs | U. of De National
1. Parents help very much 51.0 41.0 51.0
2. They help somewhat 31.0 38.0 33.0
3. They do not give much help 11,0 9.0 10,0
L. They give no help at all 5.0 5.0 3.0
5. They oppose it 2.0 70 3.0




CONCLUSION

This chapter attempted to provide the methodological background
of the present study and some of the suppositions underlying the
sociological relevance of the investigation for the high schools
involved. <The rather lengthy process of preparation of the research
instrument has indicated both the wide participation of many of the
interested parties and the careful scrutiny of the questiomnaire items.
The declsion to test the entire student population of these schools
rather than a sample was based on the manageability of the universe and
on the advisability of offering more detailed results to the institutions.
In view of the sampling problems involved in the Fichter study this
declision should help to gain support for the conclusions of the study.
The content of the questionnaire has been carefully screened to ensure
that it corresponds to the Jesuits® stated objectives in the educational
process. Iinally, the hypotheses which will be tested in this inquiry
have centered on the school as a socializing agent and its Jesuit

faculty's influence on the development of social attitudes.




CHAPTER IV !

SCCIAL AWARINESS OF JESULT
HIGH SCHCOL STUDENTS \

According to Harvanek, the key to understanding the Jesuit
philosophy of education is its dedication to the teachings of the

(s

Church. The first set of student soecial attitudes to be analyszed

thus concerns the Church's social doctrine.
ATTITUDES TO CHURCH'S SOCIAL TEACHING

Obviously, if the students are to understand their social
responsibility as it is understodd according to their teachers and
enunciated by the Church, they must first be exposed to it. The %ime
which is most appropriate for this kind of imdoetrination would seem
to be the weekly religion classes. Table 8 indicates thal generally
sevent out of ten students stated that the Church®s social teachings

were taucht to them, while less then one oul of ten fell thet this

mi—iazvanek. P. .
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subject received no specific attention. loreover, it is clear from
Table 9 that in all the ehools but Walsh more than twice as many
upperclassmen as freshmen stated that the social teachings of the

Church had been taught them. Al Walsh, however, three out of ten
freshmen report that much attention is given to these teachingse-a
considerably higher report by freshmen than in the other three schools.
Interestingly enouch, Walsh's upper classmen, to only & slightly higher
degree than the freshmen, report much attention to the Church's teaching.
In regard to the hypothesis of this study, then, the situation in which
TABLE 11. ==Four school comparative response to question of how much

attention the soclal teachings of the Church regarding soclial responsibility
received in religion classes.

Ignatius Use of Do} 5t John '] Walsh | Totals
2. Some 14’509 4107 %‘6 l‘«"!‘*oji wﬁ"ol
3. Little 23,0 4.0 21.3 1.3 21.7
3&. No Attention 837 L, 9 9.7 L g 701
Humber 1004 803 587 461 2955
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TABLE 12, ==Four school comparative response Wy top and bottom class to
question of how much attention the soclal teachings of the Church
regarding soclal responsibdlity received in religlon classes.

W ——
Ignstius Ue of Lie Ste John's valsh
Semne h. Ser, ) M Fre JuN O

1- s:uﬂh 3{’01 lﬁ-? “*2 190? i¥2.2 1606 35.2 3005
2 SOme 5005 %6e0 Frel Li';“m? @2.? 55'3014* 5Lel¢ 43,0
3. Little 8.0 IBE'? 13,2 J 2.6 12,2 | 26.8 113 172

b, No attention | 108 R8L | 05 | 79 | 25 l10e2 | 28 | 943

Huzber 20 J272| 223 | 23 | 1092w w | 1

TABIL 13+ ~=four stiool comparative response to questlon of how much
attention the social teachinge of the Church regarding soeial responsibility
receive in clusses other than religlon.

ignetius Us of Ue | Ste John's | valsh iotals

1. Much 542 6.3 8.4 5e3 Galt
Ze Some 3106 b’lo? 3905 &261 3709
3. IA3tle bo.6 "11.7 12,8 Lot 0.4
L. o attentlon ?—2.5 1{)03 }..301 1.} 15,1
Mamber 357 el 0 582 Ll 25911

|
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an average of eighty=four percent of the upperclassmen respond that much
or same attention is given to the Church's social doctrine would indicate
that during the students' Jesuit high school education they have received
an increasing exposure to these doctrines. Thls 1s more apparent when
one compares the finding that an average sixty-one percent of the
freshmen felt the social teachings received much or some attention,
while fourteen percent indicated the social teaching received no attention
at all. '

As indicated in Table 13, however, this sttention to the
soclial teachings of the Church, is almost exclusively relegated to the
religion classess In a composite view of the schools less than seven
percent of the students said that the social teachings of the Church
received much attention while double that number (14}) indicated that
they received no attention at all in the other classes.

Returning to the hypothesis, Table 14 suggests that more
of the upperclassmen (45% upperclassmen vs. 55% for freshmen) felt
that the soclial teachings receive less attention in their other classes
outside of religion. On the other hand, only ten percent of the upper-
classmen say that no attention is given to the social teachings in their
other classes, while a slightly higher twelve percent of the freshmen
report this to be the case. Thus, it does not appear that an appreciable
difference exists for those students who have experienced Jesult education
for a longer time with regard to the attention given the social teachings
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TABLE 14, =~Four school comparative response by top and bottom class to
question of how much attention the social teachings of the Church regarding
social responsibllity receive in classes other than religion.

W
Ignatius Us of De St. John's Walsh

Sen. Fr. Sen. fr. Sun, Fr. Jun. Fr.
1. Much 4.5 ?.0 607 6c5 9‘1" .1002 QQB 807
2« Some 35.9 ] 44.8 | 39.9f 50.9 39,0 48,5 LoJAs | 42.3
3. Idittle B3.6 ] 3647 | Bl | 32.2 40,1 29.6 $0M4 | 3649
L, No attention 15.91 11.5 8.9% 10.3 11l.5 11.7 W.9 | 12.1
Number 220 270 | 223) 2| 192} 1% wi| w9

of the Church in classes other than religion. Only University of Detroit
high seniors and St, John's juniors indicate a response in the direction
of the hypothesis. On the face of it, therefore, the situation indicated
by Table 14 does not seem extraordinary, since the place for the socilal
teachings 1s most clearly the religion class. Yet in view of Jesuit
secordary education's emphasis on college preparation with concentration
on lanpuage and literature studies, it was expected that more upper-
classmen would have indlcated more general exposure to social teachings
in these classes, S5till, the responses do verify the hypothesis.

While it is clear that the students feel that the social teachings
of the Church are taught to them——gerticularly in religlon classes—-it was
desirable to probe this finding further and to inquire whether the
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students perceived that their Jesult teachers specifically had attempted
to communicate a set of Christian social valuss. This factor is much
more clearly related to the study's hypothesis. Table 15 indicates that
almost nine out of ten students believe their Jesuit teachers made much
or some effort to impart a sel of social values, while a small number
of students denied any effort in this direction by the Jesuits.

But 1is there z relation hetween the length of expmrience
with the Jesuits and the students' recognition of and development in
social attitudes? Teble 14 supplies the basic comparative data
between freshmen and upperclassmen.

TABLE 15 =~Four school comparative response to question whether
Jesuits tried to commmicate a set of Christian social values.

W

Ignatius Ue of Def St. John's| wWalsh Totals

10 i:uCh %95 9:‘.5 L"OQ5 52.5 4807
2+ Some 43.0 36.0 k5.9 39.6 0.9
3« 1dtltle 3.5 8¢5 Qulr 5.9 8.3
L'r. Not at all 1.9 0-9 LI«.Z 20 2.1
Number 927 905 593 Ly 2869

i‘
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TABLE 16. =~iour school comparative response by top and bottom elass to
guestlon whether Jesults tried to commmnicate a set of Christian social

values.
Ignatius Us of Do | St. John's Walsh
Sen. re SeM. Fr. Jun. Fr. Juns Fr.
1. Much 53-8 45.1 56&6 53»8 43,0 38.2 63.7 ""605
2. Some 36.2 42.3 | 33.2 | 37.2] 41.6 | 4hb | 32,2 39.4
3. Iittle 7.6 10.4 8.8 7e5 809 10.1 L1 807
L, Not at all 2.2 242 1-3 105 1-5 73 0.0 505
Number 223 132 226 199 202 178 18 127

At Ignatius no development 1s apparent, though there is an
eight percent difference in the number of senlors who believe that Jesuits
show much effort to impart social values. In both senior and fresimen
groups there appears a sonstant two percent who see no Jesult effort at
all in this area.

University of Detroit high results show a slight three percent
more seniors than freshmen who see specific Jesult effort to impart social
ralunes, When the top two categories are combined there is a slight one
percent edge in favor of the freshmen., Thus, there seems to be no
apparent devselopment here as the hypothesis would predict. There is,
likewlse, no increase or substantial decrease in the one percent of the
students who helieve their Jesuit teachers expend no effort along these




lines.

Differing from the two established schools, St. John's
students show a ten percent increase in the juniors who believe the
Jesults attempt to communicate social valuss. &ven in the category
of those who think the Jesuits make no effort, there is a six percent
decrease between freshmen and upperclassmen in favor of the hypothesis,
It is apparent that this direction in the statistics from St. John's
is more pronounced because of the low score of St. John's freshmen
when compared to the other three schools. Evidently a greater impression
along these lines is made earlier in the other schools.

Walsh juniors record an emphatic response to the question with
sixty-four percent answering that the Jesuits there zive much attention
to social teaching. This figure indicabes a seventeen percent difference
with the Walsh freshmen. Wwhen the first two scores are combined,
ninety-six percent of the upperclassmen compared to eighty-six percent
of the freshmen indicate that thelr Jesult teachers show much or some
effort in imparting a set of social values, At the other end of the
scale six percent of the Walsh freshmen believe Jesuits show no effort
at all. Hence, at walsh the hypothesis that greater experience of Jesuit
education should correlate with high recognition of social attitudes is
verified.

in the end, then, the hypothesis of the study is not solidly
verified at St. Ignatius nor at University of Detroit High, but is
verified at St. John's and Walsh.

il




These findings could be explained several ways. TFirst, at
the two new schools there is a general absence of previous faniliarity
with the Jesuits on the part of the students, whereas in the older schools
there 1s the possiblility of a greater pre~conditioning to Jesuit values
because of the greater publicity of their established traditions. lowever,
since the Walsh freshmen compars favorably to the Ignatius freshmen, this
explanation does not seem applicable. A socond answer might be thet the
specific group of Jesult teachers aht the four schools accoumnis for the
differences in their manner of adapting to the Jesuit philosophy of
ednecation. Since all the students do display an swmreness of the Church's
soclal teachings, it seems that they do communicate these values, but they
do this in their own wey according to the needs of the individual schools.

On the other hand, part of the explanation of the difference
in the students® response could lie in the young people's social backeround.
Students who reside in the larger metropolitan areas from which Ignatius
and University of Detroit high draw their enrollments could be more
sensitive to the social situation in the school's own neighborhood and feel
that the Jesuits should be maldng more effort in this area. !lence, the
students might be inclined, as upperclassmen, to be more critical of their
Jesuit teachers.

However, in controlling the data for residence, this latter
explanation does not seem plausible. There is no appreciable difference
between the old and new high schools in a city proper-suburban split
(Iables 18 and 18)s ¢(nly in the response from Walsh do we see a surprising

|
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difference (16%) between the juniors and freshmen who reside in the city
proper, when the scores are polarized. Among the suburbanites, the St.
John's students, in a polarized schema, demonstrate a fifteen percent
difference between juniors and freshmen. Thus no generalization can be
adduced concerning the relative success in attitude formation of the
students on the basis of residence.

TABLE 17. =-lour school comparative analysis by top and bottom class of

oity dwellers on question whether Jesults tried to commmnicate a set of
Christian social values.

Ignatius Us 0of Dy ste. John's Walsh
S6n. re. 3en. v, JiNe Tr, (Jun. Fre
1. iueh 56,9 50.9 |54e5 [ 45.9 [45.8 | 4043 6243 L4046
2. Some 35.3 37-7 33-1 L}'?,.l& 13'3-7 14'603 ?‘70? “4‘3'7
3e Iittle 5.9 5¢7 |10.7 | 10,6 {10.4 7+3 | 0.0 9t
L, Not at all 240 5.7 | 1.7 l.2 1 0,0 5.2 | 000 6e2
Humber 51 53 1121 85 96 77 53 32

Correlative to this question is the prior social attitudes held by
the students before coming to the Jesuit high school., .In other words, do
the social valves comrmunicated by the Jesuits conflict with the students!
previous value system. As Table 19 indicates, only one out of twelve students|
felt that their previous value system conflicted with what the Jesuits
presented. At the other end of the scale one out of four students reported

that there was no conflict at all. Roughly sewmn out of ten students,

L\




Chuistian social values.

TABLE 18, =~Four school comparative analysis by top and bottom class of
suburbanites on quesilon whether Jesuits tried to comunicate a set of

Ignatius Us of Ds St. John's Yalsh
Sen. |Ir. benes  §T. gun. Fr, Jun. re
lo maeh 5306 L"l-? 5002"’ "901‘[’ 4’?&"" "4’093 6505 l“'?ﬂ”
2. Some 36e¢3 [45.3 B2.7 PB3.0 3.4 35.C | 2945 404
3- Idttle ?-7 llo'? 509 5.7 6-6 13.""’ 14’.9 7-0
!". Not at all 2.4 0.8 1.0 1.9 ?.Qé 1004 OnO 5-3
Number 168 120 {101 {106 76 67 61 57

TABLE 19, ==Four school camparative response to question whether social
values prior to high school were in conflict with those which Jesuits
made an effort to communicate.

Ignatius U, of U. Pt. John's }Jialsh | Totals

1. iuech 7ol 742 95 8.7 Bl
2¢ Soue 3L.9 28,8 357 37.1 | 3L.2
3. Little 333 Fa7 304 28a4 {3049
e wot at all b I 2742 2040 22.7 | 248
5« dJesulits made 3.3 2.0 .3 3.1 k.7

no effort

Humber 885 389 560 423 levsy

— —

-
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TABLE 20, =-Four school comparative response by top and botton class to
question whether soclal values prior to high school were in confliet with
those which Jesults made an effort to communicate.

Ignatius Us of D. St. John's Walsh

Sen. | Fr. Sen. [Fr. Jun. | Fre Jun. | Fr,

1. Huech 64 | 6.7 6e2 | 9.1 | 10.7 8.9 4.8 | 8.3

2. Some 36 (32,0 | 3H.2 22,6 | 372 | ol 35.6 Pl.5

3. Little 31.9 R8O 3644 13948 [ 3547 | 236 | 33.6 N9k

L. Hot at a1 22,3 8.7 [21.8 [26.9 |13.8 | 26.1 | 23.9 Ph.3

5. Jesuils made 3e2 | 4.7 1.3 | 1.6 2.6 7.0 2.1 {6.5
no effort

Humber 220 | 150 225 1186 | 196 | 157 146 {108

however, admit some conflict. This factor would indlcate that at least
some development has taken place in a great number of students.

In the brealdown for the individual schools as presented in
Table 20, there semms to be no remarksble deviations or progress in the
Ignatius statistics. University of Detmoit high seniors, however, report
a five percent increase over the freshmen who thought there was at least
same conflict. At the same time, there was a five percent decrease among
the University of Detroit high seniors in comparison to freshmen who
thought there was no conflict at all.

Scores from St. John's indicate a seven percent higher combined
score of the first two items as compared to the Walsh junlors. Over-all
the St. John's juniors indicate in eight out of ten cases that some conflict
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exists. lore importantly, there is a thirteen percent decrease in the
nunber of St. John's juniors who felt there was no conflict at all in this
area. Again it appears that there is a greater recognition of the Jesuits!
social values by students who have had a Rlnger relationship with thes.

Table 20 thus indicates that the students from both St. John's
and Walsh verify the hypothesis. The #alsh juniors register a two percent
indlcation that Jesuits made no effort in this area in contrast to six
percent of the freshmen. What is interesting in this statistic is that no
Walsh juniors made this response to the previous question.

In appraising this particular questionnaire item and the
resulting answers, it appears that there is a definite conflict in soclal
values between what the students possessed prior to their Jesult education
and what they find their Jesulit teachers holdj; Table 19, for example
indicates that only one quarter of the students generally deny any conflict
or believe Jesuits made no effort in this area. The relevance of this
data to the hypothesis is the clear indication that there is a recognition
by the students of some conflict and hence a clear opportunity for the
Jesuit teacher as a soclalizing agent to influence this aspect of the
student's education. Further, the differences between the senior and
freshmen scores are in a direction favorable to the hypothesis.,
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ATTIWEDE TOWARD SUCCESS

Jesult educators, following the Splritwual ixercises of their
founder, Ignatius of Loyola, work on the principle that material goods
are to be used by men to help them toward their elternal gosl. Insofar as
these material goods hinder this end they are to be set aside by the
individual. Since this concept of the proper use of material goods is a
key element in the Jesult philosophy of education it was felt that this
item should also be tested. If Jesults were unsble to impart such a
basic attitude toward material success, then their effort in the development
of social attitudes of their students would be weakened. The question was
concretely posed in terms of whether Jesuits emphasized too much the goal

of material success.

TABLE 21, --Four school comparative response to question whether Jesuits in
high schools emphasize too much the goal of material success.

Ignatius | U. of D. {St. John's| Walsh [Totals

1. Strongly agree L7 5¢6 8.0 747 6.1
2+ Agree 114 15.6 15.3 17.9 .5
3« No opinion 30.3 25.5 3645 32.7 30.4
L, Disagree bh,2 1.9 3Le5 32.0 39.0
5. Strongly disagree 9.5 1.4 8.7 9.6 9.9
Humber 921 897 587 428 2833
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TABLE 22, =-=Four school comparative response by top and bottem class to
question whether Jesults in high schools emphasize too much the goal of
material success.

e e e e e e e e e e - e
Ignatius U. of D. St. John's Walsh
Sen. re e re June. Fre Jun. IT
1. Strm agree 306 5.1 8.4 206 8-5 6-9 7:5 ’4'55
2e Agl%e 15.6 607 1505 1306 16.’4' 1302 160"" 1906
3. No opinion 20.9 (42,7 17.3 136.1 | 28.9 [ 43.7 |28.8 | 38.4
L, Disagl'ee L}?‘B 36-5 %.0 %nl 3503 25.9 33.6 BOJ'!'
50 Strongly 12.1 8n9 12b8 1105 100&’ lOoB 13'7 701
disarree
Murber 224 | 178 2261 191 201} 174 46 112
i

In the over all view of the four schools there is a wide spread
of opinion (Table 21). In the polar views only six percent of the students
strongly agree that the Jesuits emphasize material success too much, while
ten percent strongly disagree. When the scores for the two sides of the
scale are combined, roughly twe out of ten students agree and five out of
ten students disagree, with a noticeable three out of ten students holding
no opinion.

Relative to this study's hypothesis it appears that while Jesuit
teachers are basleally commmicating an attitude toward material success
consistent with their philosophy to half of the students, there remains a
sizable mmber who find their teachers' position unclear enough that they
are unable to make a Judgment. To probe this finding further, it will
be helpful to analyze the individual'school's scores as presented in
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Table 22.

The Ignatiuns flgures conflrm the direction of the research
hypothesis, though not without qualification. Sixty percent of the
seniors and forty-five percent of the freshmen disagree with the ideg
{that their teachers stress material success too much. On the other hang
nineteen percent of the seniors and twelve percent of the freshmen agres
with the idea wnder discussion. Another factor indlcated in Table 22,
however, is that twice as many freshmen as senlors have no opinion
regarding Josuit attitudes toward materisal success. This findinrs seems
to indicate that at least the Jesuit view has come across to the seniors
more clearly than to the freshmen. The Igmatius student response also
confirms the hypothesis by indlcating that there is a growth in the
student view consequent to longer experience of Jesult education.

Generally, the University of Detroit resulis also tend to
sypport the dlrection of the hypothesis by indlcating a greater number
of senlors than freshmen who disagree with the stated position and a
simaller mumber of senlors who have no opinion.

St. John's students tend to verify the hypothesis that longer
experience with Jesuilt education correlates with a development of social
attitudes. Wwalsh studeats follow the same patiern. But in compariscn
with the other tlree high schools, walsh does not show as much of a
clarification of student views in the no opinion category. It would appear,
then, that this response category might better reveal the clarificaitlion of
the Jeskit position and hence the development of stident views as they
advance in high school.
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In sumary, the data indicates that the Jesult faculties of the
four participating schools did not generally emphasize material success.
It is also apparent, however, that the values the Jesuits communicated
were consistent to their philosophy and tradition in the attitudes toward
material success and the use of material goods and that the students
evidenced their own attitudes in a direction supporting the study's
hypothesis.

ATTITUDES TO SOCIAL RESPONSIBILITY

One of the focal points in Harvanek's tmeatment of Jesuit
education is that the student must understand that he is a man among men
in the world and, hence, that he must assume the social responsibilities
consequent upon his basic relationships. Thus one of the survey items
asked whether students agree or disagree that Jesuit education has been
very individualistic in its orientation as opposed to emphasizing social
responsibility.

The results of this query are reported in Table 23. Generally,

seventeen percent of the students feel their education too individualistiec,

while forty-six percent report an emphasis on social responsibility. A
solid thirty-six percent of the students indicate that they have no
opinion, Again the crucial area of analysis seems to lie in the no

opinion category.

Variatlons between freshmen and upper classmen are slight except

at Walshy here there is an eight percent increase in the junlors! responsee
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TABLE #3. =~Four school comparative response to question whether Jesuit
education has been very individualistic in its orientation.

Ignatius | Us. of De | St. Johm's \ialsh Totals

1. Strongly agree oy 3.8 5.9 7e5 4.99
2. Agree 10.9 12.7 11.8 15.7 | 12.4
3. No opinion 35.4 31.6 L3.5 39.5 1 36.4
4. Disagree 38.0 39.3 28.0 29.3 | 35.1
5. Strongly 11.2 12.6 10.8 7.9 { 11L.1

disapree

Number 910 890 575 413 | 2788

TABLE 4. -~Four school camparative response by top and bottom class to
question whether Jesuit education has been very individualist in its
orientation.

Ignatius U. of D St. John's Walsh
Sen. Fr. Sen. r. June Fr. June Fre

1. Strongly agree 2.7 6.9 LA k.3 5.0 9.9 69 | 7.7

2. Agree 10.3] 6.9 1.9 | 8.1 | 12,0 | 10,8 | 18.2 | 9.6

3. No opinion 25,1 B6.2 | 23.5 | 38,9 | 27,0 | 52,4 | 36.4 1.3

L, Disagree 6.2 ] 30.1| 47.3 | 32.9 | 38.5 | 17.9 | 30.0 [32.7

5. Strongly 15.7] 9.8| 12.8 | 15.7 | 17.5 | 10.9 | 8.4 | 8.6
disagree

Number 223 173 226 185 200 164 43 | 104
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a finding against the direction of the hypothesis. In the combined scores
expressing disagreement, Jalsh agein stands out as the only institution
which negates the hypothesis. In the other three schools there is a
strong development between the fresimen and juniors and seniors as
indicated in Table 24. ILikewlse, in the no opinion category, the Walsh
scores show the least amount of clarification on the pert of the upper-
clasamen. (n a comparative basis, therefore, some presently wnmknown
factors exist at /alsh which point to the fact that the Jesuit teachers

do not comxmnicate a concern for social responsibility to the same degree

as they do in the other schools.

In summary, the data obtained from the inquiry about Jesuit
emphasis on indididualism vs. social responsibility has indicated that
the Jesult teachers in the four schools generally do convey a concern for
social responsibility. Further, in all the schools except ialsh, the
hypothesis of this study is substantially verified so that a clear
indication of development of attitudes is shown to be possiblse.

ATTITUDES TO CrHER RELIGIONS

If Hary Perkins Ryan's criticism of the Cgtholic schools! lack
of contemporary relevance is correct, then students develop a siege
mentality which pushes them ever deeper into what might be called a
""Catholic ghetto." If this is the case with Jesuit secondary education,
the Jesults will nol have succeeded in imparting their philosophy of
education to their students unless they prepare the boys with the critical
understanding of the pluralistic world around them. Thus the present
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study is concerned with learning whether Jesuit teachers helped their
students to develop a better understanding regarding people of other
religions.

In the four schools an average of seventy~eight percent of the
students relate that their Jesuit teachers did sttempt to develop better
understanding of other religions. Fifteen percent of the students reported
this attempt occured only rarely. Six percent of the students said the
vesuits never attempted to develop this better understanding in them.

The data indicate, then, that the Jesuits did make an effort to inculcate
some posltive values in this attitudinal area.
TABLE 25. =-~Four school copparative response to question whether Jesuits

tried to help develop better understanding regarding people of other
religions.

Ignatius | Us of Da | Ste John's| ualsh Totals

1. Often 2.9 3547 35.7 41.9 33.2
2. Sometimes b7.3 46.9 L2 376 bl .7
3+ Rarely 80.9 12.5 13.1 11.8 15.2
4. Never 6.2 bes 6.9 6.3 5.8
5. Does not apply 0.7 0.5 1.8 2.4 1.1

Humber 867 891 566 k15 2739
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Turning to the school=by-school breaf#fitown on this question

(Table 26), we see that Ignatius, University of Detroit High, and St. )
John's all verify the hypothesis; Walsh runs contrary to it. The fact |
that of the four schools Walsh has the highest percentage of students who

are not Catholic makes the results of this question more interesting. It
would be expected that these students would be an aid in helping to

develop better understanding regarding people of other religions. “ﬁi‘

ATTITUDES TOWARD RACE ;}f

Another of the areas in which Jesuit high school students would i‘
be expected to form a positive social attitude is the problem of race. i
Since the enrollments of the four schools are predominantly Caucasian,
it is all the more necessary that this attitude be investigated as an
indicator of the students' over-all soclal attitudes and values. As
background for the data to be presented here results of the 1966 Fichter |
study involving Ignatius and University of Detroit High provide interest.

Fichter inquired about the extent to which the school gave
freshmen and seniors better racial attitudes. ilis data indicate a denial
of the present research hypothesis at both schools which follow the
national average of his sample (Table 27).

Fichter was able to spacify the racial attitudes more precisely
than the present study. As a result he inquired about student attitudes on [
integrated housing, which are a further confirmation of the over-all |

attitude toward race already established (Table 28). Again Fichter's
data are away from the expectations of the present research hypothesis,
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TABLE 26. ==Four school comparative response by top and bottom class to
question whether Jesuits tried to help develop better understanding

regarding people of other religions.

—— - —— - e p—
I 5 Us of Do Ste_John's iglsh |
Sen. fre ] Sen, Fr, | Jun. Jun.} Fr.
1. Often 28,1 | 19.8( B0.7 {24.5 | 32,3 | 37.2 |39.4 | k2.1
2. Sometimes B6e5 | N84 { B5.1 [53.7 | a2 | 3L.7 [39.4 | 31.6
3. Rarely 20.3 | 22.0] 9.7 111.7 8.3 § 17.1 }13.1 } 13.2
L, Never 367 961 39| 90 4o2 112,2 | 5.8} 5.8
5« Does not L4 | L.3] Ok | L.l 1.0 | 1.8 2,2 22
Spply
Number 217 | 157 | =226 188 192 137 | 14

TABLE 27. -=Fichter«Gannon comparative analysis on extent to which school
gave freshmen and seniors better racial attitudes at St. Ignatius and
University of Detroit High wilth national average.

Ignatius Us of D. High Hational

Sen. Fr. Sen. Fr. Sen. Fr.
1. Given very much E.0 35.0 23.0 | 25.0 20,0 25.0
2. Given somewhat 31.0 33.0 21.0 } 29.0 28,0 29,0
3+ Given more or less 16.0 | 17.0 } 18,0 | 14,0 18,0 | 18,0
L, Given very little 17.0 5.0 8.0 | 12,0 12.0 10,0
5¢ Given hard]y&ﬁt 28,0 10.0 20,0 | 20.0 22,0 17.0
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TADLL 286 ==Fichter-Gannon comparative analysis on freshmen and senior
attitndes toward laws for integrated housing at St. Ignatius and University
of Detroit iligh with national average.

Ignatius Us of Ds High National

Sene Frs Sens Fr, Sen. Ire

1. Approve them 30,0 370 230 28,0 39,0 | 3640
2. Disapprove them 5140 | 40,0 50,0 | 44,0 40,0 | 38.0
3. Neutral sbout them | 11.0 | 16.0 | 20,0 | 23.0 15.0 | 18,0
4. Do not kmow 6.0 640 70 540 6.0 | 8,0

TABLE 29. =eFichter-Gamon comparative mnalysis of attitudes of freshmen
and seniors toward the Negro Civil Rights Hovement at St. Ignatius and
University of Detroit iigh with nationsl everage.

S O U

Ignatius | U. of D. High National

Sens | Fre | Sen. | Fr. Sem. | Fr.
1. Approve it 48,0 | 45,0 | 52,0 | #8.0 55.0 | 5L.0
2, Disapprove it | 350 | 2.0} 23.0 | 32.0 27.0 | 28.0
3. Heutral about it 13.0 | 3.0 | 20.0 | 17.0 16.0 | 18.0
%, Do not know 4,0 | 30! 50] 3.0 2.0 3.0

At both schools there is at least a five percent drop in approval from
freshmen to senior year and an eleven percent increase in disapproval at
Ignatine and six percent increase at University of Detroit.

When questioned about the Negro Civil Rights movement at that
time (1965-66) students at University of Detroit responded according to
the present research hypothesis while Ignatius students, following their
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pattern show a greater lncrease in disapproval rather than approval
(Table 29).
Students at both schools showed themselves more approving of |
racially integrated schools when Fichter inquired about that. The data

(Table 30) indicates that in this area the hypothesis of the present study
is confirmed with the seniors showing attitudinal development as expected
by the schools. Fichter's own judgment on the results obtained indicated
that he questioned whether the moral values underlying these attitudes

were understood and explained by the faculty in the Jesuit high schools
across the nation.

TABLE 30, =-lichter-Gannon comparative analysis of attitudes of freshmen and

seniors toward raclally integrated schools &t St. Ignatius and University
of Detroit High with national average.

Ignatius U. of D. High National
Sen. Fr. Sens Fr. Sen. r.
1. Approve them 5.0 49,0 66.0 59.0 64.0 52.0
2. Disapprove them 21.0 2.0 17.0 19.0 18.0 25.0 ‘
3+ Neutral about them 2.0 20.0 .0 19.0 15.0 18.0 ‘
4, Do not know 1.0 7.0 3.0 3.0 2.0 5.0 |

Subsequent to the Fichter study Clweeland experienced the Hough
riots in the sumer of 1966 and Detroit the catastrophic riots of the i
summer of 1967. The schools also had the benefit of the Fichter data which it

WFith@r, Sm s a EO!..O
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indicated an unfavorable attitude from what the schools would expect of
their students. All of these factors enter inte an understanding of the
present research findings.

Considering the present research project again we turn to the
four-school report to the query of whether Jesuits tried to help the
students develop s better understanding regarding pecple of other races
(Table 31). UWhile eighty-two percent of the students affirmed Jesuit
effort in this area, thirteen percent indieated Jesuits rarely tried, and
five percent said they made no effort, Thus, the Jesult faculties did
try to inoculcate some positive attitudes in this area. This finding is in
sharp contrast to the Fichter data (Table 27).

TABLE 31. ~=Four school comparatlive response to question vhether Jesults
tried to help you develop better understanding regarding people of other

races.

Ignatius Us of Do | St. John's Walsh Tokdks

1. Often 40.9 39.6 7.5 51.7 43,5
2. Sometimes 41.5 41.9 I3 33.7 38.9
Se R&l’aly 12.8 141\9 1107 10.3 12.9
L!‘. Never "@08 306 605 403 4.7
Number 869 395 566 416 276

Turning to the breakdown for each of the schools (Table 31), the
statistics indicate that the Jesuits often helped the students to develop
better interrecisl understanding. Here the responses of the upperclassmen




TABLL 32+ ==Four school comparative response by top and botiom class to
question whether Jesuils tried te help you develop better understanding
regarding people of other races.

Ignatius Je of D St. John's walsh
Sene Fr. | Sen. Fr. June. Fr. Juns e
1. Often 50,0 | 31.3 49.1 [35.6 | 58.5 | .6 62.0 | U42.6
2. Sometines 39.5 3?.? 38.1 3908 3208 3105 29.2 3309
3- Rarelv 807 18.9 10.2 {16.8 506 19.8 8.0 15.7
I-". Never 1.8 11-9 207 719 301 1&’12 007 708
Humber 28 15% 226 | 191 195 162 137 115

at Ste John's and especially at walsh indicate an even stronger support of
this conclusion than the other two schools. Again there is a sharp contrast
with the Fichter data indicating that even in a short period of two years
student values do change. Certainly the background of race relations in
the two cities must be considered as uppermost in evaluating the data.
Cleveland's complalsance in the face of deteriorating conditions in its
ghetto and the lack of communication between the white power structure and
the black community are certainly reflected in the earlier Ignatius
statistics. Likewise, Detroit's seemingly model race relations contributed
to a smugness in awareness and sympathy to the actual situation, all of |
which are reflescted in the University of Detroit High student attitudes.
Perhaps the foregoing explains the fact that the schools, in
the estimation of the students, have now become a stronger force in

1
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developing positive interracial understanding. Thus it is obvious that the
Jesuit faculties of the participating schools are not only fvlfilling

thueir philosophy of educatdon, but they are also successful in imparting
this to the students. [Further, it is evident that the longer the students
aexperience Jesuit education, the more they develop in their social attitudes.
The difference between the Fichter data and the present data also points

to the possibility of the Jesuits' being potent agents of socialization.
The difference in student attitudes within a two year period argues to the
adaptability of the Jesuit faculty. This adaptability for socialising
agents is important in a period of social change such as we are
experlencing today if they are to be significently relevant to the young
people with whom they are assoociasted.

To sumarize the data of this chapter, the following conclusions
can be stated in brief form:

(1) Jesuits do cawmmicate the social teachings of the Church in
their religlon classes; corresponding to the length of time the students
axperience this aspect of Jesuit education there is evidence of a develop~
ment in their recognition of the content of these values.

(2) Jesuits do not comuunicate the social teachings of the Church
in other classes outside of religiony thus there is no verification of the
study's hypothesis in this area. This finding takes on more importance in
view of the possibilities within the Jesuit high school curriculum for
legitimate discussion of the Church's social teachings.

(3) “mile the research hypothesis is more solidly verified at the

Y
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{wo new schools than at the two established schools, it is obvious fraa the
data that students do believe their Jesult tea¥hers made an effort to
coarpmunicate social values,

(&) students report conflict between social values held vefore
attending a Jesult high school and those their Jesult teachers attempted to
commmunicate. But the data elso reveal & develomment in soclal values
the longer the students are enrolled in a Jesuit high scheol.

(5) According to the students' responses, Jesuits do not give
emphaslis to materialistic malues nor do they stress individualism more
than social respongibility. This finding is confirmed at all of the
schools except Valsh.

(6) The students feel that their Jesuit teachers do try to help
them understand people of other religions. Again the research hypothesis
is confirmed at all of the schools except Walsh.

(7) Jesuits also appear to help their students to better under—
stand people of other races. The research hypothesis is overvhelmingly
verifiod at all of the schools.




CHAPTER V

SISCUSSINN AlD CORCLUSIOH

According to the basie hypothesis of the present study, Jesuit
effactiveness is related to the social attitudes of students insofar as the
students have experienced more or less of Jesuil oducation. 41 this point
in our investigation it will be helpful to discuss the research results
previously presented in terms of the theoretical framework of the stuldy--
the process of secondary soclalization and then to discuss some of the
implications of ouwr findings.

As the preceding chapters have indiecated, Jesuits do communicate
the social teachings of the Church in their religion classes. f(his, of
course, was expected and the response of the students in all four high
schools confimmed it. Moreover, the data also demonstrated that the
students became more aware of the teachings the longer they were exposed
to Jesult education. Clearly, if Jesvits did not succeed in this funda-
mental aspect of soclal educatlon, then the intellectual foundation upon
which the students'! social values are built would be lacking and the
consequent expectation of Jesuit influence in the area of social values
would be minimal.

The second topic of investigation concerned the degree to whieh

95

‘O




96

the social teachings of the Church were stressed in elasses other than

religion. Here little evidence of such emphasis was found in any of the
four schools studied. It nmight be objected that the Church's social
teachings belong only in the religion class and nowhere else. Yet such an
objection would have run counter to the stated educational philosophy of the
Jesuit hipgh schools and the documents of the recent Fathers Superior of the
Coclety of Jesus.

in general Jesuil high schools stress a liberal arts curriculmn
based primarily on the study of language, literature, history and mathematics.
Every student, in the course of his high school education, will have |
completed at least fowr inglish language and literature courses and at loast
three World History and American History courses. In addition, most students
are required to take from two to four years of a foreigm langusge and three
years of mathematics. This heavy emphasis on language arts stems from a
belief that such study is the primary ingredient in a humane education.
Within the context of this type of curriculum background and the educational
philosophy underpimning it, one wmuld expect the research hypothesis to be
verified, Certainly by menior year students exposed to this kind of
curriculum, should be able to recognize socisl teachings if they had been

presented. i
This question is significant. One of the most severe problems :
facing religious groups generally is the neas compartmentalization of belief
and practice linked to a legalistic type of exclusively Sunday observance,
With the context of such a separation, religious principles are not seen as

"




97

relevant to the worke-a-day world of modern man. lthe data of the present
study demonstrate a parallel compartmentalization in the Jesult educators'
approach to inculeating social values. If the social teachings of the
Church are confined to the religion course and are not shown to be othere
wise relevant and hence not discussed in other classes, their influence and
importance on the student's overall formationsmeem to be minimized. Illore-
over, if this type of influence is not provided outside of religlon classes
the rationale behind the school's pwurpose is seriously questionable.
Coviously these questiions raise issues beyond the scope of this study; at
the same time, however, they do point to areas which the participating
schools might want to investigate further.

There is no doubt that students recognize that their Jesuitl
teachers try to communicate a set of Christian social values. Though the
research hypothesis is not solidly verified at the two established schools,
it is important that ninety percent of the students do recognize Jesuit
effort (if not success) in this area. At the two new schools the research
hypothesis is more conclusively demonstrated and the aspect of growth in

the students' social awareness is more evident. 4s it was indicated earlier,

the apparent reasons for a difference between the old and the new schools
seem to be the newness of the schools, the lack of past traditions, and
their geographic locations. Thus when one considers the over-all effect~-
iveness of Jesuits as socializing agents, the fact that there is a sub-
stantial affimation of Jesult effort in communicating social values
indicates bhoth the recognition by the students of Jesuit influence and the
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degree of their teachers! possible effectiveness.

it is legitimate to ask whether or not these results compensate
for the apparent failure to teach the Church's social doctrine in classes
other than religion. As long as the Jesuits' attempt to communicate social
values 1s recognized, does it matéer in which classes this takes placel Cne
could make an argument for such coupensation were it not for the fact an
axplicit social consciousness must permeate the curriculum if it is to
comply with the philosophy of sducation and the pereeived needs of the
students as these are articulated in the stated objectives of the schools.

A related and equally important question is whether the set of
social values inculcated in these schools is any different from the values
which the students held before they were exposed to Jesuit education.
within this context, we attempted to probe any possible confliets between
the values which students brought with them to high school and those which
they were taught. The data reveals that the studenis developed more
sharply defined social attitudes as they progressed through their high school
years. Were their newly aequired values no different there would be little
reason for Jesuit effort in this area. Further, the fact that the data shows
a change in attitudes is another indication of Jesuits effectively functioning
as socializing agents in the value formation of their students.

Regarding the emphases which Jesuils place on the values they
impart, we attempted to test the ckkticism that Jesults were excessively
materialistic in the attitudes they impart. The data indicated that the
students do not make this indictment of their Jesuit teachers. Iurther,

there is evidence of a growih in appreciation of what the Jesuit teachers
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4o ¥aiue in regard Lo the balunced use of materizl poodis,

anothor oriticisn soastimes heard of Jesult education is lheir
stress of individualism versus social resnonsibility, iiwe the nrevious
inguiry, if this indictment were verified there wovld be srose inconsistency
vetwoen wnat the Jesult teachers officially claim to teach and the valuvas
vhich thsy actually communicate to their students. The data reveal,
howaver, that stidents do not believe Jesult teachers stress individualism
as opposed to soclal responsibilitve. Aguin the research ‘vmothesis s
verified exaent ot Walsh, It weul? seenm, then thet Lhe desuits in high
gchoel work are poientially strons socisalizing agents o conld wsll he
important foress in educaling younsy men to social responsibility. Tn =
day when student revolt is so omphasized on college campuses, when student
disillusionment secems o be axploidted by the mass media myl students acre
accused of "dropplng out! of society, this potential socinlizing ability
is Laportant in considering the complexus of problems related to sceial
valnea,

Ihe exception of walsh to this pattern cannot at this time be
fully explained. It seems likely that pert of the exnlanntion liee 4m the
lack of famillaerity with Jesuit itredition in contrast to the other thres
schools where Jesuit tradition is much longer established. Jesuit teschers
at Walsh report that in the first years of the school there has been s
strugile in galning scoeptance by both parents and students of the zosls of
a college preparatory curriculum and the consequeni hard work demanded.
Students often express the desire for less work which they bealieve would
be demanded of them at other schools in the area. ODeyond this the data
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presently available do not provide any rniore susgestions shout ~alsh's
deviation,

in the age of ecumenksn 1t is laportant that Jesuit hizh school
students be open to people of other religiens, According to the present
data Jesuit tecachers are reported to help in this area and the research
hypothesis is thus verified at all of the schools. Certainly if Jesuit
students were not open to people of other relirions thay would be poorly
socialized in our pluralistie society. .ocial values aboul the use of
naterial poods and social responsibility, based on the Chureh's social
doctrine, would also be empty and meaningless 1f they were not accompanied
by a true openness and understanding of people who do not share the sane
relizious belief,

igain, walsh's excepilon to the general patltern ie not essily
explained on the basis of the data at hand. 4s pointed out above, there
is the possibility that the presence of more non=Catholics at '‘alsh than
at the other three schools might generate inhibitions towmrd discussing
inter-fajth problems. TFurther, hecause Yalsh is s0 far removed from an
urban camplex, the ability for esasy exchange between religious groups is
difficult and almost prohibitive. Intil Yalsh Lecomes better ‘mown in the
area, inter<faith exchanges, which seen necessary to reinforce the classroom
doetrinal expositions, will be more limited than at the other three schools.

The irmortance of interrecial understanding in 1967 needdsno
Justification. "ach of the four schools is located in an area whlch has
Imoun serious recisl misunderstandinge-from the utterly devastaling Detroit
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riot of 1947, the Cleveland riots of 1966 and 1968, the Toledo skirmishes
of 1967, to the Cuyahoga Fglls-~Akron area divil disorders of 1968«=so that
raclal problems are nothing new to the students in these four schools. It
is encouraging, therefore, that the data reveal that the Jesuit staff has
helped the students to better interrescial understanding and that there

is growth in this understanding through the years in high school.

In summary, then, there is only one area of social values in
which both the desired positive response and researckhhypothesis were not
evidentm~the atlempt to impart social values in classes other than religion.
This is an area which, as pointed out above, deserves further investigation
and which bears very heavily on the role of Jesuils as socializing agents.

The guiding theory in this study has been the concept of the
Jesuit teachers as agenis of secondary socialization. It was felt that
the ability of teachers in high school education to perform as significant
socializing agents has been both underplayed in the literature and often
overlooked in previous sociologlieal research. This research project, then,
focused on the Jesults as soclalizing asents in the area of social
attitudes. It was believed that if it could be demonstrated that the
Jesuit teachers did affect students' beliefs on social matters and if those
beliefs changed or improved in the course of a student's hirh school
education, the basis for Jesult high school teachers as socializing agents
would be made. From the data as presented in this study, it is apparent
that Jesuit teachers did make a signifieant effort in the areas out®ined

and that thev did have an effect on the students. The actual lived value
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system of the high schools studied corresponds to the officially proclaimed

philosophy of education as found in both Jesuit documents and in the decrees

of Vatican II. Thus the Jesuit instructors have been faithful both to
their own tradition and to their obligation as official representatives
of the Catholiec Church.

The direction of students in terms of social attitudes wms seen
to be more relevant in that many students did report a conflict between
their value systems they held before entering high school and those they
encountered in their Jesult teachers. This demonstrates not only the
possibility but the necessity for Jesults to function in this manner
since it can be assumed as demonstrated that they are faithfully teaching
the Church's social doctrine.

In conclusion, the present research demonstrates that students
in these Jesuit schools would most likely not fit the sketch of either
Mary Perkins Ryan who believes that Catholic school products receive a
slege mentality nor that of James B. Conant who believes that private
education is divisive of the American system. According to the modern
criteria of preparing students for the soclety=-at-large into which they
must fit, these Jesuit schools are generally doing their job., As far as
carrying out the goals of a sectarian institution, at least in the area
of social values, these schools can also claim success. Such success,
even though limited, does seem to argue to the possibility of parallel
effectiveness in other areas vital to the school's defined goals.




APPENDIL 1
RESZARCH LiSTRWHT

The following pages of this appendix contain specimens

of the questionnsire administered to the high school students
in the four schools participsting in the study.
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JESUIT EFFECTIVENESS SURVEY

MRECTIONS: Please write the appro-
priate number for your
answer in front of the
question number. e.g.:
J 92. Ceruleite is:

1. Red
2. Yellow
3. Blue
4., Orange

\
}WTE: Both Parts A and B begin with

#7 for purposes of tabulation
and analysis.

PART A

‘ 7. What Jesuit high school do you
attend?

. St. Ignatius, Cleveland

. University of Detroit High
St. John's, Toledo

. Walsh Jesuit High

Moo
.

n what year will you graduate?
1968
1969
. 1970
1971

e N ]

9. What is your over-all academic
average?

95 or above

94-90

89-85

84-80

79-75

74-70

. 69 or below

. Don't know

0O ~NOYUPWN =

10, What type of elementary school-
ing did you have?
1. All Catholic
. Mainly Catholic, some public
. Half Catholic, half public
. Mainly public, some Catholic
. All public

v ws

o)}

High School Students

11.

12.

13.

14,

What is your present religious

preference?
1, Catholic
2. Protestant
3. Orthodox
4. Jewish

5. Other

To what race do you belong?
1. Caucasian (white)

2. Negro (black)

3. Other

Where do you presently live?
1. City proper

2. Suburb

3. Town

4. Rural area

Which of the following best de-

scribes your father's occupation?

(If retired or deceased, what was

his usual occupation?)

1. Professional

2. Manager or proprietor of a
business employing 25 or more

3. Manager or proprietor of a
business employing less than
25

4. Sales or clerical work

5. Skilled craftsman or foreman

6. Service worker for a business
or profession /

7. Protective service: fire, f
police, security, armed servicé

8. Semi-skilled worker or machine
operator

9. Unskilled worker or common
laborer

10. Other; please specify:

e e o
W K R

i . Other
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ﬁsuit Effectiveness Survey - High School Students - continued 2.

ﬁ_16, How far did your parents go in 20-21. The following are often given as

their schooling?
1, Eighth grade or less

reasons for choosing a high
school:

2. Some high school 1. School's prestige in the city
3. High school graduate 2. Academic program
4. Some education beyond high 3. Athletic reputation
school 4, Friends were going there
5. College graduate 5. It was a family tradition
6. Graduate or professional 6. It was a Catholic school
degree beyond Bachelor's 7. It was a Jesuit school
8. Its convenient location
15. How far did your father go in 9. Other
- school? 10. I did not concur in the
choice
16. How far did your mother go in
- school? ___20. Which one of the above reasons
primarily motivated your choice?
21, Which one of the above reasons
/_17. In what religious tradition were secondarily motivated your choice’
your parents raised?
1. Both Catholic * ok %k
2. Both non-Catholic
3. Mother Catholic, father non- 22, 1f you were starting over in
Catholic high school and you had your own
4, Father Catholic, mother non- free choice, which one of the
Catholic following would you choose?
1. The same school
__18. What is the present religious 2. Another Jesuit high school
preference of your parents? 3. Another boys' Catholic high
1. Both Catholics school
2. Both non-Catholics 4. A Catholic coed high school
3. Mother Catholic, father non- 5. A private high school
Catholic 6. A public high school
4. Father Catholic, mother non-
Catholic ___23. How would you rank the overall
education offered to you at your
0W HERE ARE SOME QUESTIONS ABOUT YOUR high school so far?
fIGH SCHOOL EXPERIENCE. 1. Excellent
2. Above average
—19. When the decision was made that 3. Average
you would come to a Jesuit high 4, Below average
school, whose decision was it? 5, Poor
1. Parental decision only
2. Agreement of myself and my ___24. In what context have you experi-
parents enced your most personally prof-
3. Mainly my own idea itable contact with Jesuits?
4, Other In the classroom
. Athletics
* ok % Non-athletic extracurriculars
Confessional
Counseling

1.
2
3.
4,
5.
6
7.
8
9

Casual contacts
Disciplinary situations
. Administration

. Other

2
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i 25. In what context have you experi- 30. To what extent do the Jesuits

)
~i

2
oo

enced your least personally prof-

itable contact with Jesuits?
In the classroom
Athletics

Non-athletic extracurriculars
Confessional

Counseling

Casual contacts
Disciplinary situations
Administration

Other

.

.

L o~NOTL P wN -

Which is most interesting to you
of the following subjects at this
school?

Modern language

Social studies, history
Classical languages

Religion

Mathematics

English

Speech

Science

o~ OV W £ W o

In which of the following subjects
have you had the most interesting
teachers?

1. Modern language

Social studies, history
Classical languages

Religion

Mathematics

English

Speech

Science

0~ O B Wwors

Has the sex education given at
your school been appropriate to
your needs?

1. Very appropriate

2. Somewhat

3. Slightly

;

4, Not at all

Do your Jesuit instructors encour-
age you to think creatively or to
express your own ideas on a topic?

1. Most do

2. Some

3. A few

4, One or two

ol NT o e I I

N

help you to think for yourself?
1. Much

2. Some

3. Little

4. Not at all

Do you think that the Jesuits
are challenging you to reach
your academic potential?

1. Most

. Some

A few

One or two

None at all

[~

e
o .

W]

Are you active in any extracur-
ricular organizations or projects
1. One activity

2. Two or three
3. More than three
4, None

Do you think that Jesuit moder-
ators of extracurricular activi-
ties promote leadership in stu-
dents as much as possible?

1., Most do

2. Some

3. Few

4, One or two

Not one does
6. I don't know

A

Do you think the student govern-
ment has the chance to exercise
as much responsibility as it
should have?

1. Yes

2. No

3. No opinion
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/f YOUR PRESENT RELIGIOUS PREFERENCE IS
(0T CATHOLIC, PLEASE SKIP TO Question 49.

35.

—_—

36.

37.

38.

__39.

40,

What do you think of the idea of
obligatory Mass attendance at least
once a week in high school?

1. Strongly agree

. Agree

No opinion

. Disagree

Strongly disagree

v B W

Does the liturgy as practiced at
your high school help you better
to understand the recent litur-

gical changes?

1. Much

2. Some

3. Little

4, Not at all

Do you feel the content of your
high school religion courses in
terms of topics is relevant to you
as an adolescent?

1. Yes

2. No

How would you rate your high
school religion classes in terms
of the quality of the teaching?
1. Excellent

2. Good

3. Fair

4. Poor

How much attention have the teach-
ings of the Church regarding social
responsibility received in your re-
ligion classes?

1. Much

2, Some

3. Little

4, No attention

How much attention have the teach-
ings of the Church regarding social
responsibility received in your
other classes?

1. Much

2. Some

3. Little

4, No attention

41.

43,

44,

45-47.

45.

46.

47.

Do Jesuits encourage you by ex-
ample, counseling, or in any
other way, to frequent the Sac-
raments?

1. Frequently

2, Occasionally

3. Never

In the last year how often have
you received Holy Communion?

. Almost daily

Weekly

. About once a month

. Once or twice a year

Did not receive within the
last year

(O S S

Have the yearly retreats been
occasions of sirong religious
motivation?

1. Every time

2, Twice
3. Once
4, Never

Do you belong to any extracur-
ricular group at school which

focuses on religious or apos-

tolic activities?

1. Yes

2. No

How do Jesuits in your schocl

generally present the topics

below to you? Please answer

according to this scale:

1. They encourage positive
thinking

2. They haven't talked about
this subject

3. They have been overly
critical

4, I have no recollection

Diocesan officials
Other Catholic high schools

Parish life
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¢

48.

/

Do local pastors and religious have
the responsibility to make known to
their people the social teachings
of the Church?

1. Yes

2. No

¥k %

of SOME QUESTIONS ABOUT YOUR CONTACTS WITH
ESUITS

49.

P

50.

51.

52,

53.

How many Jesuits would you say have
taught you so far?

1. 1-3

. 4-6

7-9

10-12

13-15

More than 15

v B W

Have you had:

1. Too many Jesuit teachers
2. Enough Jesuit teachers
3. Too few Jesuit teachers

Up to this point has any Jesuit here
shown a personal interest in you?

1, Yes

2. No

Would you say that the priests, the
scholastics, or the lay teachers at
your high school have the best under-
standing of youth and its problems?
1. Lay teachers

Scholastics

Priests

Lay teachers and scholastics

Lay teachers and priests
Scholastics and priests

All three equally

No opinion

0o~ uL P W

Do you think the Jesuits at your school
make themselves available for personal

counseling?

. All

. Most

. Some

Few

One or two
. None

(o) R e L R R

54.

55.

56.

57.

58.

59,

Is there a specific Jesuit to
whom you would go to discuss a
personal problem?

1. Yes

2. No

Is the counseling in regard to
choosing and pursuing courses in
high school sufficient?

1. Yes

2. No

Do you feel free to discuss non-
academic matters with Jesuits
outside of class time?

1. Most

2. Some

3. Few

4. One or two

5. None

How would you evaluate casual

contacts with most Jesuits at

your high school, e.g., passing

them in the corridor, meeting

them outside of the school?

1. They are friendly and easy
to meet

2. They are unfriendly

3. They are unaware of people
around them

Do you think that the lay fac-
ulty and the Jesuits share the
same goals for their students?
. There is thorough agreement
. For the most part

. Only in a few matters

. No agreement

Don't know

(O I S R UV N

Do you think a Jesuit in a class
other than religion has a unique
contribution to make, that is,
is he any different from a lay-
man in that class?

1. Yes

2. No

If he is different, please ex-
plain:
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61.

62.

63.

64,

60. Do you feel that a brief prayer be-
fore class is a desirable religious

practice?
1. Yes
2. No

Do Jesuits begin class with a
prayer?

1. All

. Many

. Some

. Few

. One or two

. None at all

U W

Do you feel your Jesuit teachers
are competent in their assigned
teaching jobs (outside of re-~
ligion courses, which you have
been asked about above)?

1. All

2. Most

3. Some

4, Few

5. One or two
6. None at all

How often are most Jesuits pre-
pared for class?

. Always

. Usually

. Sometimes

. Rarely

. Never

v P =

How many Jesuits allow you to
disagree with them in class?
1. Almost all

. Most

Some

. Few

. One or two

. None at all

oW

65. Do Jesuits show favoritism

66.

suit Effectiveness Survey - High School Students - continued
e

toward some students?
1. Much

2. Some

3. Little

4, None at all

Do you think you have ever been
treated unfairly by a Jesuit at

your school?
1. By three or more

2, By two
3. By one
4. By none
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‘E:::::: PART B |

{F YOUR RELIGIOUS PREFERENCE IS NOT CATHOLIC,
ﬂEASE SKIP TO Question 13.

7. Has any Jesuit in your high school
- ever suggested that you consider
a religious or priestly vocation?
1. Yes
2. No

8. Have you ever considered becoming

a Jesuit priest?

1. Never thought of it

2, I considered it, but not
seriously

3. I considered it seriously

4, I am still thinking seriously
of it

9. Have you ever considered becoming

a Jesuit brother?

1. Never thought of it

2, I considered it, but not
seriously

3. I considered it seriously

4. I am still thinking seriously
of it

10. Are you aware that some Jesuits
at your school are Brothers?
1. Yes
2, No

__11. How much contact have you had
with Jesuit brothers?

1. Much

2. Some

3. Little

4., No contact

12, Do the Jesuits you know at this
school appear to be spiritual
men?

1. Almost all

2, Most

3. Some

4. Few

5. One or two

6. None

% % %

13.

14,

15.

16.

17.

psuit Effectiveness Survey - High School Students - continued 7.

Do you get the impression that
the Jesuits in your school are
happy in their life?

. Almost all

. Most

. Some

. Few

. One or two

. None

SoLbL W N

Do you find that Jesuits are
critical about the administra-
tion's policies in your school?
. Almost all

. Most

. Some

. Few

. One or two

. None

NP~

Do you find most Jesuits to be
neat in appearance?

1. Always

2. Usually
3. Sometimes
4. Rarely

5. Never

Some have said that Jesuits eat
and drink too well., Others dis-
agree., Do you think that this
is so at your high school?

. Strongly agree

. Agree

. No opinion

. Disagree

. Strongly disagree

wm P wpp -

Have you been scandalized by any
Jesuit's behavior?

1. Frequently

2. Once or twice

3. On several occasions

4. No



p ARE A FEW QUESTIONS ABOUT DISCI-
ﬁJNE AND LEISURE TIME,

18.
—

19.

20,

21.

22,

At your high school, do you think

there should be:

1. More discipline

2. Less discipline

3. About the same amount of dis-
cipline

Do you think that most Jesuits
are willing to give reasons for
any school rules or regulations?
1, Yes

2. No

In their dealings with you, how
many Jesuits show respect for you
as a person?

. Almost all

. Most

. Some

Few

. One or two

. None

St W
.

If you have had business with the
principal, do you feel he respected
you as a person?

1. Always

. Usually

. Sometimes

. Rarely

. Never

. No personal contact with him

o W

If you have had business with the
assistant principal, do you feel
that he respected you as a person?
. Always

. Usually

. Sometimes

. Rarely

. Never

No personal contact with him

(o200, NS RN OVRN N

23,

24,

25.

26,

E suit Effectiveness Survey - High School Students - continued 8.
1

During this calendar year, how
often have you seen other boys
in your class use crib notes,
copy or help someone else out
during an exam or test?

Almost every time

. Often

. More than once or twice

. Once or twice

. Never

(O I S O

To what extent do you think
there is a '"drinking problem"
among the boys of your own
age at this school?

1. Fairly widespread

2, A problem with many

3. A problem with some

4, Not much of a problem

5. No problem at all here

During this calendar year, how
often have you seen any of your
classmates reading obviously
"sexy" or '"girlie" magazines?
1. Often

2. Several times

3. Once or twice

4, Never

Have Jesuits helped you to use

your leisure time (not time re-
quired for studying) profitably
rather than wastefully?

1. Much
2. Some
3. Little

4, Not at all

NOW WE WOULD LIKE TO ASK YOU SOME
QUESTIONS ABOUT SOCIAL VALUES AND
ATTITUDES.

27. Do you feel that the Jesuits

try to communicate to you a

set of Christian social values?
1. Much

2. Some

3. Little

4., Not at all
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| 28.
/

29.

30.

31.

32,

_33.

If the Jesuits have made an effort
to communicate these social values
to you, were these values in con-

34,

flict with those you brought with

you to high school?

1. Much

2, Some

3. Little _35.
4. Not at all

5. Jesuits made no effort

Some have said that Jesuits in
high schools emphasize too much
the goal of material success.
Others disagree. How do you feel
about this?

1. Strongly agree

Agree

No opinion

Disagree

Strongly disagree

36.

2.

3.

4,

5.
37.

Do you know of any teachers or

students here who are active in

apostolic work of a social nature?

1. Yes
2. No.

Have you been invited to assist
in some kind of community or so-
cial action work by any Jesuit
in high school?

1. Yes

2, No

38.

In the course of a conversation
have you ever risked your repu-
tation or popularity by defend-
ing a member of a minority group?
1. Yes

2. No

39.

Some people believe that tradi-
tional Jesuit education has been
very individualistic in its ori-
entation, i.e., it has not em-
phasized social responsibility.
Others disagree. How do you feel
about this?

1, Strongly agree

2. Agree

3. No opinion

4, Disagree

5. Strongly disagree

Do you have any personal friend
who is a Negro?
1. Yes
2. No
3. Does not apply, I am a
Negro

Do you have a personal friend

who belongs to a Christian de-

nomination other than Catholic?

1. Yes

2. No

3. Does not apply, I am a non-
Catholic Christian

Do you have a personal friend
who is a Jew?

1. Yes

2. No

3. Does not apply, I am a Jew

How many of the Jesuits you know
have shown interest in the social
and political problems of the day?
. Most

. Some

. Few

. One or two

. None at all

v Pwro o~

Has any Jesuit at your school
promoted your interest in local

government?
1. Yes
2. No

Do you think that you, as a
citizen, will be able to in-
fluence the policies of the
federal government?

1. Much
2. Some
3. Little

4., Not at all

B
wOw W
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40,

41.

42,

43,

Here are some statements which
some people make. What do you
think of them? Please respond
according to the following scale:
1. Strongly agree

2. Agree

3. No opinion

4., Disagree

5. Strongly disagree

The best way to handle people is
to tell them what they want to
hear.

People who get ahead in this
world usually have to do some-
thing dishonest.

It's better to ignore present
day evils than to go out on a
limb to fight them.

Nowadays you have to look out
for yourself first, rather than
worry about others.

N N
woOw W

[HE FOLLOWING SECTION IS CONCERNED WITH
(ONTEMPORARY SOCTAL PROBLEMS.

%=55,

4t

Here are more statements which
people make. What do you think
of them? Please respond accord-
ing to the following scale:

. Strongly agree

Agree

. No opdnicn

. Disagree

. Strongly disagree

v PN

Each country should be willing
to give up some of its power so
that the United Nations could
do a better job.

The United States should help the
poorer nations develop economically.

The classification of '"conscientious
objector" should be continued in our
present draft laws.

47.

48.

49,

50.

51.

52.

53.

54,

55.

56.

psuit Effectiveness Survey - High School Students - continued 10,

If a man is willing to work, it
is now possible for any healthy
American man to earn a living
wage.

Under certain circumstances, the
federal government does have a
moral responsibility for health
care.

Dissenters are given too much
freedom to express their views
in this country.

Books written by Communists should
not be permitted in public librar-
ies.

White people have a moral right
to live in an all-white neighbor-
hood if they want to, and Negroes
should respect that right.

Negroes would be satisfied, if it
were not for a few people who
stir up trouble.

Jews have too much power in the
United States.

Under some circumstances, work-
ing men have a duty to join a
union.

The power of labor unions today
is too great, a threat to our
country's welfare.

e e e
W Ow W

Do you think Jesuits foster anti-
Semitic feelings in your school?
1, Most

2. Some

3. Few

4, One or two

5. None at all
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57.

58.

59.

60.

Have Jesuits tried to help you de-
velop better understanding regard-
ing people of other religions?

1. Often

2. Sometimes
3. Rarely

4, Never

5.

Does not apply, I am not a
Catholic

Have Jesuits tried to help you
develop better understanding re-
garding people of other races?
1. Often

2. Sometimes
3. Rarely
4, Never

Do you think the Jesuits should
be more active in working di-
rectly with the poor?

1. Yes

2. No

3. Don't know

How would you react if the Jesuits
would decide to assign fewer men
to their high schools in order to
do other work?

1. Very favorably

2. Favorably

3. Neutral

4. Unfavorably

5. Very unfavorably

Thank you,

61,

62.

63.

it Effectiveness Survey - High School Students - continued 11.

What one apostolic work, in your
estimation should the Jesuits

drop which they are presently
engaged in? (Apostolic works in
which at least one area Jesuit

is engaged: universities; high
schools; parishes; retreat houses;
missions in India, Nepal, and
South America; office for Apos-
tleship of Prayer; hospital chap-
lains; teaching in non-Jesuit uni-
versities, writing for publication,
promotion of audio-visual media.)
Please explain.

What one apostolic work, in your
estimation, should the Jesuits un-
dertake which they are not presently
engaged in? Please explain.

Comment, if you wish, on any matter
that you think should have been in-
cluded or expanded in the question-
naire,



APPRNDIX IX

INSTRUCTIGNS FOR TEACHERS

The following pages of this appendix oontain a specimen
of the instructions given to the teachers who prooctored the

students answering the questlonnaire used in thhs research |
project.




JESUIT RESEARCH - DETROIT PROVINCE

Jesuit Effectiveness Survey, 1967-68

Dear Teacher:

Thank you for allowing us to use some of your class time for the portion
of the Jesuit Effectiveness Survey which is directed to high school students.
May we ask your cooperation now in helping to convince your students of the
importance of what they are being asked to do during this period. To help
everyone understand fairly well what this is about, please read the following
paragraphs to your students:

During this period we are asking your cooperation in a very im-
portant project undertaken by the Jesuits of the Detroit Province.
We would appreciate your responding as carefully as you can to the
questionnaire you are about to receive. It is in no sense a test or
examination that will affect your standing in this school. In fact,
we do not want you to put your name on this questionnaire. We want
you to feel as free as possible to give candid answers according to
the way you see things.

The subject of this questionnaire is Jesuit effectiveness. You
will be asked to give your impressions of the Jesuits you have known
so far. Many questions will concern your attitudes and opinions on
various subjects that are of importance to us. Even the relatively
few questions about your parents are intended to help us interpret
your answers to other questions. Every question that you will read
has been carefully written and revised with the help of many people,
including some high school students like yourselves. We sincerely
hope that you will take this task seriously, even if you should come
to some questions whose usefulness you don't understand. If you do
not take it seriously, we would all be wasting our time. If you do.
give us your honest answers, then you will be greatly helping the
Jesuits of the Detroit Province to make some important decisions in
the future.

Now the teacher will distribute the questionnaires to you. Al-
most all questions have multiple choice answers. Most of you will
be able to complete these in 20-25 minutes. If necessary, more time
will be given.” If you are a freshman or have just transferred to
this school this year, you may skip certain numbers which the teacher
will write on the board, unless you feel that you are sufficiently
acquainted with the Jesuits at this school to answer them. Thank you
again for your help.

To the teacher: Please distribute the questionnaires now. You might suggest
that those who finish early simply take out a book to read until all until all
have finished. Please collect the completed questionnaires all at once in
such a way that no one feels that the anonymity of his answers is being threat-
ened. The following page contains some answers to questions that might be
asked about interpretation. Thank you.




Jesuit Effectiveness Survey, 1967-68 Page 2

Questions that may be skipped by freshmen and students who have trans~
ferred from another school this year:

Part A, #'s 24-34, 43-47, 52-54, 58-59, 62-64,
Part B, #'s 14-17, 19-20, 23-29, 33, 37-39, 56-59.

Here are some interpretations which students may ask for:
Part A.

#10. A private, non-Catholic elementary school would be classified
as "Other."

#'s 11, 18. '"Religious preference" is a standard way of asking this
question. It prescinds from the question of whether a Protestant
is a member of a particular congregation or whether a Catholic is
in good standing or practices his faith.

. #13. '"City proper'" means the central city in a standard metropolitan
area of 50,000 population or more; e.g., Detroit, Cleveland,
Toledo, Akron.

"Town" is separate from such a metropolitan area.

#14. The first answer that applies should be used; e.g., a 'sales
manager' is classified as ''manager."

"Manager' includes all forms of supervision above foreman.
"Service worker" includes such occupations as '"TV repairman,
"IBM programmer, etc.

In case of doubt, answer "Other'" and specify.

Part B.

#17. '"Scandalized'" means being a witness to words or conduct which you
feel to have been morally wrong or contrary to an article of
Catholic faith. .

#24. '"Drinking problem' means excessive drinking or in forbidden places
or circumstances. It does not refer to drinking alcoholic beverages
in moderation at home or in the company of responsible adults.

#30. '"Apostolic work of a social nature' means being a witness of Christ
through service to others. It does not include the promotion of
private devotions.,

#56. '"Anti-Semitic'" means against Jews.

Thanks again. God bless you.

Paul H. Besanceney, S.J.

Province Coordinator
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