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PREFACE

While doing exploratory research work related to the
topic of school architecture, I became captivated with the
designs of a notable Chicago architect, Dwight Heald Perkins.
The career of Dwight Perkins paralleled the period of the
Progressive Era when major educational reforms were taking place.
This was also a period marked by rapid social and technological
change and is noted by architect Peter Wight in this assessment
of Perkins's work: the work of Perkins revealed "evidence of the
progressive spirit and independent thought that have
characterized the work of a large number of Chicago architects"
during the early twentieth century.l

As an educator, the question most frequently asked while
pursuing this research was, What does school architecture have to
do with learning and education? If the school building can be
conceptualized as a major educational tool that is utilized in
the teaching process, it has a great impact on learning. It is
the atmosphere and environment that contributes to the growth of
each child's physical, mental and spiritual potentials. It is
the school building that gives individuals their first impression
of the learning environment. It may be intimidating, it may be
overpowering, or it may be warm and inviting.

In the 1late nineteenth century Henry Barnard (U.S.

iii



commissioner of Education, 1867-70) identified some general
principles of school architecture. 1In order to gain "pedagogical
efficiency" he said that certain requirements must be established
that are related to the unique physical and moral culture of
students.? Research on the moral and intellectual aspects of
student culture has been conducted, but it has not related the
physical/architectural environment to existing and changing
pedagogical views. This research is centered around the career
of Dwight Perkins and analyzes his contributions to the
educational field through his architectural designs.

There are several reasons that this topic is important to
educational history. First of all, educational theory and
practice does not exist in a vacuum, and the Progressive Era was
a time in history when pedagogical theory was altering practice.
These changes were felt in the curriculum, in administration, and
in the conceptvof the student as a unique individual. At the
elementary level, child-centered activities were stressed, while
vocational education and practical training were promoted in
secondary schools. It has been assumed, but never investigated,
that architectural designs reflected these changes also.

Secondly, with its rapid ethnic growth, Chicago experienced
all of the necessary conditions for Progressive reform.
Residents such as John Dewey and Colonel Francis W. Parker were
providing theoretical and practical models for this reform.
Dewey viewed the schools as the avenue through which the latest

innovations could be realized. Parker considered the common



school system in America to be the most divine institution that
ever sprang from the heart of man inspired by the eternal God,
but in need of reform that would elevate the importance of the
child over the importance of the curriculum.3 At the turn of the
century, these educators had made their influences felt in
Cchicago while carving out their places in history. Also, Chicago
is an important location for this study, because it had become a
major center for industrialization during the time period in
question. Pullman, Armour, Palmer, Sears, and Field are but a
few of the business magnates who helped to transform the city
from a frontier community to an urban industrial center.

Dwight Perkins was selected as the major figure for this
research project because his style was well known enough to have
influenced his contemporary and future peers. His buildings
exhibit a unique style of architectural and educational design:
and according to Condit, Perkins has been acknowledged for
"[setting] the standard for scholastic building in Chicago."4
Perkins "translated into reality the progressive ideal of the
public school as a community center."5 Between 1905 and 1910
Perkins held the office of architect for the Chicago Board of
Education. During his tenure, approximately forty new schools
and additions to schools were erected from his designs. Two of
his schools, Carl Schurz and Grover Cleveland, have been
designated as historical 1landmarks. The designs of Perkins
ranged from the great Chicago technical high schools down to the

city's one-story school for crippled children. Public schools



prior to the influence of Perkins were designed in conventional
styles that involved attempts to give them "architectural
effects" instead of "pedagogical efficiency." These bgildings
were exteriorly more costly and elaborate than those designed by
Perkins.

While the work of Dwight Perkins was highly applauded by his
colleagues, it was not entirely appreciated by the school board.
In March 1910, the controversial architect was tried by the trial
committee of the board of education on charges of incompetence,
extravagance, and insubordination. Conducted singlehandedly by
the board president, this committee convicted him of the last two
charges and removed him from office although many felt that he
was a victim of city politics. The hearings did not stifle
Perkins. In fact, his influences expanded to greater horizons
when he resumed his private practice.

At first blush, my instinct was to question whether or not
Perkins was another Chicago political figure who became enmeshed
in a controversy of his time and lost his job with the Chicago
Board of Education? As my research developed, it became apparent
that the contrary was true. My investigation revealed a man far
ahead of his time who not only designed remarkable educational
buildings, but also contributed to the welfare of the community
through the network of park systems and forest preserves which
remain today as a memorial to Dwight Perkins. Since the
appraisal of Henry Barnard's "General Principles of School

Architecture," not much effort was involved with "pedagogical

vi



efficiency" until Perkins began designing schools. His plans for
schools illustrate a unique concern for individuals. His ideas

and ideals will be with us for many generations to come.
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Figure 1. Dwight H. Perkins, architect for the Chicago Board of
Education 1905-1910. Brickbuilder 24 (June 1915) 146.

ix



VITA

The doctoral candidate, Donna R. Nelson, is the daughter
of Nels Arvid and Mary Elizabeth Nelson. She was born on 06
October 1952 in Chicago, Illinois.

Her elementary and secondary education was obtained in the
public schools of Elmwood Park, Illinois. She received the
Bachelor of Arts degree from Rosary College in 1975 and the
Master of Arts degree in Education from Conébrdia College in
1979.

In June of 1975, she began her teaching career where she
taught summer school at the elementary level in the public
schools of River Forest, Illinois. In September 1975, she was
employed by the Chicago Public Schools as a diagnostic teacher
working with children with learning disabilities. Employment
with the Chicago Board of Education continued to the present
time with a brief interruption for a sabbatical 1leave for
completion of graduate work.

From September 1986 through December 1987, she was granted
a graduate assistantship at Loyola University of Chicago where
she worked as an editorial assistant for Vitae Scholasticae.

In March 1987, she was recognized as an alternate for the

Schmitt Fellowship by the Graduate Fellowships Committee.



"Dwight H. Perkins: Contributions and Influences to
school Architecture" was presented at the 1987 Spring
conference of the International Society of Educational

Biography in Montreal Canada. A copy of that presentation will

appear in a forthcoming volume of Vitae Scholasticae. Also
accepted for publication in 1988 is an article dealing with
"school Architecture in Chicago" that will appear in a future

issue of Chicago History published by the Chicago Historical

Society.
Ms. Nelson has received recognition for dedicated teaching
from the Illinois Congress of Parents and Teachers and her

local Chicago school district.

xi



TABLE OF CONTENTS

ACmOWLE DGMENTS . L] . L] . L] L] L] L] L] .

PREFACE .

PREFACE NOTES o ¢ ¢ ¢ o o o o o« o o =

VvVITA . .

LIST OF ILLUSTRATIONS . . . + .+ « .« &

CONTENTS OF APPENDICES . . . . . . .

Chapter

I.

II.

IIT.

INTRODUCTION . . « ¢ & o &

Architecture and Education
Historical Perspectives . .
Chicago' Early Schools . .
Chapter One Notes . . . . .

BIOGRAPHICAL SKETCH . . . .

Introduction . . . .
Family Background . .
Early Years . . .

Study Of Archltecture
Return To Chicago . . .

The Establishment Of His Flrm

Marriage And Family . . . .

Civic Appointments and Professiona

Chapter Two Notes . . . . .

PERKINS IN CHICAGO,

Range Of Designs . . . . . .
Individual School Designs .

Comparable Urban Architecture

Chapter Three Notes . . . .

xii

1905-1910
ARCHITECT FOR THE BOARD OF EDUCATION

1

e e o o

e )+ o o o o o o

o)

« e o »

ii
iii

viii

xiv

13
23

24

24
25
27
29
32
33
36
41
47

50

54
58
70
74



IV.

THE TRIAL . .

Chapter Four Notes .

THE LEGACY OF DWIGHT H. PERKINS

Significant Architectural Contributions
Perkins's Strongest Influence

Conclusion . . . . .

Chapter Five Notes .

BIBLIOGRAPHY . . . « « .+« & + &

APPENDIX
APPENDIX
APPENDIX

APPENDIX

A L] . . . . 3 . . .

B
c . . . . . . L] L] .
D

[N

-
[N

78

g9
104
104
115
129
131
134
141
144
155

157



Figure

10.
11.
12.
13.
14.
15.
1s6.
17.

18.

LIST OF ILLUSTRATIONS

Dwight H. Perkins
Greek Revival School
Lucy Fitch Perkins

Newspaper portrayal of Perkins
and Urion after first day of trial

Trial illustration, "The Day's Lesson."

Trial illustration, "Perkins' Court of Appeal."

Trial illustration, "Do It Now."

Trial illustration, "How About It, Mr Urion?"
Bernard Moos Elementary School

Fireproof stairway, Bernard Moos School
Albert G. Lane Technical High School

Workshop for Lane High School

George W. Tilton School

Assembly hall, Tilton School

Proposed plans for the Commercial High School
Jessie Spalding School for Crippled Children
Carl Schurz High School

Bowen High School

xiv

Page
ix
12

40

94
95
96
97
98
145
146
147
148
149
150
151
152
153

154



CONTENTS OF APPENDICES

Page
APPENDIX A Chicago Schools by Perkins . . . . . + « . . . 141
APPENDIX B Illustrations of Chicago Schools . . . . . . . 144
APPENDIX C Architects of Chicago Board of Education . . . 155
APPENDIX D SChool TYPES « +v ¢ « o o s o o o o s o s o o 157



CHAPTER 1
INTRODUCTION
ARCHITECTURE AND EDUCATION

From the one-room adobe schoolhouse in a remote village of
Eastern Africa to the complex, modern school building in an
urban environment, school buildings convey a message.
Architecture, like artwork, is a reflection of society. It is
a symbolic representation of the period of its creation. "It
writes the record of civilization."l Architecture is created
when groups of people have specific needs to be accommodated.
The group is a social unit defined by the activities in which
it engages. Our schools may be the collaboration of
architects, administrators and teachers. Architecture is the
physical form of social institutions. Physical elements of the
environment can create an atmosphere that is conducive to the
learning process. The buildings provide space and shelter for
the functions of social groups. It is the architect who gives
form to the functions of society, and we are the perpetual
users of architecture.

The design of an educational institution carries a
symbolic message. With the roots of American schools deeply

embedded in the past, our school buildings are symbolic of
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free, self governing people. In the thirteenth century, the
colleges like those found at Oxford, looked like monasteries
pecause the establishments were theocratic. The one-room
school houses constructed of logs in the nineteenth century
represented symbols of strength and frontier 1life. Modern
schools resemble factories and are frequéntly associated with
regimenting students like the labor force of our commercial and
industrial society. The selection of materials in the
construction of a building, as well as the size and location
convey messages as well. The choice of wood for the walls of an
entrance hall may intend to express simplicity and congeniality
as opposed to the lavishness and permanence through the use of
marble. A large room is frequently associated with importance
and station.

Architectural and educational changes are often the result
of rapid changes that occur in society. As America transformed
from a rural to an urban society, the school buildings grew
larger and more complex. The typical school building in the
early years of the nineteenth century was the rural, one-room
schoolhouse which may have had varied purposes of schoolhouse,
teacher's home, and community center. Architect, Frank Irving
Cooper, has documented the evolution of the school building in
a 1929 article written for Encyclopedia Britannica:

Originally the school building consisted of
a single room or hall. As the schools

developed there came into the use that



treatment of this building having a room in
each of the four corners with a hallway
through the center; then came the two story
plan, duplicating the first story, followed
by the three story building with the third
story containing the assembly hall. These
buildings were usually surmounted by a
cupola containing the school bell. As the
number of pupils increased the need for
more space resulted in the addition of more
rooms and there followed diversity of
arrangement in the general type of plan.

These may be classified as the closed and
open types; the closed type being the solid
rectangle, the hollow rectangle, and the
rectangle with interior auditorium and
courts, the open type being in the form of
one of the following letters; I, T, U, E,
or H. In determining the type of plan,
consideration should be given to the
following factors, in the order named: (1)
orientation, (2) natural light and natural
ventilation of the <class rooms, (3)
expansiveness, (4) flexibility, (5) 1light
corridors, (6) effective supervision, (7)

reduction of vertical travel. The World's



Fair held in Chicago in 1893, and in Paris
in 1900, brought together a brilliant
exhibition of school plans which brought
immediate results in the planning and
designing of school buildings. At the same
time the public began to show more
liberality in the appropriations, and to
expect of the architect a high grade of
design and construction. The National
Education Association in the United States
appointed a committee of its foremost
educators and architects to study in the
planning of school buildings. This
committee's report, 'School House Planning'
1925, provided for a set of standards by
which a schoolhouse plan might be measured
for right use of floor space, and contained
chapters on the process of planning a
school building, <choice of ©plan,
determination of the schedule of rooms,
illumination, etc. The National Fire
Protective Association, acting with the
American Engineering Standards Committee,
published a report, 'Safety to Life in
Schools' 1927, giving rules for planning

corridors, stairways, exits, and general



construction. Previous to 1900 the usual
secondary school was easily housed in the
old form of school building. There was
comparatively 1little architectural
development except in ornamentation.
Within the first quarter of the 20th
century, however, there developed a
movement in school administration, brought
about by the rising costs of school housing
that made a marked impression on the
schoolhouse plan.

The idea that each pupil should have one
central desk and additional stations
elsewhere has been shown to be based on a
false conception of school needs. The
superintendent of schools in Gary, Indiana
adopted an education idea that had been
used in Europe, and evolved a program of
studies and time periods that made it
financially possible for all school
committees to give their pupils the
benefits of a more enriched program than
was possible under the o0ld plan of
administration. The program plans that
every room, hall, shop, gymnasium, and

recreational center shall be occupied and



in use every school period [The Gary Plan].
Physical training is now often required,
and this has lead to some buildings being
provided with gymnasiums, showers, and
swimming pools. There 1is a growing
tendency to plan a building so that it may
be altered to meet the demands of a
changing school program without undue cost.
In general this means providing rooms that
may be enlarged or reduced in size without
destroying vital parts of the school house
structure. There is a small but insistent
demand for rooms equipped so that the
laboratory method of teaching may be
employed. By this method the pupil may
receive instruction based on his own
examination, inquiry and experiment. The
modern school building in many communities
is equipped for radio reception and also
for talking moving picture. The
principal's office may have a microphone
transmitter connected to 1loud speaking
telephones in each classroom; thus the
principal is able to address the entire
school from his desk. In the auditorium

the works of the master musicians providing



the world's best music may be heard by the
pupils by means of auditorium reproducers,
actuated by record disks, microphones and
amplifiers. Three secondary school
buildings near Boston were so equipped in
1927-8, the first installation of this kind
in the world. There is also a tendency for
auditoriums to be reduced in size and to
plan two or more different sizes in the
same building. Rooms for the school nurse,
physicians and dentists are often added in
administrative suites to those of the

Principal, his clerks and assistants.?
HISTORICAL PERSPECTIVES

Historically, we can trace the evolution of school
architecture to the two great names of Horace Mann and Henry
Barnard. Both of these men are credited with major
improvements in the school plant. It is often said that Henry
Barnard accomplished in Connecticut and Rhode Island what
Horace Mann was able to do in Massachusetts for the common
school movement. Horace Mann described deplorable conditions
of the schoolhouses in Massachusetts in his first report as
Secretary to the newly created State Board of Education, and
made specific recommendations for their improvement.

Henry Barnard viewed architectural designs for schools as
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the best source for discovering what actually happened in a
classroom. "Designs for classrooms not only tell us much about
the didactic means that were used in them; they also reveal the
essence of pedagogy that directed the educative efforts of past
times."3 A keen sense of architectural judgement was combined
with a profound understanding of education. School
improvements were related to the physical, intellectual and
moral culture of students. Barnard's view of the schoolhouse,
as a work of architecure, enhanced the school's performance of
its cultural task to an emblem for its pupils of high ethical
and rational standards. Barnard saw children as independent,
potentially rational persons who while in school were
developing the standards they would accept in the range of
manners, morals and mind. From the point of view of
architecture, it was more important to ask the child what they
would learn from the school as opposed to what they would learn
at school.

Barnard was responsible for bringing architecture and
pedagogy together; thus determining the principle concerns to
which designers of schools still attend and to which Dwight
Perkins paid a great deal of attention to. In order to gain
pedagogical efficiency, Barnard said that certain requirements
must be established that are closely related to the unique
physical and moral culture of students. He identified some
general principles of school architecture. These principles

set standards for the following: location, style and



9
construction; size; light; ventilation; temperatures; library;
seats and desks for scholars; arrangements for the teacher; and
the school yard and external arrangements.

In the writings of Barnard and Perkins, a clear
distinction is made between architecture and building.
Observations on architecture and building by the architects
from the firm of Perkins, Fellows and Hamilton can be found in

the volume, Educational Buildings.

It is a fine art that architecture has
established itself in the hearts of men.
If it had been merely the science of
buildings or even of building well, its
appeal would not have brought to it minds
such as those of Ictinus and Michael
Angelo. To good building, architecture
adds high qualities of the imagination. It
disposes of masses and details in ways that
arouse us by their beauty, power or
dignity. . . .

The architect, though primarily an artist,
must still be the master, either in himself
or through others, of all the applied
sciences necessary to sound and economic
building sciences that have generated and
that attempt to satisfy many of the

exacting and complex demands of modern
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life.4

From Barnard's principles, we can determine that "school
building becomes architecture when the builder's arts are used
to advance the cultural concerns of the educator."® It is
written that,

The architect aspires to create an edifice

that will intensify spiritually the 1lives

of its inhabitants, thus giving beauty and

meaning to the human environment; the

builder seeks to erect a structure that is

physically sound, that will be reasonable

in cost, and that will adequately serve its

physical functions.®
The fundamental difference between architecture and building is
that "the architect is primarily concerned with the cultural
rather than the physical attributes of an edifice."”

Two designs from the hand of Henry Barnard include the
Windsor and Washington district schoolhouses in Connecticut.
For reasons of association, both schools were given the Greek
Revival facades. He felt that:;

Every school house should be a temple,
consecrated in prayer to the physical,
intellectual, and moral culture of every
child in the community, and be associated
in every heart with the earliest and

strongest impressions of truth, 3justice,
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patriotism, and religion."8

It is interesting to note the similarities in concept between
Barnard and Perkins. Barnard, 1like Perkins, ignored
ornamentation and icons on his school buildings as a means of
gaining cultural significance. Barnard went to great measures
to explain the spiritual importance of a child's physical
surroundings. Physical short-comings, along with "inconvenient
layouts, bad air, uncomfortable furniture, inadequate sanitary
facilities and extremes of temperatures lowered the aspiration
of students and teachers [and became] graphic symbols of

general disrespect for education."14
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Figure 2.
Henry Barnard
Connecticut.
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(1839-40)

located in District No.

6,

4

A Greek Revival School House designed by architect

Windsor,

Jean McClintock and Robert McClintock, ed., Henry Barnard's

School Architecture (New York:

120.

Teachers College Press,

1970),
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The essence of Barnard's conception of school architecture is
found in his observation that, |
It is not to be wondered at that children
acquire a distaste for study and a
reluctance to attend school, so 1long as
schoolhouses are associated with hours of
prolonged weariness and actual suffering
from a scanty supply of
air, and seats and desks so arranged and
constructed as to war against their physical

organization.15
CHICAGO'S EARLY SCHOOLS

Illinois' educational system has its historical basis in
the Land Ordinance of 1785 and the Northwest Ordinance of 1787.
The Land Ordinance of 1785 reserved sections of public land for
the maintenance of common schools. The Ordinance of 1787
promoted education as necessary for good government and that
schools and the means of education shall forever be encouraged.

A chronicle of the first steps towards education in the
frontier town (Chicago) was recorded by William H. Wells,

Superintendent, in the Fourth Annual Report of the Public

Schools of Chicago for the Year 1857:

The first regqular tuition given in Chicago

was in the winter of 1810-11, by Robert A.
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Forsyth, late paymaster in the United

States Army, and the first pupil was our

present respected citizen, John H. Kinzie,

Esqg. The teacher was about thirteen years

of age, and the pupil six. The principal

aid employed in the course of private

lessons was a spelling book that had been

brought from Detroit to Chicago in a chest

of tea. The first school taught in Chicago

was opened in the fall of 1816, by William

L. Cox, a discharged soldier, in a 1log

building belonging to John Kinzie, Esq.

The house had been occupied as bakery, and

stood in the back part of Mr. Kinzie's

garden, near the present crossing of Pine

and Michigan Streets. The children

composing this school were John H. Kinzie,

with two of his sisters and one brother,

and three or four children from the Fort.°

There is a record of the next school that opened in 1820,
taught by a sergeant, inside Fort Dearborn. 1In 1829, Charles
H. Beaubien taught the various children of the two Beaubien
families (J.B. Beaubien, the agent of the American Fur
Company, and Mark Beaubien). Stephen Forbes opened a school in
1830 in a large, gloomy log building that belonged to J. B.

Beaubien. Mr. Wells's report describes this school:
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The first school which in personnel, if not

in its source of maintenance, resembled the

public school, was one opened in June,

1830, by Stephen Forbes, on the west bank

of the Chicago river, then flowing south at

that point, which is now the crossing of

Randolph street and Michigan avenue. . . .

Mr. Forbes' school numbered about twenty-

five pupils, of ages from four to twenty,

and embraced the children of those

belonging to the Fort, and of Mr. J.B.

Beaubien, and a few others. It was taught

in a large, low, gloomy log building, which

had five rooms. The walls of the school

room were afterwards enlivened by a

tapestry of white cotton sheeting. The

house belonged to Mr. Beaubien, and had

been previously occupied by the Sutler of

the Fort.l10

Mr. Watkins, the second teacher employed to teach in
Chicago taught for several years in a subscription school (paid
for by private citizens; not in any part by public funds). The
building he used as his first schoolhouse belonged to Colonel
Richard J. Hamilton (commissioner of school 1lands for the
county) and was erected as a horse stable and utilized as same.

The building was twelve square feet. Benches and desks were
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constructed from old store boxes. The school was later moved
to a double house.

In 1833, the year the town was incorporated, Miss'Eliza
Chappel came to Chicago and founded what was later to be known
as the town's first public school. The school began as a
subscription school and met in a small log store that belonged
to John Wright 1located just off the Fort Dearborn military
reservation. The school was moved four months later to the
First Presbyterian Church on the southwest corner of Lake and
Clark streets. The school became a public school when the
county commissioner voted it funds to continue its work. It
was located in the middle of a bog and was reached by pupils
and teachers by wading through mud. The four children of the
Brooks family paddled across the stream morning and evening by
canoe.

Commissioners recognized the school founded by Greenville
T. Sproat of Boston (originally begun as a subscription school)
shortly after Miss Chappel's school became public. Mr.
Sproat's school for boys was English and Classical. Classes
commenced in the small building belonging to the First Baptist
Society.

Prior to 1835, schools were located in log houses, store
buildings, churches and upper chambers. John S. Wright, in
1835, constructed a building at his own expense at the request
of his mother specifically for the purpose of schooling. The

school was originally built for Miss Leavenworth's infant
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school and subsequently opened as a school for young ladies.
After a primary department was added, it became a public
school. |

In 1836, a private school was opened by Mr. John Brown in
the North Division. He was beaten by a pupil and gratefully
sold his lease to Mr. Edward Murphy who was made a public
school teacher by the school authorities and taught for an
annual salary of eight hundred dollars.

The incorporation of the city in 1837 brought a period of
growth and improvement along with organization to the general
methods of teaching. Ira Miltimore, a prominent citizen of
Chicago--member of the Common Council--was responsible for
securing the erection of a permanent school building. It was a
two- story, brick building that was completed in the year 1845
at a cost of $7,500. This building was perceived by many as
far beyond the needs of the city. The mayor, Honorable
Augustus Garrett, recommended that the building be sold or in
the alternative that it be used as an insane asylum.
Originally called, "Miltimore's Folly," School Number 1
received the name of Dearborn School in 1858. Upon the
suggestion of the Chicago Historical Society, Blaine Place on
the north side was renamed Miltimore Avenue in honor of
Alderman Miltimore whose early efforts had a genuine impact on
Chicégo's educational systenmn. By the end of the third year,
there were 864 pupils attending Dearborn School thereby

justifying the space and size of "Miltimore's Folly."1ll
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Prior to the erection of Dearborn School, the only
building owned by the city was the o0ld District Schoolhouse
that was built in 1836 for temporary use. This buildihg was
sold in 1845 for the price of forty dollars.

The need to develop other permanent school buildings in
the year 1845 was described in a report of the committee on
schools:

The schools in District No. 4 are held in
very inconvenient rooms: one in a building
originally designed for mercantile
purposes, on the corner of Cass and Kinzie
streets, which might comfortably
accommodate a school of 50 children,
instead of from 100 to 120 scholars--the
number usually attending. The story is
very low, and the room so illy ventilated
that its foul atmosphere 1is plainly
apparent; its dimensions are so contracted
that scholars cannot move from their places
without disturbing their fellows, and
scarcely any space can be found for the
formation of classes at their recitations.
The same objections apply to the room used
in the basement of the Episcopal church,
with the further and weighty one that after

a period of wet weather the room becomes
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unhealthy for scholars and teachers from
dampness. The number of scholars in this
school is 151. The third school in this
District 1is kept in the school house
erected in the Dutch Settlement, and is
fully as large and airy as the school
requires.
The building occupied for schools in the
Third Ward is wholly unfit for the purposes
for which it is used--less commodious and
convenient, if possible, than those in the
Sixth Ward. One of these schools occupies
the lower story and the other the attic of
a story and a half house with light from
the gable ends only, and in the summer,
from its proximity to the roof, is
uncomfortably warm. 12
Schools may have been designed for administrators, board
members, or other individuals who served on the building
committees. At any rate, superintendents had much to say on
the subject. When William H. Wells succeeded John C. Dore as
superintendent of Chicago Schools in May 1856, school
conditions were crowded. Mr. Wells had worked prominently for
twenty years in educational work in Massachusetts and had held
strong ties to the educational philosophies of Horace Mann and

Henry Barnard. Thus, he was enthusiastic about implementing
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progressive educational plans in Chicago. Two years prior to
Mr. Dore's resignation, a recommendation was made that a high
school be started to remedy the situation of overcrowded
schools. Superintendent Wells called attention to the
overcrowded condition of school buildings in his first report
on Chicago Schools and estimated that there were three thousand
children in the city who were destitute of school instruction.
There was an urgent need for a high school.

In October, 1856, the first high school opened for boys
and girls. Chicago was keeping abreast with the progress made
in the East where older communities had recently established
high schools. The first high school building located on Monroe
Street one block east of Halsted Street was constructed of
Athena stone at a cost of thirty three thousand dollars. The
value of the site was twenty thousand dollars.

By the end of 1857, Chicago had ten public schools and two
small branches of the grammar and primary grades. Mr. Wells
made the following acknowledgement in his report for 1858 of
the interest and endeavors taken by the men of the early school
board:

When in the far distant future the
philosophic historian shall write the
history of our city; when the character and
acts of successive generations shall be
weighed in the scales of impartial

judgement; when material wealth shall be
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regarded in its true light, as the means to
an end; when social enjoyment and
intellectual cultivation and moral worth
shall be rightly estimated as essential
elements of prosperity, in every community-
-then will the wisdom of those who have
laid the foundation of our public school
system be held in grateful remembrance;
then will the names of Scammon and Brown,
and Jones, and Miltimore, and Mosely, and
Foster, and their coadjutors, be honored as
among the truest and most worthy
benefactors of Chicago.l3
The schools continued to grow rapidly through the fifties
despite the pre-war turbulence. The superintendent's report of
1861 showed that pupil enrollment had increased from less than
three thousand with 35 teachers to an enrollment of over eight
thousand with 160 teachers. The school houses increased from
seven in 1853 to fifteen with twelve branches in rented or
temporary quarters in 1861l. The city's population nearly
doubled from 60,000 to 112,000. Schools erected in the 1880s
and 1890s were characterized by high pitched roofs and towers
that crowned Romanesque school buildings.
In the early years of the 1900s, the board of education
adopted standard plans setting forth specific criteria for

which school buildings were to be erected annually. Uniform
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puilding plans resulted in a saving to the board for the cost
of making new plans as well as the construction costs. The
puildings were completely fireproof and contained a ground
floor assembly hall and gymnasium, a manual training room, and
a household arts room. The height of the building was limited
to three stories with wide stairways and exits. Boiler and
coal rooms were located outside the main walls of the building
to reduce the dangers of fire and panic to the minimum.
Conditions were extremely crowded and no one thought of the
buildings as architectural or pedagogical landmarks. Perhaps
they reflected Perkins's experiences in schools as a child as

described by his daughter in his biography, Perkins of Chicago.
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The accomplishments of Dwight H.

and numerous.

CHAPTER II
BIOGRAPHICAL SKETCH
INTRODUCTION

The earliest of Dwight Perkin's memories of the
city which he gave his work, his talents and his
enthusiasm, is based on the impressions of a
four year old boy when he wakened one night to
find himself alone in the house. 1In search of
his family he got out of bed and went to the
window and remained there watching the flame
filled sky. This was the October night of 1871
when Chicago was destroyed by fire. Perhaps
the refusal of its people to be defeated and
the courageous speed with which they re-made
their city were an unseen influence on the

boy.1

two hundred public buildings while earning the title of "Father
of the Forest Preserves and Small Parks and Playgrounds."

Among the many hats worn by Perkins throughout his lifetime,

were architect, artist, conservationist and civic leader.

24

Perkins are commendable

He is credited for the design and planning of
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fame was attested to by the fact that his obituary notice
appeared in the national and 1local newspapers as well as

several of the prominent architectural journals.?2
FAMILY BACKGROUND

The threads of Perkins's ancestry are delicately woven
into the historical framework of America. The family is rich
in heritage and talent. For instance, Daniel Webster wrote the
following letter to Dwight's grandmother, Mary Lovejoy Perkins
of Tremont, Illinois on 31 July 1842:

Will you do me the favor on your return to the
west (from New Hampshire) to give my best
regards to your father; whom I remember among
the best and kindest of my early friends?3
It is interesting to note that Mrs. Perkins, an ardent admirer
of Daniel Webster, obtained a lock of his hair and carefully
tied it into a lace paper doily which was affixed to the bottom
of his letter.

Also, there is the following letter, dated 8 October 1859,
that was written to Dwight's father by Abraham Lincoln
acknowledging his practice as an attorney during the heat of
the Lincoln-Douglas debates:

My dear Sir:
Reaching home yesterday, I found your letter of
the 3rd enclosing your professional card. You

are right in supposing you would be welcome to
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use my name upon the card as you have. If it
will be of any value to you, I shall be much
gratified. Please present my respects to your
father, mother and sister.
Yours truly,
A. Lincoln (signed)4
The following May, Lincoln was nominated for the Presidency by
the Republican National convention meeting held in Chicago.

The roots of Perkins's ancestors can be traced back to the
early seventeenth century settlers who came to the
Massachusetts Bay Colony from England. At some point, probably
in the nineteenth century, the family moved west eventually
settling in Illinois. Dwight's father, Marland Leslie Perkins,
was a frontier lawyer from southern Illinois. He originally
came to the Chicago area only to finish his law readings; and
after forming an acquaintance with Marion Held, Chicago became
his home. Perkins's daughter described her grandparents as
"two young Chicagoans who had just experienced deeply the
cruelties of the Civil War and whose hearts were dedicated to
'The Union' and its great mission to freedom."® They were
married in April of the year 1861. Leslie began his
independent practice of law one full year prior to his wedding.
The offices for his law practice were located at 157 Randolph
Street at the corner of lLaSalle, which was a location
coincidentally preferred by Dwight in his practice of

architecture. Abraham Lincoln was among the names of six well
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known men on his business cards serving as guarantors.

Leslie's enlistment in the Ninth Calvary took him away
from his wife in the early part of the Civil War. At the end
of his two year volunteer period, he was discharged and was
appointed as the Federal District Administrator for Tennessee
by President Lincoln to represent the people of the state
before the federal commission. He emerged from the war in poor

health.
EARLY YEARS

Dwight, the only child of lLeslie and Marion Perkins, was
born in March of the year 1867 in Memphis, Tennessee.
(Coincidentally, the year that Dwight was born, William LeBaron
Jenney came to Chicago to begin his practice as an architect.
Later he would be responsible for the founding of the Chicago
School of architecture.®) Throughout his life, Dwight Perkins
overcame adversity. At birth, he struggled to 1live. As a
young boy, his father suffered a stroke which left him in bed
and partially paralyzed. It was at this time that his mother
decided to return to her home town of Chicago where her family
remained. She located a dwelling of two rooms in which the
family could reside and began to do clerical work for the
Internal Revenue Service. Unable to make ends meet, the
Perkins family moved in with Marion's mother and father in
their home on Indiana Avenue. No longer able to care for her

invalid husband, Leslie's physician father came to Chicago to
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bring him home to Tremont Illinois where he would care for him.
Dwight never saw his father again, and one year 1later his
father died. |

Dwight watched his mother survive continuous personal
tragedies with selfless good cheer for the first sixteen years
of his life. He attended the neighborhood Springer school as a
young boy. (Years 1later, when his six year old daughter
attended the same school for a few days, his wife withdrew her
realizing it was not a desirable environment for elementary
school children. His daughter would later describe it as "an
unpleasant institution where children were confined and
disciplined rather than taught.") Dwight graduated from eighth
grade at the age of twelve and began to earn his own living
which was required by his mother who felt that "It was the
basis of human dignity for each one to earn his way. To give
value for value received."’ Dwight's first job consisted of
transporting money for a weekly payroll from the bank to a
packing house in the stockyards. Fearing his safety while
transporting money, his mother sent Dwight to work with one his
uncle's on a farm to help with the stock.

Dwight remained for the summer and returned home knowing
that he was destined for other endeavors. He then found a job
for himself as an office boy in the architectural offices of
Wheelock and Clay. He worked for two years in their drafting
room where an absorbing dream began to materialize in his mind.

The dream influenced him so that he aspired to become and
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architect and nothing else would satisfy his desire. According
to his daughter, "unconsciously, he felt compelled to be an
architect and builder of Chicago in order to keep it from
destroying the wealth given it by nature." Chicago was growing
at a phenomenal rate, and what an opportunity it would be to

become a builder in this great city.®8
STUDY OF ARCHITECTURE

The place to study architecture in the United States was
at the Massachusetts Institute of Technology, (M.I.T.). In
fact, the first collegiate program in architecture in the
United States was established at M.I.T., in 1868. However a
serious question arose as to how Dwight would gain acceptance
to M.I.T., because he had only received three months schooling
since his elementary school graduation in 1879. He immediately
began to prepare for the examination by studyiﬁg French and
trigonometry. Although he failed these preliminary
examinations, he did not give up. Instead he made arrangements
to be tutored each morning for one-half hour before the workday
by Mrs. Wilmarth whose home was at Harrison and Michigan (now
the site of the Congress Hotel).

At about this same time his maternal grandfather died,
which meant that Dwight's mother would no 1longer get the
financial help that her father had given to that point. Even
with his assistance, mortgage payments were long overdue and

Dwight's mother was unable to bring the payment up to date from
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her modest wages. It became clear to Dwight that he would have
to assist the family financially. M.I.T. was out of the
question.

In April of the year 1884, as the family was preparing to
move and give up their home and furnishings, a letter was
delivered. It read as follows:

Dear Madam:

The friends of your father and his

family, having learned that there was

a mortgage upon his homestead at the

time of his death, have purchased it

and herewith present the same to you.

They will be pleased to have you

consider their action in this matter

in the nature of a tribute to the

memory of good citizen and a faithful

public officer, to their admiration

for your own strength and bravery and

to their esteem for your mother. They

also enclose you a receipt for the

taxes and special assessments on said

premises for the current year.?
The letter was signed by people who were regarded as the more
notable and great citizens of Chicago. It now looked as if
M.I.T. would become a reality after all. One of the names on

the letter was that of Mrs. Charles Hitchcock, a member of one
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of the prominent families of Chicago, who assisted Dwight
financially with his studies at M.I.T.10 pPerkins attended the
institute for two years, 1885-87, and received a stipend from
the dean in the third year for instructing freshmen in
trigonometry and graphics.

This latter part of the nineteenth century marked the
period when Perkins began to experience confusion about the way
architecture was taught and being practiced in the United
States. As wealth increased in America, the buildings became
increasingly imitative of classical and european forms. They
were large, but not great, and costly with a 1lack of
inspiration and refinement. Perkins saw American building as a
helter skelter variety of styles constructed under a single
roof. Builders in America could do anything. Along with the
increase and wide distribution of wealth came advances in
engineering and modern transportation techniques. Materials
were plentiful and available from all corners of the world.
Marble was being imported from Italy and Greece, and teakwood
came from India.

Perkins had kept fully informed of what was current with
American architecture by attending 1lectures, viewing
photographs, and intensive library research at M.I.T. Thus, it
was at this stage of his career that he felt the need for the
birth of a genuine American architecture that expressed the
forms and needs of American life. His first opportunity to

express himself as an architect took place while attending
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M.I.T. in his third year, 1888. He was offered a job as a
draftsman for a firm of Boston architects whose work he
admired. He accepted this new opportunity immediately, thereby
forgoing the opportunity of an increased stipend, additional
responsibilities, and his architectural degree from M.I.T. One
of his first commissions was designing a home for which he paid
a fee of five hundred dollars. Perkins's tenure with the
Boston firm was quite short. He decided to return to Chicago
in the later part of 1888 to establish himself in the Chicago

area and to assist his mother financially.
RETURN TO CHICAGO

His next association was with the largest architectural
firm in Chicago, Burnham and Root, the acknowledged leaders of
the new commercial style, i.e., tall commercial buildings
replacing the modest skyscraper. Daniel H. Burnham was the
"guiding spirit" behind the Chicago World's Fair and was

responible for reshaping Chicago's lakefront and Loop at the

turn of the century. Burnham is gquoted as saying, "Make no
little plans. They have no magic to stir men's blood. Make
big plans, aim high in hope and work. . . . "11  perkins

remained with the firm for approximately five years (from 1889-
1893). John Wellborn Root, Sr. remained one of the strongest
influences on the designs of Perkins.

At the age of twenty-four, Perkins was appointed general

Superintendent of the main office of Burnham and Root. He
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stayed behind to run the main office while Burnham, Root,
Holabird and Graham moved to the south side of the city to
prepare the design and construction of the World's Columbian
Exposition of 1893. Perkins handled most of the business in
Burnham's office during the fair. Perkins described the early
days of his architectural career in a local Evanston newspaper:

My initial work in architecture came when I was
only sixteen years of age. I began working in
architects offices and had this experience in
both Chicago and Boston. In January, 1889, I
was first employed in the office of Daniel
Burnham, remaining with him for five years. I
acted as manager of his office while he was
busy at work on the Chicago's Fair project.
There were no [oportunities] for consulting
with him at his office in those days, it was
necessary for me to go out to the Fair to see

him.12
THE ESTABLISHMENT OF HIS FIRM

Perkins's experience in managing the offices of Burnham
and Root along with his precocity and farsightedness enabled
him to establish his own firm in 1894. Daniel Burnham offered
to set Perkins up on his own by guaranteeing him one year's
office rent along with several important commissions that

included a theater. a skyscraper and Steinway Hall.l3 steinway

o
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Hall became an important center for architectural activity at
the turn of the century. The eleven story office and theater
puilding is located at 64 East Van Buren Street. The loft and
portions of the topmost floor were rented to a painter and
three young architects: Jules Guerin, Myron Hunt, Robert
Cclossen Spencer, Jr., and Frank Lloyd Wright. Spencer and Hunt
also studied at M.I.T. Wright was working on one of his first
independent assignments, a settlement house. Recollections of
the early days at Steinway Hall by Frank Lloyd Wright in his
autobiography include:

I had met Robert Spencer, Myron Hunt, and

Dwight Perkins. Dwight had a loft in his

new Steinway Hall building--too large for

him. So we formed a group--outer office in

common--workrooms screened apart in the

loft of Steinway Hall. These were young

men, new comers in architectural practice

like myself, were my first associates in

the so-called profession of architecture.

George Dean was another and Hugh Garden.

Birch Long was a young and talented

"renderer" at this time and we took him

into the Steinway loft with us.l4
Reminiscing about the early days, Wright wrote:

I well remember how the "message" burned

within me, how I 1longed for comradeship
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until I began to know the younger men and

how welcome was Robert Spencer, and then

Myron Hunt, and Dwight Perkins, Arthur

Heun, George Dean and Hugh Garden.

Inspiring days they were, I am sure, for us

all.l>

The turn of the century was a most interesting period in
American architecture. The magnificent period of architecture
referred to as the "Chicago School" was well established, and
Perkins would inevitably play a leading role in the "Chicago
School" movement. New technology and materials were being
exploited by‘architects and engineers in the last quarter of
the nineteenth century. This produced skeleton-framed
skyscrapers that would transform cities around the world. The
term "Chicago School" was coined by Thomas EAddy Tallmadge who
used it as the title of an article he wrote in 1908.16 The
typical style of the "Chicago School" embraced the ideals and
prophesies of Louis Sullivan whose buildings "like a classical
column, had a base consisting of the lower two stories, a main
shaft in which verticality was emphasized by piers between the
windows . . . and an elaborate and boldly projecting terra
cotta cornice.l?7 The turn of the century was marked as a
period when great social reformers and conservationist would
emerge. Jane Addams's efforts towards social welfare and
reform were ultimately realized at Hull House. The Chicago's

World Fair inspired several city planners and intellectuals.
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Chicago would be the most interesting and inspiring location
for years to come. Dwight Perkins would also make significant
contributions to the spirit of the times.

Other notable early works of Perkins in addition to
Steinway Hall included the Abraham Lincoln Center, 1902-05; a
Chicago settlement house; and the original sketches for the
Monadnock building. Perkins rendering of the settlement house
was originally shown as a project in the Chicago Architectural
Club Exhibit of 1900. The design of this building with
strongly defined lines placed Perkins in a group of emerging
architects who were determined to created a new style of
architecture and who ultimately produced an array of
distinguished architecture throughout the midwest at the turn
of the century. This group, related to the "Chicago School",
came to be known as the "Prairie School" and was influenced by

Louis Sullivan.l18
MARRIAGE AND FAMILY

Dwight was married to Lucy A. Fitch of Maples, Indiana.
They were married in Hopkinton, Massachusetts on 18 August
1891. Lucy graduated from the Museum of Fine Arts School in
Boston and taught at the Pratt Institute School of Fine Arts
from 1887 to 1891.1°

As Dwight served the children of Chicago through the
design and planning of schools and playgrounds, Lucy reached

millions of young children as an author and illustrator.
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Tucy's initial entry to the literary world was primarily as an
artist. She was an illustrator of juvenile books. Taking some
new illustrations of children's pictures to a publishér, he
suggested that she create a book around her illustrations.
Lucy Fitch Perkins began by telling stories to various groups
of children when her own children were little (see Figure 3).
Her audience was referred to as "the poison squad." Before
submitting a story or a book to the publisher, she read her
stories to the "poison squad." The "poison squad" tasted each
story as they listened and judged her work chapter by chapter.
The stories in her books portrayed life stories of twins in
various foreign countries. Her first book in the "Twins"

series, The Dutch Twins, was written for her son, Lawrence

Perkins.29 Through her books, Lucy Fitch Perkins attempted to
break down racial prejudice among children of all countries.
Three of the common elements woven into the story of fabric of
the "Twins" series included international peace, true
Americanization, and social justice. Lucy felt:

When the opportunity came to reach the

minds of children it seemed a chance to

prepare the ground for the seeds of big

ideas that they would have to cope with in

later years.?1
The books from the pen of Lucy Fitch Perkins severed as a link
to several foreign countries. They gained immediate popularity

and were out into schools all over the country. The books were
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translated into several foreign languages. The Dutch Twins was

put into braille for the blind in England. Other volumes from
the series were printed in a special large type for children
with defective vision.

The talented author and illustrator received several
laurels in honor of her successful career. Carl B. Roden,
librarian of the Chicago Public Library, presented a specially
bound two millionth copy of The Eskimo Twins to Lucy when the
series reached the 1landmark selling point.22 An eight
classroom elementary school serving grades kindergarten through
sixth grade in Chicago was named in honor of her. An
elementary school in Lincolnwood, bordering the Dwight Perkins
Woods, dedicated a music room to the famed author. Literary

editor of the Chicago Tribune, Fanny Butcher, describing Lucy

Fitch Perkins in the following manner:
I doubt if there are more than two or three
authors alive who can equal Mrs. Perkins'
record, and none who begrudges it to her.
For quietly, gently, but earnestly, she has
been for a quarter of a century performing
the humanizing task of making children
conscious that other children, no matter
how far removed geographically, are their
brothers.?23
Lucy's career spanned approximately four decades during

which time she and Dwight raised their two children, Eleanor



39
and Lawrence, in the family home at 2319 Lincoln Street in
Evanston, Illinois. They too entered the world of art and
culture. Eleanore graduated from Northwestern Universiﬁy and
did graduate work in drama at Radcliffe College. Much of her
time was devoted to writing and 1lecturing. She traveled
extensively collecting materials for book reviews. Lawrence,
who presently resides in the family home, is a distinguished
architect who to this day is an adjunct professor of
architecture at the University of Illinois. Annually, he
sojourns to France with his students on architectural

explorations.
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CIVIC APPOINTMENTS & PROFESSIONAL COMMITMENTS

Perkins was active in the establishment and development of
a number of community groups that he regarded as integral
components of community effectiveness. In 1897 the Chicago
Arts and Craft Society was established at Jane Addams's Hull
House. Charter members of the Chicago Arts and Craft Society
included Frank Lloyd Wright, Robert Spencer, Irving and Allen
Pond, Dwight Perkins and Myron Hunt. This movement began in
nineteenth century England as a reform movement that was
dedicated to the improvement of standards in design. The
founder and chief protagonist was William Morris. The group
was in opposition to the values espoused by the Victorian Era.
Chicago became an early and important center for the activities
of the Arts and Craft Movement in North America after Morris's
death in 1896. The fundamental principles of their aesthetic
theory included simplicity of forms, the elimination of
excessive details and respect for materials. The Arts and
Craft Society brought public awareness to the creative use of
simple materials that were readily available.

The short lived luncheon club, "The Eighteen," was formed
to discuss architectural problems and theories. Wright
mentioned the club in 1957:

Before long a little luncheon club formed,
comprised of myself, Bob Spencer, Gamble

Rogers, Handy and Cady, Dick Schmidt, Hugh
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Garden, Dean, Perkins, and Shaw, several
others; eighteen in all. We called the
group the "Eighteen,"24
Perkins and other members of this group dominated the
executive positions of the Chicago Architectural Club which
later assisted in the establishment of the Architectural League
of American in 1899.25
The Chicago Architectural Club provided a useful and
effective forum for expression for the architects and 1local
draftsmen associated with Steinway Hall and the Eighteen. The
club sponsored design competitions, talks and demonstrations
that were held in the club rooms of the Art Institute of
Chicago. Each spring annual exhibitions were held in the
galleries of the Art Institute. The Chicago Architectural Club
called for a founding convention of delegated from all
architectural societies in the United States to be held in
Cleveland, Ohio in June 1899. The purpose of the convention
was to increase cooperation between the various clubs in
relation to education and exhibitions. The Chicago delegation
was represented by George Dean, Birch Long, Dwight Perkins,
Henry Tomlinson and Frank L. Wright.26
Perkins's participation in community groups was not
limited to his profession of architecture. He was a true
conservationist and enjoyed frequent hikes through the parks
and wooded areas of Chicago. He felt that "contact with nature

was essential towards the fulfillment of the human spirit" and
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that "no human being could preserve their own soul without
feeding it on beauty."27

Millions of residents of Chicago and Cook County have
benefitted from the voluntary efforts extended at the turn of
the century by a small group of men headed by Dwight Perkins in
an attempt to preserve the wooded lands in Cook County Perkins
fought almost singlehandedly to establish the Cook County
Forest Preserves which earned him the title of "Father of the
Forest Preserves." He was the principal lobbyist for state
legislation that would allow the formation of a forest preserve
district for Cook County. Legislation to secure the forest
preserves was brought up on three occasions before it was
passed to the satisfaction of Perkins in 1912. By 1915 he was
responsible for selecting the land. The battle began at the
turn of the century for the preservation of the forest
preserves by a group known under the various nomenclatures as
the Prairie Club, the Chicago Dreamers for the Forest Preserves
and the Committee of the Universe. The wooded lands of Cook
County in the early 1900s were rapidly being transformed into
subdivisions and farmland. Perkins and his group put forth an
effort to preserve the natural beauty of the land fearing the
wooded areas would soon give way to cemeteries and industrial
buildings. In discussing the forest preserves, Perkins
admitted:

I was interested in the beauty of the

country, especially around Chicago. My
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interest was probably a result of my work
as an architect. I wanted to preserve the
beauty of the land and the woods. The
result of our work shows what can be done
by the private citizen who has no political
connections and no ax to grind. It simply
shows what can be accomplished by private
initiative.?28
The wooded area in north Evanston covering a square block
between Grant and Colfax Streets and Bennett and Ewing Avenues
has been named Dwight Perkins Woods for recognition of the role
Perkins played in founding the Cook County Forest Preserve
System. 29
Closely related to the efforts of preserving the natural
wooded areas in Cook County were the efforts of the Municipal
Science Club towards the improvement and expansion of the parks
and playgrounds in Chicago. Perkins, along with landscape
architect, Jens Jensen, was prominent in this civic group.
With a concern for the interior of Chicago, the Municipal
Science Club in 1899 conducted a study of Chicago's existing
parks and playgrounds. The goal of this group was to preserve
the natural beauty within the city that was dwindling through
uncontrolled expansion and to establish open spaces and
Playgrounds in overcrowded areas of the city. Thousand of
children had nowhere to play in a congested urban environment.

The report of the group revealed the following findings that
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were subsequently sent to the city council: (1) schoolhouses
were destitute of playground spaces; (2) schools were built
flush with the sidewalks; and (3) additions to schoolé were
erected on precious playground space as opposed to buying
additional land. The group felt it was now up to the city to
provide parks and playgrounds for its citizens. The report
resulted in City Council establishing a Special Parks
commission in 1901.30 The membership of the commission
included Perkins and Jensen along with other civic 1leaders,
aldermen, and park commissioners. The Special Park Commission
prepared a report that reproved the lack of parklands and
became the basis for the immense expansion of the small park
system during the following decade. Perkins served on the
commission for approximately ten years. Other noteworthy
appointments held by Perkins included: member of the Municipal
Art Commission; honorary president of the Regional Planning
Association of Chicago; and Fellow the American Institute of
Architects.

The numerous civic appointments of Perkins corroborated
his concern with the welfare of the community.31 Architectural
historian, Thomas Eddy Tallmadge, referred to Perkins as a
citizen and a patriot before acknowledging him as an architect.
Tallmadge assessed Perkins's work by concluding that if it is
to be thoroughly appreciated, it must be regarded in the light
of Perkins's high ideals of responsibility and opportunities of

citizenship. Tallmadge continues on that Perkins would
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wynhesitatingly state that the laws and obligations under which
the commonwealth impose on him are more weighty than those
imposed by his profession."32 A. Allen Brooks of the

vniversity of Toronto stresses in The Prairie School that

npublic service was always a matter of priority for Perkins."33

The architectural and civic accomplishments of Dwight
Perkins have earned him a respected place in the history of
Cchicago and shall have a continued influence on succeeding
generations. His unselfish efforts in relation to the founding
of the forest preserves was an enduring aspect of the
environment in Cook County. His buildings were designed as a
direct response to the specific needs and demands of the
people. Nothing so clearly illustrates Perkins's dedication
regarding the needs of children as his development of the
numerous small parks and his contributions towards the design
and planning of schools. It is to this 1latter area of

accomplishment to which we now turn our attention.
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CHAPTER III

PERKINS IN CHICAGO, 1905-1910

ARCHITECT FOR THE BOARD OF EDUCATION

In 1905 when Dwight Perkins was appointed as architect to
the Chicago Board of Education, he assumed a position in a
fairly complex bureaucracy. The office of architect, as well
as that of building and grounds superintendent and others,
reported to the business manager appointed by the board. It
was the business manager who recommended candidates for the
offices reporting to him.l Perkins became architect to the
Board of Education by taking a Civil Service competitive

examination. As pointed out in a 1910 issue of Architectural

Record,
no one can be architect for the Board of
Education unless he knows how to plan, design
and construct schools with his own hands, and
is not necessarily dependent upon designers and
draftsmen.?
The architect's job paid eight thousand dollars annually, and
involved a wide range of responsibilities for the building,
maintenance, and repair of Chicago's hundreds of public school
buildings.3 (There were 117 schools built and retained up to

1900, and seventy-two schools built between 1900 and 1910.)

50
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In the first decade of this century, while the rate of
school building increased slightly over what it had been, there
were still not enough buildings to house all the children who
were entitled to a public education. From 1900 to 1910, the
city opened seventy-two new schools, and still needed more.
This, however, was not a new problem. To keep pace with this
demanding building program, the Board of Education had adopted
as early as 1879 the practice of establishing "types" of
schools--in terms of their design--mainly based on the number
of rooms they contained.4 (Refer to the appendix for a
complete list of school types utilized in Chicago by the Bureau
of Architecture.) This practice which inevitably led to the
duplication of design, was one of the conditions Perkins
inherited when he became architect to the board.

In the annual report of the president (Edward Tilden) of
the board of education dated June 1906, covering the work of
the office of architect for the preceding year, it was noted
that

an emergency existed and the first duty of
the department was to erect buildings
without delay, and structures in general
features similar to those of the preceding
year were placed under contract, the
principal difference being in their
exterior design. Also for the sake of

expediting work a number of exterior
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designs were repeated several times.>

While Perkins was able to make design changes in this
first year, the demand for new schools prevented him from
making really radical departures. As the report continues to
note, "a revision of the type of class rooms and school
puildings was deferred, . . . that duty being regarded as
secondary to the first duty mentioned above [the "emergency"
need to "erect buildings without delay"].®

At the time of Perkins's appointment, most elementary
schools were built of red brick with iron framing or interior
bearing partitions. They were simply designed with narrow,
widely-spaced windows and brick arches and trim. Until the
1890s, the style of ornamentation was romanesque; from the
nineties wuntil around 1910, Gothic. Up until Perkins's
appointment in 1905, the huge high schools usually had full
iron framing, red brick bearing walls, and Tudor-style groups
of windows.’

School buildings erected in 1904 and 1905 were all of
similar interior design. As described in the June 1906
president's report these buildings were:

entirely fireproof and 26-room buildings
comprised an assembly hall on the first

floor, seating 450 persons--a gymnasium on
the third floor and manual training and
domestic science rooms in the basement, in

addition to the usual play rooms and toilet
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roonmns, and space for heating and
ventilating apparatus. The size of class
rooms was 26 feet 6 inches by 33 feet. Oné
of the 26 rooms--generally the southeast
corner in the first story was equipped with
a special toilet room and facilities for
kindergarten purposes.8

The one significant change Perkins was apparently able to make
during his first year was to get the board to order that, after
June 1906, all twelve room buildings (which could be expanded
to twenty-four rooms and already included an adequate heating
and ventilation system for the larger building) were to be
planned to include a gymnasium as well as an assembly hall.®
The most far-reaching change Perkins made that first year

was to secure approval for a plan including "tower toilets."
Up until that time, toilet facilities were located in school
basements. Perkins's innovation took into account the
students' welfare and comfort by placing toilet rooms for each
sex in each story of a school, including the basement. 1In the
June 1906 president's report, the rationale for this change was
explained:

The purpose is to subdivide the facilities now

located at two points, placing them at eight

points instead, and to prevent the congestion

of large numbers of pupils of various ages at one

time in the toilet rooms. It is also to permit the
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more easy supervision by the teachers and to produce
a situation more nearly approximating the condition
of the home.10
In addition, Perkins was responsible for a great deal of
activity that had little to do with architectural design.
Included in his first report as architect is information about
school yard improvements, revisions to city building ordinances
as they affected schools and their facilities, the costs of
running the architect's department, the organization of the
department, and a summary of repairs made and their costs
including items fabricated in the department's workshops
(desks, blackboards, and foot scrapers). In that first year,
Perkins's department made more than three thousand kick plates,
put up iron fences at nine schools and flagpoles at six; and he
nominally supervised a work force of one hundred fifty to two

hundred carpenters, painters, laborers, clerks, and others.l1l

RANGE OF DESIGNS

During his five year tenure as board architect, about
forty new schools and additions to schools were built from his
designs and under his supervision. According to a contemporary
appraisal of this work, all "give evidence of the progressive
spirit and independent thought that have characterized the work
of a large number of Chicago architects. . . ."12 Also during
those five years, laws were made to prevent another Great Fire,

including those that required any school building of three or
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more stories to be fireproof in construction. The contemporary
account given above says that this requirement gave Perkins's
puildings a "more permanent character than any previously
erected . . . ."13

The sheer range of Perkins's work during this period
speaks of the enormous task he undertook in becoming architect
to the board. Between 1905 and 1910, he designed every type of
building and addition, including a one-story school especially
designed for crippled children and a huge technical high school
that took up an entire city block. 1In between, his designs for
less innovative types of school, nevertheless, included more
extensive school grounds that were 1linked with city park
facilities; schools that were designed for later expansion,
plans for a "“sky-scraper school" that was never built, and
schools that allowed for maximum light.

The Spalding School for Crippled Children, as Perkins
himself described in his annual report to the board in 1906, is
"with the exception of the space for industrial training, all
on one floor and includes space for cooking, dining and medical
service."14 Thus did Perkins modestly describe an environment
designed for children with special needs. Had these same
children attended a conventional public school, they would not
have received a conventional education. Perkins used ramps
instead of stairs wherever he could, and gave the exterior a
"homelike quality."13

The architect considered his design of the Lyman Trumbull
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Manual Training High School (later named the Albert T. Lane
Technical High School) "the most distinctive product of the
year's work," in his report to the board in 1907. Lane was a
formidable challenge: it was designed to accommodate sixteen
hundred students in a variety of facilities. There were
machine and woodworking shops; shops for electrical
construction, electro-plating, and pattern making; a foundry
and a forge; physiographical, botanical, chemical and physical
laboratories; darkrooms and drafting rooms plus a gymnasium and
running track; a huge lunchroom; and a full complement of tool,
lecture, and 1locker rooms. 16 The same year that Lane was
planned and construction was begun, Perkins's department
constructed nineteen portable school buildings. The department
also carried on all of the extensive repair and maintenance
work required by Chicago's more than three hundred school
buildings, some of which provided drafting services for several
other departments reporting to the board.

Of the 1less publicized types of buildings erected under
Perkins's leadership, there were "Nobel type" schools (named
after the first building to be erected according to the
design)--a complete thirty-one classroom structure designed for
full occupancy at completion; "Warren type" schools, erected
with twelve rooms and designed with an ultimate capacity of
twenty-four; and "Moos type" schools, with full capacity at
twenty-six rooms.17

Among the more commonplace schools, however, Perkins was



57
setting precedents. The Bernard Moos School, for example, was
designed to include playgrounds at front and rear; in addition,
those play areas in the rear adjoined "a number of carefully
planned vegetable gardens." The plan of Tilton School was
farsighted enough to allow for future expansion.1l® Tilton also
had an ambitious domed assembly hall.l9

Perhaps no other design illustrates the precocity of
Perkins more fittingly than his proposal plans for the
"skyscraper school." Perkins submitted extremely radical and
ambitious plans for a centralized commercial high school during
his first year as board architect.29 The Chicago City Council
passed an order on 27 June 1904 that

the sum of $500,000 be and the same is

hereby appropriated for erection of high

school of commerce on site of Jones School,

and that the City Comptroller is hereby

authorized and directed to set aside the

said sum of $500,000 out of the

unappropriated balance of the building

account for the said improvement, $50,000

of which amount to be immediately

appropriated, to begin said work.21
If the designs of Perkins had been approved by the greater
powers of the Board of Education (a majority of the members of
the Board of Education), Chicago would have been the first

municipality to possess a "skyscraper school." Throughout his
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tenure, architectural plans were changed, allocations were made
and withdrawn, and other plans were finally scrapped because
the various parties could not agree on a site or, the neéd for
such an enterprise.22 Perkins's original concept was for a
ngkyscraper school," which would house not only a large
commercial high school, but a three-story assembly hall
intended for public use as well as school use. It also
included along with various school museums, offices of several
departments of the Board of Education and other school
administrative groups. There was some disagreement in the
contemporary accounts of the reasons the school was never
built. These ranged from money troubles to site troubles, to
disagreements among politicians and civil servants over the
need for such an expensive undertaking. on the other hand,
Perkins's conception was regarded as extremely forward-thinking
by other architects and city planners at the time. The
commercial high school portion of the "skyscraper school" plan
was eventually realized in Chicago in 1964 with the erection of

Jones Commercial High School.23

INDIVIDUAL SCHOOL DESIGNS

An examination of Perkins's designs for individual schools
revealed those qualities which would characterize his work and
his contributions to public school design. First was his use
of "plain" rather than ornamented style. The school buildings

designed by Perkins embraced the principles that evolved from
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the Arts and Craft movement of 1897; i.e., the elimination of
excessive details, respect for natural materials and
simplicity. Next was the provision for the maximum amount of
natural light. Classrooms designed by Perkins faced either an
easterly or westerly direction wherever possible. "Exclusively
north-lighted rooms" were only built as additions to existing
buildings where conditions were inescapable. Perkins regarded
the orientation of natural light as follows:

The advantage of steady 1light from the
north is recognized, but is not considered,
by many including myself, as so essential
as sunshine; and given a unilateral light,
one cannot have north exposure and
sunshine, too.

Those rooms which face south only receive
too much sunshine and require the drawing
of shades to such an extent that they do
not get enough light. While they are better
than north rooms they still are not
perfect. The nearest approximation is a
room facing either east or west. In the
morning the east room gets sunshine and the
west room gets steady 1light of north
quality, and the afternoon conditions are
reversed, giving the advantage of both

north and south exposure in a modified
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degree to all roonms.24

Being farsighted, as previously mentioned with the Tilton
school, he usually designed school buildings for future
expansion. Finally, the inclusion of school grounds as an
integral part of the overall design was unique to him. All of
the features incorporated by Perkins into the plans/designs of
his schools revealed a concern and respect for the occupants.
To illustrate these qualities, the following projects will be
described in detail: Bernard Moos School, Carl Schurz High
school, Tilton School, Albert G. Lane Technical High School,
Jesse Spalding School for Crippled Children, Grover Cleveland
Elementary School, Stephen K. Hayt School, Rogers School, and
Friedrich Ludwig Jahn School. Ease of these has one or more of

the unique design features described above.

As previously noted, Bernard Moos School was one of the

first Perkins produced. 1Its design became a prototype that was
repeated several times in new schools built during his tenure
as architect. Moos was also the first school to be designed
with toilet rooms for each sex on each story and with a
separate entrance to the assembly hall stage, so that speakers
did not have to go through the auditorium in order to reach
it.25

The exterior of the Moos School was of dark brown brick
trimmed in matching terra cotta, and the gymnasium was built

over the ground floor assembly hall. Both of these design
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elements were to become standard throughout Perkins's career
with the board. The provision of playgrounds in front and in
pack of the school was an indication of Perkins's growing
interest in playground and open public spaces which was to
continue throughout his 1life. The vegetable gardens at the

rear of the Moos site were an innovation at the time.26

Carl Schurz High School has been called Perkins's "master-

piece" and "an impressive example of the late Chicago style on
a large scale."27 The plans were first displayed at the
Chicago Architectural Club's Annual Exhibition in March and
April of 1908, and Perkins signed the final working drawings in
October of that year.28 The high school was

originally planned as a technical high

school. The excellent machine shops and

workshops--part of the city's effort to

supply the growing need for young mechanics

and craftsmen--were an impressive feature

of this new type of school building.?2°

The building was opened in September 1910 on an eight-acre

sight formerly occupied by a farm. Its extensive grounds
showed off the design to good advantage, for the building has
to be seen at a distance to be appreciated.30 oOne critic said
that

while the interior of the building differs

little from the traditional planning of
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big urban schools, the exterior is a
brilliant exhibition of virtuosity that
marks the high point of non-commercial
architecture in the Chicago tradition.31
In plan, Carl Schurz
consists of a central east-west portion
from which two long wings spread out on
diagonal lines, the whole structure being
about half a block in overall length. The
building is dominated by a huge, steeply-
pitched roof of red tile and green copper
trim, almost over-powering in its immediate
effect.32
Peisch finds the "heavy overhanging eaves . . . characteristic
of the domestic architecture of the Chicagoans." He also finds
the red brick exterior "heightened by the use of brown
mortar."33 condit, too, mentions Perkins's use of color: "the
brick envelope of the wall is burnt red, the roof of a softer
red with green copper trim, the stone trim light buff," noting
that the palette 1is part of the building's overall
effectiveness.34
Brooks feels that the "strong, almost expressionistic
design . . . owes something not only to Sullivan in its closely
spaced piers and recessed spandrels, but possibly to German
architecture as well." The latter can be seen in "the

massiveness of the design [which] is enhanced by a robust
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ground floor, topped by a strong belt course that serves as a
plinth for the vigorous and assertive piers above."35 peisch
also claims that the "banks of windows separated only by
unbroken piers [give] the building's exterior a clarity not
then common. "36 Condit, on the other hand, says that the
distinctiveness of the building lies not in its individual
elements, i.e.,--"pure forms exactly repeated, sharp-edged
intersections, uninterrupted planes, the close vertical pattern
under a dominating horizontal 1line"--but in the "unique and

personal way" in which Perkins has combined them.37

As mentioned earlier, the Tilton School was designed with
expansion in mind. The most radical design innovation is
Perkins's elimination of the basement floor, bringing the first
floor practically to ground level.38 This high school is often
noted as an example of "Perkins's interest in unusual masonry
patterns.n39 The pattern is of horizontal bands, with
alternating courses of dark and light tones of buff brick.
Bedford stone is used on the base, with terra cotta on the
upper floors. A contemporary source judges that the "towers
lend considerable interest to what might otherwise prove a
monotonous and tiresome treatment of the facade and at the same
time provide for toilet rooms on each floor."™ This innovation
was to form part of Perkins's legacy to the future of public
school design. With a view to eventual expansion to forty
classrooms, Perkins designed the assembly hall (seating 750),

the gymnasium, the manual training and domestic science
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departments, and the heating and toilet facilities to sustain

the full capacity of the building.40

At the time, Albert G. lane Technical High School was

considered "one of the largest and best equipped technical
institutions in the world."4l fThe exterior was designed for
simplicity and for admitting the maximum amount of 1light into
the building. The greatest challenge for Perkins lay with the
interior and the need to accommodate sixteen hundred to
eighteen hundred students. He allotted the interior space

so as to have the various trades arranged

by themselves and still closely allied to

each other. 1In this way, little is lost by

the scholars and such economy is necessary

where so many pupils are accommodated in

such a short part of each day.42

The numbers of furnishings and equipment that had to be

allowed for in the design are staggering: 220 laboratory
tables; 300 drawing and drafting tables; lockers and dressing
rooms for 650 students at a time; shops with a working capacity
of 400 pupils at a time; and a library with a capacity for
5,000 volumes.43 The description of the Electrical
Construction Shop provided by Perkins in his report to the
board (1907) serves as an example of the extensive planning
required by the architect on this project:

The Electrical Construction Shop is

equipped with vise benches . . . and cases
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for the reception of armatures and other
examples under construction. The Tool Room
adjoining the construction shop is
furnished with cases and shelving for the
storage of sheet metal, fiber, wire and
other small parts used in the construction
of motors, generators, arc 1lights, etc.

Joining this room is a Plating Room

equipped with vats used in electro- plating

of finished examples . . . . The LECTURE

and TESTING ROOM is furnished with one 12"

X 5' engine 1lathe, independently motor

driven also . . . . In conjunction with

these rooms is a Dark Room for the storage

of cells and the setting up of instruments

for the measurement of light.44

Perkins's description of the lecture rooms on the upper

floors also indicates the extent of his planning and awareness
of the needs of pupils and instructors:

Each of the SCIENTIFIC LECTURE ROOMS is

fitted up with cases for the storage of

apparatus and with Instructors' tables 2'6:

x 12' x 3'2" high; these tables have

soapstone table tops with a sink at one

end. At this sink are located outlets for

steam, water, hot water, gas and air; at
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other end of the table 1is 1located a
switchboard which has the following
electrical phase currents: 4 to 8 direct,
110 direct, 80 alternating, 1, 2 and 3
phase currents. 45
Many of the laboratories and lecture rooms were also fitted
with opaque, room-darkening shades so that the instructors
could use the stereopticon in their lectures.

Technical education was considered as extremely important
to the health of Chicago's and the nation's economy in this
period. A contemporary account of Perkins's design of Lane
describes the school as a "prep" school for the major technical
universities, but insists that

its main purpose is to furnish a good
education for foremen and superintendents
of manufacturing establishments, and to
supply a high order of mechanics than those
who are obliged to work upward through
manual labor alone. [Lane] was established
in what might be <called a mechanics'

neighborhood, if not a poor neighborhood.46

The Jesse Spalding School for Crippled Children has been
described earlier, in an attempt to trace the range of projects
Perkins encountered in his work for the school board. Here it
is worthwhile to look at the design of the building as a

building, rather than as merely a structure to accommodate
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children who cannot climb stairs. It has already been noted
that Peisch sees a "homelike" quality in the "broad eaves and
gently pitched roofs" of Spalding, likening it to a "prairie
house."47 Brooks, on the other hand, calls Perkins's design a
"rather uninspired Queen Anne design that continued a trend
established by Perkins in several commissions during the 1late
1890s."48 Here Brooks seems to be referring to Perkins's
youthful "predilection for high roofs, sharp-edged brickwork,
and a complex massing," as shown by his designs for a
Northwestern University Settlement (1900), and the earlier J.J.

Wait house in Chicago.4®

Grover Cleveland Elementary School is regarded by many as

one of Perkins's most original designs. Brooks calls it "the
finest design prepared under Perkins's stewardship," adding
that "there is dignity and repose in the design; it is
monumental without being formidable."50
Cleveland is planned in the shape of a short-stemmed T

with three nearly identical wings. Again, Perkins's design
intends to "secure the maximum amount of light and ventilation
for all classrooms and offices."3l As Brooks notes, the wall
planes are

vitalized . . . by the rich tapestry

brickwork establishing a broad, continuous

border along the sides and across the top,

. +« . and . . . by the superimposed grill

of piers which rests on a plinth that, in
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turn, caps the projecting posts and lintels
of the ground floor.52
condit calls attention to the predominant "verticalism arising
from the deep continuous piers," observing that it is "strongly
pound by the heavy slab-like course of smooth stone at the sill
line of the second floor and by the high parapet of brick
surmounted by a stone coping." He notes that the walls are
"enriched by a repetition of . . . motives formed in a variety
of ways--by the piers and lintels of the base, the patterned
bands of brick enframing the individual bays of the fourth
story, and the similar bands enclosing the entire window area

of each elevation."33

A more conventional design was used in the Stephen K. Hayt
School, a three-story, high basement building. 1In this school,
the toilet rooms are in the basement, instead of each floor,
according to the old plan in effect when Perkins took office.
The exterior is of light-colored pressed brick. One of the
elements that 1links it with Perkins's other work is the
vertical window bays and the balance afforded by the strong

horizontals of the first floor and the cornice.5%

In the Rogers School, a contemporary writer saw the

"influence of some of Mr. Perkins's contemporaries . . . ," in
his decision to "make the walls of the building, which perform
the main function in their construction, assert their own

dignity; to leave them blank where no windows were wanted, and
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to cease treating them as surfaces for the support of so-called
ornament." This particular critic applauded the "supreme
simplicity" of the design, complimenting Perkins for presérving
nits dignity and purity, without having recourse for

inspiration to the works of our ancestors."53

The Friedrich Iudwig Jahn School is remarkable among
Perkins's designs for its overhanging roof, an element of
wprairie" style that he had used in the Jesse Spalding one-
level building, but seldom elsewhere. A critic of the time
notes that while the roof tiling makes overhanging eaves
logical, a more important result is that the copper leaders are
made part of the design by the way in which they fit under the
eaves; This is seen as an example of Perkins's ability to make
the practicality of his designs graceful to the eye, and show
his "refined appreciation of the importance of small things."56

The other feature worth noting about the Jahn School is
that carving appears at the tops of the exterior buttresses and
around the entrances. A contemporary observer notes that the
carving is a reminder "that we can approve and admire the
designs of . . . Perkins without missing that ornament which so

many regard as a necessary concomitant of beauty . . 157
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COMPARABLE URBAN ARCHITECTURE

In order to place Perkins's work in Chicago in context,
it is useful to look at public school building in other urban
areas of the country and at nonschool architecture of the time.
According to Brooks, Perkins's mentor was William B. Ittner of
st. Louis. Ittner had studied architecture at Cornell
University and became Commissioner of School Buildings in
St.Louis in 1897. "By 1903, his work was nationally
publicized, and in design quality it perhaps surpassed that of
the Perkins firm."58

In a 1908 review of Ittner's work in St. Louis, a
contemporary critic noted that the architect had employed a
number of devices to introduce some variety into the 1long
fronts of the massive buildings, only three stories high,
usually, which otherwise might have been monotonous. Most
often, Ittner makes entrances distinctive. In addition, he
added architectural detail along the roof lines to compensate
for the flat roof design of most of his work.>3°

Similarities between Ittner's work and Perkins's had more
to do with the practical requirements of urban school buildings
than with pure design. Sash construction was demanded by the
need for as much light as possible; the massive size of schools
only three stories high with their resulting long fronts,

required some visual compensation. While Ittner varied style
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among "cottage Gothic," Jacobean, renaissance, and colonial,
Perkins more clearly developed a style of his own. 60

Ittner and Perkins had one advantage over the builders of
schools in New York: they were able to set their buildings
back from the street and included landscaping and terraces with
grass and trees in front. In New York, schools were built
right to the street line, so that they could not be seen from
much distance and their proportions or design appreciated.61l

In a 1908 comparison of school building in New York,
Boston, St. Louis, and Chicago, the differences among the
cities themselves and the 1limitations they imposed on school
architects became apparent. In New York, for example, schools
were built in four stories, and planners were reluctant to give
up the basement area for classroom space. In St. Louis and
Chicago, where three stories were the norm in addition to
spacious grounds around the buildings, the basement was given
over wholly to the heating and ventilating equipment. In
Boston, where 1land was too expensive to afford spacious
grounds, height was limited to two stories.52

There were advantages to the "Chicago" plan in addition to
eliminating the need for students to use the basement area;
Perkins's notion of distributing the toilet rooms on all the
floors was generally applauded in other cities. A further
innovation of his, that of installing wardrobes in each
classroom with sliding doors that served as blackboards when

closed, was also considered for adoption by other cities. (His
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use of the same wardrobes as ventilators, however, did not meet
with the same approval.)®3

While Perkins in Chicago, and Ittner in St. Louis, were
able to use H-type or T-type plans, the New York City school
puilders were practically limited to an H-shape, because of the
need to create a source of light within the buildings
themselves. New York City schools were built to the street
line and often shared party walls with other buildings of the
same height or higher. For this reason, New York school
architects used the "well" or "court" plan to provide as much
natural light as possible.®4

Perkins was building schools in Chicago at a time when
many other cultural and educational institutions were being
established, and so his designs existed in a rich context of
public architecture. Surrounded as he was by the influence of
the various esthetic tastes flowing the city, his development
of a distinctive style for his school buildings was all the
more remarkable.

Much public building was done in Renaissance style: Adler
and Sullivan's Auditorium Building (1887-89), the Art Institute
of Shepley, Rutan and Coolidge (1891-93), and their Public
Library (1895-97). Of all the public institutions built during
this period "none acquired the international influence and
prestige of the University of Chicago."63 Perkins himself,
earlier in his career, designed Hitchcock Hall, a field house,

and a settlement house for the university, which "gave him some
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claim as a specialist" when he applied to become the city's
architect to the Board of Education.®66

The original Quadrangles plan for the Univefsity,
embellished over the years, nevertheless retained a generally
unified "Tudor Gothic" style, despite the many architects who
designed individual buildings and groups of buildings.67
Perkins retained some of this flavor in his first designs for
the Board of Education, but by 1910 had developed a distinct
style for school buildings that was all his own.
Unfortunately, his individuality was about to clash with the
ideas of the President of the Chicago Board of Education,
Alfred R. Urion. The citizens of the city of Chicago would no
longer be the recipients of the architectural contributions of

Dwight Perkins.
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CHAPTER IV
THE TRIAL
"BOARD OUSTS PERKINS"

So the front page headlines of The Chicago American read

on 16 February 1910. Dwight H. Perkins was appointed as
architect to the board of education on a wave of reform under
mayor Edward Dunne in 1905 and dismissed in 1910 on the ebb
tide of "business as usual" under mayor Fred Busse, Chicago's
first four year mayor. It seems quite ironic that one of the
nation's foremost architects was placed on trial and dismissed
from his position as architect from the Chicago Board of
Education for public services rendered to the Chicago Public
Schools.

The appointment of Perkins as architect to the board of
Education came during one of the most tumultuous eras in the
énnals of Chicago politics. The time was ripe for graft.
Chicago's population had increased from 1.6 million to 2.1
million in the first decade of the twentieth century.l Minors
were forced away from their jobs by child labor 1laws. The
public schools were overcrowded, and the school board seemed
unable to cope with the problems of growth. A recent fire in

December 1903 at Chicago's Iroquois Theatre had killed 571
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along with the Collingwood fire in Cleveland, Ohio. These
disastrous fires produced a demand for safety regulations and
fireproof construction to be required on all public buiidings
includfng, of course, school buildings.2

Challenge, responsibility, and difficulty accompanied the
duties of architect to the board of education. Perkins's
predecessors, William B. Mundie (December 1898 to May 1904) and
Norman S. Paton (December 1896 to November 1898), were badgered
out of office by a school board that was more interested in
rewarding cronies than in quality scholastic architecture.
Perkins was in charge of all school buildings, their erection,
repairs, and maintenance. His position 1left him open to
criticism from the taxpayers in the city of Chicago; those who
had children; those who taught in the public schools; and
those who built, maintained buildings, and completed their
repairs.

Things went well for Perkins during the initial years of
his appointment as architect (1905-1907). Because his style of
architecture was unique, he began to establish a reputation for
himself that was not to be surpassed for at least another
thirty years in the field of educational architecture. Under
Perkins, there was a steady improvement in school planning and
construction. His buildings gained national recognition, and
he was lauded for his iconoclastic designs which emphasized the
use of horizontal lines and an innovative use of interior space

and lighting.
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The picture began to change when the republican candidate,

Fred Busse, was elected to office in 1907. He began his attack
on the Chicago school situation by appointing men who éhared
his shrewd and powerful tactics as a businessman. Alfred
Urion, attorney for the Armour Company, was appointed president
of the Chicago Board of Eduéﬁtion.3 The power positions of
other board members included the head of the legal department
of the Chicago, Burlington and Quincy Railroad, President of
the Diamond Glue Company, and two big real estate operators.
The Busse faction earned the nickname of "Busse's big business
board."4 Inevitably tensions developed between the newly
appointed Busse faction and the remaining Dunne faction. The
Busse faction was determined to exploit the Chicago schools
financially. In order to accomplish this, Superintendent of
Schools Ella Flagg Young, and architect Dwight Perkins would
have to be removed or replaced from their respective offices.
Both represented opposing forces to the Busse apéointees that
stood in the way of payrolling and contractor graft. The
architectural department under Perkins abolished the practice
of letting general contracts and implemented letting contracts
specifically for each building trade. The clerks from the
architectural department supervised each construction Jjob and
kept a close watch on the amounts of money paid to contractors
for the construction of schools. Materials specified for job
completion were also monitored as to the amount and quantity of

material used. These were practices that were previously
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anathema to the school board.

Speculation grew over the controversy of Perkins's
extraordinary school designs and his dismissal from the board
of education. Many believed that the board members were too
conservative to accept the unique designs of Perkins. The
obituary notice for Perkins from the Evanston newspaper related
the cause of his dismissal to the "bold, functional lines of
his Trumbull elementary school."5 carl cCondit identified that
the true reason for Perkins's dismissal as related to the
astonishment of the conservative members of the board of
education and other municipal agencies by the radical school
designs of Perkins.® The personal views of Perkins were that
they were trying to put a man out merely because he was
honest.”’

It became apparent that Perkins's administration of the
architectural department in Chicago for the Board of Education
would not mesh with the politics of the day. The school board,
determined to rid itself of Perkins, sought his suspension as
architect. Urion was directed by The Committee on Buildings
and Grounds to request the resignation of Perkins following a
meeting that took place on 2 February 1910. Perkins was
officially informed of the written charges of his suspension on
16 February 1910:

Dear Sir--At a meeting of the Committee on
Buildings and Grounds held Feb. 2, 1910,

the following action on unanimous vote was



taken:

The matter of changes in the Architect's
Department was discussed by the Committee
in executive session, after which it was
ordered that the President of the Board be
directed to request the resignation of Mr.
Perkins, Architect, and in the event that
he does not resign, that the President be
authorized to take such steps as may be
necessary to remove him.

By direction thereof, a day or two later, I
presented a copy of the prevailing motion
and requested your resignation, which was
peremptorily refused. Believing it to be
the sense of the Committee that you should
have full time to consider the request, I
refrained from further action until to-day
when I must report to the Committee, which
is the next regular meeting.

You are hereby suspended from the office of
Architect of the Board of Education,
pending a trial, the day of which trial
will be set by the Trial Committee no less
than ten days hence, of which date you will
be duly informed, this suspension being

under Rule 130 governing the Board of
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Education.
The grounds of your suspension and charges
which will be based thereon are:
1. Incompetency in the line of work as
Architect for the Board of Education.
2. Extravagance 1in expenditures,
maintenance and operation.
3. Insubordination, general in its terms.
Until further order of the Board, you stand
suspended.

Yours truly,

Alfred R. Urion, President8
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Perkins's rebuttal was in the form of a letter that was

sent to President Urion by special messenger.

as follows:

The letter read

I acknowledge receipt of your notice of

Feb. 16 of my suspension as architect of

the board of education in which you

as the grounds:

state

1. Incompetency in the line of work as

architect for the board of education.

2. Extravagance in expenditures,

maintenance and operation.

3. Insubordination, general in its terms.

As I stated to you in your

office

yesterday, these charges are not specific,



they are not in detail and they are not
such as enable me to prepare a defense. I
therefore, as suggested by you, write to
request specific charges in detail, so that
I may consult records, prepare my defense
and arrange for witnesses, and I further
request this at least one week before the
trial.

In case you do not decide to give such
details as was done in the Haskell trial I
will be obliged to assume that you and the
trial committee will permit me to enter a
general denial, similar in character to
your charges, and to introduce matter and
witnesses, whether they are directly
germane to your charges or not, and
further, I shall expect the trial committee
to give sufficient time to hear a concise
statement of my administration.

I shall, it not provided wit