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CHAPTER 1

INTRODUCTION

Crosa-cultural experiences and their effecta on
mental health have become a focus for research over the past
35 yeara. In an extenaive review of sojourner adjuatment,
Church (1982) compiled a bibliography with almost 300
citations. The term ‘sojourner’” refers to many typea of
traveleras and expatriates, including atudents, trainees,
technical assistants, tourists, businesamen, military
peraonnel, missionaries, foreign service officers, teachers,
and others. Essentially, 8sojourners are people who have
moved from their native country to an alien culture with
plana to return to their own country. Reflecting the
emphaais in the literature, the majority of the atudies
examine the adjusatment of college students to a hoat country
culture. The moat common type of atudy involves having
foreign atudenta at an American univerasity complete a
problem check list. Also frequently found are atudies on
American college sgstudents during a Junior Year Abroad
program. Again, a problem check list appears to be commonly

used.
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Some of the research, however, examinea the
adjustment of sojourners other than atudents. Peace Corpa
volunteers, missionaries, and businesamen have been atudied.
While the populationas cited are extremely diverse in moat
respects, they share at leaat one common element: each
person haa left his or her homeland voluntarily. This is
not necessarily the case with all sojourners, apecifically
the school-age asons and daughters of U.S. businesamen and
women and government workers stationed abroad---a group of
sojourners not typically researched. There are about
1,750,000 Americans 1living abroad. Of thia number, exactly
how many are children is not known. However, the vast
majority of expatriate executives are male, between the agea
of 30 and 45. A large percentage of them would be married
and a majority would have children (Harvey, 198S5).

The present astudy aaks how adoleacent U.S.
expatriates are faring in foreign lands. Specifically, the
study was constructed to examine the atudents’ levels of
anxiety, depresaion, and aelf-eateeg. 0f particular
intereat will be diacovering if there are any differences
between boya’ and girls’ adjustment, and between atudents
who have 1lived abroad for more or leas than one year. O0f
further interest will be whether levels of adjustment vary
by the foreign culture in which the atudenta are currently

reaiding.



Few apecific variables have been consiastently
researched that would give a predictive picture of a
sojourner likely to adjuat well to a foreign culture. Open-
mindedness (Detweiler, 1975) and adaptability, acceptance,
emnctional maturity, and cooperativeneas (Howard, 1980) are
some variables that make intuitive sense.

Genuine adjuatment to another culture, as reflected
in personal adjuatment, however, tends to vary by individual
over time (Oberg, 1960). Much of the reasearch from some of
the earlieat studiea (Lysgaard, 1955) to the mosat recent
(Torbiorn, 1982) supporta thia concept of adjustment to an
alien culture as a process which occurs over time. An
initial period of alation in a new culture is followed by a
period of depression, which in general eventually gives way
to a period of good adjustment. Exposure to a different
culture and all that that entails ia initially enticing to
mnoat travellers, and it is equally enticing to moat
aojournera (Brein & David, 1971). At some point in a
asojourn, however, a backlash of sorts tends to occur. What
was once experienced as exotic becomes problematic; once
positive reactionas to a new culture become negative; the
novelty of & new way of 1living becomes drudgery. The
aojourner experiences culture shock. Although
“"homesickness" is certainly one part of culture shock, nmore

isa included in the ternm.
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The sojourner is confronted not only with a lack of
extended family and close frienda, he ia also bombarded by a
language he often does not understand, cultural cues he
cannot interpret, and customs he cannot appreciate. As Cort
and King (1979) and others delineate, anxiety and depreassion
rise and self-eateem often falla.

Some degree of culture shock--a period of relatively
poor psychological adjustment--occurs with virtually all
sojourners. A certain percentage return prematurely to
their home culture. Those who remain in the host culture,
however, tend to move from this period of maladjustment to
one of improved adjustment over time.

Numerous studies deacribe individual personality
constructs as well aas actiona that can be taken in order to
moderate the negative effects of culture sashock. Benson
(1978) liats perseverancs, p@tience, courtesy, and engaging
in reinforcing activitiea as important. Participation with
hoat country nationalas (Oberg, 1960; Golden, 1973) and
language facility (Smalley, 1963; Golden, 1973) and a
tolerance of ambiguity (Cort & King, 1979) complete other
satudies’ lists.

Thease factors clearly vary conaiderably from study to
astudy, and what haa a moderating effect on adjustment in one
study is not always effective in another. What helps the
foreign atudent at a U.S. college may not be helpful to a

Peace Corpa volunteer. And none of these factors may be



appropriate to the focus group of this atudy, U.S.

adoleacenta reared outaide the U.S.

United Statea fourth, fifth, and sixth grade students
residing in Japan, Venezuela, and Switzerland completed test
inatruments to asaseaa their levela of anxiety, depreassion,
and aelf-esteem. Each student’a gender, current country of
reaidence, and the length of time the student had lived in
the current country were recorded to asaeas what role these
variables appeared to have in relation to the atudent’sa
overall adjustment.

Gender is a posaible aitigating factor that has
received little attention in the literature. Church (1982)
reports that surprisingly few atudies have examined sex
differencea in adjustment. Fong and Peskin (1969) suggest
that apecial problems may exiat for female sojourners to the
U.S. if they come from cultures where women’s rolea are more
reatricted than in the U.S. The reverse may be true aa
well. Social, educational, and occupatiocnal opportunities
that exiat for women in the U. S. may not be aa varied in
other culturea, particularly in Latin American and Far
Eaatern cultureas (Bankart, 1985). Will the more traditional
roles accepted by women in these cultures adversely affect

the adjuatment of the U.S. sachool girla being reared in

theae countries?
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The concept of "machismo®”, typical in Latin American
cultures, and the status afforded male offspring there and
in Eaastern cultures may also affect adjustment. Will boys
in this atudy adjust more readily to other culturea due to
their increased atatus and possible conasequent increased
self-eateem?

Regardless of any cultural variation, possasible
developmental differences between the sexes may prove to
play an important role in the adjuatment of these fourth,
fifth, and sixth grade students.

That some sojourners find it easier to adjuat to some
cultures than to others has been a frequent focus of
inveatigation. Those cultures most similar to home cultures
would appear to provide the fewest barriers to adjustment

(McEvoy, 1968). Torbiorn (1982) describes similarity as a

continuum based on three factors: language, religion, and

economic development. In his study of Swedish, adult
~expatriates, he found cultural similarity correlated
significantly with adjustment. The three cultures chosen

for the current inveatigation (Weatern European, Latin
American, and Far Eastern) vary conaiderably on each of
Torbiorn’as major factors. It will be of interest to
determine if U.S. atudenta demonstrate varying degreea of
adjuatment based on the cultural distance of these
countries. Using Torbiorn’s criteria of language, religion,

and development, the Western European city chosen is most
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culturally aimilar ¢to the U.s.: German, Proteatant,
induastrialized. Next moat aimilar is the Latin American
country selected: Spanish, Roman Catholic, developing.
Leaat similgr is the Far Eaatern country: Japaneae, non-
Christian, industrialized.

Gullahorn and Gullahorn (1963) found alsc that
Fulbright grantees sojourning in Europe tended to acore
higher on a satisfaction index than did those in the Near or
Middle East or in Latin America. Communication problems and
value dissonance were suggegted aa explanations.

Whether these factors play an important role with
adoleascents has not been determined. Younger sojourners
nay adapt differently (perhaps more readily) to new cultural
atandards. Certainly age plays a role in the ease of
learning a new language. Whether culture has an effect and
if 80, how it affects adjustment will, therefore, be
conasidered.

The final factor under investigation in this atudy is
time. Researchers disagrge on the factor of time and its
relation to adjustment. Lyagaard’as (1955) U-curve of
adjustment suggests an initial elation in the host country,
followed by a dip in adjustment, and a gradual return to
higher adjustment levelsa. A number of investigatorsa
supported the U-curve hypothesia, while others were unable
to confirm it (Hull, 1978). Even those studies which do

support the U-curve show aubatantial differences in the time
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involved (from nine montha to four vyeara.) Foater (1965)
asuggeata that a few firat-time, long-term sojournera recover
from the culture shock experience in leaa than aix monthsa,
but the time period can be from three to twelve montha.

For this reaason, the sojourners’ length of stay in a
given culture will be explored as it relates to adjuastment.
Moast research asuggeata that the period of maladjustment
occurs within the f£first twelve montha, and that recovery
generally begins after thia period. The subjecta of this
atudy will be divided into two groupa: those with leaa than
twelve months in the host culture and those with more than
twelve montha, and appropriate compariasons will be made.

The current investigation meaaured the paychological
factora of anxiety, depreasion, and aself-eateem in the
children of non-military U.S. expatriates residing in three
diverse cultures. The investigation’a focus was to
determine what effect gender, culture, and time had on the

aforementioned three factors.

Poor adjuatment to the environment haa conaequences
on peraonal, social and occupational/educational levelas.
Thease consequences may be exacerbated by reaidence in an
alien culture. Individuals experiencing culture shock often
have lower aelf-eateem and higher levela of anxiety and

depreaasion. Reaponses to culture shock vary, but moat often
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coincide with expected reactions of a person in
paychological turmoil. For saschool-aged children, these
difficulties appear with family and friends, as well as at
achool. The sojourner experiencing culture shock ie
£¥equently unaware of why he feels, thinks, and reacts as he
does.

Premature returns to the U.S. by employees of
multinational corporations are approximately 33% (Mendenhall
& Oddou, 1985). One primary cause of premature return is
not lack of adjustment of the employee himself, but poor
adjustment of a spouse or child (Baker, 1984). At an
average cost eatimated at over 8100,000 per family move
(Harris & Moran, 1979), poor adjustment to a new culture can
be expenasive to a nmultinational corporation. Perhaps an
even greater hidden coest is the lack of effectiveness of the
employee on the job aite asecondary to family conflict
(Conway, 1984).

Given that culture shock has such negative
consequences in the adult expatriate population, findings of
culture shock reactiona in the minor dependents of this
population might help to explain the inordinately high
premature return raté. Factors which appear to moderate the
severity of the reaction in adoleacents may prove helpful to
corporations, achools, families, and to the young sojourners

themaelves.
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This investigation was an attempt to study adjustment
in the previously unresearched population of U.S. primary
school students in international schools ocutsaide the U.S.
Based on the results of prior research, this investigation
considered three variables thought to moderate adjustment to
an alien culture. Adjustment, a psychological proceas, was
measured uaing instruments which assess anxiety, depression,
and self-eateen.

In sesummary, the present study attempted to addresa
several questions: Is adjustment a problem for minor U.S.
expatriates? Isa gender related to adjustment? Is host
country culture related to adjustment? Ias length of stay in
the new culture related to adjustment?

The general purpose of this study was descriptive
rather than predictive. The generalizability of these
results to other populationsa and other aettings must,
therefore, be considered with caution.

The subjecte in this investigation were primarily
from families involved in busainesa, induatry, and non-
military government service. Children of missionaries,
Peace Corpa volunteera, and military personnel may react
differently to a cross-cultural experience. The achools
selected for this study were international, with English as

the language of instruction, and no more than S50% of the
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students were from U.S. backgrounds. Although these
characteristica are common among achoola of attendance for
minor U.S5. expatriates, they are not, for example, common
characteriastica of Department of Defenae achoola (where the
atudent body may be almost exclusively U.S.). Nor would an

identical experience be anticipated for U.S. atudents

attending local, host country schools. Each of the achools
chosen was also aituated in a large, urban area.
International schools certainly do exist in less

induatrialized, rural areaa, and adjustment patternsa may be
different.

The sample aize (N=68) was small. Not all atudents
who met the criteria for inclusion in this ;nvestigation
were teated. Some parents in each school refused to give
their consent. A teacher in one achool and a counselor in
another who were reaponaible for diatributing and collecting
conaent forma appeared to not have completed the task
perfectly. (Teachera in three of the four institutions
confided to the inveatigator that some of the atudenta the
teachers considered most poorly adjusted were omitted in one
of these manners from the sample.) There is no group of
female studenta from the Far Eastern culture. Preliminary
approvals at this achool did not ensure admisaion to the
achool on the teating daysa. Finally, one large achool
refused to participate, c¢iting too many requests for

reaearch as itas reason.
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The atudents tested were all fourth, fifth, and sixth
gradera, and inastrumentation for the age group of this atudy
ia limited. Time conatrainta were a factor in aelecting the
inatrumenta used, as the inveatigator assured achool
officiala that all testing would be completed within one
hour. Better validity and reliability for all teatsa
utilized would have improved thias study.

Perhaps the most injurious aaspect of the inatruments
uaed, however, ia that all measures were aelf-report and
none of them had a validity sascale. The investigator’s
directions stresaed honesaty in reaponding, and methods of
maintaining confidentiality of reaponses were detajiled.
Nevertheless, no method of verifying subjects’ honeaty wasa
included.

Certainly a longitudinal deaign would have confirmed
or refuted the validity of the results of this atudy.
Teating sojourners before they leave their home culture and
at various points during their sojourn would better control
for both within group variance aas well as between group
variance secondary tc premature return.

Chapter II reviews the pertinent literature on
saojourner adjuatment. This chapter begins with background
information on culture shock and general information about
the age group under inveatigation. The next section details

the procedures utilized by many multinational corporations
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to select and train their executives chocsen for service
abroad. The ramifications of the expatriate experience,
specifically depreasion, anxiety, and self-esteem are
delineated next. Finally, the literature related to effects
of the sojourner’s gender, the length of time he or sahe
reaides abroad, and the actual culture of residence are
conasidered.

Chapter III diacussea the research deaign and itsa
implementation. Specifically, this chapter will outline the
methodology, inatrumentation, and statistical design for the
analysis of the data. A description of the subjects
participating in thia study ia alao included.

Chapter IV presents the results of analysis of data
and relevant discusaion for the research hypotheses and
additional findings. Chapter V concludes the paper with an
overview of the atudy, and a summary of the findings.
Theoretical, methodological, and practical implications of
the data follow, and finally, suggestionas for further

research are delineated.



CHAPTER II

REVIEW OF THE LITERATURE

The purpose of the current investigation was to
examine the relationships among the variables of gender,
culture, and length of stay 4in a foreign country to the
adjustment of amainor U.S. sojourners. Before a review of the
literature related to these variablea, however, sone
preliminary information will be presented in order to more
fully examine the difficulties faced by the astudenta who are
the focus of thias study.

The firat asection, Background Information, will begin
with a discuassion of relevant theoriea of adjuatment to an
alien culture. Following in this section will be & general
description of the effecta of a move on the age group (9 to
13 year oldas) of the current investigation. As little has
been written on thia age group’as move to another country,
the material included in this section will primarily deal
with the effects of a domestic move. As the cause of a move
out of the U.S. is moat often a result of the promotion of
the child’a father, the next section will detail the methods
of selection‘ and training for foreign poaitiona by

14
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multinational corporations (MNCa) . Thia asection will
highlight the considerations given the employee’s aspouse and
children by the MNCsa.

The second section will examine research which
inveatigated changes in anxiety, depression, and self-eateen
of adult aojournersa. Theae are the three psaycholcogical
factors which were meaasured in the current inveatigation.

In the third asection of thia chapter, atudies related
to each of the indepedent variablea of gender, culture, and
length of atay abroad will be diacusaed. Relevant theories
and research for each of these variables will be presented

and critiqued.

Culture Shock. Moat of the 1literature related to
culture sashock deacribes the phenomenon aa a aeries of
related psychological reactions developing over time with
continued exposure to an alien culture (Cort, 1979). The
pasychological reactiona aasociated with culture shock
include fear, anxiety, a feeling of helpleaenese,vlonging to
be back home, and a feeling of frusastration (Oberg, 1954).
Oberg (1960) maintaina that culture ahock is precipitated by
anxiety, which 1ias a result of 1losing all of the familiar
aigna and aymbola of social intercourse. It ia thease aigns
or cues that people use to orient themselvea to the

ajtuationas of daily life. A language difference, of course,
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isa one of these aigna. Alao included, however, are persaonal
apace, new fooda (and waya to eat), time achedulea, asleeping
cuatoma, and affective responsesa. Spradely & Phillipsa
(1972) describe culture shock in greater detail:
When a change 1in residence takes place from one
aocio-cultural aystem to another, those sgkilla which
enabled participation in the former aystem are, to
varying degrees, inadequate in the new cultural
situation. The individual is faced with the task of
adjusting to cultural values, role expectations, and
behavior patterna for which he was not socialized.
Objects and events are culturally defined and the
meaning he has learned are not often shared by others
with whom he muat interact. Hias behavior is based upon
the meaning he attributeas to the new aituationsa and thias
often resulta in reaponses others judge inappropriate.
(p. S520)

Although Lysgaard’s (19355) U-curve theory of
adjuatment will be discussed more fully later in this
chapter, Oberg’s atagea of culture ahock are aimilar to the
U-curve theory in that they alaso progreas through time.
Brein & David (1971) delineate Oberg’as atagea moat
succinctly. Stage 1 (the honeymoon phase) may last from a
few days or weeks to asix montha, depending on circumatances.
It is a period of incubation during which time the asojourner
may feel highly elated. Sights, sounds, taastes and amells,
as well as language and customs are all new and frequently
exotic and exciting. Some sojourners (brief vacationers,
for example) return to their own culturesa never having moved
beyond this phase.

The more permanent aojourner, however, generally does

become leas enthralled with hia adopted culture. Stage 2
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(the hoastile phase) ia often characterized by a hoatile and
aggresaive attitude towards the hoat country. This criasis
atage may result from the genuine difficulties the sojourner
begina to encounter in a different culture. The asojourner
regreases aa the home environment asuddenly becomesa
tremendoualy important.

Smalley (1963) considered the sojourner’as inability
to communicate in the hoat country language to be the
primary cauase of culture ahock becauae of the importance of
language as a medium of communication. Without language,
the sojourner cannot diasplay hia education and intelligence,
very posaibly two aymbola which gave him status and security
in his homeland. Other reaearchers (Oberg, 1960; Howard,
1980) believe that the easieat way to get over culture shock
is to get to know host country nationals. To do thias, the
aojourner must learn the local languagé.

If the aojourner survives the traumaa of Stage 2, he
may move into Stage 3, (the initial recovery phase) a period
of recovery. As he becomes more adept at the local
language, he is better able to understand the verbal and
nonverbal cuee of the host culture. Concurrently, his mood
begina to normalize. Stage 4 (the adjuatment phaae) is
characterized by complete or nearly complete recovery in
which the sojourner accepta his experiencea 1in - the hoat
culture, even though he may not be enamored with the

culture.
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The final phase, Stage S, occuras when the sojourner
returns to his native land. It ia a culture sahock in
reverse, though generally leas severe than the original

shock.

Adjuatment. Over time, then, the sojourner’s
attitudes about the hoat culture, aa well as his mood and
often his actions move from positive/high to negative/low,
and back up toward positive/high. The final poaitive/high
is conaidered "adjuated." Adjuastment, in moat of the
reaearch conaidered, is the respondents’ aubjective reportsa
on their feelinga of aatiafaction with different aspects of
their atay (Lyagaard, 195S). It is a personal reaction to
the social-cultural environment (Deutach & Won, 1963).

With premature return rates in buainess, government,
and religion at approximately one-third, it is assumed that
not all U.S. sojournera auccesafully adjuat to life
oversaeas. A number of researchera have delineated factorsa
they believe to be crucial to expatriatea’ adjuatment. The
buainesa family should be able to:! withstand physical
changea; adapt to a new environment; accept new views and
ideala, cultures, clothes, and food; poaseass the ability to
respect othera’ culture; cooperate and be emotionally
mature; find good local people for frienda. (Howard, 1980).
Succesaful Peace Corpse volunteers were best discriminated

from unsuccesaful onee by perseverance; patience, tolerance;



19
courteay;: intereat in nationals; knowledge of the subject;
and reliability (Benaon, 1978).

Adjusted U.S. Navy personnel atationed in Japan were
distinguished from those lesa adjusted by the following
criteria: language ability; initiative; mobility; cross
cultural friendlinesa; readineas for new experiences;
culinary adaptability; acceptance; appreciation of cuatoms;
equanimnity in the face of criticianm; and cultural
understanding (Benson, 1978). Golden (1973) believes that a
number of factors appear to affect adjustment, including -
age, language facility, aimilarity of the foreign culture to
the native culture, and the degree of participation with the
peocple of the hoat culture.

Cort & King (1979), atudying travelleras to Africa
diacovered that those pecple lesa tolerant of ambiguity
experience greater culture shock, and that internal/external
control of feelings did not correlate significantly with
culture shock. Their results alao indicated that travel
experience does not correlate significantly with culture
ahock: however thia variable was confounded with age in
their atudy. (The older touriasts in their asample had more
prior travel experience, but it was the older touriasts who
experienced the most culture shock.)

Olaon & Tucker (cited in Benson, 1978) used language
ability as one criterion of overaseas adjuatment, and found

that conversational hoat country language ability waa
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poaitively correlated with a variety of measures of
adaptation for Navy perasonnel. Major (cited in Brein and
David, 1971) reported that with foreign astudents in the
U.S., confidence in their use of the language had a greater
influence on adjuatment than did actual facility in the hosat
language. There is anecdotal evidence that clearly auggesats
that the role of the family 1ias important in overaeas
adjuatment, but research needa to be done to determine if
thé dimenaions of adjustment differ between aingle and
married individualas (Benson, 1978). The mosat atriking
characteriastic found in well adapted Peace Corps volunteers
was the extent to which they engaged in a wide variety of
reinforcing activities (Benson, 1978). Golden (1973) stated
that there have been very few atudiea enmploying
peychological techniquea to evaluate what are eaaentially
paychological phencrena (i.e., measures of adjuastment.)

From a review of the literature, Mendenhall & Oddou
(1985) list £four dimensions that emerged as components of
the expatriate adjustment process: 1. self-oriented
dimenaion; 2. others-oriented dimension; 3. perceptual
dimenaion; and 4. cultural toughneass dimenaion.

The sgself-oriented dimension includes activitiea and
attributes that serve to atrengthen the expatriate’s
aelf-easteem, aelf confidence, and mental hygiene. The three
asubfactors of thiasa dimension include atreas reduction

techniquea, technical competence, and reinforcement
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subatitution. The ability to deal with stress has been
demonatrated to be important to expatriate adjuastment by
numerous reaearchera (Abe & Wiseman, 1978; Graham, 1983; and
cited in Mendenhall and Oddou, 1985: Bardo & Bardo, 1980;
Ratiu, 1983). Well adjuasted expatriatea aseem to have
“atability zonesa" where they can retreat if hoat culture
conditions become overly sastreasful to them according to
Ratiu (cited in Mendenhall & Oddou, 1983). Reinforcement
substitution ias moast eaasily exemplified by the expatriate
football fan who becomes an avid soccer fan on hias asojourn.

The others oriented dimension includes a willingneas
to communicate and relationahip development. It ahould be
recalled that the asocjourner’s perception of his language
ability is8 more important to adjustment than la actual
ability.

The perceptual dimension includes the belief £hat the
well-adjuated expatriate makes '"loocaer"” or leas rigid
evaluations about why other behave as they do (Detweiler,
1975).

The cultural toughneass dimenaion, thch will Dbe
diacuassed in greater detail later in the final section of
this chapter, suggesta that how well an expatriate adjusts
to hia or her overaeaa experience seemsa to be in part
related to the country of assignment (Torbiorn, 1982;

McEvoy, 1968).
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Intereastingly, Lysgaard (1955) found in his study of
Norwegian Fulbright acholars that adjustment in one area is
generalized to another. He reported that hia aubjecta who
were conaidered well adjusted in the personal-social area
were alao conaidered well adjuated in the
profesaional -~educational area, and vice versa. He further
reported that although good adjuatment tends to Dbe
generalized, it ia not apecific to any given item of
adjuatment.

Discuassing expatriate college atudents, McEvoy (1968)
reported that the dimensiona directly related to adjustment
problems include: duration: congruence of experience (i.e.,
the degree to which the primary croass-cultural activities
are onea that are familiar); congruence of nmilieu (the
degree of cultural difference); congruence of expectation:
geographical functional relationship (ia the aojourner alone
or in a group); and the relationahip of the participant to
the program adminiatration.

McEvoy believea that the moat common factors in
atudénts’ groas maladjuatment abroad are developmental
immaturity and a rigid personality structure. He alsao
writes that there are distinct modes of adjustment. The
firat of these ia over-identification, commonly referred to
as "going native."” However, because a peraon cannot readily
abandon values and attitudes that have developed over a

period of vyearas without creating great internal tensaion,
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this mode ia considered maladaptive. The aecond mnode of
adjuastment occurs when the participant rejects all of the
values of the hoat culture and avoids interaction with it.

The result of this mode may be profound guilt, asaociated

with a disappointment in self. A third mode is
immobilization. Among college atudenta the incidence of
immobilization ia low. When (it does occur, though,

premature return is likely. McEvoy’s fourth mode ia viable
integration. Fortunately, thias ia the moat common; it
conaists of choosing Judiciously among the valuea and
practiceas of one’a native culture and thoae of the hoat
culture. This fourth mode ias, of course, conaidered good
adjuatment.

Thompaon & English (cited in Brein and David, 1971)
reported that adjustment problema constituted over 60% of
all prematurely returning Peace Corps volunteers prior to
1963. Problema of adjustment are seen to range widely in
extent. They include the sojourner’a relationahip to
himself, to others, to the environment, and to his
activities within the hoat culture.

Writing about the familiea of U.S. executivea who
experience frequent domestic tranaférs, Gaylord (1979)
believea that when deprived of aignificant community tiea, a
peraon begins to merely exiat rather than live a rich,
purposeful 1life. She maintains that the "impact of

uprooting is thus not episodic, idioayncratic, or singularly
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pathological, but a general problem that ias far more

extenaive than has been admitted thua far"™ (p.187).

Children’as_QOverview. The atudents ac far deacribed

have been of college age. Adoleacents and preadoleacents

(the focus of the present atudy) have not been researched asa

extensively in relation to overseaa adjuatment. Sone
research has, however, been conducted on academic
achievement aa it relatea to domeatic mobility. The

conclusions of these astudies will be discussed after some
brief commenta on preadolescence in general.
St. Hall (cited in Kohen-Raz, 1971) described the
typical phyaical condition of preadolescenta:
The agesa between eight and twelve represent a apecific
period of human life. The brain has reached its adult
aize and weight, health is optimal, and the activity of
these youngasters is greater and richer than it ever has
been and ever will be during the whole life. They excel
in vitality, resistance to atreas and fatigue, etc.
Kohen-Raz (1971) contenda that the preadoleacent’s
central tendency in paychosocial development is the striving
toward freedom from parental control and, concurrently, the
attempt to gain atatus and emotiocnal security among one’s
peeras. While for the first time defying parental authority,
the child may willingly accept ordera <from peer group
leadera. The climax of the preadoleacent’s eatablishment of

a asenae of social identity and self-esteem will occur at the

firat atage of puberty.
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In gradea four to aix, relationshipas between students
become deeper and more atable. The relationshipa are based

on mutual long range interesta, and tend to be of a more

permanent nature than they had been previously.
Conaequently, they become more individualisatic. The entire
peer group, though, continues to be of conaiderable

influence as a aource of public opinion and normative values
(Kohen-Raz, 1971).

The preadolescent can be viewed as standing in two
worlds: one, the parental home; the other the ocutside world.
In the outaide world of aschool, social astatus dependa to a
large extent on achool achievement. Good students are
proapective "stars,” and weak studentasa may be asocially
isolated. At this age, atudents begin to be fully aware of
clasa and race differences asa well. Peer groups are often
composed of children of 1like ethnic and socioeconomic
origin.

Rauasch (1961) contends that the peer group serves as
an "auxiliary ego"” which helps the preadoleacent free
himaelf £from excesaive dependence on hias parents, and
achieving normal aocial development. Abnormal development
is characterized by an inability to create this bipolar
relationship between parents (aas aecurity) and peer group
(as a challenge). Gaylord (1979) believea that to be deeply
rooted in a place that has meaning is the beat gift a child

can have because peer acceptance and confirmation of the
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individual are neceassasities for proper emotional and
intellectual growth.

If atability and atrong peer group relationships are
necessary to normal paychoasocial development, what happens
if a move occura during thease years? Gaylord (1979)
contends that the issue of a tranafer of identity may
therefore be crucial £for adolescents whose families are
planning to move. The move will entail 1loasing both frienda
and community life, both neceasary for feelinga of
well-being and decurity. Gaylord’a article discusses moves
within the U.S. Phillipas (1974) diascussed international
moves.

The other (conasideration] is the mental and emotional
health of the child who has been summarily yanked out of
the achool, the home, the town to which he |is
accustomed, and has been dropped 1like a parachuted
package into a astrange community. He finda few who
speak his language or dreasa in a like manner. He
experiences a strange climate where it may snow in July
and boil at Christmastinme, He finda his daily life
bereft of intelligible nmoviea, or TV, or radio...his
buddiea, his girlfriend. (p.9)

Kelly (1974) furthera Phillips’ concerns by adding
that the expatriate atudent is iasoclated from traditiocnal
American experiences closely allied with American education.
In addition to few interacholaastic activities, achool aocial
eventa are limited. Another hardship faced by some

expatriate atudents is that they become c¢lasa conscious in

aome environmenta. Americana in the same neighborhood may
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socialize depending on their fathers’ management level
(Howard, 1980)>.

In a atudy on the children of Navy peraonnel, Gabower
(1960) found that of the children who dislike moving, the
need to change frienda was given as their major objection.
Wallach & Metcalf (1982) maintain that many children go
through a grieving period, mourning the loas of friends and
a familiar environment. They caution parents anticipating
an international move that younger children may regresas,
whil; older ones may become extremely negative and evidence
changea in achool performance and activity levela. Aa the
parenta are going through aome of the aame changesa
themselves (Wallach & Metcalf, 1982) or become too absorbed
in new adult contacta (Kelly, 1574), they have leaa energy
and patience to deal with their children--perhaps at a point
when parents are mosast needed.

Gabower (1960) found that already exiating emotional
problems of saome children in her astudy were intenaified
while they 1lived overseaa, and in some instances, the
emotional problema firsat appeared during the sojourn.

The majority of atudies related to childhood mobility
research academic variables after domestic moves. Bourke &
Naylor <(cited in Lacey and Blane, 1978/79) reviewed 28
studies and found conflicting reaulta. Twelve atudiea found
lower achievement after a move; 5 found higher achievement;

11 showed no effect. Blane (cited 1in Lacey & Blane,
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1978/79) investigated the apparent improvement in attainment
in the children of military perasonnel as the children. grew
older. Rather than attributing it to age, Blane attributes
it to attrition. Familiea that do not aucceed in the
service leave the aervice. The children of the remaining
familiea were moat likely well adjusted in the firat place.
Blane and Spicer (1978) concluded that children from low SES
group might well be considerably disadvantaged academically
and asocially by changes of school. However, there appeared
to be few problems for children from other SES groups, and
aome children even appeared to benefit from mobility. Other
researchera (Whalen and Fried, 1973) by controlling for SES
found that mobility exacerbated already exiating academic
differencea. The simple assumption made by many that more
geographic mobility neceasarily meana an impairment of
academic attainment can be shown to be erroneous.

Unfortunately, there are no major studies describing
the effecta of mobility on paycho-social variables of
preadoleacents. Even {f there were, the literature
queastiona whether buaineas, government, and social agenciés
would conaider the resulta of these atudieas when aasaigning
employeea and their familiesa to foreign posta. The next
saection will diacuasa the aselection and training of employeesa

and their families for overseaas duty.
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Selection _and__Training. Toffler (1970) deacribesa

pecple in profesaional poaitiona aa the moat mobile of all
Americans. The number of employees tranaferred by their
companiea in 1977 remained constant from the year before, at
a level of 22X of all asalaried employees (Gaylord, 1979).
How many are tranaferred to overseas poaitiona ia not
documented, but almoat one-third of those families
transferred out of the U.S. return prematurely (Tung, 1981).
Mendenhall & Oddou (1985) have concluded that the field of
selection and training currently suffers from two baaic
problems: Firast, there is inadequate understanding of the
relevant variablea of expatriate acculturation. Second,
inappropriate selection and training methoda are utilized.
According to theae authors, perasonnel directora have
consistently employed rigid and sasimplistic methoda in
chooesing and training managers to be sent abroad.

In a study by Adler (cited in Tung, 1984) only 3% of
expatriate managers in a sample of 686 U.S. and Canadian
firma were women. "Wife" is commonly used to designate the
unemployed apouse in the expatriate couple, and "huaband”
the employed apouse.

While husbands believe themselves to be the
initiators of the tranafera, wiveas often feel themselvea to
be helplesa victima. It appears that husbanda have the
least trouble adjuating to a new (domestic) environment; a

much greater hardship 1is placed on wivea and children
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(Gaylord, 1879). The sasame ia moet likely true for
international tranafers.

Numerous researchers have delineated factors that are
crucial to the expatriate executive’s success abroad. Tung
(1981) lists (in order of importance) technical competence
on the job; personality traits or relational abilities;
environmental variables; and the family aituation. Harvey
(1985) states that the family as an influencing factor haa
not been given careful consideration in the aselection
process by many multinational corporations. He adda that
this one element, the family, may hold the key to aelection
of aucceasful expatriates. Researcheras and practitioners
are becoming increasingly cognizant of the importance of
this factor to effective performance overseas (Tung, 1981).
Three years later, Tung (1984) wrote that while the majority
of personnel administrators recognize the importance of the
family aituation, few firms actually take it into considera-
tion in the sgelection decision. Reasons for premature
return, in deacending order of frequency are: the inability
of the employee’s spouse to adjust to a different phyaical
or cultural environment; the employee’s inability to adapt;
other family related problems. Various managerial problemsa
constitute the remaining four reasons. Baker (1984) liats
the executive’s family’s failure to adapt to the foreign’
Culture as the second moat frequent cause of premature

return. Since the family aituation factor is one of the
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primary reasona for failure, U.s. multinationalas should
asaeas the suitability of the apouse and children for living
abroad (Harvey, 1985).

Initial aelection interviews could help acreen
clearly unsuitable employees and their familiea from
conaideration (Conway, 1984). However, Tung (1981) reports
that for management poasitions, 52% of the companies
interviewed both the candidate and apouse, 47% interviewed
the candidate only, and 1% interviewed no one. Baker (1976)
found that 69X of the companies surveyed reported that they
took into account the perscnality and interesta of the
executive’as wife before deciding whether to send him abroad.
Aa already noted, the preponderance of expatriate executives
are male. The age of these men ia between 30 and 45, and a
large percentage of them would be married and a majority of
them would have children (Harvey, 1985). Yet, according to
Baker (1976) only 47X of the companiea aurveyed even
required a medical examination for children about to be sent
abroad. Only one reaspondent 1in five confirmed that it
adninist&rs a paychological teast to the wife of a candidate
for an overseas assignment. Sieveking & Maraton (1978) argue
that as spouses are a primary cause of early returns, they
asahould be evaluated as thoroughly as their huabands in terma
of the atresses they will face.

Howard (1980) cautiona that a woman’s identity as a

person apart f{from being a wife, mother, or homemaker is
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rarely tranaferable overseaa. Gaylord (1979) agrees that
the wife pays the greateat price for a family’a move. In
addition to giving up friends and a senae of aelf-worth and
identity in the comnunity, wivea may also give up cloae
contact with relatives and a career. She adds that the
woren’a complainta of increased loneliness, problems with
the children, career frustration, and identity confusion may
be by-products of a faulty adaptation to the move.

Some nmultinational corporationa would appear to be
courting failure if for no other reason than the advance
notice given for an international move. Baker (1976)
reports that the typical 1length of time variea greatly by
company. However, 13X allowed lesa than 30 days on the
average, 40X allowed 30 to 60 days, and another 33% allowed
60 to 90 days. Just 14% permitted their overseas aselectees
more than SO days. The atress of expatriation 1is
complicated when 1little notice of transfer occurs (Harvey,
1985).

In addition to 1little advance notice and possibly
unwise selection processes, companiea also appear to be
failing at predeparture training. Baker (19584) states that
foreign language and cultural training are becoming
increasingly important for American government and busineas
policy makers, but that such training is in fact declining.
In his survey, only 24% of the companies responded that they

offer predeparture training programa. Tung (1981) reportsa
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that 32% of her respondents indicated that formal training
programs exiated 4in their corporationa. Baker (1984) .adds
that only 14% of the companies even explain anything about
the overseas program to the wivea persocnally.

From their review of the literature, Mendenhall &
Cddou (1985) conclude that moat MNCa send the expatriate
abroad without any acculturation training whatacever. A
variety of reasons were given by personnel directors,
primarily their beliefs that the programa are ineffective or
that the time between selection and departure ia too ashort.
Baker (1984) reportas, though, that of thoae companies that
do offer auch programs, duration of these programs ias only 2
to S days for the majority of firma. Programs of such short
duration are most likely ineffective (Baker, 1984).

The model for training for croaas-cultural 1living has
been designed by the Peace Corpa and it conaista of four
phasea: staging, pre-gervice, in-service, and
cloase-of-aervice training. The ataging ia an assessament
tool used to aselect, acreen and help place candidates in
assignments according to hardships and adaptability.
Pre-service training ia a group activity which lasta from 10
t; 14 weeks and takes place in the hoat country. In-service
training occurs & to 12 montha after a volunteer has been
agsigned to a country, and ia designed to enhance both
technical and language skilla. Cloae-of-service training is

& two-day workahop a few montha before departure to the U.S.
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and introducea the volunteer to the network of returned
volunteers (Barnes, 1984). While it may be unreasonable to
expect MNCa to adopt the Peace Corps model, it does aseem
almost fooclhardy that of the companieas aurveyed by Baker
(1984) only one even mentioned that apecific family concernsa
were covered in training.

Sieveking & Maraton (1978) claim that the family
ahould be provided with accurate and detailed descriptions
of the culture, climate, 1living conditiona, and the job.
Orientation could also train for basic language skills and
caution families to anticipate adjuatment problema, as well
as give them ways of preventing and coping with them. Even
lists of cultural do’s and don’t’a would help for initial
adaptation.

Expatriate failure ratea have fluctuated from 1964 to
the present from 25X to 40X (Mendenhall & Oddou, 1985).
Conway (1984) contends that few subjecta have been viewed
with such alarm by U.S.-based nultinationalas aa the failure
rates of their overaseas personnel. Added to those who
return prematurely are an undetermined number who remain on
the job for the expected term, but perform at levela below
their abilities or their companies’ expectationa. The costs
of premature returns vary by poaition and by country, but
average from S£50,000 to € 150,000 (Harris & Moran, 1979).
Some estimate the cost at even higher: up to $250,000

(Tung, 1984).
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Baker (1984) maintains that until an emphasias is
placed on predeparture and foreign language training, U.S.
business firma will not achieve succesa in the international
businesa arena. Harvey (198S5S) believaa that the problenma
generated at work apill over into the home juat aa what
occura or does not occur 1in the family affecta the
performance and aucceaa of the job. This is magnified in
the international aetting as a diatinct 1line between home
and work becomes blurrad.

Clearly, any move may cause change and diaruption for
all membera of a family. But the degree of diaruption is
magnified when the transfer is to a foreign country (Harvey,
1983). It would seem that the more rigorous the aselection
and training procedures .uscd, the lower the failure rate

(Tung, 1981).

The Sojourn Experience and Psycholgogical Variables

Thia saction diacusaesa the paychological
ramificationa of poor sasocjournar adjuatment. The major
aymptoma of culture ahock are anxiety (0’Brien, Fiedler,
Heweatt, 1971; Spradley & Phillipa, 1972; Benaon, 1978),
depreassion (Q0’Brien, Fiedler, & Hewett, 1971; Brein & David,
1971; Gullahorn & Gullahorn, 1963; Klineberg, 1970; Golden,
1973), and changea 1in self-eateeama: withdrawal (O‘’Brien,
Fiedler, & Hewett, 1971), anger or dependency (Siaeveking,

Anchor, & Maraton, 1981).
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Researcheras agree that these emotions or aome
combination of these emotiona will be temporarily increased
in moat sojournera. Klineberg (1970) warna that the
occurrence of a period of depression 1ia a sufficiently
common phenomenon to warrant the moat careful concern. Yet,
a temporary period of depression occurs so frequently aa to
be almoat nornal.

Howard (1980) concludes that depresaion occuras as a
reasult of the removal of reinforcing aituations; anxiety ia
the result of the presentation of aversive situations.
Spradley & Phillipa (1972) believe that anxiety ias a stress
reaponse. It ia an accommodation to a change in cultural
environment which involveas reorganizing cognitive maps,
learning new rules for interaction, changing previously
learned definitiona of experience, and acquiring skills
needed to perform in the new saituation. More obvious
disruptive factoras include: lonelinesa, boredom, isolation
as a result of lack of language akilla, aseparation from
extended family, and in aome cases, conatant aickness
(Howard, 1980). Of all the satresaora, Spradley & Phillipsa
(1972 maintain that in the three groupa they surveyed
(returned Peace Corps volunteers, Chinease students studying
in the U.S., and college atudents reporting no intercultural
experience) language was the moat important. Further, the
degree to which language requires more readjustment than any

other factor was significant. They concluded that the more
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difficult aspecta of adjuating to a new culture involve
unlearning the norma and rules acquired during socialization
in one’a own culture, and that adjuatment ias more difficult
when the range of appropriate behavior is leas restricted in
the hoat culture.

Anxiety and depression are common maladies of the
expatriate, often for the reasons cited. Sieveking, Anchor,
& Maraton (1981) contend that stresa may be nofe severe for
some family members than othera, sepecifically apouses and
children of expatriate employeea. The employee (generally
male) moveas from a stateside office to a foreign one and ia
able to maintain aome semblance of continuity in his life.
Wives and children are frequently not as fortunate.

Klineberg (1970) has found that cases of
paychological maladjuatment occur more fregquently among
fofeign students than in a comparable sample of nativea. In
groups as disparate in other resaspects as Americans in Paris
and Nigerians in London, there is considerable need for
paychological asaiatance. Golden (1973) reported that
depresasion in U.S. college atudents abroad occurred at the
beginning of the program year, and a second peak occurred
prior to the Christmas vacation break. However, by the
middle of the academic year, moat atudents were
paychologically healthy.

Having diacusased the necessary background information

and the common effecta of a move to a foreign culture, the
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following section will detail research completed on the

variables conasidered in the current inveastigation.

Length__of__Stay. Two major studies which consider
time as a crucial factor in adjustment to an alien culture
will Dbe discuased in detail. Both researchers are
Scandinavian, aa are their saubjects. Lyagaard’s (1955)
population was two hundred Norwegian Fulbright scholars who
were interviewed on their return to Norway after a stay in
the United States. Torbiorn’a (1982)  atudy population is
comprised of 1,111 Swedes employed in forty different
countries who answered a comprehenaive questionnaire.
Lyasgaard’s early research gave rise to the "“U-curve"
theory of adjustment. His data gave evidence of stages of
adjuatment characterized by good initial adjustment,
followed by an adjuastment criais, after which good
adjuatment was again achieved. It ias important to note that
all interviews were conducted after the subjecta’ return to
their native country. Hence, they were asked to recall
their subjective experiences at various points in their
aojourn. It is perhapa even more important that the typical
U-shaped relationahip between adjustment and duration
exiated among those who did not, as well as those who did

change their original plana for length of atay. Lyagaard
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found that poor adjuatment was reportedly manifested at the
intermediary duration period acrosa all age groups énd
academic atatus groupsa. His group’s mean age of 30 was
comprised of students from under age 20 to academicians over
egebeo, and their atays laated from lessa than six montha to
three years, with an average atay of about one year. In
general, however, adjustment appeara to have been good among
those who reaided in the U.S. for leas than aix months or
more than eighteen monthsa. Scholara wvho left the U.S.
after a astay of twelve to eighteen montha appeared to have
been less well adjusted.

Other studies support theae findings regarding
duration. It appeara that like Norwegiana, Americans also
require varying perioda of time to adjust to new culturea
(Gullahorn & Gullahorn, 1960) and that a typical one-year
grant may be unrealistic in some countries in terms of the
aojourner and hoat achieving mnaximum benefits. Moat of
these subjecta believed they were just becoming really
effective aa the year’s end approached. Foater (1962)
reported that few longer-term sojourners recover from the
‘culture shock experience in leas than six monthas. He added,
however, that it is8 not uncommon for the procesa of
readjuastment to laat for aa long as a year--or for as short
as only three montha. Benson (1978) also cautioned that in
measuring adjustment after entering a foreign culture, the

time at which criterion measures are adminiatered muat be



40

conaidered. Likewiae, Gullahorn and Gullahorn (cited in
Cort & King, 1979) auggeated that culture shock ashould not
be atudied over too short a time span. Their findings
indicated that some sojourners need more than a year to
ekperience and manifeat the full range of symptomas of
culture shock. Klineberg & Hull (1979) concurred that
asojourner attitude toward hoat culture may be a function of
time. Their research maintained that the expatriate’s need
to conform te host culture atandards varies with length of
atay. Expatriatea with a long reaidence exhibit a lesaer
need to conform than do those with a ehorter reaidence.
They sasuggested that this may be secondary to attitudinal
aggression which reaulted from fruastration in conformity.
Deutsch & Won’s (1963) atudy of U.S. A.I.D. traineea tended
to asupport the U-curve hypothesis as well.

Varioua studies were unable to strictly support
Lyagaard’as U-curve hypothesis. Included in this group are:
Klineberg and Hull, 1979; and Golden, 1973. All of theae
reaearchers atudied studenta, however, and found that peaks
and valleys of adjuatment corresponded with sastages of the
acadenic year.

Clearly, there is no suggestion that length of stay
alone determines adjusastment. Though not particularly
germane to the current study, Fong & Peskin (1969) contended
that citizenaship or the proapect of citizenship can affect

the time neceasary for adequate adjustment. They maintain
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that a persasonal commitment to a new society can be achieved
by the full granting of that society’s legal guarantees and
that thia may be relatively independent of actual time of
residence.

Torbiorn’a (1982) comprehenaive aurvey of expatfiate
Swedes ia perhapas the largest of ita kind, and it clearly
supports the U-curve hypothesais. It is of note that his
subjectas were not satudents, and therefore not tied to an
acadenic year. His £findings suggest that irrespective of
other factors, length of stay in the host country is crucial
to adjusatment. (Other variableas, particularly thosae
inherent in a given culture and country, are also important
and will be diacuased in the next section.) Torbiorn’s
subjecta (639 males and 472 of their wives) were primarily
in their thirtieas, had two children, and had 1lived abroad
for a few monthse to more than ten years. Moet planned to
return to Sweden within four years, and moat reported being
happy in their current poat. Torbiorn concedea that
although premature return could conceivably account for the
rise in general satiafaction of life abroad after one or two
years, it cannot account for the general drop in
satisfaction which occurs after a few months’ gtay in the
hoat culture. Lysagaard’s (1955) astudy, of course, defended
the concept of a full U-curve when interviewas were conducted

with all asubjects after their return.
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Age appeared to be a factor in expatriatesa’ initial
reaponse to a new culture. In general, younger expatriates
reported a higher initial 1level of satisfaction than did
their older counterparta. However, at the aix;month drop
(culture shock) age was no longer a aignificant factor.
Reported dissatisfaction waas equal acrosa age groupa and the
upward climb to regained satisfaction (one to two years) was
alao unaffected by age.

Torbiorn considered the U-curve to be the expreasion
of baaic paychological adjustment mechaniama, and found that
it applied ¢to all general categories of overaeas employees
(acroas age, gender, civil asatatus, hosat country, and
background experience.) Although the 1level of the
adjuatment varied, he found the shape of the curve to be
roughly the sanme.

While the shape remained easentially unchanged (i.e.,
peak-trough-peak), differencea in level were manifested by
general area of hoat culture. Torbiorn’a geographic groupa
were: 1. Central Europe; 2. Latin Americe and Southern

Europe; 3. Africa, the Middle East, and the Far East.

Culture. While Torbiorn’s geographic groupsa were
compiled for his astudy of Swediah expatiates, the rationale
for a country’s incluasion in a particular grouping appearsa

to be equally appropriate for U.S. citizena. Criteria for a

country’as placement in one of three groups wasa based first,
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of course, on geography. Additionally, language, religion,

and level of development alaso were factored into hia

groupinga. American citizens eand Swedea both come from
primarily Germanic-baased, Chriatian (Protestant),
induastrialized nations. Torbiorn found that Swedish

expatriates rated themselvea moat satisfied in cultures most
airilar to their own (on these three dimenaiona) and least
satiafied in cultures moat different from their own. Hia
subjecta reported being nroat satisfied in Switzerland
(German/Proteatant/induatrialized), moderately satiafied in
Venezuels, Colombia, Ecuador (Indo-European
language/Catholic/developing), and leass satiafied in Japan

and other areas of the Far and Middle Eaat and Africa (Non-

Indo-European languages/Non-Christian/varioua atageas of
developmrent). Torbiorn’a three groupinga have been
compressed from his initial twenty-six. In rank order,

Switzerland was firat, Venezuela, Colombia and Ecuador was
aixth, and Japan waa twenty-fourth. He cautioned, however,
that the expatriates in his study do not appear to be ill-
adjusted in any country in an abaolute sense. A seven-point
Likert scale was used to assess aatiasfaction/adjustment.
His Swediash sojourners rated Switzerland 6.38, Venezuelsa,
Colombia and Ecuador 6.07, and Japan S5.36. A rating of four
or below would have indicated lack of adjustment.

Mendenhall and Oddou’s (1385) review of the

literature auggeated also that expatriate adjustment seemed
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in part to be related to the country of asaignment.
Cultureas are, in fact, different in terma of the adjustment
probleme they poae for asojournera (Jones and Popper, cited
in Benson, 1978). These authors did not, however, lock at
the Peace Corpa Volunteera they atudied in terms of
individual differences to see if certain "types'" are more or
lesas likely to succeed in certain cultures. The degree of
difference between a sojourner’s home and host culture has
been conasidered to be of major importance by Brein and David
(1971) as well.

Torbiorn’sa breakdown of culture into three
fundamental aspects of language, religion, and 1living
standard appears to have the most intuitive wvalidity.
Language encompasaea both verbal and nonverbal aapects as
well as oral and written components. The roots of English
being Germanic, one might expect Americans, like Swedes, to
moat readily understand Germanic languages. Their alphabets
are virtually identical and nonverbal considerations are
similar. The U.S. sojourner to a country where another
Germanic-baaed language '13 spoken can read saigna and
newapapers, watch television, and attend movies without as
much difficulty as a sojourner to Aaia, for example. Other
- Indo~-European languages (notably the Romance languagea) are
the next moat eaaily underatood. Similar alphabeta and many
cognates may aid the U.S. s8sojourner in Latin America.

Nonverbal aspecta asuch as rate of sapeech and peraonal
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distance of some of these languages (Heall, 1959) are
different.

Though religion, per ae, may not greatly affect the
eagse with which one adjusts to a new culture, the actual
religioua dogma ia not all that needs to be conaidered.
Torbiorn maintained that the general manifestationa of a
particular fundamental religious view pervades a society.
One need only 1look to the Middle East to graap the
significance of religion’a effect on society. Aa U.S.
sojourners, like Swedes, come from a Chriastian (Protestant)
culture, one nmight expect the transitions to a like culture
to be easier than the tranaition to a vastly distinct
religious culture. Torbiorn’e subjects did report greater
adjustment in other Christian (Protestant) cultures. They
were next moast satiafied in Chriastian (Catholic) countries,
and least adjuated in the non-Chriatian cultures of Africa,
and the Far and Middle East. Such a comprehenasive atudy of
American sojourners has not been published. One could
hypotheaize a similar rank ordering for Americans abroad as
well.

Torbiorn’a final consideration waa 1living standard.
As none of hias subjects resided in Second World nations,
there are only two categoriea: Industrial/developed, and
agrarian/developing. The Swedes were, for the mosat part,
more adjusted to life in other industrial nations than they

were in developing countries.
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A simple familiarity with "how thingas work'" may
explain why the tranaition is easier to an induatrial than a
non-induatrial culture. Clearly, language, religion, and
living &astandard must all be conaidered simultaneously.
forbiorn's resea¥ch indicated that the fewer and smaller the
differencea, the easier the adjuatment.

Other reasearchera suggested that .different variables
need to be taken into consideration when predicting
succeasful adjuatment of sojourners. Morris (1960) hasa
noted that a student sojourner’s view of his home country in
relation to the host country playas a significant role. The
atudent who viewas hia home country aas having lower astatus
than the host country will have a completely different
coping proceas than if the reverse situation is true.
Turner and Mo (1984) sasuggested that self-image ia to asone
extent culturally-derived, and that teena of Weatern
cultures are, on average, very similar in self-image. They
maintained that Chinese teena, 1like those of India, have
lower self-image secondary to the extended family ayaten,
atrong tiea to traditional valuea, and the aocial represaion
of sexuality according to a study by Argarwal.

Still other research. suggests that cultural
differenceas have 1little or no effect on ease of adjustment.
Galtung’s (196S5) retrospective study was arranged in a 3 X 3
format. Indian, Iranian, and Egyptian students were

interviewed on their return from the U.S., the United
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Kingdom, and Weat Germany. Her general conclusiona were
that explanationa for adjuatment differencea ahould be found
in differences from the home rather than the hoat countries.
Specifically, she maintained that there ia a certain range
of cultural difference within which cultural contact can be
made. Beyond that range, however, "impact is neither sought
nor achieved” (p. 268) except under extraordinary
circumatances. In her sample, the Indian atudenta (who also
tended to be older than either the Egyptians or Iranians)
appeared to choose not to fully expoae themselveas to the
foreign cultures. She further found that the less educated
(and younger) the sojourner, the more likely he was to alter
hia personal habita to £fit more comfortably in the hoat
culture. Additionally, the assumption was made that a
sojourner’s ascribed sastatua aa belonging to a diatinct,
foreign culture inhibits him 4in his attempta to asocialize
with persons defined aa distinctly different. Like Morris
(cited in Klineberg and Hull, 1879), Galtung believed that
the higher the prestige of one’s home country status, the
leas likely the acceptance of and socialization to another
culture. Finally, as geographical proximity increaases the
likelihood of cultural aimilarity, and diatance increases
the 1likelihood of a culture developing independently,
physical diatance should also play some role in the ease or

difficulty of sojourner adjuatment.
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It 1ia not aurprising that Galtung’a and Torbiorn‘s
results are so diaparate. The latter atudied a single
cultural group in diatinct cultures, while the former
studied distinct cultural groupa in relatively aimilar
cultures. Perhapa equally {important in analyzing the
differences between theae two atudies ia the fact that
Torbiorn’s reaearch was conducted while his aubjects resided
in the hoat culture, while Galtung’a subjecta were back in
their homne cultures. Recalling level of
satiafaction/adjustment months or years after a sojourn is
poaaibly diatinct from relating one’s feeling aas it occurs.

Neverthelesa, one can hypothesize considerable
adjustment differencea due to differencea among the three
host cultureas under conaideration in thias atudy. Spradley
and Phillips (1972) suggested that difficulties in
adjustment may be secondary to the feeling that hoat country
nationals are violating norms learned in one’s native land.
In addition to posaibly broader normative diastinctiona, the
U.S. sojourner toc Asia can rarely appear to blend in as a
local. Smalley (1963) reported that the culture shock of
non-Caucasian Americans may be particularly acute.
Americans of the Mongolian race in Eaat Asia may feel a
kinahip with the hoat country nationals, only to discover
that their American cultural characteristics are the more
important fact to the localsa. The Caucasian-American

saojourner to Eaat Aaia, on the other hand, will always
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appear to be different, and may automatically be identified
with a higher claas of society.

Mendenhall and 0Oddou (1985) reported that resultas
similar to Torbiorn’s (i.e., that greater cultural barriers
were reported by sojourneras to Africa, and the Far and
Middle Eaast) were alao found by Tucker and Schiller (1975)
in their atudy of U.S. Navy personnel. Brein and David
(1971) noted that in order to save face, the word "no" is
rarely used in Oriental cultureas. The Oriental “yes" may
mean '"maybe” or “no." The American sojourner might
interpret this cultural norm aa lying.

Women’sa roles in Japan are regarded more
traditionally by Japanese men (Bankart, 1985). The male
reapondenta endorsed a separation of men’a and women’s
activities. Wivea are generally excluded from aocial
affairs in Orientel nations (Baker, 1975) and this servea to
alienate the American wife from her huaband’as life.

Harris and Moran (1979) reported that in the context
of social relations, Japanese tend to be clean, polite, and
disciplined, but publicly with strangers, they can be pushy
and inconsiderate. The difference between public and
private actiona of the Japanese may add to sojourner
dissatisfaction in that country. The aelf-control generally
diasplayed often diaguises the highly emotional quality of
the Japanese character and relationships. Harris and Moran

(1979) further added that relationshipa are familial and
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group oriented rather than the individualistic relationships
more common among Americans.

In addition to the language and religiocus differences
conaidered earlier, the asex-role image and relationship
differencea, as well asa the American‘’sa inability ¢to
phyasically integrate into the Oriental society may make
adjuastment in Japan exceedingly difficult.

In their early atudy of Peace Corps volunteers,
Thompason and English (1964) noted that volunteers had a more
difficult adjuatment to Latin America than to any other
area. While these findings dispute Torbiorn’s rationale for
ease of adjustment (i.e., Venezuela is a Catholic country
where an Indo-European language ias apoken), Thompson and
English’s sample size was nuch smaller. Though there are
perhapa more similaritiea between U.S. and Latin American
cultures than there are between U.S. and Asian cultures,
diastinctiona do clearly exiat.

Harris and Moran, (1979) suggest that '"peraonalismo"
and "machiamo" are two cultural differences of which all
sojourners to Latin America muat be aware. ‘'Personaliasmo"
is a Latin’s concern for himself. It means that in order to
reach a Latin, everything muat be related to him, his
family, his country, and his perasonal pride. *"Machismo" ia a
concept implanted in both sexes early in childhood and
requires that a man demonstrate self-confidence, leadership,

and forcefulness at all times. In contraat to the more
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androgenous current ‘'ideal” of a U.s. male, these
differencea can be atartling and hinder adjuatment to Latin
American culturea. Additionally, Harris and Moran suggested
that South American nationas tend to be more conservative and
more formal than the U.S. culture. As they are 4in Japan,
cultural faux pas are eaaily committed in Latin America.

Northern European cultures (notably Swiss for thisa
atudy) appear to be moat similar to that of the U.S. One
measure of adjustment frequently used is that of interaction
with hoat country nationale, Major (in Brein and David,
1971) found that while sojourning in the U.S., European
atudents had more social interactiona with Americana than
did their Asian counterparts. Amegican students in Europe
reported more asocial interaction with hoat nationalas than
did Americans in Asia. Similarly, Gullahorn and Gullahorn
(1963) found that American grantees in Europe were better
adjusted than those in the Near and Middle East or Latin
America. The authors assumed the atudents encountered fewer
communication probleme and less value disaonance in Europe
than in other parts of the world.

It muat be realized, however, that culture shock
occurs for Americanse even in England where language and
cuatoms are extremely aimilar. Cultural differences can be
viewed on a continuum, with satiafaction/adjustment higher

in relation to cultural nearness.
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Gender. Although both length of stay and cultural
diveraity have been examined extenaively in the asojourner
adjustment literature, atudiea of the effect of gender on
adjustment are almost non-existent. Fong and Peaskin (1969
maintained that sojourners can be expected to carry with
them the “culturally ingrained, emotional meaning of
essential social roles.” (p. 563) Where sex role
expectationa are vaatly different than what has been
previocusly experienced, satiafaction may co-vary. The
gender variable may then be dependent upon cultural normsa.
For example, ferales may be leas satiafied than their male
counterparta in Japan, due ¢to the females’ more restricted
roles.

Regardleasa of societal norma, Oberg (1960) postulated
culture ashock affects wives more than it does huabands.
While he has not done research to support his hypothesais,
hia choice of worda makes his concept plausible. Husbands
employed by MNCa move from atateaside offices to offices
abroad. Wives often must fend for themaelves in their new
rolea in a new culture. If the wife were <the MNC employee,
the adjustment differences would conceivably be reversed.

Nevertheleasa, in their literature review, Mendenhall
and Oddou (1985) stated that aome cultures may be extra
“culturally tough” for women. This , they perceive, aa
asecondary to male-dominated value saystema within those

cultures. Torbiorn (1982) does not view thia difference as
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genetically governed; instead, he saw it aa related to the
role and habita of women in the hoat culture. Useem’s
findings (cited in Mendenhall and Oddou, 1985) of American
women in India aupported Torbiorn’s findinga 4in thisa
culture.

Baty and Dold (1977) atudied the sexual differences
in adaptation of U.S. college students living in unfamiliar
cultures. Their aubjecta sapent four weeka living with
Hiapanic, Black, and other culturally diverase familieas in
the Southweastern United States and Mexico. Although limited
in sacope, their findingas were inconaistent with thoae of
Torbiorn (1982) and Useem (cited in Mendenhall and Oddou,
198%5). Baty and Dold found that when men and women were
both placed in equally unstructured environments, the malea
reported that the experience was more unsettling for them
than it waa for the women. The authors asuggeated two
posaible explanationa: the women displayed a greater
adaptive efficiency or the men may have been expoased to a
greater number or more intense streasors thdn the women.
The authors alao suggest that malea and females may exhibit
different learning sastyles. In their atudy, Baty and Dold
concluded that women may be more askilled in adapting to new
situations in which they are required, for a time, to be
dependent. Thia initial dependenéy, for the malea, may be
more threatening and, hence, stresaful to the malea. The

added stress may then lead to poorer initial adjustment. As
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the atudenta’ ataya were of relatively brief durations,
definitive concluasiona cannot be drawn.

Culture shock has been deascribed as a aerieas of
related psychological reactiona developing over time with
continued exposure ¢to an alien culture. Some common
reactions are anxiety, depression, and a decrease in self-
eateen. Most research suggests that theae paychological
naladies occur between the 6th and 12th month in a new
culture. Adoleacentas may be particularly vulnerable to the
symptoms of culture shock due to their developmental stage.
At a point when independence from family generally occursa,
ainor expatriateas nmay be forced to depend increasingly on
their families for emotional support.

Even though 33% of U.S. expatriate families return to
the U.S. before the sacheduled termination of their foreign
assignments (at great coats to the multinational
corporations that placed theam abroad), few multinational
corporations consider the family when making an
international assignment. Yet, lack of adjustment of the
employee’a fanily isa a major cause of premature return to
the U.S.

The literature suggests that length of atay is an
important factor in adults’ adjuatment to another culture.
If the sojourner remaina in the new culture through the

difficult culture shock phase, good adjustment appears to
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follow. Reaearch alao auggeata that cultures more like
one’a home culture are somewhat eaasier to adjuat to than are
those draatically different from one‘a home culture. NQ
definitiva atudiea on the relation between gender and
adjuatment to another culture have been completed.
Likewise, there is a paucity of research focuaing on

adoleacenta’ cultural adjuatment.

Hypotheges

The following null hypotheaes ware teatad:

1. There is8 no relationahip between gender and
adjuatment.

2. There ia no relationship between length of atay
and adjustment.

3. There is no relationahip between hoat culture and
adjuatment.

4., There ia no relationship between gender, length

of atay, hoat culture, and adjusatment.



CHAPTER III

METHODOLOGY

Thias inveatigator obtained a measure of adjuatment in
fourth, fifth, and asixth grade American astudents residing
outaide the United States. The variables---mood, anxiety,
and self-eateem---which are thought to measure the degree of
adjuastment experienced were assesaed. In thias chapter, the
aubjecta, procedures, research design, and satatistical
analysis used in the inveatigation are deacribed.

Selection. The inveatigator contacted the headmaster
or superintendent of four international schools and briefly
explained the research study. Siteas of the schools chosen
to participate in this inveastigation were determined by the
investigator to represent three distinct cultures (i.e.,
Asian, Weatern European, and Latin American.) A letter of
introduction which described the study in detail and a copy
of the inastruments were then sent to each of these
individuals or their designates (a counselor or teacher). A
copy of the letter is contained in Appendix A. After
recontacting the headmasters by phone or letter and after

receiving their approval, the inveastigator made specific
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arrangerenta with the headmastera or their deaignates for
data collection.

It was not poasible to randomly aelect the aubjects,
therefore all those who nmet the criteria were invited to
participate. The selection criteria included atatus as a
fourth, f£ifth, or sixth grade atudent attending an
international achool outside the United States; U.S.
citizenship or at leaﬁt onebparsnt with U.S. citizenship;
and no atatus as a military dependent. All subjects who met
these three criteria and whose parents aigned a conaent form
were included in the study.

Description. The subjects (N=68) were currently
regiatered as full-time atudenta in the fourth (n=23), fifth
(n=24), and aixth (n=19) gradea. Forty-one of the subjects
were male and 27 were female. Seventeen resided in Aaia, 24
in Weatern Europe, and 27 in Latin America. The subjects
ranged in age from 9 to 13. Sixty-three per cent of the
subjects’ mothers were U.S. citizena; eighty-four per cent
of their fathersas were U.S. citizena. Fourteen subjects had
lived in the current host culture for less thén one year and
S4 had resided in the current culture for more than one
year. Ninety-three per cent of the asubjecta had lived in at
least one other country (including the U.S.) while 7%,
although meeting the selection criteria, had only lived in
the current culture.

The number of years the aubjectas had 1lived in
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countries other than the current host culture varied from O
to 11, with a median of 8 years. Subjecta had lived 1in a
maximum of five other countries with a mean of 1.5. All but
three of the subjects claimed to apeak some of the hosat
countriea’ languages, with 19 rating themaelves as "fair",
22 as ''good", 14 as "excellent” and 10 as "native". When
asked where they would ideally chooae to live with their
familiea, 63X liasted areas in the United States.

Setting. All of the sachoola were private and
international, with no more than S0X of the atudents from
American backgrounda. All classes with the exception hoat
country language (and in one site, host country aocial
atudies) were taught in Engliasah. At all achoola, host
country nationals alaso attended classes, although at School
D their numbers were few., All schoola are day schools, ao
all aubjects tested live with their familieas off campus.

School A (n=17) is located in an Aaian metropolis.
It follows an American curriculum from grades K through 12.
Although it 1is a religiocualy-affiliated (Roman Catholic)
boys’ achool, it acceptas boys of all creeds. Ita total
enrollment is approximately 800, of which approximately 200
are American. There are 85 faculty memberas (77 full time; 8
part time) of whom 28 are U.S. citizens.

Schoocle B and C are located in a medium-aize Weatern
European city. School B (n=6) is the emallest of the four

institutions used in thia atudy. Ite enrollment in gradea N
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(nuraery) through 7 ia 30. 0Of these 90 pupils,
approximately 30 are American. There are 7 full time
faculty members and 13 part time; 8 are U.S. citizena.
Class sizes are amall.

School C (n=18) ia‘-'located in a suburban area of the
same city aa School B. In grades N through 7 there are
approximately 300 students, about 40 of whom are American.
There are 22 full time faculty members and 5 part time. How
many are American is not known.

School D (n=27) is located in a large South American
metropolis. There are about 850 satudents in grades N
through 9. Almoat 400 are of American deascent. While there
are few local satudents enrolled in this inatitution, about
40% of the pupils are from other South and Central American
countries. Though English is the language of inatruction,
both Spaniah and English are heard in the hallways. Of the
S1 faculty members, about half are U.S. citizens.

There is little difference among the achools in terms
of tuition costa. With the exception of School B, all of
the inastitutiona have their own gymnasiums and athletic
facilities. (School B uses nearby, local facilities.)
Again, with the exception of School B, all achools are
relatively new and large. School B is housed in a converted
manaion. All achools’ clasarooma and hallways are decorated
with atudent workas of art and literature. In none of the

achools do studenta remain with a single teacher for the
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entire day. Specialized classes in foreign and local
langusgea, phyaical education, art, and music are common.
Administrative asupport staff and many faculty members are

bilingual.

Procedure

After securing approval from the headmaster at each
achool, the inveatigator aet a date and time for
distribution of parental consent forms (Appendix B) and data
collection. Parental consent forms were delivered to the
achoola two to seven days prior to the date aset for data
collection. Studenta and faculty members were reminded that
unless a consent form were returned, the student could not
participate in the study. Students were alao reminded that
participation was voluntary, that no known risks were
involved, and that all data would be kept confidential.

On the designated day for data collection, the
inveatigator met with amall groups (ranging in size from 3
to 135 subjecta) over the course of several houra. The
following instructions were given to each group:

My name is Tim Lawler and I am working on my Ph. D.
at Loyola University of Chicago. In order to meet the
requirementa for graduation, I am conducting & study of
American fourth-, fifth-, and sixth-grade students in
international schools outside the United Stateas. I am
intereated in finding out how you think and feel about
youraelf in this country.

I am going to ask each of you to £ill out a
questionnaire and then four teata. The best thing about
these teasts ias that there are no right or wrong anawers.

It will take anywhere from 25 minutes to one hour to
complete all five formas.
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All of your anawers will be kept secret. You’ll
write your name on the firat questionnaire. On the
other teata, you won’t write your name at all. I’m
going to give each of you a apecial code number, and
that’a what you’ll uase on the reat of the teata. And to
make even more certain that your anaswers are kept
secret, when I get back to Chicago, I’m going to put
your teat answers into a big computer, but I’m not going
to put your namea in that computer. Inatead, your names
are going to go into my own amall computer.

You do not have to answer any questiona which you
think are weird or funny. You can also atop taking the
teata at any time. However, i1f you don’t take all of
the teats, I won’t be able to use the ones you do take.

In order to get Mr. (Headmaster)’s permission to test
at thia achool, I did have to promise that I would aend
the resulte of the entire group’s teata to him. That
will give him an idea of what all of you are thinking as
& group. But he knowa 1I‘’m not going to send anyone’s
individual test resulta to hiam.

I’ll be here in the room to anawer any questions you
might have. Are there any questions that need to be
anawered before we begin?

After theae inatructiona, the demographic
questionnaires were distributed. The inveatigator read each
question aloud and answered subjecta’ inquiriea. When all
questionnaires were completed, code numbers were assigned
and the questionnaires were colloct;d.

Pre-testing indicated that because each inastrument
was formatted differently (true-false, forced choice, and
Likert-type ascale), the questions about each were different.
Therefore, teats were given in the aame order to all
aubjecta at all facilitiesa. Each completed instrument was
collected before the next was distributed. Directions for
each were read aloud by the inveastigator, a sample queetion
was completed, and aubjecta’ questions regarding the format

were answered. The investigator remained in the room to
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reapond to any additional 1inquiries. While the subjects
were completing one test, the investigator looked over the
previous teasta to make certain that they had been correctly
coded and that the inastructions had been properly followed.
The order of the teata waa as followsa:

1. State-Trait Anxiety Inventory for Children:

2. Children’sas Depreasion Inventory:;

3. How I See Myaelf Scale;

4. Family Environment Scale.

Becauase the Family Environment Scale ia the only
inatrument not deaigned apecifically and aolely for
children, the inveatigator read all 90 true-false questions
aloud for each group. Worda auch aa '"spontaneocus® and
phrases like "let off ateam'" typically had toc be redefined
by the investigator.

When all queationnaireas were completed, the
inveatigator asked the group if there were any questiona
about the individual instruments or about the research
procesa. After responding to each question, the asubjects
were thanked and they returned to their clasaroonma.

In School A, aubjecta were teated in three groupsa.
The first group (aixth graders) waa tested in one of the
sixth grade claaasrooma jJjuast after lunch time. They were
teated during their classes’ phyasical education period. The

next two groups were tested in the school cafeteria (after



63
the lunch period and after it had been cleaned.) Both of
theae groups were comprised of fourth and fifth graders and
thegse aubjects were released f£from clasaeas their teachers
considered "“non-esaential."

In School B, testa were administered to the subjects
(fourth- and fifth-grade girls) in the fourth-grade
teacher’a room. Clasa membera who did not fit the subjects’
criteria were taken to the library. This testing occurred
in the morning.

At School C, testing took place in a aingle afternoon
aession. Subjecta of all three grades and both sexes met in
one of the aixth grade classrooma. The areas of inatruction
misaed by each subject varied. Becauase of the large n, this
group’s testing period was the lengthiest at 60 minutes.

At School D, the investigator spent the day before
the data gathering day arranging teating timeas with each of
nine teachers. The subjects were tested in five different
sessiocna in the morning and afternoon with group size
varying from n=3 to n=9. The teats were administered in
recently conatructed atudy carroll roonms. During one
seasion, aubjectas were permitted to eat their lunches
between tests.

On the day of data collection, the headmaster or his
designate took the invesﬁigator to each clasaroom or brought
all subjecta to the inveatigator and introduced him. 1In all

achoolas and for all sadminiatrationa, the inatruments were
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completed in the aixty minutes allotted for in the parental
conasent form.

In an attempt to identify possible reading level
problems with the instruments and the populationsa chosen,
the inveatigator conducted a pilot atudy. The
quesationnaires were adminiastered to fifth and sixth grade
students enrolled in U.S. achoola (N=5).

The investigator asaeased the amount of time it.took
the five participants to complete each questionnaire. The
investigator also inquired whether there were any problenmns
regarding the vocabulary or concepts used in the
instruments.

The pilot atudy indicated that the instruments
(excluding the demographic questionnaire) could be completed
in 20 to 45 minutes. The pilot study also revealed that the
time needed to complete the Family Environment Scale varied
conaiderably. Therefore, it waa decided to read this
inatrument’a queastiona aloud to better ensure that subjects
would not omit anawers to quesations with difficult
vocabulary words.

As the subjects in the pilot study were not living
abroad, and therefore do not meet all the criteria, their
results were not statistically analyzed.

The variablea atudied in thia investigation were
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anxiety measured by the State-Trait Anxiety Inventory for
Children (Spielberger, 1973), mood measured by . the
Children’s Depression Inventory <(Kovaca and Beck, 1977),
self-eateem meaasured by the How I See Myaself Scale (Gordon,
1959), and family environment measured by the Fanmily
Environment Scale (Moos and Mooa, 1981). The variables of
gender, country of residence, and length of atay in current
hoat culture were asasesaed by items on the demographic
queationnaire.

State-Trait_ _Anxiety_ _Inventory _£for_ _Children. The .
STAIC was initially developed as a research tool for the
atudy of anxiety in elementary achocol children. It is
comprised of aseparate self-report ascales for measuring two
diastinct anxiety concepta: state anxiety (A-astate) and
trait anxiety (A-treait). The inventory consiats of 40
questiona---20 pertaining to how the child feels at a
particular point in time, and 20 pertaining to how the child
generally feels. The A-gstate scale is deaigned to measure
consciously perceived feelinga of apprehension, tension, and
WwOorry. The A-trait acale measures relatively atable
individual differencea in anxiety proneneas. For purposaes
of thias astudy, only the A-trait ascale was adminiatered.

Scoring the STAIC Fornm C-2 (A-trait) involves
calculating an anxiety acale acore. In sacoring the 20
items, the response checked muat be transformed intoc a

numerical acore. The reapondent receives one point for
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anawering “"hardly ever”, two points for anawering
"aometimes”™, and three pointa for anawering ‘'often®.. The
total acore can range from 20 (low anxiety) to 60 (extremely
high anxiety).

The test-rotést reliability coefficients for
elementary aschool children on Form C-2 are .62 for males and
.71 for females. Retesting was completed after an eight-
week time interval. The alpha (internal conasiatency)
reliability of the STAIC A-Trait acale was .78 for males and
.81 for females.

Internal consiatency of the A-Trait scale ia
reaaonably good and the test-reteat reliability (atability)
is moderate. Concurrent validity of the STAIC A-Trait sacale
ia evidenced by ita correlation of .75 with the Children’sa
Manifeat Anxiety Scale and .63 with the General Anxiety
Scale for Children (Spielberger, 1973).

Children’s Depression__Inventory. The CDI developed
by Kovaca and Beck (1977) ias the moast widely used self-
report measure of childhood depresaion. The inatrument has
been devised for use with eight to thirteen year olds, and
is based the the Beck Depression__Inventory for_ _Adults. It
conaiats of 27 forced-choice iteme with three choices for
each. The item choices are keyed from 2zero to two in the
direction of 4increasing symptom severity. Total acores,

therefore, can range from O to 54. Aa an example, Question

1’s choices read:
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I am aad once in a while

I am aad many times

—— I am aad all the time.

Approximately half of the itema begin with the choice
reflecting the greateat asymptom severity:; for the
remainder, the aequence ia reversed.

The CDI’sa internal conasistency for normalas is a
coefficient alpha of .87 (Friedman and Butler, 1979), an
acceptable level. Miezitia et al. (1978) reported that
teat~reteat reliability over a nine-week period vielded a
coefficient of .84. Over a reasaonably short time period,
the CDI’s teat-reteat reliability is acceptable.

The concurrent validity of the CDI was determined
againat two other self-rated acalea that quantify conatructs
relevant to low self-eateem. Green (1980) found that self-
rated depresaion correlated with low aelf-eateem aa measured
by the Cooperamith Inventory. The correlationa are r=-.72
for girls; r=-.67 for Dboys. Friedman and Butler reported

that acores from the CDI and the Piers-Harria Children’s

Self-Concept acale correlated at .66.

How_I_ _See_ Myself _Scale. The How I See Myself Scale
ia a self-report inventory intended for reaearch purposes
with groups or classea. The Elementary Form is designed for

uase with atudents in gradea 3 through 6. The five acales

are titled:
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a) Teacher-School;

b) Phyaical Appearance;

¢) Autonomy:

d) Academic Adegquacy;

e) Interpersonal Adequacy.

The Elementary Form conaiata of 40 paira of
deacriptive statementsa, each pair separated by a five-point,
Likert-type acale. The respondent ia asked to circle the

number closest to the satatement that deacribea him or her

“moat of the time." The format for question 1 is aa

follows:

Nothing gets me 1 2 3 4 S I get mad easily and
too mad explode

0f the 40 iteme, 17 have been randomly reversed on the
Elementary Fornm.

The Teacher-School sub-scale contains aix items, with
possible s8scores ranging from 6 to 30. " The Phyaical
Appearance sub-scale is composed of eight itemsa, with total
scores ranging from 8 to 40. The Interperaonal Adequacy
sub-scale containa 17 items and possasible total ascores from
17 to 8S. The Autonomy sub-scale uses nine items, with
ascores from 9 to 45 posasaible. Finally, the Acadenic
Adequacy sub-scale contains six itema, with posaible scores
ranging from 6 to 30.

Meanas and atandard deviations are presented for each
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acale by grade, sex, and race. Reliability data for the
varioua asub-acalea are not reported at the elementary level,
but they are for the total acore. The tesat-reteat
correlation ia .89 for £fifth gradera over a brief (nine day>
period (Yeatta, 1967).
Validity ascores have not been publiahed. Regarding
content validity, however, the author atates that,
The itema in the How I See Mysalf Scale are baased on
reaponaes desascribed by Jersild (1952) as meaningful on
the basia of children’a reaponses te open-ended
queationa about themaaelvesa. Each are found by Jeraild
to yield a meaningful percentage of pupil reaponae wasa
tranaslated into a sacala item.
Fam Environmen ale. The FES (Mocos and Moos,
1981) is made up of ten subacales that meaaure the social-
environmental characteristic; of all typea of families.
There are nine itema for each of the aub-acales; the entire
inatrument, therefore, conaiata of 90 trua-falae quesationa.
The ten aubacalea asaeas three underlying domaina:
a) Relationship dimenaions;
b) Peraonal growth dimensiona;
c) Syatem maintenance dimenaiona.
Each aubacale haa an approximately equal number of items
acored true and acored falae.
The Relationahip dimenaiona are meaaured by the
Coheaion, Expresaivenaesa, and Conflict subsacalesa. The
Coheaion Subacala aaaesaes the degree of comnitnent, help

and aupport family membera provide one another; the

Expresaivenesa Subacale asaesaes the extent to which family
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membera are encouraged to act openly and to expreass their
feelings directly; and the Conflict Subscale aazesses the
amount of openly expreased anger, aggression, and conflict
among family members. Scores on the Relationahip dimenaiona
can range from 0 to 27.

The Peraonal Growth dimensions are measured by the
Independence, Achievement Orientation, Intellectual-Cultural
Orientation, Active-Recreational Oriéntation, and Moral-
Religious Emphaais subacales. The Independence Subacale
aasasesgses the extent to which family members are agsertive,
are gelf-gsufficient, and make their own decisions. The
Achievement Orientation Subscale measures the extent to
which activities (auch as achool and work) are cast into an
achievement-oriented or competitive framework. The
Intellectual-Cultural Orientation Subscale messures the
degree of intereat in political, aocial, intellectual, and
cultural activities. The Active-Recreational Orientation
Subacale asasesses the extent of participation in social and
recreational activities. The Moral-Religiocus Emphaais
Subacale measures the degree of emphaasis on ethical and
religioua 4isasues and values. As the Personal Growth
dimenaions consiast of five subscales, scorea can range from
a minimum of O to a maximum of 4S5.

- The Syatem Maintenance dimensions conaiat of only two
aubacalea: The Organization Subacale, measuring the degree

of importance of clear orgaenization and structure in
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planning family activitieas and reaponaibilitiea; and the
Control Subacale, which assesaes the extent to which set
ruleas and procedurea are used to run family life. The
minimum score for the Syatem Maintenance dimenaiona ia O,
and the maximum is 18.

Teat-reteat reliability over an 8-week interval
varies from a low of .58 for the Independence Subacale to a
high of .86 for the Coheaion Subacale. Over a 12-month
interval, correlations varied from a 1low of .32 on the
Independence Subscale to a high of .89 for Moral-Religious
Emphaaisa.

Validity meagures are not 1liated 4in the manual,
except for aone reaulta on gonatruct validity with
correlations rhnging from r=.62 to r=.39.

Design and Statiatical Analysia

The preaent investigation ia conaidered descriptive
reaaarch. A "on;-shot" caae atudy deaign waa employed
(Kerlinger, 1973). No variablea were manipulated. Rather,
groupa of aubjects ware askad at one 'point in time to
complete five quesationnaires. Theae paychometric
inatruments measured the variablea of anxiety, depreassion,
self-eateem, and family envircnment, aa well as gender, hoat
culture, and length of atay in current host culture. Due to
unaequal cell aizea, and the fact that mcat of the data are

nominal and ordinal, correlationa, multiple regresaion and

general linear model analyses were utilized. Although
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atatiatics for the variouas dependent variables will be
reported individually as well, an Adjuatment Index was also
computed for each subject, in part to control for effecta of
multicollinearity. The acores of the Children’s Depression
Inventory (CDI), étate-Trait Anxiety Inventory for Children
(STAIC), and the How I See Myself Scale (HISMS) aubscalea
waere all normalized. Twenty per cent of each of the five
HISMS subscales, Teacher-Schcocol (TS), Physical Appearance
(PA), Interpersonal Adequacy (IA), Autonomy (AU), and
Acadernic Adequacy (AA) waa added to the aingle-acaled CDI
and STAIC to arrive at an Adjustment Index (AI).

Multiple regression analyses were used to analyze the
relationahips among gender, culture, length of atay, and
each of the dependent measurea. When analyaias demonstrated
no significant differences across gender, thia variable was
then suppreased and some of the data reanalyzed uasing only
hoat country and length of atay as independent variables.
Interaction effecta were then alsoc analyzed. The level of
aignificance for all statiatical procedurea waa the .05

level.



CHAPTER 1V

RESULTS AND DISCUSSION

Qverview
Thia chapter will provide information regarding the

reaulta of the atudy and an analyaia of the data.
Praliminary and aupplementary analyasea of atatiastical
procedurea that were performed to clarify the findinga will
be diacuased, as will posaible explanationa for the
findinga. Data will be suamarized in tabular form where
appropriate. For all astatiatical proceduras reported, the
aarple group of atudenta waa compoaed of 68 asubjecta. Of
thias total, 41 were malae and 27 female; 14 had lived in
their current country of reaidence for lesa than one year,
and 5S4 for one year or more: 17 were residenta of Japan, 24
were realidentas of Switzerland, and 27 were reasidenta of
Venezuala. The average aubject was 10 1/2 years old, had
lived abhrocad for approximataely 6 1/2 years, and had lived in
an average of 1 1/2 culturea. The average subject’a parents
were both U.S. citizena, the father waas employed by a U.S.
corporation and the mother was a homemaker. The subject had
1.3 brotharas or sisterg, and in the vaat majority of cases,

the aiblings were living with the subject.

73



74

Thia chapter will be arranged in three sections. The
first asection will be a preliminary compariaon of subjectsa
claaaified aa either "high" or "“low" on the Adjustment
Index. Perceptiona of their family 1life will be compared
uaing the Family Environment Scale (FES) to determine what
role family factora play in adjuatment to another culture.
The second asection will be an analysis and diacussasion of
the testa of hypotheases. Gender, 1length of atay, host
culture, and their interactiona will be analyzed for their
significance to adjuatment abroad. The third asection will
analyze the reaults of the individual inatrumenta which
comprise the Adjustment Index to determine if any variable
particularly affecta the outcome of the tests of anxiety,
depreasion, or aself-eateen. "Alaso included 4in this final
asection will be an analyasia of scores on the Family
Environment Scale (FES) by subjecta with more or less than
one year in the current hoat culture, aa this length of astay
varible proved to be the moast crucial in determining acores
on the Adjuatment Index.

Before beginning the preliminary comperisoné,
however, some general atatementa about the data will be
made. A correlational matrix of the dependent variables is
found in Table 1. Low acores on the Children’as Depreasion
Inventory (CDI) and the State-Trait Anxiety Inventory for
Children (STAIC) represent adjustment, while high acorea on

the How I See HMyself Scale (HISMS) suggeat adjuastment.
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Table 1

Correlations among Dependent Variables

STAIC CDI TS PA IA AU AA Al

STAIC 1.00
CcDI 708222 1.00
TS -.3q4Ses  -,SEdser 1,00
PA =265 =.435n2e  ,314#»2 1.00
IA -.346-0; ~.525enn  ,623e22 56022+ 1,00
AU -.223 -.198 «526%2n 383w «450ene 1,00
AA -.159 =.3092e  ,S576e2e 36722  ,474»ee 52620 1.00
Al =.878222 <~,909%e2 ,630%se ,512ees ,664nnr ,406%e2 ,419ese 1.00
N=68

05 =~n

01 = ne

001 = nee

-,
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Hence, there are negative correlations between the
depreaaion and anxiety measureas, and the aelf-esteem acalesa.

Intercorrelationa among the HISMS aubsascales range
from .314 to .623. Although significantly correlated as
expected, separate factors do appear to be meaaured by this
inatrument. The greateast correlation between purportedly
independent factora ia that between the CDI and STAIC
(.708).

Each factor appears to be highly correlated with the
Adjuastment Index as well, ranging from -.909 to .406. These
correlationa show the Adjustment Index to be a reaaonable
factor to use, then, to teat hypothesea in the nmultiple
regregaion analysea,

However, concern with asuch high correlationas 1is
noted:! Are the variablea which comprise the Adjuatment
Index in fact separate factora? As will be deﬁonatrated in
the third aection of this chapter, even though these
varjiables appear to mimic each other, the nultiple
regreaasion analyses auggest that each operates aa a aeparate

construct.

A preliminary analyais of the data was conducted in
order to determine if family variables were related to-

degree of adjustment reported.
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Using a mean split by normalized acorea on the
Adjuastment Index, a seriea of comparisona was made begween
the two groupas on the ten FES acalea. The subjecta reported
aignificant differences on five of the ten acales,
auggeating that perceived difference among familieas exiat.
Table 2 reports F, p, and R2 values for all acales.

Significant differencea (p <.0S5S) were recorded on
four acalesa: Conflict, Active-Recreational Orientation,
Organization, and Control. A aignificant difference (p
<.001) waa found on the Coheaion acale. The groupa, labeled
High Adjuatment and Low Adjuatment were not intended to
represent relative adjuatment in any absolute senase. Scores
from the continuous Adjuatment Index variable were simply
categorized in order to examine the possible impact of
perceived family distinctiona on relative adjustment.

Sojourneras in the Low Adjuatment group reported
eignificant differences on two of the three Relationship
Dimeneion acalea. They perceived their familiea as less
coheaive, auggeasting that family members provide each other
with leaa help and saupport than in the High Adjuastment
group. They also reported a greater degree of conflict,
auggeating that anger and aggresaion were more openly
expresaed in their familiea than in those of the High
Adjuatment group. No significant differences were reported

on the Expresaiveness scale.
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Table 2

———  ——— ————————— - — — ——— — T ——— - —— —————— ——— - ———————— ——— - ————

Scale E B R2
Cohesion 13.56 .000S == .17
Expresaiveness 2,31 .133 .03
Conflict S.66 .02 .08
Independence 1.21 . 276 .02
Achievement Orientation 2.02 .16 .03
" Intellectual-Cultural 1.20 <277 .02
Active-Recreational 4.62 «035#~ .06
Moral-Religioua Emphaais 0.14 . 706 .00
Organization 5.64 .02 .08
Control 4.24 042 .06

>}

£ 1,66 for all tests

N = 68

.08
.01
.001

»n

” %%
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On the Peraonal Growth Dimenaion, no aignificant
differencea were found on the Independence, Intellectual-
Cultural Orientation, Achievement Orientation, or the Moral-
Religious Emphasis acales. The Low Adjustment group did,
however, rate their £amiiies as lower than the High
Adjustment group on the Active-Recreational Orientation
acale, auggesting that both individually and with family
membera, the Low Adjuatersa participated in fewer social and
recreational activitiea.

Finally, on the Syastem Maintenance Dimension,
significant differences were diascovered on both of thisa
dimenaion’a scalea! Organization and Control. The Low
Adjuastment Group reported leaa organization in their
familiea, suggeasting that lesa importance ia placed on
astructure and organization in planning family activitiea and
responaibilities than was perceived by the High Adjusters.
The Low Adjustment group alaso perceived greater control in
their families, suggeating that family life is run by more
ateadfast rulesa than ia the family 1life 4in the High
Adjustment group. |

Again, caution must be used in attributing meaning to
these data, particularly as the sojourners were not
maladjuated in any abaolute aense. Further analyasis of FES
perception of family differencea appear to have any

relationship to other variables.
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Hypothesia _QOne: There 1ia no relationship between
gender and adjustmént.

Aa reported in Table 3, the correlation between
gender and adjustment waa -.010. This nonaignificant
correlation suggeasta that a sojourner’s gender has no
practical relationahip to the degree of adjustment
experienced. In fact, correlations between gender and each
of the dependent variables which comprise the Adjuastment
Index (i.e., depression, anxiety, and self-egteem) were all
individually nonsignificant as well.

Table 4, a atepwise multiple regresasion for the
Adjuatment Index, further amplifiea the nonaignificant
findinga of the correlation matrix detailed in Table 3. In
order to be entered into the regresaion equation, variablea
had only to meet a .1500 level of aignificence. While other
variables readily met this criterion, gender was not among
them. The regression equation derived from the atatistical
procedure detailed in Table 4 does not include gender as a .
critical factor in determining level of adjustment.

On the baasias of these reasults, there is no evidence
to reject the null hypothesia. In this atudy, the
atudents’ gender clearly did not appear to have any effect

on the degree of adjuastment reported.
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Table 3

—— — —— A ——— T —— S Y —— — — ——— —— ———— T — T —— — T —— T ——— — Y ——— — ———— —— ——

r )
STAIC .095 .440
cDI 172 .160
TS -.024 .843
PA .106 .390
IA -.071 .567
AU .133 .280
AA .155 .207
ar —.o10  .ate 7

———— . —— . S - — " ——— —— S - —— - — - — —— — —— " ——— S G — W — ————— —————— ———— ——

No correlation aignificant at <.05 level.
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Table 4

Variable entered: Length_of Stay R2=.11 c(P)>= 8.56

df SS MS
regreaaion 1 1759.70 1759.70
reaidual 66 13578.70 205.74
F= 8.55 P=.0047»»
Variable entered: Country R2=.22 c(Py= 2,17
df SS MS
regreasion 2 3329.03 1e64.52
reaidual 65 15338.40 184.76
F= 9.01 p=.0004% 2=

No other variable met the .15 asignificance level for entry
into the model.

B Value F <}
Intercept -8.512
Length of Stay 14.608 12.48 .0008n==»
Country -6.332 8.49 .0004Sn ==

.0S
.01
.001

[ I ]
*
b

” %R
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While these regaults are not in the expected
direction, it 1ia important to note that apeculation, more
than a broad reasearch base, supported acceptance of gender
as a factor in adjustment. Baty and Dold (1977) hypothesize
that women may adapt more readily than men to a aituation in
which they are required to be dependent for a time. Their
conclusiona asuggest women exhibit greater adaptability and,
therefore, experience leas stress (hence, bettef adjustment)
than their male counterparts.

Other satudiea (notably, Useem, 1966) which suggest
women have a more difficult adjustment, compare adjustment

between huasbanda (i.e., overseas employees) and wives (i.e.,

overseaas dependent spouses). This research ia not a true
study of gender differences in adjustment. It is more
appropriately claasified as one of more versua leas

supported roles in an alien culture.

Nevertheleas, the results of the current
inveatigation cannot support either view. They must,
however, be conaidered with aome reservation. The age of
the atudents in thia study may be an important factor. It
is certainly conceivable that 10 to 12 year olda may be too
young to be seriocualy affected by different sex role
expectationa placed upon them by an alien culture.

Second, and perhapa more important, is a flaw in the
data collection. There were no female respondenta in the

Far Eaatern asample. Although preliminary approval for
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teating 1in a girls’ achool had been obtained, the
investigator was refused admission to the achool at the.time
of the atudy. Data from female atudenta in Japan may have
altered the reaults aomewhat.

Aa the data stand, however, gender and degree of
adjuatment do not appear to be at all related in this
inveatigation.

Hypotheais Two: There 1ia no relationship between
length of stay and degree of adjuatment,

The correlationa between length of atay and the
aubacalea of the Adjustment Index, as well as the total
adjustment acore are reported in Table $S. An inspection of
this table revealas that three of the seven subacalea and the
total Adjustment Index are significantly correlated with
length of atay.

Conaidering the strength of the correlationas between
the Adjustment Index and its component parta, a poaitive
correlation between length of stay and the Adjuatment Index
(r=.339, p=.00S) is not unexpected. While four of the five
subacalea (Teacher-School, Physical Appearance, Autonony,
and Academic Adequacy) of the HISMS are not significantly
correlated with length of atay, Interpersocnal Adequacy, CDI,
and STAIC acorea are significantly correlated.

Again examining Table 4, it is noted that length of
etay is the first variable entered 4into the multiple

regresaion eqguation. Of the total varijiance, 11% 1is
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Table S

——— ———— —— ——— A ——— T —— T Y —— — — T - —— - —————— A —————— ——

r B

STAIC -.241 .048#»
CDI -.323 007 %%
TS . 203 .100
pPA .166 .176
IA . 373 «002n»
AU . 236 . 052
AA .091 . 459
a1 .s38  .008es
N = 68

.05 = =

201 = ne

001 = n==
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accounted for by length of atay. With 1, 66 degrees of
freedom, F=8.55 and p=.0047. Theae highly signifieant
reaulta suggest that length of atay may be the aingle moat
important. factor related to the sojournera’ Adjustment Index
séorch and appear to partialiy aupport prior research
(Torbiorn, 1986; Lyasgaard, 1955) and othera who defend the
U~-curve hypotheais. In their firat year in a new culture,
the adoleacenta 1in the current inveatigation appeared
aignificantly lesa well adjuated in compariason to their
peers who had beean in the current country for more than one
yaar. The null hypotheaia, that there ia nc relationahip
between length of atay and adjuatment, cannot be accepted.

0Of particular intereat ias the magnitude of the
correlation for asocjournera of leaa than one year‘a duration
and depresaion (aa nmneaaured by the CDI)>. Heightened
depression acale scores in the first year alsc offer little
aurpriase. This highly aignificant correlation (r=-.323,
p=.007) auggeata that depreaaion decreeaeas over time. The
twelve~month miniaum atay for a subject to be placed in the
"more than one year" category may have allowed the aojourner
to develop friendahips, better eatablish hia or her
identity, and baegin to better accept 1life in the hosat
culture, and, thua, lower his or her acore on the CDI.

Those atudenta with lesa than 12 montha in their
curraent country of reaidence were much more likely to admit

to aigna and aymptoma of depreasion than were those atudenta
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with more than 12 montha in country. Thias finding ia in the
expected direction and supporta earlier invegstigationa done
with adultas (Klineberg, 1970; Golden, 1973). |

It ahould be noted that in addition to atatistical
aignificance, the mean score of the less-than-one-year group
may be clinically aignificant, too. The mean acore for the
normative group of achool children waas 9.28. The mean acore
of the sample with more than one year was 6.9. Mean acores
of the normative sample diagnosed with Major Depressaive
Diasorder was 11.7; thoase diagnosed with Dyathymic Disorder
scored a mean of 12.8. The mean for the current
inveatigation’s sample of those with leas than one year was
11.8, a mean acore falling between the meana of ¢the
normative sample’s clinically diagnosed mood disorders.

The standard deviationa (ranging from 5.3 to 7.3) of
the various groups make diagnosia imposaible £from teat
acores alone. However, the leaa-than-one-year group;a mean
approximates those of diagnoatically aignificant groups and
ie in the direction expected by previous research.

As reported in Chapter 1II, some degree of depression
is encountered aso often among adult sojournera as to be
conaidered normal (Klineberg, 1970). Being uprooted from
familiar surroundinga and an emerging support group appeara
to affect adoleacents as it doee adults. In addition to
teating for mood, the CDI also tests for vegetative aigns of

depreasion (e.g., insomnia and appetite changea). Again, it
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is not sasurpriaing that these aymptoma are, presumably, more
often endoraed by the more recently arrived group. The new
food, aighta, and sounda of an alien culture can be expected
to have some bearing on these signs. Length of satay,
therefore, appears to be a particularly important factor in
explaining depreasasion in minor U.S. expatriates.

Anxiety, as measured by the STAIC, alsoc appearsas to
decrease with length of atay (r=-.241, p=.048). Although
the correlation’s magnitude and significance are somewhat
leas than that of depreasion, it 1ia in the expected
direction. Factora aimilar to those affecting depresasion
may come into play.

The resulta of the atudy suggeat that anxiety
decreases with time in a new culture. As a primary aymptom
of culture shock, anxiety was expected to manifest itaelf in
those sojourners with lesa than one year’s reasidence in the
hoat cultures.

Ae the students adjust to their new culture, the
unexpected becomes normal and anxiety can be expected to
lessgen. While there appearas to be a decrease in anxiety

over time in the hoat cultures, it is important to note that

the atudente in the current investigation cannot be
considered anxious in any absolute sense. Although not
aignificantly different from the mean scores of the

normative group, the sample group’s mean acores were, in

fact, alightly lower than those of the norm group. In other
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wordas, the sojourners reported slightly leas anxiety than
their U.S. counterparts at leas than one year in country,
and their anxiety level appeared to drop even further after
12 montha in country.

Scores on only one of the five aelf-eateem gubsacalea
were gignificantly correlated with 1length of stay. The
significant, positive correlation (r=.373, p=.002) suggests
that sacores of the factor labeled Interpersonal Adequacy
increase over time. Allowing that theae atudents are
confronted with a new foreign language on a daily basis,
feelinga of interperaonal adequacy are underatandably
affected. As the sojourner becomesa more accuatomed to the
new language, his aense of interperaonal adequacy appears to
increase as well.

Although foreign language competence is not
apecifically measured by the HISMS, itema such as "I learn
new things easily"” and "I control my feelings well"” are
included on thia subscale. These itemsa may well tap into an
initial 1inability to effectively communicate in a second
'language, and its accompanying fruatrationsa.

Mean acorea of the other four aubacales were not
significantly affected by length of atay. The firat of
these is the Teacher-School factor. For the moat part, all
aubjects appeared to be comfortable with their roles as
students and expressed a uasual degree of satisfaction with

their teachers and their schools. A possible explanation
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for no apparent initial diacomfort ia that the student
aapect of their role abroad is perhaps the moast supported
and unchanged of their various roles. Classes are taught in
Engliah and curricula are primarily American. Furthermore,
each of the aschools is accustomed to a changing populatioh,
and ataff members may be more attuned to putting new
atudenta at ease. Frequent moves may also leasen the
studenta’ own negative reactiona to a new academic
environment.

The Autonomy acale waa alaso virtually unaffected by
length of atay. The HISMS teat manual (Gordon, 1959)
cautions that the label "may convey more than is warranted”
(p.15>. The high acorer on thia scale may, in fact, be seen
as more task than group oriented. The scale items key into
individual talents, and an ability--rather than a
preference--to act alone. This ability appeared to be
relatively unaffected by length of atay.

The two remaining sacales, Phyaical Appearance and
Academic Adequacy, were not affected by length of atay. Aas
diacuased in Chapter IlI, reasearch on academic achievement
via-a-vis mobility is for the mqst part inconclusive. That
research, however, utilized objective rather than subjective
scales. The gradea of the adolescenta in the current
investigation may have dropped after their move to an alien
culture. What haa not suffered is their perception of their

academic ability. Additionally, prior reasearch (Blane and



91

Spicer, 1978) has asuggested that for children from low SES
environments, a move has a negative impact on academic
achievement; but for those from other SES backgrounds, moves
do not affect academics. The atudenta of the current
investigation are all from at least middle level aocio-
economic statua. Therefore, no dramatic drop should have
been predicted.

Also as mentioned in Chapter II, Whalen and Fried
(1973) demonatrated that geographic mobility exacerbated
already-existing academic differencea. Thoase atudents with
pre-existing academic deficiencies may have been aelected
out of the current inveastigation by remaining in the U.S.

Phyasical Appearance acale acores also showed no
atatiatically eignificant differences by length of stay.
Again, there ia no body of research to asuggeat that acores
on this aapect of self-eateem can be expected to drop during
a aojourn to an alien culture. Speculation to that effect
would probably be tied into culture and the degree of
phyaical difference from the hoat population. These
comments are more appropriately addressed in the following
sections.

Hypothegis Three: There is no relationship between
country of reasidence and adjusatment. The results of the
astatistical procedures used to teast this hypothesis revealed
that the country of residence did, indeed, appear to have an

effect on the degree of adjuatment reported.
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Aa reported in Table 6, the correlation between
adjuatment and country of reaidence waa -.258. This
correlation, significant at the p <.05 level, suggeats that
the U.S. sojourner’a expatriate nation has some relationship
to the degree of adjuatment experienced.

Examining Table 6 more fully, the aingle aignificant
component of the Adjuatment Index to country ia the STAIC.
The poaitive correlation (r=.367, p=.002) between STAIC and
country indicates that the level of anxiety expreased in
fact variea by country.

The multiple regresaion analyais detailed in Table 4
showa the variable "country” ia the aecond to be entered
into the equation, accounting for an additional 11% of the
variance (F=9.01, p=.0004, d.£f.=2,65).

While the overall explanation of thia variable does
not allow acceptance of the null hypotheais, further
evaluation of the data help to clarify the reaulta. In the
precading analyasia, '"country*” waa conaidered aa a continuoua
variable, representing greater or lesser distance £from the
U.S. culture. Tabla 7 breakas down the'variable “country*
into the three culturea under inveatigation. The only
country appearing to have a aignificant (p <.035) impact on
the Adjuatment Index ia Japan. The data suggeat that
adjuatment is negatively affected by life in thia culture
(p=-,286). Switzerland and Venezuela appear to play no

aignificant role in overall adjuatment.
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Table &

r B

SfAIC .367 «002%»
CDI .234 .055
TS -.046 . 706
PA .001 . 996
IA . 006 . 592
AU . 060 .625
AA . 031 .804
ar .28 .oss
N = 68

0S5 = =

0l = =e

s001 = wnna
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Table 7

——— — —————— —————— —— —— — T —— ————— —— — ——— — ——— " —— — —— T ——— A " - —————— ———

Japan Switzerland Venezuela

STAIC e 342== - .282=» -.027
CDI .231 -.167 -.041
TS -.142 -.054 | .178
PA .019 .016 -.033
IA -.066 -.166 .221
AU -.141 -.225 +345e=
AA -.063 -.107 .160
AT -.28=  .as7 om0
N = 68

05 = =

.01l = ==

001 = ===
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When the Adjustment Index is divided into component
parta by individual country, only the STAIC acores are
significant. Looking at these scoresa, however, both Japan
and Switzerland are asignificantly correlated with anxiety.
The positive correlation (r=.342) between Japan and STAIC
acores auggeats anxiety ia aignificantly higher among the
group of expatriate astudents in Japan than in the other
countries. The negative correlation (r=-.282) between
Switzerland and anxiety suggeats that saojourners are
aignificantly less anxioua in Switzerland than in the other
countries under inveatigation.

As with the correlation tablea, the significance of
"country” can be more fully explained in the regreassion
analysis by entering each country individually. As Table 8
indicates, 1length of atay is atill the first variable
entered accounting for 11% of the variance of the Adjustment
Index. Aas in Table 4, when *“country" is8 broken down,
however, the aecond and only other variable entered is
Japan, accounting for an additional 9.5% of the variance.
Results of a forward selection multiple regression procedure
produce similar resultas and are presented in Appendix C,
Table 20. Using Torbiorn‘’s (1982) measure of cultural
distance, of the three countries in the current
inveatigation, Japan waa moat diatinect {from the U.S.,

Switzerland the moat similar, and Venezuela fell somewhere
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Table 8

Variable entered: Length_of_Stay R2=.11 c¢c(P)= 7.79

df SS MS
regression 1 1759.70 1759.70
reaidual 66 13578.70 205.74
F =8.55 P=.0047%=»
Variable entered: Japan R2=.205 c(P)= 2.17
df SS MS
regreasion 2 3145.15 1572.358
reaidual €5 0 12193.25 187.5%

F= 8.38 P=.00062%»

No other variable met the .15 asignificance level for entry
into the model.

B Value F B
Intercept -16.678
Length of Stay 13.050 10.08 .6023~*
Japan ‘ -10.433 7.39 . 0084 %

.05
.01
.001

Honn
»
»

*en
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between the two. Anxiety acores were highest in Japan,
lowest in Switzerland, and moderate in Venezuela.

Although not atatiatically aignificant, depression
acores resulted in the asame pattern: highest in Japan,
loweat in Switzerland, and moderate in Venezuela. O0f course
CDI and STAIC scores were highly correlated (r=.708) in this
invesatigation, aa were the component scores and the
Adjustment Index as a whole. Nevertheless, although only
the Adjustment Index for Japan is statiatically significant,
acorea fall in the aame order. Irrespective of gender or
length of stay, cultural distance appeared to moderate or
exacerbate adjustment. The mnultiple regression analyais
(Table 4) suggested that country of residence accounted for
11X of the variance in Adjustment Index acoresa.

Moat previoua reaearch haa been conducted on adults.
While findings were similar to those of the current
inveatigation, measures were often made using non-
paychological instruments (e.g., & ‘'satiafaction index") and
were often completed after a return to the sojourner’s
homeland (Lyagaard, 195S; Galtung, 1965). The findings of
this investigation tended to support the hypothesis that
eagse of adjustment 1is, in part, determined by cultural
aimilarity to the aojourner’a home culture.

Somewhat surprisingly, country of reaidence did ngt
appear to significantly affect measures of self-esteem. The

Teacher-School and Academic Adequacy scores were not
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expected to vary dramatically. As with length of atay, all
students appeared to be appropriately adjusted to their
educational environments. Although after-achool activities
may be fewer than would be expected in U.S. achools,
teachera, claases, and buildings are not notably distinct
from what would be found in the U.S. Clearly, each achool
hasa an international flavor; however, compared to other
areas of the sojourner‘’s 1life, the sachool environment is
probably cloaseat to life "“back home."

Physical Appearance scale scores were expected to
vary by culture. In very general terms, Americans’ body
builde, coloring, facial featurea, and size are most similar
to the Swisa, then the Venezuelana, and leaat asimilar to the
Japanese. Results of the Physical Appearance acale scores
did not fall in thia order. One posasible explanation is
that although noticeably different in appearance, the
sojournera did not compare themselvea with hoat country
nationals. American cultural atandards of beauty may be
well-enough ingrained by adoleacence that the sojournersa did
not change their atandards according to local custom. Also,
American (tall, blond-haired, blue-eyed) models are
frequently aeen on billboards and magazine advertisements in
all countries included 1in this study. Rather than
conaidering themselves an unattractive minority, the

students may view themselves as an attractive ideal. The
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atares and attention often paid to the sojourners by the
local population may be ego enhancing.

Scale scores on Interpersonal Adequacy also did not
fall in the expected direction. As previously satated,
however, foreign language competency ia not measured by this
scale. Furthermore, many of the scale’s items are directly
related to academics and school activities. Compared to the
hoat cultures in general, the achool settinga represent a
fairly isoclated enclave subatantially distinct £from the
culturea themaelves. A more croasa-culturally apecific
inatrument may have led to results in the anticipated
direction.

Autonomy acale scoresa were the only self-esateenm
factor to be significantly affected by country of residence.
Reapondentas in Venezuela rated themselves substantially
higher on this factor than their counterparts in Japan or
Switzerland. Caution about inferences from the factor label
“*Autonomy®” have already been made: task versus group
orientation may be a more accurate descriptor. Even with
thias caveat in mind, a clear explanation for the differences
waa not developed. Actual cultural diastinctions (e.g.,
machiamo) may have affected the outcomes, but a definitive
answer is not supported in the literature.

Theae results suggeat the hoat culture does, in fact,

play a role in adjustment and the null hypotheais cannot be
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accepted. These £finding aupport earlier reaearch in the

area, notably Torbiorn, 1986.

Hypotheasia Four: There 4is8 no relationship between
gender, length of atay, country of residence, and
adjustment.

Table 9 presents the resultas of correlationa between
the Adjustment Index and the variables of gender, length of
atay, and country, as well as higher-order interaction
correlationa. Although adjustment, as nmneasured by the
Adjustment Index, is aignificantly correlated with length of
atay (r=.338, p=.005) and country (r=-.245, p=x.044), the
Adjustment Index correlationa with gender and all
interactiona of gender, length of atay, and country are not
saignificant.

A stepwise multiple regression analysia was run on
the Adjuastment Index using all three independent variables
and the three two-way interactiona as well as the one
possible three-way interaction. Results are preasented in
Table 10. As in Table 4, length of atay is astill the first
variable entered, accounting for 11X of the total variance.
The factor country was entered next, and explained an
additional 10X of the variance. The third-order interaction
(gender #* length of &stay # country) waas the next variable
entered, and an additional 9% of the variance was explained.

The fourth variable entered was gender, and it accounted for
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Table 9

r B

Gender -.091 .462
Length of Stay .338 «00S e
Country of Reaidence -.245 « 045«
Gender = Length .166 .177
Gender = Country -.139 . 260
Length = Country .136 .268
Gender = Length = Country .116 .347
N = 68

05 = =

.01 = 2=

001 = =n=x
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Table 10

0

—_———— T S N e L R S S e e R e N e e S S e e =

- e en e o e . MR R M N WD R MR G WP R R M b G G D G e G R D MR M MG e e e = e P R P W G e e e e e e R e = =

Variable entered: Length_of_
' df
regresasion 1
residual 66
F=8.51 p=.005»»
Variable entered: Country
af
regreaajion 2
reaidual 65
F=8.85 p=.0004%2»
Variable entered: GenderszLeng
af
regresaion 3
residual 64
F=9.06 p=.0001nn=
Variable entered: Gender
daf
regression 4
reasidual 63
F=7.76 p=.0001»nx
Variable removed: Length_of_
df
regression 3
reaidual 64
F=10.11 p=.0001l===

No other variable met the
into the model.

8s
41.18
319.51

83
77.22
283.48

SS
107.53
253.17

SS
119.06
360.70

SS
116.01
244.69

171

R2=.21

MS
38.61
4.36

R2=.30
MS
35.84

3.96
R2=.33
MS
29.76

3.84
R2=.32
MS

38.67
3.82

.15 aignificance level

c(P)=17.16

c(P>=10.01

c(P)=4.31

c(P)>=3.38

c(P)=2.15

for entry

e U G M A e S MR W W AP P T T M A e G W A G WP SE SR MR e EE WA G Gk ML R P R T R R S TS AR D e m e e e e = e

B Value
Intercept 3.016
Country -2.131
Gender -1.769
Gender«Len=Country 1.744
N = 68 .05 = = .01 = ==
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3% more of the variance. The fifth and final step wasa the
removal of length of atay, the factor responaible for.more
variance than any other. Thig left country, gender, and the
three-way interaction to account for a total of 32% of the
variance.

A compariaon of Beta weighta for each of the three
final variablea (each of which was significant at p .05
level) with the correlationas between the Adjustment Index
and each variable revealed that although the Beta weights
and their component correlatione shared the same direction,
the nonsignificant correlations of gender and the
interaction with the Adjuatment Index reveal gender and the
interaction to be moderator variablesa. Although both
variablea are saignificant to the multiple regreasion model,
in practical terma they are meaningleas.

A second stepwise multiple regression was done on the
Adjustment Index, this time wusing the individual countries
as separate variables. The other variablea (gender and
length o©f atay) remained the same. Uaing each country
individually, nine aecond-order interactiona and one third-
order interaction were produced. Table 11 presents the
correlations and Table 12 the regression itself. Four of
the interactions are significantly correlated at the p <.035
level. They are the Adjuatment Index with: 1length of stay

# Switzerland (r=.238); gender = Japan (r=-.281); gender =
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Table 11

2N 33 3 P L PRS- PSS I PR LY B P 32 2 2P+ FU\S + T 2 3 5 B3 PERLE L) N3 TpuN

E B

Gender -.8%96 .467
Length of Stay 335 «00Sn=
Japan -.281 «020=
Switzérland .148 . 230
Venezuela .105 . 396
Length = Japan 067 .see
Length = Switzerland .238 . 050=
Length = Venezuela .129 . 295
Gender = Japan -.281 . 020
Gender = Switzerland -.124 .316
Gender = Venezuela . 266 .028#»
Gender = Length .164 _.180
Gender = Length » Japan -0s7  .see
Gender =* Length = Switzerland -.029 .813
Gender = Length * Venezuela . 266 . 028
N = 68

.0S = »

01 = 2=

001 = m=en
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Table 12

Variable entered: Length_of Stay R2=.11 c(P>=18.81
df SS MS

regresaion 1 40.44 40,44

reaidual 66 319.14 4.84

F=8.36 p=.00S#»

Variable entered: Japan R2=.20 c(P)=12.66
daf SS MS

regreasion 2 71.83 35.91

reasidual 65 287.76 4.43

F=8.11 pP=.0007%x==

Variable entered: Length_=_Japan R2=.26 c(P)=8.90
df SS - MS
regression 3 94.05 31.35
reaidual 64 265.54 4.15
F=7.56 p=.0002% %=

No other variable met the .15 aignificance level for entry
into the model.

B Value F P
Intercept -.584
Length of Stay 1.220 3.10 .08
Japan -4.341 10.71 0022
Length » Japan 3.401 S.36 024 ==
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Venezuela (r=.266); and gender ®* length of atay » Venezuela
(r=.266).

As with the previous nmnultiple regresaion table (Table
10), length of stay was entered first and accounted for 11x%
of the variance. Adding Jepan, an additional 9% waa
accounted for. The £final variable to meet the .15
significance level for entry 4into the model was the
interaction of length of stay ®* Japan, and this interaction
accounted for 6X more of the variance. The Beta weight of
this variable (Beta = 3.40) and its correlation value to the
Adjuatment Index (r=-.067, p=.586) have opposite aignsa.
Furthermore, the correlation is neot aignificant. It must
therefore be congidered either an indeterminant or a pure
moderator variable, and as such, carries no practical
meaning, even though it ia significant to the multiple
regression model. A forward selection multiple regreasion
procedure with all dependent variables and their
interactions ias included in Appendix C, Table 21. Although
the reaults are somewhat different, no interaction ia
aignificant except as a moderator to the regreassion model.

To further contreocl for any atatiatical anomaly
created by use of a asatepwise procedure, an additional
analyaia waa completed. A General Linear Models procedure,
a cross between multiple regresaion and ANOVA corrected for
unequal cell aizea waas computed. As gender had not proven

to be a variable significantly correlated with the
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Adjuatment Index or any of ita componenta, and had not
appeared a8 a significant factor in any of the multiple
regression analyses, it waa deleted in this procedure. Six
cella (3 countries by 2 1length of atay categories) were
created. The countries, length of stay, and their
interactions were entered intoc the model. The results of
this procedure are presented in Table 13. Both length of
astay (F=9.71, p=.0028) and country (F=4.36, p=.0169) are
aignificant at <.05 level. The country = length of atay
interaction, however, is not significant (F=2.28, p=.1104).

Conaidering the resulta of Tablea 9 through 13, then,
the significance of any interactiona can only be viewed asa
that of moderator variablea: mathematically helpful, but
practically without aignificance. For this reason, there is
no evidence to reject Hypothesia Four. The results of the
atatistical procedures used to teat this hypothesis revealed
that interaction among independent variables appeared to
have no effect on adjustment.

No atrong research base supported or refuted theae
findinga. It would seer that the more culturally distant
the country, the deeper the fall in adjuatment, and the
deeper the fall, the more time would be needed to readjust.
The resultas of the current inveatigation suggested that the
firat part of that equation is true. Sojourners- in Japan
expresased greater difficulty in adjuatment, as did

sojournera with leas than one year in any country. The
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Source df
Model S
Error 62

Corrected Total 67

F=4.60 p=.0013»»

Source df
Length of Stay 1
Country 2

Length = Country 2

N = 68
01 = =
05 = =n
001 = ==

97.58
263.12

360.70

R2=.27
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second half of the equation, that additional time is needed
to adapt to a more alien culture, did not appear to be true:
namely, that no significant interaction results. Even
though the Far Eaatern culture made for a more difficult
adjuatment proceas, recovery time appeared to be
approximately equal in all cultures.

Theae resulta might have been akewed by utilizing
only two length of atay categories. Had the aample been
sufficiently large to add a one-to-two-year category, an
interaction may have been aignificant. Another poassible .
explanation ia that with thia age group, at least,
adjuatment to any new culture waas difficult, but that degree
of difficulty in no way affected the average time required
to achieve a more poaitive atate of adjustment.

A third posaible explanation is attrition. Perhaps
ratea of premature return were higher in Japan. Families of
those atudenta who experienced the moat severe adjustment
difficulties may have returned to the U.S. Their exclusion
from the sample could conceivably have obviated any
interaction significance.

Torbiorn (1982) did not include interaction effects
in his regresasion analysis. Graphic diagrams (pp. 136-7)
suggest that at aome point ( more than 4 years) no
diacernable differences exiated by culture on some
satiasfaction variables, while major differences exiasted on

others. Other comparable, long-term studies were not
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available. Definitive anawers regarding interactions are

not supported in the literature.

In order to better determine apecific aapects of
adjuatment that were significantly affected by the variables
of gender, length of atay, and individual country, multiple
regreasion analyases were run on the STAIC, CDI, and each of
the five components of the HISMS. Results of the analyses
will be discussed individually for each instrument.

Table 14 is a atepwise multiple regression for the
STAIC. 1In order to be entered into the equation, a variable
had to meet the +1500 level of &aignificance for
conaideration. The firat entry waa Japan which accounted
for 12% of the total variance of the anxiety score as
measured by the STAIC. An additional 6% of the variance was
accounted for by length of atay. The final variable,
Venezuela, accounted for an additional S%. In total, then,
23% of the variance on the STAIC can be accounted for by
Japan, length of atay, and Venezuela. Neither gender nor
Switzerland appears to have any significant effect on
anxiety. The regresaion equation is: STAIC = .126 + 1.08
(Japan) - .758 (LOS) + .513 (Venezuela).

Table 1S5S ias a atepwise multiple regresaion for the

CDI. Again, entry into the equation required a .1300 level
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Table 14
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Variable entered: Japan R2=.12 c¢c(P)= 9,69
daf SS MS
regression 1 7.82 7.82
residual 66 59.18 - 0.90
F= 8.72 p=.0044»»
Variable entered: Length of Stay R2=.18 c(P)= 6.26
df SS MS
regreasaion 2 12.18 6.09
reasidual 65 S54.82 0.84
F= 7.22 p=.0015Sn=
Variable entered: Venezuela R2=,23 c¢c(PY= 4,32
df 88 MS
regreaaion 3 15.34 S.11
reaidual 64 51.66 0.81
E= 6.34 p=.0009%2»

No other variable met the .15 significance level for entry
into the model.

B Value F p
Intercept .126
Length of Stay -.758 7 .44 .0082=»
Japan 1.08 14,17 L0004 =
Venezuela .513 3.92 .0521 <(ns)

e ———— — —— — —— — — —— —— —— ——— — ———— ———————— — ——— — ———— — —— ——— — ————— ——— - —
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Table 15

af Ss MS
regression i 6.97 6.97
reaidual 66 60.03 .910
F= 7.67 p=.0073n=
Variable entered: Switzerland R2=,17 c¢c(P)= 3.07
daf S8 MsS
regreasaion 2 11.13 $.57
residual 65 55.87 . 860
E= 6.48 p=.0027»»

No other variable met the .15 significance level for entry
into the model.

B Value E B
Intercept .933
Length of Stay -.938 10.77 0017 %=
Switzerland -.532 4.84 .0314=

4
"

68

.05
.01
. 001

= »

LA &
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of significance. Length of atay was the first variable
entered and accounted for 10X of the total variance of
depreasion scores. The only other variable which met the
entry criterion waa Switzerland. This variable accounted
for an additional 7% of the variance. It appears that not
only do depresaion scoreas drop over time, they salaoc appear
to drop considerably by virtue of culture. The sojourners
in Switzerland, considered most like the U.S. culture uesing
Torbiorn’a (1982) acaling, seem to be significantly lower on
severity of depreassion experienced. It can be argued, then
that the aimilarity of the hoast culture to the minor
expatriate’s home culture ias almoat &sa important as the
duration of the croas-cultural experience. Noted ageain, is
that the sojourner’s gender appears tc have no appreciable
effect on his or her CDI score.

The depression s8core can be predicted with the
following equation: Depresasion = ,933 -.938 (LOS)> - .532
(Switzerland).

Tables 1le through 18 are stepwise nmultiple
regreasiona for the five components of the HISMS. Although
each of the acales 1ia highly correlated with each other (p
<.001) as noted in Table 1, separate factors are considered
to comprigse this measure of self-esteem. Each factor was,
therefore, considered separately.

Table 16 examines the Teacher-School factor of the

HISHMS. The only variable which approached significance
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Table 16

————— ——— ——— —— —— ——— " — ——— ———————— —— — — " — — - — - " ———" ——— — ————— o ———

df SS MS
regresaion 1 2.75 2.75
reaidual 66 64.25 .97
F= 2.83 p=.097

No other variable met the .15 aignificance level for entry
into the model.

B Value F B
Intercept -.395
Length of Stay .498 2.83 . 097
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(p=.097) accounting for variance in this measure was length
of atay. At that, it only accounted for 4% of the total
variance. Surpriesingly, (when compared to the Adjustment
Index as a whole) country of reaidence appears to have no
meaningful relationship to this partial meagsure of self-
esteem. Also of interest is that length of astay appears to
have such a limited effect. It would appear that at least
in this aspect of aself-eateem, the sojourners either do not
lose or regain their sense of self as related to Teacher-
School rather quickly.

Table 17 presents a astepwise multiple regresaion for
the Interpersonal Adequacy factor of the HISMS. The only
variable which appeara to aignificantly (p=.0017) effect
theae acores is length of atay. Secondary to language and
cultural differences, thia aspect of sgself-esteem can be
expected to plummet with a move to an alien culture. As
expected, those sojourners with 1less than twelve months in
the hoat country sacore lower on this subscale. Those who
have lived in the host culture for more than one year and
have, presumably, learned to communicate to some degree in
the second language acore higher. Those minor expatriates
with more than one year’s experience in the host country are
alao more likely to have formed friendships in their new
achoola and neighborhoodsa, which could alaso lead to higher

acores.
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Table 17

23 3 20 3 PN 3 F P 53 5 D RS P-4 3 5 D S PN S PR FIE D 3-B-S 3B 5 +15F PEREI S P> )

Variable entered: Length_of_Stay R2=.14 c(P)= 2.13
df S8 MS

regreasion 1 9.31 9.31

reaidual 66 57.69 .87

No other variable met the .15 aignificance level for entry
into the model.

B Value F p
Intercept -.726
Length of Stay 915 10.65 00172

N = 68

= = ,05

=% = ,01
z#ee = ,001
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Table 18 examines the variance in the scores of the
Autonomy component of the HISMS. 1In this atepwise multiple
regression, individual country was the first factor entered.
Venezuela waa the only aignificant variable of the countries
and it accounted for 12% of the variance of Autonomy. From
this finding it could be argued that the sojourner sample
from Venezuela believes itaelf to be significantly more
autonomous than those of Japan and Switzerland. The Latin
American culture appears to allow the students greater
independence than either of the others.

An additional 1% of the variance can be explained by
length of atay. Although autonomy increasing with time in
country is in the expected direction, it accounts for a
aurpriasingly emall percentage of the variance. No other
variable met the .1500 level for entry into the model.

Multiple regression analyses were computed to examine
the remaining two factora of the HISMS: Phyaical Appearance
and Academic Adequacy. None of the varisbles (gender,
length of atay, or country) met the .1500 aignificance level
for entry into the model. An expected significant finding
for Physical Appearance with country, particularly Japan and
Venezuela, where the studenta look so different from hoat
country nationals, was not found.

The atudenta’  beliefs about their own Academic
Adequacy do not appear to suffer with a move to another

culture. This appears to be consistent with earlier
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Table 18

Variable entered: Venezuela R2=.12 c(P)>= 2.42
| daf S8 MS
regreasion 1 7.98 7.98
reaidual 66 59.02 .89

F= 8.92 p=.004=»
Variable entered: Length of_Stay R2=.15 c¢c(P)= 2.13

daf S8 MS

regreasion 2 10.01 S.00
reaidual | 65 56.02 .877

F= 5.71 p=.00S2%»

No other variable met the .15 significance level for entry
into the model.

B vValue F =]
Intercept -.596
Length of Stay .435 2.32 .133
Venezuela .632 7.14 «00SSx»
N = 68
= = ,05
2 = ,01

.001

»nn
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reaearch (Lacey & Blane, 1978/79) on atudenta making
domeatic movea. |

A final poat hoc analysia waa run in order to
determine if perceived differencea in family factors could
partially explain differencea in adjuatment. Aa length of
atay appeared to account for the largest percentage of the
variance in Adjuastment Index acorea, aas well aa the acores
of moat of the Index’s component parta, a general linear
model analyasis was computed to determine if there were
aignificant differences on any of the ten FES acalaes by
length of stay. Results of this analysias are presented in
Table 19.

Aa indicated by the table, atudenta with more than
one year in the hoat culture and atudents with leasas than ocne
year raeportaed no aignificant differences in their families.
In fact, no difference on the ten acalea even approached
aignificance. Thesa resulta indicate that even while the
atudenta themaelvea raportad increaaeaed anxiety and
depresaion with a concurrent decrease in some aapects of
aelf-eateem, they perceived their familiea to be exhibiting
the aame relative dggree of health. In other worda, the
atudents did not appear to believe that their familiea were
significantly different by time in a new environment. Family
factora did not appear to have any confounding effect on

individual relative adjuastment.
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Table 19
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Scale E < R2
Cohesaion 0.13 .7151 . 002
Expressiveneas 0.24 .6269 . 004
Conflict 0.00 . 9809 . 000
Independence 1.51 . 2237 .022
Achievement Orientation 0.20 .6540 .003
Intellectual-Cultural 1.25 . 2683 .018
Active-Recreational 1.21 .2749 .018
Moral-Religious Emphaais 0.24 .6255 .004
Organization 0.55 .4594 .008
Control c.02 . 8855 . 000

- ———— - — ———— — — ——— T T S —— T ——— T T —— — . d— — ————— —— — - P i —————— — ———

df 1,66 for all tests



CHAPTER V

SUMMARY AND RECOMMENDATIONS

The final chapter containas an overview of thia study,
a review of the significant findings in relation to the
research questions, and a aynopasia of additional findings.
The chapter concludea with theoretical, methodological, and
applied implicationa of the data, and auggeations for
continuing research.

Sojourner adjustment to an alien culture has been the
focus of research for over 35 vyeara. Throughout this
period, specific research has been conducted on various
groups in various locales employing various methods of data
collection and analysisa. These atudies, however, have
always been conducted on sojournersa who have left their
homelands voluntarily. The focus of the current
investigation was on U.S. fourth, fifth, and aixth grade
dependenta of non-military personnel residing outside the
U.S.--a sojourner group not typically studied and a group
that haa often had little choice in moving from the U.S. to

another country.
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Lack of adjuatment, or culture shock, ia deascribed aa
an expected reaction that occurs secondary to a changé in
surrcundinga, asupport group, language, and cultural cuea.
It is generally accompanied by an increase in anxiety and
depression and often with a concomitant decrease in aself-
eateem. Adjuatment to another culture is seen as a proceas
which occurs over a period of months, and ia characterized
by an initial period of elation in the new culture, followed
by a period of poor adjuatment, followed by an eventual
return to baseline. The period of poor adjuatment ia the
culture shock phase, and is often reaponaible for an early
return to one’a native culture.

The premature return rate of corporate U.S.
sojourners to their homeland is approximately one-third, and
culture shock ia generally regarded aa the reason for early
return. Lack of adjuatment of family membera (rather than
the employee) ia cited aa a primary cauae of a family’s
premature return. Yet the vast majority of multinational
corporationa providesa no advance training or in-country
aupport for family membara of the employee.

Wwhether minor expatriates experience culture ashock is
not addreased in the literature. The current inveatigation
attempted to discover the ramificationa of an international
move on thias population. Paychological inatruments were

utilized to meaaure adjuastment.
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Adjustment to the host culture was assessed by
measuring paychological variablea of personal adjuatment:
anxiety, depression, and self-esteem. Anxiety level.was
determined by use of the State-Trait Anxiety Inventory for
Children. Depression was measured using the Children’s

Depreaasion Inventory. A measure of aelf-eateem was made

with the How I See Myself Scale. This instrument yields
five subscale scores in the following areas: Teacher-
School, Phyaical Appearance, Interperaonal Adequacy,
Autonomy, and Academic Adequacy. Utilizing normalized

acores from these instruments, an Adjustment Index wasA
calculated for each asubject.

Thia inveastigation then considered whether gender,
length of atay, or hoat country culture had any moderating
or exacerbating effects on adjustment. Subjecta were
divided into groupa by saex, whether they had reasided in
their current hoat culture for more or leas than one year,
and by the countries of residence themselves (which were
representative of Western European, Latin American, and Far
Eastern cultures.)

A standardized administration format was used with
all subjecta (N=68). Pearson product moment correlations,
multiple regresaion, and general linear model procedures
were used to analyze the data. Supplementary statistical
analyses included additional multiple regressions and

ANOVAsas.
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The hypotheses teasted in the atudy included the

following:

1. There 1is8 no relationship between gender and
adjustment.

2. There is no relationahip between length of stay

and adjustment.

3. There 1is& no relationship between country of
reaidence and adjustment.

4., There is no relationahip between gender, length
of astay, country of reaidence, and adjustment.

Hypothesis _One. The results of the teata of this
hypotheaias revealed that gender had no relationahip to
adjustment either on the individual =acalea or on the
collective Adjustment Index. Therefore, there was no
evidence to reject the Hypotheais One.

Hypothesis_ _Two. Hypotheaia Two waa rejected as
length o©f atay appeared to be the aingle moat important
factor in determining adjuatment to an alien culture. of
the variance in the multiple regression analysis, 1l1% was
acecounted for by length of atay. Significant correlations
were reported between length of stay and the Adjustment
Index as well as scores on the STAIC, CDI, and the
Interperaonal Adequacy subscale of the HISMS.

Hypothesis_Three, Hypotheais Three was rejected, asa

country of residence appeared to be the second most
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important factor in determining adjustment to a new culture.
Of the variance in the Adjustment Index, 11% waa accounted
for by country. Anxiety, as measured by the STAIC, was the
single significant component of the Adjustment Index to vary
by country, with anxiety among studenta in Japan
aignificantly higher and anxiety among astudents in
Switzerland significantly 1lower than in the gsample as a
whole. Thease scores were in the expected direction.

Hypothesis Four. Hypotheais Four waa not rejected.
Although a number of interactiona were aignificantly
correlated with the Adjustment Index, their entry into
multiple regresasion analyses added to the explanation of
additional variance only as moderator variables. Though as
moderators the interactions added to the mathematical
meaning of the multiple regression models, their practical
aignificance wags never established. A general linear model
analysis waa computed after removal of the gender variable.
Resaultas indicated that while maih effecta were significant,
interactions were not.

Overall, the results of the tests of hypotheses
indicate that a period of poor adjuatment does occur in
minor sojourners. While gender does not appear to
significantly effect the outcome, both length of atay and
country of reaidence seem to play a major role. Interaction
between length of atay and country of reaidence does not

appear to be a significant factor.
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The Family Environment Scale (FES) waa uaed in order
to determine what role perceived family interactiona had in
relation to adjuatment. As the length of atay variable
accounted for the largeat percentage of variance on the
Adjuatment Index, a comparison was made on the FES scales
between subjecta with more than one year in their hoat
country and those with less than one year. No significant
differences between the two groupas were discovered on any of
the ten FES sascales. Length of stay in a new environment did
not appear to alter the satudenta’ perceptiona of their
family life.

The aample was alaso divided by a mean aplit on the
Adjuastment Index, and the two groupa (High Adjuatment and
Low Adjustment) were compared on the FES sacales.
Significant differences were discovered on five of the ten
scales. Subjects in the High Adjustment group perceived
their families to be more cohesive, more involved in active-
recreational pursuita, more organized, and demonstrating
leas conflict and leas control than did the subjects in the
Low Adjustment group.

The focua of thias inveastigation has been to study
croas-cultural adjustment variables in new settings and with
a new population. Both length of atay and country of

residence were variables that consistently correlated with
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adjustment, and were useful in predicting degree of
adjustment expressed by adolesacent, u.s. expatriates.. In
order to more clearly underatand the roles of time and
culture to croaa-cultural adaptation, pertinent theories
related to them will be discusaed. It should be noted,
however, that theoretical bases of croas-cultural adaptation
are weak (Breitenbach, 1570).

Since its inception, Lysgaard’s (1955) U;curve theory
of adjustment has had its supporters (DuBois, 1962;
Gullahorn and Gullahorn, 1963; Jacobaen, 1963; Morris, 1960;
Torbiorn, 1982) and its detractors (Klineberg & Hull, 1979:;
Golden, 1973). Detractoras, for the most part, were unable
to fit their data to the model, at least in Lyagaard’s time
frame of aix to twelve montha. Nevertheleaas, a period of
maladjustment is common among sojourners, and most seem to
recover. Torbiorn’s (1982) astudy ia the most comprehenaive
to date with a large sample size (N=1,111) of expatriates
who have lived out of their native Sweden from one month to
over 10 years. Clear p;tterns on mosat factors of
satisfaction conform to a U-curve.

Critics have suggested that one reason for the upside
of the U (i.e., return to an adjusted state) is due to the
return home of those sojourners who were mnost poorly
adjusted. In other worda, due to attrition, measures of
group satisfaction increase although individual satisfaction

remains conatant. Torbiorn’s research appeared to control
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for that partly by measuring a wide range of time periods,
and by using time a8 a continuous variable. Even i{if
attrition were responsaible for the upaswing, nothing was able
to completely account for the initial elation followed by a
period of maladjuastment recorded in this study.

The current inveastigation measured psychological
factors, and a similar pattern appeared to emerge. Becauae
the aample size was much &maller, the‘investigator was
better‘able to control for variation in teating aituationa
by administering teasta personally. At leaat partial support
of the U-curve was achieved: that adjustment did appear to
increase with time. Measurement of paychological variables
paralleled results of earlier reasearch using sociological
variables, suggesting that the clasa of instrument used may
vary. Survey research, with ita inherent lack of control,
may also be considered acceptable in support of this theory.

Cultural diatance theory was also supported by the
reaults of thias atudy. Cultural determinants appear to have
been clearly set by adolescence, the age of the reapondents
in the current investigation. The more distant the culﬁure,
the more difficult the adjustment, even for adolescents.
The investigation’s results also supported Torbiorn’s (1982)
methodology for defining cultural distance (a combination of

language, religion, and development.)
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A period of maladjustment appeared to occur in the
majority of adolescent sojourners and this maladjustment was
characterized by increased anxiety and depression. Given
that this 1lack of adjustment may bé partially responsible
for the inordinately high premature return rate of U.S.
sojourners, it would seem logical that appropriate steps be
taken to try to decreaase the incidence and/or lessen the
severity of the paychological transition period for the
mental health of the sojourner as well as the benefit of the
MNCa. Actiona which could be taken by the international
schools, the MNCs, and the students’ families will be
addressed in this section.

If a rationale is needed for schools to become more
involved in their students’ paychological well-being, the
fact that studenta learn more easaily in periods of
paychological adjustment is offered. Increased attention
paid to firast vyear atudents may prove to be & crucial
factor. Claasroom teachers may not always have the
additional time to aspare, but the achool counselor or
paychologiat sahould. Frequent meetings to diacusa the
student’s adaptation to a new school and culture ahould be
conaidered. In addition to individual sessiona, group
meetings of all firast year astudents might be advisable. The
majority of the new students expressed similar levels of

distress, and peer support could prove invaluable.
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Aaaigning "buddiea” to the new atudentas from among those
atudenta who have adjuated well and can relate some of tﬁeir
own experiences may prove beneficial, asa well.

MNCa could ease some of the burden placed on the
international achoola in a number of waya. Donating
salariea for achool counaselors or paychologists where none
exiat, or to increaae their numbers where they do exiat,
would be a atart, Conaidering the MNCa’ coat of praemature
returna or the hidden coats of an employee whoae family is
in distresa, this measure could be cost effective in the
firat year.

MNCa, however, could bagin their work before the
family ever leavea the U.S. Selection of employees for
international poaitiona has been repeatedly criticized in
the literature. Improved selection procesaea, which include
apouse and children should be conaidered. Pre-departure
training in language and culture is recommended. This would
neceaaitate more than the current 30 to 60 day average
(Baker, 1976) between aelection and departure in order to be
effective, Semi-annual visits to the family by personnel
trained in crosa-cultural adjuatment might also be in order
and, again, could prove coat effective in the firat year,
eapacially in areaa where mrore than one family haa been
asaignad.

Finally, the parenta themaelvea can be taught to

recognize atages of cultural adjuastment. Knowing what to
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expect and approximately when to expect it may help avert
disaaster. One difficulty with thia idea, however, is that
thia investigation suggested that c¢children may be going
through reactiona aimilar to those of their parents.
Perhaps informal family support groups organized by well-
adjusted, eatablished, expatriate families could provide the

necessary guidance newly arrived families need.

The resultas of this investigation suggest new areas
for £future reasearch. To date, most crosa-cultural
adjustment research haa been done on adulta and college-aged
students. The current investigation suggests that younger
expatriateas experience similar periods of maladjustment in
approximately the same time frame as their adult
counterparts. Further investigationa with various age
groupa may define an "ideal" age to live outaide oné’s own
culture, an age where the ramifications of culture shock
would be lesaened. Additional research ¢to amplify the
results of this study and more precisely define which
cultures are ‘"hard"” and which are ‘'easy™ for American
students would be welcomed.

Studies utilizing tests of repeated measures would
alao be helpful. The majority of the inveatigations
completed have been one-shot case studies. Longitudinal

designa could control {for premature returns to the U.S.
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(i.e., attrition) and, c¢onsequently, verify time as the
factor responsible for the apparent improvement in
adjustment. Repeated measures could also confirm or réfute
the validity of various methocds of selection and pre-
erarture crosa-cultural training.

The continued use of paychological measures to
examine paychological factora is recommended. The validity
of msatisfaction indices and problem check liats as measures
of adjuatment is qgqueationable. Psychological instruments
with wvalidity sacales or methoda of crosa-validating self-
report measures are needed.

With larger sample sizes and more nearly equal cell
sizea, ANOVAS rather than multiple regressions could be
utilized. Controlling for additional variance with this or
other designas and statiatical procedures ia recommended.

Finally, improved validity and reliability as well as
broader normative group populations, particularly on
inatruments used with adoleascent sojourners must be

addreasaed.
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April 28, 1986

Superintendent
School

Addreas
Country

Dear Superintendent,

I am a doctoral candidate in counseling paychology at
Loyola Univeraity of Chicago, and am currently collecting
data for my disasertation. Having had college roommates who
were American but reared out of the U.S., I becanme
intereated in the adjustmenta people make in adapting to
other cultures. As a Peace Corpa volunteer in Colombia in
the 708, I gained aome firat-hand experience. While working
on my doctorate, I was employed as a flight attendant for
Pan Am and was able to speak with principals and headmasters
who supported my reaearch. Unfortunately, ocur Pan Am
layovers in your city were brief and not during achool
houra, so I was never able to meet with you.

Aa you’ve probably gueased, I would like to administer
some teata to some of your studenta. Aa an adminiatrator at
an international aschool, I realize that you receive many
such requests. I think, however, that you will find that my
research deaign ia solid and my hypotheses are interesting.
I ar enclosing copies of the four instrumenta I am using, asa
well as copies of a parental conaent form and cover letter.

Aa I still receive flying privilegeas on Pan Am, I would
peracnally come to your city to administer the
queationnairea. I have already done ao in two other cities,
and know that administration of all inatruments takes
between 25 and 35 minutes depending on the aize of the
group. All that I would need from you (in addition to your
permigasion!) ias a place to teast, and for aomeone to
diatribute consent forms to your fourth-, fifth-, and sixth-
grade studenta who have at least one parent who is an
American citizen.

Thank you for considering my request. I will telephone
you next week about posaible teating dates in May.

Sincerely,

Tim Lawler
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Dear Parent:

I am a graduate satudent at Loyola University of
Chicago’a School of Education, and am conducting my
disaertation research on fourth-, £fifth-, and aixth-grade
American children living in Asia, Western Europe, and Latin
America. Having lived and taught in other countries myself,
I am aware that tranasitiona from one culture to another are
not always eaay.

Although thia transition process has been atudied
extenaively in adulta, virtually nothing haa been written on
children. My satudy proposes to aasesa the personal and
aocial adjuatment of children whose heritage ia at least
part American, and haa the backing of the administration and
faculty of your child’as achool.

I am quite hopeful that the resasulta of this study
will be helpful to you, your son or daughter, and to other
parents conaidering a move out of the U.S. The resulta may
alao provide an impetua for certain recommendations to
international achoola, and poasibly to corporations that
station Americans abroad.

The inatruments will be adminiatered in a group, and
anawer asheeta will be coded to protect your child’s
anonymity. The sachoola that have agreed to allow me to
conduct my research will remain ancnymoua aas well.

Would you pleaase read, aign, and return the enclosed

Parental Consent Form? It ia & requirement of Loyola
Univeraity, and further assures the reapondents’
confidentiality.

Thank you.

Sincerely,

Timothy Lawler
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PARENTAL_CONSENT_FORM
Loyola Univeraity of Chicago

Counseling Paychology and Higher Education

Project Title: Diasertation Research on Fourth, Fifth, and

I, the parent or guardian of

», @& minor years of age,

conaent to hia/her participation in a program of research

being conducted by Timothy Lawler.

Description _of_ _purpose__and_explanation of procedures: The
purpoae of the atudy ias to identify factore which relate to
adjustment of American children studying ocutside the U.S.
Procedurese to be followed include meeting with the
inveatigator in a group with other students who have agreed
to participate in the study and to complete the research
questionnairea. Completing the questionnairea will involve
approximately 50 to 60 minutea of time. Queationa that the
participants have concerning the procedures to be followed

will be answered.

Risks__and__discomforts: Previous studies on sojourner
adjustment, and research which has used the present atudy’s
questionnairea have indicated that there are noc known riska
involved in participating in this study. However, should a
participant find a particular item objectionable or unduly

atresa-provoking, a/he haa the option of akipping that

quesation. If the participant experiences discomfort while
completing the questionnaires, a/he haa the option of
diacontinuing her/his participetion in the atudy. The

participant’s anonymity and the confidentiality of her/hisa
reaponses are preserved by!
al withholding information which would reveal who
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participated in the study;

b> uaing code numbera to represent the participanta and
their achools; :

c¢) maintaining the aecurity of the liat which identifies the
participant with her/his code numbersa;

d) retrieving all data persacnally; and

e) reporting the research results in such a way that will
not reveal the identity of the participants.

Potential_benefitas: Participanta will learn something about

—— S T e e e -

the procesa of acientific reaearch. Participants will be
contributing to knowledge about adjustment in foreign
cultures. This information may be helpful to the

participants themselves as well as to international schoolsa
in general.

Alternatives: Participents have the following options:

a) withholding conaent to participate in the study:

b) withdrawing from participation in the atudy at any time;
and,

c) skipping itema on the queationnaires which are

experienced as objectionable or streasful.

I underatand that no risk is involved and that I may
withdraw my child from participation at any time without
prejudice.

ZSignature of Parent)
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Table 20

Variable entered: Length_of_Stay R2=.11 c(P)=7,34
af SS MS

regreasgaion 1 40.45 40.45

residual 66 319.14 4.84

F=8.36 p=.00522»

Variable entered: Japan R2=,20 c(P)=2,33
af SS MS
regreassion 2 71.83 35.91
reaidual 65 287.76 4.43
F=8.11 p=.0007%2»
Variable entered: Venezuela R2=.,21 c(P>=3.,24
df SS MS
regresaion 3 76.71 25.57
residual 64 282.88 4.42
F=5.79 p=.00162»

No other variable met the .50 significance level for entry
into the model.

B Value F =}
Intercept -0.968
Length of Stay 2.140 10.85 .0016=»
Japan -1.914 8.086 . 0060 =
Venezuela -0.6382 1.10 .2972 (ns)
N = 68 .05 = = .01 = = 001 = ===
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Table 21

L2 3PN P35 3 P 2 PN I P F TS P RN+ F P PRIR RS 3 5 ) N JEE D 5 e 1p 4

Interactionsa

Step Variable_ Entered R2 ¢c(P) E B

1 Length_of_ Stay «11 18.81 8.36 00522
2 Japan .20 12.66 8.11 00072x2
3 Length_#»_Japan .26 8.90 7.56 .0002%» %
4 Gender_=_Switz. .28 9.45 6.04 0004 nn=
S Venezuela .30 9.63 5.23 « 0005 » »
é& Gender .35 6.25 5.58 «0001nnn
7 Length_=_Switz. «37 7.03 4.98 00022 %=

No other variable met the .50 significance leQel for entry
into the model.

Source B_Value SS(Type_ II) E <}
Intercept 0.12952
Length of Stay -0.6583 0.910 0.24. .6260 na
Japan -7.3135 74.667 19.69 «0001nns
Venezuela -0.6676 0.866 0.23 .6344 na
Gender 2.2622 25.37S5 6.69 0121 »
Length » Japan 5.2808 31.6S55 8.35 0034 » =
Length = Switz. 1.7940 4.694 1.24 « 2703 na
Gender = Switz.-3.7125 32.27S 8.51 .00S0=»
F=4.98 p=.0002
N =es O TTTTTTTTTTTTTTTTTTTTTTTTTTTTTTT
.05 = =
.01 = ==
001 = =2
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CD INVENTORY

Code number: Date:

————————————— —— —————— ————— — —————

Kida sometimes have different feelingas and ideaa.

This form liats the feelinga and ideas in groups. From each
group, pick gone sentence that deacribes you beat for the
past two weeka.

After you pick a sentence from the first group, go on to the
next group.

There is no right anawer or wrong anawer. Juat pick the
sentence that beat describeas the way you have been recently.
Put a mark like this X next to your anawer. Put the mark
on the line next to the sentence that you pick.

Here ia an example of how thia form worka. Try it. Put a
mark next to the sentence that deacribes you beat.

Example:

_I read books all the time

—__1I read boocks once in a while

_I never read books
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Remember, pick out the asentences that deacribe your feelinga
and ideaa in the PAST TWO WEEKS.

I am aad once in a while
I am sad many timesa
I am aad all the time

1.

2. ___Nothing will ever work out for me
_I am not sure if things will work ocut for me
——_Thinga will work out for me 0.K.

I do moat things 0.K.
I do many thinga wrong
I do everything wrong

4. I have fun in many thingsa
_I have fun in asome things
——_Nothing ia fun at all

S. Il am bad all the time
I am bad many times
I am bad once in a while

6. I think about bad things happening to me once in a
while

_I worry that bad thinga will happen to me

I am sure that terrible things will happen to me

I hate myself
I do not like myaelf
I like myself

8. ___All bad things are my fault
___Many bad things are my fault
___Bad things are not ususally my fault

I do not think about killing myself
I thing about killing myself but would not do it
I want to kill myself

10. I feel like crying everyday
I feel like crying many days
I feel like crying once in a while

11. _Things bother me all the time

___Things bother me many times
—__Thinga bother me once in a while
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12. ___1 like being with people
_1 do not like being with people many timea
_I do not want to be with people at all

13. ___1I cannot make up my mind about things
__..It ia hard to make up my mind about things
——__1 make up my mind about things easily

14. ___I look 0.K.
_There are asome bad things about my looks
_I loock ugly

15. ___1 have to push myself all the time to do my

" achoolwork
——_I have to push myself many timeas to do my achoolwork
_Doing achoolwork is not a big problem

16. ___I have trouble aleeping every night
—__I have trouble aleeping many nightsa
—__1 sleep pretty well
17. ___I am tired once in a while
___1 am tired many days
eI amn tired all the time
18. ___Moat dayas I do not feel like eating
___Many daya I do not feel like eating
.l eat pretty well
19. ___I do not worry about aches and paina
——_I worry about achea and pains many times
—__1 worry about aches and pains all the tinme
20. ___1I do not feel alone
—__I feel alone many timea
___I feel alone all the time
21. ___I never have fun at achool
—__I have fun at school only once in a while
___1I have fun at achool many times
22. ___I have plenty of friends
___I have aome friends but I wish I had more
___I do not have any friends
23. ___My aschoolwork is alright

___My achoolwork ia not as good as before
___I do very badly in asubjecta I used to be goocd in



24.

25.

26.

27.
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_I can never be aas good as other kids
_1I can be as good as other kids if I want to
_I am just aa good aa other kids

___Nobody really loves me

_I am not asure if anybody loves me

am sure that somebody loves me
usually do what I am told

do not do what I am told most timea
never do what I am told

get along with people

get into fights many times
get into fights all the time

The End

THANK YOU FOR FILLING OUT THIS FORM
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1.
12,
13.
14,
15.

16.
17.

18,
19.
20,
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HOW-1-FEEL QUESTIONNAIRE
STAIC FORM C-2

AGE

DATE

. DIRECTIONS: A number of statements which boys and girls use to describe
themselves are given below. Read each statement and decide if it is hardly-
ever, or sometimes, or often true for you. Then for each statement, put an X
in the box in front of the word that seems to describe you best. There are no
right or wrong answers. Do not spend too much time on any one statement.
Remember, choose the word which seems to describe how you usually feel.

1 worry about making mistakes
Ifeel likecrying . . . . . . .
1 feel unhappy

1 havg trouble making up my mind

It is difficult for me to face my problems .

.lworryt_ogmuch........

I get upset at home

Unimportant thoughts run through my
mind and bother me . .

I worry about school .

I have trouble deciding what to do

I notice my heart beats fast
-~

I am secretly afraid . . . . .

I worry about my parents .

My hands get sweaty . .

1 worry about things that may happen .

It is hard for me to fall asieep at night

I get a funny feeling in my stomach .

I worry about what others think of me

0O 0 0o 0o o oo o

0O 00O 0 o000 o0 o0o0ao0

hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardiy-ever
hardly-ever
hardly-ever
hardly-ever

hardly-ever

hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever
hardly-ever

hardly-ever

0 00 0Ooob oo oo

0O 0O 0O 0D Do o oo oo

sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes

sometimes

sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
son%etimes

sometimes

0O 0O 0O oo aoo o

0O O O0OO0ODO0OO0OOoOOoOOQO oODaDon

often
often
often
often
often
cften
often
often

often

often
often
often
often
often
often
often
often
often
often

often



Code Number:

Sex:

1.

9.

l10.
11.
12.

13.

14.

15.

I get mad easily and
explode

I stay with something
till I £iniah

I’m not much good in
drawing

I like to work with
others

I’m juat the right
height

I don’t worry much

My hair ia nice-
looking

Teachers don’t like me
I haven’t much energy

I play games very well
I wish I were heavier,
lighter

The girla like me a
lot, choocae me

I’m not much good at
apeaking before a
group

I wiah I were prettier
(good looking)

HOW_I_SEE_MYSELFE
_____________ Grade: _ _ _ _ o e
_— __ Age:
Nothing geta me too mad 234595
I don’t stay with things 2345
and finiah thenm
I’m very good at drawing 2345
I don’t like to work on 2345
committees, projectsa
l wiah I were amaller 2345
(taller)
I worry a lot 2345
I wiah I could do asome-~ 2345
thing with my hair
Teachers like nme 2345
I’ve lots of energy 2345
I don’t play games 2345
very well
I’n just the right weight 2345
The girla don’t like me, 2345
leave me out
I’m very good at speaking 234565
before a group
My face ias pretty 2345
(good looking)
I’m very good in muaic 23458

I’m not much good in
music



i6.

17.

ls.

19.

20.

21.

22.

23.

24.

25.
26.
27.

28.

29-

30.

31.

32.

I get along well with
teachersa

I don’t like teachersa

I don’t feel at ease,
comfortable inaside

I don’t like to try new
thingas

I have trouble control-
ling my feelinga

I do well in achool work

I want the boya to like

I don’t like the way I
look

I don’t want the girls
to like me

I’mn very healthy
I don’t dance well
Il write well

I like to work alone
I uae ny time well

I’m not much good at
making thinge with
my handa

I wiah I could do
aomething about my
akin

School ian’t intereating

to me

N N NN
W W W W

o u a o

I don’t get along with
teachera

I like teachera very
much

I feel very at ease,
comfortable inaide

I like to try new
things

I can handle my
feelinga

I don’t do well in
achool

I don’t want the boys
to like me

I like the way I look
I want the girls to
like me

I get aick a lot

I’m a very good dancer
I don‘t write well

Il don’t like to work
alone

I don’t know how to
plan my tinme

I‘’m very good at
making thinga with
my handa

My sakin ia nice-
looking

School is very
intereating
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I don’t do arithmetic
well

I’m not as amart as the
othera

The boya like me a lot,
choose me

My clothea are not as
I’d like

I like achool

I wiah I were built like
the othera

I don’t read well

I don’t learn new things
easily

(8 ]

~J

I’m real good in
arithmetic

I’m emarter than moat
of the othersa

The boya don’t like
me, leave me out

My clothea are nice

1l don’t like achool

I‘'m happy with the
way I am

I read very well

I learn new things
easily
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Family members really help and support cne another.
Fanily membera often keep their feelinga to
thenselves. :

We fight & lot in our family.

Ve don’t do things on our own very often in our
faally.

We feel it is important to be the beat at whatever
you do.

We often talk about political and aocial problena.
We spend most weekenda and eveninga at hoae.

Family members attend church, synagogue, or Sunday
School fairly often.

Activities in our family are pretty carefully
planned

Fanily members are rarely ordered around.

We often seen to be killing time at honme.

We say anything we want to arocund honme.

Fanily members rarely become openly angry.

In our family, we are atrongly encouraged to be

independent.

Getting ahead in life ia very important in our
famnily.
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We rarely go to lectures, plays or concerta.
Frienda often come over for dinner or to viait.
We don’t saey prayera in our faamily.

We are generally very neat and orderly.

There are very few rules to follow in our faamily.
We put a lot of energy into what we do at héle.
It’s hard to “blow off stean" a; home without

upsetting somebody.

Family meabera sometimes get so angry they throw
thinga. :

We think thinge out for ouraelves in our feaily.

How much money a person maskea is not very important
to usa.

Learning about new and different thinga is very
important in our family.

Nobody in our family is active in sports, Little
League, bowling, etc.

We often talk about the religious meaning of
Christmas, Passover, or other holidaya.

It’s often hard to find things when you need them
in our household.

There ie one family member who makes moat of the
deciaiona.

There ia a feeling of togethernesa in our family.

We tell each other about our personal problema.
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Family menbers hardly ever loase their tenpera..

We come and go as we want to in our family.

We believe in competition and "mey the best man
win.”

We are not that intereated in cultural activities.
We often go to movies, aports eventsa, camping, etc.
We don’t believe in heaven or hell.

Being on time is very important in our family.
There are set ways of doing things at honme.

We rarely volunteer when something has to be done

at honme.

1f we feel like doing something on the aspur of the
aoment we often juat pick up and go.

Family members often criticize each other.
There is very little privacy in our family.

We always atrive to do things juat a little
better the next time.

We rarely have intellectual diacuasiona.
Everyone in ocur family haes a hobby or two.
Fanily members have strict ideas about what is

right and wrong.

People change their ainda often in our family.
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There ia a strong emphaais on following rules in
our family.

Family members really back each other up.
Someone uaually geta upset if you complain in
our faamily.

Fanily members sometimes hit each other.

Family members almost always rely on themselves
when a problem comes up.

Family members rarely worry about job promotionsa,
achool gradea, etc.

Somecne in our family plays & musical instrument.

Farily members are not very involved in recreational

activitiea outside work or achool.

We believe there are some thinga you juat have to
take on faith.

Farily members meke sure their rooms are neat.
Everyone has an equal say in family decisionsa.

There is very little group spirit in our faaily.

Money and paying billa is openly talked about in

our family.

If there’s a disagreement in our family, we try
hard to smooth thinga over and keep the peace.

Family members strongly encourage each other to
atand up for their rights.

In our family, we don’t try that hard to succeed.

Family members often go to the library.
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Famnily members sometimes attend courses or take
lesaona for some hobby or intereat (outaide of

school.)

In our family each perason haa different ideas
about what is right and wrong.

Each person’a dutiea are clearly defined in our
family.

We can do whatever we want to in our family.
We really get along well with each other.
We sre uasually careful about what we asay to each

other.

Family members often try to one-up or out-do
each other,

It‘’e hard to be by yourself without hurting
someone’s feelinga in our household.

"Work before play" ia the rule in our family.
Watching T.V. ia more important than reading in
our family.

Family membera go out a lot.

The Bible is a very important book in our home.
Money is not handled very carefully in our home.
Rules are pretty inflexible in our household.
There is plenty of time and attention for everyone

in our family.

There are a lot of spontaneous discusaions in our
family.

In our family, we believe you don’t ever get any-
where by raiaing your voice,

We are not really encouraged to apeak up for
ourselves in our faamily.
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Fanily menbers are often compared with othera aa
to how well they are doing at work or school.

Family members really like muaic, art and literature.

Our main form of entertainment is watching T.V. or
listening to the radio.

Family membera believe that if you ain you will be
punished. .

Dishes are usually done immediately after eating.

You can’t get away with auch in our family.
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DEMOGRAPHIC QUESTIONNAIRE

N e M@ L e e
Agei_ _ _ _ _________ Grade: __ ___ __ oo ______
Schooli____ - R,
1. How long have you lived in this country?_____ year(s)
2. Have you ever lived in another country? ___yes ___no

If so, which country (countriea) and for how long?

3. Do you apeak Spaniah? ___yes ___no
If ao, how would you rate yourself?

Excellent_ Good___ Fair____

Native_

4. Do you have brothers or aisters living at home?

Number of brothers Number of aiaters_

5. 1If you and your family could live anywhere in the
world, where would that be?

6. Mother’a nationality_ _______ __
7. Father’a nationality_____ _ __ _ o ___

8. Father’s occupation
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