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Intrcdustion

The proebler which the suthor set herself in the nre-
sent study was to determime the optimnl #resde placerent of the
Hew Testoment storics cormonly usel in nsecochinsl achools. The
technique used in this experiment:l stuly will be !gund ig=
gscribed in Chepter VI. Before preceedins to a description of
the experimental work, it haz been deemed alvisnble to survey
the general litersture besring upon reading, chiliren's com-
prehension difficulties, and children's reszilng interestsa.

This is done in Chapters 2 = 5.
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CHAPTER I:

COMPSENERSION IN GENERA..

1. Difficulties of Comprehenaion.

By comprehensicn is generzlly unierstccd the sbility to
gfasp the thought from the printed psge. The importance of
training chlildren in fbia thought-getting prccess can harily
ne overentimated, for on their =zbility tc.cemprehend what they
rend devends to 2 lerge extent thelr success in other stuilies.
In view of this {fsct meny invertignticne heve been made tc 1ias=-
cover better and more effective methols of developinz skill in
the ocorrect internretction of:raading msierial.

It s o cormen belief ambng“teaohars and Qﬁnontors that
foilures in ‘Iigh Schecles and Colleges are cften due tc false
nnd inaccurate interpretuticn of the printed page. Hence the
subject cf rezdinr “eccmes a tsrpet for generzl compleint.
That we §re in neel ot present of more effective methods cof
teasching resiing is undcubtedly true; for thcugh much hus been
done in this field, there iz a vest 2mcunt ¢f untillel scil to
pe cultivatel bvelore we resp the harvest we 211 s8¢ much degire.
Apropos of this subject, Horace ilsnn 1n,his.saconﬁ snnual Ze~
port as Secretary of Mussachusetts Bosrd ¢f Educstion, in 1333
wrcte ss follows:

"I have devoted especinl peins to learn with some legree
of numerical accuracy, how fzr the resiing im cur schoole i=s

an exercise of the mind in thinking snd feeling, snd how far
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4t is s borren nction of the organs c¢f aveech unon the atmos™ -

phere. Ny infcrmeticn is derived principnlly, from the written
:stﬁtﬂm@ntﬂ éf the schcol committees of the respective towns~
‘geﬂtlemeﬂ who sro certainly exempt from =1l temptztion %o
jisparage the schocls they superinteni. The result is, that
more than elsven=tvellths of =1l the chiliren in re-ding cissees
in our schccls..ac nci upierstond the rmeonins ¢f the words they
rezi; that they dc nct mugter the sense of the resding leasons,
epnd that the 1leass ond feelings intended by the suthor t¢ be
conveyei to, und excited in the feadsr's vind, still rest in
the éuthor's intenticn, never heving yet resched the place of
their destination. 4And by thie 1t 1s not meant thut the
scheclare 3¢ not obtain‘auch s full comprehensicn of the realing
lesgona in its varicus relstions =nd becrings, ss o sclentific
or eruiite resnder veuld do, dbut thet they dc not nequira'a
rezsonable and practicenle unaerstanding ¢f them It would
hardly geom that the combined efforts of =11 peraons engaged
cculil have acccempliphed more in defentins the true objects of
resling” (43;46). |

While it is true we have made ccnsiderable progress since
Horace denn's day, etill we haove not yet resched tﬁﬁt'atage of ef
efficiency tﬁat the ccniltions of the present day demans. )

In early ccleriel dnys when relision domincted the home «nd
school, the only bock they had wua the Bible, snd the enrly

textbcoks used in the schools were primers which containel
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numerous selactions frem the Bible. A few lines from the Rew
gnelend Primer will serve for 111ugtrat1en:
o —————— «—-——-—-——' N
E Exceont o men be dorn ngein he cannot see the Xingdom
of Gode.-
P Poollshnen= is bound up in the heart of & child but the

rod of correction shell drive it for from him.

[*)

Srieve not the Holy ﬁpiritf

¥ Holinean heccmes God's house forever.

X Keep thy henrt vith =11 dilirence for cut of it are the

1ssues of 1ife. |

Juring the 3&§otut1enary Periol the emphrels in reniing
materiszsl shifted from religious te patrictic sslecticons, oni
the new texthooke containedl pastrictic selections, snd the new
textboéks contnined prtrictic poems snd leclemntiocnas. Now,
hcwever, the amount of resding materisl st hand is tremendous,
tnd the pupnil of the présont day 1is required to acquire skill
in variocus resding sbilities which 2 few centuries ago were
nrectically unknown.

It {8 now commcnly believed thet there is no cenersl
reniing ability; rsther there are ng many reeiing sbilities ans
there ares tynes of meterinl znd kinle of reading asttitulesn.

It has often heen “cund thet pupils who rank among the best
wvhen reslins narrctive, nre.aften asmcnz the pcoreat when the
subject-matter 13 science or methemntics. Hence tralning them

tc rend one type ¢f msterisl well dces not inesure their resiing



all types well, for each typve o2lls for 1te cwn particuler

methol of uttaci. Concerﬁing’reaaing attituies Parker caya{

“Contrast the sttitule in reniine poetry ani in rapiily
seanning = newspapar'eolnmn. In thse pcetry reuding‘your sttitude
i likely to inclule enjoying the l11ilt »ni swing cof the rhythm,
md your resilng, consequently, will include csreful rhythmic
phrasing. In the newsprper scanninz your sttitude is one of
gelecting much of the meterisl =2nl sctively "grabdbing offf a
fow ldeus cr atatements. Ancther exsmple of contrasting
attituies in resling is founi in resiinz the ‘funnies' in the
newspaner and reesiing Lincoln's Gettyasburg Address. The
emoticnal 'zmet' ¢f cur cnr mini 15 the cnse 0f randiﬁg the
*funnles' 1s such thnot 1t shocks ns to think of epproaching
Lincoln'g Aldress with the ssme nttituie" (f9). |

The fact that rupils are sble to ggﬁd nurrative prose snd
roetry so much better than highly‘faetual materiszl such as is
found in texthcoks ie prodbadly Ane to the fact thet specific
trsinfuz and inatraction in reniing 1é aguaslly confined tc the
reading perioci, eni thet nerrstive prege sni poetry aere the
m:teriuls generslly resd snd iiecussei. Prcbsbly tce, they
reani narrative and poetry with the 'mentel set' of éngoyment
which does pot{ slways nocompuny the residins of other types of
material.

L8 a mentsl process, reading involves sszsoclation, Judzment,

rengoning and retenticn of ideas; snd the‘aegree to wvhich an
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iniividusl can reproduce Lieas, carry out directions, or utilize
the thouzht of the msterial in other woys letermines his succeas
in cther subjects.

2. Couses of Comprehensicn Difficulties.

Since 1910 a srest deal of investigmticn hss been mnie in
the field eof rendinz, nnd tests and experiments hove heen le-
vised to liiscover Juat whet and how much children at iiffsrent
age snl graie levels ccm@réhend. That 112ficulties in com~-
prehenaion exiazt i=s beyconi deﬁbt, ani these not only in the
schools bat in the professicnal world as well. Robert P.Carroll
(23) of Teachers Ccllege Columbia, in 1870 rencrted an ex=-
poerimentsl study of ccmprehension in tsadiné and he believes that
all diffficulties in interpreting resiing meterisl ore traceable
tc these five factors: ‘ '

1. Sentences involving slizht arithmeticel calculations.

2. Prevctent fnctors in the 7uestions or resding matér{al.

5. 3entences containing conditionnl clsuses,

4. Sentences that nre too compact or too involved.

is 8 result of his findings he concluded that, while
sbility in resiing directions could be improved by specific
irill, 4t hai no hransfer effect on m:terinl of a Adissimilsr tyre.

A stuly by Touton and Horning (105) in 19?“ zives some
ghocking reveletione regariimg the comnrehension achievemanta
0f college students. The Resding-Comprehension Section ¢f the
Thorndike Intelligence Examinstion for Hish School Sraijusntes

wag given tc 7353 college entrants. Out of forty-five thousand
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correct anawers pcesible, 20,0035 inceorrect answers were Ziven

and 7250 ansvers were omitted, After n careful study of thelr
deta the suthors founi that the canuse of zll these errors occuli
pe roduced to the fcllowing heads:

1. Inability to grasp the full menning of the question sa
stated. \

2e Inability tc ealeeefﬁhu beat cne from among‘éevornl
possible -snawers. | | A

3. Inability tc follow a line ¢f thourht throusgh a mese
of letanil. *

4. Pallure tc gresp from given explsnutions the signific~
ance ¢f concepts sisential %o the understaniing of the
concept presented lster.

5. Carslesa anesrers pnaaiblﬁ;}uq te necnliosr indiviiual
gxpariences. !

vs Irraticnel answers possibly due te peculier indiviiusl
experiences.

7< Impossible nnswers possivly due to peculisr fndfvidusl
experiences. ,

Ayer (4) in orier tc find cut the csuse of ccmprehension
difficulties made ¢ cvreful study of twenty-three history téxt?
books usei in the f1ifth grade., He found the followinz csuses c¢f
difficulty:

l« Litersry embellishments.

2« Abetreot worie.

5« tithatraet thoughts.

A



4. Techrniosl lancuage. "
5. long involved asntgnce gtructure.
N Irion (70} in hies stuly of the comprehenailon 3ifficulttes
of ninth=graie rupiles feund that the importent-items affeéting
coemprehension were word knowledge and infecrmation relating to
the material stulled.

In a etuly repcrted by HeXee (84) the cuthor usel the
factuazl versus the stery form smd found that the faet form of
presenting informetion produced = higher rate of ccmgrebengicn
thap 41d the story form. But Garnett (38) who presentei zeo-
graphiceal inrermﬁtieﬁ in both forms to pupils of grades three
to six, fcunl thst both forme were seugily compr ehended by the
papils. This appsrent inconsistency mirht possibly be ﬁue to:

(2) Differaence o opge.

() The specific materirl usged.

{c) Te coniiticne unier which the reading
was Jone.

In this connection menticn should bs mede 0f nn invest~
igntion reportel by Metthews (83) in 1978, He tested 4,251
ehildiren from zZrades 4 to 12 incluaive to find out whet kind of
muterizl waa best comprehenied. He used for his sslections,
eviscdes, descrinticns, expositione, nowspager articles ani
varicua kinds of sravhe and charts. His recults showed that the

episcies were beltter comvreheniel than any other type cf manteriecil.
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5. Method of Adspting Materianl to Suit Child's
. 3&@_03 t x .

In February, 1928, George C. Lyte (75) of the University

cf ¥ichigan reported e series of inveatigzotions snd éxperiments
whioh he hsi undsrtasken for the rvurncse of prﬁ?idtng rending
mntericsls which children of the fourthesrede could unierstand
and enjoy. A heok, he decided, thnt woulld estisfretorily mest
the educcetionzl needs of 2 fourthwerade child should have the
fecllcwing characteristics:

(a) The content of resding muterinl must consiat larrely
of the. sultable snd ersentinl aublect-matter to be
presented in the decignated graie. |

(b) The resding difficulty of the mrterisl must be in
geaping with the level of the resding schievement
resched by chiliren in that grsde.

(c) The interest appesl cof the muaterisl must be developed
in a nanper that wilil attract and hold the sttention
of the chiliren in that grade.

In order tc dsterrine what should be the subject-mstter of
o suitable texthock for Cslifornia fourth=grade ohildren, Lyte
mede thres investigetions. Flrst he censulted the courses of
study in sixtesn cities and fifty~three ccunties in Callifornie
end tabulatei their reguirementa. Then he msds s detailéd‘atady
of seven elemaentsry srozraphies desling with Califernia, twelve
elementery Californic histories snd historiczl resders, six

beoks of sclence =nd five elementary textbcoks on Cslifornia
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asgriculture, anl trbulsted their contents. Lastly he tebulated -

the muterial he found in fortye-six hooks on Celifeornisn. The
dsta he obtained frem these stuiler he then summsrired.

To find out the interest =ppesls of chiliren he usei two %‘
methods. He made gselections from gecrruphles to discover |
chiliren's interests in, and aversions tc, =ccinl study material,
He took paragraphs o varying lenzth, mimeographed them snd - |
gave them in 9airs to 200 fifth-grsie childiren. One group of
children re2d atory X first, then stcry ¥Y; the other group
rend story Y first, folleowsd by story X. A zheet of pnver wos
attschel to eadh selection, om which the children were ssked
tc write thelr ranctlene t¢ %he =2tory. On ésaembling his data
Mr., {yte founi thal:

1. ?Punils vreferredl =zgccounts th.t were developed in
datail.

2s They were sttractel by presentsticna in which care~
fual attenticn was given $c the explsnations incluied.

2+« Thelr intcereste vury vaatly from those which sdults
have messed them to be.

The suthor'z next step gna'tc provile reniing m-terinl
which would be on » level with the readimy sbllity of fcurth~
grade children. T¢ gecure this, he mﬂ&e salections from a
nunber of zeogrsshles =nd sdwministered them in the form of =
rezding test to 400 ahildrén. %hen he exsmined the selections

teztel he dilscovered thet four of the selections were recd sand
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and unierstocd by seventy-five per cent ¢f the fourth-grade
chiliren. All other specimsnta were elther tco essy or too
aiffieuit. He tabnlsteﬂ the words in the four selections and
checked then a#ginst tha Thorndike i1lst and then used thom ag

a guide in prenzring the moteriasl for Cubby Benrs in Californis.

He then presentel the manuseript in mimecgrsnhed form to the
children and asked them to uniersacore sny wera they could net
recd or unisratand. These words hs renlacad by others wherever
possible, and he gsve explznations for the Aifficult words he
coull not elinminste. If =1l textbecok writers followel Xyte's
technijue in adapting their muterinl tc the =bility c¢f their
pupiis, doubtlesg we ghould have =t every nge o2pd grade level

5 higher dezrse c¢f comprehension. '

As has been steted alsewhere, rending sbillity varles
sccording to the types of muterisl used. In order to test the
valiilty of this ststement o number of Cincinnnti teachers
(43:190) conducted o series of tents in srithmetio, grammse,
civics, geogravhy, rerrstion and poetry. They chose selections
which efferéﬁ no veeehnlary A1fficulties nni since they wished
to mesgnure comnrehencicn only, they gave no time limit snd
aimply sskel ‘:uestiorns which woenld reve=l their ability to com~
preheni the 1iffarent kindz: of subject-matter. Some a2nswers
merely rejuired » selection of fasets; others cailéd for Jjude~-
ment. When the taats were scored the results showed that the

resding of srithmetic wes uniformly voor, while the informstionnl
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snd narrative materisl was better. The scores in grammar and

erithmetic showed the grestest range of sbility. From this it
geems Obvicus that differences in comprehension are due to the
noture of the materiai reed. Yoaksm (125) says that what is
gometimes easily comprehended by one punil msy often be féund
d1fficult for anocther. SHeading sbility, he says, depends upon
‘the remier's experlence with the ilesns rresented and upon the
gtructure ¢f the materisl which is being read, as well as upon
the vocabulary in which it is written. Ye likewise holds thet
pnarrative material is generally easy to comprehend, while
factual material is more 4ifficult. This may be due, he says,
to lack of practice in reading. Puplls usually sccre hizher on
teats like those ¢f Courtis whioh invelve reading of ensy nar-
rative or proaé materiasl then on those ¢f lionrce which involve
reaiing o? # mixel charscter. Puplls as 2 general rule £ind it
eansier tc underctand narrative tham to Interpret a theorem in
geometry or s¢lve a problem in arithmetic or maée}y to follow
airactioné.

It is not sn unusual thing to find that many puplls whe
can give s coherant reprcduoticn of the situations recounted
and described in several peges of narrstive ﬁatcrial are often
unable to state the conditions set forth in the three or four
lines of an arithmetic preoblem. Many teachers believe that
inability to sclve s problem in srithmetic is often due to the

faot thet the pupil dcee not understand what he reads ~ in other
words, he dces nct get the '8story' of the prodlem.
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#ithin recent years energetic teaochers have tried various

pmethods of problem~reading work and the results have been
sratlfying. v
But these methods have not yet been carried on extensively
‘enough to warrant their rinding§ as conclusive, |
4. The Ceneral HNature of Coumprehension Difficulties.
The comprehension difficulties mantioned most frequently
by investigators have been sumnarized by G. A. Yoekam (125:445)

as follows:

Nature of Difficulty Investigator Mentioning

Gray Zirbes Anderson Uhl Cates
He#$dn

1. Too great care in reading ; x ; : ; x ;
2. Carring over directions ; ; : § §
from one exercise to ; : § : ;
another ; ; ; ; x :

3. Heading by words instead of i § § : §
by thought groups : ; ; x : ;

4. Inability to get main o : : 3
thought Poiox ;e

5. Inability to get particular : : ; :
. getails : i ox : P
8.+ Lack of vocabulary of nean- ; : g % é
' ings § x : E x % :
37. Omission of part of ideas % x g :ox E ;

Jer oo



Bature of Diffioulty’ Investigator Mentioning
' Gray Zirbes Anderson Uhl Gates
and
Merton

8. Failure to veriry'msgnings‘: x 5 3 f
0. Substitute pupil's thought : : s
for author's ; x ; § x : §
10. Inability to think : o
logically x R
J1. Inebility to reproduce  : : o x
12. Insbility to find answer : : x
13. Inadequate attention to ; : i f :
content § x Z ii § :

14, Lack of experience : x ; E i :
15. Foor Instruotion ; x ; g ; ;

Summery

1. Comprehension meana the ability t. get the thought
‘trnm the printed page.

2. Some edugators believe that ocmreful training in
tecurate interpretation of reading materisl will greatly lessen
the number of failures in high schools and colleges.

3. The factors which generally meke the interpretation of
reading material 4irficult are:

(a) Sentences involving slight mathematilcel eal~

culations,
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(5) Prepotent feectors in the questions or resding
materiel.
{e) Sﬁntenoes containing conditional clauses. -
{d) Sentences that sre too compeat or too involved.
(e} Materiel coanteining ideas that are not eloariy
stated but implied.

4. Camuses of error in reading sre sometimes dus to liter-
ary embellishments, abstract words, sbstrast thoughts, technioal
1anguaga, long involved seﬁténcs structiure, lack of word knowledge,
lack of information releting to the material studied.

5. Reading material should oconsist of selections thet ere
" within tho\camprehenaioa of the children for whom they are in-
tended. | | |

| 6. Children's reading ability varies with the type of
material used. .

7. Hoading ability depends upon the reader's experience

with the ideas presented.

5. Speeific Fectors Relating to Comprehension.

In recent surveys it has been found thet there are wide
dirrerenoas in comprehension among the various aahoois. This
it is believed, may be due t0 one or several of the following
. oauses:

l. Difference of emphasis in teaching. William S. Gray in
his survey of the :i. Louis Sechools says:

"In connection with the Cleveland Survey it was shown that
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the formael esspects of reading were given great emphasis whils

the thought side received relatively less emphasis. It will be
shown in the further discussion of the St. Louis results that
3t. Louis not oanly emphasizes the formal aspeots of reading but
in eddition devotes & relatively large amount of attention to
the thoughtful meatery of the printed page" (57:1:0}.

2, The Amount Read. In & study mede by Hunt (68} 1t was
found that the azten,ﬁu readers soored higher not only in rete
but alsc in comprehension on the Monroe Silent Reading Test. In
another study ineluding three seventhegrade classes, Hunt used
both the 0%is Group Intelligence Test and the Monrce Silent
Reading Test, BHere again the scores in comprehension for the ,
- extensive readers were relatively higher than the scores for the
non-readers. In view of the results of these two tests the am
smount of reading done apparently affected the achievement of
thp pupils in comprehension.

3. Nationality. 1In a survey made in Hawark, N. J. (58:102)
in which the Monroe Silent Reading Test was used, it wes found
that American children ranked highest, Hebrew children seoond,
and Italian children lowest. Agein in the 3t. Louls survey (57)
foreign~speaking children were found to score lower than x'nguah*
speasking children.

4. Sex. Tbhe results of the verious studies made in
#erel, seem to indicate that boys score higher in comprehension
“Ahan girls (58).
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He HRage, In the survey of the Xemphis School System

(656:101) it was found that on the Monroe Silent Reading Tests
' the white children scored higher than the colored children in
every grade except the third and fifth.

In the Virginia State Survey (58) the white children were
found to be a year and & half beyond the colored children in
achievement,

In a Chicago school (56) where three types of ochildren are
represented, nemely, white children who hed been reared in
Chiocsgo, oolored ohildren who had been reared in Chicago end
colored children reared in the South -~ a study of comprehension
soores was made, The results showed very little difference in
achievement in ocomprehension between the white and colored
groups reared in Chieago, which fact seems to indicate that ocom-
parisons betiween rnces are compllicated by factors other that
race differences.

In a survey of the literature comcerning silent reeding
Hilliard {66) disca#ered twelve possible factors affecting com~
prehension: |

l. Low general intelligence.

2. Insuffiocient vooabulary,

3. Faulty rate of reading. .

4, Inability to reproduce materisl read.
5« Lip-movements and articulation.
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6. Lack of organization ebility. o

7. FPoor enviromment.

8. Too little reading praotice.
9. Poor school attendance.

10. Small reoognition span.

1l. Lack of motivation.

}8. Inability to resason.

In a study of the first alx factors it was found that there
was positive correlation between eqmprebension and each of the
faotors.

Every phase of the atudy of reading seems to indicate that
intelligenve eand an adequate vosabulary are important faetors
in e@mpreﬁenaion; ' \

Gates (39) made & study of the correlation between ach-
ievement on two vacabulary tests and achievement on five com~
yrﬁhension teats. The correlatlion ranged from .32 to 60 ox~
cept in the case of the Erown reading test, which has been
criticlzed as a valid meesure of achievement in comprehension.
Although Gates' groups were smaell, & fact which renders his
correlations less reliable, his results clearly support the
general conclusions of Hilliard (66) concerning the positive
relation betwsen comprehension and voosbulery.

Obviously the general intelligence of pupils and their
mestery of a meaning voocabulary are closely related to progress
in comprehension. Specifi¢ drilling on the following factors
“has been found effeotive in improving comprehension:



1s,
1. Dally resding for socurate reproduction,

2. Incressing the amount read,

3. Training in increassing the meaning vocabuleary.

4., Selecting central thoughts in parsgraphs and organ~
izing them in logioal sequence.

Le Training in retaining and reproducing important points

road.

In general we may say that differences in comprehension
emong schools may be due to one or more of the following causes:
pifference of anmhaaia,.difrarunne in the amount of reeding done,
-nationality, sex, race. Factors that affect comprohension ere:
low intelligence, poor wopeabulary, feulty rete of resding, in-
ebility to reproduce material read, lip-movements and artioulaw
tion, lack of organization ebility, poor environment, too litile
reading praetice, smmll recognition spen, leck of motivation
and inability o reason. There is evidence ar'posxtive corre~
lation betwesn these factors and cqmprehensian,} Speeific darill)
improves comprehension. A | |

8. Suggestions Belating to Improvement in Comprehension.

In the Eighteenth Yearbook of the latiocnal Soolety for
the Study of Edusation, Part II, we £ind the following valuable
suggestions for improving comprehension (3L:4l):

"Knowledge, while reeding, that material is to be repro=
duced improves the quality of the reading. Peterson found that
the attitude which accompanied the resding had a direct effect
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on both lmmediate and delayed reproductions of a liat of words.

In one section immediste reproduction with determination wes
'14*8 per cent better thean without determination and delsyed rew
.production with determination was 48.4 per oent betler then
without determinetion. In & second sectiion the resulis were
st1ll more favorsble to the plen of determination. Peterson
(35:41) attribut#a the superiority of the asctive atiitude with
determination to better assocoliation es well as to more effort.,

Ability to resson and to make Judgments concerning what is

read sre essentizl in effective silent reading. Thorndike {103}
reachas the following conclusions after & oareful anslytical
study of the errors which pupils make in encwering questions
about what they have read: 'In school practice it eppears
likely that exercises in silsnt‘reéding to find the anawers to
given questions or to glve a summary of the mat;or read, or %o
1ist the questions which it answers should in large mesasure re-
place oral reading. The vice of the poor reader is to say the
words to himself without actively mesking Jjudgments concerning
what they reveal.® |

Emphasls of the elements on whieh moaning depends improves
comprehension. Oray (49) conducted & training experiment with
two subjeetse-one = fourth-grade boy and the other a sixthegrade
boy. Both subjeets had shown in the orel eand silent reeding
tests thet they were not efficient in comprehension. *'The
training here oonsisted in reading selections carefully with &
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 yiew to emphesizing those elements on which the meaning depended,

_gueh matters were discussed as topic sentences, relstional words,
efreot of difrerent types of modifying phreses eto.' On the
pasis of the records nmade by the subjects before end after
sraining, Géay concluded: 'Ireining in comprebension inoreases
the rate of reading. A gain in comprehension is msde in two
sests by one subject and in all tests by No. 27.' The negative
results in the lstter are attributed by Gray to the adverse
attitude of the subject.

Judd (78) reportis improvement as a result of training by
the following wethod and devices, 'For speciml treining paraw
grephs or selections dealing with topics of partioular interest
to the pupil were used. The selectlions used at first were those
predominantly narrative in character, later the informational
type was used extensively. Interest in the story strongly
motivated the resding. Silent reeding was followed by oral or
written reproduetion, When the oral reproductions werc ine-
adequete, questions were asked and the pupil if unable to answer,
re~read the parsgraph. After a chapter had been studied in this

way, 8 résumé wes made of the mein points.

Rapid readers ususlly read more effectively then slow
resders. Guentz {35:43) found that the rapid readers were on
the average about thirty-seven per cent aupgrior to the slow
readers in the guality of their uork. *The superiority of the
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papid reader 1a eslso shown by the fact that his memory of the

- gubstance of his reading 1s more exaot than that of the slow
resder. He introduces only two thirds as meny thoughts not
found in the original seleotivn.' Waldo (85:43) after plotting
the correlation betwesn speed and comprehension for seversl
grades remarks: 'No definite results cen be stated, though 1t
would seem that the repid readers are usually strong in com-
prenension although there are many exoceptions.®

Hendrieks (60) shows distinet positive correlation between
speed and the quai!ty of silent reading. 'In the perocentage of
thought reproduced the repid reeaders excel, giving 91 per oant
of the thought as eanp#red with 76 per cent reproduced by the
slow readers.’

For a given pupil the comprehension of what is read dew
oreases as the rate of reading increases above his normal rate.
Whipple, Curtis and Peters (35:43) concluded from data which
they secured that quelity of reading is frejuently sacrificed if
& given subject inoresses his rate %00 much above his normal
rate of reading. The natural coneclusion from these faots is
that comprehension should always be emphasized in exeroises
which are designed to increese the rate of reading. Pupils
should not be urged to read more rapidly than they oan read
effectively. It {8 appropriate on the other hand, to urge
Pupils to re:d at their maximal effective rate.”

A8 a rule 1t 1s generally found that ability to interpret
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simple passages aconrataly increases rapidly in the lower gx’u;.

and may reach a very high level b; the end of the third grade,
In fact, 1t is belleved by some educetors that 1t 18 possib)e
for every pupil presotically, to secure a comprehension index of
 approximately 100 by the end of the third grade. In any event,
it seems advisable to train pupils from the very beginning g,
assoclate meaning to the passeges which they read, otherwige
4hey develop habits of thoughtlese reading which are hard g
:ﬁproot onee they have become permanently esteblished,

Economy in sducation demands therefore, that effective
Babits of silent reuding be aocquired as early as possible in the
school life of the child.

1. The quality of reading 1s influenced by the reader's
attitude. I

2. Reading with s view to mhaaizmg those aleﬁon&»gn
which the meaning depends lmproves comxzmhonsion.ﬁ

3. Rapiéd readers usually meke higher scores 1:: awprgh.“,&n
than slow resders. ¥

4. Comprehension may be improved by specific drill,

5. Effective habits of silent mdiﬁg should be acquired ag
eATly as possible in the sohool 1life of s ohild.
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CHILDREN'S READING INTERESIS,
l. Guaelities Which Make A Seleotion Interestiing to
Children.

¥hile the present problem is not direetly concerned with
the subject of 'interest' as suoh, yet because ochildren usually
read books of & difficulty near their own reading level, it may
be of advantage to give it some consideration here.

%illls L. Thl {107:121) says: "The praectical value of dis-
covering children's interests in reading seleotions lies chlefly
in the applioation of a knowledge of those interests to the |
choloce and organization of subject-matter.” He alsc believes
‘thst economicel teaching always takes aecéuﬁx ef the inelinations
©f the learner and that in reading and literature the inclina-
tions of the learner oen be utilized to great esdventage.

An iuzereating ‘nvestigation of children's interests in
" reading was reported by ¥iss F. W, Dumn in 1981 (33). She con=
ducted this experiment in the bellief that "it is essential that
education be B0 orgenized es to utilize existing interests and

develop thoee that ere potential. "For this purpose she made &
careful analysis of primery reading material =ané chose thirty-
one representative selections from primery readers. These |
selections she classified aoccording to the following elemental
Qualities: ohild characters, eadult eharaeters, boy the central
figure, girl the central figure, realistic, h@utoriaal,
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- geographicel, fairy story, myth, folk story, fables and fansciful.

she then arranged the samples in pairs in such a way that
quelities of likeness and difference existed between them and
‘presented them to the children of the first, second end third
gredes. ¥When the thirty-one selections had been read and voted
on by the children, Miss Dunn assembled her data and found that
the clements of surprise and plot aroused the greatest interest
in both boys and girls., Animal life was the element that ranke
ed next in interest for boys, while ghild 1ife and femiliaer
experisnce ranked next for girls. They alsc showed considerable
interest in repetition and conversation.

Uhl (107) gives the following list of terms used by
teachers to designate the quelities which make a selection in-
teresting to children: '

Group I
gualities ¥hich Make 8 Seleotion Intrimsically Interesting.
Interesting Action Herolsm
Interesting Characters Romanoe
Interesting Problems Knighthood
Interesting Information Kindness
Interesting Repetition Hature
HRumor Dramstization
Home Life Personification
Child Lire About Animels or Animal Play

Charzcter Study Fairy Element or Supernatural
Dramatic Action (exoiting) Festival Element '



wuslities W An Connestion With Desirable

Results of Teaching
porality Stimulation of Thought
patriotism , Cultivation of Expression
cultivetion of Imagination Enlergement of Vooabulary
 Group IiI
qualities Which Are Dependent Uponm Literary Style.
well Told Diotion Easy
Rhyme Content Fesy
Rhythn . Variety

Familier Subjeot~MHatter

Generally we find that in the early gredes storles of
aninels are fevorites and that dremastizetion has an ixportens
place throughout the grades. Interest in falry tales evidently
does not end with the intermediate grades, since a high percent-
age of puplls in the gremmar gredes show interest in such
stories as Alsddin And His Fonderful Lemp.

2. Dats on the Volunkery Raading of Children.

A recent investigation of ohildren‘’s interests mwas reported
in Mareh, 1928 by Thomas J. Lancaster (77) of the Illinois State
Hormal University. He wented to find out what kinéd of books
ochildren read of their own free shoice, why they resd these
partioular books and where they got them. Ke obteained responses
from 1323 ohildren and from the date thus obtained drew the

following conalusions:
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Ninety-eight per oent of the books resd voluntarily by

children in grades four tc eight are prose. GCirls read
more poetry than boys.

Girla'in these grades do & larger smount of reeding
(voluntery} than 4o boys.

fhe books reed are ususlly general fiction. These are
supplantéd by & small mmber of books of animal flction,
falry teles snd fables and occasionally poeiry or short
stories.

Children's tastes in Litersture may be satiasfied by re-
putable books by reputable suthorsa. |

Any given bbak is likely tc be popular in a certein school
grade., ¥While books may be graded objectively with 2 high
degres of acouraoy, they should be made aveilable to ehild~
ren above and below the grade in which they are placed if
they are to have the greastest possible welue.

About five per cent of the voluntery reading meterisl of
chiléren is borrowed from some source other than e library.
Such dock as Tom Swift and Huth Fielding Series are numer-
ous in this flive per cent. The literary merit of such
books is open to serious question. School and Library
should co-operate to discover which children borrow such
books end having identified them make every effort to sube
stitute reading material of unguestioned merit,

The asppearance of such titles as Don Sturdy on the Desert
of Mystery in the list of books presented as gifis to
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children, indicates the need of aoqnaihting adultas with aii
excellent graded book lists now available.' This might well
e done through pareni-teacher organizetions and through:
the distribution of printed and mimeographed material ea%%-
ing perents® attention to such lists and afferingﬁﬁiwm for
use in seleoting gift books.

Books bought by children themselves or received as Christ-
mas gifts are rated higher by them in their expressions of
interest then are books obtained from & library, borrowed
6r obtained from home.

Children find it 4i1ffioult to tell why they choose the
books they do. The date indloamte that books are most often
chosen because the titles sppeal io shildren. Interest in
the plotures and in the suthors also rank high among the
reasons for choloe,

Girls select books on an author basis more frequently than
do boys. ‘

Cirls seleot serious books more frequently than do boys.
Animal fletion, Indisn stories, war stories, and stories of
outdoor sports appeal much more strongly to boys tha# to
giris. ’

The motion piocture show a?pears to de a ninor influence in
children's reading.

The chances sre more then nine to one that & book chosen on

2 author basis will be reted "fine"™ by ths reader; the chance

of such reting is sbout seven to three if the book is sel-
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ected on a title besis; about even if the book is chosen
vecause of interest in the pietures, These facts should
ensble teachers to give effective guidance to children in y
the selection of satisfaotory books,

Approximately one book in eight begun by ohildren is un=
finished; there are probadbly three primary reesons for this:
1. An undue effort to keep librery records straight. 2.
Choioce of e book too diffieult for a ohild, 3. The child's
inability to reed fast enocugh to finish 1t in 8 ressonable
time, |

Seventh and eighth grede shildren complete & lerger perocent
age of the books they begin than 4o ohildren in the lower '
grades, Girls finish a larger percentage of the books they
begin than do boys.

In only ebout four cases in one thousend does a child fin-
ish a book that he rates "no good.” If library rules

force & shild who has e book he dislikes to kesp it for
several days, valuable reeding time is thus lost, Some’
device should be set in operation vhei&by unseatisfactory
books may be promptly returned and exohanged for others,

The mbst rapid readers and the slowest readers apparently
seleot the seme type of books. The same titles frequently
appesr in the list of books re~read by the two groups.
There 1s praoctically no repetition of titles in the two lists
of unfinished books. Evidently the literary interests of
the two groups ere identical, but mechanicel difficulties
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in many of the interesting btooks are such that the slow ‘jﬁi
raader.beuomas disoouraged and stops, while the more skille -
ful reader finishes, Books that ere re-read by slow read-
ers should be identified in larger numbers end suggested
to children who leave many of their books unfinished.

The slowest readers in the grade begin as many books as
the most rapid readers. However, the slow readers fail to
finish books more than twice as often as do the fastest
readers and they seldom reed & book a seoond time. These
facts teake an added signifiocance when 1t is pointed out
that eighty per ceh& of the ochildren in the lowest rate
group are w.so in the lowest comprehension group. Thus
while the slow reader begins as many books s the fast
reader, he more often faills to finish; he comprehens less
of whet he reads, and he seldom reads a book the second
time. The slow resder presents a eomplsx problem in his
voluntary reading.” | | ‘ |
In a book called Children's Reading by Terman and Lima,

the authors treat the subject of ehildren’s interests in detall,

basing their faots on the psychologliosl development of the
child's mind end show-in chronological order interest that

appeal at 4different age levels,

3. Children' Chodce of Poems.
Another veluable and comprehensive investigation of ehil-

dren's interests was reported in 192¢ by ¥iriem Blanton Huber{c?7).
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She confined her study to the realm of poetry and afier con-

sulting expert teachers and carefully enalyzing 900 eonrsés of
study, she endeavored to find out the most suitatle poems for
children. She collected for this purpose 573 poems which she
hadé printed in booklet form {(one hundred poems in each) and
presented them to 50,000 children. The children's choices were
recorded and the grade in which each poem was best liked was
noted. Ohe summarized her dstec as follows:

"In reading the posms arranged to chlldren's cholces in
the different grades it seems possible to deteot an evolution
of t=zste in theme and there éppears to be a certalin unity of
interest in a grade. Fatriotic poems seem to reach their high-
est interest in grades lower then wes expected and to decrease
in interest in higher grades. In grade one, the greatest in-
terests appesr to be enimals and play; in grade two, many lul=-
labies are liked; in grade three meny feiry pooms are found to
be of interest but they 4o not reach the highest rank; in grade
four humor and nonsense make e high sppezl; in grade five, many
poems of hercoes are found; in grade six, interest divides de~-
tween home and danger and pcems of romasncs receive recognition;
in grade seven, humor tekes on an edge of satire and there are
fewer hero poems but many bloody encounters and more romance;
in grade eight, trapedy and retribution hold the stage; in grade
Qine, the posems chosen are much more retrospective and the

readers appeer to be seeking the cause of things. Out of 073
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poerns used in the experiment, L% or ten and three tenths per

gent of the whole list renk among the upper rifty roems of three
or more grades. It appears that outside of this limited body
of material of universsl appeal, children's tastes in the
difrferent grades become sharply differentiated end a poem's
enanée of success is more secure in s certain grade than in any
other."
4. Adyantages of Intarest.

reccnizing the importance of children's interestis in
education numerous investigations have been made within the
last quarter of a ceatury for the purpose of determining the
elements, qualities or factors that éaka reading materisl in-
teresting to children., Some of those quslities have been
tabulated above and show that children'’s preferences extend over
a wide renge of interests. These can be utilized toc great ad=-
vantage and should be considered in the seleoticn and placﬁment
of reading material.

It has been the experience of most teachers that bdetter
| resulis asre obtained from interesting material than from subject-

matter that is not interesting, becsuse intorestiag material

produces in the pupil a favorable sititude towerés what is be-
ing read and incremses his desire to get ihe meaning from the
printed page. Sinee there is such a wide renge of interesss to
shoose from it appsars quite possible to include some of them
8t lcast in the seleotions we place before ohildren.



i1iss Dunn (33) who made & speciel study of the interest
factors in primery reading material in speeking of the ocontent
of school reading says: It "should from thp earliest years be
as broad &s young life itself. Yo rield to which a deawning in-
terest points should be arbitrarily excluded, but rather the
aim should be to sfford a range of material inclusive encugh
ror the development of all wholesome interests that already are
gotive and stimulatiing enough t0 wake others into flower.”

Only thus, it seems shell we be able to produnce that type
of exercise called plessurable activity in reading--on which
genersl culture so much derends.

5. Influence of Sex on Cholee of Reading lnterial.

From the scientific studles of children's interests in
reading mede by Arthur Melville Jordan in 1921 snd agein in
1925 we goiher some valusble date (71}. He found that as &
rule boys preferred books and msgazines dealing with adventure
before anything else. In fact, so greet is their preference for

‘this type of materisl that it forms fifty-eight per ocent of all

their reading, and this at all stages of deyelogmént. Adventure
he found ias chosenr by boys more than three times as often as
fiction, At every age thoy show a far greater interest in it
than do girls. Jorden found among boys an incresse of interest
in agwenture from the years 9«11 to 12-13; after that he noted
&8 gradual decrease up to the years 18-19,

| Girls place adventure second and their interest id it
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increasses up to the years 1l4-16; then it decreases. They prefer

fiction to all other iypes of reading, while the boys give
riotion second place. There 1s a decided increese of interest
in fiction among both boys and girls from the years ¢9-19. Ia
the case of toth boys end girls little interest was shown in
pistory, blogrephy or poeiry, and while humor mede rather a
strong eppeal to boys, it hed but slight atiraction for girls.
comparing the interests of boys with those of girls Joréan}saya:

*The interests of boys from ten years and six months to
thirteen years and six months take three definite paths: 1. war
and scouting; 2. school and sporis; 3. adventure of & more psace-
ful sort in the grest out-of-coors. In each cese ihere musi he
getual herces. £ boy prefers living chareciers. Iie will leave
history, no matter how well writien for & story of historiesl
nature.

There ere four xinds of fiotion whioch ore of sepeciel ln-
terest to girls of this ege: (1) stories of home life; (2) fairy
stories; (3) stories of school life; {(4) love stories.” "Our
author (71) also found:

"There are & number of ahanges in the interesis of both
boys end girls. The interest in fiction increases rapidly in
the cass of both boys snd girls, in both magazines and books
from $=-18 years. Dooks of juvenile fietion rapidly decline in
interest for both boys e&nd girls. The remaining moat significent
c¢hanges of interest in books asre, in the cese of boys, in ad~
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venture en increase in the percentages between the yesrs ©9-l1l

and 12-13 followed by a decrease; and finslly the rapld and o
continued rise of interest In current events from ¢ to 16 years,
girls, aside from fiotion, show some Iimportent chaenges of in-
terest. Some of these are in the case of books, first a2 subw
stantial inerease from 9-11 to 12-13 in the percentages of
sdventure chosen; and second, a corresponding rise in interest
in poetry from 1l4-16 to 17-18, In the case of megszines girils
show firat a2 raepld deorease of interest in plotures from the'
9=-11 to 12=-13 and also from 1l4~16 to 17-18; second 8 small de-
cline of interest in women's erts from 9-18; and finnally s most
rapid increase of 1nterest in current events from the years
14=-16 to 17-18,"

Jordan believes that children ere influenced in their
choice of reading material by certain instinctive forces of
which they are not yet aware, and that these instiinots take cer=~
taln directions which are determined more or less by trsaining and
educetion. He holds thet the strongest drive anong boys (age
ten to thirteen yeers) is possibly love of sensory life for its
own sake., Hence thelir stories must be full of action, with
sudden changes and sharp contrasts. Their naxt powerful drive
is rivelry; this is satisfied when their hero gains the mastery
over an o ponent in war or sports. The fighting instinet also
Plays an important pert in the life of boys. This we find by
€lancing at the titles of the books which hold their interest--

Altsheler, Tomlinson, Henty etc. Then comes the gregarious
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4pstinct. The hero must have friends; he must be with his teem
- gtec. Our author (71) summarizes the chief satisfiers of boys
of this ange &s follows:

"Physical strength and aptitude; ‘self-control psrticulerly
in critical situatlons; independence bagmd on actuality; making
a tesm at the expense of an unjust rival; ssving a person's l1life;
gaining the mastery in pliysieal combat when the opponent is
desplcable; bpeing loysl; goling srmewhere; having new experiences
of almost any kind; geining the piaudits of his fellows; being
honest; stralghtforward, open trustworthy; winning sdmiration
even of an eneny in th@ee things."

With girls from ten to thirteen years of ege we find the
fighting instinot and the ﬁat&rnal instinct as it were, combined,
This is manifested by their choice of such books es Little
¥omen, lans Prinker, The High Valley etc. Instead of sharp

gontrasts and sudden changes, the girls prefer to have the asction
rather slow. In Anne of Green Gaobles the heroine sits down

and dreams of cherry end apple blossoms. The "longing for
fellowship with others of like neture" is made evident by the

choice of such stories as Rebecca of Sunnybrook Ferm. Interest

in the sort of olothes thgy wear and the instinoct of shyness
manifest themselves in many weys with girls of this age., while
in their fondness of Rebeccs of Sunnybrook Farm and Hans Brinker
we trnce the instinet of rivalry; in the former for the good
opinion of her teacher, in the latter, the desire to win the

skating raoe.
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As a general rule the emotions play & much larger part

with girls then with boys and the girls express themselves more
frequently., According to Jordan the storles which makxe the
greatest appeal to girls of this age are those which portray
kindness to others, especially those who are in dlstress; to
wear beautifully-tailored clothes; to hold her position soci:tily
as high eas any one; in being honorable and possessing & clean
nind; in unselfishness; in being useful in the home; in pleaying
pranks at schools; inbeing honest ut school; in being loved
and admired for one's self; in protecting those weaker; in have
ing things happen, in being open and n0t éeca1tfu1; in getting
e box from home; in having & feest t1l)l late hours and in telle
ing stories; in success 1in ﬁrématics; in going to & eity ir
raeised in the country.”
Summery.

1. Interest plays an important part in successful reading.

2., Children's interests should be utilizeéd in the sel- *
ection of reading materisl. '

5. Elementsl gqualities which‘rander selections interest-
ing to children are: Iinteresting sction; interesting chearscters.
interesting problems; interesting information; interesting
repetition; humor; heroisnm; ramance§ knighthood; kindness; home
life; child life; dramatization; sbout animels or enimal play;
fairy element; sﬁpernatural element; festive element.

4. Children's tastes in reading change from grade to
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grade and there appeers to be a ocertain evnlut;on of taste 4in

theme.

b« Childrent's interest are in importent eomnsideration in
the selection and placement of reading material.

Cs Interesting materisl brings better results than un-
interesting material. |

7. Boys' interests differ from those of girls.
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Some writers make a distinetion between reading and the
mental activity that we oall study., Yoakem (125) calls reading
the tocol end servant of thought and says that resding may or may
not constitute the mejor sctivity of study. C. T. Gray (125;116)
discussing reading end study seys:

"Study usually inwolves several readings and more or less
reflection on the pert of the puplil. EReading is more superfi-
~ giel and the elements of reflection'are not s0 pronounced,

Frown holdas that reading snd study asre synonymous, It seems
more consistent to think of reading as fundamental to study, and
to think of study as being mede up of severael readings or of re-
reading plus something else.”

Wheat argues for a distinetion betwesn reading asnd study.
He seys: "The distinotion between reading end study needs to be
kept in mind. Pupils will study--and 1t is importent that they
should study-~material thet is neither easy, rapid, nor
immdeiately 1ntar§s;ing. This is in perfect accord with the
demands of certain subjeots that are to be learned and does not
disagree in any way with the reuniramsgts for the development of
more and more effective habits of concentrated applieation to |
the work of the school. But resding is not study. Reading is
getting the meaning eassily and rapidly from the printed page,
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and the content of the material must appesl ito immediste intere

ests. Reading is mechsnically easy, and both eesy and rapid
pecause of the presence in the reading mmtericl of interesting
and appealing ocontent."”

Lyman looks at the relstionship in a somewhet different
feshion: "Throughout the discussion the activities of reading,
of thinking, end of studying ére‘cﬁnsidareﬁ Bes thrae aspects of
the one process by which we lesrn to use meteriels which we find
in printed form. All are sctivities of the mind. Ve resd
serious books to get 1deas; we think about them to see what
these ideas mean; we stud§ ideas and their meanings, endeavor-
ing to make them our perm:nent possessions end to get ready %o
use them in procblems of our own. Of course there are certain
kinds of s tudying not besed on resding® {(185:117).

That there is however, a clese relationship between read-
ing snd study seems undeninble, tﬁongh most writers are of
opinion that in stuay'diéferant kinds of reading are involved.

These are:

(1) 0baervat1égg; reading, when the student tries to get
the author's ideas without entering deeply intoc the ithinking
pProcess.

(2) 4sssindlative aaaéin&; when the stufedlt tries to under-
stend the suthor with a view to using his ideas in his cwn

future thinking. _
{39 Analytical reading, when the studant cssumes a




3 ‘ 40,
. ‘eritical attitude and challenges every statement made by the
euthor. Tiie weighs the material to see of what velue it is,
whether or not it is true, and what its purpose is.

(4¢) Degreatory reading, which oan hardly be called study.

2. Situations Involving Comprebension of Hesding Meteriel.

Inssmich as recding is one of the principle activities
1nvo}véd in study, obviously, puplls who are poor readers will
also be poor in study, that invelves reading. In the so-called
anelytical and assimilative reading they will be seriocusly
nanc¢icapped. Jence ror the improversnt of study habits end the
erasiication of study difficuities moet asuthorities in thie
field suggest training in the develorment of reading skills. At
the present dey great emphasis 1s being ﬁlaqed on the teeching
of silent reading, and this becau&e:thera are so éaﬂy situations
in 1ife which involve comprehension of the material resd.
"Yoakam (185) gives us the following list of situations:

"l. %hen the idees of a seleotion sre being examined to’detar~
rrine whether they are of use in solving a problem.

"2. When words are being studied in order to know what their
partioular meening is in a particuler setting.

"3. W.en phrases and sentences are being examined to see what
their relation to the context may be.

"4, When directions are being followed as in doing an ex-

periment in chemistry, drawing a figure in geometry, or meking

a model in manual training.
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Ww.en an article is being resd for the purpose of evalunting

4t rather than for merely eommitting the expressed ideas or

o : 2

"7

"8,

9.

"l0.

"1,
"2,

"13.

"l4,

words to memory. )

7hen titlee, peragraph headings end other divisional head-
ings are being evslusted es to thelilr approprieteness in
ithe light of meterizl presenied to support them.

y-en the objeot is to experience an emotional reaction from
a poem or prose seleciion, rather than to memorize its
contents. |

WWhen comrarisons are being made bestween the asoccounts of
different writers of the same event or of the same faet.
When naerretives are belng read for the purpose of enjoy-
ment. (Comprehension of the essentiels of the plot is a
necessaery condition of the enjoyment.) |

¥hen literature is being read for the purpose of spprec-
iating beauties of dioction and the use of figurstive rforms,
#hen mathematiical problems are to be solved.

#hen outlining, summarizing, or other forms of oréanizatian
sre required.

#hen the reader is rollowihg the directions oh an intell-
igence test, or preparing to work out stated problems in

a textbook or outline. |

herever nure memorization 1s not the objeot of study.

#hile it is well known that there are two main uses of

Te:ding in 1life, namely, for information and pleasure, Yoskanm
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(125) sives us & composite list of purposes in recding as licted

in four studies

3. Yarious Purposes and Uses of Reeding.

Purpose ' Grey Yorn~ Uhl Yoakem
¥e¢ Broom

LX)

“r ee

1. 20 acquire more effective modes
of exyreé‘isiﬂn.........g.,........
2. 0 reproduce whaet has been read..
5. To determine the main outline of
a ﬂwry Or article.isescrconsannes
4, To enlerge one's vocabUlBrYeevene
J. To determine central ideas or
fundmﬂt&l principlesSscecvecsave
6. To visualize demcribed detalls...:
7. 70 determine & organlize the prin-:
cipie vparts and supporting <etalls
in tonlc, article or bOOK.veeceas?
He ToO axtané the range of one's in- :
formation by quantitdtive reading:
¢. Yo acquire nore effeotive modes of
thinking or reasoninfescceoscessss
10. 7o master sentence struoture, :
gramratical forms, 61C.ececeseness
11. To obtain information for the :
vurpose of meking reports or assk-:
ing intelligent questions..rees.e? X
12. To analyze the srgument of an :
address or article into essential:
p&rta‘l“.‘.""QQOl‘.l“'l“..t."‘l;X
Se 90 1DOTre8Be Irele..evevesccssasee! X
14, To find collaterei end illustre-:
tiva mterialq""I".l.!ﬁl‘.t'&‘&: 3
1v.70 follow direotions, experinent,:
recipe, €t sssetacsrsnn osel X
'16. To determine the relative im-
rortence of different facts......
17, To mnswer problems or questions.
18, Yo draw wvalid conclusions.......
lgc To review materiBleccensoes. onas
20. To appreolate the signifiecance
0f each word in concisely ex-~
pressed statements or ~rincirples.
2l. 7o gein a cleer comprehension of:
essential conditions of problems.: x
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22. To reproduce in another lang-
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Furpose Gray:Horne Uhl Yoskam
Ve Tiroom

L sl - * » -
23, 10 discover new probleémnSessesecssd X ° X - i
24, o detornmine the besie of state-: : s :

417 ¥ ¢} 7 - 1A T HE S

ot. Yo Cetermine the walidity of : : : :

statemenlS.asesceressronsincsenel X ¢ X HE S

26, 1¢ discover the signilicance of H : :

fundementul leaws or conditions : : : :

by correctily interprsting deo- : : : :

seriptions of thelr applications: x : : :

27. 'fo master & particular voesibu- : : 3

lary".‘OQ'...lﬂ.“ﬁ.Ot !Q....": x : : :

25, To find one's way aboul--signs, @ 3 : :

rosd guides mEpPS €lCecsseanccessel X : :

2¢. To find or wverify spelling, ean- H : :

IngBeeecsnseeseesnnsnsecssscsecel X ¢ : -

30, To decide how to acet in new cir-: : : :

0111?&8‘&11&93..,...-....-...v...-..m-! X 3 : N

3le T0 verify =& fact or opinion.sees? : x : :

32. 70 be able to act on whatl one : : : :

feﬁﬁ8'¢o~wectoo-o'tunc'.&v-uoccwuoz X ¢ : s

30« i0o form the basis for e jud;ment: x : : :

34, To understand e sltuatioBi.ecesrss: X 3 : :

Sb. To find out whether material : : : :

bears on a8 certainsubjedt.ccecas: : x -

6. To evaluate materialecescacescee? : X : 1
37. 1o outline or take NOtHB.cescses!? : : T x
8. To surmBrize Or8llyecesvesesscasnt : $ t X
39. To make a writien sSUWMMBIrY.ecesee! : H T X
40. To produce verbetime.cecveosvenscel : H T X
4l. To browse--just look 8rount.iseces: : : I 4

42, To check correctness of copy- : : : :
oroof maﬁing.uo.,..-».,.n.u.«.....: : : T X
43. To correct grammatiecel errcrs...: : H T x
44,70 judge appropriateness of fomm @ : : HE <

45. To judeg appropriateness of title : : :
Z“ae&dings..............o.:....a..: X 3 . . x

46. To understend essigmments and : : H :

directiona in both schocl and H : : :

lifeﬁiﬁi‘lﬁitt.Q."‘O*ﬁ"b'.’.".‘.: X : : :

47. To increese interest in & given : : : :

field of Study.cccvescsvonensenel X 3 : s

- » ['3 -

4 careful study of these variocus uses of reading outside
the school as well as in 1t, is of vital importence to teachers



| 24,
and school administrators and should guide them in determining

what kind of reading meterial should be placed in the different
grades.

%1ith thess forty-seven purposes in view it is evident thsat
as 8 mentel process reading is very complex; 1t involves assoo~-
jation, Jjudgment, reasoning and retention of idess., In pro=-
portion to the ability of & student in reproducing idess, ans-~
wering questions, cerrying out directions, drawing plotures,
or orgenizing or utilizing the thought of tbe material will be
his success in oiher worik, For, unless he has been taught to
interpret and understand properly the printed page, he 1is not
likely to meet with success in other fieléé.

Looked at from the proper standpoint, reading tekes om &
large signiflicance és & prooess which enables one to continue a
life~long education by means of books; it opens up to the child
an expanding world and promises %the adult e continued pleasure
and profit. l

In a series of investigations which included conferences
with more than nine hundred adults, Cray end others (49) found
that some of the moat frequently mentioned purposes of resding
were the following: to kesp informed concerning ecurrent events;
tc secure specific information of velue in meking plans; to
learn more about events or problems of special interest; to se-
ocure the opinion of others concerning civic, soeial, industrial

or other problems; to keep in touch with business or rrofession-



al developments; to secure suggeatisna concerning efficient
pethods of doing work; to determine the important items in
_gorrespondence, messages and insiructions to follow directions;
to advence in one's field of work; to broaden one's range of
jnformation; to keep the nind stimul@taﬁ with Imoortent things
to think sbout; to develop a biroad outlook on 1life; to secure
pleasure during leisure hours; to satisfy curiosity.

Judd and others (49) found on investigetion that within
'recent years itlere has been a rapid incresse in the amount of
recding done. Parsons (4v¢) studied the facts ror Chicago and
found that in 1880 the population was 503,298 end the public
library ciroculation 306,701, In 1920 the population was
2,701,705 snd the library ciroulatlon was 7,601,828, As com~
pered with 1880 the population had increased st least five times
and the librery circulation mnra'than twenth~-five times. Such
fects show that we are becoming & naiion of readers hence the
responsibility of teaching pupils to resd efféctively increases
each year.,

Parsons (49) mede a detailed study through personsl con-
ference of the reading hebits of adults and found thet the
emovunt of reading varied wildely in dirferent occupationel groups.
In the table which follows he shows the mumber of books read in
six months and the averesge emount of time given daily to the
reaCing of books, newspapers, magazlnes etc. He also furnishes

date showing the influence of sduoation on the number of books



read in six months and on the smount of time given daily to %Qs
reading of books, newspapers and megezines,.

Comparison of Amounts Read by Different Oocupationel Croups.

el

Group - Average Num=- Average INum=-
ber of books ber of minutes
read in six given to reead-

months ing dally
Professlonalececcecesscscensns 26,00 171.6
Clericel....cveossnssscacscnes 4.14 90.7
Ate HOM@, . ocsnavescssosescones J«86 69,0
1anagerlal..ccecececcensesssces 2.00 89.7
Cormeroitl.ceecssncvecsncncsns 1.66 76.4
Trades and Labor...c.cecncsses l1.21 69.6
Public and Personal Service... 77 36.98
Troprietors, .cieirecosscsconsns +65 72.4
begricultural. . ieveeccccccncnnne «23 Xo Dats

Comparison of Zmounts read by Croups of Different Educationzl

Ldvantages.,

Amount of Fducation Avereage Num- Average IMum=
ber of books ber of minutes
read in six ¢iven to read~

nonths ing daily
Graduate Tr&ining... essvanssas oU40 1%0.8
College GraduBte....ecssceesse £0.47 147 .7
Some 6011083 Tre 1ning. crvaoenes 7 .68 116.0
High School GreduBteeeecessces 8.14 96.2

Some High School Training..... 2.08 82,6
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Amount of Eduontion Average Hum~ Average Num~
ber of books ber of minutes
read in six given to read-

months ing daily
ﬁighth Crade GCraduat@iceesveccenes « 93 05.0
Less than Eighth Grade.ecssccsnnnas «87 50,7
Foreign...u;.nnn.au..--....... 8O 42,4

———

%hile the amount of reading that is done is ranldly increasing,
it nevertheless varies in different sections and within 4iff-
erent groups as may be seen from the sbove. For this wvarisation
Parsons (49) gives the following causal factors; lack of avail-
able reading materisls; little or no interest in reading;
ignorance of sources snd value of different types of reading

meterial and poor reading habits,

2. Situations Involving Comprehension of Reading leteriasl.

We get a good 1ldea of the importance of resding ebllity

when we consider reading in relation to other school subjects.

Yonroe (49:17) with the aid of 317 seventh and eighth-grade

teachers found twelve types of learning in textbook study in

which reading was the central sctivity:

i Comﬂrehensicn of the materisl read plus memorizetion so

thet it ean be reproduced.

"2. With the text at hand preparation of a summery which con-

tains the central idees of the ss .ignment studied.

"3. With the text at hand preparation of an outline which

gives the principel points and supporting details

arranged to show order of reletive importence and rels-

tion to eceh other,

"4, Obtaining information for the purpose of solving problems

or enswering questions,



450
"S. Fxtension of one's range of general information by read-

ing widely material directly related to a given subject.
"6. Discovery of collateral or illustrative materisl for
topies or prcblems under discussion.
"7. Enlargement or’voaabulary.
"8, Appreciation of the significance of easch word used in a
concisely expressed statement or prineciple.
"§. A ¢lear conprehension of the essential conditions of a
problem which is to be solved.
"10. Discovery of & new supplementary problem related to the
topic belng studied.
»"]11. Drawing velid oonclusions from given date or statements,
rl2. Following directions with accuracy &and reszsonable speed.”
From the cbove it is evident that teachers face the re-
sponsibility of teaching puplls to read effectively in &« lerge
number of situatlions and that scholarship depends on the ability
to read supplemented by other gqualities such as s high level of
intelligenece.
4. Importence of Skill in Reading Silently.

¥ith regard to silent reading, Crey (4%) furnishes us with
some interesting factis. 1n conferences with more than 900
8dults he found that practioaelly ell their reading was done sil~
ently. Less than five per oent reported that they read aloud
only on very ianfrequent occesions.

Parsons (106) consulied two hundred and eleven adults and
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?}@und thet of this number 137 reported no use of oral recding.

ghose who reed orally snswered as follows: 47 véry seldom; 10

geldor; 1 very infrequently; 7 frequently.

cray (106} emphesizes the importance of silanx'raaain@§when

pe glves the following purposes for which children and adults

read:

1.

2y

Se

4.

6.

To oross streets, to teke long journeys, to read signs, rail-
road folders, meps, road guides etle.

To understand sssigoments end directions in both social and
life activities.

To work out difficult and complicsted prodlems or experiments;
reading manuals of various types, materials on radio,
aviation, cook-books, problems in arithmetic or other text-
books end science manuals. |

To find or verify spelling, pronunciation, meaning, use of
words, using the diotionery, encyelopedis end other reference
books,.

To gather materiasls for fuller understanding or for talking
or writing on one's hobby, for assigned rcpers, for experl-
ments, using all the fascilities of the reference library,
illustretions, charts, and maps.

To inform or convince others; reading aloud ninutes, notices,
instructions, announcements, resolutions, reports.

Te know what is going on,; reading news items, conments on
events, book:and drams reviews; looking over puilisher's
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1ists; trasing quotetions or ellusions, or tracing or verifying

statements to keep one up to the times. In sohool this is re=-

presented by many assigmments in Civioes, Americen prodlems, in-

ternational relstions, current history, reading of bulletins ete,

8. To deoide how to met in new situstions: reading noiices,
warnings,'bnainsss offers, advertisements. Puplls realize
that they muat meet new situations as they grow up.

¢, 7o reach conclusions as to gulding principles, relative
values or cause and effect: reading conflioting ovinions
with regard to school activities, soclal behavior, politiles,
business etc.

Typieal Situstions Which lead Children and tdults to Reeding
of the Hecrestional Typs.

l. To re-live common every-day experiences; enjoying stories of
home and school and of one's own village or city, such as

Little Zomen eto.

£. For fun or sheer enjoyment during leisure time: reading
jokes, nonsense rhymes, cartoons, fenliliar essays etc.
8. 7o enjoy sudden change =nd sharp contrasts! nositive excite-

nent; reading stories of adventure and zcocounts of travel

and peril liek Hobinson Crusoe, Arabian Knights, Treasure

island ete.
4. To pet away from real life: reading romesnces, ploturea of

impossible ideslism, visiting 1mag1néry soenes.

9. To enjoy ready-made emotional reactions: reading cheap
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sentimantal verses, lurid and soft romances, etc.

6.

7.

b

9.

To setisfy natural and valuable curiosities about humen
nature and motives: resading excelilent cheracter portrayals
in fietion, plays and verse such &s thakespeare's eto.

To give pleasure to others: reading aloud as among friends
after supper most frequently from meterials like those men-
tioned in 1. 3. and O.

To read aloud parts of plays and drametlc dislogue: for enw
Joyment in class or as preperation for further dramsetizetion.
To satisty curiosity about animals, strenge regions, and
times.

10. To enjoy sensory imagery: pictures, ogors, feellng sound.

From the above disocussions it is evident thaet reading 1is

intimately related to most school activities end that intell-

- igent reading is indispensable in modern life. In view of these

facts, the aims of reading should be broad ané should prepare

pupils to engage effectively in all school and life activities

that involve resding.

Many times, however, when children are testec for their

ability to comprehend a certain selection we are at & loss to

know whether we should blame them for their low comprehension

scores or the author for his poor writing ability. Textbooks

ére sometimes so. abstract and wanting in deteail that no child

¢ould possibly understand them. While recognizing the teach~

ing velue of aouthentic narretive and inecident, one is forced to



gamit that some authors use the story es & "mere srtificial
yehicle for teaching facts."” Another common feull is unnecessary
elaboration on the part of the author for the purpose of seo-
curing style. This always detracts from the comprehension of
whet is read.

Aocording to Hilliard {66) "the vocabulery of a selection
plays & very important part in determining how socurately that
selesction 1s8 comprehendsd. Only & smell proportion of the words
in & seleoctlion van be unknown without interfering seriously with
the comprehension of that selection. By an unknown word is
meant not one which the child has not seen in print, but rather
one whose meaning he does not kpnow even when the word is spoken
to him. “hen a ohild ocomes upon & word he knows when spoken
but which he has not seen in print, he will nc doubt hesitate;
but after the second period of reading instruetion he should be
eble to identify the word from 1ts context end from his ability
in phonetic analysis.

Surmary.

1. Resding {8 oclossely related to study; both are mental
ectivities. ‘There are thres dlfferent types of fe&diag, namely:
observetional, essimilative and anslytiecal.

2. There are many situations in life which involve the
comprehenaion of what is read; hence we see the relative im~
portence of reading in the school curriculum. Yoekem (125)

ives a compocite list of forty-seven purpose for which reeding
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i{s used. These forty-seven purpose are listed zbove.

Se In#estigatiuns show that within recent years there has
peen o rapid increese in the amount of reading dcne. This
veries widely in the different occupational groups, Iarsons
(49) attributes this variation to three fectors: l. lac: of
evailable reading matter; 2. too little interest in reading; S.
ignorance of source end value of different types of reuding
material and poor rascding habits.

4. In conferences with more than nine hundred adults Gray
(49) found that fewer than five per cent reported that they read
zloué only on very infre:;uwent cccasions.

. Tersons (49) found that 137 out of two hundred end

eleven adults reported no use of oral reading.



CHAPIER IV. O,

GRADE  PLACEMVNT
1. Comperlson of Twelve Craded ook Lists.
A few years ago an enlightenirg study in grade placement
was nmade by Sister Aloysine Reskop, S.S5p.S. and Sister Maxry
sdelaide Cagnon, S.S.C.Y. (8) They took the titles of all the

e

books contained in twelve graded book lists, {2075 books in ¢11,)
and merged them alphabetlcally into a single list. DBeside eanch
title they put the grade assigned 1o the book b each of the
different compilers. The lists studied were not all equalily

comprehensive nor equally extensive &s mey be seen from the fol~

lowing: v
Neme of List Aprroximate Num- Grodes  Number of
ber of books included pupils
listed in list tested
Winnetke : 700 1 3e8 s 36,750
Osk Tark s 278 : easy & @ 2000 (H.S.)
: : G 2 :
ferman & Limz 262 1 1=8 ! 2000
I1linois : 91 . 0-12 : 9
Cleveland 1 473 : 7-12 : none
National T 497 : 9-12 : none
Uhl : : :
H 158 : 1-8 : 20,081
4 - L4
Jordan : 74 T 8-11 1 3,088
HEA . 106 poems ; 1-8 ; ?
I'acphearson ; 57 poems ; o ‘; 68
Huber : 89 poens ; 1-8 ‘é, 50,000
Garnett : 22 prose : 4 : two clesse

LY

selections . grade 4



rFram the above we see that the #innetka 1list was the noet
comprehensive, conteining seven hundred books, while Miss Car-
nett's 1ist recorded only iwenty~-iwo, In the table which follows,
“the aiihors tell us Jjust how these tests were administered and
those who co-orerated in them. (2)
Nore Data on Books

Neme of List How Teat Was Administered Co=~operation
Winnetka 100,000 bsllots filled to in-: 600 teachers and

dicate the degree of like
-of pupils for any books they
“had resad.

18 expert child-
ren librerians,

ALJA & Nushe-

gen 1ib.

Teschers & Libe
rerians gave
opinions.

Oak Perk Books read and enjoyed by

ruplils of secondary 5°'S

Terman & Lima Children kept records Fareants, librar-
ians & heads of
Juvenlile depart-

onts in book~

2% 4% 23 60 B8 4% PE % sn SR PP 6 24 2% x5

five books (. three artiscles raries.

they liked.

*H e% S8 %o BR o8 an R 6 03 SR B% 4D BP 4D NN KE 2u SF s& 5P 44 BN RS ¢4 EH GG PR

stores.
Illinois : uestionnaire sent out to 285 teachers &
: teachers & librerians librerians re-
H plied.
Uhl : Juestionnaires sent to tesch~: 2638 teachers.
: ers who reported on the pre-
: ferenoces of 20,061 Yigh Soh:
: nuplils.
Jordan : Pupils wrote down names of Severael lib-
H

The Cleveland and National Council Lists were not based on
experiments, . The NEA, the Maocphearson, and the lluber lists were
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the result of rather limited experiments on children's tsastes
for poeiry. The Garnett study differed from all the others
very materieslly. Miss Garnett tested two fourth-grade classes
on prose selections which were reesd o them not by them as in
all the other classes.

In atudying book lists, the suthors of this experiment
found great variations in the placement of the books. They
believe this lack of agegrement in grade placement is probably
dus to one or more of the followling ocmuses: 1. The reletive
stand assumed by each compiler; thelr subjective or objeetive
attitude; their evident relisnce on the view point of children;
parents, or teachers--or their disregard of them. 2. Sonme
lists were drewn up for grades l-12, others for High School,
others still for a single grade. 3. Naticonality of the testee;
loeality of the school. 4. Academic standards to whioh _
groups of children had been exposed. These things, no doubt,
influence children in their choloe of books and may in some way
ececount for the deviations in grade placement.

2, Hide nhange of Difference in Grade Plecement of Books &

Poems. ~
The following table gives us an idea of the lack of egree-

ment among compilers:
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In the grade placement of poems as will be seen from the =

asbove (2) there is more consistency smong complilers then was
the case wifh books.

From the above tables it is obvious thet there is some-
times little agreement among edusators on the grede placement
of children's books. In fact, in the study Jjust referrsd to
there was found an agreement of only two per cent, that is,
approximately fortiy-~one books out of the 2075 books listed,
wore rated alike by the investigators who inecluded them and this
per cent becomes less significent when we consider that the
agreement oocurs almost exclusively for books appearing on two
lists only.

In all probability the subjective element which is not
easy to eliminate, has some influence 1in determinging the grade

placement of ehilaren's books.

Surmary.

There 1is & wide range of grade placement in children's
books listed by various authors. The reason for this varistion
nay possibly be found among the following: the subjective or
objeoctive attitude of the compiler; the relative stand assumed
by the compilers, their evident reliance on the view~points of
children, parents or teeachers or their disregaréd of them; the
nationality of the testee; the locality of the school; the

acadenic standards to which children of wvarious groups have been
exposed.



CHAPTER V.
COMPRHHENSION OF BIBLICAL $1ORIES.

1. Fsychological Tevelopment of the Child's Mind.

While al)l that we heve said hitherto has not had direot
vearing on the reasding and comprehension of bibliocal stories,
yvet in the tesching of religlon we find the same psychologioal
development of the child's mind, the same experiences, interests
and understanding. IHere, perhaps more than in eny other field,
however, we find a note of genersl dissatisfaction with present
day methods of instruction.

Writing in the Catholic University Bulletin for 190&, Dr.
Shields (987) says: "Our schools while contributing their full
share to progress in other directions, have nmade little or noc
advance in the teaching of the most vitel of asll subjeots. This
state of affairs would be deploradble were we to consider both
the interests of religion and what its teaching should meen for
the moral uplift of our chiléren. But the situstion is rend-
ered more grave by the fact that religion, which by its very
naeture should enter intc all the departments of the child's
growing mind, is thus, by the archalc methods of tesching em-
ployed, needlessly isolated from the other subjects of the
curriculum, and by the further fact, that by the methods of -
teaching employed, Christian Doctrine is rendered distasteful
in comparison with the secular subjects., Decutiful illustra-
tiona colored pilectures, tasteful books, meps, charts, loboratory

e uirment,~-everything, in fact, that sppeals to the child's
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senses end srouses his native activities--are ccllsd into re-
quisition in the teaching of seoculsr subjecis, whereeas the
teaching of religion is still carried on in abstraoct formulae«
tions. In the child's ming, religibn in this way comes to be
assoclated with uninteresting memory drills and three-cent
catechism."

At different periods of his development the.child eraves
material of various types, &nd it is important for the teacher
$o know just at what stege eaoh of these types is moat likely to
meke the strongest sppeal. The most sublime truths or the most
beautiful stories will not enrich the child's mind 4f they are
presented to him before he is prepared to receive them, To
teach the chiléd any lessén, above all & spiritusl one, the teach-
er must sstablish a point of contaet in his own life, and meet
him on the plans of his own experiences., 7The subject-matier
should be closely related to the things he knows end is inter~
ested in, otherwise he will have hn basis on which to comprehend
the new matter. Religious truths more than any others will
never be comprehended unless they are presented in a psycholoe
#leal way.

Ih adopting this method we are merely following the ex-
ample of the Greatest Teacher of ell times, Christ, Our Lord.
This wes His melhod. To tesch the most stblime truths, ﬁé used
the common things of every dey life with whioh His hearers were
f&miliar and attached to them a spiritual significence that made
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s lnsting impression. ihen He wished to appeal to the husband-

man, He spoke of the vine and its branehes; when lle acddressed
Himself to the fishermen, He spoke of the nets; to the shepherd
He spoke of the sheep and the sheepfold; to the lewyer of the
lew and so forth. |

¥%hen He wished to instiruct His apostles und giva them a
lesson in humility and simplicity, He called to Himself a little
child and stood him in their midst end said: "Amen, I say to
you, unless you become converted and become as this little chilg,
you shall not enter into the kingdom of heavep." Instead of
giving them a lengthy discourse on the providence of God, He
seid simply: "Behold the birds of the air, for they neither sow
nor de they reep, nor gather into barns and¢: your heavenly
Father feedeth them; are not you of much more vailue than they?
Consider the 1ilies of the risld, etc.™ \‘

From these concrete objeots the trancition to the abstraci
truths He was teaching wos easily made and each time on sub-
sequent ocecasions when they beheld these objects the lesson
attached tc them wes quiekly recalled. 7This is but an illus-
tration of thet fundamental prinociple of psychology: "Nihil est
in intelleotu quod prius non fuerit 1in sensu,” |

nas

agnizing, then, the trend of the ohild's mind from the
psychologiocal view~-point, it is well to utilize his interests.
A8 a gonerel rule we find thét very voung children like their

stories peopled with charesoters from their own little world.
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Then follows & period of meke~believe, when they look for ex-
treordinery things of a fantastio or supernatural order. After
that comes the creving for true storjes, and here perhays more
thean at any other period of their lives can the Life of Christ
in the Gospels be mede to influencs their hearts and minds.
Children love tales of horoes who triumphed over difficulties
and performed sxtraordinery deeds and this desire cen be fully
satisfied by the story of Christ and His Mirecles. The New
Testément is full of heroic deeds which need but to be brought
to their mindayto be fully appreciated. TFinelly, we notice in
the child the desire for high idealism and now the stoiies of
self-gontrol, respscet for authority, self-sacrifice and so forth
are likely to mske their strongest arpeal. The Gospel is full
of such stories which can be utilized to greet adventage at just
this particular stagevor the ¢hild's develoiment.

Reverend J. K. Sharp in his Alms and Kethods of Teaching
Keligion says: "If the teacher is to achieve effectively, she
must know somewhat of the child's growth in the acquisitiog of

noral Xnowledgs. Ohe must know too the ecge levels at which an
understanding of the verious virtues and vices, prohibitions and
precepts manifests itself in children of today.” And further on

in this ssme book the author says: "Adaptation of the truth to

the child's mind, thercfore, and the consequently correct function-
ing of the child's apperceptive mass is the bridge from the child
1o God. God adepts Himself to man's limitations by working

through secondary ceuses, using human lengusge, ané assuning
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humaen flesh to declare His revelation. Christ in His parables

adapts His thought to the mentality of liis heaiQ and thus pre-
paring their minds goes from the known to the unknown. The
Church uses adaptetion in the outwerd sign of the Secrsment's
innar grace. The child ocomes to school with certain mental
_cgafcities and &ttitudes. The truths of religlon rust be mede
to £1t into this mentsl setting. To do this the teacher must
know and build upon the child's experiences [(96)."

Arrangement of subject-matter to suit the needs of the
individuallis e protlem thet confronts every curriculum maker
for unless there is effective grading time and materiél are
both wasted. There are three irmportant factors to be consldere-
ed in the meking of every curriculum:

{1) The content of the curriculum.

(2} The greding of the curriculum.

t3) The principasl cheracteristics end treatment of
child life at those various perlods, consideration of which

should form the besis of every graded curriculur,
Sumaeary.

l. Fors effective methods of teasching religion sre needed
at the presen: day. In the teaching of religion we find that
the child craves material of various types at different periods
Of his developrment. The tescher should know just at what

veriod of his develo*rant each type makes its strongest appesl.

Bf100c0 of the cn11a's growtn in the scquisition of

2. A K
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rmoral knowledpe is necessery for effective teesching in religion.
The sublject-~matter should suit the needs of the individual for
without effective grading time ané meterlul are wasted.

2. The Relixious Development of the Child.

It is a regrettable fect that meny of the lessons given in
the clessroom during the religion period fail te function in the
child in efter life. This may be due, in pert at least, to the
fact thet the subject-matter of religious instruction hes not
ell been graded to suit the oapsecity of the child's mind. It
is a well-~atteosted fact thaet the child grows morelly very nmuch
as he does physically, and the same care that 1s bestowed on'
his bodily nourishment should be given to the choice and selection
of his mental food. Heliglious ecducation mesns iralning for life
sné to be effective 1t should follow the natural development of
the child. |

To the 1ittle child nothing has eny meaning unless it
touches his own 1life and sc, in our religlous instruction if we
wish to reach the heart of the ohild we must bring our subject-
matter down to the level of the child's mind. The grest St.
Paul says, "When I was a child, I spoke as & c¢hild, I understood
as & child, I thought as a child, but when I became & men, I
put away the things of & child.”

The world of the child is small., It 1s made up chiefly of

persons end objects that he can see, Lear ang 1Oouch or ihat have
been part of his experiences. Neyond these he has little or no
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interest. [uring the eerly yesrs of his life he wentis only such

-stories es deasl with femilier personeges and objects or that re-
flaect an environment with which he is familiar, Psychologlsts
tell us that up to the asge of six yeard we should give the child
stories in which the choracters are children, animals, perents
or personages like those that are part of the ¢rild's owa 1life.
¥rom slx year® to nine the child lives in the worlc of make-be-
lieve =nd then fairy stories =snd narratives thet aboundéd in the
supernatural became interesting. It is only during the particu-~
lar period of development in which the story is appealing thsat
it 1nfiuenees & child to the fullest limit of its rossibilities.
This is partioularly the ocase in the field of religion.

In the years immediately following the imeginative period,
the child becomes & hero~worshiper and true stories and tales of
thrilling sdventure meke s strong appeel. ¥hat s store-house of
treasures o¢an be found for him at this stage of develonment in
ithe Lif@ of Christ. ¥Yext he begins to idealize and stories of
physiesl bravery glve plece to stories of spiritusl courage.
From thia time on the chlld's interests centre round heroic
individusls and the story of Seul of Tarsus that fiery zealot in
whom the fire of hatred wes changed to the fire of cherity and
;uah l1ike noble charasters sre more fascinating then any modern
;ﬁmance.

The religious teacher who recognizes this development of
interests in the child and a2daptis her materiel to it will find
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find her teaching effeetive. Of Our Lord Himself it wes sald,

"And Jesus advanced in age and wisdom end grace.” Into the
heart of every ohild at creation God implants religlon and at
Baptism germinal virtues are infused into his soul. This is the
ready soll that the religious teacher must eyltivate end on
which or rather in whioch she must help the eﬁild to build up
the structure of his religlous life. It is because Cod Himself
has planted the seed of religion in the child that we find him
nanifesting at every age level a love and desire for things
spiritual., The atary of Our Lord's life and the Lives of the
Saints never lose thelr sppesl and the child is never too 0ld or
too young to be interested in them.

In the religious nature of every child we recognize three

distinet periods: (1) The instinetive or spontanecous period.

{uges 1-4)
(2) The intelligent period. {eges 4-12)
(3) The ethieal period {eces 12 to Vaturity)

The Instinciive or Spontaneous period. During this period
the ¢hild's natlve tendencies snd impulses are predominant, He
has not yet become self-conscious and intelligence is present
only in a very limited sense. At this time he 1s greatly in-
Tluenced by his religious surroundings and all efforts at
religious training during this period should be through the
senses. Christ used this method of sense appesl whsn.He said,

"Show Me the coin of the tribute?”; "Consider the lilles of the
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field"” etc. In the parables He appesled to the imagination

chiefly, and He likened the kingdom of heaven to all sorts of
things with which His hearers were femilisr~-e banquet--a
mustard seed--a householder--a father etc. The Church too uses
this method of sense appesl and in her liturgy makes use of
light, color, music, song, lncense, e?aryt&ing in faet that
appeals to the senses. In religious instruction it 1s well then
to use the senses as chennels for the zormunication of religli us
truths,

The Intelligent Period, It is during this period that the
child becomes & self-ocnsolous being. He now remembers ex-
periences of his own. Reason, intelligence and will are dawn=-
ing factors in the nhild'sllire at this time and he begins to
manifest crude notions of spirituel things. le 1s now cap~
able of receiving broad general vliews of God's presence, the
meaning of prayer, worship, service, etc. This is the time in
the child's develcpﬁanz when the picture and the story exert a
strong influence and both can now be utilized to great edvant-
age in the religlous programme. |

The Zthical Period begins about the age of ten or twelve and
during this time we observe in the child redical changes in both
body and mind. New devices must be found to train the new
activities and powers of the child who 1s now & fully conscious,
reasonable and personally responsible being. He has well-de~

fined notions now of right and wrong and things cpiritusl become
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more eppealing. Mully equipped with all the nastural capacities
that have to do with religious life end chareoter, he becomes

personally‘respunsible for his own religious life and character.

Summarx

The religious life of & child keeps pece with his genersl
physical and mentel growth. TReligious instruction to be |
effective should follow the natural development of ithe child's
mind, in which there is generally recognized a certain psychol-
oglcel development of interests., At first the little child
wants tales of familiar nersonages and objectis; then he enters
the world of make-believe and delights in stories whose char-
acters are fantastic or in which events occur that are possible
only through the work of supernatural forees. Then there comes
the craving for true storles, tales of heroes, of youth and
manhood on the path of adventure, triumphing through physieal
brevery. Finally there comes & perlod in whioch stories of high
idealisn ere desired; those in which spiritual brevery more then
physieal power is the moving foree, or in which physical prowess
is the means to a realization of a high ideal. The stories
especially needed now are those which tend to roafer‘raspect for
established laws and accepted principles; thet ermphesize self-
controi and thet tesch the higher meaning of love and service.

3. Studies Previously Reported.

¥ithin recent years scientilic work has been done in the

field of religious education. Seversl years ago, Sister Mary
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I.H, ¥, (81) reported an interesting study she had made of the

moral development of children, end from her Cata we gather some
valuable informetion. She devised s scele of moral knowledge
by which she endeavored to messure the "ko,:.ness of the child's
sense of right and w&ang." She was partibularly interested in
youthful delinquency and weanted to find out if thils was csused
by ignorence, moral defectiveness or pure contempt of law. 3She
found that "children grow morslly very much as they do physical-
ly and mentally; thet the child's growih may be accelerated or
retarded depending on his moral diet; that he develops normally
an appetite for certain moral concepts at a definite age after
which the desire passes awsy; that this concept of a certain
moral ldea grows graduelly; that once the sbility to sclve a
moral problem is developed, it is a power that may be used at
any future time."

In the morel concepts of children Sister Mery recognized
. three distinct steges of development; first, duty to God; second,
duty to self and one's neighbor; third, duty to social groups.
She found that as early as the age of six children had well-
defined notions of their duty to God. ¥ith regard to their
duty to self and one's nelghbor, she found that "obedience is
the first ideal of conduet to fix itself in the mind of the
child; truth 1s an ideal that has marked stages of development.
Truth is very apt to be sacrificed by very young childéren if
they are forced to choose between 1t and another concept, e.g.

charity. A regard for the sacredness of privete property is
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early implanted in the normal child. Generosity, honor, unself=-

ishness, gratitude, courtesy, ere traits of which the child is
aware in this period, aelthough they do not have appareantly, &
dominating influence,”

In summarizing the third siage of the moral development of
children Sister Mary says: |

"altruisitce ideals develop early in the average child,
Children need concrete instruction on definite socisl and civie
problems, especlally those of a type which call forth emotional
resonance in the solution."” And she concludes this wvasluable
plece of research as follows:

"Moral knowledge is a matter of progressive growth through
the yesars of childhood adolescence to mmturity, following thé
nérmal learning curve., All do not begin at the seme time,
develop with the same speed, nor discppear at the same age.

Some principles, notably religlous duties and obedience begin at
the eafliest ages and sre very pronounced even in the adult
periocd, Others, as duty to school, following one's vocation and
personal purity, seem to be short«lived, begin late, reach the
maximun within two or three years after their first sppearance,
and then disappear® (8l1).

Dr. Shields (97), one of the great pioneers in the field of
religious educetion, holds that to be effective, "Religion must
be taught by the same genersl methods as the othexr branches of
knowledge. There is one drein and one mind in the chila and the
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laws governing the operations of the mind sre fundementelly the

same, whatever be the content of the knowledge. If religlion is
taught by oune mathnﬁ and other subjects by enother, reiigion 1is
not apt to influence the thoughis, feellnge: and esctions of the
individual; it is out of place, becomes artificisl, and produces
no lasting benericial effects. The child's mind is not develop~-
ed and agile enough to adapt itself to these radicsl changes of
teachigg rethods. Dr« Shields mekes the child the centre of
the eduocetor's attention. The teacher must watch the steps in
the child's unfolding nature end natural expression and adjust
nis métﬁéé to 1t. He must not be & master, but & servant,
patiently ministering to natu&a in order to make it yleld the
deaired results. He must supply food to the mind in much the
seme way 88 he would supply food to the body. The subject-
matter and the method of presentation must be planned and -
adapted to the child's developing mind. The teacher must know
how $0 aid the mind in its growth in knowledge. He must not
consider his task as thut of imparting knowledge, or "storing
the child’s mind with knowledge" as 1f his own mind were & re-
servolr whence he was ﬁraé&ng knowledge by bits and pecking it
into the child's mind."” |

The general complaint of the preaent day thai methods of
teaching religion are not es effective as they should be is
possibly not without some foundation. MNost or}as are forced 1o
admit thet the religious instruotion given in the classroom does

not carry'over into the eohild's life at home, in the company of
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others, on the play ground, on the street in later life etc.

" This is the bi¢ problem which is eausing serious thought smong
present-day edusators., The suocessful teaching of any subject
depsnds to & great extent on the fitness of the selections for
the grades in which they are placed; might we not then be in-
¢lined to think that perhaps due consideration has not been
given =mliwsys to the choice and placement of the subject-matter
of our religious instruetion? Though this problem is still un-
sclved, careful students ere meking investigations and the fact
thet such books as Alms and Methods in Teaching Leligion by

Js K. Sharp, Praoticsl Aids for Catholic Teaehers by Sr. Kirsch

Aurelis, Religion Teaching Plans by ithe Francisesn Sisters of
Christian Cherity, Religion Books by F. C. Yorke and Catechetl-

igal Methods by Rudolph G. Bandas, have lately made their appear-

anoe, shows that splendid work is being done in the field of
relizious education.

In 1924~1925 Samuel P. Frenklin (37) contributed an in~-
. tereating plece of research. In order tc measure the compre~
hension difficulty of the Parsbles and Precepts of Our Lord he
‘selected elighteen parebles and eight precepts. These he com~
bined in tests and administered them to epproximately 800 ehild-
ren from grades four to twelve inclusive, from the publie
schools of Pennville, Redkey, Farmland and Parker, Indiena. In
presenting his data he showed the influence of three factors on
the conprebension of pupils: séx,‘mantal age and religious

training, and these he feported in interesti.g tables and graphs.
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He then made a second attempt to measure the comprehension
diffieulty by revising Part V. of his former test which seemed
to offer greater difficulty then eny of the other perts, tnd
. added seven additiona) precepts to the first test. In the re-
vised test he made four statements instead ol three, safter each
nrecept end eliminsted some of the statements made in the former
tests. This finsl Torm of ihe new tesis was then administered
to 12¢& public school puplls renging from grades Tive to eight.
Beceuse he know of no existing course of religiocus instruction
which graded its mﬂt&tiﬁi according to comprehension difficulty
Franklin hoped his study might stiomlate sotion 4n this direc-
tion, The date he thus obtalned led him to drew the following
gonelusions:

"l. A review of the literature of religzious education
curriculum revesls that very few attemptﬁ have been made to de-
termine the comprehension difficulty of subject-matter from a
scientific view-point. Keterisls have been placed at the ver-
iocus ages in different courses of study ror.religzous education
with 1ittle or no evidenece that the placing has experimental
Juastification,

"2. ¥e have been sble to establish the fact that & trust-
worthy device for the measure of compreaension difficulty ¢an be
conatructed. With the correlation coefficient between mentel
age and comprehension standing at about ,78 with a probable error

of .0l and the correlstion between two methods of measure of
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comprehension of the seme sayings and parasbles being .61 with a

prodable error of L0868 and with ihe correlatlions beilween thb like
responses of adjacent ages running at sbout .B it is evident
thet the test here presented i1s ressonably rellable.

"3, Children between the mental ages G-1G oan respoad
suecessfully to triple snd cuadruple eholice rethods of testing
- while multiple-nalring es 1in Pért V is siearly beyond their
cbillity.

4, In so far as eomprehension difficuliy alone is = gulde
to ability, there 1s a danger in using the ssyings and parables
at too early an ege. There is ¢ low score on 6omprehension |
ability during the earlliest years through which the teathwas,ruﬁ.
At sge sight it 18 only forty-three per cent but rises repidly
to ninety~four per cent at the age of 16. ‘

n5, Contrery to what might heve been expected the precepts
prove more difficult of understarding at all mental sges than
do the perables. |

"6. This study furnishes & besis for arranging the pre-
cepts in 8 religious ecdusationsl currieculum in the order of
comparative ascendlng diffieulty and of placing them at the
earliest possible point of fairly hich comprehensibility.

”é% Concrete nmaterial 1s understcod about two or more years
aarlle£ than is thet of a more abstraot nature. The parzble of

n five years earlior
the Good Semaritan is understood more tha ,y

then is the pareble of the Sower.
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"8, There is little improvement in comprehension beiween

the years 8~11 and between 13 and 16, The period of greatesy
increase 1is between the years 1) and 13. This fact furnishes
an interesting bit 6f justification for the six-six arrangement
of the curriculum and mdioatea the ment=l 2pe &t which one can
strass‘a little more the subject-matter involving insight and
appreciation.

"9. Comprehension is relatively indepsndent of certain
environmental factors thﬁt are supposed to be importont in
. religlous eduestion. Regulerity of attendscce o Sunday §thé1‘
-.and Church of both pupils and parents make no difference on the
pupil’s score. The strange consistence with which the 11-13
inerement in comprehension and other aspecis of a growih curve
repeat thamselvaq in all the different coxbinetions of cases
would seem to indloaste that the eccentriclities of the ourve are
a function of internal ripenling of native ability.

*10. The girls have a amsll but consistent advantage over
the boys in the comprehension tesi except for the nine, ten and
sixteen years, %Yhen the scores for the boys and girls ere con-
sidered separately on the basis of chronologioel age as ageinst
mental age, the marked inorement in development for the girls
ogours between eleven and twelve #nd for the boys between ‘
twelve snd thirteen. It would thus appear that the difference
in comprelhenston of the presdolescent ages of sexes is only

about one year, Recurring to the question of the Junmior High



77
Sehool ege increment when the sexes are separately considered,
the increase during the single year is sbout one ihird of the
totzl increase for sll the other yesrs.”

In view of what has beer aaid, 1t is clser that the content
of religious instruction should be selected with due regard to
the comprehension difficulty of the subject-mstter. In ieach-
ing any subject there are three possible methods of presentetion.
Pirst there 1s the logical ordering of the curriculum which con-
si%ers the acult mind and ignores the child's. Then there is
the chronological order which follows & series of cause and
effect but does not funetion in the child's life until lster
vears, Last and deoidadly the best, ihere iz the psychclogical
and pecegogical method whioch considers the various stﬁges in the
development of the c¢hild and adapts the materisl to the child's
capacity at esch different mental level, |

Probedbly the most recent contribution to the field of re-
ligious education wees mede last year by Miss Ellasmay Horan.
Assuming that principles influwence conduct only so far as they
are epplied %o dasily living, Miss Horan essembled curriculum
materiel in the form of virtue appllications for the different
ideals mentioned in the Gospels. Acts that children of differ-
ent age groupa have opportunities to make were collected frecm
over 40,000 boys and girls in Chicago, ¥While Miss Horan's
dissertatlion preseats only the raw material, thb following

quotation is suggestive of the use of sueh material:
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"Teachers of all schocl groups mey use the spplications in

their insitructional programs. .The list of acts presented may
serve as & specific baockground for a charascter education pro=-
gramn, The materials presented offer opportunity for the teach-
er to understand the ohild and his needs more intimately, They
represent as well,‘%xscuree to which she may refer in planning
an even more detailed anelysis of character needs of the
elementery or high school pupil.”

The book, Practices of Cherity for Poys and Cirls, uses a

small section of this msterial end builds upon 1t e svstematie
programn or one phase of character eduos=tion. The enthusisenm
over the Initroduction of this book in many of the perochiel

schoole of Chicago shows an sppreciation of 1its value{

Of lete yeers several sclentific studies heve been re-
ported in the fleld of religious educstion. Wishing to know
the cause of youthful delinquency Sister NMeary, I.H.M. made &
study of the woral development of the child. She erdeavored by
neans of a scale which szhe devised to measure the lkeenness of
the ochild's sense of right end wrong. Her:i drta showed that
mﬁgal knowledge is a matter of progressive growth from child-
hé;d to maturity.

Zs P. Frenklin meesured ihe compreheunsicn d4ifficulty of the
Perables and Precepis of Our lLord. He found that &t all ages
the Precepis were more difficult to understand than the Parables,
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and thai there wss littile inersase in comprehension vetween the
vears elght and eleven and botween thirteen and sixieen. The
pericd of greatest increase 1s beiween cleven and ithirteen.

Iliss Ellamsy Voran, assuming that »riaciples influence
conducet only so far as hey ore applied to dally life, accembled
curriculu nelerial in the form of wvirtue npplications for the
difTerent ideals mentioned ia the Gospels. These she presenied
in boox form lor the use of teschers of religion in the
elementary and idgh schools,

4. Yarious Methods Employed in the leachlng of Religion.

Among ihe various methods that have been employed ia the
~ teaching of religion we find the following:
The Sulpicien Liethod which was devised by the Fethers of

Sta Su;piae about 1642 and made femous by the efforts of Bishop
Dupanloup, of the dioccese of Orlesns. The method of St. Sulpice
eims not ouly at instructing the ohild but at touching his heart
and making hinm love Cod and hete sin. It combines a few
exsrcises whiech 1n£araat the akild and atteoch him to his
religion and lays great siress upon the teacher and her train-
ing. Hesides a verbatim recitation from the cetechism it in-
cludes an 1n§tructian, a reading from tﬁn Gospel and e homily.
The process takes about two hours and is better sdapted to
 supmer vacation schools and cetechism classes than %o the
ordinary religion periods in e parochisl school,

ihe Psychological or Stleglitz or as it is sometimes calleq,



BO.
the Munich liethod origiunated with & group of experienced Cat-
echists in southern Germany. It is based on psyeliclogical
principles -and recoguizes the child's steps in the learuing
process--apprehension, understanding aand spplication. Iy this
method each catechism lesson revolves rount a them or unit with
related questions z«nd answers. In trealing cach unit the
Hunich Xethod employs the four steps-~presentation--explenation
~-goi.bineticn=--cpplioation. Becuuse of the good results this
metiiod bhes Lrought sbout, it has gslned nuunerous followers and
meny revised lexibooks of religion sre applying the principles
of the kuauish Yethod.

ihe Sower tchere which 1s assocleted with an educationsl

journal of thet name, divides the religlon curriculum into
three periods each of which is a complele survey of ihe field
ané the three periods are therefore, conceniric. In the first
period (five to eight yesrs) the instructions aere given chiefly
by means of stories, plotures, dramaetizations drewings, con-
versations etec, Frayere snd hymns are learned but no cetechism
text is used., In the second per;ad, (eight to twelve) & text~
book or catechism is used. 7The answers to the questions sre
first teken from the child's own words and then put into ihe
words of the catechism, then memorized. Stories from Scripture
and Church History, prayers and hymns are also included in this
period.

In the third period {twelve years and on} the ocetechism
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is no longer used as o textbook tut only for refereunce. In this

stage the vwhole ground of relislous ﬁcs§§ine is apriin covered
enl the chlld 1s glven a more advanced tecohlng concerning the
gpiritual life, the-sﬁurameats, frequent Comcninlon ete. Dlacks
boarde, meps, piclures, cheris and other devices £re wessed inw-
10 service and the child is helped in every way to account ror
the faith that is in him.

Dr. Chields' lMethod or Irimery Hothods is based on the

principle o correlation end conteins some ezcellent suggestions
Tor the teaching of religlon. Ie believed trhat aaéh new idon
should be grefted ou to the previous content of the child's

mind end that there should be a continued correlailon of religion
with the other subjeots of the curriculum. e wenied religion

to be the animating principie of every pirscept which the child
was teught to obey. He held that ihe Cod=given gern idea wés

not to be destroyed in a e¢hild but was to be put under ihe oon-
trol of ithe resmson and the will snd made to co-operate in the
development of higher facultles.

The Eucharistic Method presented by Dr. Edward Foppe 1890~
1924 is based on the prineiple that the "ectual condition in
which we must work out our salvation is cone of fellen and re-
peired human neture, Christian training is the gradual re-
storetion in us of the Divine Imoge defaced by sin,” There is
really nothing new in this method end 1t is e¢alled Eucharistic

because it makes & specisl effort to emphasize the necessity of
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freguent Cormunion.

ire Fulde "lLehrplan” is atill another method by which the
subject~matter of religlous instruction is divided sccording to
the different school grades. Catholic educailon mecording to
the Lehrplan method should be the hermonious development of the
child's natural and supernatursl fasculties. 2y thils methcd the
children in ecch grade [ollow & program which correlates Zible
and Churclh Eilstory, Liturgy and Cacrec Hymns wilh ihe catechism,
W“hile many cther methods and teaching devices of religious
instruction might be mentioned ihese sre probably swmong the best-
known., Up o date, however, no one siugle melhod Las been féund
that is ealirely saiisractory. Here there is a large field for
the intelleciual and creative efforts ol 1nterested educators,
In the past verious metihods of isaching religion have been
useé. Among these we find the following:
(1) 1he Sulpieclen ethod.
(zj The Psychological or Stleglitz Method,
(3) The Sower Scheme.
{4) Primary Methods or Dr. Shields' XKethod.
{5) The Eucharisiic Xethod,
(6) The Pulda "Lehrplan” lethod,



CHAPTER VI.
OBJECT OF THE PRESENT STUDY

The present study was san attempt made by objective methods
to determine the optimal plecement by grades of thirty-two Few -
Testament stories. Ey'optlmal,placemmnt is here understood that
particular age or grade in which the c¢hild has the ability to
comprevend the stories and fully grasp the lesson which each
story is intenced to teach.

The method devised for the etudy ves to rresent each story
in the Seriptursl lengnege rnd recuect the children to read 1t

Shrough, thoughtfu?ly, and cerefully. At the end of eanch story
six statememtswweié‘ﬁaﬁe three of which were consifered as
correct and three as incorrect. The children were asked to
merk the three which they considered to ve the most correct. In
this way the writer thought she might discover the stories which
were understocd at an eerly age and those which required grest-
er mental development., With this knowlaagunit was thought that
a better disiribution of these stories might be mmde throughout
the grades; thus the child would be civen esach story just at
the particular stage of development when he was best prepared
to receive it and had'tha ability to comprehend i{it. }eny ex-
cellent courses of study heve been used in which these same
stories heve anpeared, but at times it would seem that the dis-
tribution of stories hed been made without due regard to the
comprehension difficulties of the c¢hild in the particular grede
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iz whieh the stories were presented. whereas viewed irom the
stand~poine of the cehild's comprebension they mighi heve peen
more wisely disiributied.

The ohildren who were used in thia experiment were all
pupils of 5i. lgnatius School, at Lakewood and lLoyola Avenues,
Calcego, 1llinois. The faot that all had had the same methods
of teeohing, and enjoyed prectically, the same advantages with
regerd (o euvironmsnt, atmosp;here, ste. afforded the writer an
opporiunity to trace through the grades the development of their
zbility 10 comprehend the stories submitted for thelr reading.
By spplying the ssme tests th five hundred children from gredes
four to eight inclusive, it was thought possidble to discover the
particular time and place st which these children developed
their concepts of religious tryths. Grades one to three were
excluded from the tests becsuse in the opinion of the writer the
children of these grades were too young to resd the stories for
themselves as the tesis demanded; hence they would not be sble
to follow the directions glven.

1. Description of the Tesis.

Since the msin purpose in this siu&y was to trece the
growth in appreh&nston of the councepts of religious truths, it
was deemed advisaedble to adhere strictly to the Soriptural
language. Aecbrdingly, thirty-two stories were seleoted from.
the Hew Testament, which in the opinion of the writer, obviocusly

revesaled particular character traits of Our Lord, for example,



cherity, kindness, sympathy, patience etc. Each story was 90.
printed on & single sheet and under esch story six stetements
were written and numbered one to six. The pupils were instruoct-
ed to read each atory esrefully end then to place a oross bee
fore the three statements which they thought were most applie-
able to the story above. The particular aim of these state-
ments was %o find out Just what each story conveyed to the
reader. The stories were then all printed in a thirty-two page
booklet and presented to the pupils in grades four to eight
inclusive. (A copy of this booklet may be found in the pocket
on the inside back cover.,)

It should be carefully noted that the comprehension tested
wes the ability to sense the lesson of the Gospel sﬁory.'A
score of zerc in the test does not indicste zero comprehension.
The c¢hild who scored zero may have understood what was said end
done, but, within the limits of the tests, he failed to see its
significance., This and no more was what the tests aimed to
discloss. - -

2. Administration q{vthovggata,

The period of testing including the time devoted to the

distribution and collection of the booklets wea left entirely

to the discretion of the teacher in each grade in which the test
wes given. The teacher in each grode econducted her swn test,
The ettitude of the pupils was such that they seemed io Taquire
no stimulus, but general precsutions were taken against fafigu@,-



88,
lest a lack of 1n£erest through weariness might in some way
spoll the results desired. Instruotions were given informelly.
The booklets were distributed and the children were merely
asked to resd earefuliy"eaeh story and to follow exactly the
directions glven. They were also urged not to rush, but to take
as much time as they needed; and each teacher stopped the test
at the first sign of fatigue. It was found that the two upper
graﬁas‘required much less time to complete the tests than did
the three lower grades, bdut no grade was eallowed to finish at
one sitting. At the end of each test period the booklets were
collected, but they were not socored until all the children had
read the thirty-two stories. In scoring the number of correct
responses given was dlvided by the nﬁmher of correct responses
for each story in each gred. These results are shown in Table
I and a graghic representation of the seme is given in Tables
II, and III,

A ocareful study of the deta obteined revealed the follow-
ing facts: Stories 1,3,4,5,6,1%, 16, 21, end 23 were obviously
the most diffieult. Storiss ¢ and 10 were understood by all the
children in 21l grades teated. Stories 7,11,12,14,16,17,20,22,
24,29,30,31 were somewhat diffiocult for grades four and five
but offered little or no difficulty to the children in grades
six, seven and eight. Stories 2,5,9,10,11,85,26,27, and 32
were most easily comprehended by both boys end girls alike. Steory
9 scored the highest general average. OStories 21 and 23 receliv-
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ed the lowest scores of all and the scores for boys and girls
were ildenticel in these two instances., 3tory 9 received the
highest score among the girls. Story 10 recelved the highest

score among the boya;
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Percentages of Corregt Responses
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‘The sbove percentages are represented grarhically in the
two tables that follow. In Table 3 the girls*' curve is repre-
sented by a red 1ine, the boys' ourve by & black line. In

Table 4 the correct responses of boys and girls are shown
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separately.

The total number of correet responses for seach picture
for both boys and girls is represented by Table 2. They were
as follows;

TABLE 11

Story ‘ . Fercentage of Percentage of
' Total Number of , Total Fumbsr of
Correct Responses - Correct Responses
. .Boys Girls
1 677 . 70
2 ) P : \ 83.9
3 84,5 . 68.9
4 673 _ , 66.7
5 64,8 , 57.6
6 61,9 64
7 76e1 . ( 7245
8 8l.4 . 85.4
4 37.4 . , , 88.6
10 87,3 82.4
11 78,6 78.8
12 71l.1 7444
13 62.4 6645
14 66.8 69.6
15 76,2 797
16 67.3 63.2
17 74.7 76.1
8 66,9 62.6
19 77.8 75 .4
20 862.2 66.9
21 64,1 58
22 66,9 72
23 59.7 64.6
24 7245 . 767
86 82.4 ‘ 76,7
26 81.9 83,2
a7 8l.4 78,3
28 89,3 73.3
29 675 64.3
30 71.2 759
31 85.3 77
32 752 81.5

A study of these results shows that there is not a great
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'dsal of difference between the boys' responses and the girls?,

In stories 5, 21 and %1 we notice the widest difference in thelr
responses, In story 4 thers 1s a difference of .6, in story 15
a difference of .5 while in atory 11 the difference s ouly .2.
The lowest acore mede by both boys and girls was in story 28,
The highest score made by both boys and girls was in stories

9 and 10.

Stories ¥Which Showed The Least Variety in Soores.

Story Boys Girls
195 66.4 6645
39 65,5 : 64.3
15 76.2 75.8
14 ‘ 66.8 69.6
X ‘ 78.6 78.8
4 83.8 B4.1
9 87.4 88,6

3 | ' 82 | 72,
31 Qﬁ.S - 77
. Wlih but rew exeaptiana the results of the exycrimant show
that the soores made by the fourth and fifth grados are conw-
siderably lower than those of tna three upper grades, indicat-
ing an incra@#e in comprehension throughout the gradea.
Obviously, stories 16, 21, 23, 20, ares dbeyond %ha com-
prehension of most of the ohildren tested. Story 22’orfarad no
difficulty in any grade. In some of the stories 1§ was found
that & lower grade scored higher then an upper grede, This may
be sceounted for by the fact that in,making'cut her statements
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the writer sometimes gave more than threeo statements whieh |
might easily have been acoepted as correct. The older ohildren
looking for difficulties because it wes a test chose the less
obvious lesson whilé the younger cohildren saw only the obvioﬁaA
one.

Conelusions.

l. The spiritual lesson of these thirty-two bible stories can
be‘aomprehandad by children of every asge snd grade 16#3.

2. children:at a very early ige (before six) manifest e cone
cept of Cod end recognize their relations to Him.

3. All moral truths are not equally understood by &11 children
nor are they understood by all childgen at axacﬁly the seme
time. |

4. Children easily comprehend religious truths if they are
presented in familiar language.

O. Children have po difficulty in understanding religious
stories like Christ Blessing Children because they are
familiar with the ideas of Father and children.

6. Children find 1t dirfinult to understand Christ Denaunn&gg

122 iy because they do not know what hypocrisy moeans; it
has nat come within the range of their i<nowledge.

7e Ghildren do not usuelly get the whole lesson ithat the
religious story teaches at the first reading of it.

8. Repested readings of the same religious story doea‘not seem
to rob 1t of interest; with most ohildren 4t seems rather
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to increase it.

9.

10,

1.

1z.

13.

14,

Children crave ceriain types of religious stories et differ-
ent age levels.

The child*s natural story interest mey be utllized to great
advantage in religious insiruction.

Thg religious development of children proceeds psychologic~
81ll¥e

The language of the Seripture zomatimes offers comprehen-
aion diffioulties |

Children are never too young or too old to be interested in
the religious stories.

There is s marked development from grade to grede in the

comprehension of Bible stories.
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Optimsl Plecement of Stories.

Within recent yesrs soientific studies heve shown the im-
portance of the right placement of the reading material given
to children in the various grades. In this matter two things
should be of eonsideration. If s selection is plsced in too
high e grade it loses its appeal becsuse it is too juvenile; if
it is=s pla&eg in too low & grade 1§ is not understood or
eppreciated beocsause of its overmaturity. In the proper asaign-
ment of reading material then, the problem is one of right
placenment. |

In the teaching of religion--the most vital of all subjeots
-=the question of iisht plecement takes on a greater signifi-
eance, ?er while thé religious story always makes an appesl to
the child there are periods in his life when he needs certain
types of storles which if not given at those particular times,
Tfaell to influence him as they should. To know th partioular
time at which to siress particular stories is important far'
svery teacher of religion. |

In the present study the writer, assuming the resulis ot
these tests to be representative of the degree of comprehension
manifested byfahiidren of vericus grade levels, used them as the
basis for determining the optimal place of the thirty-two
stories used in this experiment. The method she adopted was as
follows: she took each story seperately and traced the percent-
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age of ocorreet responses for it through the gredes from four to
eight, inclusive. She nnfed the particular grade or grades in
which there was & notable inecrease in comprehension and marked
"the point of highest comprehension. In some cases the soores
did not vary greatly whiekh ae&maﬁlta indicate that these storléa
were equally easy or equaliy dirfiounlt 1nAail grades tested., In
one instance, 1an story Six, for sxample, the point of greatest
comprehension was limited to one grade. In other instances, in
stories 1.2,3,5, and 8 Tor example, where the ingrease in com-
prehension was less riarked, the writer assigned e& wider range of
distribution to the story.

According to the results obtained in this experiment the
optimal place for the thirty~two stories herein diascussed appeqrs

to be as follows:

Humber of Title | Optimal
tory acement

1. The Multiplication of the Losves 4-8 (Gredes)

2. The Good Thief 48
- Zaoheus ‘ 6=8
4. Our lord's Relutives Seek Him 7=8
Se The Arrest of Jesus . 48
6o The Cleansing of the Temple 8
7 The Miraculous Draught of Fishes H=8
8. The Rioch Young Men 78
. The Meal at Bethanis 48
10. Mary Magdalen 6~-3
-1, Our Savior in the Desert 68
lz. The Pinding in the Temple 78
13. Our Lord's Dealing witk the Apostles 6-8
14, The Temple Tribute 7-8
15, Nicodeomus : 68

16, "~ The Coin of Tribute 78



The Ten Lepers

Jesus Before Pilate

The Widow's Son

Christ Denounces Hypoorisy
The Calling of MHatthew

The Merriage at Cans
Christ Hesls the Siok

The Baptism of Jesus

The Agony in the Garden
Christ Blesses Little Children
The Detrayal of Judas

The Samariten ¥Yoman

Christ Feeds the Enltituda

Christ's Disoourse to the Diseiples
The Widow's Mite

The Raising of Lozarus

95

Optimal
Pgaea nt
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4.

8.
7.
8.
9.
10.
11,
12.
13.

14,
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