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Introduction: Why Panticipatory Research?

In spring 2002, the staff of Alternatives, Inc. denspecific program, Girl World
attended a day-long training session at Girl's Besnd Foundation. The training
outlined the benefits and skills that youth camdgeom participatory research projects
and provided attendees with the materials nece$saimplementing their own projects.
The idea of engaging young women in a participatesgarch project was very
intriguing to the Girl World staff because it wowddable the youth to identify a topic of
interest and empower them to use research skiggptore and analyze these topics.

Girl World’s mission has historically been to buildon the strengths and
creativity of young women and to advocate for opyaities for their voices to be heard
and validated. Girl World has also been very dddit#o “youth driven” strategies in
which the youth are engaged in every aspect gbtbgramming from the
implementation to the facilitation and evaluatidnparticipatory research project would
also provide Girl World with a unique strategy thatld empower young women to
speak as experts about their own lives and todakeadership roles in their
communities. The project would also offer a numifespportunities to practice
facilitation and presentation skills, to participat social justice workshops, to learn
about photography, and to develop employment skillls of these skills are essential for
success in college and could be utilized in fuRmgloyment. Most importantly, a
participatory research project would encourageytheng women to go deeper into an
issue that truly effects and concerns them. Thsmething that Girl World continually
strives to do by offering programs that are dealifitty issues that are the most pertinent
and pressing for young women today.

Following the Girl’s Best Friend training, the Gi¥orld staff approached Loyola
University of Chicago’s Center for Urban Reseancti earning (CURL). CURL’s staff
found the project to be in the same vein as thé&wwory were doing with youth civic

engagement and agreed to collaborate on thisgmdgéct. CURL connected Girl World



with a graduate student who could help the teaateran effective research tool,
conduct the data analysis, and enable the teaormfate a comprehensive final report.

With the support from Loyola University of Chicagecure, the next step was to
identify a funding source that would support asi@nth pilot project. Girl World
applied for and received a discretionary grant fém's Best Friend Foundation. The
grant covered the stipends for four young womegugréion of the graduate student’s
stipend, and the basic supplies needed for theneixth project, including film and
development costs for the photo journaling portbthe project.

With the collaborations in place and the funds saduit was time to interview
applicants and hire the research team. Young wdmemthe Girl World Teen Group
were offered the opportunity to interview for a fios on the research team. Each
applicant underwent a formal interview process faoih that process four young women
were selected. The staff from Girl World and theRLlgraduate student met for a few
curriculum-building sessions and then in June 20@2Girl Driven Research Project
(GDRP) began.



Girl Driven Research Project

A project of Girl World at Alternatives, Inc.
in collaboration with Loyola University Chicago’s
Center for Urban Research and Learning

Curriculum

Sune 2002

In June 2002, the Girl World staff selected a tediiour young women through a formal
job interview process. Each of the applicants vesiteed a series of questions concerning
their previous job experience, the skills they fielit they were capable of bringing to the
group, and their expectations for this particulajgct. After the team was selected and
job permits were obtained, the training for thetipgratory research project began.

éa/y 2002

There were two goals for the young women this mofitte first goal was to create a
team that could communicate, compromise, and tak@evarious roles that would be
necessary for a successful project. The secondwgmmto empower the young women to
engage in critical thinking and social justice gsa exercises. The team underwent nine
weeks of training from July"dthrough Aug. 1. Some of the training workshop topics
included:

. Principles of good leadership

. Teambuilding

. Social justice training

. Definition of power and oppression

. Different dynamics of oppression such as sexismsmna, classism,

ageism, and sizeism.

. Research basics adapted frbta. Foundation for Women’s: Young
Women's Action Team (YWAT) Curriculum

. Photo Journaling basics



Week 1
July 9™

Topic: Team Building Activities and Project Overwie
Facilitators: Carima Watkins and Jessica Palmert
» Activity: Icebreaker
» Activity: “The Tower”
» Discussion: Project overview
» Discussion: Introduction to Participatory Resedtciditional v. participatory pedagogy)
» Discussion: Expectations

July 11"
Topic: Defining Power and Oppression
Facilitators: Carima Watkins and Jessica Palmert
« Activity: “Medicine Wheel of Human Developmét
» Discussion: Defining “power”
» Discussion: Defining “oppression”
» Discussion: Defining “isms”
« Homework: Read “To Work and Die in Juafeand then complete a power
analysis about the article

Week 2

July 16"

Topic: Covering Research Basics
Facilitator: Madeline Troche-Rodriguez

* Activity: “Three Minute Timed Test.” The purposetbis activity, brought by
one of the team members, was to learn how to fotlections.

» Activity: Scavenger Hunt. “The Research Model.” Tham was asked to locate
different symbols, pictures and objects hidderhandlassroom that
represented each step in the research model. tBeggathered the objects
(i.e., light bulb), we wrote down ideas about eaEbr example, the team
associated the light bulb with a vision for condugtour projects. These
activities were adapted from ths. Foundation for Women’s: Young
Women'’s Action Team (YWAT) Curriculum

» Discussion: Research basics: “... a series of stepBniques, exercises, and
events that can be applied to every sphere oifit@der to help you
understand the world in which you live.

» Discussion: Traditional research (i.e., surveseegch, participant
observation/ethnographic research, secondary as@ystent research,

! Gimeno-Cardona, Antonieta. 2001. “Girls Like Us in arl@dike This: Young Women in
Philanthropy.” Boston, MA: Boston Women’s Fund.

2 In Mother JonegMay/June) 2002:50-55

% Wysocki, Diane Kholos. 2001Readings in Social Research MethodltS: Wadsworth Group/Thomson
Learning.



experiments) v. Participatory research (i.e., pgabmterviews, photo
journaling, videos).

The participatory approach became the focus oydlh-led project. The
project involved the creation and implementatiothef research process as
devised by the young participants.

Participatory research

Figure out the problem together.

Get more information as a group.

Put the information together and “judge” it to séet makes sense.
Decide where to make the difference.

Use the information to make something better.

Evaluate the information and research findingsde s/hat the next steps
are.

ok wNE

July 18"
Topic: Part 1. Photo Journaling Intro
Facilitator: Jane Fulton Alfttp://www.JaneFultonAlt.com
» Discussion: The camera as a tool.
» Discussion: Managing the equipment. Introductibteohnical aspects of how
the camera works.
» Discussion: Black and white photography exhibitd amerview of books and
writings of well-established photojournalists.
» Activity: Shooting film.
* Homework: Photograph three subjects.

Topic: Part 2. The Personal is Political Activity
Facilitators: Carima Watkins and Jessica Palmert
» Activity: Draw or paint any of the following compents: fears, barriers, passions,
successes, strengths or sorrows.
« Read: “The History of Social Change in the Uniteat&s”
» Discussion: Private and public realms in social emgnts.

Week 3

July 23¢

Topic: Sexism Workshop

Defining Sexism: Prejudice or discrimination basadyender.
Facilitators: Carima Watkins and Jessica Palmert

. Activity: Brainstorming about gender roles

. Activity: Research and discussion about sexismappiession using various
articles, internet sources, pictures, and songs.

. Discussion: Sexism and power

“ Dingerson, Leigh and Sarah Hay. 199%ieCo/Motion Guide to Youth-led Social Chanyéashington,
DC: Alliance for Justice.



. Activity: Role play. Internalized, Interpersonaldalnstitutional Sexism.
Young women created roles about interpersonal selisacting out
scenes of sexual harassment in clubs and on #et.stihey demonstrated
institutional sexism by re-enacting classroom sg#tiwhere women'’s
accomplishments were omitted from the textbooksgirisl were not
called on as often as the boys. Internalized sewasexplored as they
acted out the way young women feel about their, haidies, and selves,
in general.

July 25"
Topic: Part 1. Photo Journaling
Facilitator: Jane Fulton Alt
. Discussion: Homework on the issues with photography
. Discussion: Techniques. What makes a successtubpbreative uses of the
camera, angle, lighting, aperture and focus.

Topic: Part 2. Classism Workshop

Defining Classism: Prejudice and or discriminatagainst people because of their socio-
economic class.

Facilitators: Carima Watkins, Jessica Palmert, Madélroche-Rodriguez

. Activity: Icebreaker. “What family were you bornta?” All the members of
our group stood in a single line and listened toous questions posed by
the facilitator. If the person had experience with question asked she
was prompted to step forward. If she did not exgere what the question
asked she would take a step backward. Sampleigoestcluded: Does
your family have a summer home? Has your family toaghove because
your parents could not afford to cover all of ybills?

. Activity: Budgeting. Each young woman was handéicted budget and a list
of expenses was posted in the front of the rooachBoung woman had
to deduct the fixed expenses from their budgetthed figure out if they
had money for other luxuries or additional expenseg budgets ranged
from $11,000 to $100,000 annually.

Week 4
July 30"
Topic: Racism Workshop
Defining Racism: Prejudice and or discriminatiosdxon the myth of race. Racists
believe that some groups are born superior to sthed, in the name of protecting their
race from “contamination,” they justify the domiiwett and destruction of races they
consider to be inferior to their own
Facilitator: Madeline Troche-Rodriguez

. Activity: Icebreaker. “How important is ethnic ity in my daily life?”

. Discussion: Defining racism, stereotypes, disanatipn and ethnocentrism

® Source: Anti-Defamation Leagueww.adl.org



. Read: “Rosa Parks: Enough is Enofigh

. Discussion: Racism exists today. Cartoons by thé&Vkryan Nation;
reactions and discussion
. Discussion: Resources to end racism. Offer coa@eamples and steps to

take to eliminate racism from your life.

Augqust 2002

This month the team identified research themes wWeayted to explore. After all of the
training and discussions, the team narrowed dowindafined their research questamd
the population that they wanted to studyhe team also went on a field trip in the
neighborhood to capture the beauty images thabsod them on film.

August 1
Topic: Part 1. Photo Journaling
Facilitator: Jane Fulton Alt

. Discussion: Black and white photography (i.e., epla® of composition and
capturing feelings).
. Activity: Representing the Medicine Wheel in piasr Capture images that

represent your spirituality, economic status, genaled race.

Topic: Part 2. How to document your research tdpefining research questions
Facilitators: Jessica Palmert and Madeline Trocbdriguez

. Discussion: Summary of classism, sexism and ravisrkshops
(intersections).

. Discussion: Defining research questions.

. Activity: Brainstorming sesssion. Possible Rese&)alestions. The young

women amassed a number of possible topics thatpocated the themes
of gender, age, community, race, and socioeconolasgs. Some of their
possible subjects included: money, beauty images, pregnancy, and
African American young women and their hair.

. Homework: Bring media (i.e., newspapers, cds, wepbsiagazines, songs)
that represent your research interest.

Week 5
Aug 6"
Topic: Research Round Robin
Facilitators: Carima Watkins and Jessica Palmert
» Activity: Brainstorming session. Defining the raseh question.
» Discussion: Researchers’ rules: no generalizatiomgreconceived notions, no
mindset about findings, always objective.
* Homework: Capture “beauty images” in your neighlomdh on film.

® Howell Raines. 1977My Soul is Rested: The Story of the Civil Rights Movemeheibeep South
NY: Penguin.



Aug 8"
Topic: Part 1. Photo Journaling
Facilitator: Jane Fulton Alt
» Activity: Sharing photos
» Discussion: Importance of spontaneity and natusatp
» Discussion: Books and portraits as samples
* Homework: Follow one person throughout one day

Topic Part 2. Evaluation Session
Facilitators: Carima Watkins and Jessica Palmert
» Discussion: We asked the young women a numbereasdtgquns concerning the
project, their participation, and how the team wasking at that particular
point in the project. Sample questions:
o0 What is research?

o Give an example of a good research project.
o0 Rate your patrticipation in this group thus far.
o0 Rate how the team is working together at this point
o Provide a definition for two dynamics of oppressibat we have covered
in this group.
Week 6
Aug 13"

Topic Part 1: Photo Journaling
Facilitator: Jane Fulton Alt
» Discussion: “Beauty images”
» Discussion: Nina Simone song and beauty
» Discussion: Capturing feelings with your camera

Topic Part 2: Data Collection Neutrality and Oliaty
Facilitator: Madeline Troche-Rodriguez
» Discussion: Review the research model and samgigrle
» Discussion: Questions to keep in mind when doirsgaech and writing questions
» Discussion: Ethics and research. The importancetedrity, confidentiality,
sharing findings with others; avoiding misrepreaénh, plagiarism and
dishonesty; informed consent form
» Discussion: Overview of the data collection andysia process:
o Collect data through observations, interviews amotqs
Process the data by categorizing and coding
Analyze the data looking for patterns, regularjtiesnds.
Make sense of the data and interpret findings.
Share the results!

© O O0OOo

Aug 15"
Field Trip: The team went out in the community topgraph “beauty images” in their
neighborhood and beauty products sold at localtgeaipply stores. There are 15 beauty



supply stores in the four block radius of the ageiitie young women captured a
number of interesting images of advertisementssyagd a variety of products.

Week 7

Aug 20"

Topic: Research Round Robin

Facilitators: Carima Watkins and Jessica Palmert
» Discussion: Beauty images and marketing in Uptoeigmborhood
» Discussion: Critical analysis of beauty images. Td#en discussed all the
pressure the beauty industry puts on young worfiéey talked about their
desire to alter their natural features.

Activity: Brainstorming session. Developed a 6$&ll the ways women can
possible modify their physical features. The t¢hen categorized all of the
products they can buy that are marketed to help tioebecome more
physically “acceptable” such as skin bleaching erea hair relaxers.

Activity: Brainstorming session. Developed a b$guestions that the team was
interested in researching

Activity: Preliminary literature review. Each teamember was asked to identify
previous research or sources that would providengkes and an overview of
hair and African American women. Some referenegcas includedGood
Hair: for Colored Girls who Have Considered Weabgs_onnice Brittenum
Bonner andHair Story. Untangling the Roots of Black Hair in Ameribg
Ayana D. Byrd. The team also explored websitesdbal with Black beauty
and hairwww.nappyhair.com

Homework: Explain unacceptable/acceptable hairksadity issues.

Aug 22
Topic: Working with Data and More Questions
Facilitator: Madeline Troche-Rodriguez

» Discussion: The “what,” the “who,” the “how” andethiwhy” of our research
project; defining our population in terms of agege, gender, and
communities.

» Discussion: Interviewer skills.

» Discussion: Articles about hair and beauty.

Week 8
Aug 27"
Topic: Outline Research Project.
Facilitator: Madeline Troche-Rodriguez
» Activity: Worked with and developed different typéquestions (i.e., open-
ended, close-ended, structured)
» Discussion: Data collection, methods, time line] #re different responsibilities
of various team members.
» Activity: Developed 28 questions and separated timaithree major categories:
ideal hair, influences, and self-concept.



naining Fally Wintor Sehedule
August-December 2002/ Janvary 2003

The team began the process of creating their il@@rtool, gathering their data, and
taking their portrait photographs during this timEhey were also responsible for
preparing and facilitating a Social Justice Worlstay the Girl World Teen Group.

Aug. 29
Topic: Part 1. Photo Journaling
Facilitator: Jane Fulton Alt
» Discussion: Focus on editing and sequencing.
» Discussion: Began visualizing how the final prea@nh would look like, how to
create a slide show, what images we would usedsteps, brochures and
Power Point presentation.
» Discussion: How to capture a mood or someone’sopaigy in a portrait
photograph.

Topic: Part 2. Instrument Design
Facilitator: Madeline Troche-Rodriguez
» Discussion: Outlined the research project in teofidata collection, methods,
time line and individual and group responsilmbti

Sept. 7

Topic: Instrument Design

Facilitator: Madeline Troche-Rodriguez

» Activity: Complete interview instrument and consérim; practice asking

interview questions. At this point, the team waadyeto identify the
categories and guestions that would go into the fiesearch instrument. We
also reviewed and reflected upon the purposeseoptbject and what to do
with our data findings.

Sept. 14
Topic: Interviews
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Bring in first three completed intervievesd concerns.
» Discussion: Problems/issues encountered and agenptroubleshoot how to
find the time and appropriate space needed to airide interviews.
» Discussion: How to access respondents in and @utselhigh school setting;
how access to same age group should facilitataresg@rocess
» Discussion: Need to re-emphasize the importanc®ioiy the one on one
interview versus the survey because of the quality honesty of the
information that one may derive from one versusatier.

10



Part 2: Photojournalism
Facilitator: Jane Fulton Alt
» Activity: Brainstorming of ideas for representation
» Activity: Began editing the images down in ordegtt photographs that really
focused on hair and captured the ideas we wenmptiteg to discuss.

Sept. 21
Topic: Social Justice Session
Facilitators: Jessica Palmert and Carima Watkins
» Activity: Prepare for Social Justice session witgkr teen group.
» Activity: Develop content to include systems of oggsion, classism and sizeism
» Discussion: Session logistics and preparing act®vihat are interesting,
interactive, and informative.
» Activity: Practice presentation, assign facilitatimles, and create discussion
guestions for the group.

Sept. 24 (Tue.)

Social Justice Workshop on Sizeism and Classigam facilitated a budgeting exercise
and passed out media images in an effort to didbese two forms of oppression. They
also created a short role play using different notiedemonstrate various eating
disorders and surgical “improvement techniquest llzam young women’s minds and
bodies.

Sept. 28
Topic: Part 1. Status Check.
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Bring in next three interviews.
» Discussion: Literature review.
» Discussion: Evaluation of tifgocial Justice Workshop on Sizeism and Classism

Topic: Part 2. Photo Journaling:
Facilitator: Jane Fulton Alt
» Discussion: Music that could accompany the vigmasentation and how
photographs should be displayed.

October 2002

In October, the team created a codebook in antafistart organizing, understanding,
and analyzing the data that they had collectecey Biso completed the process of taking
portrait photographs of the young women that they interviewed. They began editing
their photographs and discussing the best wayspbay their photos. The team also
facilitated their secon8ocial Justice Workshdpr the Girl World Teen Group.

11



Oct. 5
Topic: Interviews and Photo Journaling
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Bring final set of completed interviews.
» Activity: Finished critiquing their photojournalismork and began constructing
display boards for their photographs.

Oct. 12
Topic: Coding and Preliminary Data Analysis
Facilitators: Madeline Troche-Rodriguez, JessidanBe, and Carima Watkins
» Activity: Literature Reviews. Read articles aboatrrand create essays about our
findings.
» Activity: Creation of the brochure that will sumne our findings.
» Activity: Creation of codebook and data entry tgibeanalyzing results.

Oct. 19
Topic: Coding and Preliminary Data Analysis
Facilitator: Madeline Troche-Rodriguez
» Activity: Created questions they wanted to answehe final report and
presentation.
o0 Hair History: what have been marketing strategies eime, what have
been popular hairstyles over time
o When did natural hair begin to be despised, anchwhees the relaxer
created?
o What influences have corn roles and relaxers hadlat is considered to
be professional hairstyles for young women?
o0 What are the popular hairstyles for celebrities pogpl stars?
o What hair products are made by white-owned comg&nie
o0 How much money do young women spend on their mairreow much
money do hair care companies make?
o How do chemicals in relaxers affect your hair?
o Where is the education about taking care of nahaaf?

Oct. 26
Topic: Part 1. Photo Journaling.
Facilitator: Jane Fulton Alt
» Discussion: Ideas for photo presentation: powentpbiooklets, posters of portrait
photos, quotes, collages with ideal hairstylesdpots, marketing posters, and
audio display.
» Discussion: Decide on final presentation.

Topic: Part 2: Presentation ldeas

Facilitators: Madeline Troche-Rodriguez, JessidanBe, and Carima Watkins
» Activity: Brainstorming components for potentiakgentation.

12



Nlovember 2002

During the course of this month the team workedhenfinal analysis of the data, wrote
up results, and prepared the visual presentations.

Nov. 9
Topic: Part 1. Photo journaling
Facilitator: Jane Fulton Alt
» Activity: Prepared visual presentation of photodrepnd the text that would
accompany the images.

Topic: Part 2. Presentation
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Brainstormed ideas for the verbal anduaspresentation in addition to
working on ideas for the upcomi@pcial Justice Workshapith the Girl
World Teen Group.

Nov 16
Topic: Part 1. Photo Journaling
Facilitator: Jane Fulton Alt
* Activity: The team finished their picture boardslaadded text to them.

Topic: Part 2. Preparation for Final Report anglsentation
Facilitator: Carima Watkins
» Activity: Prepared a glossary of hairstyles anduess using a combination of
their own definitions and a glossary from the “Héliatters” book.
» Discussion: Evaluated tl®ocial Justice Workshdpat the young women had
prepared for the Teen Group.
Nov 23
Topic: Getting Started
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Review timeline and assignments.
» Activity: Create data analysis questions that gsart wants answered.
» Activity: Begin writing the final report.
» Activity: Create a supply list for items needed ¥isual presentation.

13



December 2002

This was the last full month of the project and tisem still had a lot of work to do!
Between planning for the community event, comptgethme final report and preparing
the visual presentation the team was busy. Plarfomipe community event

included organizing the food, media, advertising] avitations, etc. Assembling the
final report included finishing the literature rew, completing the data analysis, writing
the process review, and drawing up the conclusifesalso began preparing the visual
presentation which required preparing the photpldys, power point presentatioand
slide show.

Dec 7

Topic: Part 1. Visual Presentation

Facilitator: Jane Fulton Alt
» Activity: Created floor plan for presentation.
» Activity: Selected tentative date.

Topic: Part 2. Written Presentation
Facilitators: Madeline Troche-Rodriguez, JessidanBe, and Carima Watkins
» Activity: Created brochure.
» Activity: Worked on writing literature reviews.
» Activity: Wrote up the process we went through ¢onplete this research project.

Dec 14
Topic: Visual Presentation
Facilitators: Madeline Troche-Rodriguez, JessidanBd, and Carima Watkins
» Activity: Completed data analysis and literatureiess.
* Activity: Work on finishing the brochure on MS Pidbler.
» Activity: Addressed the invitations.
» Activity: Created Power Point and slide show présgons.

Dec 21
Topic: Part 1. Visual Presentation
Facilitator: Jane Fulton Alt and Jessica Palmert
» Activity: Completed visual presentation by stretahfabric over boards and
hanging lights for display

Topic: Part 2. Verbal Presentation

Facilitators: Madeline Troche-Rodriguez, JessidanBe, and Carima Watkins
. Activity: Created rough agenda for presentation.
. Activity: Finished all data analysis.

14



Sanvary 2003

January marked the final month for our particippt@search project. The young women
really pulled together during these last weeks umiéied effort to complete and organize
all the remaining details of the project and thergv Overall, the event was well
attended by other girls’ groups and members ottmemunity and their presentation was
dynamic and informative. We had a productive anteractive feedback session
following the presentation. The young women feltyvproud of their accomplishments.

Jan 4

Topic: Getting Ready

Facilitators: Madeline Troche-Rodriguez, JessidanBe, Carima Watkins, and Jane
Fulton Alt

. Activity: Practice final presentation.

. Activity: Determine food and other arrangements.

. Activity: Figure out the exact program content &ogistics.
Jan 11

Topic: Presentation of research findings to the roomity.
Facilitators: Courtney Smith, Helena Smith, Panidaey, and Lilly Aliance

15



Girl Driven Research Project
A project of Girl World at Alternatives, Inc.
In collaboration with Loyola University of Chicago’
Center for Urban Research and Learning

A. Curticulum Nlotes

Cunticulun Development and Organization: The adult facilitators of the project planned the

curriculum in stages. We were not completely $iow the project was going to unravel
as this was the first time we attempted to do &qjpatory research project with youth.
As a result, we did not have a thoroughly organmadiculum that transitioned smoothly
from the introduction and the social justice tragto the actual research project.
Because of our inexperience, the project lost faubsmomentum at certain points,
which led to frustration with the young women ahd adult facilitators. All this was
compounded by the participants’ high school scheslak the school calendar began in
the fall.

Transition and NMaking Comnections: There was a major shift in our curriculum in ta# as

we moved our meeting times from two times a weedrice a week on Saturdays from
12:30 to 4:30 PM. Even though the shift was neagdsa both the young women and
the staff, it proved to be a major adjustment tfore¢he entire team as we were
attempting to balance the start of the school gedrwork responsibilities. Transitioning
between the general social justice workshops ama@plecific research project was tough
because we wanted the team to narrow down onesafdhcepts we presented in the
social justice workshops into a research quesiibat proved to be a more difficult and
daunting task than we anticipated. We also stedytd find an effective way to help
them narrow down “sexism” or “racism” into somethithey could manage to create a
reasonable research question. Ultimately, the bpsface trainings did influence their
guestion and the analysis they did on their datathere wasn’t a clear connection

between the training and the research at first.
Lotting Real Expectations and Consequences: We did not define clear consequences for not

fulfilling work obligations at the beginning of theoject. As a result, when a few of the

young women did not complete their assignmentsathat facilitators were not prepared

16



to deal with that circumstance and momentarily gegd. We were able to define the
circumstances in time, but it would have been edfsiee had been clear and
straightforward with the consequences from thd.dfathe boundaries had been in place
from the start we probably would not have endedvitlp some of the young women

testing them like they did.
Adult Facilitators” Roles: Role definition among adult facilitators shoulvie been

clearer especially for the volunteer who assist#ll the photo journaling aspect of the
project. We should have been more direct aboutwdmresponsible for the lesson
plans, and we should have had the volunteer sihithe planning sessions and all of the
group discussions so that she could get a senshaifthe young women were working

on throughout the project and then assign photggi®accordingly.
Reseanch in Action: The aspect of the curriculum that focused upderurewing and

probing skills should have been stronger and furdeseloped to make the young
women more comfortable and to assure better qualitiye data gathered. This would
have been an excellent area for more role-playmiateractive activities to review and
practice good interviewing skills. The team shduwde discussed ways to troubleshoot
issues that arose during an interview and comeitkpanlist of good probing questions

that would allow them to get at the informationytheere really looking for.
Recearch ic Fun! All youth work (and adult work for that matter)aHd be a balance of

work and fun. Our curriculum included icebreakgames, field trips, and activities in
the beginning of the project but should have probaitzorporated them into the middle
and the end to help the team with our motivatienés and getting through to the end.
The research and data analysis proved to be & lhatrd work that needed to be broken
up more with films, field trips, and games. All and no play makes participatory

research BORING and no different than school.
Notes on Photo SJoumaling: 1t would have been desirable to work with onlydiand

white film and to find a better way to ensure ha#é film was turned in and processed on
time. Location was also another concern. On-lonathooting would have allowed the
instructor to help the young participants with teical difficulties as they came up. A
few sessions in the darkroom and having time alitie the young participants to
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examine the photography portion as separate frenatdemic should also be

considered in the future.

B. Unexpected Challenges:

Seamwork: We ended up having many discussions and argurabotg what teamwork

really means over the course of this project. Heeesome of the questions that we
struggled with concerning teamwork:
o How does it affect the team if everyone is not pigytheir role?
o Are the remaining team members expected to pidkaipslack or cover
those gaps?
0 Should that team member be asked to leave?
o Do we accept that some people should play differ@es on a team or
does everyone have to do the exact same thing?
o0 Do people fail to be truly critical about their owsle in the group when
others are not doing their job?
o Should people challenge or change the role thatttiagitionally play in
the group allowing others to take on new roles a?w
HLeamning and Comprehension Digferent Styles: Trying to assure that everyone understood the
concepts we were presenting and that all of the t@@mbers contributed to the
conversation when people were at different ana/aad critical thinking skill levels
was challenging. We also realized that people’dirgacomprehension and writing skills
were at vastly different levels.
Fulfillment of Required Tasks: We often had to negotiate with and prod the young
women who were uncomfortable with interviewing thmers even though they had
agreed to complete that aspect of the project.civinually struggled with the
difference between working an issue through, mttigaa youth, and forcing them to do
things outside of their comfort zone.
Conflicting Sehedules and Sehool Policies: Having the young women interview their peers

at school was both a plus and a minus in the shias¢hey had access to the population
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in whom they were interested, but they didn’t ale/agve the appropriate private space
in which to conduct the interviews or a secure @lfae their cameras.

Porsonal Gesues and Emotional Wonk: We had to accept that the young women'’s personal
issues were sometimes more important than thegtrarel the pressing timeline.
Remembering to be mentors and friends as well gdogiers and teachers is always a
hard balance. The adult facilitators were not yeladling prepared to deal with some of
the resistance and emotional responses that thecsuatter brought up for the young
women.

Job Sbille: We did not expect that basic employment skillsildarequire so much of our

time. Some of the skills we worked on were:
o Calling when going to be absent.
o Getting to work on time.
o Filling out paper work in a timely manner.
o Participating in all requirements of job even whieey challenged or

bored you.

o

Separating private feelings from job responsileiiti

C. Unexpected Strengths:
The topic that the young women picked was trulyrtbe/n and therefore extremely

powerful. Adults could not have picked such a peat@and important subject matter.
This was an incredibly rich question that explocattural, political, economical, gender,
and racial realms. This question reached them gxatiere they are at in this moment in
time.

The team’s presentation and facilitation skillstiyagnproved during the course of
these six months. This was due in part to theratisn and irritation that resulted from
their first presentation to the Teen Group. Afteat tension-filled presentation the team
organized themselves more thoroughly, practicedpmedared more, and ultimately
presented themselves as the competent, intelligmtg women that they are.

The photo journaling aspect of this project wasnanedible asset because it allowed
the young women to express themselves, to seedHd and their culture differently, to

gain new skills, and to create art.
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The insights that the young women gained into tbglitural norms and their history
was extraordinary. Each of them processed thenmdton that they gathered differently
and some have made personal decisions about tiemda result. All participants were
exposed to websites, literature, and films thathaddressed the issues surrounding

African-American hair.

D. Timeline Gesues:

The whole team had difficulty with the transitiowin the summer time into the

school year. We quickly realized that our enesyel was limited and that school
obligations and schedules were going to be firstripy from then on. It took us a while
to regain our balance and continue our work aftat transition.

Motivation toward the end of the project was difficespecially after working
intensively on it for six months. Winter break amdams also came around making it a

constant struggle to pull through to the end.

&. Overall Lesoone Leaned:

In retrospect, we should have had a specific goplaxe for the research findings

themselves from the beginning of the project. Wevkifrom the beginning that we
wanted to present the findings to the community tandcorporate our research into
CURL’s Youth VIP project. However, we did not pléor further presentations or a
permanent display space for the photographs. Dtieetlack of a larger goal there was a
point in the project where the team felt that tiveye doing research for research’s sake.
The best thing that we as adult facilitators dicg\@lowing the project to be truly
youth-led and not interfering with their topic. \Weaginally felt that the research agenda
could have been more oriented toward social justidat it could be more directly
related to gaps in services or programming. Theearship that the young women felt for
the project and the outcome of their research washrmore meaningful because it was

truly theirs.
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Conelusion: What We Leamed

The Girl Driven Research Project (GDRP) proveddabruitful, moving, and
thought provoking experience for everyone. Thengpwomen, staff, volunteers, and
community members who were a part of this projavalked away with new
knowledge and a deeper understanding of how yowrgem feel about themselves. We
also learned about the messages they receive titdpubair and ultimately about who
they are as African-American females. Participatesearch projects, such as this one,
empower and engage young people in a unique andeibng way. When young people
are encouraged to identify an issue that is impot@them and impacts them, the
research becomes real and meaningful in a waycthad not be achieved by an outside
researcher imposing research questions upon thé.you

The question that the GDRP team chose to exploseonginally picked because
it appeared to be an “easy” question. How Africamekican young women feel about
their hair and what influences them to feel thay w@aemed manageable and
straightforward. No one was prepared for how éonad, personal, historical,
economic, and political the question turned ouidolssues of self esteem, self
perception, cultural norms, racism, and the creaticbeauty images were all confronted
during many of the long and often difficult convagiens that we had over the course of
six months.

Each of the young women ended up confronting {heisonal ideas about their
hair and where those ideas originated. The teastmuned the answers that their peers
gave in their interviews and hypothesized abouirtexviewee’s motives as well as their
emotions. The team’s search for answers to thigptioated question just led to new and
more in-depth questions, so that in the end theyahaumber of ideas about what they
would have asked differently or thoughts about whay were not able to resolve with
the data they collected. The search for knowledgeated more questions and exposed
the idea that there is no truth--just more questeamd creations.

The young women learned about the research pracsssiment design, and data
analysis. They learned how to work with statistiosl how to interpret data relevant to

their research question. Through that processcjabts realized how much control
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“experts” have over the “facts” that they preseiitof these realizations challenged
them to practice and utilize their critical thingiskills more often when they are
confronted with information and “facts.”

In addition to being thought provoking and persbnethallenging, the project
also offered the young women an opportunity to gaactical skills. Over the course of
the six months the team practiced employment, teddibg, research and leadership
skills. The GDRP team rose to the challenge ottraplex subject matter, the ongoing
project requirements, the long Saturday hours taadlifficulties of team work. The
GDRP team'’s strength is evident in the beauty eif tbhotographs and the candidness of
their research findings. It was a truly powerfupexence to be a part of this project and

to work with young women with such dedication, passintelligence, and diligence.
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Lofenence Sources Used Duting the Gitd Ditiven Research Project

Curriculum Development

Books

Dingerson, Leigh and Sarah Hay. 199%eCo/Motion Guide to Youth-led Social
Change Washington, DC: Alliance for Justice.

Gimeno Cardona, Antonieta. 200Girls Like Us in a Place Like This: Young Women in
Philanthropy Boston, MA: Boston Women'’s Fund.

Websites

Alliance for Justicewww.afj.org

Ms. Foundation for Womemvww.ms.foundation.org

Research and Literature Review:

Books and journals

Banks, Ingrid. 2000Hair Matters: Beauty, Power, and Black Women’s @omssness
New York University Press.

Bonner Brittenum, Lonnice. 1994500d Hair: For Colored Girls Who Have Considered
Weaves When the Chemicals Became Too Rudfivn Pub.

Byrd, Ayana D. and Lori L. Tharps. 200Hair Story: Untangling the Roots of Black
Hair in America NY: St. Martin Press.

Davis, Donald A. 1994. “Ethnic Cosmetics”mug and Cosmetic Industrds5(5):24-
28.

Ebong, Ima, ed. 2001Black Hair: Art, Style, and CultureNY: Universe Publishing.

Hocker, CIliff, and Sakina P. Spruell. 2000. “Bdair Days” inBlack Enterprise
31(4):144-153.

Rooks, Noliwe M. 1996 Hair Rising: Beauty, Culture, and African Americéfomen
NJ: Rutgers University Press.
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Websites

www.nappyhair.com

www.napptural.com

Racism Workshap

Books

Barnes, Annie S. 200(Everyday Racism: A Book for All American: Sourcebooks,
Inc.

Ford, Clyde W. 1994We Can All Get Along: 50 Steps You Can Take to Hetp
Racism NY: A Dell Trade Paperback/Bantam Doubleday.

Stern-LaRosa, Caryl and Ellen Hofheimer Bettma@O® Hate Hurts: How Children
Learn and Unlearn PrejudiceNY: Scholastic/Anti-Defamation League.
Recommended books that celebrate and affirm dtyersi

Lippard, Lucy R. 1990Mixed Blessings: New Art in a Multicultural AmericalY:
Pantheon Books.

Olmos, Edward J. 199%mericanos: A Portrait of the Latino Community lire tUnited
States Boston: Little, Brown, and Company.

Payne, Lauren Murphy. 199We Can Get Along: A Child’s Book of ChoicktN: Free
Spirit Pub.

Pershing Accelerated School. 200/e Dream of a World.NY: Scholastic.
Stavans, llan. 2000.atino U.S.A.: A Cartoon HistoryNY: Basic Books.

Whitaker, David T. 2000Cabrini Green: In Words and PicturesL: W3 Chicago.

Websites

Anti-Defamation Leaguevyww.adl.org
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This report is the product of collaboration betwédan Loyola University of Chicago
Center for Urban Research and Learning and Girlli\atr Alternatives, Inc. Copies of
the report can be accessed on the CURL websitadition, if you are interested in

more information on the curriculum and researcltess, please contact Jessica Palmert
at Alternatives.

e Centar for Urban Reseatch and Leaming — CURL

Loyola University of Chicago's Center for Urban Baxh and Learning (CURL) is a
non-traditional university research center. CUR&arpotes an innovative model of
teaching and learning that reaches beyond Loycdeiypuses and classrooms to develop
equal partnerships between the university and @bisacommunities. CURL is guided

by a mission that places strong emphasis on rdsdaat addresses community needs and
involves the community at all levels of research v®rking closely with activists

outside the university, the Center recognizes ataes the knowledge and experience of
individuals and organizations in non-academic 13g4ti

820 North Michigan Avenue, ffloor
Chicago, lllinois 60611

Phone: 312-915-7760

Fax: 312-915-7770

Email: curlcomm@luc.edu

Web Site:http://www.luc.edu/curl

Abtamatives, Sne.

Alternatives' mission is to facilitate personal diepment, strengthen family
relationships, and enhance the community well being

Alternatives' programs and services use an assetdbraodel that focuses on enriching a
youth's life by building upon individual strengtghin the context of their family and
community. Alternatives’ provide comprehensive,essible, and affordable programs
that increase young peoples' opportunities to feteead grow as individuals and
community members.

Alternatives serves Chicago's multi-ethnic northsate and the participants reflect the
community's rich diversity: 40% Latino, 37% Afric&merican, 10% Caucasian, 8%
Asian, and 4% bi-racial/multi-ethnic and Middle Eaa. Two-thirds live in low-income
households; one-third live in single-parent homes.

Alternatives values the rich diversity of the conmities we serve and partner with over
100 local organizations and schools. Their longatstrategy is to strengthen
partnerships with key stakeholders in the communityrder to remain responsive to
needs identified by youth and their families.
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Girl World is an innovative gender-specific aftehsol program which provides tools for
self-determination and safe space for young woroeangage in positive
self-expression.

The goals of the Girl World program are to:
0 Increase self-esteem and team building;
o Create a diverse community of women and girls tmarage cultural
exchanges and understanding; and
o Develop girls as leaders in the community througingmaking and research
projects.

The professionals at Alternatives believe in thevgaoof youth as change agents,
thinkers, problem solvers, and as architects af th&ure--people who are committed to
empowering and improving the lives of young peaplthe community. They are
passionate about their work. Each day they conmitlstthe families of the community in
order to positively affect their lives.

Alternatives promotes diversity and a team-centergalire that relies on the
strengths of each person to bring expertise and/kamye from which all members of the
team can benefit.

The Alternatives community advocates for youthdhaols, courts, and state
agencies in order to keep them safe.

Youth have a prominent role in program design amglémentation to ensure that
their needs are met.

Alternatives, Inc.

4730 N. Sheridan Road

Chicago, IL 60640

Phone: 773.506.7474

Fax: 773.506.9420

Email: information@alternativesyouth.org
Web Site:http://www.alternativesyouth.org
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Postectipt:
Onward to Girl Driven Reseatch Project 2

It is now over a year since the first team of fgaung women from Girl World,
Alternatives, Inc.’s gender specific programminggan their work on the Girl Driven
Research Project (GDRP). The team received traimmspcial justice concepts and the
research process. They designed their resear@cprasking the question “How do
young African American women feel about their lad what influences them to feel
that way”. The reviewed literature; collected clatad analyzed data.

Then, in the late spring of 2003 the team presetiteid findings to the
community. The reaction was overwhelmingly positisparking intergenerational
dialogues about the significance of hair for Aficamerican and all women, inspiring
other girls’ groups to initiate their own reseapbjects, and leading the Chicago
Foundation for Women to award the GDRP team wigh2003 Ripple Award.

The project has also had a number of benefitdi®iGirl World program as a
whole in the sense that staff, volunteers, funderd,community partners developed a
deeper understanding of the current issues effpgtimng women through the questions
the team developed and their analysis of the ddtiaeir questions and conversations
have helped us to strategize ways to give them sgpport around issues of self-esteem
and critical thinking about the media. The reseailsb allowed the young women to
challenge the perceived norms of their world araVjoled them with an opportunity to
be experts about their own lives. As staff, proggarticipants, and the gender specific
programming community, we have all grown and beedfirom the depth and power of
the questions the young women have raised.

Thanks to continued support and funding by GirlesBFriend Foundation and
Loyola University of Chicago’s Center for Urban Ieimg and Research. We are pleased
to be continuing the Girl Driven Research Projac2003-2004. The second year of the
GDRP will be building upon the basic structure aodiculum that was created during
our pilot year. The GDRP will continue to be a piaog designed to increase critical
thinking and academic skills of young women aged 84Additionally it will provide an
opportunity to practice basic employment skill@isafe and supportive environment. We
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attempt to achieve these goals by engaging a tégomuag women in a participatory
research project in which they define a questi@y tire interested in exploring, create a
tool that helps them to capture their data, engragfee process of analyzing the data they
collect, and practice their presentation and featibn skills by presenting their findings
to the community. This year we are planning tothgesame basic curriculum that we
utilized last year, but we have tightened up theeline and added more leadership
opportunities for the team. The curriculum stélgins with the social justice training and
research basics, but we asked two of the young wdroen last years GDRP to cover
three of the trainings topics for the new team.sEygoung women were expected to
develop curriculum around the questions, “Whaegearch,” “What are the social
issues,” and “How do you define the research qoestirhis training opportunity has
enabled the two trainers to build on last yearjsegbence. In addition, last year’'s
participants were asked to present to one of theresearch groups they inspired at
Family Matters. This opportunity not only continiug® build the young women'’s skills,
but also incorporated cascading levels of leadpristtdo the curriculum itself. This will
empower the youth to own more of the program argktaonstrate leadership not only
in our program but in other girls’ programs in teenmunity as well.

Other changes we have made to this year’s curncae concerned with
strengthening the defining question and the daéidyais components of the curriculum.
We are examining these specific aspects of thectlmm because the written and oral
evaluations with last year’s team indicate thas¢éhaspects needed more definition and
clarity. We will continue to receive technical soppfrom Loyola University of
Chicago’s Center for Urban Research and Learnirtgey will primarily be assisting us
with finding appropriate data collection methodsdar questions, making sure the
project is ethical, and helping us analyze andegmethe data once it is collected. We will
be receiving additional support from Catlin Fullvdp@ consultant who has worked
closely with the MS Foundation, in terms of findithge most effective, youth friendly
ways of engaging youth in the research procesdaliRgrior the project will be covered
in large part by Girl's Best Friend Foundation. @fe grateful for the opportunity to
continue doing participatory research with youngneo and excited to see what

direction the new team will take us in.
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