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CHAPTER 1

INTRODUCTION

There is a tendenoy to think of guldansce and counseling as relatively
pew esphases in educatiocn, & series of speolalised personnel services oaloulaw
sed to assist the student in seouring the meximum from his educational
experience, while minimising or ignoring guldence and counseling as s point
of view, as a statement of a philosophy of education.

Within the past two decndes there has deen an inorsasing emphasis
oa guidanve and counseling at the college level. Considered under the formal
aspect of "Personnsl Departments,” or "Counseling Centers,” seocular colleges
and universities took the lead in establishing these services, With their
oumercus tuildings, great researoh laboratories, highly organised programs

of graduatse, professiomal, and specialised studies, these populous centers of
learning found it impossidle to maintain & highly personalized and individ-
wlized form of educations The funstional program of the small ocollege,
focused on the devslopment of the individual student, wes no longer possible
{n the oomplex organisation of the modern university. These large institu~
tions found thet they had lost intimate touch with their students. To remedy
this defect they introduced programs of personnel services,

President William Rainey Harper of the University of Chicago, in

An address made on Ootober 17, 1899, was one of the first to voioce the
Soncern of the sdministrators of large universities,

1
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In order that the student may reocsive the assistance

so esgential %o his highest sucoess, another step in the
onward evolution will take place, This step will be the
solentifio study of the student himaelf .,.In the time
that 1is ooming provision must be made, sither by the re-
gular inetructors or by those appointed espscially for
the purpeose, t¢ study in detail the man or woman to whom
instruction is offered.l

Another President of the University of Chicago, Ernest De Witt Burtm)
{n an address given in 1823, develops this same notion in greater detail,

¥ass education is ill-adapted to produce the highest

type of personalities. It is better than nonme, but it is

far from being good snoughs The touch of the individual

teacher is the most potent eduoational foroe, If it be

said that our colleges have not a staff adeguate to

supply suoh individualised guidance, I answer that if we

are to do our work we shall have to find them. Better

& fow students well educated than many inadequately trained.®

In their unwillingness to sees the funetional program of the small
sollege discarded, these colleges end universities did two significant things:
they appointed a new type of educational officer whose responsibility it was
to take over the more perscnal treatment of students, and many of them
voluntarily disintegrated themselves into families of mmall colleges in order

to recapture the power of personal contacts.®

1 William Rainey Harpsr, "The Scientifie Study of the Student,
quoted in Provision for the Individual in College Bducation, William 8, Gray,
“0' ch’.“&e, !ass' 3-:.

2 Brnest DeWitt Burton, "The Business of a College," in Gray,
Provision for the Individual, 4. ' '

Gollere in Jé %ﬁlliu Pl::nar,;rho Nead for Personnel Servioces in a Small
ge, udent Personnel Services in Colleges and Universities, John
Dale Russell, od., Chleago, 1041, 5o aeL d
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in 1923 the American Councll on Education organised s Committee

en Cooperstive Experiments in Student Personnsl. The work of this committes
pve grost impetus to the development of guidance progrems in sohools and
eslleges throughout the country. The Council is continuing its work in this
1014 through ite Committes on Keasurement and Ouldance, and its more recent
gamittee on Student Personnel ﬁerk;

In 1924, Anderson and Kennedy listed twenty-four colleges and
sniversitieos offering some form of personnel service to their students,
panging from & consultant psyohiatrist, avallable for cocagionmally referred
sages only, to the full olinical setup of psychiatrist, psychologist, and
soeial worksr, glving full time to maladjusted and prodblem students, and
suxiliary courses and lecturss to the student body.®

With the addition of more and more funotions, the Student Perscnnel
Departments in the large colleges and universities found their sphere of
aotivity co~extensive with every aspect of student life, Bduostional and
vovational guidance, so much emphasized in the early years of the movemsnt,
fwere only a branch of student personnel work. Nental hygiene (psychiatrist,
psychologist, and sooial worker cooperating in the adjustment olinic); problem
involving the proper housing of studenta; the oontrol and educational
utilization of extra~curricular activities-~fraternities, athletics, intra-

maral sports and recreations, publications, dramatios, #to.; services to

4 Vo¥V. Anderson and Willlie-¥aude Eennedy, "Pasyohiatry in Collegeee
[t discussion of s Model Personnel Program,” Mental Bygiene, XVI, 1932, 368-36,




provide part-time and full-time employmsnt for students and graduates;
prograne to provide scholarships and other financial assistance; and oontrol
of those environmental influsnces that direoctly and indirectly affect the
porale snd morals of the student bodys all these services wers introduced
by gnstitutions of higher learming h'a an effort to justify the basio policy
that the oollege or university exists for the student.b

Like the secular colleges and universities, Catholiec institutions
of highsr learning have had to face the problems oonsequent on inoreased
enrollments. Unlike the tax supported and highly endowed colleges and
universities which could enlarge their teaching staffs and supplement their
facilities to meot the demands of mounting student enrollment and the

exnotions of drosdensd programs of professional training, the Catholie colleges

snd universities had to endesvor to meet the same problems with limited
resources of finanoial aid snd wmpml. and at the same time fulfill the
ains of Cathollio education.

Popes Piua XI formulated these educational goals of Catholie
oolleges in his snoyclical Divini Illius Magistri., Thers oould be no more .

perfect statemsnt of the “personnel point of view,"

The proper and immediate snd of Christian education is
to cooperate with Divine grace in forming the true and
perfect Christianee.

For preoisely this resson, Christian sducation takes in
the whole aggregate of human life, physical and spiri-

& Donald G. Patterson, "The Genesis of Modern OGuidance,® in

e
%ﬁ%dorn Methods of Counseling, Arthur H. Brayfield, ed., New York, 1550,
.




”5

tual, intellectual and moral, individual, domestic and
social, not with a view of reducing it in any way, dut
in order to elevate, regulate and perfect it, in accor=
dance with the example and teaching of Christ.

Hence the true Christian, product of Christian education,

is the supernatural man who thinks, Judges and acts con-

stantly and conslstently in acoordance with right reason

i1llumined by the supernatural light of the example and

teaching of Christs in other words, to use ths ocurrent

term, the true and finished man of sharacter .6

It is not the profound philosophy of education as such that concerns
us here in considering the formulation of the ends of Catholioc education, but
pather the fact that since this educational gosl is not & matter of choice

gor the Catholic college, but is its whole ralson d'etre, the pursuit of

the means to this end ig likewise not a matter of ohoioce, dut of obligation,

What might appear to be a simple means-end decision has been
eomplioanted for the Catholioc colleges and universities by the phenomenal
inerease in enrollments, In the academic year 1939-40 there were sixty-eight
Catholio men's colleges and universitiec in the United States with a total
enrollment of 112,869 students, By 1947 there were seventy-sight colleges
jand the total enrolment had inoreased €8 per cent, Twelve of these colleges
[eounted students in excess of 4,000, and twenty of them boasted more than a
[100 per cent inorease in students.”

In the statistical summary of students in Catholiec colleges and

6 Pius XI, Christian Education of Youth, New York, America Press
jed., 1936, 32,

7 Allan P. Farrell, America, LXXVI, Jan. 18, 1947, 436,
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uunﬂiﬁ“' the Catholic Direotory combines the figures for both men's
and women'e solleges. A oonsideration of these totals indicates the
enormity of the problem which faces Catholic educators and the suddenness
with whioh they have been faced with the dilesma of maintaining the
ebaraoteristic mark of the "true and finished man of charscter” while forced

40 Use DRSS produstion techniques.

TABLE X
ENROLLMENT TOTALS FOR CATROLIC COLLEGES AND UNIVERSITIES®

_—_———

“Year ~ Number of colleges Total enroliment
(men and women)

1946 210 92,428

1948 221 220,228

1949 228 240,048

1980 | 225 282,727

The development of colleges for women within the Catholic system
of education in the United States followed on the whole the pattern which
sharacterized the development of the entire system, There was a pioneer
period between 1809 and 1616 during which ninetesn Catholic colleges for
women had been founded, while betwesn 1915 and 19030, fifty~six such oolleges
osms into existence.’ Between 1538 and 1960 the number of Catholioc colleges
for wamen has inoreased from 80 to 114, and the enrollment hed nearly
doubled,

8 Offielal Catholic Direotory, Hew York,.

9 Grace Dammenn, "The Ameriocan Catholioe Uollege for Vomen," in

on Catholic Education in the United States, Roy J. Deferrari, ed.,
i1 IrpRety 1 VY




TABLE I
ENROLLMENT TOTALS FOR CATHOLIC WOMEN'S COLLEGES 10

Year Number of colleges Enrollment
1938 80 3,048
1043 98 27,377
1948 24 51,748
1980 114 40,729

If the increass in the number of students could have been matohed
vy {noreased endowmsnts and a proportionate inorease in the number of
religious vocations to the teaching orders, the problem of meeting the needs
of the great invliux of students would have been simplified for the Catholioe
oolleges. In general, this was not the oase, Yet the obligations of
Gatholio educators to thelr students remain unchanged.

Are Catholio oolleges meeting these obligations? The inoreasing
nunder of dissenting voices, the protests and alarms that are appesring amid
the vast mumber of artioles on Catholio education, would seem to indicate
that not all the concern of Catholics is centered on the Federaleaid
oontroversy, Great Books oourses, and theclogy for the laity, Catholie
oducation is being evaluated in many guarters by various oategories, and the
findings (often based upon impressions) are, more often than not, highly
oritical and denunofatory.

10 Offioial Cathollic Direstory
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Bishop John F, Noll, emong the hierarchy, has taken the Catholic

e are hearing from every direotion that products of Catholie
schools and sven of Catholic collegzes are, on the whole,
giving a very poor acoount of themselves, and even from casual
cbssrvation we know how true the oharge is.ll

The Bishop does not agree with those who sxonerate the schools by
plaoing the blame on non=~gooperative and cbstruotionist homes, or who offer
the character and excessive amount of the students' reoreational life as
explanstions, Ee believes that the crucial factor is the identification of
education with instruction. He says:

B ut those who, beocause really worried, are giving to the

subjeot the most serious consideretion bellieve that the

basic cause is to be found (1) in the falee sssumption that
religious instruotion imparted in the school will &f itsel?
produce spirituality; and (2) in the neglect of the teacher

to apply the catechetical lesson both to the child's own

private oonduct and to an apostolate whioh he is in duty

bound, even ss you, to promote. Religious education has too

long been identified with religious instruotion. If the

assunption were correct, the best informed Catholics would
necessarily be the most spiritusl men and women.l2

Jooques Karitain voices the same concern, and emphasizes that the
"erucial nsed” of modern education is to giwv "a better prepsration for real
life in the sooial community."l3 Be feels the need to stress anew the
"melancholy saying of Aristotle® which sducators seem to be negleotings "To

11 John P, Noll, "What's Wrong with our Schools?” From a Friend
%9 8 Friend, Runtington, Indiana, 1944, 40, -

12 Ibid.

13 Jaoques Maritain, "Education for the Good Life," The Commonwesl,
IXIV, April 26, 1046, 38,
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jmow doos 1ittle, or even nothing, for virtue.,” Naritain translates Bishop
goil's distinotion between education and instruction into philosophioal
tornse v

At this point I must stress the distinotion between the will,
practioal reason, and speculative reason, 3@# lative resson
deals with knowledge rfor the aske of dge alonej ggm%'{-

oal resson, with knowledge for the sake of action and go

human oonduct; the will, with aotion itself and human oonduct
1taels, 14

Be acknowledgee that college education 1s primarily concerned with knowledge
and intellectual enlightemment, but feels that educators have tended to
sonveive of this primary conoern as the only ooncern.

On the ocontrary, I am oonvinoed that our present sohool and
college education is too much taken up by theoretiocal knowe

lodge, and that the part of ethios and ngralwy in it needs

to bo strongly developed and emphasised,l®

Three of the five articles on Catholio education in the 1949-1980

volume of The Catholic World contain sweeping denunciations of the real

valus of Catholic college education. The oredentials of these “suthoritiss”
ere, perhapas, open to question, but the fact remains that their Judgments

o Catholic higher education were accepted snd publioised in & Catholio
monthly that enjoys a wide oiroulation,

The first of these 'criuen finds Catholic college graduates
defiolent, not in the realm of knowledge, but on the field of aotion,

14 Ibid, Italies in the original,
15 Ibdd,
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1 have been foroed to conclude from my oontact with many
Catholio young people in Catholic colleges that for all

the blessings, oivil and financial, whioh Catholie eduscation
has enjoyed in our country, it is producing a Catholio
oitisenry whose militanoy is largely emotionsl, made

further sterile by an accompanying inartioulateness,

e 8 % o & & ¥ B 5 P & 8 5P B ¥ B BB s e B s P e N

The case of Uatholie education must rest entirely upon the
performance of its finished products, snd since that produc~
tion has risen tramendously in recent years, why ian't its
oommodity receiving greater resognition, wielding a greater
power in the market plsce of religious, sooial, sducational
and politioal exohange today?lf

In the same volume of The Catholio World mnother oritic, (whose

extreme youth and lack of experience, if indioated in a footnote, might have
tempered the force of her stinging rebuke for some readers) passes judgment
on Catholic education., The idiom is different, but the charge is muoh the
samo;: Cathollic higher education is not preparing Catholio students for
Catholic living, end is intensifying the adjustment with which the students
are faced.

All of these pesople graduates of Catholic solleges have
approximately the same tale to tell: "We tried the world,

but 1t's so different from 8t. Agnss, its values are all

wrong, the sompetition is drutal, our fellow workers thought

we were queosr. At least here I know I'm not putting my soul

in danger, and that I'am doing some good," These people are
honest, generous, and yet, ghetto-minded; they feel safe only
in the small community, in an aseptioc atmosphere., They are
spiritual invalids who can't leave the oxygen tank for too long.

.’ll’..’."l."‘..“‘.'O'ICO’.O.

18 Louoille Dowd Giles, "Are Catholios Snobs?® The Catholie
Yorld, CIXX, 1950, March, 420428,
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Our educational system affronts another world. Graduates
from some of our schools and universitles enter other domains
under a handloap., They are like foreigners who must go
through an unhappy, and sometimes shooking adjustment,.17

In another widely circulated artiele, a Cathollc college graduate

1t impelled to look back from the acknowledged vantage point of eleven

¢ since graduation, on the "significant lacke" in her college education.
¢ was meant as & oriticism of her own alma mater is, none the less, an
jotment of all Catholic oolleges, Significantly, again it is charged that
batholie education failed, not on the level of knowledge, but on the level

Tf awareness, personal conviction, and personal responsibility.

I seo what seem to me significant lacks in my college educa~
tionseed failure to provide me as a student with the impetus
and the means to develop myself as fully as possible both as

a Catholic and as a member of soslety, or better as a Catholio
member of soolety. I think that the college failed to provide
a large vision of what full Catholio living is in this age.:
«»T here was no realization on my part of the supreme impore
tance for all men of the spiritual mission of the Church. My
attitude was ocomplacent and provinoial. College life did no-
thing to shatter it...The college did not stir us with the
conviction that our religion was the "pearl of great price,*
e were not formed for the lay apostolate....I do not find the
graduates of Catholioc colleges, at least as I kmow them, so~
oially oonscious or equipped to be leaders in the struggle to
wipe out unjust disorimination in all its forms...s] see her
student body as,ssappallingly unconcerned about the terrible
conditions under which large numbers of our people were living
at that time,s.There wes no flow from the college into the
cormunity and from the community into the college of a living
conoern about the people subjeoted to deprivations of all
kinds.essWo lived, not always as individuals but as a college,
a agét»sntinfiod 1life apart from the suffering world around
us,

17 S8ally Whelan Cassidy, "The Catholic Revival," Ibid. 456-460,

18 Emily R. Scanlan, "Catholic Colleges and Catholic Leaders,
rica, LXXVII, 1947, May 17, 177-180.
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From another source, this time & student NFCCS leader who quotes
srebbishop Cushing snd Blshop Fitzgerald in support of his contention, we

pear the same refraini

Let us therefore face the grim faotss 1) our Catholis colleges
are not producing truly Catholic leaders for sooletyses2) there
is a noticeable tendency in oolleges toward over=protection

and the discouraging of initistive,,.3) Catholie ﬁ'imipln

are not spplied in the milieux of everyday 1ifes..

Catholia colleges for women were singled out for attack by a
speaker at & moeting of administrators of Catholic women's colleges, The
ovidence that he summons applies to both sexes, and is, perhaps, the most
{noriminating witness ranged against Catholie education today, The mounting

divoros rate amongst Catholics 1s an alarming symptom that all 1s not well
with Catholic sduoation,

At the present time to0 many of owr oollezes, and more spe~
cifically our women's oolleges, are falling to read the needs
of the times, Soclety today is siocke The family is deterio~
rating. One in every three marrisgee in the nation, and one
in every two in large oities, ends in divorce; 44% of the fae-
milies in the United States have no children, and 22X have
only one ohild, leaving twoe~thirds of ocur families in the U.8,
falling to reproduce thezselves,

Women who have had the benefit of our higher eduscation
appear to have the least satisfectory views of home 1ife and
motherhood-«the divorce rate is higher and the perocentage of
those who marry is lower among oollege graduate women, HBigher

sducation oannot sscape sharing psrt of the reeponsidility for
this state of affairs,20

19 Nartin M, Molaughlin, “Catholio College Students Again," Ibid.
Sept. 13, 857,

20 Urban H. Fleege, "Woman's Primary Purpose in the Objectives of

& Women's College," in Prooeedings of the Second Workshop of Administrators
of Catholic Women's Colleges, &stﬁ Helghts Collegs, Dsaver, . Qe




13

-

Quotations of this type could be multiplied, It ism not true that

oo sentimsnts are univereally shared, Some of the oritics of our{cwchels.c

the

eolleges sre more aware than others of the grave problems thet faoce religious

eduoator
status of Catholic education have high pralise for all that has been done

¢ todays some of those who express dissatisfaction with the pressnt

and is being acocmplished in the fae; of perplexing obstacleay yet there is
a0 denying that there is widespread and growing concern,.

The feot that the burden of the oriticism resolves itself into
yariations on the same themes; in Maritain's words a failure to prepare
students for "real life in the soclal community,” eimplifies ‘the approach to
an analysis of the causal faotors whioh may be responsible for the shorte
samings which even those who are most sympathetic with Catholic education are
disoerning. The faot, too, that there is a ocommon area of agreement concerning
the strength and the suocess of Catholic education, narrows down still
forther the erea in whioch the failure (insofar as it is fallure) lies, It
is not in the realm of knowing, but in the realm of doing, that Cathelle
sollege students and graduates are being found wanting., OCatholis schools
are dedicated not only to intellasctual development, but to the inoreased
integration of the whole person, The "good 1ife" which is the end and ideal
of Catholio aducation is the fulfillment and fruition on the plane of sotion
of the knowledge and intelleotusl development achieved in the metaphysical
order. Aotion follows on knowledge, but fallure in the order of astion does
Bot imply of necessity fallure in the order of knowing, beoause knowledge

is not the cause of aotion, but is s condition of action,
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the very nature of this relationship of aotion to knowledge limits
- domain and funotion of the school with regard to moral education.
garitain {nsists on the necessity of olarifying the sharp distinotion that
gust be pade between the two sssential parts of moral eduwation, the direst
germation of the will, or the dm of human desires and freedom, and
she indirect moral formation by mesns of the enlightenment of the intellect,Zl
Ners, then, lies the orux of the problem that confronts uss For in
empbasising the distinotion bstwoen the dynamism of human desires and freedom
and the intellect's knowledge of prinoiples, Maritain is not denying the
existence of a relationship. It is not for ocauses that we must look, but
for conditions, for conditions whioh will implemsnt intsllectual enlightenw
ment and ohannel it into a dynamio force, The virtus that relates kuowledge
and understanding to aotion is prudence, Maritain says that eduscation,

broadly undsratoed

is in reality less an ethical art than a moral virtue implying
@ large part of arty it is in ite very roots practiocal wisdom
(or, in Aristotelian terms, "prudence”)...T his partioular
ethioal wisdom must necesesarily involve a great deal of know~
ledge and a great deal of art and teshnical preparation as an
essential ingrediant, especially with regerd to the intelleote
ual formation,22

This anchoring of our problem in ths area of the morsl virtues,
and especially in the virtue of prudence, brings us faoe to faos with a

21 Jaogues Earitain, Education, 36.
22 Ibid,
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atieme. Opn the one hand, college education is primarily ocncerned with

”ﬂl‘dG’ and
of Catholic education is the "true and finished man of virtue,” snd to know,

intellectual enlightenment., Yet, on the other hand, the end

gt is s question of speoulative knowledge, although it is indispensable,
doos 1ittle for virtue, It establishes the metaphysical prinoiples conceraing
the nature of the world, principlee which are the foundations of the ethical
sruths oconoerning human freedom and conduct. To know these truths, to have

an enlightened and sound practical reason, doss a great deal for virtue, dut
yirtus is not & by-product of knowledge, EKnowledge is not enough. St. Thomms
seyst

If this wore true, for man to act well it would suffice that
his reason be perfect. Consequently, since virtue is a habit
perfecting man in view of his doing good actions, it would
follow that ¢t s only in the ressocn, 30 that there would be
none but intellectual virtues.23

Thus, it is important to emphasize that prudence snd moral virtue
are olearly distinet from moral science, Moral science, as ssience,
indicates what 1s to be done in an abstract #nd genoral senss., Prudence
deternines what is to be done by the individusl person himself in all the
extremely oomplex conorets circumstsnces and oconditions that are often
involved in human actions, Confusing the intellectual virtues with prudence
aod moral virtue, according to St. Thomas, would render us guilty of the

srror of Bocrates,

28 &t. Thomas Aquinas, Summa Theologioa, I-II, Q. 68, a, 2,

resp,
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who said that every virtue is a kind of prudence,..Hence hs
maintained that as long as a man is in possession of knowledge,
he cannot sing

B .“unutll

Acocordingly, for a man to do a good deed, 1t iz reguisite that

his reason be well disposed by means of a habit of intelleotu-

al virtue; but also that his appetite be well disposed by

mesns of & hablt of mersl virtue, And s0 moral virtue differs

from intellectual virtue even as the appetite differs from

roesOns
pvidently, intellectual knowledge and information are not encugh that a
pen may reason rightly about particular cases.28

The gosl of Catholio education as Pius XI formulsted it is the
person “who thinka. Judges and aots constantly and oonsistently in socordance
with right reason.™ On the whole, there seems to be no ocomplaint about the
"shinking acoording to right reason” of our Catholic college students, From
all sides we hear that Amerioca has the most enlightened and best instructed
Oatholio oitizenry in the world, and Catholic sducation is given the oredit
for this achievement, The oomplaint ubc;ut these enlightened and well
fastruoted young people, as we have seen, is that the onlightenmant doesn't
oarry over into action, If, as 5t. Thomas seys, right conduot applies
ospecially to prudence, our problem becomes eapocially an investigation of

the nature of prudence.

24 Ibid,
25 lbid,
28 Ibid., »d 3,
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Ye are looking for the “Open Sewams" which will yield the person
o ssninks, Judges sud acts constantly and oonsistently inm accordaence ﬂth
fight peasone” Prudence, which is “wisdom sbout human affsirs,"27 “rign
peason about things to be done,"28 would seem to be the answer. But we
eannot explain the greatness of prudfvmp by polnting to its rational
pootitudes Ste Thomas has oautioned us that its worth consists not in thought
perely, but in ite application to actions®? Prudence is a virtus because it
does what every virtue does; 4t makes him good who has ths virtue, and
4t renders his work goode30 This 1s what we are sesking, How doss prudence
ashieve this?

The speoulative intellect is concerned with knowledge as such,
and is related to action only in so far as imowledge furnishes the matter
for action., The three intellsotusl virtues sre: (1) intelligence, whioh
sonsists in the possession of the first and immedistely evident principles
of kmowledge, (2) solence, which consists in the possession by the intelliect
of the oonolusions of such or such a partioular branch of study, the knowledpe
of which is not immediately evident, and (3) wisdom, which consists in the
possession by the intelleot of thé most universel principles of each specifio

27 Sum. Theol. II-II, Qe 47, 84 2, ad 1.
28 QDy de Virtut. a. 2.

29 Sum, Theol, II-II, Q. 47, &, 1, ad &,
30 Ibide, 1-11, Qe 71, &4 2.




18

-

godonces Thus, the intellect, considered in its speculutive funotion, seems

- definition unconoerned with anything practical and soctive; as such, it

eannot be the seat of genuine viritue, since the virtuss, striotly speaking,

ore dispositions for action.

If man ie €0 aot rightly, he must be further direoted and perfeoted,
enis need for further determination ami perfection is the basio need of
prodence. There would be no problem if man's knowledge were confinasd to

those universal affirmations, the first principles,

The life of virtue consistas in virtuous deing, in doing the
things a man does in that almost bewildering multitude of olre
cumstances in whioh from year to year, in faoct from moment to
poment & man finds himself, The very constanoy and immutaw
bility of the first principles %mu being of Lmmedie.
ate usefulness, For the operat ch a man performs, the
operations whioh bring his nature to the fulness of goodness,
take place in conorete and contingent ciroumstancesw—-of times
and placss and persons and things, of weakness and strength,
of past achisvemsnt and future promise, of all those things
in all men's lives whioh oonspire to make every human situa=-
tion different from every other,!

In situations like this 1t is clearly insufficient to affirm, ag the praoctioal
{ntellect doss, that “good must bs done and evil avoided,® Man needs a

habit that will give him the skill to know, here and now, what he must do,

4s a "knowing” habit, prudence specializes in knowledges prudence seeks to
d4scover the good of man in the sphere of the human passions and operations,

for as a moral virtus it sesks the mean (for virtue lies in the mean) of

31 Charles J, 0'&011. "Prudence, the Inocommunicable Wisdom,"
__!__Ax__ in Thomiem, Robert E. Brennan, O.P. ed., Hew York, 1942, 192,
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gan's .”.g;eivo inclinations, 7This skill of knowing what to do here and
oov which 18 prudence is reason applied to sotion., The first stage in this

poasoning is ocounsel, & research, an investigation, & marshalling of the

””.nd

swmge 18
Juiged most oonducive to the end, Finally, knowledge lesues in a command;

methods involved in a partiocular course of action. ZThe sscond
the choice of the means, which in the present oiroumstanses are

00 aots on tho moang .32

St. Thomas tells us:

Choice follows the judgment of resson in matters of action.
There is muoh uncertainty because actions are ooncerned with
contingent singulars which, by meana of their variability are
uncertain, In things doudbtful and uncertain, the reason does
not pronounce Judgment without previcus inguiry. Therefore
the reason must of necessity institute an inquiry befors de-

oiding on what is to be chosen; and this inquiry &s called
counssl 38

It is counsel that leads the way "to the whole of living well,"
whioh is the “common end of the whole of human life.," This makes of oounsel
the highest of sauses with respect to human astivity,34

Our search for the orucial faotors in the educational process which
mke for men of aotion, “doers of the truth,” has led us to prudence, that
virtue which is wisdom in humen affairs, whose principle is command, or the

32 Sum, Theol, II-II, Qe 47, as 8 reap.
a3 Ibidog I‘*xx, 1+ 1" ae 1o

34 Ib"dt. Qe 57' Re ‘. ad 33 II#II, Qe 31‘ [ 1 a‘ ad 33 Ge 47;
G 2, ad 14
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oing of the means whioch counsel has proposed, But once arrived at

et 50010 in possession now of the key whioh unlooks the treasure of human

(odon and makes personal and responsible integration the individual

wnionbla wisdoms The very charaoteristios which raise prudence to the

£ all who will make use of it, we find that prudence is an

dagnsty of human wisdom meke it incommunionble, Its prineiple aot 4»

dipeotion of onesif,

In my sct of union with zood I am most fully myself; but my
aot is zy own and no other's act can be mine. And as I am ny~
self inoommuniosble, so is the rational perfection of my act
incocsmunicsble, For only the human individual can resolve the
last doubt that oalls for counssly the human individual has
only his own native ability and experience to sharpen his in-
tuition of the practioal situation; only the human individual
himsell san issue that ultimate moral precept, for that com=
mand {3 heard in that inner realm wherein, under God, he alone
is master.S6

If the inccemunioability of prudence makes it such that the most
loarnsd and skillful tesacher ocannct tranemit it, the most inapiring lecturer
|impart it, how s Catholio edusation going to fulfill its solemn obligation
to prepare "the trues and finished man of oharacter who thinks, judges, and
asts oonstantly and consistently in scoordance with right reasont

Father Charles Currsn has prepared a Ghsrm“ which answers this
Quastion. BHis three-level triangle is inverted, primarily to emphasisze the

56 Charles J. O'Neil, Prudence, 203204,

36 Charles A, Curran, Counseling in Catholio Life and Education,
Bow YOl‘k, 19&0 184 ) -




2l

-5

geot that the general movement of sducation is from the universal and the
l“‘”‘" to the particular and the individual, and that this movement is not
wly ¢ parrowing down, a limitation of the extension, but that it is &
"n‘w,uon, a depth-movement,

The base of the triangle, the broadest third, depicts that which
gs the primary conocern and emphasis 1:1 educations Founded on theology and
philosophy, this broad area slso inocludes the f£isld of the partiocular soiences
as they are related to laws and principles and the various srts which form
the oultural, soclal, and material world in whioch we live, Without the
foundation of = valid general education, a person's life will not be orientsd
%0 ultimate reality. Particular choices based on special sciences or expedi-
enoy may appear to work for « time., But if we are oonosrned with “the whole
of living well," and man's purpose is sesn in its entirely, then without
an adequate basis in ultimate prineiples of living, pertioular choices must
eventually prove short-sighted and ephemeral, In supplying these prinoiples
the oollege tranemits the foundetion and the broad cultural background for
life in the modern world, On this level we have toaching, by whatever
method, the communication of prinoiples and goneral laws, This applies
generally to everyons in varying degrees.37

On the next level, education is narrower in its extension, As we

down the triangle we oonsider the mors immediate application of
#dge to each person according to his partioular nesds. While general

37 Charles A. Curran, Gomﬁliﬁ. 19,
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odusation ordinarily applies to sveryons, the second area usually applies
- partioular groupss Sinoe wo live in the contingent world, we must be
oble in o limited way to find some security and achlevement in the framework
of the particular state of life, aptitudes, skills and vocation which are
ourss Consequently, we nsed also & detalled kind of knowledge and under-
gtanding of our own abilities and oninc&tin. as well sa the responsibilities,
priviloges and obligations of the different temporary or permanent situations
qn which we £ind ourselves, This kind of Imowledge is more personal, The
particuler application of knmowledge and faote to speocial needs is effected
through spiritual, morel and psychologleal guldance, At this level, we are
still within the area of communicable wisdom, Cuidsnoe involves teaching,

for knowledge and faocts oan be given by one person to another, and the
application of this information to special needs can be demonstrated,
Education reaches its suzmit, at one the height and the depth,

on the level of oounsel, In our dally lives there is still the final problem
of the cholos of ways to fulfill the tasks to whioh eduvation and guldance
direct us, Bere, sducation is meant to find its fulfillment in the personal
and responsible integration of the prinoiples of theology, philosophy,

soience and the arts, the faots of spiritual, moral and psyohological
guldance, in the individual student's life sotion. Daily living involves
Partioular events which &re unique for each individual and ere always ohanging.
Here we are st the heart of the human psrsonality where esch individual
Person acquirss, in a groater or lesser degree, the integration neocessary
¥ fulfill all the needs, obligations and schiovements of his life, The
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godividual, 00 his own personal responsibility, must be able to carry out
> ’rmiple. and practiecal liutomuon he has received, Hore we fing
ourselves powerless as teachers, This is the area of that inoocmmuniocable
wiedom which is prudence, where education must noeds be self-education; 4t
go the area of self-coordination, u;t.f-oontrol. self-detormination. Coune
ol 38 personal and unique, One may take advice and guildance from others,
put he alone can integrate that advice and act on that guidance.38

Because prudence in its acts of oounsel, oholos and ccomend is
{nocemunicable, ars collegss thareby relisved of responsibility in that
realn? Have educators fulfilled their obligation toward their students
vhen they have, to the best of their ability, given them all that can be givent|
Beyond the area of gmmeral education and guidance, is everything else “up

to the student?®

If our end 1s our beginning, then the whole sucoess of Catholie
education and its very raison 4! etre demand that since counsel is the mesns
by which the "intellsotual enlightemnment is channeled into a dynamic foroe,"
and since it is something whioh must be added to teaching and guidance in
order that the individual student's potentialities for self-intesration and

lf-direction be actunlized, then the fulfillment of this obligation is not
r only o matter of ooncern, but of primary importance.

38 Ibide, 20-21,
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This, then, is our problem=wan evaluation of the counseling and
‘“’d‘m’e services in one specific group of Catholic women's colleges, for
gomo knowledge of the manner and the degree in which Catholic educators are
14108 their students in the fulfillment of the virtue of counsel should
suggost ways and means of inorsasing the power and the efficacy of the
catholic way of life in bringing abo;zt a ranewal of the face of the earth,

i e




CHAPTER 11

A SUHVEY OF THE LITERATURE ON EVALUATIVE STUDIES

OF COUBSELING AND GUIDANCE PROGRAMS
IN AMERICAN COLLEGES ARD UNIVERSITIES
1.

gvaluative Studles of Total Guidance and Counseling Programe

Although evaluation is a prerequisite to progress, guidance and
sounseling programs have had the benefit of relatively few evaluative
studies to point out strengths and weaknesses, Over-sll evaluations of s
oomplete student personnel progrsm are almost completely lacking,

Surveys of personnsl programs have boen made at the University of
Minnesots, the Chio Etate University, Syracuse University, and Princeton
University is ourrently meking an extensive study,

The Minnesota study, published in 1940.1 has been summarized by
Hilliamson and Bordin in an artiocle, "Objective Evaluation of Student
Personnel Services at the University of Minnesota,"2 Actually, the date 1s
& synthesis of the results of twenty-ono separate studies mede of different
phases of the totel program, The desoriptive analysis of Minnesota's total

1 B, G, Williamson and T. R, Sarbin, Student Personmnel Work in
the University of Minnesota, Minneapolis, 1940,

2 E. G, Wi1liamson and Edward Bordin, "Objective Evaluation of
Student Personnel Services at the University of Minnesota," Student Personnsl
Servicas in Colleges and Universitiss, Chicago, 1941,

26
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prosf“‘ was carried out on three axes, historical, departmental, and
wuoml. The survey revealed the complexity of organisation of ths great
qariety of personnel services provided by the University. thile at some
pointe the program was found to be welledeveloped and integrated, at others
an overlapping of funotions with a resulting confusion was indioated. The
punotions whioh were in partisular need of coordination wers those of
placement, finaneial aid, ocunseling, and disoipline, Willismeon and Bordin

ooncluded by summarizing some of the studies which their ressaroh revealsd

| as needed, rather than by detailing their findings.

ls A%t the present time only s few persounel officers know

the frequency of ocourrence of certain types of student pro-

blems. In order intelligently to plan programs designed to

assist students to meet their problems, we ought first to know

how many and what types of students present these problems,

at what period in the courss of their college life, and whee

ther the University can and should assist them, Without

such basio data, intelligent program planning is impossible.3

This point, the subject of ths present study, was emphasized by
the authors as the "most important and most immediate” problem for evaluaticn,

We He Cowley reports on the svaluation project mrrirod out at
Ohio State University.? It was a struotural analysis made by interviewing
the officers or groups involved in each of the sixteen pereonnsl units at

Ohio State University. The work of these units was analysed and recorded

———

8 Ivid., 289,

4 W. E, Cowley, "A Teohnique for Kaking a Student Personnel Survey,"
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40 getaile The analysis involved all of the funotions, and the conclusions
abodied recommendations for the centralisation of some servioes and the
4 svelopment of others,

Syracuse University made an institutionsal self-survey which
guoluded personnel worke® They used student and faculty familiarity with
yarious personnel services as e eriﬁrian of effeotivensss, but plan to oone
dwot 8 follow=up study using the judgments of graduates as a oriterion.

The North Central Assoclation of Colleges and Secondary Schools
published a monograph on the Bysluation of Student Personnel Service in

1936, The purpose of the study wes to investigete the extent to whioh

ovisions for student personnel service are associated with educational
l:uncnce in institutions of higher education, Firty-uvun oolleges and
[miversities in the Horth Central Association cooperated in the studye. The
general field of personnel service was divided into eleven sreas. Objeotive
qu on each college were collected, using a eakeful}.y prepared information
blanks On ancther set of blanks a series of items concerning the major
Aspects of student personnel service in each institution was scored and
8ssigned an appropriate welighting according to the judges® apiziion of their

[relative importance in ths total pattern of services, Each institution had

5 C, Robert Pace, ed,, and Maurice K, Troyer, Report to the
Mléza Uni’mraitl Self-Survey, Syracuse, 1949, : -

6 The Evaluation of gijhar Institutions: V, Student Personnel
,801‘7100, e By L .a.nhiﬂﬁgob m. -
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ghoroughly studied by four investigstors. The judgment conoerning the
:::w.ns was determined es a result of conferenoces with experts in the
giolde In addition to the informaiion colleoted from the administrative
gaafss in the fifty-seven institutions, and thg data supplied by the judges,
each member of & representative group of studsnts in each college was
mwm to anaswer & questionnsire oaloulated to elicit student opinion
pelative to the importance and influence of certain personnel services. Each
{em then was asaigned a score that wes evolved as a result of the oconsidera-
sion of the objective date and the subleotive impressions of the investigator,
Bnis permitted the derivation of a total scors for sach institution, termed
its "general personnel soore,” On the basis of these scores the fifty-seven
4nuogn and universities were divided into two groups, those rated better
than average, and thoss rated aversge or below average. The plan was to test
jeach Stem againat the oriteria of institutional exoellence, in order to
deternine which items of information concerning personnel servios are of value
in distinguishing the better institutions from the poorer oness The theory
wderlying this process was that by determining what practices characterised
the better institutions and were found only infrequently in the poorsr ones,
the accrediting association could procesd to evaluate ths programs of
institutions and thus determine which onse are elegible for approval. From
thess annlyses s series of score cards was derived for use in evaluating

institutional programs of student personnsl servioe,

Emni Ssorenyi's Study of the Guidance and Personnel Services in
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sperican Catholic Women's Colleges,” aimed to give en over-all view of the
guidasee programs of eight Catholio women's colleges. The oo=operating
e0lleges wores Loretto Heights College, Denver, Coloradoj Mount 8t, Scholase
sos College, Atohison, Hensas; Rosary College, River Forest, Illinois;
peminican College, San Rafael, Calitqrnﬁn 8t. Mary's College, Notre Dame,
foddena; St. Mary's College, Xavier, Kansms; St, Mary of the Viasatoh, Salt
Leke City, Utah; and St. Soholestios College, Luluth, Minnesota., In this
lotudy, qualitative judgments, a weighted rating soale, and a student question
H"’” were used, After investigating the various phases of living in esch
{nstitution, considering the way it meets the needs of students, and at the
loame time determining what should be the ideal guidance program of a higher
Gatholic institutionB she summarizee hor experiences and lists her observa~
tionss The lack of objective oriteris precludes their being formulated as
[eonolusions, She finds that the personnel progrsms in theae oclleges do not
sampletely meet the present needs of the students, (The student questionnaire
[ms not caloulated to determine the specifioc needs, but did elicit a response
of satisfaction or dissatisfaction with the present program in the light of
their nesds.) She found the most conspiouous deficlency in slmost all of the
dolleges to be the lack of an orgeniszed plan as & basis for the psrsonnel
ffrogram. Full-time workers in counssling were found in only one college. In

7 Bami Bsorenyi, S of the Guidance and Personnel Services in
Amor1 can cuthoua Women's Goﬁtges, Unpubiished Kaster's ﬁnh. indiana
W’H versity,

8 Xbidn, 7§
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qory 1% ougg had the counselors full professional preparation, 8he found
@ programs for extra-curricular activities inadequate in most places, and
aoted the lack of interest in the solentific study of personmality. This lack
e tended to pinimize, since

The writer's oplnion is that thess colleges have not such a

high per cent of students who need dirsctions in mental health

because of the very nature of Catholic education and because

of the sdeotive faotors at work in bringing together the stue-

dent gtoup-’

These are the only over-all evaluative studlies of vollege guidance
and counseling services whioh are reported in the literature., The great bulk
of the studles dezls with apeocifio phases or aspects of the various programs,
[The committes in charge of the North Central Association study amalyzed over
two thousand previously published studies in the field of personnel service,
From this group they selected 528 titles which were either reports of
ressarch studies or opinions of recognized experts in the fields The review
of studies inoorporated in their work includes only those whioh had booxi
published at the time of the analysis, 1982,

In 1949 Clifford P, Froehlich published Evaluating Guidanos

Proosdures: & Revisw of the Literature, He reports on 177 studies whioch

alnost without exception are concerned with only a single aspect of personnel
programs, He obaerves:
A review of the literature leads to the conolusion that in the

past we have had to depend on studies of specific techniques
for inference as to the venefits and limitations of a total

9 Ibid., 47.
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program of guidanoe 10
The studies relating to apecific aspeots of ocounseling and

M programe will be sited in the course of this study as each becomes
porstaest

stodies Based on Students' Problems:

— ,

Guidanoce and oounseling progrems end personnsl departments grow

out of the problem of enlarged student bodies and the resultant campus
smgestion, intellectual confusion, and high student mortality. The developw
in the diresction of individuslised eduwoation whioh took place prior to
the last docade were arrived at by a ratiooal dedustive processe DBooks on
Jetudsnt personnel services inoluded many lists of essential informmtion for
student oounseling.dl Educators and oollege administrators econsidered the
pomerel aptitudes and abilities of sollege students, their voeational end ”
amwvooational goals and purposes, their interests, the scholastic, emotional
aad soolal adjustments they would be called upon to make, and provided
ssrvices to answer the needs which their analyses had dedused. Then the
sducational philosophy whioh emphasized the importense of individualising

|sducation began permeating and affecting all the funstions of higher education.
It resulted in a strong foous of intersst upon the student rather than upon

| -

10 Clifford Ps Froehlioh, Bvalua Guidance Prooedures, A Review
Agenoy, %ﬁ&c"ﬂ'm A raa

t::o Literature, FPederal Seourity

on Ne Kefauver, et al., !
{-m #srbook of the Natiomal 56

oomingten, Illinois, uaa. 5188

Bducational C r of Colle Amoriocen Counoil on
RMucatson, &W s 1, m:"&‘

4




33

-

- eurriculum or upon other means that are used to bring about ohanges in
M developmente There was a growing awarwness of the individusl uniquo~
008 of studonts, an awareness that led educators to expect uniquensss of
'.””ney patterne There was a new emphasis on the approach to higher
edwsation from the point of view of the oontemporary interests and needs of
gtudentse Thie very marked shift in cﬁphuu led, as we have seen, to the
jpeugeration of evaluative studies of personnel services. As Williameon
peinted out,12 intelligently planned programs, if they are to be desizned to
Melp students meat their problems, must be based on some objsotive evidence
of the nature of the students' present problemss It was at this point that
pessaroh studies based on student problems began to appear in the literstures
The firest study reported in the literature in which the Hooney
Problem Check List, College Form was used was Charles J. Marsh's study "The
Werries of College Women."13 He used an experimental mimeographed form of

the Problem Check List, forerunner to the form currently availablee The

[Ohock List was given to three hundred and seventy women at Stephens College
during the scademie ysars 1938-39 and 1930~40s The category of persmality
prodleme recsived the highest number of checks; academio problems and sooial
prodlems ranked next, end in that order. The study was an exploratory cne

N
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into the values of the Check List approach to the perscnal problems of students,
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grsh me convinoed by the results of the value of suoh data and was working

-t povision of the Cheok List that would make it more applicable to Stephens

w,‘.i
In 1943 two studies appeared based upon data obtained through use

of the Mocmey Problem Check List. Roes L. Mooney, in a studys “Personal
proplems of Freshmen Girls,"l¢ reported a survey of cne hundred and seventy-ong
fyeshmen girls living in dormitories. He indiocated the number, type, and
periousness of the problems whish the students presented, and showed the
tmplications of the results for ths organization of & personnel program in the
dernitories.

In that same year Nora A. Congdon used the Problem Check List to
svaluste & college orientation ocurse at Colorado State Collsgesi® She reportel
e the results with one hundred and ninety freshmen who took the Cheok List
before and after a three monthe' orientation eourse. She found the highsst
proentage of the students® prodlems to lie in the area of Adjustment to
Lmltgo Viorke She sorrelated the problems in this area with grades and scores
@ the American Counoil Psyohologisal HExamination. She found no relationship
Mson intelligence and adjustmment to ecllege work, and & low negative
sorrelation between grades and sdjustment to college worke She found the
Cheok List of great value in organising the college oriemtation course, and

reported that the re«test after the ocurae had been completad showed the walue

———

16 Nora A+ Congdon, "The Perplexities of College Freshmen,"
Bducational and Psycholozioal Meagurement, 1II, 1943, 387«78,

.
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o posusing the emphasis in the course on the students' actual problems as

M""‘ by means of the Check List.
The Problem Check List was used in two research projeots reported

ga Abe litersture in 1944, Hibler and Larsenl® uged it o study the olinical
,gaifivence of underlined and sireled items marked by cne hundred and tem
qmiors and ninety-four seniors at the Illinois State Hormal University. They
found that the underlined items tended to reflest minor problems or irritatims)
[nsde those that wsre sireled tended to be diagnostis of major confliots.
They found no “typieal pattern” for serious cases of maladjustment,
The Check List was used in s second study at the Illinods State
Sermal University in 1044, Houston and Marsolfl? made their study for the
Uaiversity's Student Personnel Coamittess. In the autum of 1942 the Check
List was ziven to four hundred and four emtering Freshmen. After the
[Semittee had studied the results the members considered them of such imporw
Sanse that they were brought to the attention of the entire faculty.
Suggestions coneerning tesaching procedures, pre-ecllege guidance, extrae
[wericular 1ife, and remedial instruction were results of the faculty study
of the findinges The authors found that the use of the Check List served to

, 16 Fo We Hibler and A+ He Larsen "Problems of Upperolass Students
in a Teaohers College," Journal of Applied Psyohology, XXVIII, 1044, 248-253.

17 V. He Houston and Stanley 8. Marzolf, "Pasulty Use of the Problem
Cheok List,* Jowrnal of Higher Educaticn, XV, 1944, 325-338.




”

- '.” ggo the faculty to the specific problems of individual students.

' pisoherl8 used the Cheok List in order to determine what influence
> gustruction to sign one's name, or not to sign it, would have cn the
sosultse The Check List was given twice to one hundred and two upperclass

students at the University of Illinoises On the firet administration,
students were asked to sign mmf mﬁu; on the second administration a
later, they were asked to loave their pupers free of any identifications
go found that the mean number of problems underlined did not vary significantly|

o the circled totals tended to be significantly greater whsn the

signature was withhelde Fischer concluded that the use of a signature on
hghly personal questions or serious problems might have a relative
ishiditory effset om the honesty and frankness of the responses,
4 The Check List served yet another purpose in the explorstory study
[reported by Entwistlesl? He used this instrument to determine the problems
of sollege veterans living in a Gels Villages His conclusions demonstrate the
wlus of such a survey for college administrators when faced with an sergenoy
situation such as the returned veterans oreatsd in Ameriean eolleges and

wiversitioss

The Problem Cheok List has been widely used in secandary and

18 Rs P, Figoher, "Signed Versus Unsigned Persamal Questionnaires,”
Journal of Applied Psyshology, XXX, 1946, 220226,

19 Harry Grant Entwistle, Problems of Male, White Veterans of
ﬁig Road Dormitories, Master's Thesls, The Uhio State University, Columbus,
L
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,Jementary sohoolss Chun®0 and Cowan2l used the Check List aa & basis for
“"“ﬂm reorganizatione Their studies show the implieations for currisulum
M in the personal problems of students.

Harry Young®? studied the responses of 1,280 seventh and eighth
graders from eight elemantary schools, so selected as to represent differsat
cmmunities in Pittsburghe On the basis of findings showing differences
|asoording to scmmunity, normal age versus over-age, level of intelligense and
ethnic beokground, he was able to meke recommendstions for procedures in
eurrioulum building which would emable the students to find help towards the
solution of their problems within the odusational program itself,

20 Dai Ho Chun, the Personsl Prcblm er Bigh
Sehool Students in Kmalum.ﬁir aplications FOr Curr Icﬁw

Reorganization, Phe ssertation, ﬁi"" : nivereity, Tolumbus, 1947«

21 Vernon D. Cowan, Identi Pupil Needs, Concerns, and Probl
as & Dasis for Currioulum Revision . ﬁs@ i1 '0% !
Carollna, Hasters 1hesls, Uhio e University, C . .
22 Barry As Young, The PersonaleSceial Problems of Youth in

lation g_tsg Currisulum Planning, PheDs Dissertation, University of Pittsburgh,
sbur & .
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Another use of the Check List is illustrated in the studies made by
425 and Combs 24 Thetr findings indicate the potential usefulness of this
M,wuc in commmity surveys as a means of studying the effect of oconmunity
qtions on the personal problems of youthe
The mental hygiens seotion of the Louisana Educational Survey
|sumittos studied the problems of high school students in schools from five
golocted commnities &s a sampling of the states Augusta Jamescn's study®S
poports the results and emphasizes the implisations of the data for mental
| [eygtene. |
B Co Be Swith®® used the Check List to study the differences between
gtudents dropping out of high school and those who remained to sonmplete their
four ysar coursee. His study gives area results and data on leading items and
shows how & imowledge of the personal problems of individual students could
Ihelp sohool authorities to sooperate in the sdjustment of pupils and enable

23 Ross L. Mooney, “Community Differences in the Problems of High
mool Students: A Survey of Five Commmities by Means of a Prodblem Cheok
«" EBducationel and Psychologioal Measurement, III, 1945, 127«142,

24 Arthur W, Gﬂl,ﬁnhablﬂﬂ’ Sbﬂdmmt

W e u. ﬁ;ﬁ" Va;v;n +1ty, Col .."fm

26 Augusta Jameson, "The High School Student Speaks," Louisiana
lﬂg_ﬂml Survey, Baton Rouge, 1942,

28 Co Bs Smith, "A Study of Pupils Dropping Out of a Midewestern
Bigh Sohool," Ihe School Review, LII, 1944, 151-166.
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shem £ remain in school and finish their educations
siarjorie Prieur®” illustrated the role of tho Check List in problems

of student adjustment. Her study follows through the case trestment of an
jpdividual student, showing the initial prodlems which were reflected in the
lenook List, and how the problems shifted under the influence of activities in
aome soonanics clesses, extraseurriculsr activities, 1iving arvangements and
{adividual eonfersnces. She preseants her study as an illustration of one way
s whioch the total rescurces of a school may bs used in an edusatiomal progran
[related to the problems of individual students.
There has been research into the prodlems of nurses and of rural
[youth, and ssparate forms of the Problem Check List?% have besn developed for
Shess groupss

In addition to the studies which have utilized scme form of the
y Problem Check List, there has been widespresd investigation of students'
lems. Howsver, there are many factors in these studies which m it

ffioult to determine Just how relevant they are to our present study. Apart
from the check list, the method used may be the interview, or free asscoiation
statementss Information secursd from the student by either of these methods

27 Marjorie Prieur, “A Guidance Point of View and Its Practieal
Applications,” Practical Home Economios, XXII, 1944, 328320,

28 Luella J+ Morrisom, Problem Check List, For Schools of Nursing,
[Solwsbus, Ohio, Bureau of Bducatiomal Research, Ohlo Btate University, fﬁgs

Ralph E. Bender, Problem Cheok List, Form for Rural Young 1e,
[Colwmbue, Ohio, Bureau of RBducational Research, Ohio State MWﬂﬁy. %
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l et pe interpreted by a third persons No two studies upon different student
lations corroborate sach other exeept in broad outline, because they

popu
in the method used in securing information, in the elassifieations
jasreer

esed, and in the necessary bias of the intsrpreter. The type of problem
peported, the freguency and assumed importance, are a reflection of all these
fastorse. Adminietration officers m‘ mors likely to have seen students with
pimancial or smployment needs than would the faoulty adviser. On the
ssatrary, the desna and the faculty adviser deal more with students who have

o or study habit diffieultios. Reports by mental hygleniste show a
larger percantage of emotionmal problems. MMan
given area of need is actuslly a funection of the sempling of students who seek

s particular typs of staf? member, or & funeticn of the type of need they will
disouss with a particular staff members As a oonseguence, ihe dean may bo
sertain that finanves are the major problem of the students, while the
seunselor will be sure that it is edjustment to oollege worke®® For axemple,

the Committee on Academiec Education of the Group for the Advancement of
Psyohiatry pudliched e broohure and bibliographyS® in September, 1950, in
[whieh ninety-three studies were listed, all dealing with the problems of collegd

e
nu. 11'

30 m Roh sts in vorsitiecs
Comtttos o Toeionls Bhioit o r T B e o ey

Peyehiatry, Report iia. 17, Topeka, 1550,

28 C. Gilbert Wrenn, Studeut Personnel Work in College, Hew York,
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udentss and all conoerned solely with emctional problems. Phrases taken
gron the titles of these studiess “sdolescent nervous brsakdown,”
synteriority feelings of oollege students,” “shattered students,” "cadet
'oblﬁh' “ad justment and maladjustment in oollege students,® eto., indicate
ahe typs of problems selsoted by a group which is primerily concerned in
gatograting psychiatric services in the college programe
Data fram the Freshman survey reported by Andersan®l also shows the
gaution that is necessary in judging whether or not the various studies that
have been mads of students' problems are relevent, He secured the reastions
o scme 5,000 Liberal Arts College Freshmen at the University of Mimmesota
to the counseling they had wanted and the ocunseling they had received, If
the records of the counselors had been analyzed in order to determine the
students® most pressing problems, the conelusion of such e study would have
jom-d to the predominance of problems related to academic adjustment, TYet
[the testimony of the majority of the students wes that “vosational choiee"

8 their major prcblem, although course selection and grades were the topics
E-t frequently disoussed with their faculty advigers.

Again, although two studies may employ the sume method, the persons
jalysing the date may use different classification eategories and arrive at

31 G4 Le Andorson, "The Reactions of Mimnesota College Freshmen to
amrses sepors of e teittie o Sos T L Higher Mmetien,
Blennial Report of the Ccemittee on Educat ' " 1940,
University of Minmnesota, Mimneapolis, 1041, 41-80,
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Mxy different resultss Or the setting of the study may impose a unique
jgorosch to the problems of the student, Tyonn and Bell®? end Kats and
mmﬂ sach report on the answors given by students when questioned sbout
setr prosent needs or problemss The first study lists "acedemic and study
..u“" as needs that rank far nbow. the others, while the second exmphasizes
tgerscoality problems” and “eholos of a vocation™ as the most serious problemsd
fn sddition to significent differsnces in the sempling studied (5,000 Freshmen
] fond transfer students in thirteen institutions in the first study, aad

| §,0000 students at Syracuse University in the second), the request in the
weanwBell study was for "the most urgent prodlems in your first quarter in
jeollege” while the KatseAllport etudy asked students to oheok “problems on
jwhich you desired sssistanse but d1d not receive it,”

The literaturs shows that the studies of students' problems wary
from the highly guslitetive approashes of the psyohoanslyst to quentitative
studies by the statisticians They illustrate in general twe ways of studying

individual, the first of which is the attempt to appratee the “whole"

person by msthods whioch may be functiomally sound but whish depend upon
personal Judgments that are diffioult to verify. This is the approech of the
luvestigator who defines "problem” or "need™ as inslusive and broad iz natures

Bow York ::;g' Gilbert Wremn and Reginald Bell, Student Persomnsl Problems,
» L] .

h@ X 33 Daniel Kats and Floyd He Allport, Students' asttitudes, Syracuse,
3 » 890
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- speed for satisfying personal experiences,” or "the need for security.”
oo gecond type of appraisal attempts to measurs the elements of perscnality
‘Mzwly and in a manner that makes it possidle for ancther investigator
4o sbook the results, end with a kmown degres of relisbility and walidity,

, mmdaumprobm such as "the nsed for more dances in the sooial
1 P“""" or the "need for fivancial aid."

| Fhatever the method of studying the individual, the bulk of studies
| peizt significantly to a conoern with the individual, a resogaitien of the

dy fest that knowledge of present student interests and needs is influential in
© |sstermining the mature of the swrriculum, teaching methods, eounseling methods,
. |ad regulatioms affecting studsut conduste Underlying most of the studies

| there is & markedly realistic attitude toward the studemt and his prodlems.




CHAPIER IIl

MATERIALS ARD METHODS
If teaching, sounseling, student activities, in faot the entire

-‘nutioml program of a college is to be realistie, it must start from the

where the individual students a;'a, and not from the point of develope

at which the osollegs would like to find its students. "The true and
shed man of charaoter® is the goal of Catholie edusation, not the starte
point. Ve have geen that in the words of Pius X1

Christian education takes in the whole aggregete of human

life, physioal and spiritual, intellectual and moral,

individual, damestio and soeolal.
[the students in cur Catholic oolleges are not living in a veacuum. In all
nﬂnu areas thoy‘ are being forced to face issues, make decisions, plan a

hﬂru of aotion, oven in their student dayse. No matter how remote or

sequestered the college oampus, how "aloistered™ the student life, college is
Im four years out of humen life, dbut four years of living. What are the
problems college students are fasing now?! The lssues? The decisions with
whish they are confromted? What do the students say?

1.

m Ingtrument

In order to diseover the problems, obstacles, and personal confliocts
that are the ohief concern of Catholic college women, and in the light of

these findings to evaluate the guidance and oounseling services which are

44




poing provided to mest the students! needs, two instruments have been

”1gct0d ]

1. The Mooney Problem Check List, College Form

2. A Connseliqg.and Guldancs Servige Check List

The Problem Check List consists of thres hundred and thirty items

{n sleven areas,. There are thirty problems in each of the following areas:’

1. HPD: Health and Physical Development

2. FLEs Finances, Living Conditions and Employment
3+ SRA3 Soclael and Recreational Activities

4, SPR; Social«Psychological Relations

54 PPRy Personal-Psychological Relations

6s CSMy Courtship, Bex, and Marriage

7« HFy Home and Family |

8+ MR: Morals and Religion

9+ ACW; Adjustment to College Work
10. FVE; The Future; Voocational and Educational
1l. CTP: Curriculum and Teaching Procedure

Preliminary Instructions: The students were informed that the

Problem Cheock List was not a test. It was presented to them as a list of
troublesome problems which often face students in college-~problems of
health, money, social life, relations with pecple, religion, studying,

88lecting courses, and the like., They were told that the purpose of the




ook 1ist was not & prying oconcern about their personal affairs, but a
dosire to’fimi cut the type of problem that confronted them, the areas in
whioh their problems lay, It was pointed out to them that the items were at
onee objective and impersonal and that the checking of iitems of concern &m
pot in any way constitute a personal revelation. They were instructed to fill
{n the date of their birth, their class in college (freshmen, sophomore, eto.)]

the pame of their college, and the dates. They were specifisally instructed

got to sign thelir owm names, and they wers told that the Problem Check Lists
were not going to be inspeated by anyone connected with thelir college,.
mrccticnn The students wora instructed to read the list slowly,
to pause at eaoh item, and if it suggested something which was troubling them,
they were to underline it. They were to zo over the entire list of 330
problems, underlining those ltems which suggested troubles, difficulties, or
worries whioh cencerned them, After completing the list they were told to
look baok over the items they had underlined and to oircle the mmbers in
front of the Sitems which were of the greatest concern to them, They were
then direoted to answer the summarising guestions,

The firet of the summarising questiouns asked them to indicate by
sheoking "Yes" or "Ho", whether the items they had marked on the liet gave &
wllerounded picturs of their problems, In the space allotted they could add
My additional items or explanations, if they so desired.

The summerizing question called for a brief written summary of their




ehief problems.

The next two questions asked for a "Yes" or "No" indication of
ghether or not they had enjoyed filling out the 1ist, and whether or not they
ghought it had been worth while doing,

The fifth summarizing question asked whether or not they would like
to talk over aom;\‘oi‘ the problems with somsone on the college staff, if the
opportunity were offered, and if so, whether or not they knew the particular
person or pex"aoixauyith whom they would like to have these talks,

The Check List was administersd in February and March, 1950, in

each of the co=operating colleges.

The Counsoling_ and Guidance Service Check List:l This instrunment

wag designed to secure as accurate a pioture as possible of the counseling
and guidance services whioh were available to the students in the seven

Gatholic colleges for women co-operasiug in this study, The ftems covered
the divisions of the general field of student personnel service selected by
the North Central Association as the basis of acorediting institutions® and

inoluded the eleven areas with which the items on the Problem Check List wers

Soncerned. The person in oharge of the counseling and guidance program in

1 B8See the appendix

2 Gardner, The Evaluation of Higher Institutions, 2,




each college was asked to fill out the check list.

24

The Cooperating Colleges: Table IV incorporates some of the facte

sl deta concerning the coopsrating colleges. Five teaching orders of women
are represented, Although three of the seven colleges are conducted by the
geligious of the Sacred Heart, they draw their students from different areas,
parat in Lake Forest, a suburb of Chicago, and Maryville in St. Louis have
gtudent bodies which are representative, not only of these two large oities,
put of the larger urban centers throughou}t the country. The students at
Duchesne College in Omaha represent the population of that oity and of smalle
or rural communities throughout the states of Nebraska, Iowa, and the Dakotas,
Mundelein College and St. Xaviert's College in Chicago are predominantly day
sohools, With its large enrollment, Mundelein's student body is drawn from
all sections of Chiocago and its suburba., The student body at St. Xavier's is
eomprised for the most part of residents of Chicago's South Side and South
8hore. Rosary College in the West side suburb of River Forest draws most of
its student body from that area; its resident students reprssent all ssotions
of the United States. The College of St. Francis in Joliet represents the
Yerious communities of Northern Illinois as well as Joliet in its student

body,




TABLE 11X

THE COCPERATING COLLEGES » ENROLLEENT

a—"

ollege” Fresh, Saph, Jr. Sre Total }ézgéi;!;:
st 110 87 8« 70 361 221
Duohesne 96 68 B3 38 266 03
garyvilles 110 92 8w 204 140
pundelein 303 242 176 189 aeg 45
Rosary 222 148 135 123 646 217
$t. Francis 146 114 70 58 387 178
8t, Xavier £3 81 51 44 249 76

¢ Horeafter, the study the colleges will be referred to by the first seven
letters of the alphabet, and totals for the individual colleges will be given
in per conts since two of the colleges could easily be identilied by raw
ssores tecause of their large enrcollments, The cow-operating collegss were
assured that thelr anonymity would be respected,

Table III summarises the enrollments of the seven liberal arts
o0lleces for womene

Se

The Aims of the Cooperating Colleges: In an evaluative study it

is necessary to keep in mind the fundamental purposes of svaluation and the

- [baste tulding priseiples appropriate for any comprehensive evaluation Prograhe




men applied to guidance and counseling servioces it implles an appraleal of
the degres to whieh these services are contributing to the peneral aims of the
oolloges Tyler points out® that the problem of evaluation may be approached
grom two direotions. One may bepin with the baslc aims of the oollege and
then endeavor to dlscover whioh of thess objectives the several .peruom:-l
sorvices might be expeoted to help to attain. In the second place, one may
pegin with each specific service and ask what funotlons it might have in
promoting tho aims of the college, In elther case, the major vbjectives of a

eollege are basio in any evaluation of the college program, GCuidance and

eounseling services should not only be in harmony with the educational

It seems neosssury, therefore, to scrutinize the objectives
proposed for student personnel servioces and to see how directly
they ocan be related to the major educational objectives of the
institution., Similarly, a program of evaluation should be
planned ac as to test the effeotiveness of the personnel program
in terms of these brosder institutional objeotives.é

In drawing up its "schedules” for the evaluation of student pere
sonnel services, the Korth Central Association took great care to emphasize

that wniformity was not its goal,

——

’ 3 Ralph W, Tyler, "Principles Involved in Evaluating Student
"scnnel services," Student Perasonnel Services in Collsges and Universities,

o, John Dale Russell, Proceedings of the Institute for Administrative
0fticers of Higher Institutions, 1940, X1I, Chioago, 1941, 253,

4 Ibid., 294,

edjectives of the college, but they should serve to promote these objeotives,




< Pt

Institutional aime and objeotives are expected to be highly
individual, No institution is expeotsd to be merely "another
college™, but emch has, at least implicitly, a unique set of
aims and objectives,?

g¢ have already noted the general aims of all Catholic esducation as they have

peon formulated by Pius XI in his encyclical, The Christian Education of

w. No Catholio oollege, therefore, will have "a unique set of aims and
sbjectives”, but neither will every Cathollio college be merely “another
Gatholic sollege®, Unity of purpose will impou:u certaln unity on all
Gstholic colleges, but unity is not uniformity. Colleges may choose, accorde
ing to varying oiroumstances, different means toward the fulfillment of their
eosmon aim. ¥e mey expect the congidered statement of the aims and objectives
of each college to refleot this unity in variety.

The general aims of thess seven oolleges are in ocomplete harmony
with the gnals of Christian education as the papal encyolical delineated them,.
there is veriety in the expression of their common aim, evidence of individuald
ity of spirit in the different institutions, but none of them deserve the
eriticiem leveled at some of the statements of objectives of Catholic women's
e0llegea; |

1 have read some, thoroughly inspiring, but they sound like a

sot of ejaculations...Othere sound like a oall to the Trappists.
Beautiful in devotion, and in phizolophyce

5 Gardner, Evaluation of g‘gﬁhcr Institutions, 27.

6 James J, Madigan, "A Critical Sampling of Statements of Objecte
ives or Catholio Women's 80110@;3.“ Workshop for Administrators, G 4. J
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txplieity or implioitly, each of these colleges recognizes its
”'pomibility to the students in euch of the eleven areas with which our
gtudy will deal., ihere there is no formal statement of aim or objective in
on# OF other of the areas, there is in most osses some statement which ine

eludes this are of student development or preparation,

.4
THE COUNSELING AND GUIDANCE SERVICES OFFEKED
BY EACH OF THE SEVEN COLLEGES

Iable XXXIV summarizes the data on counseling and guidance services

,rovidad by the oolleges in response to the Goumélinﬂ wnd Guidance Service
M Lists As oan be seen, thers is close agreement emong the colleges in

| faculty-student ratio, At College B the ratioc is ous faoculty member for every
6,6 students; at College F there is one faculty member for every ll.8 students,
A total average of 8.6 and a range of B.2 is evidence that in these colleges
the faculties have grown with the student bodies, and that inoreassd enrclle
sents have not been allowed to destroy the individual neture of the instructe
fon, On the basis of these retios there is every reason for the relationship
betwe:n teachers and students to be highly personalized; no student should be

Just & name or a grade.

The counselor-student ratioc shows more varlation. At College B the
ratio of 1/16,7 is the highest of the seven colleges. College C with a ratio
f 1/64.6 1a the lowest, The range is 47.0, and the average is 41.9. Four of

dovoted to this work. This faotor might serve to ejumlize the inequalities i
e sounselor-student retios. Thus, at College B, where there is one ocounsels

O for every 16,7 students, the counselors see the students three times every

tmestor, while at College E, where thers is one counselor for every b58.6

We colle;es were not specific about the amount of time the student counselors|
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TABLE IV

A SUMMARY OF THE DATA ON COUNSELING PRACTICES IN THE SEVEN COLLEGES

A B ¢ D E F G
Fac.-Stud. ratio 1/10.2 1/6.6 1/7.9 1/7.2 1/7.8  1/11.8 1/7.9
Couns.-Stud. ratio 1.42.5  1/16.7 1/64.6 1/42 1/68.56 1/25.4 1/43.5
8tud. assigned Yes . Yes Yes Yeos Yes Yes Yes
Prequency of every 3 times every avery every 2 evary every
interviews month semester quarter quarter weeks guarter month
Nos Hrs. per day C1-13 varies varies wvaries 3 varies 1.2
Counselors devote
Basis of assign. class vooats none class olass religion
cCouns. ints ceounsg, counss teacher
ma jor
prof.
$

Couns. have All 1 2 All 4 All A1l

formal training




the counseldrs see the students every itwo weeks. College E

.mdonts »
ecified that its student counselors devote three hours every day to their

)
eounseling dntiesy College B replied that the amount of time "varles,"™ At
college C» which has the lowest ratio, one counselor for every 64.6 students,
the oounselors see the students only every quarter.

Three of the collezes, A, D, and E, have class counselors and assign
the students to their ocounselors on this basis. College B assigns the
students to their counselors on the basis of the students! vocational ine
terests, College F uses much the same plan, assigning the students to their
mjor professor. College G seleots one of her instructors for each student,
where that is possible, College C indicated that there was no partiocular
basis for the selection of student counsselors for the various students,

At none of the colleges do the students choose their own counselor,
but College G indicated that the studénta might change later, and College E
reports that students, although assigned to a partioular oocunselor, may see
sny of the counselors, At College E, whers the counselors devote three hours
daily to the students, the counselors leave a certain amount of time fyoe
oach day during whioh students are free to come without appointments, College
A reported the same praotice on certain days in the week.

Only Colleges E and A reported having counselors with either a

Masters! or a Dootors!' degree in Psychology. All indicated that their student

founselors had had some formal training in counseling.




CHAPTER IV

PRESENTATION OF DATA

Women who are educated in our Catholic colleges are, for the most
parts wall-informed, They receive ndt only general informationm, but also
gore deteiled knowledge of the rights, privileges, and responsibllities of
yfe, FBut in the singular contingenclies, in the particular, and personal
events of their own lives, they are often falling to carry out what they
imow., The path to the achlevement of a full amd integrated life is blocked
| by obstacies which must be overcamed, avoided, or circumvented., It is the
purpose of this study to discover the problems, obstacles, and personal cone
flicts that are the chief concern of Catholic college women, and in the light
of these findings to evaluate the guldance amd counseling services which are
being provided to meet the students' needs,

It appears that the knowledge of students' problems, a knowledge
of the areas of thelir greatest concern, should be of real value to Catholic
educators responsible for the education of women, This study is especially
directed to them in the bellef that they are concerned with and will be
interested in the present difficulties being faced by their students in their
acaderic and personal lives, and thus be able more effectively to help them
to prepare adequately to meet these difficulties during their college life
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ot to face the larger responsibilities which Catholle women must inevitably
oaTTY and Tor which our educational programs must make deliberate provision,
while the eleven problem arsas covered by the Moonsy Problem Check

.‘i’—t'—’ and the three hundred and thirty actual difficultlies which are listed
indicate the protlems of the 1,897 a.@llege women who cooperated in this sbudyﬁ
they present a nghort hand® sketeh of their concerns, The data provide sug-
gestions and signs of elements to be taken into account in forming hypotheses
as to the 1lines of action which might benefit the students., Items checked

in identical ways in two cases may even have different meanings because the
problesis in the life patterns of the two students will have different pay-
chological and environmental settings, The significance of itewms and mmbers
1ies equally in thelr functional relation to the baele personalities of the
individual glrls and in their interrelation in the individual life, yet they
give a helpful index of the type and direction of concerns in this group of
students,

In this regard, it might be helpful, before beginning an exposition
of the data provided by the Check List, to summarize the responses to one of
the summarizing questions asked at the end of the Check List, The question
vas: "Do you feel that the items you have marked on the list give a welle
rounded picture of your problems?” Table V sumariszes the students' re-

®ponses to this question,
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TABLE V
PER CENT OF STUDENTS THAT FEEL THAT THE ITEMS CHECKED

GIVE A WELL-ROUNDED PICTURE OF THEIR PROBLEMS

Seniors Juniors Sophomores Freshmen

Colleges N =%310 N 3%361 N 8%539 N 32696
All colleges 79.1 83.9 83.1 85,6
College A 74,0 87.1 76.4 83.1
College B 69,0 80.0 86.5 96,0
College C 77.8 82,1 82.1 87.1
College D 90,5 82.9 82,9 97.6
College E 86,7 91.9 940 93.6
College F 79.0 83.1 78.6 82.9
College G 61,8 85,7 8.0 12,0

From Table V it may be concluded that in the opinion of the stu-
dents the items they had underlined and circled on the Check List gave a
valid picture of their problems, This was further borne out in the written

summaries they provided in which they gave a resume of their problems in

their own words, Some of the ambiguity which the very nature of the Check
list approach to the study of students! problems imposes on the meaningful-

ness of the items gingled ocut as matiers of concern was dispeiled by these




58

-’

W‘t‘yp‘ sumnaries, It will be noted that, in general, a high per cent of
the gtudents acknowledge that the items gave a well-rounded picture of their
problesis. This was truest of the Freshmen whose average of 85,6 per cent
yould have been at least seven points higher were 1t not for the Freshmen at
cellege G. lHere, the per cent was tm points lower than that for the Fresh-
gop in any of the other colleges, 7The Senlors' rank on the degree to which
the Check List items mirrored their problems was the lowest of the four
classes, 79.1, but high enough to enable ue to approach an analysis of the
data with confidence that it will be significant for our purpose,
In this chapter the data from the Problem Check List will be pre-
smted, as far as possible, in tabular form, Significant variations, cone
sistencies, correlations, etc, will be noted in passing, but consideration
of the significance of the date for counseling and guldance, and an inters
pretation of the data will be reserved for later chapters in which each prob-
lem area will be considered separately.

AREA RANKS AND PER CENDS
As has been explalined, the three hundred and thirty items that
somprise the Check List are divided into eleven areas, Table VI summarizes
the distribution of problems underlined and eircled, the ranks sccording to
areas, the per cent of the total number of problems underlined in each area,
and the per cent of underlined problems that were circled in each area,
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TABLE VI

PROBLEM ARBA RAMKS, PER CENI:, AND TOTALS FOR 1,897 STUDENTS
IN SEVEN CATHOLIC LIBERAL ARTS COLLEGES FOR WOMEN

djustment to College Work 1 765 W77 1 A% L2
Personal~Paychological Rel. 2 7168 13,85 2 209h k05
Social, fecreational Activ, 3 5262 10,17 b 1328 2,57
Nture, Vocational, Educ, L 5195 20,04 3 W8T 2,87
garriculum, Teaching Pract, S 2z 9.l 8 18 224
Heslth Physical Development 6 LB 9.2 9 1119 2,16
Social-Personal Relations 7 k575 8,84 7 1225 2,3
Courtahip, Sex, Harriage 8 398 1.5 5 15 2.
Finances, living Cond,, Empl, 9 326 5,27 10 0L 1,74
Home and Family 10 32k 6,04 6 125 2Ma
Yorals and Religion 11 209 Lo 1n 675 1,30

% Total ¥ 51,750
# Total N 1ﬂ,618
P 78

In all, the 1,897 students underiined a total of 51,750 iteme as
problens or matters of concern, Of this mumber 1k,618 items, or 27,2 per

tent, wore circled as an indication that these items represented subjects of
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graver or mare serious concern,t

Adjustnment to College Work ranked first both for underiined items
od circled items, and Fersonal-Psychological Relations ranked second in
poth classificstions, Social-Personal Relations had the same rank, seventh,
poth for items underlined and circled, In one other area the ranks were the
game: Morals and Religlon ranked last in each category. The order of
gocial, fecreational Activities and Future, Vocational, Educational was Just
peversed in the ranking of underlined and circled areas, They ranked third
and fourth, in that order, in the totals for underlined items, but the ranks
were reversed in the totals for items circled, Four of the area rank shifts
were in the direction of less gerious problems, In the list of ranks as
circled, Socisl, Aecremional Activities went from a rank of third as under-
lined to a rank of fourth as cireled, Curriculum, Teaching Practices and
Health, Fhyeslecal Development dropped three ranks in the circled listings,
Problems in the area of Courtship, Sex, Marrisge rose from a rank of eighth
in underlined totals to a rank of 5 in the order of more sexrious problems,
The greatest difference in the two orders of ranked areas was that of Howme
&d Family problems, These ranked temth as underlined, tut jumped to a rmk
of sixth for seriousness, The close relationship of the ramks of problem
areas as underlined and circled is bLorne out by the coeefficient of correlae
tion (Spearman Rank (rder) of .70 between the two,

1 Throughout the study the distinetlon between the less serious and
the more serious problems will be indicated in the manner in vhich ths stue
dents indioated the distinction, "Underlined" signifies items which represent
problems; "Circled® signifies more serious problems,
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Tables VII, Viil, and IX summarize the problem area ranks and per




TABLE VII

AREA RANKS OF UNDERLINED AND CIRCLED PROBLEMS

FOR EACH GF THE COOPERATING COLLEGES

Colleges: A B c D E F G
Areas: Ranks of Underlined and Circled Problems

U C U C U C U C U C U C U C
Health & Physical Development 16 7 3 4.5 5 9 3 3 7.5
Finances, Living Cond., Employment 8 11 8 10 8 8 10 11 12 11 11 10 10 1.5
Social & Recreational Activities 4 8 2 4.5 4 6 5 6 7 6.5 5 5 1 3
Social-Psychological Relations 5 4 7 6 3 2 4 4 4 1.5 7 9 3. 10
Personal-Psychological Relations 2 2 4 1 1 1 1 1 2 3 2 2 2 6
Courtship, Sex, Marriage 6 5 9 8 9 7 7 3 6 5 8 6 8 4
Home & Family 9 3 10 7 7 4 9 8 9 1.5 9 8 9 9
Morals & Religion 11 9 11 11 11 10 11 10 10 10 10 11 11 11
Adjustment to College Work 1 1 1 2 2 5 2 2 1 6.5 1 1 3. 15
Future: Vocational & Educational 3 6 6 3 6 3 6 5 5 4 4 3 6 5
Curriculum & Teaching Procedures 7 10 5 9 10 11 8 9 8 8 3 4 7 5

9
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In Table VII the different envirommental and paychological setiings
gor the students from the individual colleges menifest thoe influence they
ot in determining the sericumess of the variocus problem areas,

adjustment to College Work, which ranked first both in problems
Wmd and circled for the mmbim populations of the seven colleges,
a0 renks first for most of the individual colleges, Howsver, there are
gome variations, In College £, problems in the area of Adjustment to College
work rank first for underlined totals, but fall to a rank of 6,5 smong cire
aded problems, In College C, problems in this area rank second for underw
lined totals and fifth for sericusness, Only in College G is the order re-
wreed, Academic work adjustment problems rank 3,5 for underlined problems,
mt climb up to a vank of 1,5 for seriocusness,

Personal~Paychological Problems, which ranked second beth for
underlined and for cirecled totals for the combined student population, show
lsss variation in the rankings of the individual colleges than did Adjuste
mnt to College Work problems, Agaln, College G shows the greatest deviation
from the average pattern, PerscnalePgychiologicel Problems rank second for
underlined totuls, but drop to sixth place in the ranking of problems accords
ing to seriousncss, In College C, problems in thie area rank first in both
eategories, and in College B they rank fourth in underlined totals, but first
in the arder of problems circled,

The greatest range in the order of ranks for problem aress was
found in the order of Pinances, Iiving Conditions, Employment, Problems here
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Mfmaarmkafl.Swarmkafn. The range would have been very

il only O=1l, except for College G, Problems in this area mounted from
o ysnk of tenth ameng underlined problems to a rank of 1,5 for seriousness,
garing first place with Adjustment to College Work problems,

The smallest range occurs in the area of problems conserned with
porale and Religion, Here the range is from S-11, Home and Family problems
yould renk consistently low except for College £ where they rank ninth in
gaderlined totals, tut 1,5 (tied with SocialPersonal Relations) for serious-
pess, In College A, Home and Family problems rank third in serdousness, and
{n College C they rank fourth, |

Problems in the area of vocation and concern about the future have
s man rank of 5,1 for underlined totals amd L,1 for sericusness, The range
in this ares is not grest, 3.6,

There is great varistion in the rank of problems in the ares of
Boclnl and Recreational Activitles in the seven colleges, The range in this
area 1s from 1-8, In College G these proviems rank first for underlined
totals and third 4in seriousness, In College B problems in the area mnk
®cond in seriousness, The mean rank is L in underlined totals and 6,5 for
edreled totals,

Individual differences in problem areas in the seven colleges will
be discussed in detall later in this study. Our concern with the problem
rea rankings in the varicus colleges here ia rather in the relationship of
the total underlined and cdrcled ranks for the cambined population of the
®ven colleges,
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Toble VIII shows the per cent of the total musber of 51,750 probe
qems uncerlined in each of the eleven areas by the studente of each of the
goven colleges, Table IX gives the same data for the cireled problems,

TABLE VIIX
PER CENT OF TOTAL %ﬁﬁ%ﬁﬂ OF UNLERLINED PROBLEMS
IH BACH ARTA UNDERLINED BY STUDENIS 1IN FACH COLLEGE

ATSE A B ¢ i 3 ¥

i

WD 1,806 5.3 1.7 10,3 13,0 10,8 8.5 11,8
FIE 3,256 6,2 81 6,2 L6 50 6,8 b
SRA 5,262 10,7 12,2 10,8 &9 8,7 9.7 3.0
SPR 1,575 10,k 8,3 1,1 9.7 10,3 7.6 12,3
PR 7,68 15.L 1.5 1k 164 13,1 1o 12,k
G 3,698 B,7 6,6 6,2 8.0 B89 67 1.9
HE 3,024 5.8 6,0 B 5.9 67 5.8 5.2
MR 2,209 b8 346 38 33 55 b 3.5
AGE 7,645 15,7 2.3 10 12 13,2 19 12,3
FVE 5,095 10,8 8,6 9.1 81 97 109 9,0
CTP 1,912 T 9.2 61 T.8 8,2 12 82
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TABLE IX
FEE CENT OF TUTAL BUMBER OF CIRCLED PRCDLEMS
I EACH AREA CIRCIED BY STUDENTS IH EACH COLLEGE

Total  COLLEGES
Area A )i) T D 5 ¥ 2

HPD 1,139 2,3 3.0 L3 1,8 1.5 25 1.1
PLE 910 1,2 b 20 W3 6 2,1 2.k
SRA 1,328 2,2 3,0 2,2 1.8 20 2.8 2.3
SPR 1,225 3.4 2,5 3.4 2.0 25 2.2 1,2
PR 2,09h L7 61 39 29 23 kb 2h
C8M  1,2U5 3.2 2,2 2,2 2,3 2,1 25 20
B Las 3.k 2Lk 3.0 1,7 25 2k L5
HR 675 1.9 1,1 1,2 10 1,3 1L .8
AGE 2,096 8,0 3,6 L6 25 2,0 L7 2L
FYE 1,467 3.0 3.0 3,2 20 22 32 2,0
CTP 2,160 1,6 L6 11 1,1 L8 31 1.1

A further differentistion of the data is afforded by ranking the
problem areas according to the underlined totals for the four scademic
classes, Table X shows the area ranks of underlined probiem totals for the
entire student population, The total of 51,750 problems underlined is sube
divided and ranked according to totals for Freshman, Sophomores, Juniors, and
Serdors,
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TABLE X
PROBLEM AREA RANKS OF UNDERLINED PROBLEMS

FOR FRESHMEN, SOPHOMORES, JUNIORS, AND SENIORS

N 51,750 17,986 . 15,155 10,609 7,926

Area Total Freegh, Soph, Junior Senior
Ranks v

|

ACW
PFR
SRA

cTP
HPD
SPR

CSH

o W ~N WV O w N

FLE

Dt - - R B < MUY SR - ™ T S T
N N B~ WL W N M
MW v O oW - o e
bt < - T B = L ol T S .~

HF 10

P
<
ot
o
-t
)
b
o

MR 11 1l 11 11 i1

Table XI presents the same division of the data for the circled

totals, Here, the 14,618 circled items are ranked according to the totals

for the four classes.
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TABLE XI
PROBLEM AREA RANKS OF CIRCLED PROBLEMS

FOR FRESHMEN, SOPHOMORES, JUNICRS, AND SENIORS

N 14,618 5,075 ‘ L, 294 3,270 2,233

Area Cir, Fresh, Soph, Junior Senior
Hanks

ACH 1 1 1 2 3
PFR 2 2 2 1 1
FVE 3 3 L 3 5
SRA L 5 5 5 7
C3M 5 7 7 7 L

HF 6 L 3 b 2
SPR 7 6 8 9 6
CTP 8 8 6 é 9
HFD 9 9 9 8 8
FLE 10 10 10 10 10

MR 1 12 11 11 1

Correlations between the class ranks of underlined and eircled
problems as given in Tsble XII and XIII and the allecollege ranks for underw
Uned and circled problems are given in Table XIV,
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TABLE XI1

CORRELATIONS BETWHEN THE ALL-COLLZGE AND CLASS

RaNKs OF UNDERLINED AxD CIRCLED PROBLEM AHEAS

Fresh, Saph, Junior Senior
Alle )
Qullﬁge . 95 20 . 95 99
Ranks 97 .86 .86 67

The correlation between underlined problems for the total college
population and the individual classes ig extremely high;g between the
Sepicrs' .99 and the Sophomores' ,90 come the Freshmen and the Juniors with
the same coefficient of correlation, .95, In the category of cirecled prob-
lems there is more variation, The correlation coefficient for the Freshmen,
J7, indicates the highest degree of x‘:elationship between the general cire
eled totals for this clase and the entire pnopulation, Coefficients for the
other three classes, ,86 for the Sophomores and Juniors, and 87 for the
Seniors are high, although lower than the correlations between the class
underlined problem ranks and the all-college totals,

2 In this instance and subseguently wherever coefficients of corre-
lation are cited SEp is ,32. This is in accord with the theory that it is
Mt on the size of the correlation, but on the size of the number of measures
Upon which it is based, that Sy depends. In the second edition of his
Introduction to Methods in Experimental Psychology, (1936), iles 4 Tinker
tives in Tatie XV, p. 230, ﬁxa standard errors of correlation coefficients

b the true correlation is zero, GSE, for eleven measures is .32, All

:::‘l‘ﬂ).ationa in this study are based on eleven measures (eleven problem
aa .
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Table XIII shows the correlations between the classes for under

un-d and circled problems,

TABLE XIII
CORRELATIONS BETWEEN UNDERLINED AND CIRCLED PROBLEM AREA RANKS

FOR THE FRESHMEN, SOPHOMORES, JUNIORS, AND SENIORS

Soph, Juniors Seniors
.85 <93 W95
Fresh,
.95 93 .87
.85 .89
Soph.
.96 .8h
97
Juniors
.8l

Table XII shows that there is greater variation in the relation-
ship of problem area ranks of underlined and circled problems between the
various classes than between the classes and the total population of the
seven colleges, It will be seen that again the <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>