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In 10CC liollis+ stated the necd Lor research dealing

#th graduate programs os follows: "There is yet no thorough-
koing rescareh vhich shows for the fifty or merc mojor fields of
study the relation betwcen prograns for degrees.and the use to
Thich recinients mut their treining.”" 7ith this idez in nind
this study has beer ne'ec of the nrosren leeding to the llaster of
~becen in oncratien -since 1604 vt lovela
[bniversity, Chicego, Illinois.

Qut of the hundreds of men and women who were enrolled
in this graduate program 700 presented thomselves for the compre-
hensive exanination. cr thesc, 3CZ were succecsful in achieving
a passing mark on the written conprehensive examination end were
averded the llaster of Zducation degree. The first gradusate
receceived the laster of Lducation degrec at the June, 1928, convo-
cation. The first groduates and &ll who reccived the laster of
~ducation degree up to and including February, 1981, met similar
recuirenents and all took exanlnations in Ad=inistration, Iduca-

tional Psychology, and Tests and lleasurenents in order to fulfill

1 IErnecst V. liollis, "Groaducte School,” Incvelonedic

of Zducational Resegarch, New York, 9{;0?‘319,




the roqmireﬁénts of the Graduate School. In addition all candi-
daetes were exanined in two additional arces which were elective
on the part of the student. Thesc recuirements were constant for
21l graductes from lay, 1920 when the first exemination was admin-
istered until November, 1°95C when the last grour which is being
considered in this study was exenined.

It is the purpese of this dissertation to analyze and
to appraise the program of graduate work leading to the laster of
E&Qcation degree &t lLeoyola University from December, 1924 to Fcb-
ruary, 1901 when the 1980 testecs were graduated. This is to be
ecconplished by answering the following cuestions concerning the
unoergraduate preperation, cxperience, background, and scholor-
ship of degree recipients and their scholastic attainments at
Loyola University Graduate School.

(1) whet undergraduate college did the greduate
ettoend?

(2) VWhat undergraducte degree or degrees werce con-
Terred?

(Z) Vhet wes the undergraduate major?

(4) low many years intervcened between the Bachelor's
degree and the granting of the llaster of Eﬁu ation Degree?

(5) 7Vhat was the previous teaching expericnce of cech

(6) What was the degrce of scholership attained in the
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mdergraduate work?
(7) ¥het degree of scholarshin was ettained in the
greduate Cchool of Loyola Univercity®
(8) vhat wes the peint average on the comprehensive
exeninction?®?

(9) low many semcster hours in eduestion were pre-
sented for entrence to the Graduate School?

(1) How many students presented Rational Psychology
as one of their undergraduate courses?

(11) How many students carned credits in Rationsl Psy-

chiolocy after their ontrance to Groduste Schiool®

(12) How many students clected to take classwork out-

side the Department of Iducation?

[

(13) How were the grades distributed for the various
ercas in the Graduate School? In question 13, for exemple, how
were the grades recelived in Adnmindstretion, Dducaetional IPsychelo-
gy, Tcsts and Ileosurcments, Stetisties, Supervision, lethods,
Guidance, History of Lducation, Curriculum, Philosephy of Lduca-
tion, Chaeracter Zducetion, Rescerch llethods, ete., distributed?

(14) How were the marks distributed on the conprehen-
sive?

(15) Wwhat was the deerec of corrcletion bebween schol-

ershinr in the undergraduste scheool ond scholarshin in the Loyels

Graduote Sclool?
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(i%) vhet wes the degree of correlation between schol-
arship in the Graduatce School und the noint averegse on the com-
prehensive exanination?
(17) vhet wes the religious affiliation of cach gradu-
étc?
tion tn the analysis of the graduastes' under-
gredunte, asraduate, anc conprohensive records, & questionnaire
and lctter werce sent to 435 laster of Iducction desree graduates,
or, in cother vords, to those for whor Loyola University slumni
office had ¢ rceliasble oddress.
The questionnaire technique wes used becouse through it
o larger end hence & nmore representetive samplce eeunld be recched
more rccdily than through the interview method. The guestions
uscd verc sclected in order to check unon the greduste's orisinesl
purrosc for teking the program end to discover, if rossitle,
whether the student Lad achieved his objective, or objectives.
Other questions were-uscd 0 determine the attitude of the stu-
dent toward the progsrem, to ascertain what graduate courses the
student found most useful to him and vhat graducste courscs vere
found to be lezst useful. Additionel muestions werc used to
gether information concerning tho sroduantets idea, or idees, in
cmard te the vearious types of conrrchensive cxeminetions and the
gredunte's iden, or idens, concerning the decirability of o tlhe-

gig recuirement for the llester of Zdueation degree.  Tuestions




S
in resard to the tyne of vork engeged in at the time of entrance
to the Oroducte School end the work engeged in at the present
time were usced in en effert to determine whether the greducte
progran for the llaster of Léucatien degree net the occupational
denands of the student.®

The questionnoire conteins the following itens:

(1) Thet tyre of work were you engeged in when vou be-
gen your graduate work?

(2) vhat type of work zre you engescd in ot the proes-
ent time?

(3) vhat wes your purrose or objective in teking
graduete work? -

(4) VYhat courses did you study in the Loyols Graduate
School that you have found most useful te you in your work?

(6) vThat courses aid you study in the Loyols Graducte
Schiool that you have found lcast useful to you in your work?

(6) In the light of your experience, what three |
courscs would you rccommend as required courscs for ell laster
of Dducation students?

(7) IHave you done zdditional vwork beyond thet required
for the lMaster of Zaucation desrce?

(8) Do you believe a thecis should be rermired for the

2 Cf. Aprendix I for & sample quostionneire.
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paster of Lducation degree? Vhy?
(2) Students are permitted to take three courses in a
pgrticular arca outside the Derartment of Lducation: for cxemple|
English, Psychology, listery, etc. Did you sclect such a pro-
grem?
(10) 1In light of your cxpericnce vould you recommend

(a) an oral examination, (b) a written examinetion, (¢) & com-

binaetion oral and written exeninatlon for the laster of ILducation

dearee?
(11) vVhet is your attitude toward the greduate pro-
gron’

(12) If you have any suggestions that you feel might
improve this nrogram at Loyola University, plcase so indicete.

In order to have some means of comparison & sumnary weas
made of the reculrements for cntrance and the genersl progranm for
thc master's degrec in sixty-four representetive universitics and
colleges. This summary wes obtained from an analysis of the bul-
letins of the graduate schools of the sixty-four universities and
colleges and includes the data concerning entrence requircmente,
munber of semester hours recuired for the master's degree in edu-
cation, period of residence, the specific course re-uirements,
whether or not & thesis is re-uired, the type of degrce con-
ferred, the foreipn languege requirement, the type of comprehen-

sive examination if one is re-uired, the muaber of hours of
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crodit cccepted on transfer, end the college, or department,
vhich administere the nrosranm.

The conclusions thot ney be drawn from the analysis and
the appraisal of the data from the graduate's record and ques-
tionnairce and the summarized data concerning the nmester's pro-
grans in education in the verious universities and colleges may
prove of some value and may aid the faculty of the Department of
Laucation and the administretive officers of the Graduatc School

]

of Iloyole University in plenning o program which morc closely in-
tegrates the needs, abilities, and interests of futurc graduate
students., The study mey &lso be of some assistence to the facul-
ty or administrative officers of other colleges and universities
who contemplate introducing & grzduate nrogram in education or
who are plenning chenges in their present progrenm.

The data obtained from the folders in the office of the
registrar, from the questionnaires, and from the study of the
bullctins of the graduate schools of the colleges and universi-
ties comprise the later chapters in the analysis and eppraisal of
the liaster of IZducation degree progrem at Loyola University,

Chicogo, I1llinois.




|tion, XIX, Chicago, University of Chicago Press, :bl{,? 26,
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DLCUGRIVTD CF Tl 77UDY
The late 1922C's and carly 1930's saw & greal increase
in tl.c mwmber of candidetes for graducte degrees in education.t
Jolin™ reported as follows:
In 1930, there werec 139 institutions that offered
graduate uegree@ in education. Cf these 12 offered
the AL, in educetion; 17 the !1.S5. in education; and
24 the llaster of Iducation. At least 101 of the above
institutions also offered the A.ll. degree and 56 the

f.5. degreec. In most of these cases s major in cduca-
tion was pernitted.

Powers< reported from a questionnaire sent to 144 in-
stitutions of higher learning that four distinctive names were
applied to the mastert's degrece in education. The names of the

degrees and the number of inatitutjona grenting the respective

1 “ialton C. John, Graduste Study in Universities end
Colleges, United States Department of Interior, Cffice of Lduca-
iion, BngOtin No. 20, Washington: Government Printing Cffice,
v\\)’ lbo

2 Ibid., 148-150.

2 J. Crin Powers, "The Ltéministration and Requircnents
of the Lugtor'" Derree in Lducction® Proctices of American Uni-

versities ;n Gronting Higher Degrees in hducation, Ninetcenth

Yearbonk of the National Society of Crnllege Teachers of Lduca-

8
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decrecs weres “llaster of

*

rts in Zduection,® (5L); "laster of

o

seicnece in Zducation," (22); "lUaster of Liuncation," (8); and

1

vt

oster of Philoseonhiy in “ducation," (2).
This report further indiceated that the graduate school
administered the program for the mester's degree in education in

forty-seven institutions. In thirteen institutions the derree

o’

was offered by the schools of education and in four by the scnior
college.,

The prerequisite to candidecy was ususlly the beche-
lor's degree with twelve and fiftcen scmester hours as model
values for the work in education., Thirtecen institutions did not
require previous training in education, while five institutions
required twenty-four hours of ecducation.

The minimunm nmumber of hours of strictly greduate work
required for graduation by three institutions wes six. ILleven,
vhich was the modal number, required thirty hours of strictly
graduate work; with two institutions requiring a total of thirty-
six semester hours.

The institutions veried greatly in the mumber of hours
of gradugte work that might be transferred from other institu-
tions with twenty-four institutions not sccenting any hours, ten
institutions accepting six semester hours, end ninc institutions
accepting twelve semester hours of graduatce srori.

A thesie was required in fifty-onc of the institutions
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eight pernmitted the substitution of other work for & thesis;

five had no thesis recuirement. The typical re-uirements for the
mastert's desree were twenty-four scncster hours and & thesis or
thirty without a thesis.

The modal prectice was to prescribe no specified
course; or to prescribe one, which was usually Educational Stea-
tistics, or Fescarch lcthods. Thirty-one institutions specified
Educational Stetistics; twenty-five speeified Rescarch llethods;
scven, Ldavonced Lducational Psychology; and six, Philosophy of
Bducation.

Foreign longuege was not a typleal requirement for the
nastert's degree in 1921, Forty-sgscven institutions did not re-
quire any; thirtcen required & reading knowledge of onc language;
to required a recading knowledge of two languages.

.s Powers? summorized the situstion:

Certain tendencies, however, roint to the growth

of & new professional consciousness among cducation-~

ists and dissatisfaction with the traditional degrec.
Ltnong these are four of importance, nemely: the ap~
peerance of & new name [or the degree - llaster of Idu-
cation; the practice of offering the degree in schools
of ecducttion rether than in graduate schools; the ap-
pearence of a degree without a thesis; and specic
provisions for school adnministrators snd teachers.
Preceedent for each of these new departurcs might

easily be found in the customary provisions of

4 Ibid., 19.
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training for the nrofescions of medicine and law.
The some sourcev reported thet the nejority of institu-

~

tions were beginning to regerd 47 2 rescerch function of the
master's degree in cducation as of secondary importancce. TFilfty-
eight institutions looked upon the master's degree nrogram as o
period of acdvanced study beyond'the bachelorts degree; thirty-
four, however, still considered the vprimery purnosc to be re-
search.

Powers® further suggested the need for clarification
and understanding:

1. The master's degrec in education should be dis-
‘tinpguished from the nmacster's degrce offered Ly a
school of cducetion.

Z. There should be a differentiction of degrees
according to the vocetionel objectives of the candi-
dete,

2« There should be unifornity in: the amownt of
credit in education prerecuisite to candidecy, the
proportion of work re-ulred in strictly gracduatc
courses, and the amount ol credit for courscs other
than educetion.

Against this background and in view of an cver-in-
creesing demand for the professional degree of Moster of Lduce-~
tion, Loyola University instituted the lizster of Lducstion pro-
gram in 1934. The degree wes rccommended by the feculty of the

Department of Educetion to meet the fest growing ncod at the

5 Ibido’ 1.9 bl 200

6 1Ibid.
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tine for e profescionel degree beyond the bechelor's degree and
to provide acdditlionel training, particunlerly in the administrea-
tive end cuncrvisory fielde.

The feculty of the Departnent of Lducation recommended
+the laster of DBducation degrce beesusc it felt that thie degree of
ester of Lrte in Déucotion while possibly e stronger degree, de-
manded the writing of & thesis, which the feculty did not regerd
&s essential to the rprofessionzl training of an administrator, &
supervisor, or a teacher at the clementory or high school level.
Ls Jonn' wrote:

From = preacticel stezndnoint, the aim of graduate study
mey lie in the dircetion of a life devoted to either
research or teaching; more often o combination of both.
There are evidences that the teaching aim is now domi-
nant.

The Graduate School of Loyela University ennounced on
December 5, 1924 the progranm leading to the degree of laster of
Léucation in & letter to the Chicapo Superintendent o Schools.B

r, Williem J. Dopan
Duilder's Dulliding

228 North LeSelle Strect
Chicego, Illinois

Dear lir. Dogon: :
Provision is now Leing nmade, beginning with

7 Valton C. John, Graoduate Study in Universities end
Collcges, United States Department of Interior, Cffice of Lduce-
§1on, Bulletin No. 20, VWeshingtont Govermment Printing Office,
Qe -z
u‘u\), 7\_).

8 Poul Kiniery, Corresvondence File of Graduate School
Loyole University, Chiccso, Illinois, 1904,




the Wlnter quarter, for a llaster ol Lducation degrec
at Loyonla Un1V6rS1ﬁj. Fegistrations arc bc%ny
cepted this week. It will, however, bec possit to
register next week without o lote regis trutlon fee.
ncglstrwtlong should be m~dc not later than Dec. 1D,
1954,

The following src among the regulations
applylng to the laster of Lducation degreet
No reruired courses are stipuleted.

Three, insteed of five, deflﬂltelv groduate courses
mey be taken.
Prectically any rcasonable combination of Lducation
and other ;iclds may be erranged.
Five of the eight courses to be token must be in Ldu-
cation. Three courses mey be in other ficlds, as
English, Scociology, History, ILconomles, Tsychology,
cte.
An oral exanination will be conducied based on the
cight courscs.
un“v courses listcd in the Greduate Sclool Bulletin

18y be cauntea toward the degrece.

Additionel information may be obtalned

from the Gra&u te School of Loyola University, 28
North Franklin Strect, Chicago, Illinois.

We shall bc very grateful to you for any
publicity which may be given this announcement. Its
appcarance in your circular would be a great service
for us.

Yours very respectfully
sl Iinlcry Ph.D.
sgistant Dee :

!-> hJ

The first published statement regerding the llaster of

Dducation degree was in the Lovola University Bulletin.®

The laster of Iducation Degree
A ssion

Gradud}g ESh6E T appty igl%Pong#agQ@ 25ien o %oy

tho laster of Education degree. The Bacheleor of
Science in Iducation eand the Bachelor of Zducation
degrees qualify for admission.

¢ Dullctin of the Graduste School of lLovols University,
Chicago, Illinois, 21, Xo. £, 1934 - 19I5, 1°©,
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Preresulsites

Crainorily six majors (twenty semester hours) of
ccadenic vork In Iducation eic renuired, of which one
najor mact be in Léucationel Isychology &nd another in
Principles of IZducation or Introduction i~ Zducation.
Lpplicents for adnission who present credits from nor-
mal schools should aprly cerly in order that their
credits may be evaluated in due time. Applicants who
have had en arpreciable amount of teaching exrerience
will be adnitted on five majors of undergraduate credit.
Undergraduate prercquisites if unfulfilled at entrance
mast be satisfied belore o student will be alleowed to
register for his fifth graduante najor.

Requirements

1) Eight majors of course credit.

(2) Of these eight majors three at least must be
from the 20C group.

(3) Five at least rmust be courses offered by the
Department of Zducation.

(4) Courses must be selected from only one other
depariment.

(5) These courses must be "acceptable for graduatc
credit" if chosen fron the 100 group.

(6) No courses from the 2C0 group may be chosen
unless the student has the undergraduate pre-
recuisites demandcd by the depeartment offering
these cources.

(7) A1) eight majors may be earned in summer
scssions,

Recomended Courses

Sincc the comprchensive exemination will include
certain important Ticlds (sce below under examination)
the Tollowing basic courses ought to be talken by &ll
appiicents for this degreec. (1) Iither IZducation 221,
Advanced Dducttional Psychology, or LEducation 227, Psy-
chology of Learning end (2) Iducation 191, Introduc-
tion to Tests and lleasurcnents, and else (Z) ILducation
130, Introduction to School Adnministration.

o¥eminations

In eddition te the usucl course cxaninations there
will be & written couprehensive exanination. The comn-
prehensive examination will be given In two scetions on
two distinet darys, The first scetion will be in the
fields of IZducational I'sychology, Tests and leasurcnents
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end Léministration. This section will be the ssme for
all candidetes, and will be confincd to & four hour

peried. The second scetion, given on the second cday,
will be subdivided into two pericds of two hours esch.

If the candidate has 2ll hie work in the depertnent of
Educetion he will select two of the following edadition-
a2l fields, one for cach of the two hour periods: History
of Iducetion, Philosorhy of ZLZducation, School Supcervi-
sion, llethods, Zducetional Stotistics, or the Curriculum.
If the candidete has teken courses in eanother cepertment,
according to the Recuirements (4), (5), (6) sbove, he
will select one of the additionel fielés in Lducation
end will sustein & two hour exemination on the courses
talien in the other departmoent.

The detes of the comprchensive exaninetions will
be found in the celendar of the Graduste Schiool. HNo
student will be permitted to present himselfl for & com-
prehensive examination, if he feils to neotify the Grad-
uate School In writing twelve weels in advence of the
designated dates, vwhet additional educational fields,
or Educational field or non-Iducetional courses he .
chooses to be exenined on.

If a student fails to receive a favorsble vote
on the first examination he may present himselfl for
the next scheduled exenination, If he fails this sec-
ond examination also he 1s automatically elininated
from candidecy for e degree.

There is & fee of £10.00 for the first cxemine-
tion and an additional fee of $10,0C for o repeated
exanination. ‘

In order to merit both the laster of Arts and the
Haster of Zduceation degreces, & candidate muast present
sixteen distincet mejors of credit and fulfill al
other recquirenents for both degrees, & candidste for
cither degree mey, however, change his candidecy, but
the credit slready carned will be sccepted only on
condition that it conform with the requirements for
the laster of Arts or ilaster of Education degree, as
the cese nay be.

The above reguletions epply to all candidates
without excention.

In succeeding lletins ol the Graduate School additional
reouirements were set up, for exomple the preseription that “"not

norc than four mejors mey be token under one and the same
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pbrofcesor without pernission of the neen.®10  In the 1936 - 1977

to rcad "nine mejors of

nll

otolosue resuircment one was changed

eourse credit re-ulred for graduction. In the 1937 - 1928

catelogue the requirenents were changed to reed "not more than

be taken under one and the seme professor without

nl

five mejors may

permission of the Dean. In the 1938 - 1929 bulletin the regu-

lations concerning exeminations were changed to read "I he fails
this second examination also he may present himself lor future
examination only after he has teken lour additional courses cfter
each subseguent failure.v1d
In 1€29 & ninth re-ulrement was added as follows:
(9) Those who have rlready 1cccnveu the Hester of Edu-

cation degree and plan to work

for the Doctor of Philoso-

nhy degree will be required

to write a Meosteor of Arte

thesis and take out a llaster of Arts degree. The aggre-~
gete of the courses teken for these two llaster's degreces
will be counted toward the Doctor of Philosophy dcbrec.l

In 1942 the prerequisites were changed from twenty to

1C Bulletin of the Greduate Schoonl of lovola

Univer-
sity, Chicago, Illinois, &1, No. 2, 1930 - 1936, 20.
11 ZBulletin of the Graduate Sclicol of Loyela Univer-

sity, Chicago, Illinois, #£111, No. 2, 1936 - 1937, 21.

12 2Zulletin of the Groduate School of IOYDlu Univer-

sity, Chicero, .Lllll’l’.)lu, AIV, bl 2, 1027 - 1¢x8,. 21.

Dulletin of the Graduate School of Univer-

To. 1608 - 19409,

13
sity, Chicago, ITllinois, &£V,

Lovola
22,

Schoel of Univer-

le4GC,

lovola
21.

the Graduste
Ho. 1626

14 Bulletin of
sity, Chicego, Illinois, VI,

-

«
~ 3
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twenty-one semester hours of scademic work in cducotion.t® Far-
thermore, it was strongly urged that & course in FRetional Psy-

chelogy be tazken Dy those contemplating graduate work in cduce-

tion.+o
The requirements in regerd to course work were changed
to read: .

Cf these nine courses [ive at least must be Lducation
courses scleeted from the 400 - 50C grousn. The fol-
lowing basic courses ought to be taken by all apnli-
cents for this degree: (1) Lducation 4UO, Zduca~
tiOh&l Psychology; (2) ILducation 490, Tests and
c&surenintS' end (2) Education 460, School Adminis-
tration.

Statistics, Iducation 48C, wes added to this list of
recommended courses in 1948, Previously, since 1942, it had been
a prerequisite to recommended Zducation 49C, Tests and lleasure-
ments.,

In 194% the prerecquisites were agein increased, this
time to twenty~four hours of scademic work in cducatlon, and it
wes opein strongly urged that a course in Rational Psychology be

takten by those about to take graduatc work in educetion.t8

15 Zulletin of the Graduate School of loyola Univer-
sity, Chicago, Illinois, XVIII, lo. 2, 1942-194Z, 18,

16 Ibid., 18.
17 Ibid., 18-1¢

18 DBulletin of the Graduate Schoel of Lovols Univer-
Sit}r’_ ChiC&gO 3 Illil’l@lu ’ f&IX&, i‘io . 2’ 19‘1‘-\) - 1?4\), 38.
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As ihdicated thore were mony chenges in the require- -
hents for the laster of ILducetion degree since 1924, The pre-
bequisites were chunged from six majors (twenty semester hours)

Lo twenty~four semester hours in 1043 and thic requirement was

isted in the catalogue of the Graduate School for the yeers
o500 - 1¢52. The course requircnents were raised from eight me-
jors in 1934 to nine majors in 1€I6. A further restriction was
blaced upon the student when not more than four mejors could be
Leken under one and the same professor; this was changed to five
hejors in the catslogue of 1927 - 1938, This restriction was
fronped in 1948,
he preserilted mumber of graduate courses was increased
"rom three majore in the 20C group in 1934 to five majors in the
LCC - 00 group in 1942, In 1942 the courses were renumbered at
oyola University, and Lducation 12C, Scheool Administration, wes
Phanged to Lducation 460, School Administration; IZducation 1327,
bchool Supervision, became Lducation 470, Scheol Supervision;
Yducation 191, Tests and Measurcments, became Lducatlon 490,
fests and leasurements; Dducetion 19C, Zducastionsl Staetistics
pecame Lducation 48C, Lducational Statisties. lany other courses
ere likewise changed end the 4C0 and 500 group werce specifically
Iesign&ted for the graduate students only. The courses munmbercd

[OC -~ 399 were open to graduste as well a3 to undergraduate stu-

Tents and four courses of this grour nmight be tsken to fulfill




1e
graduate ré&uirememts vith five courses from the 400 - OCO groupd
required. A course in Rational Psychology had been strongly
recommended since 1942 and was strongly recommended in the cata-
logue Tor 1950 - 1282,

The comnrehensive cexemination progrem remained constant
during the period 1934 - 19C81.. It was announced in the original
plen for the laster of [iducation degree that an cral examination
would be held. This was not done. Instead, a written exemnina-
tion was prescribed, with the specific requirement of an examina-
tion in Administration, Tests and lleasurements, and Lducetionel
Psychology to be taken by &ll students. This reguirement was
met by 21l students to Februery, 1e0l.

This history of the Master of ILduceztion degree st Loy~
ole University has recorded a2ll significant changes made in the
llester of Lducation program from 1924 to February, 1€Sl.

While the llaster of Iducation progrem wes undergoing
its omvn evolution at Loyola University, & similar process was in
operetion in other institutions throughout the United Stetes.
Gwynn end Gruhnl® contr:sted reports from thirty-three institu-
tions that were memberc of the Association of imerican Universi-

tiecs on the regular laster's degrecs and the special laster's

1¢ J. linor Gwynn and Williem T. Gruhn, "“Requirements
for llaster's Degrecs for Studente in Ddueation," School and

Society, LIII, January 18, 1941§ 95 - 956,
2P,
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cerrecs in oducetion. Dy the remler

Lo
e

“eoster's degrees was meant
the llester of Lrts derrce or the liaster of Science degree and by
the specicl ﬁastér's degrees, the professional degrees in educa-
tion such as the lester of Iducation, the laster of Arts in Lducas
ticn, and the loster of Science in Iducetion. In no schicol ves
the resuler linster of Sclence degrece granted to students of ecdu-
cation.go

£s to o reading knovledge of foreign longuages, thir-
teen of the twenty-seven institutiong thot granted the reguler

(2 .

Mester of Arts degree to students major

1

ne n educetion hod no
lenguege requirenment whatscever.®l TFour institvtions hed o
Jlenguagze resuirement, but accepted undergraduete ceredits in ¢
foreipgn languege as o substitute; six demanded & reading know-
ledge of one lancuege; tvo o reading knowledge of two languages;
cnd tvn schooels did not reply te the question. 22

A8 to the thesig, thirtcen of the twenty-seven required
onc with no privilcege of woiver or substitution of other worlk.

In ten of the thirtcen institutions the thesis had to be of & re-
scerch noture, but this wes not true in the othérbthrcc.ga or

the feurteen institutiens thot did not recuire ¢ thesis, seven

o ~ 3 z
Y Ibid., ©Z.

22  Ibid., 94.

P R d
{_«u

-3
s’
r
Cu




21

47

recuired an essay, & thome, or geminer naper ond seven per-

£

o p

mitted additional classvork as o substitute for the thesis.=~"™
There secqed te be o vide voristion in regerd to the
senceter hours of credit required. In cight schoels where o the-
gizs was rorired no credit vas given for the thecsis, and the
coursce reouircenent rensed fron eighteen to thirty hours with
trenvy-four and thirty hours the nect common. 25 In ten institu-
tions, credit wES allowed for & thesis with the credit verying
from three to ten semcster hours.<® In the institutions that aid
not recuire a thesis for the regular laster of LArts degrec thic

umber of hours of course work veried from twenty-four te thirty
27

two.
Transfer of graduate credit wos permitted by nine In-~
stitutions with no mejor rcstriction; ight permitted tronsty

)

of credit under certain conditions, and cight 2llowed no translor

of credit ot all. DLight institutions did not reply to the ques-

Eele
tion,=3
In recerd to the snecinl desoreces in educstion there wos
& definite tendency for the Institutions studied to grant such ded

24 Ibid.
25 Ibid.
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grecs, with scven grenting the Licsler of Léucation degrec, coven
the lester of fLrts in Doucetion, end siy, the Hester ol Scicnce

o reedine Inowledre

|6

e ’ jale : . s ) -
in Séunecation.®r In only one institulion wa

- 3
Is

in o foreisn lanmuerse exnccted of the cendidate for the special

docrec.,~C

The thesis vas o re-uircenment for the llester of Iducea-
tion degree in four of the scven institutions, but wos reguired
in only one of the seven institutions for the degrec of laster of
Lrts in Dducotion, and in only onc of the six institutiens

v

gronting the llester of Science in Lducetion. The special degrees

in educetion were granted by the graduate schinel in twelve of the
scventeen institutions.<l

Ls to the undergroduate nrercouisite in codu etion
eleven of the tventy-nine institutions reported from fiftoen to
trenty scmester hours with fiftecn bLeing the most common recuire-
ment. Ten institutions listed no specific prerequisite for grad-
uate work. Twvo reoquired the comnletion of specified courses boe-

. s =y
forc admission to the graducte school.v™

Gwynn ené Grahne- summarized their findines in regerd

29 I1bid.

20 Ibviad.

Z2  Ibid.




degrecs ot only one of the seventecn chon¢s where
they are grented. .

J. Therc is no uniform practice concerning the ti
but approxinztely one- -holf of the schools hlelg] 310,
either & thesis or seminar panecrs.

4. At most institutions where they arc offered,

rother than the school or college of education.

£

1. At more thon cone-holf of
lenmuage 18 not recuired.

o
p
st
o
L.t

nar napers or additional course vork or both.

(&

that is rcoui rc@ Lut at most of t‘cw it ie between
twenty-Tour and bhirty semester hours.

4, AL morce than one-bell of the institutions therc
some provision for transferring credit for courses

on the amount of credit thet may be trknsfcrred.

2. A foreisn lonpuage 1s reouirced for these specieal

speeial degrees ecre conferred by the graduste school

ey

fina
to the snceidl deprces in education s follows:
1. A% nore thon once-helf the Institutions speceical -
tert's degrees in eauestion are gronted. These gre
divided about equally smong the Master of Lducetion,
acter of Lrte in Lducetion, ond lloster of Science in
Lducotion degrees.

Thelr summary for the resuler laster's degrees wes

nstitutions ¢ forecign

Z2e. At more then onc-helf of the institutions a thesis
is not re-uired. LT most of thie schieols not recuiring
o

thesis ii is the nrectice to substitute for it semi-~

Ze There is e noticeable variction "mony the institu-
tions in the number of scmester hours of graduate work

o
b

teken elsevhere. There are usually some restrictions

¥
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Good™" in writings of the lioster's degree in cducotion

3

renortcd that in 1940 the linster's thesis wes the most common
type of educationsl resecrch and wes required in thirty-eight of
the seventy graduate deportments of education studied. hirty-
two scheols weived the recuirement of a thesis undcr certain con-
ditions. The usual substitute for o thesis was in the form of
additionel coursecs, but some graduatce schools used comprehensive
exeminations or scminars. Two schools, California (Berkeley) and
Hervard, had ne plece in the laster's program for & thesis.

He further reported that o progrem leacding to o degree
vhich reruired & thesis colled for from eightecn to thirty-two
sencster hours of classwork. Twenty-five of the scventy schools
required twenty-four semcster hours in courses and thirty-four
departments recquired between twenty-five and thirty hours.

Credit for the thesis ranged from zero to twelve semester hours;
fourtecn schools assigned no formel credit in hours, fifteen

awerded four hours and nineteen departments evaluated the thesis

bl

at six semester hours. The total rmamber of hours for the degree
with the thesis ranged frem twenty to thirty-seven with forty-

three graduate departments requiring thirty semester hours

The rumber of hours of course work rcruired for the llaster's

35 “ﬂrter V. Good, "Thc lester's Degree in Zducation,”

School and Society, LiI, llarch 24, 1945, 186 - 187.

56 Ibid., 186.
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¢ wit Lout o theoic ranged from twenty-four to forty, with e

liichardsond reported the feeling Lehind the education

o &2

o
%
1t
b
2
n

end other tyﬁes ol educetional worls are
nore cowinr te Lo rorceorded s & professi
teechine will beeone @ ronlity ond will
contirnuc only Jn torns of the c%“r“c ter and qoelity of
the service it is alle %o render, ond this in turn will
be denendent in no snell measure on the charocter and
cuelity of the +r“3njng and preparation reflected in

nore Ly
A “rofbvuion

cleﬂr’" formaleted stendards ond goals, mprovcﬁ curri-
culuns in &1l tynes of tescher education institutions,
end recinrocity in certificotion in the Varlous states.

vy i) . .
llead,~ in rerorting of the

new progrenm, indiceted the

sce dominoting the nrofcessionsl progrem which wes insugu-
ot the University of Florido in the summer of 1044, es

we
WS

(1) to emphasize the professionel competency rather
than rcseurch,

(2) to ceusc groduante students in educstion to in-
erecase the quality end quantity of their thinking and
plenning of their own progroms of greduate study;

o provide a progsron throuch which condidetes

)t dote
/4 LR AR T 1
ith little or no unmorwrg@uuto worylk in educoition

for T

can Lhduc

27 lbid., 187.

Lmerd-

P

32 Y. D. Richardson, Ianroving Lducotionol Reseorch,
ational Hes eurch Lssociation, Cfficisl Heport, ldfa

<
il e

22 AL R. Head, "A Munctional
aecchiors and &ckool Pﬁmjnistr wtors,”

y Februery,

Progran at thoe lastert's Level
Lducentional Administro~

112,

lqu, lu
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could develor and complete a progrem of study at the
llaster's level;

(4) to provide & plan in which & large degrce of flex-
ibility existed to enable students to plan programs
dedicated to several objectives, and to enable adjust-
ments in progrems as Justified;

(5) to strengthen general educational background when
this neced is evident;

(6) to make possible sn emphesis on some creative work,
and some experiences for enrichment of personal livine.

X

Kelson B. Henry4C in the fiftieth yeerbook of the Na-

tional Society for the Study of Lducation gives us the latest

to designate llaster's degrees in education, the frecuency of &p-
pearance of these degrees in the reporting institutions end sum-
marizes the significance of the degrees as follows:

(1) The titles most often used to designate the degrecs
awvarded on the satisfactory completion of general programs
leading to the iHaster's degree in the field of education
are: llaster of Arts, llaster of Scicnce, iHaster of fLrts in
Educetion, laster of Scilence in Dducation, and iaster of
Lduceation.

(2) . . . the frequcnecy of appearance of the degreecs
among the eclghty-five institutions reporting is as fol-
lows: Ilaster of Arts is conferred by sixty institutions;
Haster of Dducetion, forty; laster of Scilence in Icduca-
tion, sixteen; Haster of Arts in Lducetion, ten.

40 Kelson 2. Henry, "Summary of Reports Received from
Lighty-five Institutions," Graduate Study in Lducation, Fiftiecth
Yearbook of the Nationel Society for the Study of ILéucation, L,
Part 1, University of Chicego Press, 1951, 352 - 3&EZ.
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Z) The position of the lastor of Eﬁu;&tjon éogrcc
ig a result of a stcedily inerencing demand 1n
tbe ] st twenty-Live years for o depree that Cnul<
dictinguished es en averd for spceial training in the
arez of scheool tecaching or school adminie

i
istretion.

is, acceordingly, referrcd to as o professional deg
Previcus to the adeption of this particular desrcc
for Haster's JTudUELLS vho had majored in education

a rmumber of institutions adonted the nhresing, llastoer
of Secience in bducetion or lMNester of Aris in Dducotion,

&5 the means of ldnntﬂkyznw the graduetet's I'ield of

snecile lization. It is easier to speck end writc the

t“t“e, Noster of Iaucetion, and it will, no doubt,
overshadow the others in due tine.

Inasmuch o5 this choapter has citempted to give the iise

o

Zéucetion degree st Lovols University cnd

b

tory ol the laster o
to troce in & linited werr the develonment of the semce degree in
otlor mniversitics, it noy not be anmise to end it with the neect
stotenent of the functions of graduste programs in education ac
oo Ty 1 Poilcstl
siven by Anderson and Pe
(a) to provide professional training for toachers,
administrators, and other members of school staffs,
ineluding those of colleges and universities;
(b) %o provide opportunity for specislization in
educction &s o teaching fiold end as en eree of
scholarly endcavor.

These functions were being provided for by the Loyole

University Graduatc School and the Denzriment of Iducation

i

534

through the program for the llaster of Lrts and lester of ILduce-

: £l G. Lester Anderson z nd W, . Pelk, "Greduate Vork
in Educetion," Incyclopedia of Iducotional Resesrch, New York,
1950, 1402, :

kS
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s

tion degrees. Chapter IT has attempted teo give the histery of
the Master of Lducation degree ot Loyola University end to wateh
thet degree develop in other institutions up teo 1901. Chapter
J1I will proceed to asnalyze the lfaster of Education degree pro-
grem at Loyole University as it operated for those graduates

who were oworded the degree ofllester of Iducation from June,
1825 to Februery, 192l. Chepter IV will then provide an evalua-

1

tion of the pregram by the graduates themselves,




CHAPTLR I31

ANALYSIL OF IWPURIUNCE, BACKGLCUND, UNDLEGRADUATL,

. e fape
z’. a.) UI‘J&EUM.L L i AJ(..I\.U

To secure backeround date concerning the graduates who
received the Master of Zducction derree from Loyeola University
the commencement programs of Lovola Unilversity dating from June,

230 to February, 1951 were exomined. 1 These conteined the names
of the graduates, the dete of graduation, the university or col-
lege granting the undergraduate degreec, and the undergraduate de-
gree conferred.

In addition, individuel student folders filed in the
offices of the registrar and the Graduate School, when comrlete,
contained the arplication for cntrsnce to the Graduate School,
the originel record or tronscrint of the undergraduate work, the
original record of the graduste work, and the corresrondence be-
tween the Graduate 3School and the individusl student. Beyond the
above rceords, the Greducte School and Department of Hducation

made avellable the files deeling with the feculty meetings and

1 Commencenent programs are on {ile in the Graduate
School.
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the files in wnich were stored the original records and

of the comprchensive cxaninetions.

e
D]
ct
3

To provide ¢ mcans of handling the mass of de
2ble, & five by cight card wes devised and printed so tha

data night be transflerred and enclvzed in an ccononical n
3 £

commencencnt progrems the content of the folders of the ¢
O survoycd,g and, when completed, gave 21l the informe
listed below:

(2) the graduete's nomo;

(b)Y his, or her, address;

(c) the undergraducte degree conferred;

(@) the dste of graduation from college;

(¢} the date of the comprchensive excmincbion;

(f) the religious affiliation of the graduate:

(g) the scholarship in grode points of the unde

ate work:

VOTrK;
(i) the undergroducte major

(3) the number of hours earned in educetion be

tering the Graduate School;

2 Cf. Lprendix II for sample of card.

After the preliminary informetien had been trensferred fro

20
esults

anncr,

mn the
tudents

tion

I’ £ T C«]u_

(h) the schelarship in grade noints of the zraducte

fore en-
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(k) wvhether or not the student met the roquircemcents of

(1) whether or not the student presented Retioncl Psy-
chiology ©s an carncd credit on entrence to the
Graduate Schiools

(:n) whether or not the student ecrned ¢ ceredit in Ro-

tionel FPsyecnclogy ofter entronce to the Gradusnte

o

b

Sehool;

(n) +the teaching expericnec prior to entering the
Graduate School;

(o) the gredes earncd in cach arec of gra&u&to work.

In recent yeors the reeord of the comprechensive exami-
netion had been typed on the back of the final record card. This
record ineluded the arcas in whiech the student was exanined,
gradés earned, and the average of the conprchensive exonmination.
In the early yeurs of the progrom this was not done and wee not
available from the folder. This material wes transceribed fron
the original records of the Lducation Depeartment and the Graduate
Schiool.

01x mmandred two folders were recguested from the regis-
trars office. A few of the folders werc not complete and & few
had been removed for study by the verious adninistrators end
ience 574 were availeble for this study. Furthermore, since some

of the students had not filled out certain questions in the
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application for cntrance to the Graduate Scheol, it was im,oSsi~

vlc to have & comnlete repert on every cendicdate. Ilowever, these
geps did not naterielly offect the investigation as the tables to
follow shovw. |

The 602 students vwho completed the progrom leading to
the laster of Lducetion degrec were divided into two groups.
Sixty-four were religimxs3 and 538 were non-religious. Four hun-
dred ninety-twe were women and 11C were men.

These 60Z students were cduceted in sixty-cight univer-
sities, celleges, and tescher training institutions in the United
Stetes and Canada. The names of the universities and colleges
which prepared at least two students in the program are summa-
rized in Table I, poge 3. OSixty-seven end seventy-cight hun-
arccéths per cent of the greductes completed their undergradusate
work &t Loyole University or the University of Chicago, and ap-
proximately five out of six graduates received their undergradu-
cte degreecs in & college or university in Chicago or in its
suburban arca,

The most common undersraducte degree earncd by the var-

ious candidates for greducte work was the Dachelor of Philesophy

which was eorned by epnroximatcely fifty-threc per cent of the

3 By religious in contrast to non-rcligious 1s meent
nung, priests, end brothers as distinguished from i

AN

T UNIVERSITY f
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INSTITUZIONS FRCH WHICH CGRALDULTLS ChID
Name of Institution Humber of Per cent of
graduates totel
Loyole University °5$ £2.02
University of Chicarso 155 2D.75
De Peul University 40 6.64
unlvers;*y of Illzrois 20 J.08
Chicago Teuchers Collegc 3 £2.16
Yorthwestern Univers ity 11 1.82
Ro%:ry Collcge 10 1.66
Siena leights College 10 1.66
Ste Zavier College (Chicmwo) 6 1.00
Creighton University 5 0.8%
Lewis Institute 5} 0.83
Collecge of St. Catherine 5 0.50
SL. Haryt's College S C.50
St mPry of the Voods S .50
University of Michigan Z 0.5C
Alverno Teachers College 2 0.338
fugustana College 2 C.C23
Centrel Y,iI.C.A. College 2 0.23
Clarke College 2 C.C2C
College of St. Frencis 2 C.33o
Illinois State Normal
University 2 0.2C
Hundelein College 2 C.o0l
St. Hary of the lake Ceminary e 0.2C
University of Wisconsin 2 0.CZC
Others (One graduate eanch) AL 7.5
Total v 602 ge,e0
- \N\a Htwvﬁ,p
| F'Y\’f'” A
UNIVERSITY
Lig RAR“
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equivelent to that of & Dachelor's degrec.,

T DORGRADUATL DLGRLLS LA Wudal) DY LASTER CF LIUCLTI
roorec Nunmber Per cent of
conferred total
[ chiclor of Ph lﬂq(’)*h N 522 5T.4C
MUCAclor of Arto 1132 13.77
[Cocliclor of Science 80 1Z.2¢
T“ochelor of Science in
Zducation 41 6.81
mechelor of Lducation 2 T 49
[ rcter of Art“ 6 . 1.0C6
Sochelor of Science in :
Commerce 5 .82
Zochelor of Philosophy in
Hduceaetion ) .50
Sechelor of Arts and
Doctor of Jurisprudcnce Z o0
Bachelor of Philosophy and
Bachelor of Laws 2 A
fBUchclor of Science in Music
Lducation 1 17
Bechelor of Science in
Physical Iduceation 1 17
Bechelor of Science and
Bachelor of Laws 1 A7
Dachelor of Science and
Juris Doctor 1 17
Bachelor if Library Science 1 17
No degrece 1l A7
Totel 502 100.03
1 Onc student was admiticd on the basis of training
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srodustes. The infermation concerning the verious degrecs
cerned and the rmumber of students vho earned each degree 1s given
in Table 1I, page G

Of the 974 graduates for whon the records were con-
rlete, forty-nine did not meet the requirenments for entering the
Greduate School. The nmede wes tyenty-two scmester hours and the
median was twenty-cight and five-tenths. Tour students hed not
studicd educetion while 20° hed earned thirty or more semester
hours prior to cntering the Graduste School. Tabuletion of the
previous training in educs ‘tion 1s given in Table 111, page I6.

The application for entrance to the Graduate School re-
cuested the religious affiliastion of each aprlicaent. Seventy-
five per cent of the apnlicents indicated Fomen Catholic ss their
religious affiliation. Several aprlicents did not fill out this
blenk end several listed Protestant vwhile others indiceated the
particular Protestent ucnowanPtJm“. The tabuletions are given in
Table 1V, page 27, &nd in Telle V, rage I7.

The students clearly rresented & wide range of prepero-
tion for the bachelor's desrec. (Sce Teble VI, page 38) This ves
due to the large number of students wlhio attended one, tvo, three,
or four yerrs of & teacher's collegme vhere ruch of the classwork
was concerned with the nrofessienal troining of elecnentary teach-

ers. Thesec students were comparatively wesk in the acedenic

areas of scicnec, mathematics, and language. In classifying the
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candidates in resord to the under-|

senester hours of vork were considcred to

fication of a college mujor. The larger

grours were found in the arcas of Lnglish and socicl studies.
ot oo
NULBER CF HCUI.. 5 LUCA0L0I PEESLHETLD
I LNTRAECE 20 GRADUATL SCICCL
Number of semester hours eorned Students
¥umber Per cent of
total

80 - 84 1 C.17
75 -~ 79 1 O.17
C - 74 1 0.17
65 - 68 5 0.8%
50 - B4 43 7.14
55 ~ 5O 10 1.66
50 - D4 17 £.82
L5 - 40 20 5. l8
£0 - 44 e 4.98
5o - 2 51 8,47
S0 - T4 20 14,95
25 - 28 9 14.€5
20 - 24 35 22,42
15 - 19 £2 6.98
10 - 14 24 5,90
b - ¢ 9 1.49
c- 4 5 .88
Lcecord incomplete 28 4.60
Total 602 c¢,c0
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Protestant
Hone listed

78
70

hl .
TRDLE TV
RLLIGICUS ATTILILTICH CFF [LLOSTER COF LDUCATICN GRADUATLO
Hellpgious effiliction Number Per cent of
totel
Homan Cetholic 449 T4 .57
Jowish 5) C.83

l‘v 096
ll .'63

el 6C2
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Denomination

Mumber

Per cent of
total

Dontist
Congregational
.piscopalicn
ITatheran
[lethodist
Presbyterian
Not listed

11

©

N

8t

<0

1.27
6.41
8.7
14,10
15.38
5.13
4£8.72

Totel 8

D
D

©
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College mejor - Hanber Per cent of
totel

Inglish 17¢ 20.7C
History 72 11.¢6
mduceation 47 7.1
ilathematics 46 T.64
Ccience 4 TOL
Secisl Studiesl za 5.52
Philesorhy £ NG
Latin 1¢ 3.156
Physicel ILducation 18 240
Chemistry 10 1.65

Sponish ’ 1GC 1.66

Prench o 1.49
Industrial Arits 9 1.49
Soclology 9 1l.4¢
Home Lconomics 8 o 53
Leonomices 7 1.16
Diology 6 1.C0
Germen 6 1.00
Lecounting S C.00C
Cormmeree < C.50
Fsychology Z 0.50
Lngineering 2 D TS
Law 2 GC.ZC
Religion 2 C,CC
Zoology 2 N
Cthers (one graduate cach) 2 2.0C

I
W0

No record aveileble Ze16

12

Totel (832 - 1CC.CO

1 Social studies ere classificd seporotely from his-
Tory because this is the form used by the loyola University Grad-
uate School on its final record card.
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However, the treining in either cuantity or

aelity miecht not be
comparable with that tyrical of the liberal arts college where
the completion of twenty-four to thirty semcster hours in a ficld
of concentreted study is the recuirement for & major.

The 207 candidates who received thelr undergraducte de-
gree from lLoyole University end «the 1905 who received the under-
graduste degree from the University of Chicago were malnly trans-
fers after one, two, or three yecars at & teacher's college and
rmast not be confused with the tyricesl graduaste vwho spent four
vears in the liberal arts nrogram of either institution.

Rational TPsychology had been a recommended course ot
Loyolea University for students in Iducation for severel years.
The record did not indicete ony great effort on the pert of the
students to accept this recommendation. 0Of the 602 students in
this study, 214, or thirty-six per cent of the groun, studied
Rational Psychology in the undergradunte school. ILleven students
studied Retiontl Psychology during the period of gradusate study
at Loyola University.

The undergraduate scholastic record of o prosrective
student is an extremely important item for consideration by the
adninistretors of & greduste school. It has long been known thet

onc of the besl evidences of future success 1s past success.4

) 4 F. T. Omith, "The Use of Previous Records in Lsti-
nmating Success," Journsl of Iducationsl Psyehology, L.D¥I,
iarch, 1945, 1705,
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This record wes Somowhat difficult to evaluste on & comparable
basis due to the varicty of marking systems. In all cascs the
marks werce cvaluzted on the basis of the marking system in use at
Loyola Univecrsity. Some scheols usced the same marking systen as
Loyola University., Cthers used a numericel system which vas
translated into the marks of "A," "D," "C," and "D" which were
the passing marks ot Loyola University. The noint values were
three for "4, two for "3," onc for "“C," zero for “D," and mimis
one for "IF"., The number of hours of “At's," "Dts," "Ctlg," and
"Dts" werc multiplied by the corresponding point velues and then
these were totalled ond divided by the nmumber of scmester hours
of work. In some institutions, for exemple, University of Chi-
cego, transcripts of credits had the point average indicated.
However, in the case of the University of Chicego, the point sys-
tem allowed s2ix reints for an "A," four points for & "B," two
noints for o "C," and no noints for & "I". To meke the record
comparcble to that of Loyole University, which was used as o
standard, tic point average wes divided by tvwo. In all fairness
to the various institutions the point averapge was. determined for
only the scmester hours carned in thet particular institution.

If & student traonsferrcd from the Chicago Teachers Collepe to
Loyola University end took sixty scmester hours of vork at Loyola
University in order to receive a bachelor's degree, the noint

average for such o student weas determined on the sixty hours




nicen et Loyole University without regard to the previous WOTH . O
The underpreduate recerds of the students under con-

siderction were quite vericd, ranging frem a noint averoge ol
cighty~-five hundredths to two and ninety hundredths. The dis-
trilution of the point avereges teken from the undergraduate rec-
ords 1s found in Table VII, popge 42. The mbdi n of the under-
graduate marks was one and nincty hundredths, or just below a
3. Two hundred Tifty-seven gradustes, or forty-five per cent,
received grades YI" or bctﬁer. The mode of the undergracuate
marks was twe and five mndredths.

The mumber of years elansing between the bachelorts and
master's degrees for the liaster of Iducation degree graduates
ranged from onc yeer to thirty-five yeers. The median time be-
tween the two degrecs was nine years. The middle fifty per cont
ranged from six to twelve years., The data for the group is ar-
renged in Teble VIII, nage 4T.

Tor the graduate study of education it is considered
desireble for the student to have had sone experience in teaching.
In sonmc graduatce schools of education, experience is strongly

urged. In some institutions two years crnericnce is set &s a

'3

o The basis for this decision was thot the require-
ments of the institution which granted the deogrec were satisficd.
In additicen, the student's record hed been phﬁrovcﬂ by the loyola

University Greducte School,
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umber of
gracduates

Par ccnt of
totel

8.88 -~ :.02
2.73 - 2.87

.58 - 2. 2

N.[_: - J?
l-»tté'e? - ‘»fo‘?’g

l [
NO [V VY
1098 - :’:a' 5(2
1.82 - 1.97

O3
71

-
ekl

006\)
8.8C%
12.54
13.96
AT

u. £V

l 068 - l .88 6'? llclv
1.52 - 1.67 48 8.48
l 0:’6 - l nbi: 5)9 lO 942
1-2: - lt m/’? 28 40 ud
1.08 - 1.22 24 4,84
o-oﬁt..) - 1 07 5 088
078 - .uw 6 l 06
Total o66 ee,o0
Record unavailable 6

Total 682
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15 - 2.25
16 15 2.89
17 11 1.92
18 16 2.8°
1¢ 4 G.72
20 4 0.72
2 S 1.44
22 4 0.72
23 2 C.26
24 4 C.72
25 and over Q 1.62
Totsl 554 92,99

Records uneveilable 48

Total 808
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nrereauisite for co Gacv'fnr the llester of Dducation degree.
The students vho entered the nrogram for the llaster of ILducation
degree at Loyole University haed had, in most instances, exper-
lence in teaching. Forty-itvo of the 556 students for whom rec-
ords were cvaileble had no teaching cxperience. The types of

nce snd the rmumber wvho had such experiences arc listed in

o
r‘
&
I
e
o

Table IX, pege 45.
The typicel preparation for the laster's degrcece in Ldu-
cation &t Loyels University was o UYechelor's degree, the mos

comnon of which was the degree of Dachelor of Philosophy. The

¥

cchool in which the undergraducte credits were carnced wes lo-
cated in Chicago or in the suburbaen arcs in anproximately eighty-
four per cent of 2ll cases. The typicel treining in education
wes fronm Lwen ~five to thirty semester hours and the most common
undergroaducte najors were Inglish, Oocial Ctudies, Iducation, &and
Mothematices in the order named. Rationsl Psychology had bLeon
taken by fewer thean thirty-six per cent of the students in their
undergraducte work while only eleven graduate students clected
Rational Psychology in their graduate study.

The median noint average of all students entering the
Liester of Lducstien degree progrem wes approximotely one and
nine-tenths, or Just below a "BY averoge. The model nmumber of

years elansing between the undergraduate and graduste degrees was
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“Tyre of c¥perience - Kumber of | Per cent of
e ' . grodquates totel
ulcmont?ry 214 38.48
High School 105 13.85
nlementary and ligh School 1C5 13.85
Blementtr Junior High,
and High Schoonl 24 4,21
Llementary cnd Junior
High School 16 2.87
Junior High end High School 11 1.e7
Ilementea ry, High UVﬂnol
&nd PI‘iI’lui"k..l 16 2 . 37
Elementary and Llementary
Principel a 1.44
Junior liigh, High School, -
__end Pigh School “rincjnullf 5 1.08
”hurainp Lducation ‘ z .54
Yo cxvcriencc ' 42 7 .54
Total} 557 10C.00
Records unavailable 45
Total 602




nine and thg mnedicn wos £lso ninc.

Ninety tvo nercent of the applicents for the ester of
Zduecetion degree haod toaching experience. The greatest number,
seventy per cent, had listed their teaching experience in the
elenentery schionl.

The graduate progrom.in educetion for the Hester of
Lducction deprec had o provision permitting students to clect
three c01f cs outside the Departnent of Lducetion. This mede 1t
possible for 2 student to strengthen himsell in an ares such «s
Inglich, moathemotics, psychology, etc. It provided for the stu-
dent vho wishcd te preparc for secondary schoel teaching end
edninistrative work concurrently. This provision had been in ef4
fect since 1934 and was elected by 104 studente in eleven diffcr4
ent arces including history, Lnglish, nsycholegy, mathenatics,
French, economics, Latin, Spanish, sociology, librery science,
&nd'Spcech. Twenty-two per cent electced courscs which vwere used
as & minor in tlic Master of Ldlucation degrec progran.

An cnelyeis of the morks eorncd by the various studentd
in the courses in education is given in Table X, nape 47 and
Table LI, poge 48.

The grode dlstribution of the courses eleccted outside
the arca of education is given in Talle ZI1, page 4¢ ond in
Teble X111, nage SC.

The point everage of the finsl narks for the various
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Fa s dedfod A
GRADUATLSY PINLL GrRaDLs In ADUCLTICH COURDLS
Aree Number of students earning
I c X | (29| Total)
" e ;’,A ‘s'-..‘n ¥, ‘J' - ’W“f
ACministretion g2 | 084 an 847
-Zadtcational Psychology 161 840 Y 1 T46 ¢
Teets eand lleacsurements 178 60 28 2 o568
Dducational Statistics o0 | 168 2 285
“fSBupervision 315 541 @ 865
THethods : 566 D4ATT 15 1 1 9C0
History of Lducation 3 58 1 65
FCUTriculun 45| 105 4 154
4PHIilosophy of Lducation 64 123 10 207
Thesis Preperation 27 2 5 60
-Rescerch llethods Ze 28 S 7o
Current bducational
Literature ¢ 21 NS
fi;r n\\
_Totalif 1522 § 2132 | 174 4 1 | 48t
s s
a The nouclty of grades of "D" and "I is duc to the
fset that the teble covers only gradustes,
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FIIOL GRLDES I LDUCATICN CCOURSLS LXPRESSED IN PER CLNT FORE

Lrca Per cent of students earning
L 3 C D I Totel
Administrotion 26,21|7C.1T | 3.66 1C0C.C0
Bducational Psychiology 21.58(72.06 | 5,20 [C.13 lcc.oc
Tests and ieasurcments JL. 463,02 | 4,98 W5 10C.C1
Educational Steotistics 21.58]158.96 1 2.43 1C0.02
Supervision I6.42162.64 | 1.14 10C.00
kethodr ze.36(23.81(1.81 (0.1 |C.11 |lCC.CO
History of Iducetion 19.69178.8C { 1.51 1CC.0C
Curriculum 29,22(68,1¢ | 2.50 100.01
Philosophy of Iducation 30,91 (64.26 | 4.82 10c.CC
Thesis Preparation 45,0C146.67 | 8,30 10C.0C
Research liethods 42,65 |50.67 | 6.67 9¢.c¢

Current Dducational

ILitersture Z0.0C |7C.00 1CC.CC
Total Zl.52164.8C | Z.6C |0.08 [C.02 |10C.CC

arcas of greduste work in education and for the entire area of
greduate work in education 1s given in Table #IV, page S1. The

corresponding date for the various areas outside the ficld
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GRADULTLEY FINAD GRADLO I CCURSLE QUTSIDE LUUCATICN
Area Humber of students cerning
A . D C D r Toteal

Avistion
Siology

Botany
Chemistry
Commerce
wmeonomics
English

french

German

History

Iricsh

Jtalien

Lotin

Librery Secience
dathematics
Mursing Liucation
Philosophy
Physics
Politicel Science
Psychology
Religion
Sociology
Spenish

Speech

Gy 4 S
(G20 ol

4
Z 1C
11 1
03 128
10 7
2 1
27 141
2
1

a0

4

C‘
F 1 G
o

.
6 6
| 72
1

1 g
8 3
5 4

-
S ROTS R o SR

|

[82}

=05

pod ot

CIGIOH 3+

204

pt
o W
ono

1C

b
O
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C

11

Totel
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RSLs CUTSIDE EDUCATION

PLER CER

FORE

Lrea Per cent of students earning
B c D F Total

Aviation 12C.00 1Cc.00
Biology T1.42 | 14.29 100.01
Botany 10C.00
Chemistry 32,23 | 15.67 10C.00
Commerce 76 .92 10C.0C
Deononics 7.6¢ 7.69 160,00
English 67.66 5.88 A 1.00.02
French 25.00 15.00 100.00
German 20.0C 40,0 10C.00
History 78,23 5.56 1.11 100,00
Irish 100.00
Italisn 656.67 1CC.0C
Latin 100.0C 120.00
Library Science 10C.00 : 10C.00
methematics 61.08 5.56 10C.00
Nursing Lducation 1C0.00
Philosophy 87.5C 180.00
Physices 1C0.00 1CC.00
Political Science 50.00 1CC.0C
Psychology 66.06 4,59 10C.0L.
Religion CC.C0 1C0.00
Sociology G 75.00 1C0.CC
Spanish 1Y £3.08 | 15.38 10G.cC
Speech O 26.76 Q.09 10G.00




TLBLL XIV

T AT O I AL TITAT I oy p wEr T WE T NA TY pvns
IUIL AVIRAGH ()i‘ T, GLADUATLSG!Y }.‘I;:I‘LL VLERS Il‘ﬁ EOUCATICN

Ares Point Lrea Point
Average hverage
édmjnistration £.226 llethods 2.272
Lducetionnl History of
Psycholosy 3.161 Lducation 2.182
Tests end INeasurements 2.257 Curriculun 2,266
Lducetional Statistics | 2.221 Philosophy of
Liucetion 2.061
Supervision 2,054 Thesis Prepora-
tion 2,007
Resecrch licthods 2.360 Current Lducetion- ,
el litercturc 24500
Point averasze for oll ‘ 2.:276
areas

of educetion is given in Teble XV, nagre 52.

In analyzing the final grades in the work teken in edu-
cation and likcwisce in the arces outside of cducetion, it was
noticced thet while courses in Adninistration, ILducetionsl Per-
chology, and Teests Heesurements were recuired ereas for the
comprehiensive examinatlions, methods courses were the most common.

This vas due to the fact thet many courses such es Diagnostic and

al Teaching, Cheracter Lducation, ilaterials and Technicues

-5

Remed




POINT AVERAGE OF GRADUATES'®
IN COURSES OUTSIDE EDUCATION

TABLE XV

FINAL MARKS

52

Ares

Point Average
Aviation 2.000
Biology £.000
]Botany 3.000
Chemistry 2.333
Commerce 2,231
Economics 2.769
English “2 176
French 2.350
German 2.000
History +2.072
Irish 3.000
Jtalien 1.667
Latin 2.000
Library Science 2.000
Mathematics 2.273
Nursing Education 3.000
Philosophy 2,125
Physics 2.000
Political Science +2.500
Psychology +2.248
Religion 2.000
Sociology 2.250
Spanish 2.462
Speech 2.454
Point average for all areas 2.205




93
for the vari&ﬁs subject areas, Materials and Problems in Teaching
Techniques, and numerous others were classified under methods.
In classifying a course, the listings of the bulletins of loyola
University served as guldes in placing a course in the proper
category.

The comprehensive examination which consisted of exami-
nations in Administration, Educational Psychology, Tests and
Measurements, and in two additional fields was taken.by 702 stu-~
dents, 602 of whom were successful. The distribution of grades
for the areas of the comprehensive examination in education is
given in Table XVI, page 54, and in Table XVII,vpage 55.

The passing mark on the comprehensive examination was
an average point value of one. This was determined by assigning
2 value of three, two, one, zero, énd mimis one to the marks of
"A," wB," BC," "D," and "F" respectively. A candidate who in the
examination failed two of the five areas was automatically failed
in the entire examination.

The product-moment coefficient of correlation between
the point average of the undergraduate marks and the point aver-
age of the graduate work completed at Loyola University for the
562 graduates for whom the data was available was plus 0.2208

6 Cf. Appendix IIT for the correlation chart.
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DXAIONATION LUARKS 1IN DDUCATICH

LAres Iumber of students receiving®
A B c o F Total
LAdministration 52| 18% | 279 66 I 617
Educationsl Isychology {123 216 | 189 77 12 617
Tests end lMeasurements o1 197 232 63 Z 617
Supervision o8 | 174 162 30 7 4321
Hethods 65 | 140 | 104 24 7 240
Lducationel Stetistics 27 58 42 5 4 196
Curriculun 3 14 15 4 2 &S
listory of Education 5 11 14 4 1 3T
Philosonhy of Iducation| 16 33 13 1 1 64
Totel 481 [ 1022 |1C46 | 262 102 29C0

a The discrepancy between 617 cnd 7C2 (the number vho

had
the
for
for
gradquate office.

examination marks were listed only as "I
failure end are, therefore, not tabu
October, 1947 and October, 1949 was not avallable in the

Ty

lated above.

taken the exeminetion) lies in the feoet that in

Thevxr

latdly g 19:5

for pessed and "I

The deate
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Area Per cent of students receiving
A . D C D F Total

Ldministretion B.09(00.64 | 44,06 |10.691 B.E1 FQ.C?
Educational Psychology | 20.74|25.C1 | ZC.6C [11.67} 1.95 | 10C.C
Tests and leasurcments 14.76121L.23) ST7.60 |1C.2L] 5.81 | 1C0. OO
Supcrvision 15.46(40.56 | 27.59 | 6.86] 1l.62 | ©9.99
.m.GthO(? S 19 . :3 (ij" 018 ZC . 58 7 O 06 2 . 06 lU . C}O
Educetional Stotistics | 19.85(42.55| co0.88 | 2.63| 2£.94 |100.00
Curriculunm J J.Gl 22.051 54.88 2.3C1 4.6% 58,99
History of Lducation 14,29 |31.45 ”9.09 11.4%] £.86 |1C0.0C
Philosophy of Iiducation| 25.CC|51.56 .21 | 1.56 56 | ©99.99
Per cent for &ll acreas | 1E.S5C(15.58 | 36.07 9.281 .52 |1C0.C0

the two verialbles wes

better than & guess.
which might

the Graduste School.

and the tetrochoric r7 was

heve becen due to the

This indicated =

small

The passing nark

equal to 0.Z10,.

The product-moment coelficient of correlation between

such that if uvse were mede of it in the

preciction of future success from a study ol the undergraduate
record, it would be only two eand forty-five hundrecdths cent

very low cocfficient

range of

WEE

set

noint

at

7T Cf. Epnendix IV for tabulstion cnd work.

sverages in

"BY 4in the
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Graduate Sclool. lowever, sixty-nine students received s
below this point in gradunate work while over three hundred ro-
celved rneint averoges below "3' in the undergradustce work.

Another factor which might have affected the deta and caused &
low coefficient was unﬁeubtcdly the greet anount of time elapsing

between the conflerring of the hachelor's depgree end the lsster

of Liducotion degrec. Cne graduste completed the work for the

bachelor’'s depgree in the year 1911 with a2 point average of
cighty-nine hundredths. This same student completed the wori

for the illaster of Lducetion degree in 1977, twenty-six years la-
ter with eight marks of Spccicl Honors and one of Honors, which
gave her a point average in the Graduate Scheel of two and eigh-
ty-nine hundredths., Thie greet change wes probably due to the
maturity of the student, the experience in teaching, and the in-
terect in and desire for the degree in order to become qualilied

]

L essignment as 2 principal. Ancther student gradusted in

3

for o

+

088 withi ¢ boehielor's degree and o neint everase of eighty-
cight mundredths., Fiftcen yeers later in 194Z, he had completed

nine courses with siyx maris of "A" and three merkes of "B" for &

n

noint cverage of two and sixty-scven lmndredths. This men was &

Is

chemistry major in college and teodey he is o superintendent of 2

’}J
]
5

school system. His maturity and his interest in the [ielad
professional education might have been the reesons for his suc-

cess.,
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Of the seven gradustes who carned & proint average in
their undergraduate work below one, two were discussed above, one
received & point average of two and {wenty-five hundredths, one
received two and ten hundredths, two received two end no hun-
dredths, &nd one received one and seventy-eight hundredths for
the work for the laster of Lduecation dezrec.

G0f the five stucdents who carned & noint eversge of, or
above, two and eighty-three hundredths in the undergracuste
school, one received & point averoge of twe snd Lifty mndredtls,
one reccived two and sizty-scven hundredths, one received two anq

4

eighty-three hundredths, one reccived two and ninety hundredths,

and one received three and no hundredihs or a record of nine
marks of‘"é" in the work for the laostcr of Hducatlon degres.

The students who made en excellont rccord in the Graduste
Schiool uvsually had en excellent record in the undergraduate workd
Cf the twenty-ninc students who had marks in the Graduate Sclhinol
of two ond eighty hundredths or above only two had point ever-
ages below one or a "C" averazc in the undergraduate work, while
nineteen had an undergradueate average of tro or above which was
g "B' or better reting.

Two hundred fifty-seven graduates, or forty-Iive per cent
of the greduates, had a point sverage of above 1.8, approximated

ly o 32" averopo, in undergreduate work. Cf this group fifteenizd
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a point averase below two, or & '"D" averape, in the Graduate
Scheol of Lovels University. The remaining 242 graduates, whose
o+

noint averages were above 1.98 in the undergraduate work, had

point averages in the Loyole University Graduete School of twc or

Three Mundred nine graductes, or fifty-five per cent,
earned © noint avercge below one and ninety-eight hundredths in

heir undereraduote worl, Of thisg group forty-four, or fourteen
Y 33 H o ]

el

0

per cent, received o point aversge below two in the Loyola Uni-
versity Groducte Schoel. o hundred sixty-five, or eighty-six
per cent of the graduatcs, received o roint everage above two in
the Loyola University Graduste Scheel,

The product-moment coeflficicnt of correlation between
the point averase in the Groduate Schivol and the point avergge in
thie comprehecnsive was 0.5028 and the tetrachoric r® was equal to
0.568., Pirty-three students, or ten and one-helf per cent of the

£y

graduates for vwhom the record waos eveilable, reccived s greaduate

noint averase below two. Of this group only one student re-

ceived & point cveroge above two in the comprchensive examinatlon
he coefficient of correletion between the roint aver-

cee in the graducte work end the point averege in the couprehen-

8 Cf. Arpendix V for correlation chart.

© Cf. Appendix VI for tabulation and work.
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sive oxaminatgor wes hicher then tho coefflicient of corrciction
between the undergraduate point average and the point average in
the graduate work. This nicht have been due to the feet that the
time elepsing between the graduaete rrogram and the comprchensive
exemination wae shorter than that which had elapsed between th
undergraduste and the graduate progran.

The material of the graduste progrem cnd thet of the
comprehensive were undoubtedly more clesely reloted thon the
program of undergroduate and graduate worlh since the point aver-
age of the undergraduste vork wes derived Crom the entire under-
greduete program, vwhile thot of the Graduate Schoel end the con-
prehensive examination was derived from the courses in education
and in the sclected ninors.

The record of the undergreduate work could not, in it-
sclf, be considered o sole eritcerion for success in graduate work
in education. IHowever, those who scored high in the undergrodu-
ete schoel tended to rate sbove & "B" aversge in the greduete
work. The students who scored low in the undergraduatc work
night be low, averszge, or hisgh in the Graduste School vwork. A4S
mentioned previously, this might have been duc to the maturity of

the student, to grecter motivetion, &nd to & grecter interest in

the perticular rrogrom of education.
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In order te gather further infermation from the gradu-

oy
4]
w0

ates and to record their rcactions, opinions, and sttitud
towerd the progrom leading to thc degree of llaster of Iducation,
a questionnaire was mailed to tvwenty-five greduestes as ¢ nilot

study in an effort to discover specific weslnesses or tabulation
difficulties that night erise in its use. Thirteen replics were
received. After minor changes were made and with the arproval of

; . . . . e o] . .
the board of advisers the revisced cquestionnaire® which consisted

of twelve cuestions was mailed to 460 additienal gradustes,

.

S E A - &2 3 3 -
meking a total of 480 mailings. COne lmmndred fifty-ive replics
were received and ten cuestionnair were returned due to favlty
addresses,

The questionnaire included two types of questimns, The
first five were concerned with expericnce, the objectives, and
the arecas of instruction which rroved te be of most value and of

leest value in the fieléd after graduation. The remeining cues-

1 Cf. ippendix I for corny of ocucstionnaire.

2 This was the number for vhom the Greduste School and
Alumni Cffice had reliable addresses,

"f‘\

bR
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tions vere CH;COTnGd with thie greduate's recommendations of re-
uired courscs (desircile to re-uire of 2ll condidetes for the
Lzgter of Iducation degree) with the greduste's ideas on the de-
siraebility of o thesis recuirenent, and with the ideas of the
graduate in resoard to either o writtcn,}or an oral, or to & con-
dinction written and oral ceomprehensive exonination.

The gradustes werc also requested to checir the expres-
sion which best fitted his, or her, attitude toward the Master

of IZducation degree nrogram f{rom the following list: (1) Com-

pletely satisfied; (8) More satisfied then dissatisfied; (3T)
qually satisfiecd and dissatisfied; (4) lore dissatisfied than

6]

atisfied; (5) Comnletely dissatisfied. On 21l questions re-
miring an opinion the grednete was asked to give reasons., [Fin-
ally 211 were asked te melie suggestions which they felt night im-
prove the nrogran for the llaster of Iducation degree.

The cuestionnalres were mailed to fifty-three religious
men and vomen and to 402 non-religious men and women., The dis-
tribution listing the various catcgories of graduates to whom
juestionnaires were mailed and by wvhom the questionneires were
returncd is given in Table XVIII, »noge 62, The hipghest per cent
of return which was 4Z.82 wns from the religious women and the
lowest prer cent eof rcturn, which vas 24.738, was from the non-re-
ligious women. Fifteen cquestionnoires were returncd unsigned.

The first question in the cucstionnaire was: what




L

tyne of work werc vou engeged in vhen you begon your gracduate
vorki"® The distributlion of replies is given in Table X1X, page
53. The categorice of vork vere listed in the questionnaire as
follows: (1) Mull time student; ( ) Teaching elenentery school;
(Z) Teaching junior high school; (4) Tesching high school; (8)
College teacher; (6) Prjncipal} (7) List other.

The listings under colunmn seven were cuite veried. Tor

example, of the tve religious men listed, one was ¢ parish priest

3

end the other wos a chaplein in & hospitel. The religious wonen
listed under catesory seven were both in marsing cducaliion, vidile
the non-religious man wes in the field of guidance and truancy.
The thirece non-religious women were resnpectively & secretory, &

ssistant nrincipal of & high school.

r

supervisor of music, and zn

T -.uL..a b fr.i .LI

QULSTICKNATREL MAILINGE ALD RLTURNS

Groun Hunmber Humber Per cent of
mailed returned return
Relicious (ifen) 3 3 37.20
Religious (Yomen) 45 19 S2.22
Non-religious (I'en) 89 2 .96

\r

Non-religious (Yonmen) 2l 85 24,78
Unsigned questionnaires 156
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LTIONG OF GRADULTLS WIIC IADL RLTUERNS

Groun® 1 2 Z 4 5 |6 |7 Totol
leligious (Yien) ] 1 . § z
Heligious (Tlonen) S{11 {8 (1 |2 |=2 Ng
Non-religious (llen) 5 22 S |1 o2
P - o . + 5 e [e X =
Non-religious (llomen) 14 1 |40 5 85
Unsigned aquestionnaires 1c | 1 S 16
Total 1 181 S |75 1 5 8 155

a

1, full tinme

These mumbers rerresent the following categorics:
qtu&ent, 2, teaching elcmentery schoel; <, teach-

1ng Junior high school; 4, tec zing high school; &, collesc

teacher; 6,

“rlnc1wa1; T, 1ist other.

The second question was: "What type of werk arc you

B}

doing at the

prescent time?"

The worlk of tle candidates at the present time in meny

cases wos found to be quite different fren thet at the beginning

of their graduate work. Ior the religious nen one was still

high school teacher, one wos o pastor and supervisor of the par-

ishi echool, end the other wes a parish priest. 0f the five re-

ligious wenmen who were In elementary teaching, three were still

doing the san

teacher, £

W work, one wes a principal, and one was a collcge

the eight who were cngeged in high scheol tesching,
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L

at the time of cntrence te the Graducte School, four were en-

-

aped in high schioeol teaching, two werce principels, end tro were

[N

Le3

comrmunity sunervisors. The one sister who wes engoged in

teaching in the junior high school was promoted to principal, the

two who were principcle were otill rrineinzls, the one whe wes

o

engeged in collcge teaching was still doing so cnd wos also &
superviser, and the tro who werec in nursing education ﬂcre still
in the seme work Lut one was now in the adninistretive field.

The distribution of the present work of the non-religious men
follows. OCne remzined in the elementeary scheool work but had beeon
promoted to the position of assistant principal and hed recently
passed the written cxamination for vprinciral, one was in junior
high school, thirteen men were in high scheol, and three were
teaching in college. HNHine ﬁcre principeals, one was & psycholo-
glst, one was a director of special education, one was engaged in
work in the forcign scrvice for the United States covermaent, one
wes & representative for an andio-visual aid producer, and one

assistant superintendent of schools., The distritution of

3
)
%)
5

)

{

wonen indicated that of the Lifty who were cngoged in elementory
school teaching at the time of beginning the greduste work, six-
teen were still deing so, two were teaching in Junior hich school,
eight were princirels, two were houseleepers, one was on editor,
one was an assistant prineipel of & high school, and one wes &

school psychologist. Cf the forty wonen who were cngeged in high
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school teeching et the tine of entrence to the Groduste School

twenty-eight were still teaching in high school, one was teaching
in cellege, eighﬁ were principals, and three were retired. The
voman vwho "wa’tcac%*ng in junjor high school reroriced thet she
wes engaged in high school teaching, the seceretary was & nigh
school teacher, the onc who wasﬂlistcd s o full time student wes
eunloyed &8s & prinecinal and & college teacher, the supervisor Of

misic was promoted Lo the principalshin, and the sssistent prin-

o

cipal of = high school was the director of & high school and an
clementary school. Cf the fifteen graduates who did not sign
the questionnaire nine were elementary teachers, and of these
five were 5till deing the same work, two were high school tecach-
ers, and two were principals. O the five who were engoged in

-

high school tesching four werce still doing sc ond one wes a prin-

['i

cirel. The Junior high school teacher was engeoged in elemcntory
tecaching. The work of the gradustes listed os of Septomber 1s
shovn in Table X3, page 66,

The date of Table XX when compared to Table XIX indi-
cated the grect shift in position upward in the teaching and ad-
ninistrative field. Teble XIX indicated sixty es tecching in
elementary school at the time they began gradunte work and only

-

twenty-seven verce so listed as of September, 1951, Seventy-two

were tcaching high school at the time of entrance to the Loyola

1Univercsity Graduate School and fifty-cight were so engaged in




[‘1”""&, T b Vi
,Lzz.uL.u P

PRESINT %WORK O GRADUATLS AS REPCRTLD FROU [ULOTICHIAIRLD

Group® 112 {23 4|5 (6] 7 Total
Religious (len) 1 2 3
Religious (Vomen) Z L1 2 | 6] 4 19
Non~religious (llen) 1|1 GO RGN 5 R
Non-religious (Viomen) |1 | 7 | 2 |3 1 {18 |10 85
Unsigned questionneires 6 7 & 16
Totel 1 127 S |61 6 |36 |21 155

& These numbers represent the following categorics:
1, full time student; £, teeching elementary school; S, tecach-
ing Jjunior high schoel; 4, tcaching high school; 5, college
teacher; 6, principel; 7, list other.

September, 1951. Five were listed as holding the position of
principel in Teble XIX and thirty-five were so employed in Sep-
tember, 1CEl1.

question three wes concerned with the objective the

graduate had in mind when he, or she, begen the graduate work.
The reguest directed to the graduates was:

Pleasec check one or more of the follewing items to
indicate the chiefl purpose you hed in mind when you be-
gen your craduate work:

(1) promotion on the salary scale
(2) promotion in the administrative field.

;) improvement as & teocher.
) personsl dcsirce for o laster's degree.




(5) 1ist others if vou so desire.
Lighty-four of the groduates listed two or morc choiccq
for & total of 240 choices with manber threc, the improvemcnt as
& teacher, as the most popular, Prometion in the administrative
field wes next in popularity but it was the most populcr choice
among the non-religious men. The persenal desire for o laster's
degree renked third eand the promotion on the salary schedule
ranked fourth in porularity. The distribution of choice of pur-
posc in taking the llaster of Lducation degrec is given in Table

41, below.

M TV T ey
e bhiodiia AAI

CHOICLG CF PURPCCL FOR TAKING HNACTLR OF LDUCATICN DEGREE

Group™ 1 2 3 4 5 Total
Religious (llen) 1 2 2 5
Keligious (VWomen) 5 Z 2 5 25
Non-religious (ilen) 7 |22 | 20 8 57
Non-religious (Vomen) 44 |60 | 72 | B2 228
Unsigned questionnaires| G 6 8 8 25
Totel o4 24 1115 72 5 240

. t the following categories:
1, rromotion on the salary schedule; £, promotion in the admin-
lstretive field; 2, imnrovement as a teacher; 4, personsl dc-
sirc for a laster's degrec; 5, list other.

o These numbers renrasen
e

as

s
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loster of Iiducation nrogrem ot Loyele University
served meny purposes or objectives for the various applicants for
the degree. OF the rcligious women three stated no specific pur-

ose other than that they had been advised by their superior to

)

take such & program. lowever, at the tine of entrance to the
creduate nrogrem, all threc were tecching high school ond in Sep-
tember, 1951 two had been eppointed principals and the third had
bcen made & superviser. One sister steted her purpose wes to im-
prove the academic status of the marsing faculty and enother sis-
ter stated her purrose was to qualify for a Nebrasks state certi-
ficate. The large number of non-religious women who chose the
promotion on the salary schcdule as onc of the purposes for whicw
they took graduste work was undoubtedly due to the fact that in
the Chicago public schools where nany of the graduates were
enployed one ncans of promotion on the saloary schedule weas
through cerning five mejors, or fifteen hours of work to promote
Py

rom the lower to the upper sroup on the salary schedule.v Vhen

his recquirement was complceted the work for the master's degree

63}

wee well begun. It is interesting to notce that of the chiefl pur-
roses listed, the promotion on the salary schedule weas remt four,

the personel desire for a lMaster's degree ranked three, while theJ

3 Circuler of Information, Deard of Ixaminers, EBoard
of Education, Chicago, Septenmber, l~U$, 4C,
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improvement as o teacher and pronetien in the administretive
ficld rinked one and two respeetively.

Tucstion four wes concerned with the coursce work which
constituted the progrom leeding to the Mester of Iducotion de-
grce. Ls previously nentioned® in Chapter I, Iducatieon 450, Jd-
ministrotion, Lducation 420, Iducational Psychology, ond Ddéuca-
tion 49C, Teste and Measurements, while not specifically re-

quired, were recommendecd beccuse each student wes recuired to

[

teke e written comprchensive in Administration, Lducationsl Psy-
chelogy, and in Tests and lcesurements, plus two cdditionel srcas
end wag required to receive a point average of one in order to

be censidercd successful in this phase of the progrem. In the

0

cucstionnaire thic iten was steted es follows:
You were recquired to teke certain courses for the
Mester's degree ot Lovele University end were free to
cleet others, OF the courscs that you took et Ioyola
University, vhich have you found to be of most value
to you? (Choosec not morc thon three znd list the nun-
bers in the order of vour choice).
The guide list included (1) Administration, (2) Ou-
pervicion, (J) ILducetionzl Psychology, (4) Tests end lleasure-

ments, (%) Statistics, (6) DPhilesonhy of Dducation, (7) Curri-

culum, (8) Methods, (©) History of Dducetion, (10) Guidance.

4 Cf. Chapter 1, 1.
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Insert ¢ porticulor area velunble to him, or her, and net in-
cluded in the cbove list.
The distritution of choices for the variocus categories

of students is given in Telle 20I1, pose 71, It is interesting

te note thet the erecs of the comnrchensive cramination recuired
by the greduste school of all cendidates were ronked one, two,

and threc as most valunble by the laster of Iducation desrce re-

ciriecnts. Iducetional Psychnlogy reccived the hiighest number of

votes, which was 35, to rank first in the choices of the grodu-
etes. Tests and Nessurements and Administration were next in
rank with votes of seventy-two and sixty-two respectively. The
next selected was Supervision followed closely by Philosorhy of
Bducetion. It is ogain interesting to note the nosition of Sta-
tistics., Only eight graduastes selected Stetistice ss thelr first
cheice, four as their second choice, snd eight selected it os
thircd choice with & totel selection of twenty snd a2 rank of
seven.

The fifth cuestion requested infeormetien in regard to
the coursecs which verc found to be of least velue to the gradu-
ate. The cuecstion wes:

Cf the courscs you took ot Lovola University which

have you found to be of lcast va Iue 10 you? (Choos

not more then thirce and list the numbers in the order
of your choice).

m

The distribution is given in Table 20171, page 72.




TADLE 7313

CCURSLS FCUNT QST VALUATDIL BY DLORDD BLCIPILNTS
Feligious Hon-relisgious Unsigned Totel Fanlk:
len Viomen len Vionen
Choices Choices Cheices Choicec Choices Cheoices
1 2 C 1 2z 1 2 3 1 2 Z 12 C
Administration 2 - C 2 1 4 10 4 5 14 2 11 4 1 2 52 o
Supervision 1 C 1 4 1 2 6 b5 515 8 2 5 2 08 4
Lducational
Psychology 1 1 1 1c 2 2 7T 5 2 2810 5.5 & & 85 1
Testc end
ticosuraemnents o ¢ 1 1 4 1 45 8 © 2C 12 1 2 & 2 b
StatlStJC“ c - ¢ 4L 0 1 o 1 2 4 0205 c 1 C 20 7 .
P'iloqopnj of
Léucation C 1 0 4 501 5 4 2 10 7 8 2 2 & 52 5
Curriculunm c ¢ ¢ 0 o 2 11 1 2 2 2 0 1 1 14 ¢
Hethods c ¢ 1 c 2 1 2 0 1 518 8 c & 2 i 5
History of
uav’c.tion o ¢ ¢ o o 1 C 0 C c 1 3 C ¢ ¢ 5 1¢C
Guideance o ¢ C C z c o 2 o T 8 1 ¢ = 1< 3
Reseereh
KHethods o < 11.5
Charescter
Lduceation 2 1 Z 11.5
Mathematics 1 1
Total s 53 2217 156 5 25 22 8¢ 76 711 1% 1¢ 17 L2

L
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Religinus Hon-religious Unsigned Tot
len Women en omen
Choices Cheices Chnices Choices Jhoices (Clioices
1 2 z 1 2 = 1 2 zZ 2 Z 1 2z
Ldministretion o 0 ¢ 1 1 1 5 1 © l¢ 216 | &2 1 ¢ e 4
Supervision C ¢ ¢C 1 2 ¢ C C 2 2 1c 1 c Cc 1 20 5
Lducationsal
Fsychclogy cC ¢ 1 1 ¢ C c 1 1 2 ¢ 1 1 ¢ 0 e 9N
Tests and
Heasurcenents C 2 0 c 1 ¢ c 2 =z 8 1 & c 2 ¢ 21 7
Statistics 1 ¢ ¢ 2 1 © 4L 4 1 15 12 4 2 1 56 z
Philosophy of
Education c ¢ ¢ 2 0 C 1 1 1 2 2 c ¢ ¢ Z a
Hethods 1 ¢ 1 S & 1 2 5 0 1 6 2 1 ¢ C 26 5
Curriculum G ¢ O 4 1 1 2 82 4 5 7 2 4 Z 40 <
History of
Bducation 1 & C 1 ¢ 7 3a 4 2 17 6 7 6 ¢ @ 58 1
Guidance C G T cC C ¢ S0 1 C C G 2 ¢ 5 O
Total S 2 2 16 ¢ 1¢ 25 20 1T 67 43 T8 14 14 13 | 2¢4
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It is intercesting to find thet graduates had very def-
initc oninions in regard to the areas which were found of most
and leest value. The threc arcas assighned the least value were
History of ILéucation, Stetistics, and Curriculum. In light of
the fact that these three arecs were noit required courscs in the
comprehensive exaninations and were, therefore, tcken by fewver
students it was quite significant that they ranked so low in
velue,

The sixth question wes concerned with recommended re-
quired courses. The graduste was requesteéd to list three courses
to be recuired of all students in the Master of Lducation degrec
progrem. The sixth cuestion submitted wes: "In the light of
your experience, what J courscs would you recommend as recuired
courcses for ell llaster of Lducation students?”

The three most often recommended by the greduestes were
Lducetional Psychology, Philosonhy of Iducation, and Tests and
Heasurements, with Administretion, Supecrvision, and ifethods fol-
loviing in consecutive ranlz. Statistics was recommended by only
nine graduates, three men and six women. The selcctions are
given in Table 2ZXIV, page T4.

fuestion seven recuested information cbout work beyond
that required for o master's degree taken by the various gredu-
ates. COf the 185 graduates ninety-three reported thet work wes

done beyond thet recuired for & master's desgree, sixty reported
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that such work wes not done, end two é&id not reply to the ques-

tion.

TABLL KBTIV

4

CCURSLS ERLCCILITINDED ZY DACTLR OF LDUCLTICON DEGREL RECIPILNTS

Group? 1] 21z 14 [5]6 |7] 8 2110 Totel
FReligious(lien) 11 ¢ |0 jo12 {¢c] 1] 12 C a
Religious (Viomen) 6 S PRr e (o [2C 21 1l 21 ¢ 47
Non-religious(len) 2114 21 |18 |3 |15 |2 81 0 4 o8

Eon-religious
”Omon) 24| 24 PH (29 H 142 4 127115 18 248
Unsigned $) 5 o 6 0 o S 41 © S 48
Totel 50 47 pPo |62 o 175 [l (4118 [ 26 438

& These nmumbers represent the following categories:
1, Ldninistretion; 2, Supervision; O, Lducetional Ps ycholﬂﬁV'
4, Tests and Mecsurcnents; D, Statisticsy; 6, Philosophy of Edu-
cation; 7, Curriculum; 8, Yetheds; @, History of Educ "tion;
10, Guidance.

The laster of Lducation program was offered to the

cld

[

graduate stuﬁenﬁ &8s o neang of preparetion for work in the T
of administration end to better prepare the graduate student for
teaching in the elementary and secondary scheools. The progran

did not put emphesis upon reseerch, and the written comprchensive
examination took the place of & thesis. uestion eight requested

informetion in rczerd to the student's opinions as to the advisa-
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Lility of 2 thesis. Twenty-seven graduates suggested thoat a
theols chould be recuired for o naster's degree and one lmndred
sixteen replicd in the negetive while six were undecided. The
greduetes who gave affirmative answers cited the follewing reo-
sons for believing & thesis desirasble. Tiftcen cxpressed the
opinion that writing & thesis would be valuable for experience
and for training; three felt thet writing ¢ thesis would eid &
person in the orgenizetion of his knowledge and give him en on-
portunity to crystallize his thinking. Two felt that the
writing of & thesis would tend to aid in o better selection of

“

courses and tlms nrevent o heterogeneous selection. Cne gradu-
ate gave as his reason for writing o thesis that it would keep
the incompctent person from tecoming an administrator or & su-
pervisor., One graduate nentioned the lect thint there were so
neny opportunities for study in education that writing & thesis
should be wvery desireble. One student stated thet he hed been
asked by school superintendents and schonl board members as to
the title of his thesis. le felt that superintendents end
school officicls regorded the vriting of o thesis to be desir-
able. One student suggested thaﬁ writing o thesis promoted
research. ALAnother student said that the writing of & thesis
added prestige te the desree, vwhile still anecthier reported that
without & thesis the dcgree wes cheapened. Cne geve no reosen

for belicving that vriting o thesis was desireble.
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The negative cnswers tetaling eighty-one per cent of
the roplies were likewise quite veried. Trwenty-five gave no rea-
sonn for their selection. Twenty regerded the writing of o thesis
&s too time consuming. Thirteen regarded the present prectice of
teking an extra course as nore desiratle. Ten felt thet the

writing of & thesis was Ten thousght thet the com-~

-
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prehensive examinotion woe of

writing ¢ thesis was of too little veolue, while six seid the
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mpracticel for the peart time
student. Four suggested the desirability of taking the llaster

of Arts program il ¢ thesis was desired. Four seid it was of no
use in life, two felt that & thesis demanded too high & degree

of exactness, while two felt that the typical training received
in the master's progrom was inadequate for rescarch, Two replied
that writing}a thesis would not improve teaching. Two reogerded
the writing of o thesis as of little value to & teacher, on ad-
ministrator, or an cducator. Two regarded the resesrch study as
one for the student engeged in & progren leading to the doctor-

Ea

ate. Cne felt that "experinental nzterial® wes too difficult to
obtain. Another soid "that the noteriasls of education aid not
lend themsclves to concentrated study." One greduste did not re-

TR

gerd the writing of & thesis es desirable but vrote thst "Dvery-
one should be recuirced to take & course covering reference mater-

iels, reseanrch methods, and have some practice in the mechanics
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of thesis writineg. They should know good form and be able to
read reports of research critically." Two gracduates regerded the

~

worlk for & thesis "too specialized." Six graduates were unde-

|

cided o5 to the advisability of writing & thesis and six did not

reply to the guestion.

The program leadd ng teo the degree of lacter of Bduca-
tion provided an opportunity to study in a department outside

that of educetion. A cendidete for the degree could sclect
three courses, for exemnple, threc courses in mathematics, or in
Lnglish, andé six coursges in education Lo comnlete the program.
The reason for this privilege vas to allow the student te becone
more competent in his teaching field or to prepare him for
teaching in the high schoel. Tifty-cisght greduates reported
that they oveiled themselves of thils privilege, having enrolled
as l'ollows: nineteen seleccted fnglish; fiftcen, histery; celeven,
sychology; seven, mathemetics; one each in sociology, bislogy,
French, low, neliticsl science, ond rhilosenhy. Ninety reported

that all the work wee done in education and scven did not reply.

g}

ach graducte was next asked to stete vhether the work
telzen outside the Department of Dducation had proved velusbtle.
The repiies varied., The Tollowing comments were tynical of the
replies from thosc who had done peart of their work in psychology:

"Dynanmic Psychology helpful in understonding the couse of certein
o

ections of cni]gren'“ "keener insight inte and greater reclize-
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tion of what children's rcections are and why they rezct in that
manner;" "helpful in understending tceaching end learning;”
"Course in lentel Heaslth very helnful in guidance vork;" “broad-
en scope vwhich is of wvalue in teoching;" “"greater underctanding
of nenple." 1In generesl, these remarks stressed not only such

precticel epplicetion to life droblems, but alse cultural vaelues

The velue of Dnglish vas also considercd to be practi-
cal, cultural, and cesthetic. Comments such as "Useful know-
ledge in my worly" "Useful in teachings Inzlicsh" "fLideéd in
passing high school examinaticen;" "Bettcer quealificd as & teach-

s

er;" "Study has deepencd ny eppreciztion of what Catholics have
contritbuted to the literory world;" these were tynicel remarks
made in deflensc of the selection of Inglicsh as o second ficld of
graduste work.

The graduates who selected mathemotics stated ito
value thus: "we enjoyed it immensely . . . better conception of
high scheol pupile needs and interests;” "valueble to me in

teaching . . . helrped me in Iducational Statistics and Tests and
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leesurements;” "helped me pass the high school exax

Such ceomments as the following substentiated the od-
visebility of the selectien of history ac & sccond field of
conteet with the teachers of history has been of tremen-

dous irnflucnce upon me in developing my scholarship, broadening

@]
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my vision, &nd bolstering my background of Catholic Philosonhyi"
"helpful in sunervising history and social scicnce classes;"
"Lotin LAmericen history broadened my teaching field;" “History
has proved veluable to me as & forcign affairs adviser;" and
"needed history credits to teach high school.”

Fo gradustes indicated dissatisfaction with the courses
which they had sclected as minors and most of the gradustes were
high in praise of the work taken outside the Department of nduco-~
tion.

The progrem leading to the degree of llaster of IDduca-
tion ended with passing & written comprchensive examination in
hdministration, Lducational Psycheology, Tests and lessurcments,
and two additional arcas with & point cverage of one and not
more than two grades of "I in the comprchensive exemination.
The graduates were questioned as to the desirability of an oral,
a written, or & combinaticn oral and written comnrchensive exeami-
nation. The resulte of thelr selections were: only one selected
an oral examination; seventy-one, o written examinetion; eighty-
twvo, & combination orasl and written exeamination; and onc graduate
felt that a student should have a choice of either oral or writ-
ten exomination.

The most common recascn advanced for giving & written
comprchensive exanination was that the candidete would be less

nervous and more at ease. Some preferred the written to the
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oral examin;tion because the oral was too subjective. Graduates
gave such rcasons for selecting the written cexaninstion as "not
at my best in oral examination due to the nervous strain and to
the personclities of the exanminers;" “written more comprehcensive
» « .« gives studert 2 fedrer chance if he is inclined to extreme
nervousness;" "In this cese, tsst should bLe of candidate's know-~
ledge and not glibness;" "gives the candidate a chance to think
about the cuestion before answering it;" "personal bias does not
enter in" "The mental end physical strein of orels on those
thet have taken them prove the vorthlessness of them;" "llore val-
ueble as an index to educational growth;" "0Orel tests herves
more than nowledge;® "a written 18 more comprehensive than an
oral cen possibly bei;" '"more timc to orgenize answers and for red
call, incidentally, examinations should be objective and have
wide sampling."

The most popular selection, the combination orsl and
written comprehensive examinetion elicited such replies as:"Some
write well, some telk well. Thercfore, the combination would be
fair to both grouprs;" "to ¢fford a student & better orportunity
to communicate his knowledge, attitudes, and skills;" "A llaster
of Lducation should be able to talk as well as write on the sub-
Ject; ;" "Both have & plrce in advanced work. Your students ere
and should be meture; thus they will benefit from & thorough pro-

gromy" "1 have elweys felt the oral or written teoo narrow;"
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"gives the 5pplicant for & degree a foirer chance to be erpreaised
accurately;" "It gives credit for personality as well as acquired
knowledge;" "Conmbtination examinetions would scem to give univer-
sity suthorities a better picture of condidate's qualification;”
"I usually think more connectedly in an orel interview, but the
written covers morc ground;"® ‘”ﬂny peonle do not express their
personality on paper;" "It would give the cendidate an opportu-
nity to show up te his best adventage;" "A 'master! should have
the poise and knowledge neceded to exchange ideas end argue
Jpoints vith his pecers;" "The combination gives & better estinmate
of the individual;" "It helps those vho aim for promotion in our
public school system and doesn't penalize too much the nerson who
gets Tlustered by oral examinations;" "It is to the discredit of
the university to confer degrees on pecople who do not have a com~
mend of the Inglish language;" "It gives the interviewer 2 better
opportunity to Judge the candidate and is the type given candi-
dates for the principalship;" "No written examinstion cen give
full enough picture of one's ability;" "It would rcquire a nore
complete well-rounded background of preparation;" "For its prac-
tical velue, a teecher must be zble to speak clearly and spontan-
eously &s well as write at 2 more leisurely specd;" "Cral exami-
nations gzive & better ides of student's culturel backsround;"
"It would have eliminated misfits like mysclf T am quite certainj"

"Eccause 1t gives the exeminer a better chance to appreise the
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student in o grester voriety of different responses;" "A person
capeble of earning o lester of Lducation degrec should eloo be
cenoble of chowing it, both intrinsi 21lly and extrinsicelly;"
"I think thot the cxperience of t Joing both tyres would benefit
& student.”

The only persen who ldisted the orel ecxamination as the

e

desirable exeninetion gove as his reason thet it would put the
degrce on the sance bosis as the Haster of Arts., One graducte
listed as his cheoice the desirability of giving the candidete a
Ychoice of either orel or written becouse the student would know
how he can best express his leorning.
Thus, returns were about cqually divided on the merits
the written exanination versus the combination orel and writ-
ten exemination although the veriety of reasons scemed to favor
the combination exuﬂlnttinn. The oral examination by itselfl wes
not regerded as desirelle by the gradustes, only one favoring it.
Any rrogren which has been in opcration fnr sixteen
vears has becn in cxistence long cnourq to gather pertinent in-
fornmation regarding the attitudes of the graduates toward it.
This was attcmpled by recuesting the graduete to check one of
five expressions of attitude toward the program. Iho mos!l nopu-
lar choice was (1) completely sotisfied, sixty-five; the next
(2) more satisfied than dissatisficd, sixty-threc; next (T)

cqually soatisfied end dissetisfied, twenty-two; and (4) more
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dissatisficd than satisficd, four; none listedv(S) conplebely
dissatisfied. Cne groduate did not ncke a choice
It was interesting to note that of the threc religious
men onec solccted one, onc sclected two, and one sclected threc
as the cxpression that best indicated his attitude toward the
program. The religious women Selected one, two, and threc by
votes of six, eleven, and two rcspectively. The unsigned ques-
tionnaires had selections one; two, three, end four with votcs
of four, four, five, and two respectively. The non-religious
men selected one, two, and three with votes of fifteen, fourtcen,
and three resnectively and the non-religious women selected one,
two, three, and four with votes of thzr+V~nine, thirty-thrce,
eleven, and two recspectively. The non-religious men and vomen
indicated that they werc completely satisfied in fifty-four out
of 117 choices, or in forty-six per cent of the cheoices.
| Tynical recsons expressed by the graduates who were
completely satisfied with the »rogram werc: "Dvery education
coursc I took &t Loynla has been useful in ny work;" "I most en-
Joyabie vacation activity;" "The teachers were well preperced for
heir work . . . they were kinéd and understanding;” "I founé ny
work to be very practicel and worthwhile;" "ily work at Loyolsa
has helped me with my tezching in every way;" "I was fortunate
in having splendid tesachers;" "The progrem preparcd me for the

exanination for which 1 wes preparing;" "The various courses
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formed o diversified background for practical experience later;"
"Not only did the work 1 took suit my rurpose at the time, it
hes elso served &s & selisflying background in ny prescnt occupa-
tion;" "Fulfilled my nurpose perfectly;" "I have enjoyed many
fine contimiing contacts with Loyola University;" "I started
teking graduate courses teo increcase ny store of knowledge, the
master's degree was almost incidentsl. Possibly I was lucky in
my choice of instructors as I really enjoyed 2ll but onc course;'|
“High regard for faculty;" "It gave me & comnletely rounded ex-
perience in the fields I ncededmost;" "achieved my nurpose;”
"wes eble to enreoll in clesses that were given by competent in-
structors who valued the time of the students and who knew how to
tecach;"” "I cot exaetly whet I went to Loyola to get, good in-
struction;” "I fecl that I was adecuately prepared for my rurpose
by having enongh variety in courses offered to satisfy my neceds;"
"The subject matter covered information nccded in procticsl situ-
ations particularly for examinations and closswork. I enjoyed
the contacts made there, also the general character of the uni-
versity;" "The work I took at Loynla zided mec In acconplishing
the purpose for which I took it. It has always been & source of
pride to have been grodusted from Loyola.”

Some remarks from those vho were more saticfied then
dissatisfied werc: "Perheps, &s & nurse, 1 should heve majored

in my own f{ield . . . however, the work teken at Loyola geve me
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a differentﬁoutlook;" *If I had to do it over agcin I would have
taken a llaster of Arts;" "The course I took nrovided & well
rounded background for a sccondary teacher but I was an clemen-
tary teacher. It was naturally too repetitious of my undergrad-
uate work;" "For the most part I have been 2ble to use vwhat I
studied in myvdaily vork; howewver, I feel guldance in the choice
of subjects teken should be given;" '"one professor was a wonders
ful inspiration - tvo other professors & chore to listen to for

"

hours;" "I felt some courses were not of much value to me as &
tecacher of socisl science, for exemple, administration, supcervi-
sion, and statisticsi" "I had hoped for rmore seminar courscs

« . o was disappointed that instructors monopolized the class
time;" "I believe & counseling period is essentisl in preparing
for both undergraduate and graduate degrees;" "Somc tcachers

only teught the text for the courscs; I could have reaﬁ that
without attending classcs and passed on examination;" "ilost of
the progrom was most helpful end nrofitsble; portions were wastioc-
Ml of time and without materiel profit to me;" "Administration
and Supcrvision should have been nore rigorous and library hours
adjusted better to ecvening students;" "I felt most of the courseq
I took were very good aend very helpful. However, in Ldministra-
tion end Supervision I should have profited by the opportunity

to study under several professors rather than under onc or two;"

"belleve morec emphasis should be placed on Child Psychology,
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methods, and curriculun;® "I would have liked to heve had some
courscs in the field of comerce vhich are not sllowed¥ "I feel
I would have profited from the experience of Writing‘a thesis;"
"not completely satisfied with all instructors-their ability and
prescentaetion;" “"lacked one credit to take the principalts exomi-
netion last yeer. DBetter guidance would have assured better se-
lection of courses."

The reasons ctated by those equelly satisfied and dis-
satisfied werc as follows: "Some courses were very good and
others not good at ell;" "Some courses were very poorly taught in
coemparison to the work given in your accounting and law depart-
ments;™ "I couldn't sce any resson for cbout half the recuired
courses then, and I heven't found any value in them since;" "I
feel that I should have gained more while et the same time appre-
clatce vhat T A4id galn;® "I de not think the value of the educa-
tional subjects taught compensate for the energy and time which
were involved ;" "Satisfied because the reccuirements of the board
of education were fulfilled; dissatisfied beeceuse of too much
theory;" "leny instructors were not quelified in the ficld. Too
many chenges in faculty. Too nmany laymen in the faculty inter-
ested only in their sslary - no supervision of these people by
Loyola administrators;" "Too ruch overlapping;® "llany courses
cover too much theory-could stand more practicel courses;" "Too

muach repetition;" "A master's in 2 subject outside education more
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valuable fo;'one teaching."
Four greduates were more dissatisfied than satisfied.
The reesons were: "I should never have been accepted as & candi-
date as I was poor material for the leadership which should stem
from the degree;" "laster of Arts degree has a recognized value.
I should have worked for that degrec. FHNo solid subject matter
is scecurcd in the 1. Zd. degree;" "The instructors were not
suthorities or well-known professors in the field of education
and they teught from textbooks rather than from & rich back-
ground of experience in public school education;' "So much of
material offered in courses was old stuff given in prectically
all education courses." It was interesting to note that of the
four who were more dissatisfied than satisfied two were success-
ful on the principals' examination and eare now assigned princi-
pels in Chicago. One of these two listed a&s his purpose for
teking the program & personal desire for & master's degrec; the
other listed promotion in the sdministrative field. Doth did
creditable undergraduate work with averages of 2.5 and 2.0 res-
pectively. One had a "B" average in his graduste work; the
other recceived six "B's" and two "A's" for & 2.20 noint average.
he two others in this category did not sign the questionnaire,
The general attitude of the student towerd the liaster
of Lducetion degree progranm was cxpressed through the answers to

the sbove questions. However, to be more specific and in order
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thet the gr;dustos vould have the oprortunity to make suggest;ons
for improving the gradunte program le&dihg to the !laster of Edu-
cation degree, item twelve specifically recuested the graduates
to meke suggestions which they felt might improve the program.
Fifty-nine did not avail themselves of this priviiégc, but of
those who did ten per cent made suggestions dealing with
teaching personnel, perticulerly in regard to the desirability
of obtaining and retaining good instrctors. Stotements such as
the following were concerned with this arca; "a continuance of
well ecuipped teachers who demand & medium amount of good scho-
larly work;" "Inspiring, chellenging, and practicel instructors,
Jesuit and lay;" "The faculty should be nersons of netional
reputation in the field of education;" "more careful selection
of faculty members;" "More cvperienced faculty advisers;" "I
feel that it is elweys helpful teo heve instructors who have had
wide experience in actuslly teaching all age groups;" "Give good
profcssors and don't change vour program;" "Get a good man in
his field end keep hin long enough to establish a good founda-
tion;" "Have the students evaluate the course when comnleted;®
"Faculty members are more important then courses;" "Retein only
the best and most inspirational teachers;" "Best available staff
-~ preferably with a background of eyrerience;" "Heove the in-
structors expect and insist unon a higher quality of work from

the students;" "I belicve & successful administrator or super-
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visor is thé,best teacher for courses in Ldministration or Super-
vision;" "Stick to instructors grounded in Catholic Philosophy.
Do not attempt to trim sells to please secular cducetors,” '

Only positive comments such as the following indicated
the high regard in which the graduates held the Jesuits. "in in-
croose of Jesuits on the teaching steff at the greduate level;"
"Try to attrzet o better faculty for the department of education,
If possible have more Jesuits give courses;® "I would like to
add that rnore Jesuits would be & grest improvement;" "I your
linstructors are Jesuits your progrem won't need improvement. I
took as many courses from the Jesuits as I could after one exper-
ience with their superb teaching and was ncver disappointed. The
quality of instruction at Leoyola was superior. At the same time
the o0ld fashioned idecals of truth and honor were emphasized by
example and precept;" “lMore Jesu;t teachers;" "I have always pre=-
ferred those classes which were taught by the Jesuits." It
seemed that these students were more intercsted in teachers than
in courses and many secemed disappointed that the feaculty Aid not
consist of more priests, particulafly Jesuits.

One priest who was graduated from the laster of Lduce-
tion progranm suggest@d the desirability of an orientation program
to help the beginning student choose the proper secuence in
courscs so that he might receive a better educational progranm.

Another studont suggested an eptitude test for a2ll students at
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the graduate level. Onc graducte, who is now & principel, sug-
rested that the department "set up recuiremente and prerequisite
courscs for advenced courses and cnforce then. Illany classes are
fer too heterogeneous and too large to be hendled efficiently by
a sincere tescher." Another reported "that the classes were too
large for advenced students and-they naturally develop inte lec-
ture courscs." Cne graduate suggested theat "Sducational FPsycholo-
gy, History of Lducation, Philosorhy of Lducetion, and Guidance
be recuired courses in the undergraduste najor end then give a .
more advanced guidance and psychology course on the graduate
level and place more stress on the graduate's field ol speciali-
zetion." Such remerks as the following show the attitude of the,
" students in regerd to the curriculum: "Candidates for o master's
degrce should have the opportunity to take subjects relating to
their ovn educationsl field. I &m & commercial tecacher and
would like te teke courses in commerciel education;" "Select
cources closely associcted with the field vou intend to enter;"
"lore courscs in teaching of cach field, as arithmetic, science,
and written conmposition;" "Hetheds courses are always valuable;"
"Duc to the fact thet meny Sisters attend Loyola, I believe some
of the courses could have mnre direcet bearding on Cetholic admini-
Stration;" "Tecachers should see nmorce demonstrations and should

demonstrete lessons themsclves ;" "Devoite more time during claess

meetings to student discussion under adecuate guidance;”
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"Demonstratgon tceching of selective subjects by euthorities.”

One area in which many suggestions were made was in
the field of guidance. Some of the remarks were as follows:
"llorc competent guidance counselling;" "A committee should evalu-
ate the candidates before they are cnrolled so as to nake sure
they will profit from the curriculun offered;" "lore activities
or workshone, I liked the courses best in which discussion was
encouraged;" "The progrem was setisfactory but I felt & leck of
interest in the students personelly and leck of interest in
helping them achieve their goal;" "If possible, greater opportu-
nity for student to seek advice from advisers;" "More guidance by
faculty advisers;" "lore guidance - a conscious effort on the
part of adviscrs to contact students;" "The students should be
informed carly in the program as to the possibilities of future
uscs of the work talten and guided in & wise choice where selec~
tlon is ellowed;" "Adviser-student relationship should be
strengthened;" "liore guidance in selection of subjects relative
to use student has in mind." It was apperent that many graduates
felt that educationsl guidance wes needed to help the student
meet his needs, that the guidance progrem was not aderuate, and
that more should be done to improve the relationship between ad-
viser and student.

Criticism of the library facilities was mentioned. Re~

merks such as the following were typical: "I would suggest & more
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complete ligrary in the field of education. Loyonla's educational
library does not offer sufficient resecrch possibilities;" "Im-
prove librery facilities at Lewls Towers;" "lore library privi-
leges, we did not have access to the stacks so I spent much tinm
using the dovmtown and Lvanston libraries."

Cther interesting comments were: "additionel six semes-
ter hours of courscs as o substitute for the tﬁesis;" "Dont drop.
stetistics - very essentisl for the teacher, guidence worker, or
principel;" "I like the school year to be divided into quarters
instead of scmesters;" "iake Retional Psychology a prerequisite
to the degree;" "More visits in actual school situations;" "“ilore
up~-to-date knovledge of educational activities by professional
organizations, commissions, and councils; broader view of current
educational literature; more educational activity and participa-
tion by the candidetes;" "The instructor who gives the course
should write the comprechensive examination;" "I do not belicve
LAdministration and Supervision practical for most high school
tcachers - at least for the religious. 1 regret that I did not
have the opportunity to teke 2 course in guidance. I think every
teacher should have it. I thinkt that you should differentiate
between the offerings and recuirements for religious teachers
eand public school teachers, between those who are prepering for
teaching and those vho are preparing for administrative work."

It appears that the graduates were more interested in
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better teachers, more guidance facilities, better library ar-
rangements, differentiation of progrem to provide for individusl
interests, more desire to study under priests, particularly Jes-
uits, orientation progrem, Specisl provision for rcligious, more
cpportunity tec obscrve classroom activities, smaller classes 5o
that discussion is possible, ond definite prerequisites for the

various advenced courses.

Summary

(1) OCnc hundred fifty-five, or thirty per cent, of
the questionnaires were returned.

(2) The most common work cngaged in at the time of
entrancce to the Graduste School was high scheol and elementary
teaching.

(Z) The most common work of the gradustes as of
September 1, 1981, was high school teaching and administration,
chiefly in the field of the principalship.

(4) The purpose in taking the program was varied with
improvement in teaching as the chiefl aim and promotion in the
administrative field as the second choice,

(5) The threec courses selected by the graduactes as
having been of the most velue were Lducational Psychology, Tests
and licasurcments, and Administration.

(6) The threc courses selccted by the gradustes as
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heving been of least valuc vere History of Lducetion, Ctatictics))
end Ourriculum.

(7) The three courscs recommended for ell cendidates
for the loster of Iducotion degree were Lducational FPsychology,
Philosophy of Education, and Teots and licasurenents.

(8) Iighty-one per cent of the replies indicated that
writing o thesis was not desirable for the laster of Lducation
degrec.

(2) Fifty-cight graduates aveiled themselves of the
privilege of studying in an aree outside of education with the
greatest number selecting English as an additional area of study.

(10) Eighty-two selected a combination oral and writ-
ten comprechensive examination, while seventy-one selected the
written comprehensive as the most desireble orm of examination.

(11) sixty-five werc completely satisfied with the
greduate program studied, sixty~three werc more satisfied than
dissetisfiecd, twenty-two were ecually satisfied and dissatisfied,
four were more dissatisfied than satisfied, and no one was com=~
pletely dissatisfied with the progran..

(12) There were various suggestions for improving the
program leading to the lMaster of Iducation degree. The most
common were: improvement of personnel, an increase of Jesuit fa-
culty members, better nrogram in guidance, and improvement of

library facilitics.
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To compars the progrem leading to the Haster of Lduca-
tion degrec et Loyols University with the program leading to sim-
iler degrecs in other institutions cerds werc mailed to eighty-
cight universitics and colleges in the United Stetes with
enrcllnents over five thousand students and to & few Catholic
universities such as Creighton University at Omaha, Nebraska, and
Cetholic University of Anmerice at Veshington, D.C., whosc enrcll-
ments were under five thousend. The selection was made from the

universitices listed in Americen Universities ond Collczes.t

Bulletins, or catalogues, or both were recceived from scventy-five
colleges and universities. Some bullectins and cétaloqucs were
somewheat vegue &5 to the requirements for the various degrces.
From the seventy-five bulletins and cetelogues sixty-four were

selected for study and comparison. The schools reprecsented state

[

universities, normel schools, privately endowed universitics, de-

1 A. J. Drumbougch, Ancricen Universitics and Colleges,
Lmericen Council on Laducetion, Washingten, D. C., 1943, 142 - ©80.

o)
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n minntianal wmiversities and colléges, including Cetholic insti-

b

2

tutions. They were widely distriluted: sixteen universities and
collicges were loceted in the eastern part of the United Stotes,
twelve in the southern part, twenty-siz in the liddle Viest, and
ten were in the western end Tacific coast stetes,

s~

acilitete the tabwmletion ¢ five by elght inch card

3

"*)

0
was printed® to record the datea concerning the type of deprees
conferred, the number of semester hours of education listcd as
prerccuisite te the master's progrem in education, the number of
semester hours rcaquired for the mastert's degree, whethcer & thesis

.
=y

1te

1s required or not, the hours of credit zllowed feor & thes
whether examinations such as the Graducte Record are administered,
the languese reouirement, specific course requirement for the
master's degree, the ninimunm and nmaxdiman time linites for con-
rleling the vwork for the master's degree, the tyne of comprehen-
sive exeminction roouired, the mumber of hours of gradunte work
eccepted on tronsfer, the grode resuirement for groduate work,
and the school or department which odministers the program
leading to the naster's degrec.

The Qata for the various institutions was by no neons
complete in 21l cetegories; the neme of the degrec did not in

itself indicate comperable recuircments from university to

£ Cf. Appendix VII for semple card.
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university. The degrecs given by the siviy-four institutions
under consideretion snd the munber of institutions conflerring
each were: laoster of Arts, forty-six; laster of Dducation,
thirty-three; MNaster of Science, eighteen; llaster of Arte in
Lducation, two; Master of Science in IDducstion, scven; aster
of Lrts in Tesching, one. .

The prercouisite treining listed for the master's de-
gree was in meny cases no nmore than o bachelor's degree. How-
ever, in mony cacses the specified mumber of semester hours in
undergreduate work wes indiceted; it ranged from ten to tmcnty—
four hours. The median wes sixteen semester hours and the mode
wes eightecn semester hours for the sixty-four universities
studiced.

The Haster of Arts degree was given under various
plans; for example, the University of Llabazma, the University of
Connecticut, and the University of Colorsdo had two nlans Tor
earning & laster of Arts degree, In all three univercities twen-
ty-four semester hours and o thesis or thirty hours without o
thesis earned & loster of Lrts degree.

The Master of Science degree was similer to the iaster
of Lrts demree end was conferred upon students in some institu-
tions. TFor examnle, the University of Kentucky conferred it if
the undergraduate degrec was the Bachelor of Scicnce; at Seylor

University, & student who took thirty semester hours of work and
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wrote & thesgs received a laster of Arts degrece, but if he toolk
thirty-six hours of vork end did not write & thesis he rcceived o
laster of Scicnee degrec. Cklahoms Agriculturel aend ilechanical
College conferred the lluster of Science degree after thirty semos-
ter hours of werk ond o thesis, or efter thirty-two semester
hours ond & written report. The llaster of Arts in Lducation and
the laster of Scicence in Zducation were not popular degrees. COf
the sixty-four universities ond colleges studied two conferred
the llaster of Arts in Zducetion degrece and seven conferred the
iaster of Geience in bducetion degree. Vashington University
conflerred the llaster of Lrts degrce for twenty-four hours vork
and & thesis and conferred the llester of Arts in Iducation under
the same conditions, or for thirty-three hours without & thesis,

The Hester of Lducatlion degree, which is the one under
consideretion in this study, wes conferred in thirty-three uni-
versities. The universities conferring this degree were: Loston
University, University of Cincinnati, University of Coloreado,
University of Denver, Dc Peul Universeity, Duke University, Du-
quesne University, larverd University, University of Houston,
University of Jllinois, Johns Hopkins University, Loulsiena State
University, University ovaouisville, Loyola University, Chicago,
I1linois, Marquette University, HMiani University, University of
Liissouri, tontane State University, University of Nebraska, Uni-

versity of North Carolina, Chio State University, Pennsylvania
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ollege, University ol Hechester, Rutgers University, St.

C

tate

3

Louis University, Univercsity of Southern Californiz, Southern

lethodist University, Toemple University, University of Tennessce,
Univcrsity of Virginie, State Cellege of Washington, University
of Weshington, and VWayne University.

Pifteen of the thirty-three vniversities that conferred
the Mester of Iducation degree d4id so only on the comrletion of &
thesis, a project, an essey or a paper. Nine universities digd
not have such & recuirement. Nine other universities moade such @
requirenent optional. Cf the schools that dié not recuire a the-
sis, the number of semester hours required for the degrce variéd
from twentv-ceven to thirty-ninc. Two schools recuired twenty-
seven semester hours; eight required thirty hours; five, thirty-

rs, &ndé one, thirty-nine heurs.

&

two hours; twe, thirty-six ho
The medicn mumber of hours was thirty and it was the modal value
as well.

The schools thot recquired o thesis, & paper, & »roject,
or an esscy in pertisl fulfillment of the recuircnents for the
degrce of lisster of Iducetion ranged fron twenty-six teo fifty-
four semester hours in tihelir classwork requircment. TFour univer-
sities recuired thirty semester hours and a thesis with no credit
allowed for writing @ thesis; threc reculired thirty hours with

six hours alloved for & thesis; one required thirty-six hours

with six hours allowed for & thesis. Cne university required
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filty-two semester hours and « thesis, with four semcster hours

-

of credit for the thesis; one institution required fifty-four
semester hours and a thesis, @llowing five semester hours of

credit for the thesis. Three universities requirced a project ond

("\
DY

of these, twe recuired thirty-six hours of work and allowed no

credit for the project; another recquired thirty-siz hours but al-
lowed from three to five hours credit Tor the project. One
Schoel required thirty-four and two-~thirds semester hours and a
project, ond allowed no credit for the project. OF the other
five schools, one required & report énd twenty-six hours of
credit with two hours belng sllowed for the report; one recguired
thirty hours of classwork and an cssay for which two hours of
credit were allowed; one recuired twenty-seven hours and allowed
three hours for the essay. Two universities recquired a paper for
which no credit was allowed and onc required thirty-two semester
hours while the other recuired thirty.

The University of Denver offered two programs lesding
to mastert's degrees. These were the laster of Lrts and an unus-
ual llaster of IZcducation. "The laster of Lducation degree requires
& minimim of forty-Tive quarter hours beyond the ilester of Arts

>

or its ecquivalent. "o This desree was plenncd primarily for those

S Dulletin of the Universitv of Donver, Greduste Col-
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who desired 10 concentrete in the erecs of admninistretion, super-
vision, guldence, and counscling. The nrogrem nrovides the on-
portunity for »nreparation for teaching in Junior colleges or
other institutions of collegiate rank,

. foreign or nmodern lengucge was recuired in only nine
universities of the sixty-four rcviewed in the study of reguire-~
ments for the various master's degrecs in education znd then not
for ell degrees in education. Fordham University, Narqueltce Uni-
versity, University of North Cereolina, St, John's Univercity,
Southern llethodist University, Tulane University, University of
Virginia, end Yele Univercity stoted a snecific language require-
ment which was usually French or German, ﬁ student at Fordham

*

substitute Statistics in plaece of languege. The

[N

University coul

University

o)

North Cerolina, 5t Louis University, ond Tulane
University specified that the longuege be modern. The University
of Lrizona, Daylor University, Howard University, University of
I1llirois, &and Johns Hopkins University stated thet the passing of
languase examination might be recuirced of & condidate if the
department so desires. The University of VWisconsin accepted col-
lege credit in lenpuage in fulfillment of the lengmege requirement
Cf the thirty-three universities thot conferred the ilaster of
bducation degree only lerguctte University, Southern llethodist
University, &nd the University of Virginia indicated & language

requirement. The University of Illineis and Johns Hopkins
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University sfoted that the lenguage might be a recudrement of the
educetion department at the discretion of the feculty.

The cxenination progrem in the various graduate schools
wes by no meang constent. Dighteen universities used the Gradu-
ate kecord Lxeminetion in surport of the applicetion for odmis-
sion. OCne university usé@ 2 epecch test, twe used Inglish tests,
and four used a special qualifying exaninetion.

Hany greduete schoeol bulletins did not specify required

courses. Cthers were quite specific, indiceting the name, or
cnes, and numbere of the course, or courses, to be taken to com-
plete the master's progrem. The ares thot was most often re-
guired for study wes llethods of Research listed by twelve schools,
Statistics by eight, Dducttional Psvcholeogy by six, Tests and
ilessurements vy five, Philosorhy of Iducation by five, Adminis-
tration by three. Sociological Foundeations of Iducation, History
of Lducction, Foundetions of Iducction, and (uidance were ecnch
indicated &s recuired by twe inctitutions. In some schools, for
example the University of Arkansas, the character of the required
courses cepends on whether or not the candidate is to write o
thesis. Thosc who were planning to write a thesis and vho were

&«

Public Cchool Administretion and Stotisticsl lethods in Lduce-
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tion.® Tor those vho plenned an Dlenentary Lducation mejor znd
who ¢id not nlen to write & thesis the recuired courses were Cur-
riculum Construction, Tecching in ILlementary School, Supervision,
and DZlementory Sclicol Adnministration.

No school staoted © time shorter than one year for con-
pleting the Hester's degrec. IHven though course credit might be
sid

trensferred, the residence tinme was one year. Northwestern Uni-

U
{ )

versityﬁ specified & nminimun of twenty-four weeks for those stu-
dents who did their work entirely in the summer. The time
limitetion for completion of work for the degree varies consider-
ably In the sixty-four universities. However, five or six years
were the most common maximam limits with twenty-five universitics

in Cutlﬂ@ six years; ten, five years; three, eight yccrs; two,
scven yeers; one, twe years; one, three years; and twenty-twe did
not give any indicstion of o time linit.

The regulations concerning the comprchensive exenine-
tions were by no means uniform. The most common finsl ceopprehoen-

sive cxeminstion for the Hester of ILducation degrece was the

written, required by ten schools.,

4 University of Arkanscs, The Greduate
School, 150 '

O A _Ilendbeoolk for the Groduste Schienl, Northwestern
University Infermation, Ocliool of Zducation, Vol. XIX, April 2,
1e6l, 6.
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The orcl comprehensive exeminstion was used in four schools. /in
oral ond written comprehensive exanination were administered in
threc institutions. An orel, or written, or both were adminis-
tered in three schiools 2t the discretion of the department.
Penncylvenia State College pnermitted the student's adviser to se-
lect the type of examination to be administered. One school re-
quired no examination and eleven schools did not indicete either
the type of erxamination or whether an examination was required.

The usual grade recuirement for graduste work was "R
or its ecuivalent, with twenty schools indiceting such & reculire-
ment. The University of Virginiz demanded & two end two-tenths
point average for graduate students. A grade of "I" was equiva-
lent to two points. The University of Missouri required the
graduate student to have ecighty ner cent of the marks "A" or "L."
Temple University reouired o noint averasge of two and five-tenths
which was the average of their grades of "3" snd "C." The Uni-
versity of Southern Californie hed & grede requirement of one sand
seventy-five hundredths. Nine schonls did not list their grade
recuirement.

Lighteen schools accerted credit on transfer fronm
other greduate schools; fiftcen did not. Of the schools that ac-
cepted credit, one accepted three semester hours, nine accepted
six semester hours, five accepted eight semester hours, one ac-

cepted ten semester hours, one eccepted twelve semester hours,

*
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one accepted up to sixteen semester hours.

The contrnl of the greduete nrogren leading te the llos-
ter of Lducotion desree was usually under the control of the
graducte school, with eighteen universities specifically indi-
cating such control. IZight institutions indicated that the pro-

gram was under the supervision snd control of the School of

ducation or Teacher's College and seven universities did not in-

£

dicate the control. 4 tebular arrangement of the resuirements
and regulations found to exist in the thirty-three universities
that confer the llaster of Iducstion degree is found in Toble XAV,

page 106,

Sunmary
(1) The nost common degrecs in education conferred
were the Master of Arts, ilaster of Iducation, Master of Science,
Master of Scicnce in Lducation, laster of Arts in Iducstion, in

ted.

e

“d

<
..

the order 1
(2) There is no standard program of reqguirements pre-

veiling in all the universities reporting, for any of these

degrees; rmach lecss is there o program common to all these degrees.
For cxample, & Haster of Arts deprece progrem mey recuire o thesis
in one institution and not rccuire it in another.

(3) The medisn =nd mocel number of hours in undergreo-

duate education courses required by the thirty-three institutions
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URIVLRSITILS CONFLRRING MASTER CrF LDUCLTICH DLGRLLO

University Frero- Teaching Groduste Written Hlours
quisites® expcrience hours erortb  for
semester in years  recuired ' thesis
hours .

Doston L G T

Cincinnsti 15 Z0 T

6 r

Colorado 18 26 R 2

Denver B 54 T 5

De Paul 15 20 D

Duke 13 0 T 6

20 i
maquesne B 26 T 6
a2 I
Hervard B o2 N
ilouston 12 Z6 T 6
6 N
J1llinois 16 8 N
Johns B 2 24 T
Hopkins 30 N
Loulsiena 18 e J
State ‘
Loyola 24 - 27
Louisville B 30

Harquette 18 =0
Miami B =0

=3 = =

6

a D refers to Bachelor's degrce.

r

b T-thesis; P-nroject; R-rcport; p-naper; L-essay
N-not 2 rcguircnent.

¢ N-none; ilo-modern language,

-

d Sp-speech; M-liller Znclogics; O-"ualifying;
G-Graduate Record.
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TAZLLD w2 V--Continued

Foreign Lxaming- Time® Conpre- Grode Trensfer Control
language® tion on hensive  require- credit by cql-
o entranced Ixemina- ment & semester legseh
tionf hours

.
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N

N
xr
ik
i
~
wr
&N

N

l*IiO
1-to

N

A
¥
1-1C
dEa
N
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i
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7

5-1 B 8

1-Q W-0; D B 10 G
5-1 W 3 G

o 65-1 i G 6 G
G 5-1  W-C; D D 6 G
1 N E

0 B o

G

1 ' B 16

os]
9

]

o
jes R oy

OGO
o3

6-1
6-1 W

«
=
td

Time-first number indicetes maximam; second number

indicates minimum.

£
L

=written; C-orel; B-both oral end written; N-none;

A-tyre of examination st discretion of zdviscr.

velue.

Z-means grece of tvo voint value; G-refers to sane

a
Atﬁ

L=Gcehiool of Déncotion; G-Groduste School.
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Th21E ZAV--Contimied
University Prere- Teaching Greduate YWritten Hours
guisities experience hours report  for
cenester  in yeors rcouired thesis
hours .
Idssouri 15 R Iy
liontena B : 0 r
Stote
Hebreaske 21 3G T 6-1C
26 P - D
Horth B - 27 H
Carolins
Chio b 1 b7 P
State
Pennsyl- B 30 T 6
vania 5 M
Stete
Rochester 18 20 T 6
27 - =
Rutgers B 32 N
St. Louis 3 38 N
Southern 12 52 T 4
elifornia
Southern B 24 T
Methodist 6 N
Tenple 3 24 T
' 3 N
Tennessee o S T
Virginia B 24 T
I I
State D 1 S T
Colleso of
Veshington
University 20 3 T
of
Weshinston
Wayne 2C 24 T 8
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Foreign  Ixeminatiorr Time Compre- Grade Trensfer Control
language on entronce hensive require- credit by col-
bxenina~- nent scmester legce
tion hours
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conferring ghe Hester of Dducastion degree as a prerequicsite for
graduate work in education were eightecen semester hours.

(4) The tynicel number of hours recuired by the sizty-
four schools for o mosterts degree in educcotion was thirty 1f &
thesis wos not reruired.

() The typical number of hours required among the
sixty-four schools lor a master's degrec if & thesis was required
wes thirty, with six hours allowed for the thesis.,

~

(6 E Mester of Lducetion degree was conferrcd in

thirty-three of the sixty-four institutions studied.
(7) EBighteen of the thirty-three institutions con-

ferred the iaster of ILducation degree without a requirenent of a

thesis, a project, & report, & paper, or an essay.

(8) Toreign lesnpguage wes specifically demonded in only

-

Lhiree univercities for the laster of Iducation degrec. However,

P

at the University of Illinois, Johns Hopkins University end liar-
quette Unidversity it wos ontieonal,

(e The nost common entrence examination was the
Graduate Record which was given in ten schools.

(1C) The tynical time for completing the Haster of
Dducetion degree was & ninimun of one year with the maximun usu-
ally six yecars.

(11) 1llost schools did not make specific recuirements

in regaré to courses. However, in those that did, lMetheds of




Hescerelh ond Stetistice were the nost often required.

(12) The most common ferm Tor the comprehensive ex-
anination was the written.

(13) The nost comnon grade requirencnt for graduate
work was "L."

(14) ZIighteen schobls accepted graduate credit on
transfér; the median number of hours accepted was six.

(12) Lighteen universities indiceated thaﬁ the control
of the rrogram leading to the Naster of ILducation degree was un-
der the graduate school while elght indicated that it was under

the Departnent or School of ILducation.
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SUITIARY O FINDINGS AN COHCLUEICIC

The »rogram leading to the aster of Education degree
at Leoyola University has been in oreration since 19324, The
first greduates received thl%léerrce in June, 19Z6. Seven hun-
dred two students presented themselves for the comprehensive ex-
eminction and 602 were successful in this examination zné re-
ceived the desree of laster of Dducation Ly Februory, 1951.

The recquirements listed by the sixty-four universities
which were st:died for comperison with the Loyola University
progren were similar to those of 1971 as listed by Powers.t In
1231 the prerequisite wos usually the bacheclor's degree with
twelve or fifteen semester hours as the modal values for the
work in education. In 1981 the medien was sixteen hours and the
mode wes eighteen semester hours. The nunmber of graduste hours
for 2 moster's degrece in 19C1 veos usuelly twenty-four hours end
e thesis or thirty hours vithout & thesis. This wes found to be

the typles equirenment in 1951 also.

1 J. Crin Powers, "The Administretion and FEequire-
ments of the llaster's Degree in Lducation," Practiccs of Ameri-
cen Universities in Grantine Hdesher Degrees in bducction, MNine-
teenth Yeerbook of the xﬂtwnqul Society of College Teachere of
Educetion, 2IX, Chicego, University of Chicego Press, 1921, © =~
2C.
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f%e foreign longuage requirement was not & typical re~
quirement in 1921 nor is it in 1981.

The nodal practice in 1931 and 1951 was to rrescribe
no specified course. Wwhen courses were prescribed, Icsearch
Methods and Lducstional Statistics were most often required in
1921 and in 1951. Six semester hours of work in education ac-
cepted on transfer by the Greduate School wes typicel in 19T
and in 1¢©&1,

In 1921 the Moster of Lducation degree was usuclly ad-
ministered by the Graduate School and this was also truc in
1051, '

The anclysis of the catalogues'indiéated an increase
in the number of institutions granting the Master of Lducation
degrec since 197 .. In 1971, cight of the 144 institutions
studied by Pomers~ werc conferring the Master of Lducation de-
gree and in 1981 thirty-three of the sixty~four universitics
studied in this dissertotion were conferring this degree. HHen-
ry3 reported forty institutions of the eighty-five reporting werej

conferring the MNaster of Iducetion degrec.

2 Ibigd.

o

: Z MNelson B. Illenry, "Summary of Reports Reccived from
Eighty~-five Institutions," Greduste Studies in Iducstion, Tif-
tieth Yearbook of the Netionel Socicty for the Study of ILduca-
tion, L, Part 1, University of Chicage Press, 1981, ZO2.
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Tﬂe Greduate School of Loyele University has made many
changes in the progrem leading to the degree of llaster of Educa-
tion since 1974. The prercquisites were changed from twenty
semester hours of educetion to twenty-four. The course require-
ments were raised from eight majorsé in 19224 to ninc mejors in
1936, This requirement was still in effect in 1¢81. The number
of strictly graduante courses rcquired for graduation in 1934 was
threc. This wes chenged to five in 1942 and wes still five in
1951. The originel plan for the comprehensive examination
cellcd for an oral examinetion, which was never administered.
The written comprehensive examination was given to every cendi-
date for the lMNaster of Lducttion degree.

The Greduate School hes conferred the degree of !lester
of Educztion on 602 men znd women, of which sixty-four werc re-
ligious and 5I8 were non-religious. Four hundred ninety-two were
women and 110 were men.

These gracuates were educated in sixty-eight universi-
tics, colleges, and tescher training institutions

The most cormon undergreduaste degree esrned was the
Bachelor of Philosorhy which was earned by fifty-three per cent

of the greduestes. Forty-nine of the 74 for whom the records

4 A mejor in 1934 ecuclled three and one-third semes-
ter hours of credit. In 1901 a mejor equels three scnmester hours
of credit.




vers complé%e did not meet the requirements for cntering the
Greduate School. The nmedian muber of semester hours in cducaw
tion presented on entrance to the Graduate School was twenty-
seven.

Seventy-five per cent of the graduates indicatced Foman
Catholic as their religious affiliation.

- Thirty-five per cent of the graduates studied Retional
Psychology before entering the Graduate School and eleven stu-
dents stﬁdied'it during the period of graduate work.

The scholarship in the undergraduate work renged Irom
en average of eighty-five hundredths to two and ninety hundredths
with a median of one and ninety hundredths, or just below & grade
of "o |

Thé nunber of years elapsing between the bachelerts de-~
zrec and the master's degree ranged from one to thirty-five
yeers. The median was nine years. The middle fifty per cent
renged from six to twelve years.

O the o477 records revicwed forty~two, or sbout seven
and one-h&lf percent indiceted no teaching experience, while
nincty-two per cent Iindicated teaching experience with seventy

per cent indicating experience in thc elenentary school.

5 The point velue of the grades earned by graduates
in this study wes:"A," Z; "D," 2; "C,"1; "D," O0; "F," -1l.
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Ofle hundred thirty-four elected courses outside the
field of education in accordence with the rules and regulations
of the Graduste Sclionl.

Yhereass the greades earned in the undergraducte school
ranged from a peint averege of eighty-five hundredths to two and
ninety hundredths with & medien of ore and nincty-one hundredths,
or just bvelow & "I" avercge, the grades in the Gruduatce School
renged from & roint average of one and sixteen hundredths to
three with ¢ medisn of two a&nd twenty-tvwo hundredths.

The groades on the comprehensive exanination ranged from{
a peoint average of one to tvo aznd ninety hundredths with & med-
ian of onc and sixtv-six hundredths.

The product-moment coefficient of correlation between
the point average of the maris in the Croduate School and the
point aversge in the comprchensive exzninetion was fifty hun-
dredths,

The chief purposes listed by the graduates for en-
rolling for gradueste work were to improve himself, or hersclfl,
&s & tcacher and te prepere for sn administrative position.

The three courses selected by the graduestes as having
been of most velue were Hducetioncl Psychology, Tcsts and ilea-
surements, and Administration. The threce sclected as of least
value were History of Dducation, Statistics, and Curriculum.

The three courses reconmended by the graduates for all
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candidates }or the Yaster of Lducation degree were ndueational
sychology, Philosophy of Educction, and Tests end lleasurements
in the order listed.

Lighty-one per cent of the replies to the questionnaire]
indicated that the writing of & thesis wrs not desiretle.

Dighty-two, or fifty~threce per cent of the gradustes
reporting, selected a combination oral and written comprchensive
examination while seventy-one, or forty-six per cent, selectecd
the written comprehensive as the most desiretle form of examnina-
tion.

The gradustes were more satisfied than discatisficd
with the graducte program studied at Loyole University with only
four out of 155 more dissetisfied then satisfied and none com-
pletely dissatisfied.

The chief suggestions for the improvement of the pro-
gren were: imrrovement of personncl, en incresse of Jesuit facul-
ty members, better progrenm in guidance, and improvement of libra-
ry facilities.

The graduate program leading to the llaster of Education
degree compared fovorably with that in other institutions of
higher learning. Loyecla had the highest denmand in the number of
semester hours of education requireéd for entrarce to the Greadu-
ate School. However, only one other institution had as fevw sem-

ester hours of graduate work for & laster of Lducation degree in




which & thééis, nroject, report, essay, or paper was not re-
quired.

The most common tyne of comprchensive exeminetion used
in the thirty~threec institutions conferring the lloster of Iduca-
tion degrec wos written. This was also tre ot loyole Univer-
sity. '

The most comnonly recuired grade average acceptable
for greduate credit wes "B" which was elso & Loyola University
requirement.

The Greduste Record examinetion wos nore widely used

'y

theén gny other examination as a qualifying exsmination. Loyola
University used both the Graduate Record examination and the
Viller Analogies test.

This study was carried on with the successful groduate
students at Loyola University. It might be desirable to meke &
gimiler study of the unsuccessful candidates to see vwhat diffi-
culties the unsuccessful student encountered snd to seek to find
wherein the Loyola University Graduatc School and the Department

of Lducetion might have prevented thece feailures.

a
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APPZNDIX I

QULSTIONNAIRL FOR IUASTER CF LDUCLTICN DIEGRILE
GRLDUATLE CF LOYCLA UNIVERSITY

In enswering questions 1 &nd 2, select from the following list
if possible and indicete the mamber of your choice in the proper
bleank.

(1) Tull time student; (2) Teaching elementary school; (3)
Teaching junior high school; (4) Teaching high school; (&) Col-
lege tescher; (6) Principel; (7) List other

1. Vhat type of work were you engaged in when you begen
your graduate work? (Use above list)

2. Vhat tyre of work are you engsged in at the present
time? (Use above list)

G. DPlease check one or more of the following items to in-
dicate the chief purpose you had in mind when you begen
your greduate work:

st et

(1) promotion on the salary schedule

(2) promotion in the administration field
(2) improvement as a teacher

(4) npersonasl desire for a laster's degrec
(5) list others if you so desire

In answering questions 4, 5, 6, use the following list &g your
guide.

(1) tdéministration (7) Curriculum

(2) BSBurervision (8) lethods

(3) Lducetionel Psychology (2) History of Lducation
(4) Tests and leasurements (10) Guidance

(5) Stetistics (11)

(6) Philosophy of Zducetion (12)
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” .
You were recuired to take certoin courses for the lias-
terts decree &t Loyole University and were free to
select others. Cf the courses you took at Loyola Uni-
versity, vhich have you found to be of most velue to
you's (Choose not more than three and list the numbers
in the order of your choice)

Cf the courses you took at Loyvola University which have
you found to be of lecst value to you? (Choose not more
then thrce and list the numbers in the order of your
choice) ‘

In the light of your experience, what J courses would
yvou reconmend &s reoulrcﬁ courses for all laster of Idu-
cation students? (Use above 11st)

Haeve you done work beyond that recuired for & liaster's
degree in Lducation? Yes Xo Yhere?

Do you believe & thesis should be required for a ilas-
ter's degree in Zducation? Yes No Yhy?

Students are permitted to teke 3 courses in & particular
arce outside the Department of Lducation; for example,
Inglish, Psychology, History, ete. Did you select such -
& program? Yes Ko If yes, vhet elective did
you choose and of what value has it been to you?

In light of your experience which of the following com-

prehcngive exanination procedures would you recommend?

(Select one) '

(1) Oral conmprehensive examination

(2) written comprehensive examination

(3) 1 combination orsl and written comprechensive exami-
nation

Vhy did you neke this choice?

From the 1list of expressions below select the one that
best fits your attitude towerd the Hester of Iducetion
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*

program which you connpleted.

(1) Com?lotely satisfied; (R) liore sati?fled then dis-
satjcfied; (Z) Boually sctisfied and dissatisfied;

() llore dissatisfied than setisfied; (5) Completely
dissatisficd.

vhat reasons do you have for the above selcction?

If you have any suggestions that you feel might improve
this progrom at Loyola University, we would appreciate
knowing them. List

we would appreciate the following informetion. However,
this is not essentical.

Signature Lddress Telerhone number

Inclosed you will find a stamned addressed envelone for
your convenience. I pessitle, nleasec return by Septem-
ber 15, 1°941.
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