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ABSTRACT

The purpose of the study was to evaluate the visuades used as illustrations in
the English electronic textbooks for grades teeveh, and twelve in Indonesia.
Qualitative visual content analysis was employethasnethodology of the research.
The analysis focused on whether these e-textbam@@anodated the religious, gender,
ethnic, and socioeconomic diversity of the studeRitese four aspects of cultural
diversity that influenced students learning in Indsian contexts were crucial to examine
because the students were so diverse as a reshét géographical conditions and
historical background of Indonesia.

Eight English e-textbooks were examined. First,rédsult showed that
Melanesian ethnic groups were under representalll English e-textbooks examined.
The Melanesian images of human, animals, and abyeete markedly lower in numbers
compared to the Austronesian and foreign ones.tDtlee fact that the Melanesian
ethnic groups were significantly less represemteauimbers, they were also considerably
underrepresented in roles. The range of roles dasian people depicted in the
English e-textbooks was very limited. Second, dvséd that in the eight English e-
textbooks examined only Islam and Christianity weqgresented by human images.
Christianity, Hinduism, and Buddhism were represérty the images of objects in the

English e-textbooks series.

viii



Confucianism was not represented at all in thextbtmks series. Third, the study
showed that there were gender bias and gendeostees in the visual images used as
illustrations of the English e-textbooks for higtheol in Indonesia. Women were
underrepresented in the overall English e-textb@xanined, men were depicted as
having wider range of roles as shown by their oatiops and tasks they performed, and
the visual images used as illustrations contaireettigr stereotypes related to emotions
and feelings. Fourth, the study showed that althihee SES groups: low, mid, and high
were represented in the English e-textbooks and afdke visual images represented
the mid SES group. Finally, the study also showad the writers of the English e-
textbooks adopted English as an international laggyparadigm. As a result, the
ultimate goal of learning English was no longeinveatike competency but international

intelligibility.



CHAPTER 1

INTRODUCTION

Background and Rationale for the Study

This study was a visual analysis of eight Engligbxbooks for high school in
Indonesia. It examined whether the visual imagesl as illustrations in these e-
textbooks represented the cultural diversity obimesia. The four cultural aspects
studied were ethnic, religious, gender, and socioemic diversity.

Indonesia is a large country covering an areaX®%250 square kilometers, out
of which 2,027,087 square kilometers are land aed¢mainder is water. The
Indonesian population is estimated to be 220,9%Bp®ple. It is fourth in the world for
its population density. According to the data frtbra Central Bureau of Statistics the
number of school children is 25,389,0@ir6 Pusat Statistilor The Central Bureau of
Statistics, 2010). These school children repregendiversity of the Indonesian
population. The most notable diversity in Indones@udes ethnicity, religion, gender,
and social economic status.

Diversity
Four aspects of cultural diversity that influentedgnts learning in Indonesian

contexts are ethnicity, gender roles, religion, sodoeconomic status. As mentioned



earlier, these four aspects are so diverse becditlse geographical conditions and
historical background of Indonesia.

Indonesia proclaimed its independence on Augu8t 1945 after about 350
years of Dutch colonialization and three and a dfrs of Japanese occupation. Prior to
European colonialization Indonesia consisted ofesemaller and bigger kingdoms.
Throughout history there had been two kingdoms itbat resembles current day
Indonesia in terms of territory. Sriwijaya, a Bugttkingdom reigned in the archipelago
from the 7' to 11" century. The second was Majapahit kingdom thatcrtihe country
from the 12" to 14" century. It declined and finally lost its powerttwthe emergence of
smaller Islamic kingdoms in the “18entury.

Geographically, Indonesia consists of more thafa®)slands. Administratively,
it is divided into 33 provinces (See Figure 1.1)eTpopulation of Indonesia is
220,953,634 people from more than 1000 ethnic groufh more than 700 different
languages (Davies, 2010; Parker, 2010; SuryadiAaif), & Ananta, 2005). In terms of
religious diversity, the Indonesian governmentaéfily acknowledges six religions,
namely Islam, Protestantism, Catholicism, HinduiBmgddhism, and Confucianism.
Indonesia with a population of 220 million Muslirhas become the nation with the
largest Muslim population in the world. Each of thar aspects of cultural diversity will

be discussed in the next sections.
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Figure 1.The Map of Indonesia with its International Boundar

Source of map:

Base 80290041 (C00429) 11-02
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Ethnicity

Ethnic identity is a dimension of self, as an indinal and as a group member. It

forms, develops, and emerges from membership artecplar ethnic group. It is a

consequence of distinctive socialization proceasesis influenced by the degree of

personal significance individuals attach to meniiers an ethnic group (Sheets, 2005).

Defining one’s ethnicity is often complicated. Fmvernment records ethnicity in

Indonesia is defined by using a patriarchal systeadonesia does not have an official

system of ethnic identification. People use a ghdfitification system concerning

ethnicity.
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Indonesia is a multi-ethnic society, with more tlad00 ethnic groups. The size
of most ethnic groups is small, and only 13 groogge more than 1 million each
(Suryadinata, et al., 2005). Sheets (2005) defetiesicity as “part of peoples’ personal
and cultural history” (p. 20). It is a complicateategory that “includes all the cultural,
psychological, and social phenomena associatedaptirticular group” (Sheets, 2005,
p. 20). An ethnic group is a distinctive socialgean a large society who set themselves
apart or who is set apart by others due to distiectultural patterns, beliefs, histories,
values, attitudes, languages, national origins,@rydical traits (Sheets, 2005).

The 2000 population census in Indonesia showedhlkeabiggest ethnic group is
Javanese, comprising 41.71% of the populationpWadd by Sundanese with 15.41%.
The third largest ethnic group is Malay with 3.45Phe number of ethnic groups in one
province among the 31 provinces in Indonesia a#s@es. Some provinces such as the
provinces in the island of Java are inhibited byertban 90% of Javanese. Other
provinces are more diverse. The most diverse goadRBrovinces in the island of Papua
with less than 50% Papuan, meaning that thereeasenative ethnic people than
newcomers. The unequal share of wealth and tenbietmgeen different cultural groups
has sometimes triggered ethnic conflicts.

In general there are two big ethnic groups thailted from the ancient
migrations namely, Melanesians and Austronesiamraisian people inhabited the
eastern part of the country and the Austronesiaimshited the western part of Indonesia.
Most of the big cities are in the west and themftine western part is more economically

developed than the east. The development gap betiveeeast and the west often creates



regional conflicts where some small separatist m@m@s such as in Papua, South
Maluku, and Timor want to break away from Indonesia

The schools and classrooms throughout the natmesent the ethnic diversity
discussed above. In some areas the classroomsicohsnly one ethnic group but in
other regions they may be more diverse. In cedtreh where plurality is low for
example, most public schools consist of at lea% 98vanese students. On the contrary,
public schools in the island of Papua are morerdesavith less than 50% Papuan
students in public schools (Suryadinata et al. 5208s a consequence, schools with
more diverse student populations have to deal mithe ethnic tensions compared to
schools with less diverse student populations.

In the past, the government adopted a centraligetigi® of government and
overemphasized unity of the nation so ethnic ditiergas long neglected and a color-
blind policy was used. Similarly, the educationteys was also centralized. A single
curriculum was used nationally. As a result, edocatvas used as a way to create
obedient citizens (Indarto, 2008).

Religion

Religion in a broad sense refers to any pattetrebéfs, emotions, practices, and
organization that derive from perceptions of thenadte significance of the human and
natural worlds (Beckford, 2010). In Indonesia go@e has the right to follow a religion
of his or her choice but the government only recgmsix religions namely, Islam,
Buddhism, Hinduism, Catholicism, Protestantism, @odfucianism. Islam is the
dominant religion in Indonesia with 88% (around 22illion) of the population being

Muslim. This makes Indonesia the largest Muslimntouin the world. Other religions
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include Protestantism (6%), Roman Catholicism (3¥)duism (2%), Buddhism (1%),
and other smaller religions. In general Muslinmkifdo two categories, Javanese
traditionalists who often align with Nahdatul Ularf@harismatic Islamic Scholars) and
modernist Muslims who align themselves with Muhardiyah, a mass-Muslim
organization with a more religiously orthodox bubgressive social outlook.

Constitutionally Indonesia is a secular state bligion, in this case Islam, exists
in most affairs (World Trade Press, 2010). Somanét groups have been trying to
establish an Islamic state that adopts Shariarawdonesia. Aceh, the western most
province, has adopted Sharia law completely. Howewest Muslims in Indonesia strive
for a moderate Islam that has a strong commitneetdlérance and pluralism (Hefner in
van Wichelen, 2010). Although ultraconservativermre hard-line tendencies exist
within Islamism in Indonesia, moderation is thema@nd demonstrates how Islam and
democracy are compatible (van Wichelen, 2010).mtig Islamic traditions with
globalization forces of consumerism played a céntla in shaping middle class
Muslims, for example, by turning the modes of viglinto commodifiable accessories of
identity and/or lifestyle (van Wichelen, 2010).

Religion plays a significant role in Indonesianisbe The Indonesian
constitution mandates that all persons have t@lhgious. People have to choose one of
the six religions acknowledged by the governmehts Teligion is included on national
identity cards and other formal documents. In teahiere are many people who practice
traditional belief systems such as animism althaihgly are officially registered as

members of certain religious groups (Parker, 2010).
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Conflicts and tensions between Christians and Mhsskxist in areas where the
number of the populations is almost the same.dasawhere one religious group is a
minority one-way conflicts occur. Radical Muslinedts and aggressive Christian
missionaries contribute significantly to these &iotg even inciting them in some cases.
Some politicians take advantage of these situatinggin power. (Haryatmoko, 2010;
Warta, 2011).

Religious education is a compulsory subject agadillcation levels from
elementary school to university. According to tid®2 law of National Education
System schools and universities should provideneracof each religion for the students.
This policy is challenging for religious-based salso Public schools often segregate
students with different religions to make schedykasier. This approach has been
criticized as creating tensions among students eftrent religions rather than
promoting inter-religious understanding (Kelabdr@79; Zuhdi, 2005; Soejadmoko,
2009; Haryatmoko, 2010).

Similar to ethnicity, religion diversity in the dsrooms reflects the diversity in
the society. In some areas public schools mighsisbonly of students from one
religious group but in some others they might csinsf students from many different
religions. Religions and religious education a®mpulsory school subject play
important roles in shaping the students’ views alrater-religious relationships in the
society.

Gender Roles
Gender is a combination of nature and culture dgichl traits as well as learned

behaviors (Ryan, 2010). The Indonesian governmgpitess a heteronormative standard



where there are only two genders, male and ferhalsgver, homosexuality and
transgender exists in public life and are not aniaized. Transgendered people are
accepted as part of the society although they dfémome victims of discrimination.
They generally can only work in certain fields sash fashion, beauty salons,
entertainment, and some work as street singersogtijutes. Apart from a male-
dominated society in general, some communities tagagrilineal systems in which
women are in charge of the household and men tadtewife’s surnames such as in
Minangkabau and West Timor (World Trade Press, 2010

According to the 2010 Indonesian government certhespopulations of women
and men in Indonesia are 118, 010,413 and 119 \3respectively. Indonesia is
basically a patriarchal society, where women apeeted to play traditional subordinate
roles as daughters, wives, and mothers; howeveonesian women have come a long
way in their majority Islamic and male-dominateadisty. They have become more
economically independent over the last few yearsméh gained the right to vote at the
same time as Indonesia’s independence in 1945. \Waare legally engage in any social
and economic activities. They can inherit equalithwnen in spite of customary Islamic
inheritance laws, which are unfavorable to womemi(d/Trade Press, 2010).

Gender roles are among other cultural identitias phay an important role in
learning. Sheets (2005) identifies how they develop

Gender roles develop through a socialization pmaeghe family and

community. These roles are screened through specifiural norm. Other family

characteristics such as race, culture, socioecantawel, class, and religion can

also significantly shape children’s gender learr(ing43).
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Although gender inequality still exists, the sitoatis changing. Indonesian law
mandates that political parties should includeeast 20% women as their candidates for
the House of Representatives and the local sewatdd Trade Press, 2010).

In education, women are often marginalized. Inlraraas and under-developed
areas where resources are scarce when a choite Ib@snade parents often discourage
girls from continuing their education. Thereforeyb outnumber girls in enroliment in
elementary schools and only 12.8% of girls finighhrschool. The literacy rate of
women from all age groups is as low as 4Bi6q Pusat Statistik2010).

Socioeconomic Status

Socioeconomic status is a difficult construct tcaswee. Low socioeconomic
status is directly related to poverty. Povertyafimed as an economic inability to fulfill
food and nonfood basic needs measured by consumgtjmenditure (BPS, 2010). To
measure poverty incidence, BPS-Statistics Indorfessaused the concept of basic needs.
A person whose average expenditure per capita pattmis below the poverty line is
considered poor. The method used in calculatingptiverty line consists of two
components, i.e. Food Poverty Line (FPL) and NoaeFBoverty Line (NFPL). The FPL
is the minimum expenditure required by an individodulfill his or her basic food
needs equivalent to a daily minimum requiremer,00 kilo calories per capita per
day, while the NFPL refers to the minimum requiretfer household necessities,
clothing, education, and health (BPS, 2010).

According to the Central Statistics Agency (BPSL®@0the number of
Indonesians living in poverty as of March 2010 waesund 31.02 million people or about

13.33 percent of the total population. The ageratgutated the ability of a person to
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survive with 200,000 rupiahs (US $22.4) per morsthhe poverty line. The number of
people living below the poverty line is greaterumal areas (16.56%) compared to their
urban counterpart (9.87%) (BPS, 2010).

Studies show that students from low socioeconoamtlfes often suffer
conditions such as inadequate shelter, inferiod femsafe neighborhoods, and
substandard schools that affect their emotionalsatal well-being (Campbell, 2010;
Sheets, 2005). Myths and stereotypes about théfaetady can influence teacher
expectations and attitudes regarding the abilitytoflents to learn and behave. By
acknowledging and respecting wide spectrum of fi@syiteachers can discourage
prejudgment. They can take an active role in recihg the vital link between home and
school (Sheets, 2005).

The statistical data from the Indonesian CentrakBu of Statistics (BPS, 2011)
shows a direct correlation between poverty and cigharticipation rate. When the
poverty rate of a province is low, the school g#pation rate in that province is high and
vice versa. The province with the lowest povertg iia Jakarta with only 3.75 percent of
its population living below the poverty line. Theheol participation rate is high for all
school levels, 99.16 percent, 91.45 percent, ar@Bgiercent for elementary, junior high,
and senior high schools respectively. As a comparig/est Papua is the province with
the highest poverty rate with 31.98 percent opdpulation living below the poverty line.
As a result the school participation rate is ats@ for all school levels. Only 76.22
percent of children age 6-12 enroll in elementatyo®sls. The enroliments for junior and

senior high school are 74.35 percent and 48.28perespectively (BPS, 2011).
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Indonesian Education System

Indonesia declared its independent in 1945 aftéry@ars of Dutch colonization
and three and a half years of Japanese occup&tiarno, the first president ruled the
country for twenty years and then was followed by&to, the second president who led
the country for thirty two years. Only after Suleéstforced resignation in 1998 did
Indonesia ratify the law that limited presidentedms for two terms or ten years
consecutively.

To unify more than 300 ethnic groups with more tB&fA languages the first and
the second president adopted a centralized govertrsystem. Although the motto of the
country is "unity in diversity", unity had more ehgsis. It often caused the government
to use armed forces to maintain the unity of Inadomerhis centralized government
system had only benefited the dominant groups asdjimalized the minority groups.
Ethnic and religious conflicts and social unreséonfbroke out because of an unequal
share of power and wealth among different groups.

Similarly, the education system of Indonesia dutimg Sukarno era, which was
known as the OIld Order, and the Suharto presiddmoyyn as the New Order era,
adopted a centralized system. There was only oneglum that was used in the whole
country. The textbooks were also written, publisteed distributed by the government.
Education was used by the government as a meamedte obedient citizens and control
the society. Fourteen years after the fall of Fiexsi Suharto the conditions are very
similar. Currently the government has adopted eafled school-based curriculum in
which public schools have the freedom to devel@&ir tbwn curriculum, but in reality

schools still rely very heavily on the local andioaal office of education.
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There are two public education systems in Indoné&me is under the ministry of
education while the other is under the ministryadigious affairs. The ones under the
ministry of education represent the view of mostoinesian people that education should
be secular, while the ones under the ministry lgicais affairs are mainly Islamic
schools with the view that education should nosd&eular for all knowledge is derived
from God. This dual system was a compromise betwleenationalist scholars who
went to Europe and the Muslim scholars who studidelgypt during the establishment
of the Indonesian education system in 1949. Thesdaypes of schools exist at all levels,
starting from kindergarten to university (Kelabat8y79; Sirozi, 2004). The ministry of
religious affairs is responsible for the textboaksriculum, and teacher training for the
Islamic schools.

After a long history of highly centralized governmaystem, Indonesia released
Regional Autonomy Laws in 1999 that provided greptditical and fiscal autonomy for
local government. As a result, regions should be teependent to central government
and increase local participation and develop them resources. Following the
enactment of this law, the ministry of educatiosoaleleased guidelines for
implementing decentralization at the school leirethe guidelines of school-based
management and school-based curriculum, schooksxaexted to develop their
curriculum, provide training for their teachersdamork with school stake holders and
businesses to generate more resources. For s¢habéscities and well-developed
regions, the regional autonomy laws have providgmbdunities to create quality
education; however, in less developed areas, the have reduced a substantial amount

of resources and therefore have hindered the ssli@woh providing basic education. The
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long history of centralized bureaucracy has createdlture of dependence among local
bureaucracies that further impedes the implemamtati school-based management.
Another hindrance of school-based management ingaiéation is the national test
controlled and conducted by central governmenédto schools using the teaching
materials and the curriculum recommended by thé&@egovernment.

All schools, public and private, have the sameiculum with few elective
courses decided by the local authority. There laeetlevels of education before college.
These include elementary school for six yearsojuhigh school for three years, and
high school for another three years. These thresdere in separate buildings and under
different management and bureaucracy. At the emdah level students are to take
national standardized tests for core subjects aacmathematics, English, Indonesian
Language, civic education, and religious educaflancontinue their study in the higher
level, for example moving from elementary to juringgh school, students have to take
an admissions test.

Due to the diverse population of Indonesia, in teohethnic, religion, gender and
socioeconomic status, its centralized and stanziagldpolicy of education should be
implemented with great caution. The previous pesdiad marginalized certain groups of
people and created privileged groups (Indarto, 26f@8yatmoko, 2010). To observe the
unfair dynamics between the marginalized and thel@ged groups, critical theory in
education will be employed in this study. Critieglucation refers to a philosophy of
education as well as a process of critique towtHregractices of education with the
emphasis on the power relations of different parnteolved in it (Giroux, 2001). Critical

theory focuses on analyzing the contemporary panterests between groups and
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individuals within society, indentifying who gaiasd who loses in specific situations.
The central focus of critical research is the dymamf how privileged groups support
the status quo to maintain their privileges (Kirloee& McLaren, 2000).

Statement of the Problem

The government ratified the Decentralization Lavl @99 (Tyson, 2010);
however, the government, in this case the depattofeeducation, still adopts a
centralized policy system. One example of the ediméd policy is the publication of
learning materials. The government controls andiglss learning materials for schools.
Centralization has the potential of creating imbha&d power relations between the
central and local governments. There is a possiltiat the publication of learning
materials does not include certain local interasts therefore marginalized these groups
and prioritized other groups.

E-textbook publication is one of the centralizedlpation policies. This policy
has also been criticized as costly and marginaiaireas where the Internet facilities do
not exist (Maryulis, 2008). Although the governmstated that these e-textbooks had
been reviewed and certified as qualified by thedwati Bureau of Education
Standardization (Nuh, 2010) there has not beenressarch regarding whether these
books are culturally representative for the divgrspulation of students.

Previous content analysis studies on English tekbg@ublished in Asia show
that they do not adequately represent learnergii@u(Yi, 1997; Yen, 2000). One of the
cultural aspects that were often inadequately ssried is gender. Content of English
language curriculum contributes to the formatiogender identity and it often

emphasizes gender stereotypes which encouragergalan ideology of obedience
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(Moss, 2010). In fact, early surveys on textbookislished in England and North
America showed that women were also underrepresemigalized, and stereotyped
(Gray, 2002).

Purpose of the Study

The Ministry of Education of Indonesia published #itextbooks based on the
assumption that technology enhances learning. @ibpten of e-textbooks was not
based on any empirical research. The governmertispeld the e-textbooks to provide
inexpensive textbooks for schools. It was introduioe the first time by the Decree of
the Ministry of Education No. 46/2007. The MinistifyEducation bought the copyrights
from textbook writers and made the textbooks adblesfor free on the Internet. The e-
textbook publications continue under the new marisf education with the Decree of
Minister of Education No. 41/2008. Up to Januar{@042 titles had been uploaded to
the Internet server of the Ministry of Educatiorufi\ 2010).

The purpose of the study is to evaluate the visnages of the English electronic
textbooks designated for the™@1™, and 12th graders in Indonesia. Qualitative visual
content analysis will be employed as the methodotdghe research (Rosengren, 1981,
Willis, 2007; Merriam, 2009; Krippendorff & Bock(0P9). The analysis will focus on
whether these e-textbooks accommodate the religgauier, ethnic, and socioeconomic
diversity of the students.

The result of this research will contribute to thprovement of English language
teaching in Indonesia in particular. It is also esed that the future textbook publishers
take cultural aspects such as, gender, ethnieligion, and socioeconomic status into

consideration. Including local cultures and shdtthe goals of learning to understanding
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local cultures in global context are more realifii@n setting the goals as to attain native-
like competency.
Resear ch Questions

Based on the background above, this researcheisdetl to evaluate the visual
images of the English e-textbooks fof"1a1", and 13' graders in Indonesia using a
critical education theoretical framework.

The research question is:

To what extent is diversity represented in the alismages of the English e-

textbooks for high school in Indonesia?

To what extent is ethnic diversity representedhia Yisual images of
the English e-textbooks for £011", and 18 grade in Indonesia?
- To what extent is religious diversity representedhe visual images
of the English e-textbooks for $011", and 13' grade in Indonesia?
- To what extent is gender role diversity representedhe visual
images of the English e-textbooks for™ 1", and 1% grade in
Indonesia?
- To what extent is socioeconomic diversity represenh the visual
images of the English e-textbooks for™ 1", and 1% grade in
Indonesia?
Significance of the Study
Materials evaluation is an attempt to measure #hgevof materials (Tomlinson,
1998). It can predict whether the materials withpiote and facilitate the learning

process of the students. Learning materials aezael to and useful for the students
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when they are of learners’ interests and relatedgks which learners need to perform in
real life. Including cultural aspects and local otts with balanced representation will
increase students’ motivation which in turns welfnthem to engage with the learning
materials that might increase to learners’ chao®itceed in learning. Studying English
teaching materials through visual content analigsisiportant in an Indonesian context
because it could contribute to the developmenietteb learning materials that are
designed to cater to a very diverse population.

This study is crucial because Indonesia is a veugrge nation in terms of
religion, ethnicity, and socioeconomic status (@digata et al., 2005). It is even more
crucial because the e-textbooks are intended fetwdents around the country.
Textbooks play an important role in the Indonesdncation system. School teachers
rely on textbooks as the predominant source ofim&tion for teachers and students.
There has been no systematic study of e-textboséd un Indonesian high schools in
terms of their gender, socio-economic, religioug athnic representation. Through the
use of visual content analysis, the researcheratt#impt to determine whether, and to
what extent, gender, socio-economic, religiousethdic diversity are represented in
English e-textbooks for high school in Indonesia.

This study will encourage English textbook writarsl publishers to deal with
more balanced representations of gender, ethnreligion, and socioeconomic status
and improve English language teaching (ELT) in mea by including local contexts
and thereby decreasing the domination of Engligaking countries such as, the United
States, United Kingdom, and Australia which aremwfteferred to as the center circle

countries in ELT (Kachru, 1996).



CHAPTER 2

REVIEW OF RELATED LITERATURE

This chapter reviews literature related to doingteat analysis of English E-
textbooks used in high schools in Indonesia. Thdysexamines whether English E-
textbooks culturally represent the diversity of théonesian population, a nation
comprised of more than one thousand ethnic grougpsmore than 700 living languages
(Davies, 2010; Parker, 2010; Suryadinata, ArifinABanta, 2005). Therefore, first, this
chapter discusses English language teaching (EL@¢mneral and its curriculum
followed by a discussion of ELT in Southeast Astantexts. ELT in Indonesia is
discussed to provide historical background as aglhformation on the current situation.
This includes the decision by the Indonesian gawemt through its ministry of
education to publish electronic textbooks for sékodhe third part of this chapter
discusses e-textbook policy implementation in Irekda. The fourth part discusses
critical theory as the framework for the study.

English Language Teaching
The English language teaching (ELT) paradigm iraAdten positioned native
speakers and non-native speakers of English inspppo. Non-native speakers are the
learners and the native speakers are the onestteesgtandards, what is right and what is

wrong in terms of grammar, vocabulary, and othpeeats of language learning
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(Kramsch, 1998). In this paradigm, terms such agi§imas a second language (ESL)
and English as a foreign language (EFL) were cded&inglish is considered as a second
language when the learners use the language ¢he afass and it has social functions.
On the other hand, English is a foreign languagentbarners cannot use the language
other than classroom usage.

The view that native speakers are the standartdéms adopted for a long time in
the ELT realm. It creates different status amomgleage users. Based on this reality
Kachru (1976) categorized language users into tthfesrent groups. The first group is
the inner-circle, which includes countries suchha&sUnited Kingdom, the United States
of America, Australia, New Zealand, and Canadasé&hemuntries are considered as the
norm-providing countries, which have the privilégeset the norms or standards of
English language usage. The second group is tlee outle countries, which include
countries such as, Bangladesh, India, Malaysiagefiore, and the Philippines in which
English is not the first language, but it has satffieial use. The third group is the
expanding circle, which includes countries wherglEh is learned at school as a
compulsory subject, but it does not have officiasocial function in the community
(Kachru, 1996).

The inner circle countries always have benefitenfthis situation because they
are the sources of all standards. Therefore, theg the privileges of setting learning
standards, developing teaching methods, learnirtgriabs, and testing instruments. The
countries in the expanding circle are marginalizedause they do not have the power

and are the receivers of what the inner circle ttesmdecided.
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The marketing of ELT is often parallel with the usdrial products in the
international market where the developed nationd &o unfair monopoly over less
developed countries (Canagarajah, 2002). The wadklwarket for English language
teaching training is significant. This industryestimated to be worth around 6.25 billion
dollars a year (Kachru, 1996). There have beemrdmgpetitions in promoting ELT
models from the inner circle countries. As a requoticy makers and teachers in the
expanding circle countries believe that the ELT eisgropagated by the central circle
through their textbooks, research journals, trgjpprograms, and professional
organizations are the best. In this assumptionditions in the expanding circle countries
that have to be adjusted (Canagarajah, 2002). [fingate goal of learning English is
becoming like a native so that learners can comeoatimieffectively with native speakers
of English. This assumption has been criticizeddsgarchers for being based on
fallacies (Kachru 1976; 1996; Kramsch, 1998; Carggh, 2002; Gray, 2002;
Kirkpatrick, 2011).

The major assumption of English teachers and pofiaigers in Asia is that
English is primarily learned to interact with natispeakers of the language. In reality,
English is now used by people from diverse cultaral linguistic backgrounds. English
is used by people from different nations in Asidteslingua franca in business,
governmental relations, education, and other areas.

The second fallacy is that English is learned tdemstand American and British
culture. In today’s contexts in the outer and exlag circles, English is learned to

represent local cultural values. It is used to usta@d and share local cultures to other
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non-English speaking people. Indonesian peoplexample, learn Korean customs from
books and other media published in English and werea (Kachru 1976).

The third fallacy is the claim that the goal ofdeimg is to import models from
the inner circles. This assumption has no empigealence and is often pragmatically
not effective.

The fourth fallacy is that the ultimate acquisitdgoal is having native like
control of the language. Having native-like writmmmpetency in English is ideal so that
a learner can share ideas; however, having nakieespoken competency is often
unrealistic. Having such a goal in English languesgehing often leads teachers to put
too much emphasis on accuracy and neglect the coimative aspect of the language.
As a result, students are able to utter isolatatesees accurately but fail to
communicate effectively. A more plausible goal wbbe international intelligibility
(Kirkpatrick, 2011).

The fifth fallacy is that native speakers of Enjgleae the norm providers of
teaching, policy information, and administratiortloé spread of English. The last fallacy
is that the diversity and variation in English ln@touter circle is an indicator of decay of
English (Kachru, 1996).

Throughout the 1990s a new awareness in ELT waargrbecause of research
and publications written from Marxist, postmodetnis post-culturalist perspectives
(Gray, 2002). In these perspectives the globalagbod English “was inherently
problematic and inextricably linked to wider paddl issues” (p. 151). ELT practices are

not value free, they are cultural and ideologicaistructs (Canagarajah, 2002; Gray,
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2002). To assume that ELT book publishers are mainthe commercial business for
example, is inaccurate and simplistic (Gray, 2002).

Similarly, considering native speakers of Englishife standards and defining the
ultimate goal of learning English as to attain wadlike proficiency are over
simplifications. The goal of learning a languageaaslonger being able to communicate
with native speakers. In reality, English langubageners will be communicating with
other non-native speakers more than with nativalsgrs (Canagarajah, 2002; Gray,
2002; Kirkpatrick, 2001; Kramsch, 1998; Kachru, @8R9As a consequence, the goal of
learning a foreign language is to become an intenal speaker (Kramsch, 1998).

A multilingual model, in which the curriculum pralgs a course in regional
cultures, should be adopted (Kirkpatrick, 2001)e Thoice of functions, uses, and
models of ELT should be determined base on locadlitions and needs (Kachru, 1996).
Therefore, the teacher should teach the cultutbeotarget language through the
language. Culture should not be learned separathb/teaching of culture of the target
language and the local context should be repredentereate balance in the curriculum.

Another area to consider when adopting a multilaignodel is testing. So far the
standards of testing are the native speakers didgin¢gn multilingual models, the
learners’ competency should be measured agains¢ssfal multilingual speakers not
against monolingual native speakers (Kirkpatrid)P). In terms of learning materials,
regional literature in English can become a magot pf the literature curriculum

(Kirkpatrick, 2001).
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| used the literature on ELT to examine the posgiadopted by the e-textbook

writers concerning their approach and methodolvglyen ELT textbooks writers adopt
the EFL/ESL approach in writing, the goal of leagmEnglish is native-like proficiency.
When they adopt the idea of EIL the objective ofjish language learning is
international intelligibility (Kirkpatrick, 2001).
ELT in Southeast Asia

The roles and functions of English in Southeasasountries are not
identical. They depend on the colonial historyhefge countries. In former British
colonies English is often more developed and heaioesocial functions in the
community. In countries where the British presenwas minimal, English does not have
any social functions other than a school subject.

The importance of English in Southeast Asia isxshat the governmental level.
It was adopted as the only means of communicatighe Association of Southeast
Asian Nations (ASEAN). ASEAN with its ten membeuodries is linguistically diverse.
The member countries signed an agreement in 20@thg&nglish the official language
of communication among its members (KirkpatrickQ 20

The importance of English is also shown in thecational field. English is
considered as a second language in the formesBiblony such as Singapore,
Malaysia, and Brunei. English is taught startinghatfirst grade of elementary school.
English is also the language of instruction forjeats such as mathematics and science
starting as early as first grade in elementary gscimoBrunei and Malaysia. In Singapore,

English is the language of instruction for all schievels and local languages such as
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Chinese, Malay, and Tamil are taught as subjectgligh is also considered a second
language in the Philippines because it was usedaify. English is the language of
instruction for mathematics and science startintafirst grade of elementary school
since 1974 (Kirkpatrick, 2001).

In countries with different colonial histories,céuas Indonesia, Myanmar, and
Vietnam, English is often referred to as a fordegmguage. Without official or social
function in the community, English is taught acho®l subject. In Indonesia, English is
introduced in junior high school. The following seas discuss ELT in Indonesia.
English Language Teaching in Indonesia

English has played an important role in Indondsia. not only used to
communicate with people from English speaking coestsuch as the United States,
United Kingdom, Australia, or Canada but also pedmm neighboring countries such
as Singapore, Malaysia, the Philippines, and oNs&n countries.

In 1950 after the war of independence ended, teriesian government started
to develop an education system. English was chas@encompulsory foreign language to
learn starting at the junior high school level. @tlanguages such as Arabic, Mandarin,
French, German and Latin are taught as electiveshatols where teachers are available
(Astuti, 2009).

The formal teaching of English at school startednfthe Dutch colonial era in
early 1900s when French was abolished from prirsehpols (Groeneboer, 1998 in
Mistar, 2005; Sadtono 1997). The teaching of Ehgligring the Dutch era was often

cited as more successful. That was due to the tonsgliof small classes, qualified
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teachers, and availability of teaching materiathdls at that time were only for the
Dutch and some upper class Indonesians. Duringahanese occupation, from 1942 to
1945, English and other European languages wemeblainom schools and all books had
to be burned (Sadtono, 1997; Mistar, 2005).

The development of systematic ELT started in 195@mthe ministry of
education of Indonesia established a cooperatioje@rwith the Ford Foundation from
the United States to conduct two-year evening elRfsr in-service teachers to supply
schools with qualified English teachers in a siperiod of time. Some graduates from
this program were sent to the United States toimoattheir study of English linguistics
and literature. To meet the increasing demandaufters, three teachers colleges were
established in 1958. In addition to preparing Emgteachers, English teaching materials
and curriculum were also developed. In the 19664d¢aching of English declined due
to the influence of the Communist Party and theatieg sentiment toward Western
countries (Mistar, 2005; Sadtono, 1997). The pritsituation became normal with the
new government in 1965 and the relationship withsiée country resumed. The
ministry of education began to develop nationaticutum that included English as a
compulsory subject starting from grad&af junior high school. The next section

discusses the development of English language iteaahIndonesia.
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English Language Teaching Curriculum

The first standardized curriculum applied natiopaths developed and
implemented in 1975. The national curriculum of Esfgwas revised in 1984, 1994,
2000, and 2003 (Mistar, 2005; Sadtono, 1997; Yuw@005). According to the 1975
curriculum the purpose of English teaching in héghool was to facilitate the
development of advance science, technology, cylaure arts, and to enhance
international relations. The four language skiéading, writing, listening, and speaking
were taught discretely. The number of vocabulamg students should master when
they finished junior high school was 1,500 wordd 4rD00 words for senior high school
student. The method adopted was an audio-lingyabagh with the emphasis on the
teaching of linguistics patterns through habit-fation drills (Mistar, 2005).

In 1984 the ministry of education revised the naiccurriculum and therefore it
is known as the 1984 Curriculum. The teaching metdaopted in this curriculum was
known as the Communicative Approach. There wassmterpretation because of its
name, most teachers believed that it should onptasized speaking skills (Huda, 1992
in Mistar, 2005). Communicative was interpreteciad communication so other
language skills such as reading, listening, antimgriwere neglected. Grammatical
accuracy was sacrificed for fluency; as a resullents were almost speaking something
similar to English Creole.

Another curriculum was introduced in 1994. Thergenaot many changes in
English language teaching. However, there was agshaf priority of language skills in

the 1994 curriculum. The most important languagk whs reading, followed by
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listening, speaking, and writing. The expected benof words mastered was reduced to
1,000 from 1,500 words for junior high school an8i® words for senior high school
reduced from 4000 in the previous curriculum. Far $tudents in senior high school
majoring in the languages, they had to master 3y@fds by the end of the program.
Language skills and language elements were no tdagght separately as in 1984
curriculum. The teaching was wrapped around langulagmes and functions (Mistar,
2005).

In 2004 a competency-based curriculum was adopteete were not any
significant changes in terms of learning materigghe previous curriculum trimester
the school calendar was used. In the 2004 curmew@semester school calendar was
introduced. The government controls the qualitgddcation by setting basic
competencies and standard competencies. These s are measured by a
standardized national test at the end of year 91and

In 2006, in line with the implementation of the Rl Autonomy Law, the
ministry of education promoted school-based manageéend school-based curriculum.
Schools are expected to developed their own cuanec@nd be independent financially.
The adoption of a school based management systemwntabenefited schools in the
cities and in the well-developed areas. Schoolkeress developed and rural areas
suffer a lack of resources because of the sigmfibadget cut from the central
government. The government still controls educalipisuggesting approved teaching

materials and administering national standardiestbst
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The result of English teaching in Indonesia vagesatly. In well-developed areas
and big cities it has been considered successfuheSschools in the big cities now even
have bilingual classes with English and Indonesasithe languages of instruction. In less
developed areas, however, English teachers anuingamnaterials are often not available.

Electronic Textbooks

According to Weber and Cavanaugh, (2006) e-books$eaatual documents that
have been converted and "published" in an elearammat and are displayed on e-book
readers, devices, or computers using e-book saftpargrams. It includes all types of
publications which are accessible electronicaliBdoks, like many other forms of
computer technology, have three basic componeatdware, software, and the e-book
file (Weber & Cavanaugh, 2006). Therefore, the munin requirement to be able to read
e-textbooks in schools is a set of computer. Thext#ooks for schools in Indonesia that
were published by the Ministry of Education areogpled to the internet, so in order to
be able to read or download the file an interneheation is needed.

Similar to printed textbooks, e-textbooks shoul@lakby the criteria of good
learning materials. E-textbooks have some advastegepared to printed textbooks.
Ease of use is the main advantage that charagesimextbooks (Grensing-Pophal,
2010). Another advantage is the fast delivery efdbntent. Electronically distributed
readings may offer advantages for distance lealn@ogquse electronic copies can be
made available quickly and cheaply (Vernon, 206&xst access and rich content has also
been identified as a benefit of e-books. Hyperlio&s lead the reader to extensive

supplemental information, simulations, tutorial®sgaries, dictionaries, tests, and other
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resources with a few clicks of the mouse (Vern@9&). Similarly, Weber and
Cavanaugh (2006) highlight the main benefits aéxdkbooks such as the ease of making
copies, perceived as being up-to-date, space-saumbaround the clock availability.
Ease of use and text modification has also beeygrezed as a benefit that outweighs
printed textbooks. Portability is another advantafje-textbooks. (Insinnia & Skarecki,
2004).

Although e-textbooks have many advantages, theylalse some limitations.
Other writers (Insinnia & Skarecki, 2004; VernoQ0B) state that e-textbooks are better
than printed books but Weber and Cavanaugh, (20@@d that e-textbooks are
unfavorable compared to print ones for perceivesg @d reading. Many studies show
that students liked electronic books and contanttpuliimately insisted on being able to
print it out at some point (Grensing-Pophal, 201@hile a few students adapted to the
electronic textbook, most generally did not becaafdaterface design, time constraints,
and study strategies (Vernon, 2006).

Another disadvantage of e-textbooks is studentd’taachers’ cultural and
computer competence. Teachers who were not familtarcomputers or could not work
confidently with computers could become a barmertiie adoption of e-book
technology. Teachers represent a different gemmer&tbom the students. For example,
many teachers did not grow up with technology amd @nsequently, not as comfortable
making this shift (Grensing-Pophal, 2010). Vern20Q6) stated that paper was
embedded in our culture, which is why the majooitytudents and teachers prefer

printed materials.
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E-textbooksin Indonesia

The publication of e-textbooks in Indonesia waseldasn the assumption that
technology enhances learning. There was no eviddate¢he adoption of e-textbooks
was based on scientific research. The e-textbob&ypastituted by the Indonesian
Ministry of Education was meant to provide inexpeasextbooks for schools therefore
increasing access to resources. It was introdumethé first time by the Decree of the
Ministry of Education No. 46/2007. The Ministry Bflucation bought the copyrights
from textbook writers and made the textbooks adblesfor free on the Internet. The e-
textbook publications continue under the new marisf education with the Decree of
Minister of Education No. 41/2008. By January 20927 titles had been uploaded to the
Internet server of the Ministry of Education. Theegtbooks are accessible and
downloadable from http://bse.kemdiknas.go.id/.

Electronic School Textbooks is a government progi@provide inexpensive
textbooks. The Ministry of Education bought the yraghts of the books from the
authors so it was free (Nuh, 2010). According sdgbvernment these e-textbooks have
been reviewed and certified as qualified by thedwati Bureau of Education
Standardization (Nuh, 2010).

E-textbooks in Indonesia have been criticized Hgan their use, cost, and
accessibility. E-textbooks were only suitable fludents with good information
technology knowledge and geographic areas withretanfrastructure (Maryulis,
2008). They are also difficult to access due tddhnge size of the files (Maryulis, 2008).

Some of the files size of the books are as larg8a300 Kb (kilobytes) and take more
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than one hour to download. In the end, many teaghrexferred to use textbooks available
in bookstores because of practical concerns.
English E-textbooks

The Ministry of Education has published 927 Edexiks for all school levels
up to January 2012. There are 291 E-textbooksléonentary school, 154 for junior high
school, 276 for senior high school, and 204 foratmmnal school. English e-textbooks are
not available for all levels. In the 1994 curriamdEnglish was introduced as an elective
subject starting from as early d8 grade when a teacher is available. However, thiere
no English e-textbooks for elementary school. Eigé-textbooks are also not available
for vocational school despite the fact that mangatmnal school graduates work abroad
such as in Korea, Taiwan, and Japan.

There are three different titles for all levelgurfior high school; therefore,
there are nine e-textbooks. There are ten e-tekthawailable for senior high school.
Two titles were available for fograde and four titles are available for eacti 4dd 13'
grades.

The main advantages of e-textbooks are ease plawgeost, and fast content
delivery. However, it also has limitations due tels issues as slow Internet connections
and access to computers. The implementation of-lextbook policy needs to be
evaluated to make sure that it is beneficial fomaénded users. Critical education theory
is suitable to evaluate whether the policy provideier access to learning resources for
all students or if it offers benefits only to centgroups and therefore marginalizes other

groups.
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The literature on e-textbooks in general providedkground of what has been
studied, the advantages of e-textbooks, and thHeeolgas of its implementation. This
made me aware of important areas that have bedredtand led me to observe new
topics when examining the e-textbooks used in ledn
Critical Education

Critical education refers to a philosophy of edigratis well as a process of
critique towards the practices of education with éimphasis on the power relations of
different parties involved in it. McLaren (1998\iviink, 2000) defines critical pedagogy
as a way of thinking while Giroux (2001) charactes critical education as theoretical
work as well as a conscious practice of education.

Critical pedagogy is a way of thinking about, negtitg, and transforming the

relationship among classroom teaching, the prodoaf knowledge, the

intuitional structures of the school, and the somnal material relations of the

wider community, society, and nation state (McLareiink, 2000, p. 31).
Critical education is an application of criticaktiry in education. According to Giroux
(2001) critical theory refers to the theoreticalrvdeveloped by certain members of the
Frankfurt School as well as to the nature of setfscious critique and to the need to
develop a discourse of social transformation andrexpation that does not cling
dogmatically to its own doctrinal assumptionsefers to both a school of thought and
also a process of critique. Critical theory focusa analyzing the contemporary power
interests between groups and individuals withinetge- indentifying who gains and

who loses in specific situations. The central foolieritical research is the dynamics of
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how privileged groups support the status quo tantaa their privileges (Kincheloe &
McLaren, 2000, p. 281).

According to Kincheloe and McLaren (2000) “criticaicial theory is concerned
in particular with issues of power and justice #melways that the economy, matters of
race, class, gender, ideologies, discourses, adacatligion and other social
institutions, and cultural dynamics interact to stoact a social system” (p. 281).
Therefore, critical education is concerned witluessof power and justice within the
realm of education. These issues of power relatmaksjustice exist because of different
economic status, race, class, gender, ideologesyutses, education, religion, and other
social factors embedded in the education systemsdssues are often very subtle that
people do not notice and are considered to be Ho@né#cal education is a way of
analyzing imbalances in power relations within edion as well as a conscious practice
to attempt to bring about changes toward a motesgigcation system.

Critical education is suitable as the theoreticatfework for my study because it
is concerned with issues of power and justice withe realm of education. The
objective of my study is to observe whether thengw materials provided by the
government privileges certain groups of studentstaareby marginalizing other groups.
Critical theory in education will be employed tody the unfair dynamics between
marginalized and privileged groups. Critical edigratocuses on analyzing the
contemporary power interests between groups andidigls within schools, identifying

who gains and who loses in specific situationsti€zdi theory will be the framework of
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this study in an examination of the English e-tex#s for grades 1) 11", and 18
published by the government.
Learning Materialsin Critical Education

Learning materials play a important role in teagramd learning activities in the
classrooms. Textbooks are often the only if notrtiaén sources of learning in Indonesia.
Indonesia with a population of more than 200 millis a diverse country in terms of
ethnicity, language, religion, and socio-econonétus (SES). Publishing any learning
materials for schools should take diversity intoamt in order that the materials cater to
the learning needs of students with different ethlainguage, religion, and socio-
economic backgrounds.

In order to promote learning, materials should léucally relevant and inclusive,
accommodating the many cultural differences ofstinelents. Culturally relevant
teaching materials should include students’ culmrerder to maintain it and to avoid
misinterpretations other cultures (Ladson-Billi2g09). Culturally relevant teaching is a
pedagogy that empowers students intellectuallyiaigcemotionally, and politically by
using cultural referents to impart knowledge, skidnd attitudes. These cultural referents
are not merely vehicles for bridging or explainthg dominant culture; they are aspects
of the curriculum on their own right (Ladson-Biljn2009a, p. 20).

Tomlinson and Lynch-Brown (2010) recommended datéor evaluating and
selecting culturally relevant learning materials $ohool and classroom libraries. These
criteria include authentic depiction of the cullueaperience from the perspective of that

group; accuracy of cultural details in text andstrations; positive images of minority



35

characters; balance between historic and contempwiews of groups; and adequate
representation of any group. Similarly, Campbelll@) put forward fifteen minimum
qualitative criteria to align or choose textboosrtake sure that they are culturally
relevant to the students. The first criterion isttthe learning materials are unbiased and
non-stereotypical. Secondly they should have a cehgmsive, complete, and inclusive
view of society and its history. They should alswé diverse viewpoints. They should
not only represent the culture of the majority groGood learning materials should build
on and extend students’ experiences. And finadllgytshould help students analyze and
comprehend how real-life situations.

The literature on critical education and instrusctibmaterial development helped
me develop the criteria to evaluate whether thenleg materials are culturally
appropriate reside in both the written texts ad a&the visual images. Both of them
could be used to study whether certain learningeriads or textbooks have balanced
representation (Sheets, 2005).

Summary
This chapter discusses ELT in general and in S@asthAsian contexts. It also
discusses the Indonesian education system withus fon the history of English
language teaching and the development of its adunmc to provide the context in which
these e-textbooks are used. Electronic textboogemeral and English e-textbooks are
also discussed because they were used as the damibhlis research, which intended to

evaluate cultural representativeness of the legmmaterials used in Indonesia.
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Critical education was used as the theoreticahéwork of the research because
it provided a standpoint to evaluate whether tlenmg materials, in this case the
English e-textbooks for grades™a 1", and 1%, privileged certain groups of students
and marginalized other groups. This theoreticah&aork and the related literature
reviewed provided the basis for answering the Walhg research questions:

To what extent is diversity represented in the alismages of the English e-

textbooks for high school in Indonesia?

To what extent is ethnic diversity representedhia Yisual images of

the English e-textbooks for £011", and 18 grade in Indonesia?

- To what extent is religious diversity representedhe visual images
of the English e-textbooks for $011", and 13' grade in Indonesia?

- To what extent is gender role diversity representedhe visual
images of the English e-textbooks for™1a 1", and 13' grade in
Indonesia?

- To what extent is socioeconomic diversity represeim the visual

images of the English e-textbooks fof"1a1", and 13' grade in

Indonesia?



CHAPTER 3

RESEARCH METHODOLOGY

The purpose of the study was to evaluate culte@lasentations in English e-
textbooks for high school in Indonesia. The repmnésteon of four cultural aspects
namely, ethnicity, religion, gender, and socioecoitostatus were analyzed. Eight
English e-textbooks for grades 10, 11, and 12 phbll by the Indonesian Ministry of
Education were studied using qualitative conteayasis.

Content analysis refers to a research techniquenéding replicable and valid
inferences from text or other meaningful mattethi context of their use (Krippendorff,
2004). Texts or documents in content analysis danly denote written text but also
include visual, digital, and physical material (#dide, 1996; Merriam, 2009). Texts have
meaning relative to particular contexts, discoursepurposes (Krippendorff, 2004). In
content analysis studies the researcher drawsfepi@éerences from a body of texts in
their context. The texts in this study referredn® visual images in the English e-
textbooks developed for the 10th, 11th, and 12#dexs of senior high school in
Indonesia. All visual images were elicited as datahe purpose of analyses.

To analyze the visual images from the specifieex¢biboks a qualitative

approach was employed. First, the frequenciesl cbh&dgorized visual images were
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counted. The images were categorized using thecidtural aspects namely, religion,
ethnicity, gender, and socioeconomic status. Sdgpdéscriptions of all visual images
were made. Finally, interpretations of all visuabges were developed based on critical
pedagogy theory.

Qualitative content analysis methodology was useghswer the proposed
research questions:
To what extent is diversity represented in theaismages of the English e-textbooks
for high school in Indonesia?
- To what extent is ethnic diversity representethanvisual images of the
English e-textbooks for 10th, 11th, and 12th gnadedonesia?
- To what extent is religious diversity representethe visual images of
the English e-textbooks for 10th, 11th, and 12#dgrin Indonesia?
- To what extent is gender role diversity represénm the visual images of
the English e-textbooks for 10th, 11th, and 12#dgrin Indonesia?
- To what extent is socioeconomic diversity repnéseé in the visual images
of the English e-textbooks for 10th, 11th, and If#de in Indonesia?
M ethodology
The purpose of the study was to provide descriptmfrvisual images
incorporated in English e-textbooks and criticalbserved how they represented the
cultural diversity of the students. The study adsovided interpretations as to how these
visual images marginalized and prioritized cergrioup of students. The main research

guestion that guides the inquiry was: To what extiencultural diversities being
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represented in the visual images of English e-teoltb for 10th, 11th, and 12th graders
in Indonesia?

Visual images were used as the sources of datasteree the representation of
cultural diversity in the English e-textbooks besawof their richness in providing
cultural information. They do not merely accompé#mg text, since they often provide
much more important cultural information than teets. They often provided the
unconscious beliefs of the writers. What imagetushed were as important as what
images which were absent because from the e-telsduecause they revealed the
writers’ reasons behind the choice (Taylor, 20@82nks (2007) stated that there were
two main reasons for using visual images in resedficst, visual images are easy to find
and to access. The second reason for incorportdiamy is that “they might be able to
reveal some insight that was not accessible byo#mgr means” (p.4).

Qualitative content analysis methodology providedesoretical basis for how this
study was conducted. Qualitative approaches tcecbminalysis have their roots in
literary theory, the social sciences, and critg@iolarship. They are characterized by
close reading, rearticulating new narratives, &drésearcher assigning new meanings
or interpretations (Krippendorff, 2004). It diffeir®m quantitative content analysis,
which refers to a statistical technique for obtagndescriptive data on content variables.
The main difference between them is that qualieationtent analysis is interpretive in
nature and allows multiple data entry points, whilantitative content analysis is
statistical with one data entry point (Altheide 963.

The objective of qualitative content analysis isy¢oify hypothesized

relationships and to discover new or emergent pet@ltheide, 1996). Whereas the
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purpose of quantitative content analysis is onlyeofy a hypothesis by providing
precise, objective, and reliable observations abmifrequency of content characteristics
occurrences (George, 2009). A reflective procestatd collection and analysis also
characterizes qualitative content analysis. Thearher was central to all of these
processes and the protocols were used only aslg@sieThese processes were recursive
and reflective allowing new categories and varigltbeemerge throughout the research.
Therefore, the focus of data gathering involvedeoting numerical and narrative data.
Resear ch Design and M ethods

Research method refers to a set of investigativegatures employed in a study.
There are three common research tools that arealigrassociated with qualitative
study. They are interview, observation, and docuraaalysis (Merriam, 2009). This
study used document analysis as its main methoduent analysis includes different
procedures for analyzing and interpreting data ftbenexamination of documents and
records. The term document refers to written tarts other forms such as visual images
and films.

The documents that were analyzed in this study Wereisual images found in
the English e-textbooks designed for 10th, 11tld, B2th graders in Indonesia. The
document analysis procedure included documenttsmbsc protocol development, data
collection, data coding and organization, and datlysis. Corresponding to the research
guestion, the visual images were analyzed to determhether they represented

religious, ethnic, gender, and socioeconomic dityeod the students.
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Sample Selection

Purposive sampling is used in this study. In puym@sampling strategy, "units
were chosen not for representativeness but for takvance to the research question,
analytical framework, and explanation being devetbm the research" (Schwandt, 2007,
p. 269). The units of study were English e-textlsofak the 10th, 11th, and 12th graders
in Indonesia.

The purpose of the study was to observe the reptasen of cultural aspects in
teaching materials. Therefore, English e-textboe&ese chosen because they provided
rich cultural information about local as well aséign cultures. It is important to study
the representation of local cultures and the ceftdrom the English speaking countries
in ELT materials to create balanced perspectivesriational ELT materials published
in the inner-circle countries often marginalizeddbcultures and denounced local
varieties of English (Kachru, 1996; Kirkpatrick,220 Kramsch, 1998). Another reason
for choosing English e-textbooks was also in refatb my expertise and field of study,
which is English education.

Ideally, both written texts and visual images wanalyzed to better understand
the representativeness of ethnicity, gender, migand socioeconomic status of the e-
textbooks. However, due to time constraints ofrdsearch only visual images from the
e-textbooks were analyzed. Visual images from tleextbooks provided more cultural
information than the written texts. The writtentgewere used to provide additional
information when needed to accurately interpretibeal images. In addition, visual
images could either hinder or promote learning. iMie visual images were relevant to

the written texts, they could enhance comprehen$iornthe other hand, they could affect
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students negatively when they were poorly desigBethovan & Smolkin, 2002).
Appropriate visual images could also deepen stgtlengagement with the texts,
improve their comprehension, and facilitate languagquisition (Tomlinson, 1998).

English textbooks were chosen because the purgdke study was to observe
the representation of cultural aspects in ELT malterEnglish textbooks provided rich
cultural information of local cultures and foreigultures as well. Studying the
representation of local cultures and foreign celsuiespecially of the English speaking
countries would create balanced perspectives.natenal materials published in the
West often marginalized and denounced local cudtarel local varieties of English
(Kachru, 1996; Kirkpatrick, 1998; Kramsch, 2001 phcther reason for choosing English
textbooks was because of my field of expertisad heen working and conducting
research in English education in Indonesia for ntloa& 14 years.

All the eight e-textbooks published for the highsal level were analyzed. There
were two e-textbooks for grade 10 and three e-tokb for grades 11 and 12. The e-
textbooks were:

e Interlanguage: English for Senior High School ShideX written by Priyana,
Renitasari, and Irjayanti (2008), retrievable from
http://bse.kemdiknas.go.id/index.php/buku/detaleg0726125041;

e Developing English Competencies for Senior HighddtiSMA/MA) Grade X
written by Doddy, Sugeng and Effendi (2008), retaigle from

http://bse.kemdiknas.go.id/index.php/buku/detail®80723130751,
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Interlanguage: English for Senior High School SthideX| Science and Social
Study Programme written by Priyana, Riandi, and Mum (2008) retrievable
from http://bse.kemdiknas.go.id/index.php/buku/det20080726125134;
Interlanguage: English for Senior High School SthideX| Language Study
Programme written by Priyana and Muhammad (20@®)yvable from
http://bse.kemdiknas.go.id/index.php/buku/detail880726125332;
Developing English Competencies for Senior HighdatliSMA/MA) Grade Xl
of Language Programme written by Doddy, Sugeng,Edfehdi (2008)
retrievable from
http://bse.kemdiknas.go.id/index.php/buku/detaileg0723130809;
Interlanguage: English for Senior High School Stidell Science and Social
Study Programme written by Priyana, Saridewi, andyu (2008) retrievable
from http://bse.kemdiknas.go.id/index.php/buku/det20080723125547;
Interlanguage: English for Senior High School StudeXll Language Study
Programme written by Priyana, Muhammad, and Machf{z008) retrievable
from http://bse.kemdiknas.go.id/index.php/buku/det20080723125852;
Developing English Competencies for Senior HighdatiiSMA/MA) Grade XI|
of Natural and Social Science Programme writtebgldy, Sugeng, and Effendi
(2008). Retrievable from

http://bse.kemdiknas.go.id/index.php/buku/detaleg0723130341.
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Data Gathering and Instrumentation

One of the characteristics of qualitative contamlysis is that the researcher
has the role as primary instrument for data catbecand analysis (Altheide, 1996;
Merriam, 2009). The advantage of the research#reagrimary instrument was that |
was adaptive and responsive to the process ofcdiection and analysis. | could expand
understanding of the data, process the data imtedgiand check for interpretation
accuracy. Apart from the advantages, having theareber as the primary instrument
also had weaknesses such as being biased in ¢fsitien and interpretation of the data.
Therefore, there was a need for the researchdetuify and monitor the possible biases
that might affect data collection and analysis. tiplé data coding was also conducted to
maintain consistency and gain validity. Anotheeatpt to gain validity was by
employing two interraters.

Developing a protocol assisted the researchenllaating the data (Altheide,
1996). It helped the researcher to focus on thearek purpose without denying the
possibility of emergence of new variables. A daibection form consisting of variables
or categories guided the researcher to concerdratiee research questions posed.

A data collection form consisting of four variablethnicity, gender, religion,
and socioeconomic status were used as the secegarch instrument in this study. The
data collection form was presented in table 3.10 Tategories, human and non-human,
were assigned to each visual image. The humanargtegs further divided into male
and female. The binary category of male and fewale used to correspond to the
official category adopted by the Indonesian govesnnalthough transgender individuals

are found in popular media such as televisionsravespapers. The non-human category
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included two sub categories, animal and objeciyé&acy of occurrence was assigned to
each subcategory to enable the researcher to ieteéhe frequency data of the visual
images. Descriptions were given when the visuabesasignify one or more among the
four variables chosen. An undetermined categoryasagyned when the visual image did
not belong to any category or there was not enanfgihmation to classify the visual
image. One data collection form was used to reeawath visual image. A summary of
the frequency of occurrences was given for eadxtiovok. A summary of the
description of each variable for each book was alade when all images were
described.

To maintain consistency and to obtain validity tplé coding and interrater
checks were employed. Two interraters with difféeigegnder, ethnic, religious, and
socioeconomic backgrounds were employed to cadledtanalyze one out of the eight e-
textbooks. The data from the interraters were coatpwith the rest of the data to obtain

consistency and interrater reliability.



46

Table 1.

Data Collection Form to Observe the Frequency of@ence

Frequency of Occurrence
Ethnicity Religion SES Gender
Mel Aus For Unh Mu P C H B Cf Un L Mi Hi Un MF

Human

Animal

Object
N
Mel : Melanesian Aus: Austronesian For: Foreigner
M: Male F: Female
Mu: Muslim P: Protestant C: Catholic
H: Hindu B: Buddhist Cf: Confucian
L: Low Mi: Mid Hi: High

Un: Undetermined

Table 2.

Data Collection Form to Describe the Visual | mages

Pict. Category General Description Source
descript- Ethnic Religion Socio- Gender Posed/
ion -ity economic Candid
Status
human
Animal
Object

Data Collection Procedures
Documents were the main source of data of theysilite documents for this
study were the visual images in the English e-todis for 10th, 11th, and 12th graders.
The data was elicited using the following procedure
1. The English e-textbooks for 10th, 11th, and Iftdders were downloaded in

portable document format (pdf).
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2. The illustrations were documented using the daliaction forms.
a. Frequency of occurrence of the human and norehunsual images was
counted.
b. Descriptions of the visual images were giveredam the four cultural

aspects: ethnicity, gender, religion, and socioenun status.
Data Analysis Procedures

Documents are studied to understand how a sodi@igs a common meaning to
the objects and symbols in them. From a criticabtly perspective, documents are also
studied to understand how certain members of tbetgouse documents to create and
impose social reality on other groups. Documentyamais a study that attempts to
locate, identify, retrieve, and analyze documentsrtderstand their relevance,
significance, and meaning (Altheide, 1996). Thenany documents for this study were
eight English e-textbooks intended for high schaollndonesia. The emphasis of the
analysis was on trying to unravel the authors' mggions, motives, and intended
consequences of the use of visual images in thésel@oks. To provide careful and
thorough descriptions and interpretations multquding was employed. Texts from
which the visual images originated were used taengaccurate interpretations. The
writers of the e-textbooks provided sources forilllnstrations. These sources were used
to further verify the interpretations.

The first step in the analysis procedures wasttrpnet the frequency of
occurrence of the variables. Frequency of occug@hayed a significant role in
document analysis when the variables were counttibles assumed that when a certain

variable had higher frequency of occurrence, iktop more time and space in the
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discourse; therefore, it was more significant. Tdéle of the researcher in this stage was
assigning the value of significance to the visoages that represented the four variables
namely, ethnicity, religion, gender, and socioecoitostatus. The researcher determined
which ethnic groups, religions, gender and socinenuc class took up the most and the
least space in the e-textbooks.

The second step in the data analysis procedurémteapretation of the visual
images. Although frequency data showed the timesgiade taken up in the discourse it
often failed to reveal the deeper reality of thewrdng variables. It is possible for
example that the frequency of occurrence of matefemale visual images was equal.
However, it did not necessarily mean that both veepeally represented. Analyzing the
description of the visual images revealed whetketai variables had been represented
proportionately.

To observe whether gender issues had been addmsgextionately in the
English e-textbook an analysis on the roles of raalk female images were conducted.
What roles were they depicting? Were they triviaingportant? To observe the ethnic
representation, human and non-human visual images analyzed using two broad
categories of Melanesians and Austronesians. Mmgeific categories such as island of
origin and ethnicity were assigned if possible. $itgl traits and other symbols such as
clothing, buildings, and cultural activities werged to provide information on ethnic
representation. These symbols were also used ¢éondieed religion and socioeconomic
representations.

To achieve validity and consistency of data intetgtions multiple coding and

an interrater check were conducted. First, a géaguaori or content specific coding
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was conducted (Schwandt, 2007). In the a priorirmpdhe categories used to classify
the data were carefully developed from the reseprochlems and the literature that
supported the topic being studied. The secondwséepanalytical coding (Merriam,
2009). In the analytical coding the visual imagesewnot only classified and described,
but the coding also came from interpretation amrdréflection on meaning of the visual
images from the e-textbooks. Another round of ibéhgeneral and analytical coding
was conducted to validate and maintain the comsigtef the data coding.

Interrater checks were also conducted to achielid data interpretation. Two
interraters were employed to make general and aoalgoding of one e-textbook out of
the eight e-textbooks studied (12.5%). To credialanced interpretation both female
and male inter-raters were chosen. The purposmplaying raters was to confirm my
data interpretations as the researcher. Two ratiéhdifferent backgrounds from each
other and from the researcher were employed taovhether there was consistency in
interpreting the data. The first rater was a Ptatgsnale with Batak ethnic background.
He came from a middle class family and held a mmastiegree in anthropology. The
second rater was a Catholic female with Indone€ihmese ethnic background from a
upper class family who held a master’s degree sirtmss administration.

Cohen’s Kappa test was used to decide the agredratméen two raters
(Wilcox,1996). | conducted Cohen’s Kappa test taleate the agreement between my
data coding with the first and second raters. Thkeed’'s Kappa value of my data coding
compared to the first rater was .97 and .94 conmpiréhe second rater. Both were above

.81 so they were almost in perfect agreement.
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| also tested the agreement between the two rdtegeneral both raters were in
almost perfect agreement with average Cohen’s kaglog of .90. There were four
categories evaluated by the ratters namely, ethnraligion, gender, and SES. The
agreements for the ethnicity, gender, and SES imeaknost perfect agreement with
kappa values of .99, .98, and .99 respectively.kKHmpa value for religion was .66
meaning that the raters were in substantial agreertenight be a result from the fact
that the first rater perceived all Western peoplthe e-textbooks as Protestants.

Methodological Limitations

Cautions should be made when using documentsgwithary data of a
research study. Documents can have limitations aadieing incomplete, trivial, or
unauthentic (Merriam, 2009). These limitations naltgnexist when they are treated as
secondary data providing support for the primarguheents. In this study the documents
analyzed were the visual images from English ebimoks and therefore, they were
authentic and complete.

The primary research instrument in this study thasresearcher. The human
instrument in a study had some limitations anddsa$hese biases and limitations
needed to be identified and monitored so that Wayld not have negative impact in the
data collection and analysis processes. | needed tautious in interpreting the four
cultural aspects studied namely, religion, ethpjgender, and socioeconomic status
representativeness. As a male Javanese Cathatcafamily with mid to low
socioeconomic status, | might be biased in dealiitly these topics.

First, Indonesian society is a patriarchal sociasya man | am used to this social

system where norms and normality are often seeratatmined from a male point of
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view. Therefore, | needed to monitor my biasesedfitp a male researcher who grew up
in a patriarchal society. Secondly, | am Javangseanese is the most dominant ethnic
group in terms of population and in terms of podtirepresentation. The previous
presidents and the current one were all Javanesst dvernment ministries and offices
were and are headed by Javanese. In President&alear, 1966 — 1998, during 32
years most governors, district and sub-districtyaamd police chiefs were Javanese.
Although the number of the population of Javanesmnly 41.71% they had controlled
the country for a long time. Therefore, over reprgation of Javanese people and under
representation of other ethnic groups in populadimsuch as television, newspapers,
and novels were often considered normal. | needl@aonitor my ethnic biases because |
came from the dominant ethnic group. Thirdly, | @atholic. Catholics are a minority in
numbers in Indonesia. Although a minority, Cath®lptayed important roles in education
and business. Some of the best schools and urigsriselonged to Catholic churches
and foundations. Some of the wealthiest businesplpavere Catholic. By law the state
guarantees religious freedom and that there wasligious discrimination. But in reality
the minority religious groups often suffered fromadimination and threats. Catholics
and other Christian churches for example often imectargets of terrorist bombing and
other threats by radical religious groups. Findlijmight have biases on interpreting
socioeconomic status. Although | now have a gobdajad consider myself middle class,
| grew up poor when | was at school and univerdity.parents were struggling
economically to send all of their six children theol. To monitor my biases as a male,
Javanese, Catholic researcher | kept a researomgjoand recorded issues that came up

during the process of data collection and analysis.
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Ethical Considerations
The data for this research was collected from gwsus. It did not involve any
human subjects. However, careful considerationsldhize made in reporting and
publishing the result of the research becauseen$émsitivity of ethnic and religious
issues in Indonesia. Ethnic conflicts that claimehy lives still existed in certain parts
of Indonesia. Conflicts between Muslims and Chaissi also had not been completely

resolved.



CHAPTER 4

DATA ANALYSISAND DISCUSSION

Eight English e-textbooks used in high schoolsohesia were examined to
identify the representativeness of ethnicity, fielig socioeconomic status, and gender.
These e-textbooks were published by the Indonédiarstry of Education and
distributed for free through the Internet. They &downloadable from
http://bse.kemdiknas.go.id/index.php/buku/bukusma

This chapter is divided into four main sectionkeTirst part provides general
descriptions of the eight e-textbooks examinedhis $tudy. It discusses for whom are
the e-textbooks were intended for and the detalésttriptions of each e-textbook. The
second part presents the data gathered underuhedtegories of representativeness in
the study namely, ethnicity, religion, socioeconostatus, and gender. Both qualitative
data as well as percentage of occurrence of tres@ae presented. The third section
discusses the research findings. The fourth paneisummary of chapter four.

General Description of the E-textbooks

Of the eight English e-textbooks examined in tesearch, they were classified

into three groups. Two English e-textbooks werthenfirst group. These English e-

textbooks were intended for grade 10 in Indonédi. second group included three
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English e-textbooks for grade eleven. There wemreetEnglish e-textbooks in the last
group which were designated for grade twelve.

The first English e-textbook was entitlederlanguage English for Senior High
School Students Written by Priyana, Renitasari, and Irjayantwks downloadable for
free from e-textbook internet site developed byNheistry of Education. It consisted of
ten chapters. The overall number of images of hubeamgs analyzed in this e-textbook
was 303. The book also consisted of twenty-fivegasaof animals and fifty-three images
of objects.

The second e-textbook was also intended for gr@denfitledDeveloping
English Competencies for Senior High School (SMA/@rade X.The e-textbooks
consisted of six chapters with 210 images of humaventy-seven images of animals,
and forty-six images of objects. It was writtenbgddy, Sugeng, and Effendi.

The third e-textbook walsiterlanguage: English for Senior High School
Students XI Science and Social Study Programriteen by Priyana, Riandi, and
Mumpuni. There were 10 chapters in this e-textbdiokad 162 images of human beings,
four images of animals, and sixty-nine images gécts.

The fourth e-textboolnterlanguage: English for Senior High School StudeX|
Language Study Programnbg Priyana, Machfutra, and Muhammad had fourteen
chapters. It contained 345 of human images, fivages of animals, and ninety-two
images of objects. The fifth w&eveloping English Competencies for Senior High
School (SMA/MA) Grade Xl of Language Progranwmiten by Doddy, Sugeng, and

Effendi. It consisted of 10 chapters with eighty«s®images of human beings, thirty-
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four images of animals, and thirty two images geots. Three e-textbooks were in the
second group that were intended for grade 11.

The sixth e-textbook was intended for grade 1Ratt 8 chapters with 217
images of human, 40 images of animals, and 97 imafjebjects. The seventh e-
textbook was also designated for 12 grade studemsisted of thirteen chapters. It had
338 images of human beings, thirteen images of asirand seventy-seven images of
objects. The last e-textbooks had five chaptersr@iwere 119 images of human beings,
twenty-two images of animals, and forty three insagkobjects.

The images from the eight e-textbooks described@lwere then classified and
examined whether they represented the four bro@djcaes in this research namely,
ethnicity, religion, socioeconomic status, and gendhe following sections present the
data and the analyses.

Results

Four research questions were proposed as thedfdbis research. Visual images
from eight English e-textbooks for high schoolmaddnesia were examined and
categorized to determine their relevance to theares questions. Four cultural aspects
namely, ethnicity, religion, gender and socioecomrostatus were examined to answer
the questions. This section presents the analypdesii parts based on the cultural
aspects aforementioned. Table 3 presented the synainde visual images of all
human beings found in the e-textbooks. They reptegeethnicity, religions, gender, and
SES. There were 1782 human images in all e-texthetudied. There were 1651images
represented ethnicity, fifty represented religibriy6 represented gender, and 1584

represented SES. Twenty nine percent images wehe inndetermined category because
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they did not contain any specific graphical infotio@a that could be used to classify
them under any of the designated categories.
Visual Images Representing Ethnicity

The first research question was: To what exteathsic diversity represented in
the visual images of the English e-textbooks fdf, 1™, and 13" grade in Indonesia?

Ethnicity is defined as a distinctive social gron@ large society who set
themselves apart or who is set apart by othersaldsstinctive cultural patterns, beliefs,
histories, values, attitudes, languages, nationgins, and physical traits (Sheets, 2005).
Indonesia has more than 1,000 ethnic groups. HBeeofimost ethnic groups is small, and
only 13 groups have more than 1 million people y&dmata, et al., 2005). It was
impossible to assign a category by using all thstiexg ethnic groups in Indonesia.
Therefore, two general categories were used t@sept ethnicity. The first category is
Melanesian, which represents the population liwmthe eastern part of Indonesia.
Melanesian people had specific physical traits difér significantly from the
Austronesian people who inhabit the western pamadnesia. Melanesian people have
darker skin, curly hair, and round eyes. Austrosmegieople have fair skin, straight hair,
and oval eyes. Another category used was foreigvidch included all non-Indonesian
populations. This included all foreigners’ imagearid in the e-textbooks. The last
category was uncategorized to classify people weewot identified due to unclear
physical traits or unclear images. Images of huraaimals, and objects were examined

and grouped into the four categories mentionedegarl



Table 3

Human Images Representing Ethnicity, Religion, B8 ,Gender

e- 1 % 2 % 3 % 4 % 5 % 6 % 7 % 8 % Total
text-
book
Ethnic- Mel 1 03 0 0 1 028 4 459 1 046 1 029 0O 8
ity Aus 16 544 202 96.19 70 4320 194 56.06 28 32.18 82 37.79 139 41.12 28 235 908
5 3
For 11 399 6 285 83 5123 124 3583 54 62.06 103 4746 162 4793 91 76.4 735
2 7
Un 25 8.2 2 095 9 555 27 780 1 114 31 1428 36 1065 0 131
Relig- Mu 21 6.9 5 238 1 061 6 173 0 7 323 9 266 O 49
ion P 0 0 0 0 0 0 0 0 0
C 0 0 0 0 0 0 0 1 084 1
H 0 0 0 0 0 0 0 0 0
B 0 0 0 0 0 0 0 0 0
cf 0 0 0 0 0 0 0 0 0
Un 28 93.1 205 97.61 161 99.38 340 9826 87 100 210 96.77 329 97.34 118 99.1 1732
2 6
SES L 44 145 14 666 16 987 12 346 3 3.45 3 138 40 1183 0 132
Mi 94 31 161 76.66 68 4197 170 49.13 18 2069 111 5115 143 4231 102 857 867
1
Hi 14 472 31 1476 62 3827 129 37.28 51 58.62 47 21.66 105 31.06 17 142 585
3 9
Un 22 7.3 4 1.90 16 9.87 35 1011 15 17.24 56 25.81 50 1479 0 198
Gender F 13 4554 28 1333 67 41.35 128 36.99 28 32.18 86 39.63 133 39.35 55 46.2 663
8 2
M 16 54.45 181 86.19 95 58.64 218 63.00 59 67.82 131 60.37 205 6065 59 495 1113
5 8
Un 0 1 047 O 0 0 0 0 5 420 6
Total 30 210 162 346 87 217 338 119 1782
3
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Human images r epresenting ethnicity. The first broad ethnic grouping used as
a category in this study was Melanesian, reprasguti ethnic groups living in the
eastern part of Indonesia such as Papuan, MoluEtames and other ethnic groups. Out
of eight e-textbooks examined, five e-textbook$uded human images that represented
Melanesian people. Detailed description of thedssgpy of occurrence of the images of
human was presented in table 3. E-textbooks numalgefor grade ten, number three for
grade eleven, and number eight for grade twelvendtdnclude images of Melanesian
people at all in their illustrations. The otherdig-textbooks included a very small
number of Melanesian people.

. One image of a Melanesian person was found on fifageight of e-textbook
one for eleventh graders. It depicted a man wittydwair and round eyes. It
was a drawn illustration. The man was depicted earivg a tie and vest and
having a conversation with another man. E-textbiook for grade eleven also
had one image of a Melanesian person on page tld@picted a man with
curly hair and round eyes. He was depicted as wgariraditional costume
posing with other people in different traditionaktumes.

. E-textbook five, designated for grade eleven hanl images of Melanesian
people. The first picture frame depicted a girldiag. She has curly hair, dark
skin, and round eyes. The second image showedthe girl from the first
picture reading poetry. The third and fourth frarakbswed exactly the same

pictures as picture one.
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o E-textbooks number six and seven, which was detadrfar grade twelve, each

had one image of a Melanesian person as theitrditiens. The person in e-

textbook number six depicted a man with round eyekcurly hair wearing a t-

shirt. The man was showing a gesture that meany anainsane. It was shown

on page 73. The same image was used in e-textleyek $0 give an illustration

of a short text on page 74.

In general, Melanesian people were underrepregeémieach e-textbook and in
the overall English e-textbooks for high schoolndonesia. They were both
underrepresented in terms of numbers and rolede Bakhowed that there were only
eight images of Melanesian people compared to 1tgt82number of human images
found in the e-textbooks studied. In terms of rotke Melanesian people were depicted
as a business person, a common man, and a student.

The second broad ethnic grouping was Austronefiiaras used to categorize
all ethnic groups inhabiting the western part afdnesia such as Batak, Dayak, Javanese,
Sundanese, Balinese and other ethnic groups. Ajligne-textbooks examined depicted
Austronesian human images in the forms of candipmsed photographs and drawings.
Table 3 showed that there were 908 images of Anssian people out of 1,782 human
images found in all English e-textbooks studiedefbook two for grade ten had the
highest number of Austronesian people with 202 esag-textbooks eight for grade
twelve had the smallest number of images of ther@nssian people with twenty-eight

people in its illustrations.
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The Austronesian people were not only more repteden terms of number.
They were also more represented in terms of r@lestronesian people were depicted as
having important roles in the society such as padihs, government officials, teachers,
policemen, and business people. They were alsatéejpas people with high incomes
such as singers and movie stars. Both candid asedgashotographs were found
representing Austronesian people. Posed photogEpfislanesian people were not
found in the English e-textbooks studied.

The third category in ethnic representation by humaages was foreigner. It
included all non-Indonesian people. Further classibns were not made because the
focus of the study was examining the representatidndonesian ethnic groups in the
English e-textbooks. Asian, American, European,tilian, and African people were
grouped into one category. For further study it lddae interesting to further classify
foreign people into a more detailed category. Adddl information to the images such
as the captions, the sources of pictures, ancettie tvere used to determine whether the
images were Indonesian or foreigners.

All e-textbooks represented foreigners in theustrations. The percentage of
images of foreigners in all e-textbooks was retdtinnigh, 41.2 percent on average. E-
textbook eight for grade twelve had the highest@atage of foreigner images, 76.5
percent. Four e-textbooks had more than one hundrages in their illustrations. Most
foreigners depicted in the e-textbooks were fanpmagple such as, movie stars, singers,
and sports figures. Most of them were either Anarscor Europeans. Few foreigners

were people from other Asian countries such as &orelapan.



Table 4

Human Images That Represent Ethnicity

E-textbook
1 2 3 4 5 6 7 8 Total
Mel 1 0 0 1 4 1 1 0 8
0.3% 0.3% 4.6% 0.5% 0.3% 0.4%
Aus 165 202 70 194 28 82 139 28 908
54.4 96.2% 43.2 56.1% 32.2 37.8% 41.1% 23.5% 50.9%
% % %
For 112 6 83 124 54 103 162 91 735
39.9 28% 51.2 35.8% 621 47.5% 47.9% 76.5% 41.2%
% % %
Un 25 2 9 27 1 31 36 0 131
82% 09% 55% 7.8% 1.1% 14.3% 10.6% 7.3%
1782

Mel: Melanesian
Aus: Austronesian
For: Foreigner
Un: Undetermined
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The undetermined category was used to group humages, which were hard if

not impossible to be classified into one of thevimes categories. This was due to either

an unclear picture or the fact that the image didhave any specific features that

enabled classification. The example of undetermmedan image was a drawing of a

man with curly hair but with oval eyes found inextbbooks one page 58. It was hard to

determine whether the person was Melanesian, oirénesian because he had the

physical traits of both ethnic groups and the drgwwvas black and white so it was

impossible to determine the skin color. There W& images of human beings that

were in the undetermined category in all e-textlsostkidied.
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Animal and object images representing ethnicity. Most animal images in the e-

textbooks did not contain any information relateethnicity. Table 4 showed the
number of animals that represented ethnicity usatlustration in the e-textbooks.
Animals that represented the Melanesian group welefound in e-textbook five
designated for grade eleven. It depicted birdsaodgise. They were classified into
Melanesian category because bird of paradise was@es of bird that was only found
in Papua, the eastern most of Indonesian archipelag

Two e-textbooks included animals that belongetthéoAustronesian category.
One animal was found in e-textbook two for grade tedepicted an elephant. It was
included into the Austronesian category becauseanly found in the western part of
Indonesia. E-textbook five had five animals thateveategorized as representing
Austronesian ethnic groups. It depicted Sumatigarsi and elephants. They were
included into this category because they can oelfobind in the western part of
Indonesia. Tigers and elephants are not foundere#istern part of Indonesia in modern
times.

Foreign animals were found in four e-textbookse3éhanimals were included in
the category because they were not originally frodonesia. E-textbook two for grade
ten depicted a giraffe and zebra. They are nov@atidonesian animals. E-textbook four
for grade eleven had two images of lions. Lionsrariefound in Indonesia either. E-
textbook five for grade eleven depicted two typkfreign animals. They included

kangaroos and camels. E-textbook six that wasrmtegtwelve contained four images of
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foreign animals including lions and Siamese cale btal number of foreign animals
was twenty one, bigger than the number of locahais.

Table 5

Animal Images that Represent Ethnicity

E-textbook

1 2 3 4 5 6 7 8 Total

Mel O 0 0 0 2 0 0 0 2
5.9% 1.2%

Aus O 1 0 0 5 0 0 0 6
3.7% 14.7% 3.5%

For O 2 0 2 13 4 0 0 21
7.4% 40% 38.2% 10% 12.3%

un 25 24 4 3 14 36 13 22 141
100% 88.9% 100% 60% 41.2% 90% 100% 100% 82.9%
170

Mel: Melanesian
Aus: Austronesian
For: Foreigner
Un: Undetermined

Table 5 showed that foreign objects were simdahe animal images that the
total number of the images was bigger than the rmurmabobjects representing
Melanesian and Austronesian groups combined.

There was only one object that represented thendslan ethnic group found in
e-textbook four for grade eleven. It depicted atpgmaph of a beach in Ambon. It was
categorized to belong to the Melanesian group lsecthe location of the beach is in
Ambon, Moluccas islands. Therefore, it represeptestern part of Indonesia.

The Austronesian group was represented by diffeneages of objects

throughout all e-textbooks examined. In e-textbonk for example, there were images

of culinary dishes from western Indonesian areah sisnasi lemaksteam rice with
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beef, from Sumatra argudeg jack fruit cooked in coconut milk, from YogyakariThey
were classified into the Austronesian category bsedhese dishes were originally from
Sumatra and Yogyakarta. The e-textbook with thédsg number of images from this
category were e-textbooks six and seven for gnadb/é. They both contained nine
images each. They included images such as DVD re@rnid books. They were
classified as belonging to the Austronesian groegabse the settings of the stories were
in western cities of Indonesia. The writers, pragscactress and actors were
Austronesian people.

All English e-textbooks studied contained imagefoaéign objects. This
category was used to group all objects that wet®nginally from Indonesia. These
objects were found relatively higher in number canegl to the first two categories.
Table 5 showed that all e-textbooks had more taimhges of foreign objects. E-
textbook one for grade ten had the least numb@areign objects and e-textbook four for
grade eleven had the most number of images, fogty-eThey included photographs of
places such as, Sidney Harbor Bridge, White Hoaisé,Y okohama city in Japan.

Almost half of the images did not have any speddatures about the designated
ethnic grouping and therefore were hard to clas3ifese objects were included in the
undetermined category. The objects in this categmiyded images such as a global
warming poster, a photograph of a tree, and agatisome pills. They were also

general objects that were found in all cultures.
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Table 6

Object Images that Represent Ethnicity

E-textbook
1 2 3 4 5 6 7 8 Total
Mel O 0 0 1 0 0 0 0 1
1.09% 0.20%
Aus 2 5 1 5 5 9 9 2 38
3.8% 10.9% 1.45% 5.4% 15.6% 9.3% 11.5% 4.65% 7.5%
For 15 25 38 48 17 31 46 17 237
28.3% 54.3% 55.1% 52.8% 53.1% 31.2% 58.2% 39.53% 46.6%
Un 36 16 30 38 10 57 22 24 234
67.9% 34.8% 43.5% 41.3% 31.2% 58.8% 29.5% 55.81% 45.2%
510

Mel: Melanesian
Aus: Austronesian
For: Foreigner
Un: Undetermined
Visual Images Representing Religions
The second research question was: To what exealigious diversity
represented in the visual images of the Engliséxébboks for 18, 11", and 13' grade
in Indonesia?

This was concerned with to what extent the vismages in the English e-
textbooks used in Indonesia fairly representedediljions acknowledged by the
government. To answer the research problem albavistages in the e-textbooks were
examined. Images of human beings, animals, andtshbjeere categorized and analyzed
as to whether they represented of symbolized amlyeo$ix religions acknowledged by

Indonesian government namely, Islam, Catholicismatd3tant, Hinduism, Buddhism,

and Confucianism.
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Human images r epresenting religions. Only Islam and Catholicism were
represented in some of the e-textbooks examinecde-8xtbooks contained human
images whose dresses symbolized the Muslim relighme e-textbook had human
images that represented Catholicism.

Table 6 summarized the frequency of human imdugsrépresented the six
official religions in Indonesia. There were twertiye images of people who represented
Muslims in e-textbook one for grade ten. All of thh@ere women and were categorized
into the Muslim category because they were weahedijab. Muslim men were not
represented in e-textbook one. E-textbooks twegthiour, and seven also depicted
Muslim women. They were identified as Muslim be@akthe dresses they wore. There
was only one Muslim man depicted in the Engliskx@kooks studied. The image of a
Muslim man was found in e-textbook four. He wagatized into the Muslim group
because he was depicted as wearing a white Muslom ¢

The only human image that represented Catholieiasifound in e-textbook
eight. A woman was depicted among the crowd of [eeimpa rally opposing abortion.
She was classified as representing Catholicismusecshe was holding a rosary. Other
people in the crowd were not classified as repitasgCatholicism because there were
no symbols on them that related them directly asgo€atholics. Table 6 showed that the
number of human images representing religions efasively small, only fifty images,

compared to 1782 human images in all e-textbooksnexed.
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Table 7

Human Images that Represent Religion

E-textbook
1 2 3 4 5 6 7 8 TOTAL
Mu 21 5 1 6 0 7 9 0 49
6.9% 24% 0.6% 1.7% 3.2% 2.7% 2.7%
P 0 0 0 0 0 0 0 0 0
C 0 0 0 0 0 0 0 1 1
0.84% 0.05%
H 0 0 0 0 0 0 0 0 0
B 0 0 0 0 0 0 0 0 0
Cf 0 0 0 0 0 0 0 0 0

Un 282 205 161 340 87 210 329 118 1732
93.1% 97.6% 99.4% 98.3% 100% 96.7% 97.3% 99.2% 97.2%
1782

Mu: Muslim
P: Protestantism
C: Catholicism
H: Hinduism
B: Buddhism
Cf: Confucianism
Un: Undetermined

Animal and object images representing religions. There were no animal
images in the English e-textbooks examined thaesgmted or symbolized the six
official religions in Indonesia. However, it wadenesting to note the presence of dogs
and pigs, which are often considered to be anitoads/oid due to religious reasons in
Islam. Camels were found in e-textbook five fordga&leven. They were originally from
the Middle East and are often associated with SAtabia where Islam was founded.
However, they are not related to Islam as a retigio

Table 7 showed that the English e-textbooks fghtsichool in Indonesia

represented four religions Protestantism, CatleshiciHinduism, and Buddhism by
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images of objects in their illustrations. Eight gea of objects represented both
Protestantism and Catholicism. | classified thertodselong to both religions because
they were found in both religions. They were imagelsurial coffins and Easter eggs. |
found two images of coffins in e-textbook one foadg ten. | categorized them as
representing Protestantism and Catholicism becaniyeChristians use coffins for
purposes of burial. Muslims are wrapped with whkitghs when they are buried.
Buddhists and Hindus are normally cremated in ledan | found three images of
painted eggs for Easter in e-textbook three fodgmrleven. | considered them to
represent both Protestantism and Catholicism bediey were found in the traditions of
these religions. E-textbook four for eleven graddss had three images of Easter eggs.

The writer used one image of a goddess statue #isistration in e-textbook
one. | considered it as representing Hinduism bezauch images were often found in
Hindu temples in Indonesia. E-textbook two for kegtaders represented Buddhism by
showing one image in its illustration. It depic@drobudur, the largest Buddhist temple
in the world. It represented Buddhism, althoughas used as an example of a tourist
destination in the e-textbook, the temple was gtitd as a place of worship by
Buddhists.

Table 7 showed that most objects were put inteeterchined category due to
the fact that they did not depict any features dlyatbolized the six official religions

acknowledged by Indonesian government.
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Table 8

Object Images that Represent Religion

E-textbook
1 2 3 4 5 6 7 8 Total
Mu O 0 0 0 0 0 0 0 0
P 2 0 3 3 0 0 0 0 8
3.8% 43% 3.3% 1.6%
C 2 0 3 3 0 0 0 0 8
3.8% 43% 3.3% 1.6%
H 1 0 0 0 0 0 0 0 1
1.9% 0.2%
B 0 1 0 0 0 0 0 0 1
2.2% 0.2%
Cf O 0 0 0 0 0 0 0 0

Un 50 45 66 89 32 97 77 43 499
94.3% 97.8% 95.6% 96.7% 100% 100% 100% 100% 98%
509

Mu: Muslim
P: Protestantism
C: Catholicism
H: Hinduism
B: Buddhism
Cf: Confucianism
Un: Undetermined
Visual Images Representing Gender
The third research question was: To what extegérgler role diversity
represented in the visual images of the Engliséxébboks for 18, 11", and 13' grade

in Indonesia?

It concerned with whether the English e-textbooésighated for high school in
Indonesia represented gender equally in theirtititi®ns. The representativeness of
gender was examined by comparing the roles and euofbmale and female characters

in the visual images used as illustrations in tiex¢books. Three categories namely,
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female, male, and undetermined were used to gjabsfvisual images examined. Three
types of visual images namely; images of peoplenals, and objects were examined to
determine gender representations. The data shdwaéthe visual images of both animals
and objects did not contain information of genddrerefore, the representation of gender
was observed mainly through the images of peopledan the English e-textbooks.

Human images r epresenting gender . Binary distinction of female and male
were used although in reality transgendered pesmgldound in Indonesian society. This
binary distinction was adopted in this study tofoom to the official gender division
used by the Indonesian government. Undeterminextjoat was assigned when there
was no sufficient graphical information to determthe gender of the visual images.

Gender roles comparison between females and walegxamined to
determine the fairness of the representations. &ennte was defined as a set of social
and behavioral norms that were generally considepgdopriate for either a man or a
woman in the society (Ryan, 2010; Sheets, 2005.Hitglish e-textbooks for high
school in Indonesia represented both females amesmaa having different roles and
social status. However, they also depicted thetiagipresumptions about males and
females. These presumptions were often in the fdrgender role stereotypes.
The images that depicted female stereotypes ditivaal gender roles were the

pictures of women cooking and serving food. TheeeeNour frames of pictures of
women cooking in e-textbook one for grade ten amel@her same picture in e-textbook

three for grade eleven. E-textbooks one, threefandalso depicted similar pictures,
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where women were serving food in family gatheringsese images reinforced the
gender role stereotypes that women were nurtumaglae caregiver of the family.

Other images that showed male and female roleatigres were the pictures
that showed emotions. Sadness and compassion veamg/rshown by females in the
English e-textbooks examined. There were five irsagfjdeenage girls with sad faces or
crying in e-textbooks one, three, four, six, andese The girls in e-textbooks three and
four were depicted as crying and were accomparydiblgs. The boys were depicted as
holding their emotions in control while the girleke crying. The sad girls in e-textbooks
one, six, and seven were accompanied by adult &snveho were shown as comforting
them and thus reinforcing the stereotypes that wowere compassionate and
sympathetic.

The male role stereotypes were depicted by mériag assertive and having
power or control. These were shown in e-textboak f@here a father was shown as
getting angry to a daughter. The father was shamoéding a roll of newspaper that
might give an impression that he was about toikitlaughter. This picture was a posed
photograph, which might be done on purpose. Thisqodar picture was used twice in
the e-textbook. Another stereotype of males begsgiive was shown with a picture of a
male employer getting angry to his employee.

Three of the images in the English e-textbooksv&bnontraditional gender
roles. In e-textbook one for grade ten a man was/sholding a small child. This might
be against the traditional stereotypes for malestAer nontraditional role image was

found in e-textbook eight where a man was showmremad flowers. This picture was
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used twice in this e-textbook. Nontraditional ganddée image of females such as fixing
a house or a car, or working with heavy machineag wot found in the e-textbook
series.

Most occupations in the e-textbooks were represeby males and females. In
terms of number, some professions such as, repptédevision announcers, singers, and
movie stars were almost equally represented. Sdahez professions such as teacher and
police officer were also represented by both matesfemales. However, male police
officers outnumbered female police officers in tiverall e-textbooks studied. Female
teachers were shown teaching smaller children asdtindergarten as shown in e-
textbooks three, four, five, and eight. Male teasiveere shown teaching high schools in
the e-textbooks.

Some professions were only represented by merdo&liors, politicians, and
soldiers in the e-textbooks were men. They weréctkpin e-textbooks two, five, and
seven.

In terms of number, the images of men were momidant than the images of
women as shown in table 8. All the English e-teg#tsoexamined had depicted more
male characters in their illustrations. E-textbooks for grade ten; three for grade
eleven; and eight for grade twelve had slightlyhleignumber of male images. E-textbook
one had 54.4 percent male and 45.5 percent femalges. E-textbook three depicted
58.6 percent of men and 41.3 percent of women isid@jenilarly, e-textbook eight had
49.6 percent images of men and 46.2 percent imaigegemen. The other e-textbooks

had bigger differences in number between male endile images shown as their
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illustrations. Table 8 showed that males imageswarre dominant shown by
significantly higher number of images in the ilkagions of the e-textbooks. There were
1113 male images or 62.4 percent compared to 6@&3anmomages of 37.2 percent from
the overall number of 1782 human images.

Table 9

Human Images that Represent Gender

E-texbook

1 2 3 4 5 6 7 8 Total
F 138 28 67 128 28 86 133 55 663

455% 13.3% 41.3% 37% 32.2% 39.6% 39.3% 46.2% 37.2%
M 165 181 95 218 59 131 205 59 1113

54.4% 86.2% 58.6% 63% 67.8% 60.4% 60.6% 49.6% 62.4%

Un O 1 0 0 0 0 0 5 6
0.5% 4.2% 0.3%
1782
F: Female
M: Male

Un: Undetermined

Visual | mages Representing Socioeconomic Status
The fourth research question was: To what extesbcioeconomic diversity
represented in the visual images of the Engliséxébboks for 10, 11", and 13' grade
in Indonesia?
This research question was formulated to study th@wisual images in the
English e-textbooks used in Indonesia represeegddcioeconomic status. The images
were classified into three namely images of huraammal, and objects. Each image

group was examined whether they represented lod;, enihigh socioeconomic status.
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Undetermined category was used to classify humamad, and object images that were
not identifiable in terms of their socioeconomiates.

Human images r epr esenting socioeconomic status. Almost all English e-
textbooks for high school in Indonesia depictedgbedrom low socioeconomic status
(SES). Seven out of eight e-textbooks examinedided images of people from low
economic status. E-textbook eight for twelve gradikd not depict people from low SES.
The number of images showing people from low SES nekatively small compared to
other categories. The images of people from low $#Ef depicted as having different
occupations with low incomes such as farmers, ggripeckers, and beggars.

Most of human images found in the English e-teaksowere representing
middle class family. All e-textbooks examined irddal images of people from mid SES
in their illustration. The decisions to include tién certain SES groups were based on
the supporting images in the frames such as, dgilinouses, vehicles, or other objects
that denoted whether the people were of low, midulidigh SES.

The images of people that represented the midbsoohomic group depicted
different roles and occupations. The example addgalf the people in the pictures
included a housewife cooking in a kitchen, a gdrhing to play guitar, a person
watching television, and other activities involviaguipment found in middle class
families. Beside the roles they played and thevaiets they did, occupations also
provided information that was useful to classifgrthinto the middle SES category.
Occupations such as police officers and teachensrsim the e-textbooks were classified

into the middle SES category because of the stdrsidaries. The picture of a police
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officer on page 30 of e-textbook number five wagrample of a middle SES
occupation because the possible earnings of agoofficer on average were high enough
to pass the poverty line but not too high to affarddixurious life style.

Objects that accompany the persons in the pictuees also used to determine
the socioeconomic category. The picture of twasgwund on page forty of e-textbook
number two for example was included in the midd&SS&ategory because the girls in the
picture were shown as reading a newspaper andigsah a sofa. Newspaper
subscriptions and sofas are quite expensive andmoidldle class families would be able
to afford them.

People from high SES groups were representelll Einglish e-textbooks for
high school in Indonesia. Table 9 showed that ¢ted humber of images of people that
represented the high SES group was 585 out of 1782s lower than the number of
people images that represented the middle SES dmaiyggas much higher than the
number of images that represented the low SES group

The images of human beings were categorized igto BES group because of
their occupations and possible incomes as wehha®bjects that accompany them. Most
of the images were the pictures of popular figuvgk higher incomes such as, movie
stars, singers, and sport persons. They were Iistiomas well as international popular
figures. A picture of a television presenter anchedian who was well-known in
Indonesia found in e-textbook five for grade elewars included in the category of high
SES because of his possible income. Another exaafiiggh SES was a picture of a

family having a meal. It depicted the members effdmily in the dining room ready to
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eat. It was included in the high SES category beeatf the expensive objects such as the
silverware, the dining table, and the food served.
The rest of the images that did not have any gcapformation that enabled
classification into low, mid, or high SES were imdéd into the undetermined category.
Table 10

Human Images that Represent SES

E-textbook

1 2 3 4 5 6 7 8 Total
L 44 14 16 12 3 3 40 0 132

145% 6.7% 9.9% 35% 3.4% 14% 11.8% 7.4%

Mi 94 161 68 170 18 111 143 102 867
31% 76.7% 42% 49.1% 20.7% 51.1% 42.3% 85.7% 48.6%

Hi 143 31 62 129 51 47 105 17 585
47.2% 14.8% 38.3% 37.3% 58.6% 21.7% 31.1% 14.3% 32.8%

Un 22 4 16 35 15 56 50 0 198
7.3% 1.9% 9.9% 10.1% 17.2% 25.8% 14.8% 11.1%
1782
L: low
Mi: Middle
Hi: High

Un: Undetermined

Animal and object images representing SES. All English e-textbooks studied
depicting animals in their illustrations. Table dfibwed that most of the animals were in
the undetermined category because they did notévegh graphic information that
could be used to classify them into the low, migdlehigh SES group. There was only
one English e-textbook depicting animal image tlvatld be classified into middle and
high SES. E-textbook one for grade ten had imaggsld fish and hamsters. They were

classified into the middle SES category becausg dhe inexpensive pets. Poor families
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with lower income do not normally have pets in thmmes. It also contained images of
pure bred dogs and cats. They were categorizedhetbigh SES group because only
families with high income could afford buying aneping these animals.

Table 11

Animal Images that Represent SES

E-textbook
1 2 3 4 5 6 7 8 Total
L 0 0 0 0 0 0 0 0 0
Mi 2 0 0 0 0 0 0 0 2
8% 1.2%
Hi 19 0 0 0 0 0 0 0 19
76% 11.2%
Un 4 27 4 5 34 40 13 22 149
16% 100% 100% 100% 100% 100% 100% 100% 87.6%
170
L: low
Mi: Middle
Hi: High

Un: Undetermined

The images of objects in the e-textbooks were dilgded into four categories
namely, low, mid, and high SES and undeterminedy @vo e-textbooks represented
objects from low SES group. E-textbook three fadgr eleven depicted a small farm
land with poor farmer in shabby clothes in itsstiation. Farmers with small land were
often associated with rural poverty in Indonesiaother object representing low SES
was found in e-textbook five for grade elevenhibwed garbage bags in the dumping
area. It was included in the low SES group dudéofact that dumping areas were

associated with poor and homeless people who wagkeghrbage pickers in these areas.
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Table 11 showed that most images of objects fluerEnglish e-textbooks were
in the mid and high SES category. There were 186183 images of objects in the mid
and high SES categories respectively. All e-texkisomntained images of objects from
the mid and high SES group. Images such as, oxdstares, newspapers, and
motorcycles were classified as representing mid &68p because they were objects
that were most commonly found in ordinary househlmiihges such as, imported books,
fancy dining table and luxurious houses for exasplere categorized into high SES
group because they showed that only people withemigmmcomes could afford such
luxury.

The rest of the images of objects were classifitmlundetermined category
because they did not have specific features thrabeaused to classify them into the first
three previous categories. Images such as treestépand mountains were the examples
of undetermined pictures.

Table 12

Object Images that Represent SES

E-textbook
1 2 3 4 5 6 7 8 Total
L O 0 1 0 1 0 0 0 2
1.4% 3.1% 0.4%
Mi 32 13 19 39 8 42 25 8 186

60.4% 28.3% 27.5% 42.4% 25%  43.3% 32%  18.6% 36.5%
Hi 17 16 30 34 19 28 31 18 193
32.1% 34.8% 43.5% 37% 59.4% 28.9% 39.7% 41.9% 37.9%

Un 4 17 19 19 4 27 21 17 128
75% 37% 27.5% 20.6% 12.5% 27.8% 26.9% 39.5% 25.1%
509
L: low Mi: Middle

Hi: High Un: Undetermined
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Discussion

Representation of cultural aspects such as etinreiigion, gender, and
socioeconomic status in English teaching matewaise the major concerns in this study.
From the analyses of the, | found that the Engdigbxtbooks for high school in
Indonesia had biases in representing the four éspémrementioned. Overall | found that
although the e-textbooks had biases but they hapted the paradigm of English as an
International Language (EIL). This section discegbe cultural representations found in
the visual images in the e-textbooks. It also presbow the e-textbooks adopted the EIL
paradigm and thereby empowering local materialessiaind publishers (Kachru, 1996;
Kirkpatrick, 2011).
Cultural Representation in the English E-textbook

Research showed that students would have more atiotimvhen the learning
materials were inclusive (Campbell, 2010; Ladsolisigj, 2009b; Tomlinson & Lynch-
Brown, 2010). They would be more engaged in legrmihen the learning materials
included their cultures. When students of diverdéucal groups could not find
themselves and their cultures were ignored theyafination from school. To promote
learning, materials should be culturally relevamd &nclusive, accommodating the many
cultural differences of the students. Culturallievant teaching materials should include
students’ culture (Ladson-Billing, 2009a). Learnmgterials should adequately represent
any cultural groups. The teaching of culture of lshglanguage and the local context

should be represented to create balance in theegium.
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The next section discussed how the eight e-textbegkmined take cultural
aspects such as, ethnicity, religion, gender, acteconomic status into considerations.

Ethnic diversity. In this study an ethnic group was defined as andiste social
group in a large society who set themselves aparho was set apart by others due to
distinctive cultural patterns, beliefs, historiealues, attitudes, languages, national
origins, and physical traits (Sheets, 2005). Indanes a multi-ethnic society, with more
than 1,000 ethnic groups. The size of most ethraams was small, and only 13 groups
had more than 1 million each (Suryadinata, eR&l05). These ethnic groups were
divided into two big ethnic groups in this study€Be two broad grouping was resulted
from the ancient migrations namely, Melanesians/Amstronesians. Melanesian people
inhabited the eastern part of the country and thstrdnesians inhabited the western part
of Indonesia. All foreigners were categorized as group. Visual images of people,
animals, and objects, which contained specific lgigg information about the ethnic
groups were used to determine the ethnic represamta

The English e-textbooks for high school in Indoadsd adopted English as an
international language (EIL) model shown by thdusmon of local cultures in their
contents. They included local contexts shown intéixés and the visual images used as
illustrations. The illustrations depicted imagegebple, animals, and objects that
represented the two broad ethnic categories, Mslane@nd Austronesian. The
illustrations also depicted foreign people, animafsld objects as the representation of

foreign cultures.
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Although Melanesian, Austronesian, and foreignurelt were all represented by
the visual images in the English e-textbook, thpresentation was not balanced.
Melanesian cultures were under represented inrgli€h e-textbooks examined. All
Melanesian images of human, animals, and objeats mech lower in numbers
compared to the Austronesian and foreign ones.€llvere 908 images of people or
50.98 percent representing the Austronesian etimigps and there were only eight
images of people or 0.44 percent representing thkamésian ethnic groups in all English
e-textbooks examined as shown in table 4.1. Beoafusignificantly less represented in
numbers the Melanesian ethnic groups were alsoundgrrepresented in roles. The
roles of Melanesian people depicted in the Englisbxtbooks were very limited. The
important roles were depicted through the imagab@®ustronesian people.

The e-textbooks were published by the Ministry dtiEation and intended for all
high school students in Indonesia. It meant thatimblication was funded by the tax
payers throughout the country. The fact that Medarepeople were not proportionately
represented in the e-textbooks marginalizes Eagstdonesia students from the
instructional materials. The students with Melaassthnic background may feel
disfranchised and as previous studies have shdwaan result in low motivation and
lower achievement when there are cultural gapsdmtvinome and school (Campbell,
2010; Ladson-Billing, 2009a).

The English e-textbooks series also representeigiocultures in their
illustrations. The illustrations depicted foreigagple, animals, and objects. People from

the United States of America and United Kingdomeneund more in numbers
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compared to other groups of foreigners. Althoughftitus of the study was Indonesian
ethnic groups, it was interesting to note this mgimeenon. It reflected the English as a
foreign language model in teaching where the gbginglish learning is to communicate
with the native speakers of English. Including masgan culture through the use of
visual images would be more realistic for the stusid®ecause they would most probably
use English to communicate with people from thglmeoring Asian countries
(Kirkpatrick, 2011). Balanced representation of ¢héure from English speaking
countries and from other Asian countries offersletiis the opportunity to understand
English as an international language.

Religious diversity. Indonesia officially acknowledged six religionsiig
constitution. Religious diversity was a common gireenon in everyday lives and at
schools. There were public school holidays for e@atigion in the national curriculum
calendar. Including religious topics in learningterals was viewed as showing reality
of everyday lives and making the materials contaixtu

The English e-textbooks examined included topitsted to some religions. The
visual images used as illustrations also depicemple and objects representing certain
religions. Some visual images were used to proMutgtration for texts related to topics
about certain religions. Some other images werd asellustrations for texts, which
were not about religions. However, not all sixgelins acknowledged by Indonesian
government were represented.

Throughout the eight English e-textbooks examindg tslam and Christianity

were represented by human images. There was nabmnrage that represented
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religions. Images of objects found in the Englistex@¢books series only represented
Christianity, Hinduism, and Buddhism. Confucianigms not represented by either
human or object images.

Most images that represented religions were nat tesélustrate texts about
religions. They were used to illustrate texts orelated topics. The image of Borobudur
temple in e-textbook one, which represented Buchdlics example, was used to provide
illustration for a text on tourism. The statue dfliadu goddess from the same e-textbook
was used as an illustration of a text about legamdifolk tales. Another example of an
image representing religion used as an illustratomon-religious text was the image of
a woman holding a rosary. It was used as an idtistn of a text about an anti-abortion
protest. The images of women wearing hijab, whegresented Islam, were also used as
illustrations of common activities such as cookio@reer, and sports. The only images
used as illustrations of texts related to religiaese the Easter eggs. They accompanied
texts about Easter traditions.

Including visual images related to religion woulkelideal to show the reality of
religious life in Indonesia. Integrating topics abeeligions in the learning materials
other than learning materials for religious edwrapromoted inter religious
understanding among Indonesian students (Haryatn@iki®; Kelabora, 1979; Parker,
2010). However, balanced representations and aecdepictions of all religions should
be made to develop inclusive learning materialsithturn would promote students’
learning motivation. Imbalanced representationsiaratcurate depictions of any

religion would disfranchise certain group of studesnd demotivate them. Religion is an
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important cultural aspect in Indonesia, discountirfgpm instructional materials could
have detrimental effect on students (Ladson-Bill2@09a).

Previous studies showed that religious educatided@n promoting inter religion
understanding among students because of its ségnegtare (Haryatmoko, 2010;
Kelabora, 1979; Parker, 2010; Putranta, 2005; Stedko, 2009). Creating balanced
and accurate religion representation through tleeofisisual images may promote
mutual understanding among students with differelngions. In the long run it could
minimize the existing tensions and conflicts betwdgferent religious groups which
have not been fully resolved in Indonesia (Hary&om@010).

Gender role stereotype and bias. Gender is not a mere biological trait but it is
also learned behavior (Ryan, 2010). Gender role¢earned in the family and through
education. Gender stereotypes existed in the sosieére males and females were often
overly expected to behave in certain manner basdteosocietal beliefs and norms.
These expectations often limited the opportuniesomen and girls to perform certain
tasks or assume certain jobs. In education stgueng\could limit students’ future
decisions regarding various aspects of their lireduding choice of profession and
career development. Stereotypes keep both sexexglitional professions and were
incoherent with the various kinds of existing ogpaities (Mills & Mills, 1996).

The third research question of the research waseraed about how the
English e-textbooks for high school in Indonesiaresented gender through the use of
visual images in their illustrations. First, inrtes of numbers, women were

underrepresented in the overall English e-textb@sieenined. There were 663 images of
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women and girls compared to 1113 images of merbagd. Secondly, men were
depicted as having wider range of roles as showthéiy occupations and tasks they
performed. Certain professions such as doctorsalaiers were only depicted by men.
Other occupations such as teachers, police officep®rters, and singers were illustrated
by both men and women. The visual images useduasrdtions in the English e-
textbooks series also contained gender stereotgtsed to emotions and feelings.
Women were depicted as caring, sympathetic, ansiqgpaste, while men were depicted
as having power and kept their emotions in control.

The visual images of males and females in thex@oeks series did not
represent the reality that exists in the societyehlity the number of women is more
than the number of men according to 2000 populatemnsus (BPS, 2010). Women play
important roles in the society. Women own aboutyspercent of micro, small, and
medium scale business enterprises. Women alsonaid than 11 percent of the seats in
the parliament and represent about 11 percentydrgment ministers. More than
sixteen percent of judges and about fifteen perocEBupreme Court Judges are women
(World Trade Press, 2010). Women are increasiniglyipg more important roles in the
society. This fact should be better representedl itextbooks used in schools.

E-textbook writers and publishers should creatarz®d representations of
males and females so that the English e-textboakddabe motivating and engaging for
both male and female studentsl@&ced and accurate depictions of both genders in
instructional materials would make students awatb@inequalities that had existed for

women in Indonesian culture and encourage studenéke corrective actions (Mills &
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Mills, 1996).The balanced representations should not only legual numbers of both
genders but also they should be depicted as h#lvengame roles. Gender role
stereotypes that limited men and women to perfartam limited tasks should be
avoided. Showing egalitarian roles might lead stiisléo have broader views on the
choices of professions.

Socioeconomic representation. The fourth focus of the research concerned
with whether the visual images in the English ekierks for high school in Indonesia
had balanced representation of students from diftesocioeconomic backgrounds.
Inclusive learning materials that represented BB §roups might reinforce important
links between school and home cultures. As a regaltning materials would be
engaging and motivating for students from differ8&iS groups.

The English e-textbooks examined included allttimee SES groups: low,
middle, and high. Images of human, animals, andatbjfound in the English e-
textbooks mostly represented the middle SES gmuligidle SES group were represented
by 867 human images. Low SES group had the lepstsentation in the e-textbooks.
They were only represented by 132 human imageshifgieSES group was in the
second position, represented by 585 images.

The composition of low, mid, and high SES groupsd in the e-textbooks
does not reflect the reality of SES compositiofnofionesian people. The English e-
textbooks represented 0.39 percent of people franaw, 36.6 percent from mid and 38
percent from high SES groups. In reality, the petage of people living below poverty

line in Indonesia is much higher, 13.3 percentulal areas, the poverty rate is even
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higher, as high as 16.6 percent. The English ks should reflect the real
socioeconomic situations of Indonesia.

The imbalanced representation of SES groups waerdotivate students whose
groups were not represented in the learning méeBalanced and accurate depictions
of students’ home cultures would increase studéedéshing motivation and improve
their performances and achievements. The data shthaethe English e-textbooks for
high school in Indonesia needed to be improvecdhblding more visual images that
represented students from low SES group to refftecteality.Realistic and accurate
depictions of all people from different SES in mstional materials would make
students aware of the socioeconomic conditionsekiat in Indonesian society (Mills &
Mills, 1996).

Inner and Expanding Circlesin the English E-textbook

For many years the English language teaching (Eplafadigm in Indonesia
adopted the distinction of native speakers andmatdive speakers of English.
Indonesians as the non-native speakers were threelsaand the native speakers were the
ones to set the standards, what was right and wéstvrong in terms of grammar,
vocabulary, and other aspects of language leaMigiar, 2005; Sadtono 1997).
Indonesia was considered to be an expanding detause English was learned as a
foreign language. The inner circle countries haaklies from this situation because they
were the sources of all standards. Therefore, hlagythe privileges of setting learning
standards, developing teaching methods, develdparging materials, and developing

testing instruments. Indonesian educators were imeiged because they did not have
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the power and were in receipt of what the innesleicountries decided. The marketing
of ELT was often parallel with the industrial pratsiin the international market where
the developed nations held an unfair monopoly ¢ess developed countries
(Canagarajah, 2002). As a result, policy makerstaachers in Indonesia believed that
the ELT models promoted by the central circlesugtotheir textbooks, research
journals, training programs, and professional oizgions were the best. Because of this,
it was assumed that Indonesian ELT had to be aju#tistar, 2005; Sadtono 1997).
The ultimate goal of learning English was to becdikeea native, so that learners could
communicate effectively with native speakers of lishg

This study showed that the dichotomy of non-nasind native speakers no longer
seems to exist because the eight e-textbooks dtudgiee written by Indonesians and
published by Indonesian publishers. When the EFagigm was adopted in a particular
country, only textbooks written by native speakeosild be considered as the legitimate
source of learning. The context, shown by the dskeovisual images, was about local as
well as global themes. The visual images useduwegraitions depicted people, animals,
and objects from local and international conteXtg inclusion of local contexts enabled
students to understand and share their culturésthat international community. This
fact underpins the writers’ and publishers’ paradigf EIL. English was used to
understand and share local cultures with otherEwglish speaking people as well as
with English native speakers.

This study also showed that the writers of thex¢bi@oks did not adopt an EFL

paradigm in which the contexts of instructional enalls were almost always native
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speakers’ contexts. The use of both local andnateynal contexts shown by the choice
of visual images showed that the writers also astbfhte view of English as an
international language (EIL) in which the purpo$¢he study was to communicate local
and global content with an international communliye main goal of English language
learning was to be able to attain internationadlligibility. The publication of the e-
textbook series would encourage textbook writedsaurblishers to improve English
language teaching in Indonesia by including loceltexts and thereby lessen the
domination of English speaking countries such adthited States, United Kingdom,
and Australia which are often referred to as timeircircle countries in ELT.

The e-textbooks studied included local as welh#srnational contexts; however,
the immediate international contexts were undeesgmted in the e-textbooks. Few
Asian countries such as Japan and South Koreaima&ueled. The international contexts
were still more focused on the inner circle cow#tisuch as England, United States, and
Australia. Inclusion of more Asian countries sushSengapore, Malaysia, the
Philippines, and Vietnam would be ideal becauset tilady students will be
communicating in English with people from theseghbioring countries.

Summary
This chapter discussed the data analysis andrttieds. It presented qualitative
data and descriptions of the visual images usdtlagations in the eight English e-
textbooks for high school in Indonesia.
The data showed that Melanesian ethnic groups wederrepresented in the

English e-textbooks series. Austronesian whichrrefeto ethnic groups inhabiting the
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western part of Indonesia was much more dominatgrms of number of images and
roles the images played in the society.

Not all official religions acknowledged by the Intesian government were
represented in the e-textbooks. The images of pemgly represented Islam and
Christian religions. The images of animals and cigjeepresented Christianity,
Hinduism, and Buddhism. Confucianism as one offffieial religions acknowledged by
Indonesian government was not represented in thgtbooks.

The e-textbooks also underrepresented women arldwuh8ES group. The
number of women images in the English e-textboek®s is much lower than images of
men. Some professions were illustrated by both woamel men, but some others were
only represented by men. Almost all images of woieth men depicted traditional roles
thereby might enhance gender role stereotypesiggt limit both genders’
opportunities. Similarly, low SES group was undpresented in the e-textbooks.
Excluding certain group from the e-textbooks midisfranchise and demotivate learners.

The consequences of imbalanced representationugiggstions for improvement
of the English e-textbooks were presented in teeudision section. Imbalanced or
absence of students’ culture in learning materatght alienate students. In turn,
learning motivation would become low and as a tesut achievement would also
become low. The English e-textbooks for high schimdéhdonesia needs to provide a
more balanced representation of ethnicity, religgender, and SES in order not to

marginalize certain groups of students.



CHAPTER YV

CONCLUSIONS

This chapter concludes the research by presemtirmyerview of the study, a
discussion of the findings, conclusion, implicasdor English Language Teaching
(ELT) practice, and recommendations for future aese on the development of ELT
materials.

Overview of the Study

The purpose of the study was to evaluate the Miswges used as illustrations
in the English electronic textbooks for grades &dayen, and twelve in Indonesia.
Qualitative visual content analysis was employethasnethodology of the research.
The analysis focused on whether these e-textbam@@anodated the religious, gender,
ethnic, and socioeconomic diversity of the studeRitese four aspects of cultural
diversity that influenced students learning in Indsian contexts were crucial to examine
because the students were so diverse. This diyevag because of the geographical
conditions and historical background of Indonesia.

Evaluating the cultural aspects of the Engliskxdkooks for grades ten, eleven,
and twelve in Indonesia was necessary becausatitlmated to the development of
balanced ELT materials in Indonesia. The Englisex¢books published by the Ministry

of Education were one series of learning matetiaésd nationally by teachers in
91
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Indonesia. The publications were controlled bydéetral government. Centralized
policies had often created imbalanced power relatlzetween the central and local
governments. The publication of learning materddten did not include certain local
interests and therefore marginalized local grouqgspioritized other groups. Indonesia
is so diverse, in terms of ethnic, religion, genaled socioeconomic status, so its
centralized and standardized policy of educati@mukhbe implemented with great
caution. Due to this fact, critical theory in edtica was adopted as the theoretical
framework of the study. Critical theory in educatfocused on power relations between
different groups in educational field and practice.

This research was an attempt to assess the vakiegiEh e-textbooks as one of
the sources of learning materials in Indonesiaprdticted whether the materials
promoted and facilitated the learning process efstiundents. Learning materials were
relevant to and useful for the students when thesewf learners’ interests and related to
tasks which learners needed to perform in reallifeluding cultural aspects and local
contexts with balanced representation might in@eaisdents’ motivation which in turns
helped them to engage with the learning matersmight increase to learners’ chance
to succeed in learning. This research focused aluating English teaching materials
through visual content analysis. It was importaram Indonesian context because it
could contribute to the development of better leaymaterials that were intended to
cater to a very diverse population.

Content analysis was adopted as the methodolothedtudy. In this study
content analysis referred to the research techrimumaking valid inferences from the

visual images meaningful to the context of theg,snglish e-textbooks series
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(Krippendorff, 2004). Content analysis was chanaoéel by close reading, rearticulating
new narratives, and the researcher assigning nemings or interpretations
(Krippendorff, 2004). Texts or documents in cont@ndlysis did not only denote written
text but also included visual images (Merriam, 2088heide, 1996). In content analysis
studies the researcher drew specific inferences the collection of visual images in
their contexts. The visual images in this studgmefd to all pictorial illustrations in the
English e-textbooks developed for the 10th, 11id, B2th graders of senior high school
in Indonesia. All visual images were elicited atadar the purpose of analyses.

This study used document analysis as its main adetbocument analysis
included different procedures for analyzing anérpteting data from the examination of
documents. The term document referred to visuagjgean this study. The documents
that were analyzed were the visual images fouridarEnglish e-textbooks designed for
10th, 11th, and 12th graders in Indonesia. The nhecd analysis procedure included
document selections, protocol development, dateaan, data coding and
organization, and data analysis. The visual image analyzed to determine whether
they represented religious, ethnic, gender, ansbeoccnomic diversity of the students.

Discussion of the Findings
Ethnic Representation
Indonesia is comprised of around 1000 ethnic grotibsse ethnic groups
scattered around the country inhibiting more tha@0lbig and small islands. In this
study | decided to examine the general broad etjmoicping because it was impossible
to examine the representations of the existingietimoups. For the purpose of the study,

| divided the existing ethnic groups into two largeoups, Melanesian and
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Austronesians. The Melanesian ethnic group incladeethnic groups inhabiting the
eastern part of Indonesia. The ethnic groups inimgpbihe western part of Indonesia were
included into the Austronesians group. The spet#@atures to group them were eye
shape, hair type, and skin color. Melanesian peggherally had round eyes, curly hair,
and darker skin tones. Austronesians people noyrhalll oval eyes, straight hair, and
lighter complexions.

The result of the research showed that Melanesidares were under
represented in all English e-textbooks examinetiM&llanesian images of human,
animals, and objects were noticeably lower in nulsempared to the Austronesian and
foreign ones. Due to the fact that the Melanesihnie groups were significantly less
represented in numbers, they were also considetatalgrrepresented in roles. The range
of roles of Melanesian people depicted in the Emgh-textbooks was very limited. The
important roles were depicted through the imagak@fAustronesian people.

In this study, | concentrated on observing thegmes of Indonesian ethnic
groups in the English instructional materials usekigh school. However, | found that
apart from Indonesian ethnic groups, there wasieamasting finding about foreigners in
the English e-textbook series. The number of foreig in the illustration was high. |
classified foreigners into one group. | found thebple from the United States of
America and the United Kingdom were more in numloerapared to other groups of
foreigners. Asian people were only represented tmelin and Japanese. People from the
neighboring Asian countries, to whom Indonesianpteavould be communicating with,
were not represented in the English e-textbooksd interested in further studying this

phenomenon in future research.



95
Religion Representation
The results of the study showed that the Engliséxthooks for high school in
Indonesia included images that represented rekgiNot all religions acknowledged by
the government were represented in the e-textbdo#tenesia officially acknowledged
six religions in its constitution. Although Indom@$s a secular country, religions were
incorporated in everyday lives such as in schools.

The study showed that the visual images usedusiraitions depicted people and
objects that represented certain religions. It sftbthat in the eight English e-textbooks
examined only Islam and Christianity were represeéity human images. Images of
objects in the English e-textbooks series represe@hristianity, Hinduism, and
Buddhism. Confucianism was not represented ahdhe e-textbooks series.

Gender Representation

The research results showed that there were gémakeand gender stereotypes
in the visual images used as illustrations of thglish e-textbooks for high school in
Indonesia. First, in terms of numbers, women wadewepresented in the overall
English e-textbooks examined. This did not refteetreality that according to the 2000
census, woman population was bigger than men popalé&econdly, men were depicted
as having wider range of roles as shown by thaupations and tasks they performed.
Thirdly, the visual images used as illustrationstamed gender stereotypes related to
emotions and feelings. Women were shown as casyigpathetic, and passionate and

men were shown as having power and kept their @em®in control.
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Socioeconomic Status Representation

The fourth focus of the study was to examine tlpeagentation of socioeconomic
status. The visual images used as illustratiorisare-textbooks were categorized into
three groups. The study showed that all the thEg® @oups: low, mid, and high were
represented in the English e-textbooks. Most ofiteeal images represented the mid
SES group. The high SES group was slightly lesseesgmted in terms of number of
images. The low SES group had the least repregmmah the e-textbooks.

Conclusion

There are five conclusions drawn from this studyey are related to the four
research questions aforementioned. The last canaolisrelated to the position of the
English e-textbooks in relation to the English &oeeign Language paradigm.

First, the study revealed that the Melanesian etbroups were underrepresented
compared to Austronesian ethnic groups. Most visunagjes used as illustrations in the
English e-textbooks series depicted pictures otqgraphs that represented
Austronesians ethnic groups. As the consequencrioh less in numbers, the
Melanesian ethnic groups’ range of roles was aisitdd. All important roles were
exemplified by Austronesians people.

Previous studies showed that imbalanced reprasemiand inaccurate
depiction of ethnicity in instructional materialachdetrimental effects on students
(Campbell, 2010; Ladson-Billing, 2009b; Sheets,30the imbalanced ethnic
representation in the English e-textbooks for faghool in Indonesia would also have
unfavorable consequences for the students. Theedsé Melanesian cultures from the

instructional materials may cause similar discantinbetween home and school culture
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for Melanesian students that could then resulisfrahchisement and disengagement.
The e-textbooks as the learning materials did nobmmodate the Melanesian ethnic
groups. Students whose culture was not represemalt have low learning motivation
that in turn might result in lower academic achreeat.

Second, the study showed that not all officialgiehs in Indonesia were
represented. The images found in the e-textboakaati equally represent the existing
religions. Human images only represented IslamGmdstianity, while the images of
objects only represented Christianity, Hinduisnd 8uddhism.

Indonesia was secular country but religion israpartant matter where the
government involved in many areas. All Indonesigizens should choose one of the
official religions acknowledged by the governmd®eligious education was a
compulsory subject in all education level from edstary school to university both in
public and private institutions. There were two @tion systems in Indonesia. One was
under the Ministry of Education and the other o wnder the Ministry of Religion
Affairs. Including religious topics in the textbdaoother than textbooks for religious
education was a common practice. Students wouldifiemated and disfranchised when
they were not represented in the learning matef@dsnpbell, 2010; Ladson-Billing,
2009b; Tomlinson & Lynch-Brown, 2010). Students Vdolind the learning materials
de-motivating and not engaging.

The English e-textbooks for high school in Indoaekd not reflect the reality
of the existing religions in Indonesia. The imagébuman beings represented Islam and
Christianity but left out Hinduism, Buddhism, andr@ucianism. Religion is a sensitive

issue and played an important role almost in gdeats of live in Indonesian society. It
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even often causes tensions and conflicts that hawvbeen properly resolved. The
religious education has failed in promoting inteligion understanding because of its
segregate nature. Balanced representation andadealepiction of the reality of
religious life in Indonesia in instructional matds other than the instructional material
for religious education could promote inter religgounderstanding and in the long run
would reduce the tensions and conflicts betweedergift religious groups.

The third conclusion of the study was that theeee bias representations in
terms of numbers and roles for women in the Engliséxtbooks for Indonesian high
school students. Women were underrepresented inglish e-textbooks examined.
Men had wider range of roles. The roles assumdabblywomen and men were in line
with the existing gender roles stereotypes in taety. Women were depicted as caring,
sympathetic, and passionate while men were depagdthving power and kept their
emotions in control. Gender bias representatidextbooks brought negative
consequences to both male and female studentss(&Mills, 1996). Stereotyping could
curtail students’ future decisions regarding vasiaspects of their lives, including choice
of jobs and career development. The stereotypesiath sexes in traditional
professions, and were irrelevant to the abundamskof existing opportunities.

Fourth, the study concluded that the English ¢btmoxks for high school
students in Indonesia had imbalanced represensabiopeople from low, middle, and
high socioeconomic groups in the society. Moghefhuman images represented people
from the middle socioeconomic group. This depi¢texireality of socioeconomic
structure in Indonesia. Most of Indonesian popafatvas in the middle class group

(BPS, 2010). The second most represented wereg&oph high socioeconomic group
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and the least represented were the low socioecangmoup. This did not represent the
reality of Indonesian society. According to the semof 2000, the number of people
living under poverty line was more than the numidfgueople from the high
socioeconomic group (BPS, 2010).

Similar to other cultural aspects, the imbalanegaesentation of SES in
textbooks could bring detrimental effect for stude extbooks that were not inclusive
of all culture of the students might be de-motingtand disengaging for students.

Another finding of the study, which emerged latad was not part of the
research questions proposed at the beginning stadyelated to the paradigm used by
the e-textbooks writers. The writers of the e-texlts series had moved from English as
a foreign language position to English as an irgonal language paradigm. The
inclusion of images from the local contexts sugggshat the writers attempted to help
students to be able to share local cultures iniEmgind avoid the over emphasis on the
culture of native speakers of English found inieaiEnglish text books (Kachru, 1996;
Mistar, 2005; Sadtono, 1997). The consequencdsparadigm shift were related to
the standards, purpose, and ultimate goal of legriiihe utilization of local contexts
through the use of visual images depicting loc#uces confirmed that the purpose of
learning English was not merely to be able to comicate with and to discuss culture of
people from English speaking countries but alsoet@ble to discuss learners’ own
cultures and to communicate with people from othtures who did not share common
national language. It also confirmed that the wtiengoal of learning English was no

longer native-like competency but internationaéligibility.
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In conclusion the study revealed that there watgalanced representations of
religion, ethnic, gender, and SES in the Englisexébooks for high school students in
Indonesia. They also contained gender roles stgrestof men and women. The English
e-textbooks series adopted English as an intemadtlanguage as their paradigm in
which English is learned to share local culturethvhe neighboring and broad
international community who did not share commargleaage.

Implication for Practice

Although the autonomy law had been enacted in 1888y policies were still be
made by central government. One of the policiestivagpublication of textbooks for
schools. The Indonesian Ministry of Education wesponsible for the textbooks
publication for school. Therefore, it needed t@bbsh guidelines for textbooks writers
on the quality of textbooks in terms of balancdthet, religion, gender, and SES
representations. The following are the suggest&tegoes to improve the balanced
cultural representations:

1. Austronesian and Melanesian ethnic groups shouteéresented equally by
the visual images used as illustrations in termsuohber and roles. It is
achievable through the equal depiction of humamails, and objects that
represent the ethnic groups. More images of foegdepicting common
people, not only famous people should be giverrdoide realistic depictions
of the foreign cultures.

2. All official religions acknowledged by the governmieshould be represented
in the textbooks. Although about ninety perceninafonesian population is

Muslims there should be balanced representatioa$i céligions.
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3. Gender bias and gender roles stereotypes showddiéed. Women should
be depicted as having as wide range of tasks atupations as men. Both
men and women should be depicted in more egalitaoikes to avoid the trap
of traditional stereotypical gender roles.

4. A more balanced representation of low, middle, laigh SES groups should
be obtained by depicting all groups based on tl&ieg reality in the society.

In addition, the Ministry of Education should prdeitraining programs for
textbooks writers, curriculum developers in pro@s@nd districts, and teachers. The
training programs should be designed to help edusaind officials to increase
awareness about cultural biases in instructiona¢nads.

Recommendations for Future Research

1. This content analysis study only made use of teaatiimages as the
sources of data to study cultural representatidisglish e-textbooks used in Indonesia.
It is therefore recommended that future researcludte both visual images and written
texts. Although visual images provide rich culturdbrmation, written text can offer
specific information of equal importance.

2. In this study broad categories of Melanesian anstidaesian ethnic
groups were used. It is therefore recommendeduhaie research employ more specific
ethnic categories. Ethnic representation coulddset on the existing main islands.
Using textual information might help future resémata further classify ethnicity into
more detailed categories.

3. This study grouped all foreigners into one singié.ut is

recommended that future research classify foregyiméo more detailed categories based
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on their nationalities. Especially studying therssgntations of other Asian nations will
be useful because they are the nations that molséibly will be interacting in English
with Indonesian people.

4. This study examined eight English e-textbooks fadgs 10, 11, and
12 of high school in Indonesia. There were otheaglisSh e-textbooks series for grades 7,
8, and 9 of junior high school. Examining all Esblie-textbooks for all grades might
provide a more comprehensive picture of culturptesentations in instructional
materials. It is therefore recommended that futasearch examine the English e-
textbooks for grades 7, 8, and 9 of junior highagthlt is expected that the combination
of this study and future studies would provide @idvauinderstanding of cultural
representation in the e-textbooks published bymed@n Ministry of Education.

5. The Ministry of Education had published 927 e-texiks through
January 2012. There were 291 e-textbooks for eleangschool, 154 for junior high
school, 276 for senior high school, and 204 foratmmnal school. They included most
school subjects. This study only examined Engliséxébooks for high school. It is
therefore recommended that future research exantive e-textbooks for other levels
and other subjects. It would be useful for the iowement of the quality of instructional
materials in terms of cultural representation.

6. The Ministry of Education did not only publish edieooks. It also
published conventional textbooks for all schookElev It is therefore also recommended

that future research study all school textbooks.
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Summary

The study was an attempt to evaluate the cultw@éets of English e-textbooks
for grades ten, eleven, and twelve published byimastry of Education of Indonesia.
The visual images were used as the source of dather of the e-textbooks represented
the four cultural aspects examined. The culturpkass studied were ethnic, religion,
gender, and SES. The results of the study shovetdtare were imbalanced
representations of ethnic, religion, gender, an8 88he English e-textbooks examined.
Developing guidelines for cultural representaticaswsuggested to improve the quality
and inclusiveness of English instructional materi#lis expected that the results of this

study inform teachers, textbook writers and puleliish
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