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Abstract

It was hypothesized that (1) urban Negro children have a lower self-
concept than their white counterparts, and (2) regardless of race, low-self-
concept children have a more unrealistic and more rigid level of aspiration.

Subjects used for the testing of the first hypothesis were 40 Negro male
seventh- and eighth-graders from an all-Negro parochial school of the west
side of Chicago, and 40 white male seventh- and eighth-graders from an all-
vhite parochial school in the same area. The Negro and white groups were
matched in terms of age, Peabody IQ, and socioeconomic status. Both racial
groups were administered the Tennessee Self Concept Scale (T3C3). Negro chil-
dren scored significantly lower than whites on the Tfollowing scaleg: Total
Positive (p < .0l), Behavior (p <.0l), Physical Self (p<.Ol), Personality
Integration (p< .01), Ethical Self (p<.05), Identity (p<.05), and Self-
Satisfaction (2;<,05). Negro children also scored significantly lower on the
General Maladjustment scale (p<.,Ol) and, since this scale is an inverse scale,
a lower raw score meansg a higher degree of maladjustment. In addition, the
scores on the other subscales were all in the expected direction.

Por the testing of the second hypothesis, the level of aspiration of
those occupylng the top quarter on the TSCS Total Positive scale (ngO) was
compared with the one of the hottom quarter (N=20). This hypothesis was
investigated mainly by means of subjects' level of aspiration in a game con-
sisting of 20 trials, with a prearranged sequence of scores. In addition,
information was ohtained from each subject with respect to his aspiratiouns
in terms of occupational and educational goals. The second hypothesis was not
supported. However, a few racial differences were noted: the Negro children
had significantly higher edncational goals than their white counterparts and,
in the game, their level of aspiration was consistently--though not signi-

ficantly-~higher than the level of aspiration of whites.
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CHAPTER I
THE PROBLEM
AND ITS HISTORICAL BACKGROUND

The present research has a double purpose: t0 compare Negro and white
boys' self-concept and to examine the relationship between self-concept and
1evel of aspiration.

There seems tO be general agreement that in this country the average Negro
adult has a lower self-esteem than his white counterpart. The whole history of
Negro slavery and racial prejudice together with still prevalent, though less
crude, forms of discrimination could not exist without having a negative influ-
ence upon Negro adults' self-image. A decade ago, Dreger and Miller (1960)
concluded their extensive review of comparative psychological studies of Negroes
and whites by stating that "self-concepts seem to suffer in the Negro sub-
culture in contrast to those of whites [p. 394]." Besides, is not the Black
Powver movement itself, with 1ts vigorous slogans,--"Black is beautiful,” "I am
somebody-~an implicit and, at times, avoved attempt to heal a wounded self-
concept?

But what about Negro children's self-concept? It is hard to imagine that
they could remain totally unaware of and unaffected by the social and cultural
conditions which have so negatively affected their parents. Such a negative
self-concept can certainly not appear overnight. It is most likely already

present to a certain extent in the Negro adolescent and perhaps even in the

Negro child himself. Hence, the first part of this chapter will be devoted to
a comparative study of Negro and white boys' self-concept.

In the last two or three decades a vast amount of literature has been
published concerning self-concept, its central position in the study of human

personality, and its impact upon human lichavior. Self-concept has been called




the "missing 1ink" for understanding behavior (Brandt, 1957). Even the
American public is becoming increasingly familiar with "psycho-cybernetics"
(Maltz, 1969) and the "magic power" of the hidden self-image (Maltz, 1967).
gince so much seems to depend on self-concept, there is certainly a need to
examine how 1t affects the level of aspiration. Does an individual with a
1ower self-concept necessarily have a lowver level of aspiration? Hence, the
gecond part of this chapter will be devoted to the investigation of this
problem.
Negro Children's Self-Concept

Before reviewing the various studies which have more directly and expressly
dealt with the self~concept of Negro boye, an examination will be made of
gseveral psychological problems particular to the Negro child as opposed to the
white child and which might have real implications for hils self-concept.

Psychological Problems of Negro Children

1. Skin-color Conflict. There is considerable evidence that preschool

Negro children are already aware of the color of their skin and have incorpo-
rated many of the racial prejudices prevalent in the adult world. Clark and
Clark (193%a, 1939b, 1947, 1950, 1963), in their series of studies on racial
identification and preference among children, found that at all ages the light-
skinned children made more cholces of the white than of the colored boy, that
light-gskinned children showed a sharp increase in identification with the whites

from the third- to the fourth-year level and maintained this increase at the

fifth-year level. They concluded: "The discrepancy between identifying one's
own color and indicating one's color preference is too great to be ignored.
The negation of the color brown exists in the same camplexity of attitudes in
which there also exlsts knowledge of the fact that the child himself must be

identified with that which he rejects. This apparently introduces a fundamental
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conflict at the very foundations of the ego structure (1950, p. 350)."

In the same year that the Clarks were conducting their first experi-
ment, another investigator (Crisswell, 1939), using sociometric techniques,
pound that white children surpassed Negro children in self-preference. A few
years later, Helgerson (1943) in a similar study of preschool children noted a
decided tendency for the older group to choose the colored playmate less fre-
guently than the younger group did, with the greatest difference occurring in
the colored group.

Koch (1946), exploring soclal distance with children from second, fourth,
sixth, elghth, tenth and twelfth grades, found that the medium-brown Negro,
whether male or female, tended to be preferred to the dark by Negroes of all
shades as well as by whites. Besldes, when choosing between whites and Negroes,
the light Negro more frequently favored whites than the medium-~-brown or darker
Negro did. 'The light Negro boys at all grade levels tended to prefer white girls
to Negro girls.

Investigating a slightly different problem, social class and friendship
among children, Neugarten (1946) concluded that awareness of social class dis-
tinctions appears by the fifth or sixth grade of elementary school. Children
from both high and low socloeconomic backgrounds more frequently chose high-
status children. Obviously, if status discrepancy is further associated with
and rendered more visgible by skin color, such awaremess of differential prestige

must appear much earlier.

In the same year, Seeman (1946), studying skin color values in all-Negro
school classes, reported that third- and fourth-grade children appeared clearly
committed to the superior value of light skin. Skin color differences were
again assoclated with differences in friendship and reputational status. In a

study of 100 nursery school children who were four years of Age, Goodman
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(1950, 1052) found that Negro children were more often highly sensitized
to race than white children. The degree of pigmentation was strongly asso-
ciated with race awareness.

Radke and Trager (1950), using doll materials, investigated children's
perceptions of the social roles of Negroes and whites. Some of their findings
were as follows: 16 per cent of Negroes ascribed inferior roles to Negro
dolls, especially with regard to money and housing; 24 per cent of legroes
assigned work to the Negro doll and leisure to the white doll; the great major-
ity of children from both races gave the poor house to the Negro doll and the
good house to the white doll; the Negro doll was the doll preferred by only 57
per cent of the Negroes, whereas the white doll was favored by 89 per cent of
the whites. But Negro children's comments during the interview which accom-
penied the experiment revealed still more clearly how they undervalued their
own race and were bitterly aware of the soclal disadvantage of being a Negro.
Undoubtedly, the deep conflicts that race awareness brings about in Negro
children aggravates the usual problems of personality development.

Landreth and Johnson (1953), using a picture and inset test, systematically
examined 288 Negro children's reactions to persons of different skin color.
They found significant differences in choice of white over black, white over
brown, and even brown over black skin color. These patterns of response were
present as early as three years of age and became accentuated during the suc-
ceeding two years.

In a study of racial recognition with 45h children, ages three to six,
Morland (1958) observed that the ability to recognize racial differences
increased with age, but was already present among three-year-olds. This
researcher also noticed that many of the Negro children who replied that they

vere colored did so reluctantly and only with obvious emotional sirain.




Stevenson and Stewarc (1553), investigating the deveioument or social
awareness in 225 three- through seven-year-oids, observed that the Negro
children assigned negative roles 1o Negroes more freguently vhan the viulte
children assigned such roles ¢0 whites. DBesides, the Negro children chouse the
Negro {in those stories, pictures, and dolls) more frequently as being an
aggressor, as delng less likely to glve aild, and as being a bad man. By the
age of Tour, flve and six, these children were regponding in a way wihich mani-
fested uot only awareness of racial differences but also the use of stereo-
typed roles.

Morland (1962), who studied racial acceptance and preference in nursery
scnool children, reported that, relative {o whites, Negro children had a stronger
preference for children of the opposite ethnie group. One year later, the same
experimenter (Morland, 1963) conducted an extensive agtudy of raclal self-
identification among 40T nursery school children. To the guestion, "Which child
do you look more 1like?" Tl.J per cent of white children correctly identified
with their own race, as opposed to only 41.3 per cent of Negroes who made a cor-
rect self-identification. Moreover, the percentage of Hegroes identifying with
thelr owm race actually decreased as the abllity to recognize race differences
increased, whereas 1t was the opposite for whites. When asked, "Which child
would you rather ve?” 67.6 per cent of whites preferred to be a child of thelir
own race, contrasting with 65.9 per cent of Negroes who would rather be of the
opposite race. Finally, Morland asked, in a much more direct manner, 'Are you
vhite or are you ecolored?” 8.3 per cent of whites said they were white,
vhereas only 57.1 per cent of Negroes sald they were colored. In a more recent
study (1£), the same researcher obtained similar findings.

Using puppet-piay and interview techniques, Brody (19¢3, 19¢€4) made a
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thorough investigation of color and identity conflict in 18 palrs of ﬁegro
mothers and sons. The mothers, like their sons, clearly showed varying
degrees of conflict about the color of their gkin and their status as Negro.

Butts (1963), himself a Negro, attempted to clarify the relationship
petween perception of skin color and self-esteem. His hypothesis that the
Negro children with impaired self-esteem would perceive themselves less accu-
rately in terms of skin color was supported. He remarked that one factor
which interferes with the development of security in Negroes is the tendency
to measure personal worth by the degree of proximit& to white complexion.

This problem has also been extensively examined by Pettigrew in a series of
publications (196lka, 1964b, 196he; Pettigrew & Thompson, 1964).

Adopting a different approach, based on a modification of the semantic
differential, Williams and his colleagues (Harbin & Williams, 1966; Renninger
& Williams, 1966; Williams, 156k, 1966; Williams & Carter, 1967; Willlams &
Roberson, 1967) studied black-white color connotations and racial attitudes in
vhite children. Some of their major findings were that for white children~-
as early as three years of age--positive words tended to cluster about the
vhite concept, while negative words tended to gravitate around the black con-
cept. Since this color-meaning concept was found to incresse as a function of
age precisely during that period in which racial awareness is developing, these
researchers suggested that the color-meaning factor acts as a contributing or
reinforeing factor in the early development of racial prejudice. Unfortumately,
their investigations .cem to have been limited to white children. However,
Judging from the considerable evidence already presented in this paper, it is
very likely that their conclusions could alss be applied to Negro children.

Brown (1967T), assessing the self-concept of Negro and white four-year-olds,

found that a significantly greater number of Negroes believed that their




teachers perceived them negatively and, among other things, as "not having

a nice face.” Using a Sentence Completion Test, Deutach (1967) detected
gimilar findings in Negro children. To the following incomplete sentence,
mmen I look in the mirror I...," the most frequent answer from both Negro and
white children was "I see myself" (50 per cent of whites as opposed to 30 per
cent of Negroes). But 20 per cent of the Negroes (9 per cent of whites) gave
guch responses as "I cry,” "I'm sad,” "I look ugly,” and the like.

Finally, in a very recent study conducted among Negro and white preschool
children, a group of researchers (Stabler, Johnson, Berke, & Baker, 1969)
hypothesized that their young subjects would guess that the "good” objects--
previously and independently determined as "good" by the children themselves--
were in the white box and that the "bad" objlects were in the black box. Their
prediction was supported by the data. Hence, they suggested that the drive for
cognitive consistency would presumably lead them to such thoughts as, "Black is
bad; I'm black; therefore, I'm bad.” They concluded that the evaluuations our
culture has for the colors black and white may be a source of conflict in the
development of self-concepts of Negro children.

Perhaps there is no better way to close this gection on gkin-color con-
flict than to quote Bronfembrenner (1767): "Not only does the Negro child feel
poverless; he feels worthless as well. At the core of this sense of inferiority
is the awareness of being black. From the age of three onward, Negro children
begin to prefer white skin to black and to think of Negroes in general and them-
selves in particular as ugly, unvanted, and 'bad' [p. 911]." The kind of dis-
crimingtion against the darker type of Negro which is so widespread even among
Negroes themselves and operates in their selection of sexuasl rates, employees,
and club members is already existing at home: +the darker a child is, the less

chance he has to be warmly accepted even by his own family.
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2, Emasculation of the Negro Male. It is by now a well~-documented

and generally recognized fact (Bronfenbrenner, 1967; Frazier, 1940; Kardiner

& Ovesey, 1951; Pettigrew, 19€ib) that, compared to the average American family,
the Negro family is characterized by its strongly matriarchal structure. Due

to a higher proportion of divorces and a greater number of illegitimate births,
cases of paternal absence are excessively numerous. Besides, the father who
frequently is unemployed cannot easily surpass in prestige the mother who can
more readily find employment and become the financial support of the family.
Even when the father is fortunate enough to be employed, his occupation 1is

often inferlor in prestige to that of the employed mother. Moreover, during her
hours of work outside the home, the mother is as a rule substituted by another
female: her own mother, one of her own sisters, or simply a daughter. It is
easy to imagine how deep an impact such a lack of an adeguate male model must
have on the gelf.development of the Negro boy. Hence, it is by no means sur-
prising that Long and Henderson (1967) found Negro children to have less prefer-
ence for their father.

Using the Allport-Vernon's Study of Values, Young (1942) compared the
values of male and female Negro college students and found that Negro females
gave the first rank to "religious” values. Three years later, Eagleson and Bell
(l9h5) conducted a similar study of values with Negro women college students
and obtained a similar finding. Negro women were not different from their white
counterparts in that they assigned the first rank to religlious values. However,
Young's most astonishing finding was that Negro males also placed religious
values at the top of their value hierarchy, thus strongly contrasting with white
males.

According to Grossack (1957), who investigated the personality charac-

teristics of a group of Negro students, his male subjects' weakest needs, as




peasured by the Edwards Personal Preference Schedule (EPPS), were exhibition
and autonomy . When compared with Edwards' white normative group, Negro males
gcored significantly lower on exhibition, autonomy, affiliation, dominance, and
neterosexuality. Using the same instrument, other researchers have obtained
| gimilar findings (Brazziel, 196k4; Guba, Jackson, & Bidwell, 1959).
Galer aind Wambach {1960) compared Negro and white college students of
voth sexes wlth regard to their self-evaluation of personality assets and liabi-
1ities. Finding the Negro males 10 be more similar to Negro females, i.e., more
feminine than white males, they suggested that the Negro male's compliant atti-
tude was used "as a fom of self-protection by obeying, not taking the initiative,
and accepting-~surface-wise, at leagi--the decisions made for them by the criti-
eal others in their surroundings [p. 141].°
Katz and his collesgues (Katz & Benjamin, 1960; Katz & Cohen, 1962; Katz,
Goldston, & Benjamin, 1958; Katz & Greenbaum, 1963) conducted a series of experi-
ments on problem-golving with biracial groups of college students. Theilr research
ghoved that in mixed race teams, Negroes performed less well on tasks for which
they had abllity equal to that of their teammates. They responded compliantly
and appeared more susceptible to group influence, even when their own judgments
were correct. There was on thelir part an almost instinetive avoidance of self-
assertion.
Derbyshire, Brody, and Schleifer (1963) » who had to deal with many Negro
male patients, conducted an investigation of Negro family structure. They
remarked that the Negro male is constantly confronted by the model of the white

male functioning in a role of leadership which his own father does not have for

his family. Besides, the female's role appears to the young Negro boy as well-
defined with little or no ambiguity, strongly contrasting with a male "model”

which is typically deficient. They concluded that by white middle-class
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gtandards the Negro family structure would be considered pathogenic.

To the typical Negro family structure as a basic factor explaining
the Negro male's significant problem of sexual identity, Kardiner and Ovesey
(1962) added another factor: the "emasculating pressure” of the white society,
against wvhich effective retalistion has, heretnfore, been impossible. Brody
(1966) termed this type of widespread discrimination "gymbolic castration” and
viewed the Negro male, stlll more than the Negro female, as its constant object.
Referring to the atudy of Negro males that he and his colleagues had earlier
conducted (Derbyshire, et al., 1963), Brody wrote: "It is perhaps significant
in this respect that a sample of young Negro male psychiatric patients diaplay
a marked lack of interest in using contraceptive techniques. This is interpreted
as one vay of galning recognition of masculine status within the Negro social
world and also within the complacent yet suppressive vhite world [p. 637]."

This ambivalent sexual identity 1s most probably one of the factors--though cer-
tainly not the only one--which can explain the prevalence of juvenile delinquency
and the central importance of gangs among Negro youth. Pettigrew (1964b) cites
many studles showing that children from homes without fatherg--regardless of
their race--are more likely to have problems in sex-role adoption. Thelr sexual
handicap appears to be compensated by gang delinguency.

Lately, Baughman and Dahlstrom (1968) made a comparative study of Negro
and white children, ages from 7 to 4. They reported that Negro girls received
higher popularity scores at each age level than Negro boys--the gap tended to
grow larger with age~~but such a sex difference was absent among the white
children. They concluded: "This would appear to be a very important finding,
for 1t indicates that at the age of seven the male in this Negro culture is in

a disadvantageous position relative to the females. Already, at this young age,

his alleged unattractiveness is being emphasized [p. 340]."
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This pervasive and systematic devaluation of the Negro male within his

own culture, especlally in the lower class, is a condition elready present

in tne very first years of nis 1life. The origins of his sexual ambivalence are

very well expressed in the following quotation from Schermerhorn (1956):
The Negro male chiid in a lower-class envirorment hag difficulty
in identifying with either parent....If he submits to the mother's
demands, he may be regarded as a sissy by his father and by hise
age mates; for this he despises himself. 5Should he identify with
the father? Yet the father image has already been damaged by the
congtant stream of rebukes and glurs thrown at him by the mother.
A father identification may mean freedom fran the mother's control,
but it also separates him fram the only safety and security he
knows. Ambivalence towards both figures results; part of him is
frustrated and repressed, whatever his choice [p. 881].

§
i
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3. Academic Handicaps. The inferior academic achievement of Negroes
is a fact vhich does not need any further evidence. Far from shrinking, the
gap vwhich separates them from their academically superior white peers becomes
larger as age increases (Coleman, 1966; Deutsch, 1967; Kennedy, Van de Riet, &
White, 1963). This is not only true in terms of scholastic achievement, but
this 1s equally true of measures of general intelligence (Coleman, 1966;
Deutsch & Brown, 1964; Kennedy, et al., 1963; Pettigrew, 1964b). In addition,
the scholastic discrepancy between Negro and white children is not only present
at all socioeconomic levels, but even increases at each higher level (Deutsch &
Brown, 1964).

According to a series of studies conducted by Pasamanick and his col-
leagues (Knobloch, Rider, Harper, & Pasamanick, 1956; Pasamanick & Knobloch,

1958; Pasamanick, Knobloch, & Lilienfeld, 1956), the excessively high rates of

prematurity and congenital defects in Negro children--due to inadequate nutri-

tion and prenmatal care-~lead to neurological damage and various psychological
handicaps, such as impaired intellectual function, hg;peractivity, digtractibility,

and shortened attention span.
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geveral other factors aceounting for academic inferiority have also

peen emphasized in the literature: Impoverished home enviroument, handicap

in reading and language gkills, lack of real interest for abstract learning,
and the like.

Whatever be the real factors ultimately responsible for Negro children's
inferior academic achievement, there can hardly be any doubt about the negative
effect that those repeated scholastic faillures must have upon their self-image.
There is increasing evidence indicating a positive relationship between self-
concept and academic achievement (Brookover, Thomas, & Paterson, 1964; Caplin,
1969; Davidson & Lang, 1960; Frink, 1962; Hishiki, 1969; Lumpkin, 1959; Piers &
Harris, 196h; Quimby, 1967; Rcsenberg, 1965; Roth, 1959; Shaw & Alves, 1963;
Shaw, Edson, & Bell, 1960). Of the two--positive self-concept and scholastic
achievement-~-which one is the antecedent, and which one is the consequent?
Wattenberg and Clifford (1964) conducted an exploratory study at the kinder-
garten level in a search for an answer to this question. They found that mea~
sures of self-concept and ego strength taken in kindergarten could predict read-

ing achievement two and one-half years later. However, their study suffered

from several limitations, including its nonrepresentative sample and the narrow-
ness of its criterion, l.e., reading achievement. The author of the present
paper is more inclined to agree with Tuel and Wursten (1965) that the relation-
ship between self-concept and academic achievement is rather reciprocal. A
poor self-image may be either the cause--among other factors-~or the product of
educational disability. In the case of Negro children, who are more likely to
come to school with an already damaged self-image, their feeling of inferiority
may generate a general expectancy of academic failure and undermine their moti-

vation and interest. Conversely, thelr repeated scholastic failures--due not
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only to a negative self-image but also to the other factors listed sbove--
may further reinforce their negative self-perception.

4, Cultural Ambivalerce. Perhaps the best way to summarize the vari-

ous peychologleal problems that confront the American FNegro is to reduce them

to a problem of self-identity or self-definition. Indeed, besides the very
gpecific type of ambivalence regarding ekin color, the particular kind of ambi-
guity surrounding the sex-role of the Negro male, and the feeling of "not-
belonging" which must burder the Negro pupil because of his repeated scholastic
fallures, there is further room for a more general and pervasive type of ambiva-
lence vinlch, perhaps, could be called cultural ambivalence.

According to sociologlets and social psychologists (Grcssack, 1956;
Johnson, 1955; Kevckhoff & McCormmick, 1955; Lewin, 10k1, 1948; Mann, 1958; Noel,
196kh; Ysrrow & Lande, 1953), ambivalence is commonplace amonz members of minority
groupe. There is undoubtedly in minority persons 2 minimum amount of group
belongingness or positive identification with thelr own group, but there aiso
exists widespread negative ldentification, so that they are torn between group
pride and group disparagement. Social scientists have even invented the term
"marginality” to describe this particular status of minority persons. Although
it was Park (1928) who first used the term "marginal man” in connection with
human migration, 1t has been asgsociated more ofter with the name of Stonequist
(1937). The laiter described the marzinal man as "...one who is poised in
psychological uncertainty between two or more soclal worlds; reflecting in his
goul the discords and harmonies, repulsions and attractions of these worlds, one
of which 1s often 'dominant' over the other; within which membership is impli-
citly hased upon birth or ancestry (race or mationality); and where exclusion

removes the individual from a system of group relations [p. 0].7 His "in-

i between" position results in his developing a constellation of personality
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characteristics indicative of maladjustmest: auwbivalence, excessive self-

consciousness, restlessness, irritabllilty, lack of self-confidence, etc.

Obviously, the essentially unstable position of the marginal man becomes a

gource of serious personality difficulties when group antagonism further com-
plicates the problem of the duality of cultures.

Kerckhoff and McCormick (1955), in their camparative study of Indian and
white children, from fifth- through eighth-grades, found that marginal per-
sonality characteristics were nost prevalent in those chlldren who were inclined
to identify with the white outgroup but encountered a relatively impermeable
barrier because of their more marked Indian appearance. Lewin (1941, 1948), in
nis investigation of self-hatred among Jews, concluded that the marginal man's
"uncertainty of belongingness" generates self-hatred and a high sensitivity to
anything in his own group vwhich does not conform to the values of the majority
group, and has the tendency to use deprecatory stereotypes with regard to his

owWn Eroupe

Although marginality is a phenomenon common to all minority persons, it
is perhaps more evident in the American Negro. Indeed, greater visibility due
to color differences, the whole historical background of slavery, centuries of

either legal or de facto segregation, and discrimination pervading almost all

areas of social life are all factors which tend to set the Negro apart from the
mainstream of American soclety and give him the feeling of belng unwanted. To
this feeling many Negroes react defensively, either by compensatory efforts to
prove the authenticity of their patriotism or, conversely, by overemphasizing
the African aspects of their subculture and threatening to enclose themselves
rigidly within black separatism.

This ambivalence which deeply divides the Negro personality has been

l




expressed in various ways. Schermerhorn (1956) remarked that the average

Negro "e«ee.lives a dml existerce since he 1s both a part of and separatve from
the wider community. This means that to survive he must follow tuo paths of
socialization [p. 880]." And Shibutani (1961) indicated wha% a serious problem
of integration such a dualism of soclalization must entail: "When participa-
ting in societles in which the component group norms are not mutually con-
sistent, 1t becomes progressively more difficult for any man to integrste his
various self-images into a single unit [p. 28€]." The result of this dual
gocialization is that the Negro personality feels torn beiween incompatible

identifications. He tries to identify as much as possible with the ideals and

values of the daminant majority but at the same time Tfeels unable to escape
memhership in his own proup, although this menmbership constitutes a barrier to
his upward nobility. His feeling of ambivalence can also be described as a
case of approach~avoldance confllict: he hopes to identify with and be assimi-~
lated by the outgroup, and vet this very aspiration is burdened with apprehen-
sion and the fear of belng rejected by both the ountgroup and the ingroup
(Grossack, 195k). His margivality status compels him to over-use the dis-
gociation mechanism: being himself--his true self--with other Hegroes buvt, a
moment later, shifting to his role of "Negro” to meet the expectations of preju-
diced wh:ites.

However, this ambivalence is not only felt in the Negro's relationship
vith the outgroup, it is also felt with regard to the ingroup. Erikson (1250)
has emphasized the importance of a stable gyoup membership in shaping a sense
of self or ego identity. Besides having a normative function, it also contri-
butes to the development of familial pride and self-egteam. Unfortunat:ly,
these functions of the reference group are so deficlent in Negre kinship groups:

i
'i ancestry of slavery, father's absence, constant migrations first from Southern
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farme to Southern cities, later from Southern to Northern cities, and in

the caming years from the immer city to the suburbs, each migration contri-
puting to further uproot the American Negro and render his marginality status
more visible and painful. Therefore, it is not swrprising at all that Brody
and his colleagues (Brody, Blumenfeld, De Vos, Lief, Samora, & Seward, 1962)
concluded their study of the minority group child with the following observa-
tion: the absence of & family line ag a reference group seems to be a charac~
teristic differentiating the process of identity formation in lower-class
Negroes--and most Negroes are lower-class--as compared with children of other
minority groups in the United States.

Furthermore, social scientists have been regularly characterizing the
Negro child-rearing pattern as being inconsistent, i.e., alternately repres-
sive and indulgent, a pattern which, according to clinical experience, tends
to create conflict and identity problems in children.

The existence of identity problems in Negroes i3 suggested by the findings
of two recent studies. Williams and Byars (1968), using the Tennessee Self-
Concept Scale (TSCS) (Fitts, 1965) with Negro and white high school students,
found that, compared to their white counterparts, the Negro subjects scored
significantly higher on a measure of conflict and significantly lower on a mea-
sure of personality integration. In the same year, Wendland (1968), using the
same instrument with Negro and vhite eighth-graders, also found that Negro chil-
dren compared to their vhite counterparts scored significantly lower in personal
integration. Besides, his Negro subjects scored significantly higher both on
a measure of variability and an experimental measure of psychosis. According
to the test manual, the variability scores "...provide a simple measure of the

amount of variability, or inconsistency, from one area of self-perception to

L B
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another. ... High scores mean that the person's self-concept is 8o variable
from one area to another as to reflect little unity or integration. High
scoring persons tend to compartmentalize certain areas of self and view these
areas quite apart from the remainder of self [p. 3]." With regard to the
Negro children's significantly higher score on the experimental scale of psy-
chosis, 1t should not be inferred that these Negro children were psychotic but
only that their responses were more similar to psychotic patients' responses.

The factors which generally make for the development of schigoid person-
alities seem to be so present in the background of the lower-class Negro that
gome researchers could not resist comparing Negroes with achizophrenics
(Brody, 1961, 1966; Goldenberg, 1953; Milner, 1953). Brody (1961) thus sum-
% marized the main similarities vetween schizophrenic males of any race and non-
| achizophrenic Negro males:

These similarities appear in family structure; problems in form-

ing a satisfactory ldentification with a father figure; the need

t0 resolve anxiety-induced conflicting identifications with

figures of opposing symbolle sgignificance; factors promoting the

use of defensive techniques which impair the evaluatilon of and

ability to act upon reality; and lack of opportunity to develop

an individual identity which 1g a successful variant of group

identity [p. 345].
Myers and Yochelson (1948) called attention to the frequency of preoccupations
with color among Negro psychotics. Their psychosis often included elements
wvhich betrayed an obsessional need to solve the problem of color and the special
hardships associated with being Negro. Similarly, Brody (1961) observed fre-
quent cases of delusions among Negroes regarding their color. According to some
surveys (Faris & Dunham, 1939; Hollingshead & Redlich, 1958), Negroes have
significantly larger rates of schizophrenia than whites, which is not surpris-
ing gince a positive correlation has been found between schizophrenia and

lowver clasgs. Actually, several comparative studies of Negro and white adults




"'-'—77 18

(Gottlieb & Eisdorfer, 1959; Hokanson & C:lden, 1960; Panton, 1959) have

found their Negro subjects to score significantly higher than wvhites on the
Sc scale of the Minnesota Multiphasic Personality Inventory (MMPI). Similar
findings were obtained by Caldwell (1953) in hie study of Negro and white
juvenile delinquents, and by Baughman and Dahlstrom (1968) in their investiga-
tion of children of both races.

5. Expectancies of External Control of Behavior. In the last decade

or two, an important personality variable has received special attention from
psychologists: internal versus external control of reinforcements (Liverant &
Scodel, 1960). This construct, as described by Battle and Rotter (1963),
"distributes individuals according to the degree to which they accept personal
responsibility for what happens to them, in contrast to the attribution of
responsibility to forces outside their control. The external forces might be
those of chance, fate, an inability to understand the world, or the influence
of other, powerful people [p. 482]." According to the above description, the
"internals" are those who have a feeling of self-determination and of being
more or less master of theilr own destiny, whereas the "externals" are those who
are filled with a sense of powerleasness and inability to cope with environ-
mental problems.

There is some evidence that lower-class individuals are more likely to
be "externals." In a study of 819 Australian adolescents, ages 14 through 1€
vears, Katz (1964) observed that the lower-class s.i.jects tended to perceive
success as being more dependent on factors over which the individual had no
eontrol, whereas the middle-class subjects emphasized effort, responsibility,
and personal worthiness. Battle and Rotter (1963) in their study, already men-

tioned, of sixth- and eighth-grade children found that: (a) the lower-class
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Negroes were the most "external" and the middle-class whites the most
nynternal"; (b) the lower-class Negroes were significantly more "external
than the middle-class Negroes, though less 80 than in the first comparison.
This feeling of external control is not only associated with lower class.
Epstein and Komorita (1971) studied 120 lower-class Negro children from fourth
to sixth grades and discovered that low-self-esteem subjects were more "external.”
Since the low-gelf-concept individual is less likely to see himgelf as worthy
and adequate, this finding was to be expected.
In the preceding sectiona, a vast amount of evidence has suggested that
the color conflict seems to be at the root of the many psychologlical and social

problems of the American Negro. Burdened with these problema which have been

imposed upon them, Negro youths must feel much more deeply a sense of helpless-
ness and despalr than other minority group persons. Proshansky and Newton
(1968) have shown that this feeling of powerlessness exists relatively early
in Negro children. In fact, if we accept Sullivan's concept of "prototaxic
communication” or "emotional contagion" and hold that an infant can mysteriously
perceive--though in a primitive way--his mother's tension and feelings of
ingecurity, how much more reasonably can it be assumed that an older Negro
child perceives the sense of helplessness and powerlessnesgs manifested by his
parents and the whole enviromment. Actually, several studies have found that,
compared to their white peers, Negro youth perceived their environment as signi-
ficantly more threatening (Hughes & Thompson, 1954%; Mussen, 1953).

This feeling of being externally controlled obviously has several impli-
cations. Gore and Rotter (1963), in a study conducted in a Southern Negro
college much involved in social protest movements, found that those individuals

who were more "internal" tended to commit themselves to more social action,

.
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yhereas the "externals" appeared more passive. James (1957) demonstrated

¢gnat in angle and line-matching tasks "externals" were characterized by more
wynusual shifts" in their expectancy for success. That is, they were more
1ikely to expect future success vhen they had jJust failed, and were more likely
to expect failure after succeeding. In a study of lower-class Negro and white
yrmates, Lefcourt and Ladwig (1965) obtained similar findings: Negroes made
more "unusual shifts,” suggesting their greater dependence on luck or magical,
externally controlled factors. It seems that segregation and discrimination
by denying positive reinforcements to Negroes, despite their individual achieve-
ments, facilitate the development of an external orientation, i.e., generalized
expectancies of external control.

6. Aggressiveness and Hostility. According to Miller's (1941) revised

version of the "frustration-aggression hypothesis,” frustration does not always
and necessarily lead to aggression bui, nevertheless, aggression alvays pre-
supposes frustration. Although deeply and repeatedly thwarted individuals do
not neceasarily resort to actual aggression, they are more likely to be filled
vith aggressive tendencies and hostile impulges. The preceding sections of the
present paper sufficiently demonatrated that the American male has had more
than his share of frustrations. Hence, in the light of the'?rustratian-aggreasion
hypothesis,” the present section will look for signs or traces of aggressive-
ness in the Negro male. But it is not by any means the purpose of this section
to demonstrate the "frustration-aggression hypothesis."

In his thorough study of the Negro personality, Pettigrew {19%€kb) adopted
Horney's (1945) classic scheme to analyze the various ways Negroes handle their
conflicts and canalize their aggressiveness. He reached the conclusion that

Horney's three types of strategy are found in the Negroes' moving against the

ii.II.-...__________________ o ,
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oppressor (riots and violence), their moving toward the oppressor (dependency,
gubmissiveness, compliance, identifications), and their moving avay from the
oppressor (migrations, self-segregation, Black separatism, and the "Back-to-
Africa" movement). Pettigrew remarked that the three strategies are found

to some degree in every Negro. Though, broadly speaking, the "moving toward”
strategy seems to be more predominant among middle-class Negroes, whereas the
"moving against" strategy appears to be more typical of poorest and darkest
Hegroes. From Pettigrew's analysis it is clear that aggressiveness is something
much more complex, subtle, and pervasive than an act of outward aggression.

Diener (196¢7) conducted a comparative study of Negro and white college
wvomen and found in the foirer a stronger need for aggression and a greater
"anti-democratic potential.” Psychiatric reports (Sclare, 1953; St. Clatr,
1951), based on extensive psychotherapy experiences with Negro patients, told
of those patients being overvhelmed with the problem of handling their aggres-
sive impulses. They warned that hogtility is a dominant prcblem for Negro
patients and shouvld be given particular attention during therapy.

Harmer (1953), using the House-Tree-Person technigue with & group of 400
Fegro children from grades 1 through 8, observed that the Negro children
revealed pignificantly more aggression in their drawings than their white peers.
Gray and Thompson (1953) used a modification of the Bogardus Social Distance
Scale in a series of coumparative studles, first with 700 college students, then
with 100 high school students, and finally with 100 randomly selected adults.
They consistently found their Negro subjecis to be more negative than their
whiite subjects toward outgroups. Mussen (1953) amalyzed the Themstic Apper-
ception Test {TAT) responses of o group of Negro and white lower-class boys,
ages O to 1lk; the Negro boys were significantly lower in need for affiliation,

the respect of others, and kindness and considerateness.

B




Several studies using the MMPI with both adults and children have ghown
the Negro subjects to score significantly higher than whites on the Pd scale
(Ball, 1962; Baughman & Dahlstrom, 1968; Caldwell, 1953; Gottlieb & Eisdorfer,
1959; Hokanson & Calden, 1960) and on the Ma scale (Butcher, Ball, & Ray, 196k;
Caldwell, 1953, 1959; Hokanson & Calden, 19€0; McDonald & Gynther, 1962;
Panton, 1959). In their interpretation of the MMPI scales, Hathaway and
McKinley (1966) pointed out that the "disregard of social conventions” and the
tendency to "get into trouble with the law" characterize the individuals who
have a high score on either the P4 or the Mz scales. These findinge seem to be
corroborated by other studies made with a different instrument, the Tennessgee
Self Concept Scale (TSCS). As was true with the MMPI, Negro subjects again
scored significantly higher on the Pd scale (Wendland, 1968; Williams & Byars,
19€3).

Pindings about aggreseivity are not always easy to interpret. Por instance,
Deutsch (196T7) asked Negro and white children, ages 9 through 12, to complete
the following sentence, "If someone makes fun of me...." Only € per cent of
Negroes (vs. U7 per cent of whites) suggested some kind of counter-action.

But when asked to complete the sentence, "If I could be an animal, I would most
like to be...," 31 per cent of Negroes (vs. only 1€ percent of whites) identi-
fied with an aggressive animal. Conversely, only 9 percent of Negroee (sz 23
per cent of whites) chose animals which they associated with warm and positive
contact. The apparent contradiction between the two regponses might be due

only to the discrepancy in the formulation of the two incomplete sentences: the
former, too straightforward, probably triggered a defensive reaction in the

Negro subjects, while the latter, more disguised, was more likely to tap under-

lying aggressivity. This interpretation is corroborated by Yarrow's (1958)

-
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jnvestigation of children in an interracial summer camp. In periods of
tension, 85 per cent of Negro children showed tension of the "covert'
yariety--withdrawl, nightmare, and physical symptoms.

Another factor which further complicates the study of aggressiveness
is the multiplicity of 1its object. Indeed, aggressiveness is not exclusively
directed toward outgroups, but it can alsc be directed toward the ingroup, and
frequently toward the individual himself. Kardiner and Ovesey (1962) postu-
lated a dynamic sequence in which low self-esteem in Negroes results in an
jdealization of the white and in efforts to be white. But obviocusly unable to
realize such an ideal, they become hostile to whites and indulge in self-hatred
and hatred of other Negroes. lNoel's (1954) empirical analysis of group identi-
fication among Negroes revealed a positive correlation between rejection of
outgroups and rejection of the ingroup. This finding challenges the wide-
spread belief that the rejection of outgroups is merely an expression of in-
group pride. A similar phenomenon seems to be present in interpersonal rela-
tionships. Thus, in a study of the adolescent self-image, Rosenbery (1965)
observed that adolescents with low self-esteem tended to describe themselves
as withdrawn, excessively sensitive, and suspicious. They were also more likely

to clash with peers and so confirm their suspicions.

Direct Studies of Negro Children's Self-Concept

The numerous findings reported in the preceding sections strongly suggest
that, compared to their white counterparts, Negro children must have a more
negative self-concept. Each of the aspects of the Negro personality which was
analyzed seems to be associated with an impaired self-image, either as an ante~
cedent or as a consequent. And yet it is astonishing how few studies purport

to assess more specifically Negro children's self-concept.

'
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Dreger and Miller (1960), in their survey of comparative psychologi-
cal studies of Negroes and whites covering the years 1943-1958, expressed
the rather vague conclusion--already quoted in a preceding section: "Self-
concepts seem to suffer in the Negro subculture in contrast to those of
wvhites [p. 394]." A few years later, in their second survey (1968) covering
the years 1959-1965, they were slightly more explicit: "In the area of tem-
perament, studies of ego development indicate a generally, although not neces-
garily, self-depreclative attitude arising in lower-class and especially in
Negro segregated children, beginning in infancy. Consequent actual (as con-
trasted with peripheral) levels of aspiration and self-esteem and group
esteem are low.... [p. 4T]." The belief in the existence of a lower self-
esteen among Negro children has been basged wmainly on either a combination of
rather impressionistic observations and interviews, on materials obtained
through projective techniques, or has been inferred from incidental findings
only indirectly related to self-concept.

It wes only very recently that a serious attempt has been made to focus
directly and explicitly upon Negro children's self-concept and to apply more
rigorous quantitative techniques for its objective assessment. Brown (1967 )
deviged his own self-rating instrument and asked Negro and white children to
rate themgelves first from their own point of view and then from others' point
of view., The experiment indicated that a significantly greater number of
Negroes believed that they were perceived negatively by their teachers.
Unfortunately, in this experiment the socioeconomic variable was not con-
trolled: the Negroes being from the lower class, while the whites were from
the middle class. Carpenter and Busse (1969) also used a self-rating tech-

nique with a group of Negro and white welfare children, all at the bottom of
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the economic ladder. They found Negro children's self-concept to be slightly
~-though not significantly--more negative than those of white children,.

In a special attempt 1o asgess objectively Negro self-evaluation in a
period of increasing social and academic integration, Williams and Byars (1968)
adninistered the Tennessee Self Concept Scale (TSCS) to 310 Negro and white
genior high school studenta frar g crossesection of rural and urban schools in
Georgia. The composition of the Negro sample was as follows: 35 were attend-
ing schools most of which had been desegregated within the year preceding the
gtudy, while 99 were in segregated schools. The Negroea, as a group, were found
to have a significantly lower self-~concept than thelr white counterparts. Not
only did Negro subjects score significantly below the white group on 12 of the
17 dimensions measured by the TSCS, but their scores were even lower than the
corresponding normative means on all of the 17 scales. However, Williams and
Byars falled to £ind any significant difference between Negroes attending
integrated and segregated schools.

In the same year, another researcher (Wendland, 19¢8), focusing upon the
relationghip between gelf~concept and ares of resldence, adninistered the TSCS
to a sample of €835 eighth-graders of both races drawn from four points on the
rural-urban continuum, The Negro and vhite schools included in her sample con-
tained no adolescents of the other race, Her hypothesls that self-evaluations
wvould be more positive at the rural end of the residential continuum was sup-
ported, However, she found Negro adolescents' self-concepts significantly
higher than those of whites. Thig last finding clearly contradicts the whole
literature on the personality of the American Negro, and conflicts with Williame
and Byars' findings in particular. This swurprising superiority of HNegro self-

image over the whites' could not be due to any soclceconomic discrepancy between
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the two groups, for both were of lover-middle and lower class, with the
whites being even slightly more representative of the lower-middle status.
How to explain Wendland's unexpected finding? The comparative analysis
of both studies' results reveals that while Williams and Byars' TSCS scores
are massively and significantly in the expected direction, Wendland's results
appear rather inconsistent. Indeed, compared to her white subjects, not only
did her Negro aubjects score significantly higher on the Defensive scale (m=),
but they also were significantly higher on two other scales--Total Conflict
and Total Variability. Total Conflict scores indicate conflicting responses
to positive and negative items within the same area of self-perception.
According to the test manual (Fitts, 1965), "high scores indicate confusion,
contradiction, and general conflict in self perception.... Disturbed people
generally score high on this variable...[p. 4]." The Negroes' Total Conflict

score was not only significantly higher than the whites' but it alsoc was above

the normative mean and, according to the manual, should even be considered

' "deviant."” Total Variability scores reflect fluctuations from one area of self-
perception to another, e.g., a high Physical Self contrasting with a low Social
Self. "High scores mean that the person's self-concept is so variable from

one ares to another as to reflect little unity or integration [p. 3]." The
Negroes' Total Variability score was not only significantly higher than the
vhites' but it also was above the normative mean. Besides, on two empirical
scales--Psychosis (Psy) and Personality Disorder (PD)--Negroes not only were
significantly higher than whites, but they also were considerably above the
normative group. On another empirical scale--Personality Integration (PI)--

Negroes scored significantly lower than whites and were below the normative

mean.,
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Besides the TSCS, Wendland's sub jects were also administered two spe-
clal scales--Estrangement and Cyniclam--derived from the MMPI by Harrison
and Kass {(1967). On hoth scales Negroes scored slgnificantly higher than
thelr vhite counterparts.

In summary, the constellation of the Negro scores on the sbove dimensions
seems much more characterisgtic of persons who have a8 lover degree of gself~
esteem. Therefore, the Negro children's higher self-concept score could very

well have resulted from defensive distortion.

Reasons for the Present Study

Despite the vast amcunt of psychological literature regarding the American
Negroes' gelf-concept, the general conclusions remain predominantly of an
impressionistic nature. The two recent studles conducted with the help of
the TSCS geem to be a step in the right direction and to have opened a new era.
There is a tremendous need for more research o thlge kind, preferably with the

same inatrument, so that serious, comparative analyals can be instituted.

Both of the TSCS investigations were conducted in the South. There is
‘ a need for similar studies to be made in the North. Williams and Byars' inquiry
' was among high school geniors. Wendland, who used elghth-graders as subjects,
obtained different results which ralse questions about the widespread assertions
concerning Negro self-concept. To explain these conflicting results, there
aeems to be a need for a new study of elghth-graders' self-image. Besides,
the apparent inconsistencies revealed in Wendland's deta themselves call for,
at least, a partial replication of her investigation.

Wendland found urban subjects, whatever their race, to have a aignifi-
cantly lower self-concept than rural subjects, but that trend was present to

a greater extent among Negroes. In other words, city life seemed to have
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affected Negroes more negatively than vhites, although urban Negroes' self-
apparaisal was still significantly higher than that of urban whites. If the
discrepancy between country and sn industrialized city of 90,000 residents
meant an increase in devaluating experience for Negroes, then could not the
devaluating experience in a city of more than 3,300,000 residents, like Chicago,

result in Negroes having a significantly lower self-concept than whites?

Pirst Hyvpothesis

In the context of the various psychologilcal problems of the American Negro
reviewed in the preceding sections, it was hypothesized that urban Negro boys

have a more negative sel{-concept than urban white boys.
Self-Concept and Level of Aspiration

Numerous studies of self-concept as well as general clinical experience
provide abundant evidence that a low gelf-image has a crippling and paralyzing
effect both on personality development and interpersonal relationghips. Con-
vergely, any enhancement of an individual's self-image with the feeling of
personal adequacy that it implles seems to have g positive and healthy impact
on his attitudes, decisions, and behavior. In the first part of thils chapter
reference has been made to a number of gtudies which strongly suggest a positive
relationshlp between self-concept and academic achievement, though this rela-
tionship is most probably reciprocal. In a sinilar vein, initially it was sup-
posed that there exists a positive relationship between self -concept and level
of aspiration--a low degree of self-esteem probably having the effect of deflating
the level of aspiration, as In the case of bright underachievers. Thus, Douvan
and Adelson (1958) found a positive relationship between effective, autonomous

ego functioning and upward social mobility among adolescent boys. Shutz and
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Blocher (1961) found a similar relationship between a quantitative measure

of self-satisfaction and the Occupational Level (OL) scale of the Strong
Vocational Interest Blank (SVIB). Further support for this hypothesis was
offered by Steiner (1957) in an experimental analysis of the goal-setting
pehavior of a group of undergraduates. Those who vwere pessimigtic in their
self-appraisal were found to make low and pessimistic estimates of their future
performance, whereas those whose self-apprailsal was favorable tended to set
their goals high relative to their past performance. Such findings were con-
firmed by other investigators (Edwards & Webster, 1963).

On the other hand, there 1s a vast amount of observations which indirectly
suggest that the relationship between self-image and level of agpiration might
not be asg simple and clear-cut as the above findings seem to indicate. Without
golng so far as to adhere completely to Adler's extreme position, it does not
seem tooO unreasonable to consider the possibility that inferiority feelings not
infrequently lead to high aspirations of a campensatory nature. Horney's
emphasis on insecurity feelings and the drive for superiority helped to popu-
larize the principle that not only underachievers but overachievers too could
be neurotic. And who is not familiar with those common reactions that Allport
(1954) called "compensation by substitution" [p. 153] and "symbolic status
striving'[p. 154]? Lewin (1935), speaking of "substitute actions" which "spring
from the tension system" and do not really correspond to a new goal but to
"another way of reaching the original inner goal" gave the following example:
"A young feeble-minded child wishes to throw a ball very far. He does not suc-
ceed, but he is happy because he made such a vigorous movement., The feeble-
minded child has a tendency to be satisfied with a gesture if the real action

is impossible [p. 186]." It is very possible that many high aspirations do not



30

genuinely stem from a healthy self-concept but are unrealistic substitutes
the funetion of which is mainly to compensate for a deep feeling of deficilency
or failure.

Atkinson and his colleagues (Atkinson, 1958; Clark, Teevan, & Ricciuti,
1956), in a series of studies of risk-taking behavior in simple, competitive
games, found that individuals fearful of failure--i.e., more strongly motivated
to avold failure than to achleve success--tended either to overaspire or under-
aspire. Using a different technique, Mahone (1960) found that significantly
more subjects who were fearful of failure and low in need achievement had an
unrealistically high level of occupational aspiration compared to subjects who
were high in need achievement and had little fear of failure. In the same vein,
1t was further demonstrated (Moulton, 1965) that subjects whose motivation to
avold fallure exceeds the motivation to succeed are more likely to arbitrarily
shift their level of aspiration on a task (i.e., raising their level of aspira-
tion after failure instead of lowering it, or lowering 1t after success instead
of raising i1t). Those "avoidance-oriented” subjects also tended to choose the

eagy or difficult task more often than others. The basle attitude of those sub-

jects has been clearly described by Burnstein (1963) who conducted an inquiry
along this line of research:

Theoretically, individuals high in FF [fear of failure] and low
in n Ach are as likely to Gveraspire to an occupation whosge
prcbability of attaimment 1s extremely low as they are to under-
agpire to an occupation they are certain of attaining. Both
underaspiring and overaspiring allow the person to avoid a real
test of canpetence. In the former case, success is a relatively
sure thing; in the latter, succese is not to be expected and
failure is neither meaningful nor threatening [p. 192].

Attacking the problem from a different angle, Sears (1540) hypothesized

that one factor in the level of aspiration pattern for a given task is the
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particular past experience of success or fallure vhich the individual asso-
cdates with the task. She then presented two groups of children--the aca-
demically successful and the academically unsuccessful~-with scholastic tasks
in a series of 20 trials. After each trial, the subjects were asked to state
their exnected next score. The academically unsuccessful group were found to
be less realistic, their expected scores being dispersed or scattered widely
in both directions from the midpoint of the academically successful group's
values, thus revealing a tendency to elther overaspire or underaspire. Besides,
the unsuccessful group's pattern of expected scores, as revealed by the rela-
tively smaller number of shifts, showed more rigidity than the successful
group (Seara, 1941). Byers (1962), who replicated Sears' experiment with high
school students, obtained similar results.

Other researchers explored the relationship between adjustment and level
of aspiration. Thus, Gruen (1945), using Roger's Test of Personality Adjust-
ment, constituted two groups of children--the ‘well-adjusted” and the "mal-
adjusted." He presented them with a task, asking them to state before each
trial the score they exvected to obtain. The aspiration pattern of the "mal-
adjusted”" was found to be characterized by very large overestimates and under-
estimates. These findings were confirmed by Small {1953) who cbserved particu-
larly unrealistic vocational choices among a group of maladjusted adolescents.
Some additional support for this line of thinking may be derived from clinical
experience, as Coleman (1964) pointed out: "Well-adjusted people tend to have
a reasonably accurate evaluvation of themselves in reiation to their world and
hence a fairly realistic level of aspiration. ialadjusted people, on the other
hand, tend to be unrealistic--to get their aspirations either too high or too
low-~leading to inevitable faliure or to wasted opportunities and, in eilther

case, to unhappiness [p. 80]."
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Although it is generally belleved that the level of vocational and
| educational aspiration is positively correlated with socioeconomic status,
there is much evidence leading us to guestion that opinion (Antonovsky &
Lerner, 1959; Gould, 1938, 1941; Hishiki, 1969; Holloway & Berreman, 1959;
Stephenson, 1957). The presence of a negative correlation between the two
variables is especilally frequent among lower-class Negroes (Adams, 1950; Boyd,
1952; Gottlieb, 196k; Hyte, 1936; Kim, 1969; Pettigrew, 1964b; Smith & Abramson,
( 1962; Wylie & Hutchins, 1967). These conflicting findings are partly due to
imperfect methodology. For instance, the question, "What would you like to do
when you grow up?" may have an idealistic meaning, that is, "if it was only up

1]

to you." It may also have a more realistic meaning, that is, "considering the
financial conditions of your family, your liabilities, etc...." The ambiguity
of the leading cueation is undoubtedly one of the factors which contributes to

these conflicting results. However, compensatory overaspiration seems also to

play an important part.

According to self theorles and general clinical experience, a too great
discrepancy between self-ideal (the self one aspires to be) and self-concept
(the perceived self) is a source of psychological problems. So, the thera-
peutic approach is either to enhance the individual's self-concept or to lead
him to readjust his aspirations, bringing them down to a more realistic level.
The approach implies that a low self-concept may result in overaspiration.

Cohen (l95h) found a curvilinear relationship between goal-level setting in a

. v —— — v—— — — i, i o,

zame and self-acceptance. Both very high and very low goal settings were signi-
4 ficantly related to a high degree of self-rejection, while a lesser degree of
{ self-rejection was related both to medium-high and medium-low goal settings.

Holt (1945, 1946), reporting on an investigation destined to test what he called

L
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the "defense-hypothesis,” concluded: "There are indicatfons in the present.
data that persons lacking in the ability and need to make friends, to adapt
themselves to the requirements of soclal living--in short, those who enjoy
the least esteem from others~~tend to exhibit the most extreme levels of aspi-
ration in a compensatory attempt to bolster and protect their own self-esteem
(1045, p. 3161."

The conflicting results with regard to the nsture of the relationship
between self-concept and level of aspiration have dlvided researchers into two
camps: those who favor a simple, linear relationship between the two variables,
and those who hold that a complex, curvilinear relationship exists. The con~
flicting findings on which these different points of view are based might be
due to several factors: (a) level of aspiration was not always compared with
exactly the same personality varlable, though most of these various personality
variables seemed to some extent related to self-concept; (b) the tools adopted
to assess these personality variables were generally not identical; (c) some
studiea were dealing with educational aspiratiosns, others with the level of
aspiration in an academic task, while others were concerned with the level of
aspiration in a game, and still others were tapping an absolute or idealistic
level of vocational aspiration while others were measuring that aspiration at
a more relative or realistic level; (&) other important variables such as age,
sex, intelligence, and socloeconomic level were not always controlled.

It seems more likely thal individuais who have a negative self-image
tend to have a rigid and unrealistle level of aspiration, either underaspiring
lest their effort result in failure, or overaspiring as a means of compensating
for their lack of self-esteem. In other words, subjects who have a low self-

concept may react in ¢ifferent ways, depending on the type of defense mechanlism
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they vag. In a rame, wrile the svbiect wiih a sound self-concept seems

more likely to constantly readjust nis level of aspiration to reality (his
setual pertformance), the subject with a low self-concept misht be exveatad

to rezct Hlindly to his own enotional needs without taling intc consideration

+ie actuval performance. Hence, his rigidity and lack of reslism.

Second Hypothesis

It was hypothesized that, regardless of race, those who have a more
negative self-concept tend to have less realistic and more rigid levels of
aspliration, i.e., either by overaspiring or underaspiring, and by not shifting
their level of agpirations in relation to their actual performance.

This hypothesis was investigated mainly by means of subjects' levels of
agpiration in a game situation. In addition, information was obtained from
each subject with regpect to his aspirations in terms of occupational and

educational goals.



CHAPTER II
Method
Subjects

The authorities of an all-Negro parochial school on the west side of
Chicago were first contacted and presented with the whole project: 1its
need, its purpose and possible implications, its confidential character,
time required, and so on. Once the project had been approved, the school
records of seventh- and eighth-grade males (N=40) were examined to gather
information on names, birth dates, birthplaces, parental occupations, and IQ
scores. It is a rather common, though not necessarily general, practice in
Chicago parochial schools to adminigter the Otis-Lennon test of intelligence
to children. According to the principal of that school, the traditional
average IQ of the school fluctuates between 90 and 93. An examination of the
records showed that for the 20 children whose records included an Otis-Lennon
IQ the average score vas 92. It was also found that all of the 4O children,
except 6, were born in Chicago.

Once the Negro group had been selected, an inquiry among teachers and
pastors was conducted in order to find an all-white parochial school of
approximately the same socloeconomic level--i.e., lower class--and of the
same average IQ. A speclal effort was also made to select a school population
truly representative of the basic, long-established, American white culture,
not a composite of newly arrived and not yet assimilated immigrants of various
subcultures, such as Orientals, Puerto Ricans, Mexicans, and other minori-
ties. A school which appeared to more or less satisfy the above requirements
was also found on the west side of Chicago. The school records of the 1ké
male seventh- and eighth~graders were examined. Only those children with the

lowegt Otis-Lennon IQ were selected, resulting in a group of 53 subjects with

L
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an average IQ score of G6.

This initial screening process for the white school was followed by
the individual administration of the Peabody Plcture Vocabulary Test (ppvT)
(Dunn, 1959) to all potential subjects, i.e., 4O Negroes and 53 whites. The
results of this test led to the further elimination of 13 whites whose IQ
deviated the most from the Negro group's mean PPVT IQ. This resulted in the
constitution of two groups of 40 Negroes and 40 whites with an almost identi-
cal mean IQ (see Table 1).

The Coleman Index {Coleman, 1959) was then applied to parental occupa-
tiong of both raclal groups to make sure that they really belonged to the same
socloeconomic level. No gignificant difference was found between the two
racial groups (see Table 2).

Finally, with regard to age, the original plan was to eliminate from the
sample any white child whose age d4id not fall within the age-range of the
Negro group. However, the age-range for the two groups was identical and
rendered this intended procedure unnecessary (see Table 3). It can also be
seen from the distribution of subjects by grade (see Table 4) that neither

grade appears to be disproportionately represented.

Measures

Coleman Index. In the present study, the father's occupation was rated

according to Coleman Index (Coleman, 1959). In case of father's absence or
unemployment, the mother's occupation was rated and substituted for that of
the father. According to Coleman's scheme, there are three major socioeco-
nomic levels: upper, middle and lower. BEach of the last two levels is further
subdivided into three sublevels: upper, indeterminate and lower. This results

in a T-point scale ranging from the upper level (7) to the lower-lower level

(1).

-
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Table 1

Means, Standard Deviations, and
Ranges of Peabody IQs

Measures Negroes Wnites %
(N=bo) (N=bo)

Mean 98.37 98.52 69

Standard Deviation 9.75 9.28

Range 75-11k 8211k
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Table 2

Distribution of Subjects
by Socioeconomic Class

38

Socloeconomic Hegroes Vhites
Class N BRating N Rating t
T. Upper 0 0 0 0
G. Upper-middle 0 0 0 0
5. Intermediate-middle 2 10 1 5
k., lower-middle 10 Lo 11 Ly
3. Upper-lover 13 39 22 66
2. Intermmediate-lower 11 22 5 10
1. Lower-lower L L 1 1
Total 40 115 Lo 126
Mean 2.87 3.15 1.32

Note. Rating based on parental occupation according to

Coleman Index (Coleman, 1959).



Table 3

Distribution of Subjects by Age

39

Age Negroes Whites
(H=10) (N=ko)

14 T 11

13 22 16

12 11 13

Median 13-k 13-5

Range 12.2 to k.10 12-2 to .10
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Diztribution of Subjects by Grade

Lo

CGrade Negroes Whites
8 23 18
7 17 22
Total 40 Lo
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The Peabody Picture Vocabulary Test (PPVT). A relatively recent test,

the PPVT (Dunn, 1959), according to the test manual, was devised "to provide
a well-standardized estimate of & subject's verbal intelligence through mea-
guring his hearing vocabulary." Used with nommal subjects, ages 2.5 through
18, as a quick estimate of intelligence, it is also particularly valuable in
the testling of handicapped groups for whom the standard intelligence tests are
not always appropriate, e.g., subjects with reading problems, speech problems,
mental retardation, or emotional withdrawal. Its concrete plctures and the
exclusive use of the recognition method as opposed to the recall method help
to make it an instrument which is more interesting and less unfalr to Negro
children. According to one school principal,l there 1s a trend toward using
the PPVT with Negro children instead of the Otis.

The PPVT consists of 3 practice and 150 test plates (each with L4 numbered
plctures) arranged in ascending order of difficulty. Two perallel forms are
avallable, differing only in the stimulus word for each of the 150 items.
Alternate form reliability for each age level ranges from .67 to .84 with
standard errors of measurement from 6.00 to 8.61 IQ points. A test-retest
reliability of .88 after one year has been reported.

According to the test manual and other studies (see Buros, 1965), correla-
! tions with Stanford-Binet mental ages are generally in the .70s and low .80s,

i with IQ correlations running lower. Correlations with WISC IQs are also in
| the high .70s and low .80s.
Concluding her review of the PPVT, Piers (Buros, 1965) wrote: "...the

PPVT is probably now the best of its kind. It seems to 4o at least as well

lPeraonal communication.

'
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as the Ammons FRPV, and has considerably more range than the Van Alstyne

(p. 823]."
The Tennessee Self Concept Scale (TSCS). Already in use in mimeographed

form since 1955 (Fitts, 1955), the TSCS was revised and published 10 years
ater (Fitts,’l965). The impressive number of references on the TSCS (180
references by April 1970, to be added to the 30 references already cited in
the 1965 manual) is indicative of its significant impact on self-concept
research., It is described by the manual itself as "simple for the subject,
widely applicable, well standardized, and multidimensional in its description
of the self concept [p. 1]."

Consisting of 100 self-descriptive statements, this Likert-type instru-
ment can be used with subjects aged 12 or older and having at least a sixth
grade reading level. Mosgt subjects can complete the Scale in less than 20
minutes.

Two forms are avallable, a Counseling Form and a Clinical and Research
Form. The difference between the two formsg is only in the scoring and pro-
filing system. In the present study, the Clinical and Research Form was used.

According to thé manual, the standardization group was "a broad sample
of 626 people. The sample included people from various parts of the country,
and age ranges fram 12 to 68. There were approximately equal numbers of both
sexes, both Negro and white subjects, representative of all social, economic,
and intellectual levels and educational levels from 6th grade through the
Ph. D. degree [p. 13]."

A table of reliability data based on test-retest with 60 college students
over a two-week period 1s provided by the manual and indlcates a reliability

of .92 for the total Scale, reliabilities in the .80s and .90s for the major

L
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gubscales, and in the .60s and .7Os for minor subscales. Besides, the author
claims to have demonstrated through profile analysis that "the distinctive
features of individual profiles are still present for most persons a year or
more later [p. 15]."

The original pool of items was derived from several other self-concept
inventories and also framn written self-descriptions of patients and nonpatients.
Of the 100 items used in the Scale, 90 are those which were agreed upon unani-
mously by the seven clinical psychologists employed as judges. The remaining
10 items, those comprising the Self-Criticism scale, were borrowed from the
L-scale of the MMPI. Thus it may be assumed that the TSCS has a reasomable
degree of content valldity. With regard to its construct validity, two
investigators (Vacchiano & Strauss, 1968) have recently submitted the Scale
to factor analysis and have reached a favorable conclusion.

A comparison instituted between 369 psychiatric patients and the 626 non-
patients of the standardization group has revealed highly significant (mostly
at the .00l level) differences between the two groups for almost every sub-
scale. This finding was confirmed by other studies cited in the manual.
Numerous correlations between various TSCS subscales and other personality
measgures, such as the MMPI and the Edwards Personal Preference Schedule (EPPS),
are also provided by the manual, and appear to support the validity of the
instrument.

One of the major features of the TSCS 1s its multidimensionality. Besides
providing a Total Pogitive score, reflecting the overall level of self-esteem,
the TSCS also includes an assessment of Physical Self, Moral-Ethical Self,
Personal Self, Family Self, and Social Self. In addition, it provides measures

of Identity ("what I am"), Self-Satisfaction {"how I feel"), Behavior ("what
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T do"), Self-Criticism (obvious defensiveness), Conflict (inconsistency
vithin the same area), Variability (inconsistency from one area to another),
Distrivution {to detect response sets on the five available choices), True-
False Ratio, and six empirical scales: Defensive Positive (subtle defensive-
ness), General Maladjustment, Psychosis, Personality Disorder, Neurosis, and
Personality Integration.

Vocational and Educational Questionnaire. As explained in Chapter 1,

' too many studles of vocational aspiration have neglected the important distine-
| tion between a certain ideallistic or absolute level and a rather realistic,
relative or expected level of aspiration. The neglect of this distinction has
led to equivocal data and conflicting conclusions. Hence, the chlldren were
asked the following two questions: (a) "If it was completely up to you and
there was nothing to stop you, what Jjob would you like to choose when you grow
up? Name one job only." (b) "In fact, what Job do you actually plan to get
when you grow up? Name one job only.”

Of the two questions above, the first one was more likely to tap the
absolutely preferred level of aspiration, while the second one was designed
to tap the relative or expected level.

On the same mimeographed sheet (see Appendix A), subjects were presented
with an educational scale consisting of 9 levels from 1 (1 year of high school)
to 9 (beyond college). They were asked to check the highest level of educa-
tion they would like to reach. For instance, the subject whose educational
level of aspiration (LOA) was L years of high school received a score of L;
one whose ideal was to go through 3 years of college was assigned a score of T.

Poker Chip Game. 1In this individual game, the subject is presented

with a box of 80 poker chips. The whole game consists of a series of 20 trials.

.
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on each trial, the subject is agked how many poker chips he expects Lo be
able it pile uwp into stacks of 5 in 30 seconds. The 20 stated or expected
gseores constitute g series of 20 estimates or predictions. Presumsboly, this
chaln of "pets" reflects each individual's level of aspiration (LOA) with
its upward and downward fluctuations, as the subject proceeds through the
whiole game.

In order 1o control objective differences in performance due to {ndi-
vidual differenceg in manual dexierity, the series of performance scores Lo
be reported to each individual after each trial is exactly the same for ail
subjeets (see Table 5). This technique of a "prearranged sequence of scores”
was essentially borrowed from Gardner {1933), except for a few modifications
both in the curve of scores and in several of the analytical steps.

The main problem with the usge of this predetermined score technique is
the risk of detection by the subject. Since the subject iz gble to count the
actual number of chips he has piled up on a given trial, the reported score
necegsarily has to correspond to the actual score. In a game of this nature,
only the time element, which is rather intangible and difficult for the sub-
Ject to estimate with accurscy, can lend itself to experimental manipulation
without running the rigk of detection. Although the alleged criterion for
stopping the subject on each trial 1s the 30-second limit stated in the
instiuctions, the criterion actually used by the experimenter is the subjecti's
actual reaching of the predetermined score for that trisl.

It ig most probable that, in addition to the intrinsic intangibility of
the time element, the subjectls ego-involvement in the piling up of chips
may further reduce his capacity for an objective estimation of duration tinme.

Begides, social psychologists®’ experiments have demonstrated the powerful

S



Table 5

Prearranged Sequence of Scores

Trials 1 2 3 y 5 6 7 8 10 11 12 13 1 135 1 17 18 19 20

\&

LOAs

Scores 30 24 27 Ls 30 27 27 45 54 60 66 69 75 60 54 45 38 32 - -

a
Arbitrarily assigned ascending scores, varying with subjects, and eliminated from the data.

o
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influence of "prestige suggestion” on judgment and perception, especially
when the situation is ambiguous. Hence, there is sufficient reason to
assume that the subject 1s more likely to trust the experimenter who, after

all, is conspicuously holding a stop-watch.

Moreover, the pattern of the prearranged sequence of scores, while allow-

ing the opportunity to study the subject's reactions to success and fallure,
also seems very plausible (see Figure 1): an upward curve starting with the

8th trial could easily be considered a practice effect; a downward trend

starting with the 1hth trial could be interpreted as a combined product of
tension, fatigue, or perhaps monotony; and a final upward trend on the last

two trials could appear as a last spurt following a word of encouragement from
t the experimenter. These lagt two scores, the function of which was to leave
the subject with a good impression about the whole game, were not included in
I the data. Since the last scores in the series are most likely to be remem-
bered, they were deliberately varied lest the exchange of impressions among
subjects might lead some of them to be susplecious of the procedure. The suce-
cess of a pilot-test with several adults and high school students further con-
vinced the experimenter that the risk of detection on the part of the younger
subjects of the present study was practically nonexistent.

It was expected that the prearranged sequence of scores, which includes
an ascending trend of gradual improvement and a descending trend of gradual
deterioration, would induce different reactions on the part of subjects, thus
differentiating between those with low and high self-concepta: the former,
driven by their own emotional needs, reacting in a rather rigid and unrealistlc
way, the latter closely adjusting their LOAs to their immediate past per-

formance.
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Nine measures, taken at crucial moments glong the series of trials,
enable the experimenter to analyze each subject's LOAs and their fluctua-
| tions. The nine measures ( A through I), based on the interplay between
‘ LOAs and prearranged scores, were as follows:

ASL}"‘-SB

In the above formula, I‘h means LOA or the score expected by the subject
on trial 4; 83 means the prearranged score reported by the experimenter
‘ or, more precisely, the score that the experimenter allows the subject
to reach on trial 3. This measure reflects how well the subject has
adjusted his LOA to his performance. The function of the first three
reported scores is to give the subject a base line.
B:L5-~Lu
B measures the effect of a sudden improvement on the immediately subse-~
quent LOA.

c.(Lé“SS )"'(1'7"86 )+(L8-S7)
3

Reaction to a performance which, after a brief improvement, went back
to the original base line.

D=(Lg-8g)+ (I -8 1 (Ly -8 )+ {1y =8, ) (L) 3-8, )41y, -8, 5)
6

Reaction to a progressive improvement in performance.

Ee(Ly 5-813 )+ (Ly6-815)+(Dy7-816)+ (L1 8-817)+(1n 9-518)
5

Reaction to a gradual deterioration of performance.
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F:(L3-s2)"'(Lh“83)+(L5‘Sh)+o GO SSF NGRSV SOOI EOSSTRERBIITEOIOEENLQSTDS .(ng-sla)
17

Average LOA for the whole game, except for the first and the last
two reported scores.

Go(Liy=8) M (B =8, (L =5, (L -8y I (185 )+(L,=5)
Reaction to performance for the first segment of the sequence.

H:(Lg-s7)+(1.9-sa)+(x.10-39)+(r.ll-slo)+(L]2-sll)+(Ll3-312)

Reaction to performance for the middle segment of the sequence.

(L »+(L

16"815 18'817)+(I‘

(L 19'818)

)+ (L 17'316

I=(Ly),- 157514

Sl 3

Reaction to performance for the last segment of the sequence.

Procedure

Both racial groups having been matched on age, sex, IC (through the
individual administration of the PPVT), and socioeconomic status, each group
then was administered in group in a classroom the Clinical and Research Form
of the Tennessee Self Concept Scale (TSCS). Imstructions, printed on the
inside cover of the test booklet, were read aloud by the experimenter while
the subjects read them in silence. Then the experimenter went around the
clagsroom with a copy of the test booklet and an answer sheet, showing each
subject how to line them up evenly, so that the item numbers match each other.
Subjects were not allowed to start before the answering procedure had been
demonstrated and understood.

Immediately after all the TSCS answer sheets and test booklets were
collected, the vocational and educational questionnaire was distributed.

Instructions, on the questionnaire itself, were read aloud by the experimenter.
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While the TSCS and the questionnaire were administered to each group
during a single session, the Poker Chip Game required an average of 30
ninutes for each subject. At the pace of about eight subjects a day, it
took a little more than two weeks to complete the testing of the 80 subjects.
The game was conducted in a room in which the experimenter and the subject
could be isolated from other people's distracting presence and especially from
other subjects' curiosity. Little material was required: two chairs, a table
(about the size of a card table), a box of 80 poker chips, a stop-watch, and
scoring sheets (one for each subject). The authorities and the teachers of
both schools were extremely cooperative, desplie the disturbance of their
students' time schedule occasioned by this individual game.

As soon as each subject entered the experimental room, the experimenter
tried to establish good rapport with him and have him relax, avolding giving
the impression that this was a test. Besides using the subject's first name
and appearing as spontaneous and natural as possible, the experimenter
emphasized the fact that it was a game and that it would not in any way affect
his school marks. Then the subject was addressed with the following instruc-
tions, memorized by the experimenter, but told in a very natural manner:

"This has nothing to do with your school work. I would just like

to know how fast you can work with your hands. Here are 80 chips.

Using only one hand--your best one--and picking up only one chip

at a time, try to put them into stacks of five. See how I do."

(Here, the experimenter gave a demonstration, completing two

stacks of five chips and a third one of only two chips?% "Mvelve

chips! How many chips do you think you can pile up into stacks
of five in 30 seconds?" (Here, the experimenter would discreetly
write down the number stated by the subject. This number repre-
sents his level of aspiration (LOA) on the first trial. Then the

experimenter would hold the stop-watch in a very obvious way.)
"Be ready...Start!"
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At the beginning of each of the first few trials, the experimenter
would ask: "How many chips will you be able to pile up this time?" He
would then give the signal, "Ready? Start!" It was only after the subject
had started and all of his attention had been concentrated on the chip-piling
work that the experimenter would write down the subject's expected score, 30
as not to induce any suspicion that thls stated score was the all-important
one. On the other hand, as soon as the subject had piled up a mumber of chips
equal to the predetermined score (the counting being facilitated by the
arrangement of chips into stacks of five), the experimenter would say:
"Stop!", join the subject in "eounting" the number of chips, and feign record-
ing this score, holding the score sheet in such a way that the subject was
never able to check it. The whole game proceeded very smoothly. After a few
trials, most of the subjects would spontaneously state their expected score,
without walting for the experimenter's question, which thus became superfluous
and was dropped.

The majority of subjects did not seem to be suspicious about the manipu-
lation of the time limit. They either were not at all aware of time discrep-
ancles between different trials, or posaibly they assumed that the 30-second
linit stated at the beginning of the game was only for the first trial and so,
though aware of a time discrepancy, accepted it as part of the game and with-
out questioning. A few noticed a difference in duration and asked whether use
was made of different time-limits on different trials. However, they appeared
to believe the experimenter's denial and be reagsured by his negative answer
to their inquiry. Only three subjects appeared so perplexed that, following
the game, the experimenter had to rationalize the "apparent” discrepancy by

drawing a curve, showing the upward trend due to practice effect until a
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maximun was reached beyond which no improvement was possible, and the down-
vard trend due to a combinatlon of fatlgue and monotony. The analogy of

the worker's production curve which, contrasting with the machine, ends up
wlth a coffee-break, appeared to satisf{y them. But whatever was their atti-
tude toward time limit, all seemed very well motivated and anxious to do well
in the game. A final word of congratulation was sufficient to elicit a broad

gnile of satisgfaction.



CHAPIER III
Results

5 The obtained data were analyzed with respect to the two hypotheses:
(1) urban Negro boys have a more negative self-concept than urban white boys,
and (2) regardless of race, those who have a more negative self-concept tend

| to have less realistic and more rigid levels of aspiration than those with
more positive gelf-concepts. Accordingly, the comparative data concerning the

self=concept of both racial groups will be presented first.

Racial Differences in Self-Concept

As can be seen from the descriptive statistics for the Tennessee Self
Concept Scale (TSCS) scores (Table 6), the expected difference between the two
racial groups is evident and pervasive. Indeed, Negro children were signi-
ficantly lower than their white counterparts on the Total Fositive score, which
according to the manual is "the most important single score.... It reflects
the overall level of self esteem (Fitts, 1965, p. 2)." The Negro group's Total
Fositive score was not only significantly lower than that of the white group,
but it was so far below the normative mean provided by the manual (see Table 6)
that it fell within vhat the manual calls a "deviant” zone, Of those with low
scores on this scale, the manual states that they are "doubtful about their
own worth; see themselves as undesirable; often feel anxious, depressed, and
unhappy; and have little faith or confidence in themselves (p. 2)."

The Total Fositive score is derived from eight basic subscores., Five of
them (Fhysical Self, Ethical Self, FPersonal Self, Family Self, and Social Self)

pernit the researcher to analyze more completely the content of the self-concept

and thereby learn in which particular areas it is comparatively strong or weak,

A



Table 6

Hegro and White Children's TSCS Seores

Normative Negro Group White Group

Seale Mean Mean 1] Mesn sD t
Self-Criticism 35.54 35.27 b.93 34 b2 7.42 0.58
True-False Ratio 1.03 1.49% 0. 77 1.25 0.90 1.97
Total Conflict 30.10 43,858 14,21 h1,60 15.01 0.67
Total Fositive Score 345,57 317.55% 33.12 336.27 26.89 2.73*
Identity 127.10 116.62° 15.43 123.05 10.37 2.15"
Self-Satisfaction 103.67 100.52 13.13 106,45 12,70 2.02"
Behavior 115.01 100,40 11.0 106. 77 9.%0 2.73""
Physical Self T1.78 67.52 8.63 73.12 5.41 3.40"*
Ethical Self 70.33 60,428 9.0k 64.40 7.65 2,08%
Personal Self 64,55 63.15 6.62 65.72 6.07 1.76
Family Self 70.83 65.60 S.Th 68,387 7.40 1.77

(Table continued on next page)
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Normative
Sesle

Soeial Self 68. 14
Total Variability 48,53
Distribution 120, 44
Defensive Fositive 54,40
Genersal Maladjustmentb 98, 80
Psychosis 46.10
Personality Discrder® 76.39
Neurosis® 84,31
Personality Integration 10,42

Table 6, continued

Negro Group
Mean SD
60.80 8.21
5h4,.87 15.67

124,12 32.52
56. 52 11.90
8k, 8o 9.92
59.17% 20.15
61.95% 11.11
80.80 10.78

4,872 2.69

White Group
Mean -SD
64.15 6.9
51.20 11.29

118, 80 22,61
59. 70 10.52
91, b2 10.13
52.90 6.45
65.75 11.07
84,87 7.8
8.%0 3.48

et

1.93
1.18
0.83
1.2k
2.89""
1.84
1.50
1.89
L. 76"

Gy

b

Inverse scales: i.e., low seores on these scales mean high similarity
to the group of patients from which the scale was derived,

*
P<.05

¥ p< .01

Deviant” scores: i.e., deviating beyond specified normal limits.

i
(2
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The three remasining basic subacores provide information from different

! levels of description: being, feeling, and doing, More specifically,
through his identity score the subject describes "what I am"; through his
Self-Satisfaction score he indicates "how I feel"; and through his Behavior

: score he reveals "what I do.” On all of these eight dimensions, Negro children
scored lover than their white counterparts. On five of them (Physical Self,

; Ethical Self, Identity, Self-Satisfaction, and Behavior) the differences
were statistically significant, Besides, the Negro children secored lower on
all of these subscaleﬁ than the normative group, even being "deviant”" on the
Ethical and the Identity dimensions.

In addition to the tmsic scales presented above, the manual for the
TSCS desceribes four supplementary scales--Total Confliet, Total Variability
(v), Distribution (D), and True-False Ratic (T/F). The function of these
scales 1s to analyze further the modality of responses. Thus, the Total
Coufliet score refleets "conflieting recponses to positive and negative items
within the sane area of self perception (p. 4)" with high seores on this
scale indiesting eonfusion, contradiction, and general conflict in self-
verception. The manual notes that disturbed people generally seore high on
this variable. The Total Variability (V) score refleets inconsistencies from
one ares of self-perception to ancther. Thus, "high scores mezan that the
person'se self ccncept is £0 wariable from one srea to another as to reflect
little unity or integration. High scoring persons tend to eompartmentalize
certain areas of self and view these areas quite apart from the remainder of
self (p. 3)." The Distribution (D) score summarizes the way one distributes
his aunawers along the Likert-type 5-point continuum. The True-False Ratio

(T/F) serves as a measure of response get, indicating the strength of the
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tendency to agree or disagree regardless of item content, To this inter-

pretation, the manual adds another possible signification in terms of self
theory: high T/F scores would mean that "the individual is achieving self
definiticn or self description by focusing on what he is and is relatively
unable to accomplish the same thing by elininating or rejecting what he is

aot (p. 4)." Altbough the racial groups did not significantly differ on any
of the four supplementarv scales just deseribed, the Negro group did, how-
ever, consistantly score higher than both the white and the normative groups.
In fact, the Negro children were even deviant compared to the normative group,
on two of the four supplementary scales--the Total Conflict and the T/F scales.

The TSC3 provides two measures of defensiveness: one more obvious, the
Sel?=Criticism (SC) score, and the other more subtle, the Defeusive Positive
(DP) seore. On neither of these two measures did the racial groupe show any
gsignificent difference.

Pinally, besides the I scale Just mentioned, the TSCS has five other
experimental scales: Ceneral Maladjustment (GM), Psychosis (Psy), Personality
Disorder (PD), Neurosis (X), and Personslity Integration (PI}. Not only did
the Negrc group secre in the exrected direction (i.e., greater maladjustment
than the white grour) on all of these five scales, but the differences were
sigrificant on two sesles (GM and PY). Furthermore, ou four of theee tive
geales, the Nepro children's scores were deviant vhen ecmpared to the norma-
tive aroup.

In short, on every dimension of the TSCS, the Negro group scored in the
expected direction. Besides, on six of the basic scales and two of the
experimental scales, the differences between the two racial groups were signi-

fiecant. Moreover, the Negro group's scores were deviant on nine of the scales,

.
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whereas the white group's scores were not deviant on any of the scales,

Consequently, the first hypothesis was definitely supported.

Self-Concept and Level of Aspiration

The hypothesis that, regardless of race, those who have a more negative
gelf-concept tend to have less realistic and more rigid levels of aspiration,
was investigated by comparing the LOA performance of subjects scoring high
and low on the TSCS. The high and low self-concept groups were obtained by
selecting the subjects who were in the top quarter (g:ao) and in the bottom
quarter (Ns20) on the TSCS Total Positive scale. From Table 7 it can be seen
that the dropping of the middle 40 subjects from the original population of
80 did not significantly modify the initial balance in terms of SES, IQ, and
age. Only racial symmetry has been broken, resulting in 14 Negroes and 6
whites being included in the experimental group, against T Negroes and 13
whites in the control group.

Level of Aspiration in the Game., The data provided by the game were

submitted to various kinds of statistical analysis to see whether a differen-
tial pattern of reactions could be detected. The lack of realism in the level
of aspiration is not necessarily manifested by a difference between meaus but
by differences in variability--some subjects overaspiring and others under-
aspiring. Therefore, the absence of a significant difference between the

two groups' mears (Table 8) on any of the nine crucial measures (A through I)
did not come as a surprise. Nevertheless, the careful examination of the rank
order of the scores on each of the nine measures did not show any particular
tendency on the part of the experimental subjects to go to extremes., In a

further attempt at detecting a pattern of extreme reactions, each of the two



Table 7
Distribution of Low-Self-Concept and

High-Self-Concept Subjects by Social Class, I3, and Age

low Self-Concept High Self-Conecept
" (Ns20) (Ne20)
Variables Mean sD Mean SD t
Social Class 2.7 1.08 2.95 0.89 0.79
Peabody I3 98.9 9.T7 100. 85 8.49 0.67

Age 13-3 13-2
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Table 8

Game LOAs of Low-Self-Coneept (1SC)
and Bigh-Self-Concept (HSC) Subjeects

Game Mean Standard Deviation

LOAS LSC HSC LsC HSC t
A 9.3 3.1 5.53 3.28 1,53
B 9.4 9.9 6.44 7.09 2.33
c 5.58 5.45 5.08 3.87 0.89
D -5.48 -7.32 9.51 12,5 0.52
E 7.07 7.94 9.4 7.76 0.31
F 1,48 1.97 6.48 5.32 0.26
G 3.8 25.85 30.82 25.78 0.66
H -25.75 -19.85 48,99 36.84 0.43

I 27.55 35.85 48,70 hh, 12 0.56




groups' average range of shifts was computed--an individusl's range of shifts
bhelng equal to the difference between his highest and his lowest "bets.”

But this statistical step failed to reveal any significant discrepancy (see
Tsble 9). Bartlett's test for homogeneity of variance (Welker & lev, 1953) was
also applied without effect.

Failing to detect any tendency to go to extromes, an attempt was then made
| at finding the expected greater degree of rigidity on the part of the experi-
mental subjects. The total number of shifts made by the experimental subjects
was counted and averaged, and compared with the control group's mean number
of shifts. The mean difference was not significant, as can be seen from Table 9,
Finally, Pearson correlations were computed first between self-conecept and the
nine game LOAs (see Table 10), then between self-concept and the range and num-
ber of shifts (see Table 11) for both the whole population of this study and
for each racial group respectively. It can be seen from these two tables of
correlational data that the game failed to reveal any significant relationship
between self-concept and level of aspiration.

Educational and Vocational Levels of Aspiration. The question concern-

ing educational objectives failed to elicit responses which differentiated
the low-self-concept from the high-self-concept subjects (Table 12), This
finding was confirmed by the absence of Fearson correlation (rs,0k) between
self-concept and educational LOA for the total population of the study (NaS0).
Finally, vith regard to the vocational LOA, only 18 children out of a
total population of &0 made (or perceived?) any disﬁinction between the abso=-
lute (idealistic) and relative (realistic) levels of aspiration. Too many
vocational choices could not be rated, either because of their too vague formu-

lation or because of their absence on the North-Hatt 1ist (Reiss, Duncan,

&




Table O
Number and Range of Shrifts for

lovw-Self-Concept and High-Self~Concept Subjects

63

Mean Standard Deviation
Shifts LSC HSC LsC HSC t
Number 15.25 1.4 2.43 2.41 1.11
Range i, 6 48,1 10.26 12.17 0.98




Table 10

Correlations between Self-Concept

and the Nine Game 1LOAs

Game Negroes Whites Total Fopulation
LOAs (N=ko) (nzho) {K=80)
A G5 -1k -.07
B .03 .21 .10
c .13 .09 .08
D <05 -, 02 ~.03
E Ol .10 s~
F .07 .10 .Oh
G .08 -.01 .16
H .21 .05 .05
I .05 12 .03
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Table 11
Correlavions beiween Self'-~Concept

and the Number and Range oif Shiifts

Hegroes Whites Total Population
Suirts (Nsi0) (N=h0) (N=80)
|
| Humber -.16 -.08 -.03
Range .09 .00 .01




Table 12

! Edueational Level of Aspliration of

Iow-Self ~Concept and High-Seltf-Concept Subjeets

66

Sub jeets Mean 3tandard Deviation
low Self-Concert 7.10 1.65
High Self-Concept 7.65 1.69

t 1.0k
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Hatt, & North, 1961). Consequently, it was not possible to use these
data.

In short, while the first hypothesis of the present study was decisively

supported, the second hypothesis falled to be verified,




CHAPTER IV
Diecussion and Conclusions

Self-Concept

The profile of the Negro child offered by the TSCS scores of the
present study is very much in accordance with the literature surveyed in
Chapter 1. Compared to whites, the Negro children had a significantly lower
Total Positive score. This significant difference in self-concept was also
clearly revealed by the fact that €5 per cent of those in the top quarter
were white (13 whites, 7 Negroes), whereas 70 per cent of the subjects in the
bottom quarter were Negro (14 Negroes, 6 whites).

Undoubtedly, there is a need for more research on the Negro personality,
especially with the use of the TSCS, so that a comparative analysis may be
instituted. It can be seen from Table 13 that, on six of the TSCS scales,
three comparative studies appear to be in perfect agreement with regard to
the direction of the difference between Negroes and vhites. The lesser fre-
quency of a significant difference between Negroes and whites in the present
study was not due to a relatively higher self-concept of the Negro subjects.
In fact, not only was their mean Total Positive score lower than the Negroes'
of the two other studies, but they had more deviant scores. The difference
appears to be due to the fact that the white group of the present study was
relatively more similar to the Negro group. What factors account for this
relative similarity? Perhaps the combination of an equally low SES and an
equally low IQ together with the low academic achievement that a low IQ
usually entails, can explain this relative similarity. It should not be for-
gotten that the selection entailed in obtaining a comparable white group meant

that this group was not representative of the academic level of theilr achool.



Table 13
Comparison between Negroes' and Whites' Means on Total Conflict,
Total Variability, Distribution, Psychosis, Personality Disorder,

and Personality Integration

Wendland's Level Williams & Level Present Level
Study of 4 Byars' sStudy of o Study of
Seale N W  Sign. N ) Sign. N W Sign.
Tot. Confl. 43.73°  35.33  .001 ih.92®  33.70  .005 43.85°  bh1.62 n.s.
Tot. Var. 58.11 55.20 .016 53.92 53.89  n.s. 54.87 51.20 n.s.
Distrib. 130.93  111.11  .00L 120.66  113.53  .025 124,12 118.80 n.s.
Psychosis 53.00  48.80 .001 sh.84°  48.2h  .005 59.17°  52.90  n.s.
Pers. Dis.d 63.87  6L.45  n.s. 6.k 68.50 .01 61.95  65.75  n.s.
Pers. Integr. €49 8.32 .001 £.065  8.58  .005 4.87° 8.k .01
a_lf: test.
b_i_:_ test.

®Peviant scores.

dInverse scale.
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| On the contrary, they had been chosen precisely because they were the low-
est ones in terms of IQ. However, this momentary emphasis upon their rela-
tive similarity to the Negro group should not obscure the basic fact that the
white children still scored significantly higher in self-egteem than the
Negro children.

With regard to the Physical Self, the Negro children scored significantly
lover than their white counterparts. In their study, Williams and Byars
(1968) obtained different results: their Negro subjects scored higher--though
not significantly--than the whites. Their finding led them to conclude: "The
one scale on which the Negro subjects had the highest degree of self-confidence
was the evaluation of physical prowess. Undoubtedly, the Negro's accomplish-
ments in athletics at all levels of competition nlus his proclivity for
physical activities have enhanced the appraisal of physical self [p. 123]."
Since only one of the 18 items which constitute the Physical Self scale has
to do with sports, it is difficult to consider this scale simply as “the
evaluation of physical prowess." Indeed, inspection of the content of the 18
items indicates that the Physical Self scale is not unidimensional but complex.
Of the 18 items, six deal with health or physical comfort, six have to do
with bodily appearance, four are supposed to measure the degree of care for
one's body and for one's appearance (including one's clothes), and two have to
do with physical skills ("I do poorly in sports and games." "I often act like
I an 'all thumbs'."). Hence, it appears that a high or low score on the
Physical Self scale cannot be interpreted without a detailed examination of
responses to its 18 items.

Self-Concept and Level of Aspiratlion

The second hypothesis that, regardless of race, the low-self-concept

Y
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subjects have a more unrealistic and more rigid level of aspiration, was
not verified. Perhaps, such a game was too superficial a task to induce a
sufficiently deep ego-involvement. But neither the stating of thelr educa-
tional ideal nor the choosing of a vocation were in any manner more success-
ful. On the other hand, further comparisons revealed a few interesting racial
differences. For instance, in the game, the Negro children tended to make a
lesser number of shifts. Thus, the white group's minimum number of shifts
was 12 times, whereas one Negro shifted his bet only 11 times, another 10
times, 4 others shifted it 9 times, and another only 8 times. The same ten-
dency could be observed from a slightly different angle: counting the number
of consecutive bets without shifts, 1t was found that, while the whites had a
waxinum of 2 chains of 5 consecutive bets without shifts, the Negroes not only
had 4 chains of this type but they also had one chain of 6 and another of T
consecutive beits without shifte. According to the interpretation commonly
found in previous LOA-game studies, a smaller number of shifts would indicate
greater rigidity. However, since the difference in this respect between
Negroes and vhites was not sgignificant, more researclh is needed. Another
racial difference vhich, though not significant either, seemed quite intriguing
was the Negro group's consistently higher score on each of the nine crucial
measures In the game. This could represent a tendency on the part of Negro
children to have a higher LOA than their white counterparts in this type of
game. This incidental finding seems worth investigating.

Another incidental finding was the Negroes' significantly higher educa-
tional LOA (R‘”.Ol). While only one Negro expressed the desire not to go
beyond the fourth year of high schosl, as many as 9 vhites said they did not

plan to go to college. Moreover, of the 39 Negroes who planned to go to

s



college, 16 (against € whites only) expressed the desire to go beyond
college. Such an unrealilstic educational ideal on the part of Negro chil-
dren has been frequently found in the literature.

With regard to vocational LOA, of the 18 (out of 80) subjects who made
a distinction between absolute and relative LOAs, 6 were Negro and 12 were
white. For one third of the Negroes (14 as absolute LOA, 13 as relative LOA),
the most desired career was in sports, thus strongly contrasting with their
white counterparts (4 as absolute LOA, 5 as relative LOA).

It is hoped that additional studies using the TSCS will be conducted
with larger and more representative samples of Negroes and whites of different
age, 1Q, sex, and socioeconomic background, so as to systematically and

methodically contribute to an objective science of Negro personality.



Surmary

It was hypothesized that (1) urban Negro children have a lower self-
concept than their white cbunterparts, and that (2) regardless of race, low-
self~concept children have a more unrealistic and more rigid level of aspira-
tion.

Subjects used for the testing of the first hypothesis were 40 Negro male
seventh- and eighth-graders from an all-Negro parochial school of the west
slde of Chicago, and 4O white male seventh- and eighth-graders from an all-
white parochial school in the same area. The Negro and white groups were
matched in terms of age, Peabody 1IQ, and socloeconomic status. Both racial
groups were administered the Tennessee Self Concept Scale (TSCS). Negro chil-
dren scored significantly lower than whites on the following scales: Total
Positive (p <.0l), Behavior (g< .01), Physical Self (g <.01), Personality
Integration (p <.01), Ethical Self (p<.05), Identity (p <.05), and Self-
Satisfaction (g <. 05). Negro children also scored significantly lower on the
General MaladjJustment scale (g <.01), and since this scale is an inverse scale,
a lower raw score means a higher degree of maladjustment. 1In addition, the
scores on the other subscales were all in the expected direction.

For the testing of the second hypothesis, the level of aspiration of
those occupying the top quarter on the TSCS Total Positive scale (N=20) was
compared with the one of the bottom quarter (N=20). This hypothesis was
investigated mainly by means of subjects' level of aspiration in a game con-
sisting of 20 trials, wiﬁh a prearranged sequence of scores. In addition,
information was obtained from each subject with respect to his aspirations in
terms of occupational and educational goals. The second hypothesis was not

supported. However, a few racial differences were noted: the Negro children

Y
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nad significantly higher educational goals than their vhite counterparts

and, in the game, their level of aspiration vas consistently-~though not

significantly--higher than the level of aspiration of whites.
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Vocational and Educational Questionnaire

Natne: B OGO VP OB PRS0GOSO PO OO H SO BGEDCEIPEDEORNOOSOPSEPNOSISENOSEOESTOES Grade: LU N ]

(1ast) (first) (middle)

A. If it vas completely up to you and there was nothing to stop you,
what job would you like to chose when you grow up? Name one job
ONLY: eeesvsecsvscosnsccsnsscenas

B. In fact, what job do you actually plan to get when you grow up? Name
one Job Only: seecesessescecsacencs

C. Plemse check the highest grade that you would like to reach:

Beyond college: cececens
College:

L ,....

3 seeee

2 cuvee

1 ceees
High school:

b .....

3 eeone

2 seeee

l L I
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