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CHAPTHR I
THis BACKGROUND oF THE STUDY

The purpoce of this study 1s to review the social sit-
uation of fifty mentally retarceg children and to descrlbe some
manifestation of change that took place in the attitudes and ve-
havior of these children, following a supervised play rroup ex-
perience, Consideration will also be ;iven to the evidences of
social and emotional growth in the parents following the supcr=-
vised play group experlence of their children. These children,
ranging in chronologlcal age from five to el:hteen years, were
enrolled from July 10, 1950, to September 1, 1950, in the South
Side Special Play tchool, sponsored by the Retarded Childran's
A1d, & parent group for the mentally retarded. 1In addition, the
history of the Hetarded Children's Aid, with a brief oversll plc~
ture of parents! groups for the mentally retarded in the United
States, should serve as a background,

Probably very few persons, other than those particular-
ly interested in the fleld of‘mental deficlency, reslize the cx-
tent of the problem., In some rssvects it surpasses in scope and

importence many of the accepted educational, social, medlcal,




2
and psvchol®gicel problems of the present day. The number of
mentally deficlent persons In the Unlted 3tates has been estlim=
ated at 1,500,000, with an additionally large number thet amlght
be classified as mentally retarded.

A reasonsble estimate would place ths number

of mentally deficient and retarded children at
one and two per cent respectively. This means
that of the approximiktely 3,500,300 children
born last year at least 110,000 of these do not
have the potentisls to compets on equal terms
with thelr normal brothers and slisters. An ad-
ditional flve per cent may be in need of special
educatlon making a total of seven per cent of
the chlldren of school age ip need of special
care, training or treatment.

It is an integral part of American culture for persons
with & comnon intersst to band together for the promotion and ex

pansion of that Interest. Such a bond becomes closer when it is

rooted in an adversity of & very personel nsture, and one that ip

comnon to all in the proup. This, coupled with &n aswareness tha
individually, & parent can sccompllish little or nothing in £ill~
ing the unmet needs of the exceptional child, has provided the
necessary lmpetus for action. Durlng the past two decades par-

ents of handicapped children have been organizing in an attempt

to find a solution for thelr cowmon problem. A signilicant phege

of 1t is the orpanization of parent groups for the mentally

1 Lloyd N. Yepsen, Parent Groups for the ientally
Retarded, Trenton, Hew Jersey, Lpril, I@kg, iii.




retarded.

The amazing thing about the recent tremendous
pace at which the parents of the mentally re-
tarded have banded to,sther into groups 1ls not
thet we have done s0, but that it has taken us

so long to start. Surely the advent of Parent
Groups should have coinclded witi the awakenling
of soclal consciousness Iln the nlneteenth cen-
tury. Surely there werc parents then and their
problems, 1f anything, were as acute as the par-
ents' problsms today: The reasons for this fall-
ure however, can readlly be seen when we conslder
the difficultles involved, even today, in the
fcrmatign and contlinued exlstence of Farents!
Groups,

-

HMr. YWeingold, Zxecutive Director of the sssoclistion fo
the flelp of Heterded ‘hildren, of Hew Yorl: city, states these dif-
ficulties as threafolﬁ.B ¥ipst and foremost 1s the emotlonal
problem that arises wlth the discovery that & child in the familpy
is rotarded. Undoubtedly, many parents of retarded children hav[
veen reluctant to admlt, p@rﬁaps even to themselves, that thelr
c¢hild is & deviate from the normal. Such factors as guilt and
fear make & frank and honest acceptance difficult, and tend to
inhiblt the parent in admitting the problem. These factors, In
turn, represent one of the major deterrents in the formation of
parents! proups, The pareni may feel that by such an admission
he move or ls=ss plaees his echild belore the public, and thls sae

public, winich is slow and laborlous to change, 1s often curious,

2 Joseph T. “elngold, Parents' uroups and the Probled
of Mental Retardatlon, HWew York, Nede, 1.

3 1Ibid., 1.




unsympethetfc, and pitying.

The second obstacle pointed out by Hlr. Veingold 1s
closely assoclated with thet of acceptance of the conditlon of
the child; namely, that with this acceptance is toc often coup=-

1ed & resiznation which excludes any desire for afflrmative ac~

tion. The third obstacle follows closely on the admlission of the¢

condition and the willingness to Lring 1t Into the open, and cen
ters on the way 1n which these parents of retarded childran are
to {ind one snother.

The father of & Mongoloid child pives expresslon to
these same factors, which he refers to as the "three steges in
the crowth of a parent of a mentally retarded child."u

There was no ray of sunshine, no reliefl
from pilled up pain. And then one night T came
to & meeting of the Parents! Group and for the
first time I realized that I was not alone;
that there were others who had the same prob=-
lem. ,» » » That was the first stage in the
growth of a parcnt of a mentally retarded chlld,
the stege where one is entirely subjective, con-
cerned almost wholly with hlmself and the ef-
fect things have on him.

Then came the second stage, whore I began
to think less of mysell and more of the little
ONne. « « » What rescurces could I tap for the
benefit of my child? + « « I Delleve that
most of us have jone through that first sta.e
of concern primarily for our childe o o »

!, Dan Boyd, The Three Stages in the Growth of a Far-
ent of a icntally Retarded Thild, New Jercey, 1950, 1l

Sm—— oom——




Lducators estimate thet two par cent of
the school populetion 1z retarded, but the
great majority of mentally retarded children
ars never adaltted to the schools., + « « Lach
of these chlldren has two parents. Topgether
and with & common purpose, tho=e parents could
work miracles! They could sweep away a2ll re-
sistance and enlist the interest and support
of the entire countryl Yes, this 1ls the third
stage, when we mergs the problem of our child
into the problsm of &ll mentally retarded chil-
dren,
As parents learn to understand the problem of mental retardation
their own mental nyglene is improved and the deviate chlld 1is
accepted for what he is and appropriste plans made for hiax.

The baslic objectivaab of such parents' groupsa are
three in number: (1) To understand the mentally retarded chlld
(2) To understand the problen of mentsl retardstion. (3) To
asalst in the promotion of adequate facillitles for children and
sdults who cannot compete on equal Lerms with other individusls
pecause of mental subnormality.

These groups vary in form throughout the country, but
usually {8ll into one of two maln divisions: membersalp associa
tions winlch may or may not be affillated with some reco.nlzed

community agency in the fleld of educatlon, ncalth, or publile

5 Ibida » 1"'80

© Yepsen, Parent Groups for the Hentelly Retarded, 1.

¥
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nelflers; and® educatlonal projscts of & ;roup nsture, sponsored by
thease comaunlty e encles. Hembership clasasifications likewise
Giffer. Some organizations are open only Lo parents ol retarded
children, others llmit their membership to parents and rclatlvesy
wiile others include not only parents and relatives, but all in-
terested persons. Although me@bersbip may be open to all, "fin-
¢l declsions should be made by the parents and relatlves, other-
wise the group will deteriorate Into just another org&nizationﬂﬂ

puring June and July, 1950, a survey was made of the
sssoclations of parents for the mentally retsrded then in exis~
tence in the United ﬁtatea.a ¥r, Yoodhull lay, Associstion for
the Help of Retarded Children, New York City, who conducted the
survey, reports elghty-elght assoclatlions, councils, or units of
parents, functioning Iin behalf of mentally retarded chlldren, 1n
nineteen states, Of this total, thirty are independent, while
fifty-eight form part of affiliated groups. In addition, there
are two other groups, whose actlvitles serve the same general
purpose but which are not included in the wvove figurcs becuause
of their naturc. One is a committee for mentally retarded chil-
dren which 1s part of a parent-teachcr assoclatlion. The other

18 an associatlon for spastic children, which admlts mentally

7 Ibid. » 10

8 voodhull Tay, Assoclations of PYarents for the ien-
tally Retarded: Summary of & furvey, June-July, 1950, lew York,
y 3=l




retarded children to 1ts school.
the first parent group wes organized in 1931, with morq
than ben establlshed by 19L0. After sorld war 1I, the first or-

ganizational date was 1946. Thereafter, each succeeding year res

”

corded an inereasing number of new proups, with nearly twenty apq
pearing in the flrst slx monthg of 1950. A total of 13,300 dues
paying members are re ported. All the associations are non-profig.
wost of them function through the usual set of officers: presl=~
dent, vice-president, secretary, treasurer, and a poard. The
larger assoclstlons have numsrous standing commlittees. All the
gssociations aim to serve mental reterdates irrespective of racejp
color, or creed.

The survey further shows that the projects in which
parsntas' groups sare {nterested may be Influenced by the urgency
of present nceds or the golving of an immedlate problems. Pro=
jects currently of intereast are placed in three groups, though
the boundaries are transversable at will and are often unob=-
seprved: (1) those directing thelr activities chiefly to improy-
ing the welfare of mental retardates in state institutions or 1
private schools; (2) those providing, or induclng others to pro=-
vide, school and other appropriate fecllities for mentally re-
tarded children, particularly for those of school age and pre-
sently ineligible in the regular school systen; énﬁ (3) those

en;acing in sctivities with a comprehenslive program,
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As® of March 1, 1951, ten parents! pgroups wore function-
tng in Tllinols. 9f these, four are located in Chlcago, wilth thy
other groups in Berwyn, hvanston, Joliet, LaGrange, Peorla, and
Rockford.g In order to better coordlnate thelir efforts, these
ten groups have organized as & state nody under the title of
1111nois Couneil for Mentally 3@tarded Children. The Constlitute-
jons and By-Laws have heen adopted by the Councll, and now swalt
ratificetion by the parents! groups. Upon their ratiflicatloen,
spplication will be made for the Jtate Charter.

The first Natlonal Convention of Parents and ¥Frlends
of the Retarded was held In Minneapolis, Minnesota, on September
28, 29, and 30, and Uctober 1, 1950. This conventlon, composed
of delegates from parents! groups throughout the country, pro-
vided the setting for the formetlon of 8 nationwide orgenizatlion}
to be known se the National 2ssoclstlon of Parents and Friends
of Wentally Retarded Children. A11 parents' jroups are ellpiblyg
for membership. Dues have been set at ten cents per unit. A
family 1s considered ss a unlt., One delegate to the natlional
essocistion is alléwed each parent group [or thelr first ten
unlts, and an additlonal delegate for each one hundred units
thereaflter. _The number of delegates 1s dependent on the amount

of dues tne local organizatlion pays into the natlonal {roup, noJ

9 Appendlx I, Name and location of Parents' Groups
in Illinois.
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on the numbér of pald memberships within the local organl:ation
itselfl,
Section 5 of the Constitution and'ﬁyoLaws sets forth
the principal objects and purposes for which the nationsl assoc-
tation was formed, as follows:

(1) To promote the peneral welfare of mentally
retarded children of all sges everywhere:
at home in the communities, in institu-
tions, and in public, private, and rell-
ilous schools;

{(2) To further the advencement of all ameliora-
tive and preventive study, resesarch, and
therepy in the field of mental retardstion;

(3) To develop a better understandling of the
problem of mental retardation by the pub~
lic, and to co~operate with all publie,
private, and religlous agencles, inter-
national, federal, stste, and local, and
departments of education, health, and in-
stitutions;

(L) To further the tralning and education of
personnel for work in the fleld of mental
retardation;

{5) To encoura;e the formetlon of parents!
groups, to advise and ald parents in the
solution of their problems, and to coor=
dinate the efforts and activities of these
EroupsS.e

(6) To further the lmplementation of leglsla-
tlon in behalf of the mentally retarded;

(7) To serve as a clearing house for gathering
and disseminsting informatlon regarding the
mentally retarded, and to foster the deve-
lopment of integrasted prograss in thelr
hehalfl; and
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(84 7o sollelt ond roceglve funds for thg ace
gomnlishiment of the shove purga:@s.lJ

Tha ﬁevwlaﬁmantll of the Jetarded Children's ald of
ralearo 13 of partieular interest in connectlion wlth the present
study. On December &, 1947, the Illinois Commission for !landle
ceppod Chlldren, 1n cooporation witn the Assoclation for Family
"tvin, end several other & encles, sponsored a ons Jday instltute
for parents of exceptlonal ehlldren. it Lhe concluslon of this
meoctling persons interested in the f1eld of mnental retardstion
were lnvited to sttond the Docemver meeting ol the Retarded Chllée
dpren's Tducstionsl Project, to be held at fasoclistlion ﬁmuaa,la -1
nelzhborhood ﬁattlmment’c&ntar.

e 1

Pplor to this, during the fall of 19549, a serles ol ar

v

tlcles ﬁaa sppeared In one of the metropolitan nawspapers descrlip
iny the experimental work being carriod on »xlth ten mentally re-
tarded children st 2asociation House. These news articlos, and
the snttendance of fifteen fouth Slde parsnts at the issoclatlon
Touse mecting, stimulated a numbar_uf gouth 51de parcents to lne
vestiyate what they might do in their partleular area o help

thelr own rotarded ehildren. Through the efforts of this nuce

leus group of parents, srrangeuents were completed for & pencral

. 10 Letter from &, T. Lindh, President, issocletlon of
iriends of the Wentally Retarded, lilnneapolls, Minnesobta.
L 11 Letter from iilmar Sleving, I"resldent, Relarded
Childrent's 414, Chicago, Illinols.
12 Associstion ilousc, 2150 ¥, Korth Avenue, Ghles O,
Illinois.
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meeting on Jhnuary 25, 1950, for the purpooe of formlng a South

L

side organization devoted to the cause of mentally retarded chll

v

dren. Publicity for thls meeting was supplied by four metropoll
tan newspapers =nd slxteen Touth Side comrunity newspapers. At~
tendance exceeced wo hundred parents, professional persons, and
other interested individuals. |

A further informational meeting followed in February.

The monthly meetinss of Marca and April were devoted to erganizaL

tional planning, the drawing up af By~Laws,13 and the seleaction
of officers. This work was fecllltated by & steering comalttee
of about twenty parents who volunteercd their services. Ths Re-
tarded Chlildren's Ald was incorporated s&s & "rot for grofit" corf
poration under the lawa of the state of Illinols on ¥ay 25, 1950}
The first msjor project of the Doard of Dilirecctors was
the formuletlion of plans for a school program desilgned to help
mentally retarded children sc leve the best possible efficiency
within thelr individual cepecitles. 7o ald In the formation of
such a school, four Intercsted parties, 2 peycholoiist, & psy-
chistrist, and soclal work executlve from lfercy Free Dispensary,
and the Tnstitutlonal Therapy Consultant, Illinois State Depart+

ment of rublic "elfare, offered thelr services, and composed thg

i 13 AppendixII, By-Laws ol the Retarded Children's Aid,
Ciiicago, Illinoils.

1}, ‘Mercy F¥ree Dispensary, Mercy Hosplital, 2520 Calu-
met Avenue, Chicago, Illinoils.
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flrst ProfesBional Advisory Boesrd of the Retarded Chlldrents Ald.
The months of April, May, and June, 1950, were devoted
to intensive planning and preparation for the opening of the
school, to be formally lnown as South Side Speclal Play ﬁchool.ls
The purpose of the school set forth in the Prospectus 1s as fol-
lows:
The South Side Speclal Play School is ine
tended to serve children who by properly admin-
istered psychologlcal examination are known to
be mentally retarded, and who are ineliglble at
the present time to public school sdulssion, «
. The age range o chlldren eligible for accep=

tance at this time 18 5 to 15 yearg. e« » o HRacn
child must be able to walk alcne.l

17

For enrollment in the school, application blanks werd
submitted to the Chalrman of the School Comasittee, by any parent
or puardian holding membershlp in the heterded Childrents Ald.
From the epplication blanks the School Committee selected fifty
children t> form the initial group with which the school would
open., Through the cooperation of the Chicago Park District, the

fieldhouse at Tuley Parkla was made avallable as the [irst site

15 Appendix III, South Side Speclal Play schoolt A
Tentative Prospectus.

16 Ibid., 1.

_ 17 Appendix IV, Retarded Children's ald Application
Plank for Admuission to Souti Slde Speclel Pley Sfchool.

i 18 ‘Tuley Park, Chicago Park District, Jlst Street and
Ebernart Avenue, Chicago, Illinols.
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of the school. A trained and expcrlenced soclal group worker was
selectsd as Dlrector, to be assisted by & staff of professional
teachers and volunteers. The volunteers included mothers and fa-
thers of the chlldren in attendance, &8s well as other interested
persons.

The manner in whieh mgtropolitan Chleago responded to
the publicity concerning the opening of such a school was encours-
aging. A bus company donated the services of one bus, & chureh
contributed the services of another, a drivers! unlon provided
two union bus drivers, a service statlion supplied gas and oll at
cost, a deiry company donated milk for the children five days &8
week, &nd ice cream twice a week. Fruit julce and cuokles were
contributed by organizations, by grocery stores, and by indivi-
duals. Speciallzed toys and expensive equlpment were donated or
purchased at cost. G1ifts of money to cover tultion for finan-
cially underprivileged children came in lerge and small amounts.
The State Depsrtment of Publle Welfare provided the salary for
the director.’ The Retarded Children's Ald en aged in varlous
fund ralsing projects Iln order to supply sdditional financial
asslstance.

necause of the close assoclatlon with ilercy Free Dis-
pensary, esch of .the fifty children accepted for Lhe summer

session recelved at the Dlspensary not only a complete physical




1,

1y but also individually aduinlistered psychologlcal

exanlnation
tests.ao This made possible the establisnment for these children
of & basic physical and psychologiecal history. In addition, &

Home Guiéanceel person visited the homes of the children and se-
cured from the parent a developmental and socieal hilstory of each
child. It was slso the responslbllity of the Home uuidance pere-
son to promote a better "intepgration of the medlical, psychologle-
81, educational snd socilal aspects of the total school progr&m.rs
the physical examlnstions, psychological testing, and home visi-

tation proyrsm were completed prlor to the opening of the school

on July 10, 1950.

19 Appendix ITI, Soutn 5lde Speel al Flay tchool: A
Tentatlive Frospectus, O.

20 1Ibld., 5.
21 Ibid., 7.

22 1Ibid.




CaHAPTLR TI
THE STUDY GROUP

pate for thls study were secured from the parents on a
variety of occasions. These ingluded the time of the children's
physical examinatlons at #ercy Wree Dispenssry, at the home visiy
in numerous informal interviews during the elyht week summer ses-
sion of the South tide Spsciel Play tchool, at meetings of the
rprofesslional Advisory Doard and Zchool Comunittec, at monthly
mezetings of the Retarded Children's #1d, and in follow=-up inter-
views which took place four weeks after the close of the sunmmer
sesslon.

The pertinent material obtained from these sources, exXq
cept that secursd durlng the follow=up interview, went into the
formulution of an individual record for each child. Mercy Free
Dispensary assumed custodial care of this confildential informa~
tlon. These records lncluded: face sheet informatlon; the ap-
plication blankl for admlttance to the school, filled out by the

parents for the School Comnittee and turned over by them to Mercy

1 Appendix Iv, Application Blank for South v1lde Spe-
clal Play ¢chool, Retarded Children's Ald.

15
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Free Dlspensary; the physical exaaination report; the record of

the osycholo; leal testing proyran which resulted In the esta-~
h - € ?

niishment of an Intelligence uotient, Wental Aje, &na Soclal Age
and the developmental and social history. The material COntainedr
in these individual records was babulated and analyzed on a sche-
dule2 constructed for this purpose.
Data on the study group was divided Into twé classlificap
tions: first, those obtalned from the spplication blanks filled
out by the parents; and secondly, the materlel secured from per-
aonal Interviews with the parents. DLate in the first division
covered such factors as: age; sex; previous disgnosis of child'y
retardation; nsture of retardstion; previous psycholo;ical test-
ing deta; where adminlstered; child's spproximate mental ags;
previous school attendance; tie presence of eny gross physical
defects a&s inability to walk, talk, hear; subject to epileptic
selzures; subject to emotional upsets; and twenty statements re-
lative to simple activities performed by the child wiich the par
ents checked if they could answer them in the affirmative,
Age and sex distribution data are presented in Table 14
The table shows that, of fifty children enrolled, twenty-six, or

fifty-two per cent, were boys, and twenty-four, or forty-eight

2 Appendix V, Schedule.
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per cent, weTe cirls. Chronologlcal ages ranged Irom four years
ten months to seventeen years seven months, with the greatest
concentratlion between the ayes of slx and ten years. The table
also brought out an interesting fact In relation to the chronolo-
. 1esl age déistribution. Thirty-three children, or sixty-six per
cent of the total, werc between.the ages of four to ten, while
only seventeeﬁ, or thirty~four per cent, were ten to el hteen
years of sge, BRoys and glrls were rather cvenly distributed in
each age span, Of the thlriy-three 1n the lower &ge ;proup, severf:
teen were boys and sixteen were girls, In the upper division,

thirteen were boys and fifteen were girls,

At the birth of the child, or some time later, thir-
ty-eilcht of the parents of these chlldren were given a medical
dlagnosis rel:ztive to the nature or extent of theilr child's re-
tardation. These dlagnoses, elght in number, stated in the

parents' own words, appear in Table IT.
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- TABLT II

STATTHENT OF 38 PARENTS REL/TIVE 70 NATURE OF CHILD'S
RETARDATTON FROM PREVIOUS DIAGNOSES

Mature of Retardation Total
Total 38
Mongoloidianm 18
Birth Injury i
Cerebral Genesls 1
Cerebral Palsy 1l
Glandular Disturbance 1
Hydrocephalus 1l
Organic 1

1

Spastic Peralysis

Many of the parents tell of journeys to various parts of the
country to have thelr retarded chilld examlned, physically and
pgychologzically. With each such trip hope was born anew that
Perhaps this speclallat would glve them encourapgling news. This

points was dlscussed In length by Dr. Jenkins, who stated that:

Untll convinced of the permanent nature ot
mental retardation parents will persistently
seek a cure. If the physician even tac¢itly holds
out hope in tnis directlon, his action will pro-
bably be destructive. Parents will grasp at s
straw, and 1f they retain a vain hope that the
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child can be made to “catch up" mentally, they
will usually not e able intelllgently and real-
{stlcally to face the problem of the childts
handicaps. Furtheruore, parents who are not
brought to an acceptance of the child's retar-
datlon run from one physicisn to another, until
they may tall into the hangs of # charlatan, who
exploits thelr mlsfortune.

rarents of retarded children lilve over and over agein

those moments when they learned of the retardation of their cnlld

They are indelibly lmpressed on their sinds. It is Dr. Schu-
rﬂ;@.c:he:r':?.l‘+ bellef that the mental retazrdation of a child 1s one
of the most severe narcissistic blows to the egos ol parents,
gut of this traumatic experlence grows bthe need of the parants to
meke the child normal. ‘The desire to satisfy this nead; whether
consciously or unconsciously, is the driving power behind the
parents' search for & physiclen who will give credence to their
wishful thinking.

Tt is not surprising to note that forty of these chil-
dren, or elghty per cent, hed been previously tested psychologl-
cally. Several of the parents had taken thelr child to as many
as five psvchological testing centers located throughout the

country. It 1s understandable that twenty-four, or slxty per

R. L. Jenkins, M.D., "Menagement of the Retarded
Child," American Journal of Diseases of children, September, 193
Vol, 52, ©oUl.

Henry C. Schumacher, M.D., "A Program for Desaling
with Mental Deflclency in Children up to S5ix Years of Ape,"
American Journal of Mental peficiency, July, 1946, LI, No. 1, 53

A"

’
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cont, wers tested at the Cuild ! tudy Departmaent of the Chicag
noard of Tducatlon. oOne of thse functions of this departnent 1is
the adninistration of psychologlecal tests to possioly mentally
retarded children to detoralne Uhelr acceplance or re jection for
the Chicago publle schools. Children with Intelligence wuotlentd
below fifty arc not accepted, even in the Speclal or Ungraded Did
visions. Seven of the children ﬂad been tested at the Instlitute
for Juvenile Research, with the remalning nine distributed among
six sdditlonel hospitals or clinles. As a result of these psay-
chometrics all the children tested were [ound to have Intelli-
gence (uotients below fifty, which sutomstlcally excluded them
from the Chilcaro public schools,.

Following these tests the parent wes advised of the ap+

proximate mentsl age of his child. Table ITI indicates the men-

tal are distridbution as steted by the parents.
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TABLE IIX
APPROXIZETT NDAL ACT DISTRIBUTION OF LO CHTLDRYYN ZNROLLED
1

T OTHE SOUTH ATUE SPRCIAL PLAY SCHUOL DET RMINED 7Y
POYCHOYLOCTCAL TESTINC PRIOR T0 JUNE 1, 1950

o
o

Hental Apge Levels Total

Total LO

below 3 years | 4
3.0 to 3.5 years
3.5 to L0 years

0 to L5 years
Le5 to 5.0 years
5.0 to 5.5 years
5«5 to 0.0 years
£.0 to 6.5 years

6.5 to 7.0 years

i e B S o » T s < BN & SR 62}

7+0 to T+5 years

At the time the vsrents fillled out the sppllication
blenks for the South -1de Special Plsy School, ten of the chil-

dren were ln attendance at private schools, of a nurserv charace

ter., In some instances there wus dlosatisfaction on the part of
the parents, as they did not approve of the grouping together of

normal and retarded children, A totsl of sixteen children ac-
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-
cepted for the summner session had at some time In the pest ate

tended :chool, sither of a nuruery or special type. The duratlion

of their attendance is shown in Table IV,

TABLLZ IV

LENGTH OF SCH00L ATTEINDANCE OF 16 CHILDROE
SRIOR 70 JUNR 1, 1950

. |

Turstlon of Attendance Total

Total 16

less than 3 months
3 to & months

6 to 9 months

G to 12 months

1 to 2 years

2 to 3 jears

3 to li years

Ll VS R o & A VI

li to 5 years

The applicatlion blank requested that the psrent de=-
Bcribe any gross physical defect present in his child. Forty-
two parents stated the following defects as appearing in their
children: fifteen, no speech; eleven, defective speech; el ht,

hYPer-éctivity; four, poor coordination; three, defective vision

e
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one, bone deformity. Although not primsrily & physical defect,
hyper-activity 1ls listed &s such, inasmuch as the parents in-
cluded 1t. ®ight of the parents atated that their chiluren had
no rross vhyslcal defect.

Four of the children were subject to eplleptic seizures)
although the sclzures were almqst completely controlled through
medication. Nineteen children were subject to emotional upsets,
The phrase "emotlonal upsets" was not defined or limited to the
parents; therefore there may have peen a variation in 1ts inter-
pretation. Two of the group had previously been institutional=-
ized; one for a period of three months, the other for three and
a nalf weeks., In both cssee the parents removed the child from
the institution.

Twenty simple activities in which the child might en«
gage appeared as the last item on the application blank. The
parents were requestsd to check each item they could answer in
the affirmative, The following table presents these ltems and

the number of children who were able to do the thing requested,
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- TARLE V
ACTIVITIES IN WITCH 50 CUTLDREN LEROLLED I “UR
Son . ST SPLCIAL PLAY SCHOOL WuRE ABLE
T PARTICIPATE PRTOR To JUNE 1, 1950

Activity Total
Talks in short sentences 19
Discriminates edlble substances 35
Plays with other chilcdren ' 21
valks aboubt room unattended 119
coes 4o tollet unattended 10
Removes coat or dress 43
mats with fork L3
Gets drink unessisted 36
Avolds slmple hazards 39
Uses pencll or crayon for drawlng - 31
Puts on cozt or dress 33
Prints simple words 8
Uses knife for spreading 27
Uses knlfe for cutting . 16
Does routine household tasks 28
Tresses selfl complotely 21
Marks with pencil or crayon 39
Uses skates, sled, or wajon 26
Dries own hands unassisted 38
Brushes own hair completely 15
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The” second clessiflcatcion of aata on the - tudy proup
was that secured from the parents during the home viglt, in the
1nformal intervicw. at the school during the eipht weeks summer
sasslon, from the physical exauination report filled out by the
examining physician at iercy Free Dispensary, and from the find=~
ings of the psychologlsts at Hergy in the teras of Intelllpence
cuotilents, HMental Ape, and Social pge.

The breaskdown of data obtalned from the parents included
such information as: nstlonallty, agc, employment, snd religious
gffilisbion, the retarded chlld's status in the home ralctlive to
siblings, his play experience, his predominant characterlstic,
what he enjoyed, snd the perents' outlook as to what they hoped
their child would gain from sttendance at the Play School. Al=-
thoupgh & detalled developmental history was secured from each parg
ent, such data loes not appear Lo heve any particalar bearing on

this studys.

Teble VI presents the nationality beckground of the par;
ents. OUne of the children was i1n a foster home and the nationale
ity of her natural parents was not known to the foster parents,
Of the thlrteen fathers and fourteen mothers listed as Amerlican,

8ix of the fathers and six of the mothers were negroe.
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TABLE VI

NATTONALITY BACKGROTND OF S0 CHTLDREN VWHU ATTENDED THE
SOUTH SIDE SPECIAL PLAY SCHOOL

Nationality Father Wother
Total . 50 50
American 13 1l
Bohemian 0 1
Canadlan 1 0
Denish 1 1
English 1l 0
French 1 0
German 6 11
Irish 10 5
Italian 3 3
Jewlsh L It
Yugoslavian 1l 1
Polish 5 5
Seotch 0 1
Sexblan 1l 1
Swedish 2 2
Unknown 1l 1l
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It 1s of interest to note that forty-four of the chile

dren were living with thelr netural parents; two, with divorced
mothers; one, with a widowed mother; one, with a naturasl father
and stepmother; one, with e maternal aunt; and one, with foster
parents., The ages of the natural fathers ranged from twantynninﬁ
to fifty-nine years, with the average age Li3.8L years; the natu=
ral mothers' sge span was from twenty-four to fifty-elght years,
with the average age ,0.85 years. Table VII shows the age distrie
bution of forty«five natural fethers and forty-~seven natural mo-

thers,

TABLE VIT

AGHL DISTRIBUTION OF L5 NATURAL FATHERS AND L7 NATURAL MOTHERS OF
Tils CHILDREN ¢NROLLED IN THE SOUTH SIDN SPECIAL PLAY 3CHOOL

Total | 4 47
20 to 25 yesars 0 1
25 to 30 years 1 2
30 to 35 years Iy 8
35 to }0 years | 11 | 9
40 to L5 years 7 13
L5 to 50 years 10 8
50 to 55 years

55 to 60 years 6 2
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TH% distribution of the parents according to rellgious
affiliation wast Protestant, twenty-nine parentsj Catholic, six+
teen parents; and Jewlsh, four parenta. The religlion of the fos-
ter child 's parents was not known.
The forty-five natural fathers were all employed; thilrd

teen in work of a profeasional nature, and thirty-two In non=-
professional worke. Only two of the natural mothers were employei
full time, and two, part time. Many of the mothers desired to
seek employment but could not do so because of the constant care
and asttention required by the retarded child.
Fourteen of the cstudy group were the only child in the

fanily, nine had younger siblings only, while sixteen had only
older siblings, with nine having both younger and older siblings
one was a twin with no other siblings. Twenty~three of these
retarded children were the first born of their parents, ten were
the second child, eleven, the third child, three, the fourth

child, one, the sixth, and one, the seventh e¢hild., There was

nothing known regarding the naturel fsmily of the foster child.
Seemingly to substantlate the degree of burden borne
by the mother in the care of & retarded child, data show that
only eighteen o the study group were able or allowed to play in
their own yards without constant supervision. The remaining
thirty-two could not do so for one of two reasons: either the

child was not aware of the danger of wandering away from his
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home, or ¢ se, the nelghborhsod children, and sdults too, failed
to secest the c¢hildts nandiceay snd ridiculed and tLormented hiim,
n Lhis repard, Arthur L. Sdaubtman has ststed:

dental retardstion 1s, #fter sll, a2 broad soclal

problem. The gencral public must be helped to

visw montal deflecl as & werm, human and rumanie

tarian problem which sifects lntlmately end

someblues dilsastrouasly the llves of all who hap-

pen to he memuers, not only of the immedinte fa-

mily of the indlividusl affccted, vub also of

any of the varlous intorlocking constellations

in which any membor ol our soclety moves. Peo-

ple must be brougnt to sppreclate the omnipre-

scnece and bthe luaneclecey of tas problem of mental

retardatlion In our complex soclety.

The predominant characteristic of the individual neme
bers of the study group are as many and varled as one might ex-
pect from normsl chlldren. "The mental returdate often has a li-
mited atvention spen, ls cocile or syressive, the personelity de~
viztions being manifold, He 1s not, however, necessarily defec=
tive in emotion or instinct."é It 1s not surprising, therefore,
that the parents of these chlldren state the following as prodom
Ingnt charaecteristics: unscceptable behavior mannerisms, emo=~
tions a1l mixed up, senseless laughter, restless, hyperactive,
cheerful, helpful, timld, withdrawn, short attention span, in-
quisitive, slow, easlly frustrated, easily frightened, nervous,

meticvlous, independent, hapry, no sense of danser, individual=

N 5 Arthur L. Gaubman, "Socldy's First Responsibility to
the menta11? Hetarded," American Journal oi liental peficlency,
October, 1509, vol. 5L, Wo. 2, I61.

6 Irwin Goldstein, "Implicetions of Mental Deficlency,"
Occupetional Education, April, 1948, Vol. 5, No. 7, 152.
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istlec, strong willed, and jealous.
It has been sald that many of the soclal and emotional

GLEFL

f}

ulties of mentally handlcapped children reflect parental
attitudes. Tr, Lavinson7 has bLrought out the fact that parents
of mentally deflcient chlldren are aslmost without excepltion deep-
1y zensitlive zbout the mental status of their children, looking
upon the retarded condition as a reflectlon upon themselves. A
mentally retarded childts abllity to comply with social demands
may be a causc of frustration on the part of the parents, arouse
ing thelr sggression, resentment, and nostlility. In turn, the
rotarced cnild, vwho reguires the security of hls parents! love
even more than the normal chilld, is frustrsted and made lnsecure.
e wmay then turn on his environment, becomlng Incrsasingly hos-~
tile, irritable, and destructive,

Tn stating what thelr children enjoyed most it 1s not
surprising thet ths parents mentlioned the radio and records as
far outnumbering any other of the items. This bears oubt “ertha
Sehlotterts statement that "the stimulating effect of rhythmile
movements are baslc in the sducstion of the mentally dafective.“s

Although the redio ranked {lrst In providing pleasure to membhers

7 Abranam Levinson, #4.D., "Pneumcencepunalography 1ln
Mentally Retarded Children," Americen Journal of Mentsl Defic~
lency, July, 1947, LII, No. 15 T.

8 Statement of Bertha B, Schlotter, Instltutional Thers
8py Consultant, Illinols State Department of Public VWelfare, per-
80nal interview.
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of the study"group very few were Iinterested in televislon, and
then for short periods of time only. Hany enjoyed thumbing
through magazines and colored plctures, attracted by the brightly
colored 1llustrations. Thers were some few who could be kept oc+
cupied for brief periodswith crayons. Some of the activitles
mentloned less frequently were such things as: playing with
dolls, mechanical toys, helping around the house, playing with a
wagon or tricyele, llistening to stories, baseball, hand wak and

blocks., Only one of the group was at all interested in the

movies,

During the home visit the parents were requested to
state what they desired most for their children to gain from at=
tendance at the South Side Special Play School, In this regard
1t must be kept 1ln mind that for thirty~four of the group, this
was to be the flrst contact with other children, and possibly
adults, outside the immediate family cirele., The depth of mean-
ing back of the parents' outlook for the session hes a greater
significance when this is kept in mind., The statements are
listed according to the number of parents making the same reques
& greater number of parents mentloning the items listed first,
To learn to play with other children.

To learn to enjoy the company of other children.
To develop a personality and become acceptable
soclally.

To get along peaceably wlth other children.

To develop a happy attitude towards others.

To become more relaxed in the company of
others,
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~3

To learn to cooperate with other children.

)

(8) To learn to do something wlth the hands.
(9) To participate in the activitles of other

children without becoming over-stimulated.

(10) To learn something instructlive.

(11) To be smused and kept happy.
(12) To learn how to emuse self at home.
(13) To lesrn to speak,

(1) To improve in speech hablts,

(15) To learn handicrafts.

(16) To learn to give in to the desires of others.
(17) To have an outlet for excesslve energy.
(18) To receive some academlic tralning.

vwiriters in the field of mental deflclency have often

pointed out how difficult it 1s for parents of retarded children

2

to view thelr child and his retardation objectively. Qulte gene;
rally, the eighteen statements 1llsted above reflect an objective
ity on the part of these parents. Their membership in & parent

group presupposes, at least to a degree, an acceptance, not only

verbally and intellectually, but also emotionally, of thelr chiljf

v

drents handicap. To one who has not been associated with parenty
of retarded children it might appear a simple thing for such a
parent to join with others having s similer problem. IHowever,
this may not always be the case., There is probably nothing hare-
der for mothers and fathers to accept, or for that matter to re-~
cognize, than thelr own child's subnormal intelligence; no other
handicap :ives rise to so many false hopes.

Parents frequently feel a sense of responsibility,

L

which may be closely akin to gullt, for the handicap of a retard

ed child, and often for illogical or even sup Tong sons.
: Q\N " - /?&9
[~ b
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The reaction of many parents to such & situation is to withdraw
from normal soclal contacts, to live the 1ife of & recluse. FOY
many of these parents it took considerable will power to become
part of a group, whieh, so to speak, advertises to the world
that its members have retarded chlldren. In this connection,
Arthur L. Rautman has pointed out:

Those parents who have not been able to achleve

a reslistlc understanding and an emotional ac-

ceptance of the problem of retardation in their

chlld usually attempt to hide the reality from

the world, either by refusing to admnit to others

the faect that thelr child is retarded, or 1in some

cases, by refusing or even being able to recog-

nize the retardation themselves. They may concen-

trate thelr attention upon a few abilities which

the child possesses, and throyh constant practice,

they develop wh.t often becomes & full-blown de-

lusiog of hope and expectation for ultlmate acnleve-
ment.

At the close of the examination and as a part of the
physical examinatlion report, the examining physiclian at Mercy
¥Free Dispensary made & diagnosis of each child's condition. As
might be expected, thesa diagnoses were similar to those shown
in Table 11, which were made at prior physical examinations. Thel]
distribution of the children according %o types of dlagnoses
were: Nentally Retarded--Physically OK, twenty=-four; Hongolold,
eighteen; Birth Injury, three; Cerebral Palsy, one; Zpllepsy

following Encephalitis, twoj iydrocephalus, one; sand Microcephalﬁ

9 Rautman, "Soclety's First Responsibility to the
Mentally Retarded," 160,
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Followlng the psychologlcal testing, the ressults, in
terms of Tntelllgence (uotlient, HMental Age, and Socisal ﬁge, were
used as one of thé bases in grouping the children for thelr acti
vities at the 3South Side Special Play School. Tables VIII, IX,
and X show the results of the testling program.

TABLE VIII
INTELLIGENCE QUOTILNTS OF S0 CHILDRIN ENROLLED IN THE

S0UTH SIDE SPECTAL PLAY SCHOOL ONW THE
REVISED STANFORD-BINET, FORM L

bd

Intelligence Quotilent Range Total Boys Girls
Total 50 26 2l
test results not deter=- 11 5 6
minable
Below 30 8 5 3
30 to 35 8 3 5
35 to 4O 10 [ 5
4o to L5 3 0 3
LS to 50 3 3 0
50 to 55 2 2 0
55 to 60 1 0 1
60 to 65 1 1 0
Not available for testing 3 2 1
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TARLL IX
MINTAL ACEH DISTRIBUTION OF 50 CHILDREN LNROLLED IN THE

aoUTH SIDE SPRCIAL FLAY SCHUOL ON 9HE
REVISED STANFORD=-BINET, FORM L

= == ==.J7

Mental Age Levels Total Boys Girls
Total 50 26 2l
test results not deter-

minable 13 6
2,5 to 3.0 years 11 8

3.0 to 3.5 yesrs

3.5 to .0 yeazrs
heO to L1455 years
.5 to 5,0 years
5.0 to 5.5 years

5.5 to 6,0 vears

OO W T N O
O Q¥ C W W W
= 0O N N W W =

6.0 to 6.5 years

not avallabls for
teasting 3 2 1l




THHE VIRELAND

SOCIAL AGE DISTRIBUTION OF 50 CHILDREN ENROLLED IN THE
SOUTH BIDE SPECIAL PLAY 5HCTOOL
SUCTIAL MATURITY SCALE

37

AS INDICAT.D 7Y

Social Age l.evels Total Boys Girls
Total 50 26 2l
1 to 2 years 2 1 1l
2 to 3 years 12 5 7
3 to li years 12 9 3
li to 5 years 5 5 0
5 to & years 8 1 7
| 6 to 7 years 2 2 0
7 to £ years 1 0 1
8 to 9 years 1l 0 1l
9 to 10 years 1l O 1
not availaeble for
testing 6 3 3

vided in relation to this factor.

These data on soclal age conclude the presentation of
fectors common to the group as a whole.
no attempt was made to secure an even distribution beiween boys
and girls, it is interesting to note that the first fifty appli-

cations, which comprisec the study group, were almost equally dle-

Also,

Were satisfled with the experience, only two of them commenting

In view of the fact that

in peneral, the perents

-




38

on possible négetive gualities, It is likewise interesting to
note that the predominant characteristics of these children, as
stated by the parents, differ little from those which any group

of fifty parents might cive in describling their normal children,




CHEPTRR TIX
THE QUPZRVISHD PLAY CROUP EXPLRIENCE

Refore entering upon a discussion of some of the manil=-
festations of social ;rowth evident in the study group, following
the eight week summer sesslon at the south Side Special Play
School, 1t seems sdvisable to present & brief plcture of the sum=-
mer sesslon.

A soclal group worker was selected by the School Commit
tee to act as the first Director of the sehool, and to organize
the school program sround soclal proup work procedure, FPerhaps
ghe distinguishing characterlstic of social group work is the
fact that the group worker uses the social relationshlips within
the group experience as a means of individual growth and Gevelop=
ment for the members. The objectives of the group worker includg
provision for personal growth eccording to individual capaclty
and need, the adjustment of the tndividuel to other persons, to
groups, andé to soclety.

The mentally deficient child 1s severely limited 1In
his social adaptations and for this reason 1t was hoped that the

sociasl rroup work approach would prove particularly beneficilal,.

39
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This 1iﬁltat13n in soclal adaptivensss, found in the mentally de=
filclent, arises from his intellectusl inceapacity, whlcn ls char-
actorized by poor Judsment, poor assoclative and adaptive powers,
and the lack of insi;ht Into hils environment. Ille possesses the
same 2oclal and cuotlonal possiblilitlies toward his environment as
the normal child, although there.may be a wide variation in his
rcactions. Such reactions arc often unacceptable to soclety, be-
ing reforred to as aggressiveness, hostility, hyper-activity, and
the like., These should not be looked upon as of prime ilmportance
in themselves, but rather as symptoms of soms form of melad juste
ment. For Instance, anger may be caused by [rustration, and ine
corripibility may be the result of feelings of inferiority. In
attenpting to help mentally retarded c¢hildren Uladys L. Rhod est
has suggested that whlle the child is still young he must be proe
vided with experlences which will result in feelings of happiness
for him, cause him to think of others, and permit uim to try more
difficult and new experiences in order to develop tolerance,
learn endurance, and feel a sense of responsibility.

Rertha T, Schlotter, a social group worker with much
experlence in working with the mentally deficient, hnas vointed

out thsts

Baslc in the educstion of the mental defec~
tive is a prozram in creating soclal situations

, 1 Gladys [.. Rhodss, "The Non~Academlc Part of Our Proe-
gras for the Mentally Retarded," Journal of Exceptional Children,
Janwary, 1943, IX, No. l, 111,
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which advance the individual to higher levels
of learning at his own rate of development.
The underlying ldeoloyy for this work consists
in setting up a stimuleting situatlon which in-
duces free, spontanecus problem-3olving behavior
and provides a medium of exyression. Another
concept underlying tiis work is that nothing is
30 atlmuleting to & person &s other persons.

To a lsrge depgree the mental cefective
child's education must:depend upon work, play
and other forms of socisl srte, luncludlng musi«
cal zcetivities which sesem o e one of the most
effective and unobtrusive means by which group
organization and unity are achieved,

The dally school period extended from about § A,N. unti

a0

12: 30 P.M. Except for those children whose psarents brought them
to the Fleldhouse at Tuley Park, the others were plcked up by one
of the two bures, and returned home at the close of the sesslon,
In order to reach the Parl at apprroximately nine otfclock it was
necessary for the buses to begin their plcke~ups around 7 Al
This meant that those children living at the greatest distance
werec on the buses four hours a day, Mother volunteers rode on
the buses each day. Shortly aftsr the arrlival the children wers
served frult julce and cooklea; and at 11:30 A.M. they ate the
lunches they had brought from home, milk neing provided esch day,
and ice cream twlice a week,

The chlldren were divided into five groups: the older

vi 2 Statement of Rertha E., Schlotter, personal inter=-
ew,
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Firls? croup,> the older bows! ;;.;;c-:mp,.hL and three youngsr mixed
groups.s The two older groups remained more or leas permanente.

£ number of changes in the younger ;roups were advisable before

the divisions took on any semdblance of a permanent character. ong

of the younger groups was couposged of saven children, chronologile
cally between five and ten yearﬁ.of age, who, because of excessiv
agrressiveness or withdrawness, required almost individual atten-
tions - Thelr activitles were directed along gulet, less stimulate

ing 1lines, ifach group was assipgned to a partlcular Club Room,

wnleh soon became famlllar to the group. The three younger grouy*

renained in their awn rooms for the lunch period, although the
older boys'! and older glrlst' sroups lunched together.

The study group had at its disposal 211 the facllities
of the Park and Fieldhouse, which included individual club rooms,
two fully equipped gymmasiums and playgrounds, a wadling pool,
sand piles, an equlpped playground for younger children, and sha=

dy, :rassy spots for qulet sctivities. The activity periods var=~

ied in length from day to day, according to the intesrest and spond

teniety of the group. Except in inclement weather a great'portioh

3 Appendix VI, Table 8howlng Intelligence {uotients,
Mental and foclal Ages for the lMembers of the 0Older Girls! Group.

i Appendix VII, Table Showlng Intelligence (uotients,
Mental and Socizl Ages for the Members of the Older Boys! (roups

5 Appendices VIII, IX, and X, Tables Showing Intelli-
génce uotients, Mental and Social Ages for Members of the Three
Younger mixed Groups.
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of the time was spent out ol doors. A restful, relaxing activity
was ususally selected for the veriod immedlately aftcr luncheon.

Tt 1s impossible to »ut into words the sxperlences of
the staff durlng the first few weeks, 3uffice it ts say that
there were assenmbled tcgether for three and & half hours dailly,
ilve days a wesk, Tifty mentally, retarded children who, for the
most part, had ncver proviously asszoclated with children or adultg
outside their own family circles. They were faced with Innumer=-
able new sltustions: rising euarly, the preparations for departur&,
the arrival of the bus, leavin, mother behind, the bus ride with
sll its stranseness, the Park and Fleldhouse with their vastness,
the new actlvities, and the lunch period. Many other polnts
might be llsted, for everythlng was new and strange.

The varied program of the two older groups included
such activities as: singlng games, rhythms, art work, ball games)

puzzles, miscellaneous group ;ames, and the use of the playground

-

The younger group, where the attention span of each was even more
limited than wlth the older group, were not abls to play as long
at a rame nor were they able to engapge in as many group activitieg.
Their activities centered about simple'singlng games snd puzzles,
toys, imsginative story play, and the use of the playground,

The bus ride proved to be an unplanned socializing ex~-
pPerience of considersble ilmportance. The first week was rathgr ﬂ

; tryin;; experience for the mother volunteers who rode on the busesd
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However, the %tranganeaa gradually wore off, and the childrents
recognition and enjoyment of one enother becams increasingly éve
ldent. Xach day the mother volunteers epproached one or another
of the staff, usua}ly with tears in thelr eyes, to report an inciq
dent, thrilling to zll working with these children. "Johnny
smiled thie morning when the bus, pilcked him up," or "iery sald a
word to@&y," or perhaps, "Tomn polinted out the window of the bus

to 82lly walting with her mother on the corner," It was not long

before the children knew onc another by sight, and the spcaking
children called one another by name,

A8 each chlld was plcked up, those already on the bus
would cell out a greeting and sll wave goodbye to mother and dad.
The same procedure went on during the return trip--all waved and
called goodbye as each in turn left the bus, Gradually, as the
neighborhood chilldren learned & bus came for Johnny or Mary, they
gathered, friendly and interested, to participate in ths departurb
and return. Julte suddenly, these retarded chlldren had pained

status in thelr own fanlly clrcle, A brother or siater proudly

announced to all, "Johnny goes to school, now." The were impor-
tant in the neighborhood, too=ethey had belongings exclusively
theirs, "Johnny's lunchbox,” "Johnnyts bus," "Johnny's school."
When mother would spend a day at the school sz a mother volunteery
the siblings were often heard to say, "You never come and spend

& day at my school, but you go to Johnny!'s school one day a wsek.L




L5
On; Saturday morning curing the sesslon, a seven jyear
old, taking his lunchbox, of wrich he was very proud, menazed to
leave the home without his wothert's knowledges Hisasence was
later discovered snd reported to the pollce, who broadecast his des
scription. Tom was located later thet afterncon; in a town about
forty mlles south of Cidcago. It belng Saturday, the gchoolbus

had not called for him, so Tom managed somehow to get on a bus.

Tn his mind & bus ook nila only one place, to school.

¥

mowsrd the close of the session an appraisal of the evi

L4

dences of group procress was made within each group. In the olde
groups the singlng games had proven very populare The boys and
girls had lesrned the words to most of them, cnjoyed pantomining
the ectlons of the stories, and reguested special favorites
g;aln and again. They also snjloyed rhythms, clapping or pouncing
ubber balls to them, and flnger plays. They imitated animals anfi
toys to rusic, played drums (empty coffee tins) and cymbals,
The girls In perticular spent conslderable time In fins
ger painting, coloring plctures, cut out designe, meking colored
peper chailns end constructing various animals from covered wire.
During the individusl play period considerable lmprovement was
noted in the constructlon of puzzles, as many were sble to ade
vance from simple to nmore advanced types. DBoth the boys and yiris
enjoyed varicus simple sctlvitles using the ball or beanbag. Bes

cause of this actlvity some made remarkable Improvement in
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muscular cooféination. he playrround was a favorite with all.
Here, 1in the wadlng pool, on the swings snd monkey bars, and in
the sand hox, they lcarned to play togethier. At the outset many
were afraid of the wading pool, and 1t often required nours of paj
tience from one of the staeff or a volunteer before a child could
be induced to put even one toe into the water.

The increased group feecling emong these older boys and

7irls expressed itself 1In many ways. They began to disclpline
one sanother, to resent any interference in thelr actlvity, and
promptly showed displeasure 1f one or another of the iroup resor-
ted to atbentlon zetting deviceas., They showed lnterest ln halpink
i one another, and beca e more aware of those around them as other
humen beings, wlth possible likes, dislikes, rights, and privi-
E ores., There were many attempts at mubtual helpfulness during the
lunch perlods asnd with wrapa,

With earnestness and rood will they demonstrated & dee
sire to help plan the dey's activities by suggesting games, songs}
and other activities in which they wished to partiecipate, The
lunch periods became more and nore 2 time of relasxastion, with in-
terchanre of comments sbhout home, the bus ride, a new srticle of
clothing, or their lunches. It was during the lunch periods that
many of the group learned to drink from a straw, an accomplishmenk

vhich they had never mastered at home. On some occasions when thpe

older ;roups were combined with the younpger, these boys and girls
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pecially the cymbale. Finger plays were used
success., Lmapinetive cbary ﬁlay wegs & fovorlte with all,
nothey responded os g croup bebtter then to eny other actle
“he playground wes e source of wonderment to each, once

end gtrancenecass of 1t had been overcome. They caze to
thie haby swings end teetar=totters, and were even able to

Lhle clirele james Lutbt of doors without becomlinp distracted}

The most notleeable luprovemnents In bthls proup wore evi
n bhe aors ralsxed and gulet demeanor of tho calldren, the
of 1ilttle dlstractil ons tv annoy or disturd they and the
hat lunca porlods became wore gulet and there wuas less almp
aning avoub, as well as thelr enjoyment in pleaying with
thor,

slthourh pesnlte ware loss spectacular with the special
where each rsgquired individual attention, 1t nevertheless
i?s surposae welle £ fow of the children were sble Lo 20
e younger proup snd made s rood adjustment there. The ree
Yeeome more oware of what went on aboui them, leurncd to

oys wlth one another, snd zained somewhat In zelf-confie
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The" total days attendanceé for the summer sesslon was
1,63l days, with sn average daily membership of L0.85 children,
Absences were due to 1llness, vacationing outside Chicago, five
days of heavy ralns during the hours the buses were plcking up
the chlldren, and four occaslions on which only one bus was in ope
eration,

At the close of the summer session, the consensus of
opinion among the parents and the staff was that the elght week
play group experience had far surpassed all expectations. These
children had found heppiness, they liked thelr school, and felt
at home in 1ts atmosphere., The words of Dr. Butler seem to apply
to the summer experience:

The mental defective has & future 1f we will but

understand hls needs, do something about hls needs,

meet him where we find him, and help him to suce

ceed_at his own level in the way that is best for
him.7

6 Appendlx XI, Record of Dally Attendance at the
iogth Side 8peclal Play School, July 10, 1950, to September 1,
950,

7 Fred 0tis Butler, H.D.,, "The Mental Defective and
His Future," American Journal of Mental Deflcilency, October,
19&9, Vol, Su, Ho. 2' 15;'




CHAPTER IV

SOME MANIFESTATIONS OF S0OCIAY. GROWTH IN THE £TUDY GROUP
FOLLOWING THE SUPERVISEDL PLAY GROUP EXPERIERCE

Four weeks fbllowing the close of the summer session
of the South Side Special Play Zchool, the fifty parents, whose
children had attended, were contacted for the purpose of deter-
mining thelr willingness to particlpate in a follow=-up 1n$erviaw,
relstive to the possible beneflits derlived by thelr chiidren as a
result of the session. Purposefully, four weeks were allowed to
elapse before the folloﬁ-up interviews were scheduled, in order
to allow the parents sufficient time to better evaluate the pos-
sible benefits of the summer program. All expressed a desire to
do 80, but for various reasons ten were unable to participate.
Forty of thé parents, therefore, took part in the4follow-up in-
terviews, which were held at Mercy Free Dispensary.

Prior to the appolintments, the parents were acquainted
with the questlions which were to be asked of them; and 1t was
suggested that both parents, as well as other members of the fae
mily, end friends, too, 1f they had had an opportunlty to obaervL
the child before, during, and after the play school experience,

discuss the answers after careful and thoughtful consideration.

49
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It was impragsed upon the parents that the'criticiams which they
set forth might be of a negative, as well as a poaltive, nature,
The following questions were asked of the parents:
(1) Do you believe that attendance at the South

8ide Special Play School has besn of benefit
to your child?

(2) In what way has your child manifested evi-
dences of social growth, apparently rssulte-
ing from his attendance at thes South lde
Special Play School?

(3) In the event your child did not benefit from
attendance at the South Side Specilal Play
School, in what wayws 1t detrlimental to him?

(L) Have you, as a parent, benefited, either so-
cially or emotionally, as a result of your
chlldts attendance at the South 3ide Special
Play School, or because of possible sxper-
iences resulting from your contact with the
school?

The replies to the first three questions will be discussed in
this chapter, but the results of the last question, relative to
the parents, «ill be reserved for consideration in Chapter V.

| : In replying to the first quest ion, thirty-elght parent

{

| answered in the affirmative, and two, in the negative. 1In answep~
Ing the second question the thirty-eight parents enumerated a top
tal of seventywelght manifestations of soclal growth which they
attributed to attendance at the South Side Special Play School.
Exception may be taken that some of these statements of the pare
ents mhould not be considered basically as evidences of soclal

growth. For the purpose of this study, however, any improvement
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noticeable ¢n the chlld, which the parent sincerely believed
developed as a result of the play group experience, iz consider-
ed as a factor bearing on the apparent elevation of the child's
level of sogial maturity.

It has been difficult to decide the best way in which
to present these statements of the parents, inssmuch as it seems
advisable that they remain in the parents' own words, in order
not to detract from the thought whlch the parents wished to con-
vey. In any revision of wording, solely for the sake of a more
uniform classification, there 1z always the danger that at least
some of the true meening of the original words may be lost.
Therefore, an attempt was made at categorizing the’material in
two simple divisions, first, those manifestations of social
growth pertaining to the child, and secondly, those bearing on
the child's relatlons with other persons. However, this proce-
dur:. proved impractlcal because of the degree of overlapping.

As a result, the following accounts of the parents are presented
without further Iintroduction.
My child 1s now willing to go to bed early

and falls asleep 1mmediately. Before our school

opened he was never tired at night and it often

took three or four hours for him to fall asleep,

then he was restless all night, All of us in

the famlly were exhausted trying to get him a-

sleep, Our efforts seemed to make him so nervous

and upset,

Qur little one 13 now happy and smiling all
the time, ©She used to be listless, disinterested
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and Sullen. There was nothing in which she would
take an interest,

My little g¢lrl 1s gquiet and relaxed atb home where
she was formerly tense and seemed to have some trou~
ble or worry on her mind. I don't know what she
could have been worried about for she understands
80 little, ~

Richard now has such a wonderful appetite.
It must be because of the many hours hc has spent
out of doors. Formerly, he was fussy about his
food, and ate so little. The doctor has sald we
mey dlscontinue his regular tonle, since his appe=
tite has improved so much.

Mary now has such a pride in herself and her
appearance. She keeps telling us ab home, as well
as all the neighbors, "I am a school girl now,"

She dldn't want me to even comb her hair before,

Tne most noticesble imprcvement in our child
18 her new spirit of cooperaetiveness. Anything
we ask of her she will do willingly. Before going
to sehool, her answer to overy request was, "No."

: My daughter's general behavior has improved
beyond our expectatlions. Her father has never
1iked to take her in public because her actions
were most unpredictable. Now he enjoys taking
her out for a walk, or a ride on the bus., There
ssems to be a companionship between them.

The neighbors now tell me that my chlld acts
"grown up,' and has lost many of her babylish ways.
Before this chan:e they preferred not to meet her
on the street. They told me that she made them
feel so strange. Now she talks with them quite
spontaneously, and is unafraid.

Never could we have imagined that such a
change would come about in our son as & result
of his contact with the other children at the
gchool. His mind used to seem dead, now he 1s
interested in everything around the house and in
nis outside environment., I would say he 1s not
only more interested, but more inquiring. He
now asks whet is cooking on the stove or what
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kind of & car is passing on the street.

Qur son has always been restless and hyperac-
tive, snd a great care because he requlred some-
one's constant attention., T hardly know the best
way to describe the chanpe that has come over him,
except to ssy that he must be more contented with-
in himself. He seems to have found that for which
he previously sought, probably a desire for the
companionship of other children wlth whom he felt
equsal, .

It has always been hard to tske our child in
public for she dawdled along so slowly. We found
it necessary to coax ler each step of the way.
Kow it seems Lhat she leads the way, and wishes
to be the first, A certaln fear has left. her.

Perhaps it 1s becsuse my husband and I did
not train Betty properly, but we never had suce
cess in disciplining her. Our wishes were ever
sdjusted to sult her desires. She has now learned
what discipline is, and appears to enjoy the re-
striction which it imposes upon her,

Possibly even to a retarded child life be~
comes monotonous when they have no place to go,
and nothing in particuler to do. The routine of
the school activities, as well as the routine
needed at home in the preparation for school,
have benefited our son grestly. I once read that
parents should sdhere to an exact schedule with
such children as ours, but as the years go on one
is apt to become careless, and take the line of
least resistance. I now see the full value of
routine,

As mny of the other mothers have mentloned
to me, our child too, has galned greatly in a
spirit of independence. She no longer runs to
me 1f we chance to meet at the Park. At home
to0, she will now get & drink of water unassisted,
o up the stalrs without help, and attempt to open
the door, Before she seemed not to have the inter-
est to try anything,

What a joy it is not to have so much fuss and
confusion in getting our child dressed. It has
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alwa§s been a struggle, but now she appears not to
mind and follows exactly any slimple directlion we
may give.

The neighbors tell me that Johnny has acquired
a "school boy look." I pressed one of my nelghbors
for an explanation of what she meant. Her answer
was that now the chlld seems to have a purpose, a
reason for living,

The greatest benefit to our child from his
school experience has been the fact that he now
feels important, not only in his own family but
also 1n the neighborhood. He does things now that
the other children do, but even more than this, he
has several things they do not have, For example,
he has & bus which comes down our street just for
him. His lunchbox too, 1is of interest to the
neighborhood children., Some of them have reyuested
that thelr mothers purchase one for them vefore
their school opens this fall,

Even though Mary has always enjoyed the radio
and her record player, and has had her favorite
songs, we have never heard her hum a melody or
s8ing a few words of a song. JUften now, she sings
snatches of the singing games which were used at
the Park.

It may not appear of any lmportance, but we
are grateful for a simple thing which our son has
learned, and that is to drink from a straw. We
tried time and again to teach him this, but withe-
out success, He was just not interested., At
school he seemed to follow the other chlldren and
do as they did, or as he was told to do. Perhaps
we tried too hard.

For years it has taken several hoursz for our
drild to complete his morning toilet and breakfast.
Apparently, therc wes no incentive for speed. It
was necessary that I spend two hours with her. None
of the suggestions. gilven me by doctors or psycholo=
glasts proved effective in speeding up the mr ocess,.

I belisve the bus proved to be the maglc power
which worked the change. From the moment the child
is awakened, we cannot move too speedily to suilt
her, The word constantly on her lips is, "Bus,
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busy" and she insists on running to the window at
regular intervals to look for it.

Our child used to accept defeat as a matter
of course, for she so seldom met with success.
Perhaps this was our fault, but with noruaal bro-
thers and sisters, it seemed she could not keep
up with them. Now she has a new spirit sbout
her, one of persistence, even in the face of
possible lack of accomplishment.

Although our child can speak and understand
all that is sald to her, she has never seened
have much of & desire to converse, over and above
what was necessary to satlsfy her own nceds. Some-
times now her brother remarks, "Does my slster
have to tealk all the time?" She 1s more llke a
companion to me for we can carry on a conversation
together.

e could never allow our boy out of doors
alone for he would attempt to run away. Now he
1s content to play for hours in his own yard with
his toys. These toys did not interest him before.

Tven though the neighborhood store ls only
& block away, with no streets to cross, Tom could
not be induced to go there alone. It seemed he
was afraid, and this annoyed his father. One day
toward the close of the school session I mentioned
needing some article from the store and Tom of=
fored to go for it. Since that time he goes each
day, somstimes with & note, sometimes without, if
I need only one item. The clerk at the store tells
ms how much he has improved.

our child has become much less tense and ner-
vous. For years I have trlied to get her to take
a nap in the afternoons, but without success. Each
afternoon now, upon her return from school, and af-
ter a bath, she sleeps for several hours, The
fresh alr and physical exercise and activities at
the Park have toned up her entire system.

Just & week ago my husband and I took our
child to the family doctor for her perlodic check~
up. He says she 1s in better physical condltion
than ever before, and has galned in weight.
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“ It 1s really a pleasure to take my daughter
to the nelghborhood store with me. She no longer
pulls things from the shelves, or cries 1f she
cannot have everything she wishes. 3he 1s friend-
ly and smiles 1f someone speaks to her, and even
waves :oodbye to the clerk as we zrs leaving.

Bill's greatest lmprovement 1s In regard to
hig esting habits. He would never even attempt
to hold a gless, now he does so easlly; and eats
more daintlly, too. To him each lunch perilod with
the other children wes like a party.

It may sound strange but ocur son now seeums to
be happler in the company of his own family, and
less discontented. This 1s possibly because my
husband and I now understand hils limitations better
and are more sympsthetic with him, but also because
he has appsrently found something outside of us that
has proven interesting and stimuwlating., Life 18 no
longer such a boring affair for him.

Qur child is much more arffectionste towards
us and seems to have a greater appreciation of the
family's show of affection towards her. Prior to
her attendsnce at school she resented any demon-
strations of affection on our part and showed none
towards us,

What the play school experlence has done for
our chlild is hard to explain. Perhaps the nearest
I can come to expressing whet I mean, is to say
that she has apparently developed a greater sense
of security, not only within the family cirecle, but
also in her approach to the outside world. She no
longer seems to be afrald, As & relative remarked
to me, "The sad look is ;one from her eyes,®”

Mary Jane has lost much of her posaessiveness,
She formerly refused to share with anyone, regard-
less of the abundance of what she possessed, or if
she had any use for the article. Anything that
came into her hands she seemed to wlsh to draw to
herself, Now she shares her toys and candy with
her brothers and sisters, and alao with the neigh~

borhood children.

When parents have carried the burden of a




57

ret8rded child for years, they probably at times,
fail to adhere to the degree of consistency in
handling which would most benefit the childe. The
impar tance of such consistency, even in little
things, has been impressed on our minds anew, be-
cause of the beneflits that have resulted from such
handling during the summer gession.

Our child's attention span has been gresatly
lengthened this past summer., Before the session
1t was impossible to hold her attention to armyone
thing for more than a few minutes at & time. She
will now listen to her mother read quite a lengthy
story, and 1s herself content to sit for fifteen
or twenty minutes looking at a magezine or plcsure
book.

Frank 1s now much better able to participate
in the ectivities of interest to his brothers and
sisters, He 1s easily incorporated into thelr
play and 1t 18 no longer necessary for them to ad-
Just their level of play to him. They seem to
have developed & new sense of respect for him in
wihieh they seek him out, asking his particlpa ion
in thelr games,

Qur Jim has become quite a popular boy in the
nelghborhood, Hls playmates have come to me saye-
ing, "That's certainly a wonderful school that Jim
goes to. He plays swell now, and knows a lot of
new games." Before, these same boys had shunned
Jim's companionship, golng so fer as to ridicule
him. Because of thls, Jim was hesltant sbout play~
ing out of doors, and was restless and disgruntled
about the house,

We are pleased that sttendance at the play
school has fostered the development of & competitive
spirit in our child., He is no longer apathetlc and
content to be the "under dog," but seems to have a
new sppreciation of success.

Before Kay's experiences st the school it was
impossible to reason with her. She was unable to
retain or understand what waes sald to her. It is
now possible to sit down patlently with her and in
a very simple manner explsin the reasons why she
should or should not do certain things.
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* Jerry is so much more active now., His former
apathy and disinterestedness has dlsappesared.

Joan has always been a& shy, withdrawn, self-
consclous child. Because of thls we were afrald
she would not adjust at the play school. It was
8 slow process but toward the middle of the ses-
sion an improvement was noticeable. Since that
time she has lost most of her self-consciousness,

It is remarkable how much responsibility our
c¢child can assume, even at the cxpense of glving
up something which means much L0 her.

Despite the fact that our 1little girl hes al-
ways been nicely dressed, she has never taken any
interest in her clothes, being quite satliszfled to
wear the same dress dsy after day. Probably be-
cause of her association, for the flrst time, with
other little girls, she has taken an interest in
her clothes, selecting the night before, what she
wishes to wear the following day, 8She has ecven
tried to des:ribe to me the dresses of some of the
other girls,

The rhythms end exercises have been the means
of developing better muscular coordinstion ln our
boy. His father is so proud of him for they now
play cateh together.

George has shown an Ilncrease ln initlative.
It 1s now possible for him to find ways of enter-
talning himself, He makes up his own gemes, pat-
terned after those he lcoarned to play at the school,

Jene has suddenly taken an interest in helping
me about the home. Before she would do little jobs
only if I asked them of her. Now she asks 1f there
is something she may help meé with, and some routlne
tasks she does without a reminder from me.

We purchased s television set last spring
thinking the chilld would enjoy it. This, however,
was not the case, for he showed little interest in
it. Since the school experience this has changed.
He recognizes certzin objects on the screen and
calls them by name, It is like a game to him.
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K Our child has become much nmore obedlent.

Helen has learned to be away from me, which
hes been good for her. She no longer depends 80
entirely on me, but is happy and contented in the
company of others,

Unless a person knows Irom experlence the
thrill that a parent recelves from some little ac-
complishment on the part of thelr retarded child
they cannot appreclats -how pleased we are with Al,
and just because he can now laée his own shoes,

He enjoyed playing with the wooden shoe at the
school and learned his lacing there.

our child 1s much less hostile and has fewer
temper tantrums. Formerly he seemed to recognize
nothing outside himself.

The neighbors speak sbout how sociable our
son has become since hls experiences at the school,
He now passes the time of day with them, and also
asks about thelr gardens.

In considering the statements of the parents, the words
of several leaders in the fleld of mental retardation are more
strongly impressed upon our minds,

The basic characteristic of mentsl deficlency 1s

limitation -~ in adeptive power, in sssoclatlive

power, in learning speed; and this limitation 1is

80 great that it extends to the learning and prac-

ticing of the simp}e operd 1ons the sverage child

picks up casually.

Perhaps for those who have not worked with mentally deficlient

children these statements of the parents eppear as trivial factoms

1 Richard H., Hungerford, Chris J. DeProspo, Louis E.
Rosenzwelig, "The Non-Academic Pupll," American Journal of Nental
Deficiency, April, 1949, LIII, No, f;. 552,
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hardly worth§ of mention., It must be remembersd, however, that

looking for potentilalities in a retardate 1is entirely‘different
from looking for them in the normal child. With retarded chil=-
dren the smallest trace of an ability should be fostersed and
trained,

Soclety must come to reallze that the handlcap of men-
tal retardation has affected a definite proportion of the world'ﬂ
population since time immemorial, and, es our soclety increases
in relative complexlity, the problem becomes more, rathcr than
less, important. Although an sge-old problem, it is still a nma=-
jor crisis in the 1life of each parent confronted wlith it, Once
the parent accepts the {sct and degree of the chlild's handicap
and tskes him for whst he 18, they have won half the battle for
his happiness.

The slow child!'s tragedy 18 not necessarily his slowe
ness, of which he may he qulte unaware, bub the attitude of othe*’
people toward 1t, and thelr demands upon him. For, after all,
the retarded child is not unhappy, nor, from his polnt of view,
is he unfortunate, TDiesplte his limited mentallty, hls feelings
are the same as those of other children, and like them he can be
ashamed and hurt, proud and self-conteined, He msy heve the samqg
desire to please, and 1s sensitive to being loved or not. In thé
event the chlild of limlted abllity is continually exposed to

fallure he cannot fulfill the expectations created for him and
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seriocus emotlonsl Jisturbasnces ers spt Lo result. On the other
nand, 1f he 1s expected only to do what he can do, 1f he is
praised for achilcvements which may be small In themselves but arg
great for him, 1f he is mede to feel loved and secure 1n his plseg
in the family, however limited that place may be, he can be as
happy as any normally intelllgept child., ‘There are those who
hold that his chances for happiness may be even greater, for his
desires are less compleXx,

These statements of the parents tend to show that a
large sharc of the problems of the mental defective chilld result
nét directly from his intellectual limltetions, but primarily
from his inability to adjust to the demands of soclety. Inasmuck
as society does not fully comprehend the true nature of his han-
dicap, it tends to make the ssme soclal demands of the retardate
as 1t does of the brighter child. The result of such a situatliop
is that the mentally retarded child 1s constantly frustrated by
the excessive demands imp o s:d by soclety which are impossible
for him to meet

Although the defectlve 's reactions to lupulse may be
erratic and slow, he ususlly presents af ardent craving for con~
formity, to be like others. In speaking of the mentally retardef
child, Irwin Goldsteln hes remarked:

He wants to work, play, and do as others do.
He doss not wish to be singled out as a pecul-

larity, =8 belng dirferent. He wants to par-
ticipate with the group as a functloning,
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consributing member. Above all, he wants to

earn the respect and esteem of the j;roup. s~

sentlally he i1s a human being.2

The mentally deficient chlld haes not the ability to def
fend himselfl sdequately a;ainst rejecting attitudes, either from
his feamily, or the outside world., If deprived of love and social
acceptance, his emotlonal security is seriously threatened and axp
instability develops. It must be kept in mind that the mental d¢-
fective lacks the Intellipence and other personality resources
which enable & normel child to adjust to his environment. As a
result the defective child may develop undesirable personality
reactions such as attention-retting behsvior, uncontrolled emo=
tionality, or eggre:siveness, all in an effort to find the proper
means of adjusting to his threatening environment.

Herman M. Jehr has made an interesting comment along
this same line of thought:

Some of these children, particularly ths e who

achieve a mentality of two to four or five years,

are conscious of thelr differsnces in soclal sta-

tus from those of thelr normal fellows. They are

mentally deficient, but they ars not fools. They

understand they are handicapped, and their handi-

cap 1s accentuatsed in the preienca of ¢hildren

with normsl mental equlpment.

Although they did not condemn the school program, the

parents of two of the children thought that its effects had been

€ Goldsteln, "Implications of liental Deflclency," 152,

3  Herman M. Jahr, "Twllight Land children," Hygeis,
November, 1946, Vol. 2, No. 11, 819G,
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detrimentel,®rather than beneficial, as far as thelr indlvidual
e¢hildren were concerned, WBoth stated that their children had
picked up undesirable hebits: one, in relation to uncontrolled
sereaning; and the other, the acquisition of unacceptable table
mannerisms, such as tipping over a ;lass of milk if angry, or
throwing bits of food on the flpor.

Fprom the stateuments of the parents of the study group
1t can be concluded that these children gelned physically, men-
tally, end cmotionally from their play group experlence. It pro-
vided them with an opportunity for manual ex?erience, artistic
experlence, play experience, and experience with a larger snviron-

ment, and lastly, soclal experience in lifelike sltustions in

v

which there was s greater degree of secif-direction and selfe-moti;

vation. These experiences the children would not have been apt

to acquire in a sufficient amount and satisfsctory form except
under & planned »DroLyYal, sucb as the EBouth Side Specisal Play
School provided. All of these experlences led to an increase 1n

thet quality of such importance to the well-belng of the mentally

handicapped child, namely, soclal adaptabllity.




On many occaslona throughout the play group sxpasrience,
the parents of the study group volunteered Information roparding
the teneflts winlelh they, as parents, were deriving as s result
of their chlld's attendance at the school, as well a3 in the new
contacts that werc avalluule to them secause ol the schoole These

)
repested  remariks on the part of ths parsnts led to the incluslon
of Juesgt lon Four in tie Informstlon sought in the follow-up in=
torview with forty of the parsnts. Guestlon Four waz atated as

followss

Have you, &8 a parant, bheneflted, either suclally
or emstionslly, 838 & result of your child's atben=
dance at the Jouth Side Specisl Pley School, or
bocauzc of poszible saporliences resulting from

your contact with the achool?
Nefore an enumerstlon of the parents' cowmments, 1t 1s

well to keep in mind assveral facts. First, that the whole guesgw

L3

tion of retardatlon »resents, to the perents, a saslcully pesrsom
al problem of understanding and self-contrel in the presonce of

thelr childts afflic tiom. Secondly, that the parent cust be abll

ol
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to nourish a natural affection und consciousness of security in

T

the child, and thirdly, that 1t 1s the responsiblility of the par
ent to seek Iintelli.ently, andéd with couraze pursue the nest plan
for the chlld. Tack of each parent's reslization of his childt's
retardation runs the same camut of inescepable emotlonsl and meng
tal triels, of heartbreak, sometimes akin to despair. "The suc-
cessive phases that the parent roes through may run somethlr
like this: bewilderment, suspiclon, shock, protest, education,

nl The scceptance stage has been reachsfl

“acceptance, resignation,
when the pare.t is willing, if occasion calls for it, to speak
frankly and without embarrasssment sbout his child's retardatlion,
This 1s often made easler by assoclaetion and discussion with
others in similsr circumstances., One of the most distressing dep
talls of the cxperience 1s the hopeless sense of 1solastion, coue)
pled wlith indifference, misunderstanding, and thoughtlesaness,
not only of friends and nelghbors, but often of members of the
1mme@iate famlly, at tlmes even of one or other of the parents,
These personal hardshlps are enhanced by the slow process of so~
cial acceptance, public education and cooperation.

In consldering these comments of the parents, it is
well to recall that, for most of them, the mothers in particular}

the school provided the first opportunity since the birth of the

1 Woodhull Hay, "Mental Retardation Problems in Dif-
ferent Age Groups," American Journal of Mental Deficlency, Octo=
ber, 1950' Vol. SS, Ho. 2, 1920
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child Tor the mother to be relicved of 1te care for so many hourg
each day. Secondly, the school oifersd to the parent, possibly
for the first time, an scceptance of his child as Le was, with
the absence of the snswer to which these parents had become ace
customed, "No, we do not accept your type of chnild.”
The following accounts are‘stated In the parentst! own

words:

My husband and I now realize thet we do not have
the world's worst problem. We are so grateful that
our childt's handicap 1s no greater. After we learned
the true condition of our child, we broke off all con-
tacts with our former friends. For some reason we
had a sense of gullt about this child, as though his
condlitlon were our fault. It took a long time be~-
fore we could bring oursslves to join the parent
croup, then therc¢ was much discussion if we should
enroll our child in the school, Our whole lives
were centered on this child, feeling sorry for him
and for ourselves., Q(ur child's condition still
hurts, but we arc accepting it more intelligently
and know there sre others with heavier burdens to
bear,

That terrible scense of being slone in the world
with a load too heavy to bear has left us. ue now
know we are not wmlone, there are others with us, some
Just & few blocks away, hundreds in the clty and thou-
sends in this country. Before, we didn't seem to red -
1ze that there were other psrents with retarded chile
dren,

Never since HMary's oirth have [ had as much f ree-
dom as during the hours she was &t school. A new
life opened u: for me,

Qur whole familyims a better outlook since the
school experience, e have broadened out, and have
something to look forward to.

Jur greatest consolstion in regard to the school,
is that through it, we are actually part of a program
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doing something tani;1ble 2o help all retarded chile-
dren, Just not our own. A parent can do nothing a-
lone, no one listens to a =single volee. It 13 only
through cooperation that sumething of lasting value
can be scecomplished for such children,

Thers seema to be o changed attlitude in our
honme, we nre more "one," all working torether for
g2 single purposs, Lo help our children,

Ky husband ls much more cooperative since our
son has been in school,’ It seems to have given him
a new hope, for the child's interests have broadened
and he is more obedlent.

The sharing of our problems with other parents
has helped to make my husband and me more tolerant
and undercstanding of one another. Vie feel less sor-
ry for ourcelves,

Joining the parent sroup, our particlpution in
its activitic s, the plans and opening of the school
end our child's attendance there have all acted as
a source of mental stimulstion for both of us, My
husbané and I are active in the organization and
feel we are finally able to do something concrete
for our child and for all mentelly reterded children,

Freedom from thes care of our retarded child dur-
ing the hours she was at school has made me more pa-
tient, not only with her, »ut with the other children
and with my husband as well, A certain heaviness of
heart has left me.

¥y husband hes taken a greater intersst in our
child since he has attended schools Although he
tried never to show 1t, I know he has always been
ashaned of the boy. Now he seems to enjoy his com=~
panionship.

Our entire Tfamlly seems to have peen drawn
more closely bogether since John attended school,
and T =pent some tlme at the school ags a mother vol-
unteer, John enjoyed the games so much at school
that he and I started playving them at home, thern
my husband Jolned us, followed by the older children.
The games are & nlightly occurrence nowe.
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©iig have leserned the value of cooperative effort.
i without the cooperation of all the parents, our
school could never have hecome & reality. ''hat one
parent alone could never have accomplished, the :.roup
hsg made possible.

Yo one could have convinced me that I was rsject-
ing my child, but I know now that we failed to glve
hina sufficiknt love and security. Ve werc ashamed
for ourselves., All thils has made me comse out of my
shell, my one desire 1s to help other parents who
have retarded children.’ If we could only reach all
of thenml

We arc no longer as emotlional in dealing with
our child, but are able to keep calm and self-con=~
trolled, even when he is most difficult to menage.

There have bcen times when I have been ashamed
to go out on the street with our child because of
his unpredictable behavlor. During the play schoul
experience she lost much of her arsgressiveness and
has become more acceptable socially. Of late I
have been zble to take her for several bus rides,
and &llhas ;one welle. She formerly became hypere
sctive when in a crowd of people.

At times T belleve that my husband and I have
profited more from the school experience than even
our child, we we are no longer buried in our own
sell=-plity.

My husband and I are happler for what all this
has done for the older children, even more than
for ourselves. They are so proud of thelr brother
now and the little things he 18 able to do. Before,
the older oncs didn't like to heve thelr friends
come to the home, or to ask guestlions regarding
thelr brother. Now they're inviting them over to
see what Phil can do.

with lMary sway at school T had time to do the
shopping, which before had to be done by our eldest
sone It was hard on him, with hls high school w rk
and evening job, It seems I wes able to do everye
thing in a more lelsurely manner while Harywes away.

with what T have learned at the school, and the

LR
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free®time I have nsd while our child was away, I
have become more confident of my ability to control
ners

The thougnt of our ehilld formerly hung over us
as a "dark cloud"; we felt so alone and helpless 1n
twe face of such & huge problems Now our outlook
has broadened, we sze beyond oxr own problemus,

The same gualities that have developed within
our c¢hild are reflected, in us. Slince hie is happler
and more contented, we are also,

The hours Bill was at school gave him a rest
from me, as wsll as beling a 1life saver for me. We
no longer et on one anotherts nerves, as each has
had & rest from the other., When he roburns home we
are happy to sece one another,

It seems now that we wers s&lways pushing our
child shead, forcing him to ettempt things for which
he did not have the sbility. 4is a result of the aum~
mer experlence vwe have lcarned not to expect so auch
{rom him, and a3 a result we are all more relaxed
and happye

Hot belng with the child twenty-four nours a
day has helped me physlcaily, menta ly, and emotion-
ally, 1 am much more relaxed and have a vetter out-
look on everything.

For one reasgn or another there 18 s more peace-
ful stmosphere 1n our home, and we are all more con-
tented. The school has ;iven something to our lit-
tle girl which she has nevar had before; and our ex-
perience in the parent group and at the school have
c'ven us & new leass on life.

Since the nelghbors have learnedof our parent
organization and the school progrem, they have be=-
come more aware of the whole provlem of mental re-
tardation. It has amazed them that no provision
has been made for the retarded child in modern edu-
cational programs, Many of the parents have told
me of the interest of their neighbors too. Hy
husband and I believe thaet if ceach of us with a re-
tarded child could only interest & few persons we
would be accomplishing something very worthwhlle,
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Fré8m these statements of the parents one cannot help

but be lmpressed with the necessity for parents of rstarded chile

dren to have or be glven insight Into the problem of mental devia
tion as a broad social problen rather than as a personal catastrop
phe, an affliction visited on them s&lone. IHere the work of par=
“ent orgenizations to ald the mentslly retarded 1s invaluable. Nol
amount of help {rom an "outsider" can give a parent quite the
same relesse from a feellng of isolation as the intimate relation
ship which they experience when they have the opportunity to meet
other parents who have endured the same problem with all its over-
whelming complexlties,

The vast majority of the parents of retarded children
are vewildered, frightensd, and overwhelmed ﬁith a scnse of gully,
It is very difficult for them to be abjaétive when thelr cwn
flesh snd blood is involved. A parent's reactlon to a defective

child may be manifested in & variety of ways. All children, in

varylng degrees, refleet the frustirstions, emotional disturbanced,
and the ccnfligts of thelr parents. The parents' own feellngs o]
insecurity ancd inferiority show up in the adjustment of the child
eand are factors to be reckoned with in helping the child develop
satisfactorily, Much has been written asbout the defective childfs
need for emotioneal securlity, or needs for adeguecy and self-ex~
Pression, yet little time or thought has been channeled in the

direction of parents who must cope with & lifetime problem of
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mental retaré;ticn in their offspring.

Since the home makes up such a large part of the defec~
t{ve child's environment, it 1s extremely important for the ade-
justment of the parents to be considered, Seldom 18 the retarded]
child & credit or source of joy to his parents, and because of
this he 18 likely to be, not only the cause of thelr frustration
end humiliation, but also the recipient of the harmful efifects of
this humilistion and frustration. Thla is most unfortunate, par-
ticularly for the retarded child, for his needs, even more than
those of his brighter brothér, willbe scrlously harmed by the ab+
sence of parental confidence, love, sympathy, and understanding,
It is often difficult for parents to avoid spoiling thé‘ratarded
child by thelr oversolicitude and overprotectiveness, 'Such_spoilk
ing 18 extremely common and not infrequently creates a more ser=-
lous obstacle ﬁo ad justment than the retarda ion 1tself,

From the play group experience and its effects upon thé
children the psarents learned that they must meet thelr childts
problem in terms of himsalr, setting for him sttalnable ;oals,
with training geared to hias own capaclty. They are now awsare, tdog
that many of the so.lal and emotlounal difficulties of the mentally
handicepped reflect parental attitudes. It must be kept in mind,
however, that larger than the problem of the parents!' acceptance
of a handicppped child 1s the problem of his acceptance by socle-

ty. This acceptance must eventually embrace wholeheartedly and
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make 1its und@rlylng phllosophy the bringing of each retarded
child to the highest attainment of his taslents within his

capablilities,
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SUMMARY AND CONCLUSION

The purpose of this study was to review the soclal sie
tuation of fifty mentally retarded chlldren and to describe some
manifestations of change that took place in the attitudes and be-
havior of these children followihg a supervised play group eiper-
ience. Consideration was also given to the parents and the evie
dences of socilal and emotional growth in them following the supery-
vised play group experience of thelr children,

The study covered fifty mentally retarded children, rarp
ging iIn chronologlcal age from five to eighteen years, who were
enrolled in the South Side Special Play School, sponsored by the
Retarded Children's Ald, a parent group far the mentally retarded
from July 10, 1950, to September 1, 1950, Data for this study
were secured from the individual case records at Hercy Free Dis-
pensary, and from & home visitation program, as well as from nu-
merous personal Iinterviews during the summer sesslon. Four weeksg
following the close of the summer session, snd just prior to the
opening of the fall term, a follow-up interview was scheduled
with forty of tne fifty parents wnose children attended the sum=-

mer session. During the follow-up interview the parents were

il

asked four questions dealing with the changes which they sincere]
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belleved had cgée about in thelr children and themselves ss 4 re-
sult of the play group experlience. Of the forty parents approachel
fof the follow-up interview, thirty-elght presented numercus evie-
dences of social and emotional ;rowth, not only among thelr chil-
dren but in relation to themselves as parents,

This type of study does.not lend itself to a series of
cut and dried conclusions., MNeither dld 1t attempt to prove that
one particular method of approach to mentally retarded chlldren
was superlor to any other. In thls expsrience the soclal group
work apprnach was the one used and it prOVed successful, Perhap#
another method, or & combination of several, might have brought
about equal or better resulta. There were those of the parents
who desired that en academlic approach be incorporated into the
program, for those of the group who might possibly benefit from
verbdl and symbollic learning. This was not a part of the summer
program, but considersation wass being glven to 1t for the fall se*-
sion,

In terms of conclusions it can be sald that the first
session of the SOuth Side Special Play School was successful,.
This statement 1sbassd on the fact that the chlldren were happy
and contented in-the group situation end the companionship it
provided. They enjoyed the activities in which they psrticipated
and carried back to their homes evidences of physicsl, mentsl,

soclal, and emotional growth, which brought joy and happiness to
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thelr parentg‘
They were likewise provided witih an opportunity to gain
recognition, and a chance to aculeve something, & chance for ex=-
pression. Their feélings of security, confldence, end happiness
in school were carried over into thelr homes and the community.
Through the program the parent lost his former sense of helpless |
isolrtion with his oroblen, and was able to divest nls mind of

entrammeling emotions end more bravely face the future with its

necessity of laying out and maintaining a sound program for his
ehild.

The suummer experience certainly proved that the study
croup was trainable, some to a greater degree than others, as
was Lo be expected. Dr. 3utler aas stated:

A mentally defective cnild heas a future, a fut-

ure that depends not alone upon the individual's

limitations or capeacitlies but more so upon soc=

iety's attitudes, resources, and willingneas to
provide for him nmedically, economically, educa-
tionelly, and soclally.

Any program to be considered for "trainable" mental det
fectives must be of benefit to the retarded themselves, or it is
of no use. Such a philosophy must be based on a realistlc view
of the strensths and weaknesses of these children, as well as

the place that they will eventually oecupy In soclety. It 1s

1 Butler, "The Mental Defective and His Future," 16l.
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certalnly tie function of speclal education to help the retarded
realize their potentialities to the full,

There are those who hold that education for the mental-
1y retarded is not different in its alm from education for any
group of children. The alm of all teachling should be to train
the individualto live better, to teach him to use all his capa=
cities, and to pfgvida himvwith opportunites for the development
of confidence within himself and security within the gzroup.
These three objectives of all teaching, whether for the normal
or the retarded child, were accomplished for the study group

through their play group experience.




AFPPENDIX I

PARENTS' GROUPS IN ILLINOIS®

Hame ’ Locatlion
Community Welfare for Handicapped Children LaCrange
Mentally Hetarded Chlldren's Aid Berwyn
North Shore Association for Retarded Children Evenston
Parental Group for Mentally Retarded Children Joliet
Peorla Retarded Children's HZducational Project Peorla
Retarded Chlldrents Ald Chicago
Reterded Children's kducatlional Project Chicago
Rockford Parent Group for Mentally Retarded

Chlldren Rockford
Soclety for the Advancement of Retarded Children Chicagev
Uptown Aid for ientally Retarded Children Chicago

# Additional informatlon regarding the Parents?
Croups in Illinois can be secured from:

Illinois Commisslion for Handicapped Children
Miss Jane Bull, Executive Director

160 North LaSalle Street

Chicago, Illinols

17




. APPLNDIX I

SUUTH SIDE SPECIAL PLAY SCHOOL APPLICATION BLANK

RETARDED CHILDREN'S AID
(This information will be kept confidential)

Name of both parents

Address Zone Phone
childt's full name Saex
pate of birth Is your child at home?

I1f attending school give name

Has the nature of your child's retardation been dlagnosed?
(As brain injury, Mongoloid, Cretinism, etc.) Yes No

Please state the nsture of retardation

Has your child been tested psychologically? Yes No
Give date of last test Where?

Can you give your child's approximate mental age?

Has your child any gross physical defect, as inability to walk, talk,
hear? Yes No Describe

Is your child subject to seizures? Yes No

Iz your child subject to emotlional upsets? Yes No

Can you arrange trensportation?” Yes No How?

Pleese check each of the following thet your child does. (It is
not necessary that the child do all these things.)

— Talks in short sentences, Puts on coat or dress,
w DPlscriminates edible substances. Prints simple words.

— Plays with other children. Uses knlfe for soreading.
- <alks about room unattended. Uses knife for cutting.
- (Ooes to tollet unattended. Does routine household
~. Removes coat or dress. tasks,

—_ sats with fork. Dresses selfl completely.

| T

- .
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Gets drink unasslsted. ___ Marks with pencil or
___ Avolds silmpls hazards., crayon.
Uses pencil or crayon for drawing. _ _ Uses skates, sled, or
- WaEOoN,
___ Dries own hands unas-
sistado
—__ Brushes own halr come~
. pletelye.

I hereby glve peralssion to the above organization to release any
of this iInformation to the Board of Educatlion or other qualified
a,ency withi the understanding that it is used for sslectlon only.

pate Your Signature
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BY-LAES

ARTICLE 1 ‘
NAWE

This Organization shall be known as Retarded Children's Ald.

ARTICLE 2
AIMS AND PURPOSES

(1) The eims of thls organization shall be:

A. To educate the public and the parent regarding the prob;
lems of the mentally retarded.

Be To bring together parents and friends of mentelly rstard
ded as an organization for the purpose of discussing
mutual problems and means of fulfilling our obligetions
to the mentally retarded,

C. To devise means of establishing and maintalning recrea=
tional and educational facilities for the mentally re=
tarded. Also, to impress upon public officlals, the
Board of HEducation, the Welfare Department, and the ganF*

ral public the urgent need for additional educational f
cllities for the retarded.

De To asslist in establishing and meintaining homes for de=-
pendent retarded children and also for retarded childrep
whose parents, due to sickness or other causes, are un-|
able to care for their child.

E. To ald in the development of medical and psychological
research on mentsl retardation.

F. To further the genersl welfare of the mentally retarde%,

(2) In order to raise funds for the purpose of promoting these
aims, public solicitatlons and other means shall be made.

ARTICLE

(1) There shall be two classes of membership - Active and

.
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Honorar¥,

(2) Honorary membershlp may be bestowed by the Board of Directa
upon &any person or persons who have distinguished themselve
by displaying special Ilnterest 1n mentally retarded people.

(3) Membership shall be effective for a period of one year.

(L) Auxilisry groups may be admltted to non-voting membership
upon application to the Board of Directors, subject to rula#
and reguletions as set forth by the 3Board of Directors.

ARTICLE k
FISCA “AR

The fiscal year shall be from January 1 to December 31, inclusive.

ARTICLE 5
ADMTSSION FEES, DUES, AND ASSESSMENTS

(1) There shall be no initiation or new membership fee charged.

(2) Annual active membership dues shall be £3.00 per year pay=-
able in advance. This $3.00 payment shall include all pare
ents or puardlians from one family.

(3) Honorary members may make voluntary contributions. No dues
shall be charged,

(i} 1In the event of special facllities being provided for the
welfare of retarded children or adults, assessments may be
levied against the parents or guardians of the people deriv
ing the beneflt from these facillities. Such assessment
shall be determined by the board of directors and approved
by a majorlty vote of the membershlp present at any meeting
All members shall be informed by mall prior to the meeting
of the impending action,

w

A, Applicants for school, projects and facllities shall be
admitted to such special projects or facllities on the
bagis of the requirements of such group and the probab]ﬂ
ad justment of the individual applicant to such project;
except, that in the case of the number of eligible appll-
cants exceeding the casaclty of such feecilitles, preferg
ence shall be glven on the basls of the relative activitpy
of the parents of such ellgible applicants.

(5) At the discretion of the Board of Directors, the necessary
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feo may be walved in the whole or in part for active memberg.

(1) The elected officers of the association shall be:

President, Vice~President, Treasurer, Recording Secretary,
and Corresponding Secrctary.

(2) The elected officers shell be chosen from thos e members who
are or have been parents or legal guardians of & retarded
child.

(3) The Board of Directors of the Association shall consist of |
the five (5) elected officers, the lmmedliate past President |
and five (5) additlional active menbers duly elected at a re-
gular membership meeting, provided that at least two (2) of]
the additional actlive members so elected are, or have been,
parents or legal guardians of a retarded child,

(i) The term of each officer shall be for a period of one year
and thereafter until his successor is duly elected and quali~
fied. ¥No officer may hold term in the same office for a
perlod of more than two consecutive full terms.

(5) The term of each member of the Board of Directors shall be |
for a period of one year, or until such time as a successor ‘
18 elected and qualified. Directors may be reelectsed to
succeed themselves.

(6) A vacancy on the Board of Directors may be filled by action
of the remaining members of the Board for the unexpired por-
tion of the term.

(7) The. chalrman of the Board of Directors shall be elected by
the members ol the Board of Dirsctors.

(8) Any officer or director may be subject to remw al by the mad
Jority vote of the entire balance of the Board of Dirsctors
for cause. To be consldered, the charges must be in writing
and signed by at least four board members. A copy of the
charges shsll be served on the accused officer or director
personally or by reglstered mall at least 5 days before the
date of hearing by the Board. The removal must be ratified
by & majority of the members attending the next membership
meeting after the action by the PRoard,.
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- ARTICLE ‘
ELECTION OF "*“"r«*ﬁlosf FICRRS AND DIRZCTORS ‘ |

(1) oOfficers shall be elected at the annual business meeting
held in December of each year and shall be installed 1in
Janusary,. . :

(2) A nominating committee shall be a.pointed by the President
at the Uctober meeting conslsting of two members, Three ad
ditional members of the committee shall be elected from the
floor. The commlttee will choose thelr own chalrman.

-

This committee shall submit a slate consisting of at least
one nominee for cach office and sach position available on
the Roard of Lirectors at the November mesting. This slate
shall be included in the meeting notice for the November
meeting,

Additional nominations may be recelved from the floor at thg
Kovember meceting, after which time the nominations will be
closed.

{(3) All nominations for officers shall also be considered as
nominations for the Board of Dirsctors.

(L) A simple majority shall be sufficient to elect any officer
or director. 1In the event of a tie vote, & second vote
shall immediately be held limited to those candidates who
are tled, ,

ARTICLE 8
MANAGRNE

(1) The affairs of this organization shall be managed by the
Roard of Directors.

(2) Disbursement checks must be signed by any 2 of the followin}
four officers: President, Vice Presldent, Treasurer, Rec=
cording Secretary.

ARTICLE
DUTIES OF THE OFFICERS

(1) The President shall serve as chalrman of all meetings of thé¢
membors, He shall appoint all chalrmen and members of the
commlittees that are required for conducting any activity foy
the welfare of the organization.




(2)

(3)

(L)

(5)

(1)

(2)

(3)

(1)
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The Vidh~President shall serve in the absence of the Presi-
dent.

The Treasurer shall have the custody of all funds of the asd
sociation and shall keep regular books of accounts and re-
cords. Upon request of the Board of Dircctors he shall giv
satisfactory bond for the falthful performance of his dutia;
said bond fee to be pald for by the associatlon.

He shall keep records of all moneys due the assoclation and
take such steps as tlght bs necessary to effect collection.
In behelf of the assoclatlon he shall endorse all checks
payable to it and deposit them and sll other of its funds
to the credit of its account with the bank or banks selecteq
by the DBoard of Directors.

He shall submit statements of rdceipts and dlsbursements in
detail and of assets and lisbilities in detall of the as-
sociatlion to 1ts members =t each mesting and at the close 0]
the flscal year. He shall file all necessar; governmental
financial reports.

The Corresponding Secretary shall issue the notices of all
meetin s and prepare all neceasary correspondence,

The Recording Secretary shall keep the minutes of &ll meet~
ings end submit them at regular meeting for approval by the
membership. He shall be custodien of thecorporate records

and shall have custody of and affix the seal of the corpora
tion and shall perform such dutles as may be prescribed by

the Board of Directors,

ARTICLE 10
MeLTINGS

Meetings of the membership shall be held monthly, sexcept
that meetinss may be dispensed with durlng July and August.

Mestings of the Board of Directors shall be held monthly, ek

cept that meetlng s may be dispensed with during July and A
ust,

Specd al meetings of the Board may be called upon the writteh
request of three or more Board members.

ARTICLE 11
SUORUI

5ix Directors shall constitute a guorum at any Board of




(1)

(2)

(3)

The by-laws may be altered or amended by & 2/3 vote of the activT
membership present at any meeting. Any member desiring to alter
or amend these by~laws shall submit the details of the change so
desired to the Corresponding Secretary at least 15 days prior to
the meeting, The Corresponding Secretary shall include the de~
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Direct8rs meeting.

Fifteen active voting members shall constitute a quorum for
conducting all general meetings.

ARTICLE 12

A1l members shall be eligible to partlicipate in any electlor
or vote on any lssue. Only one member from each family may
vote or hold office.

.A majority vote, unless otherwlse ztated in these by-lawsa, qf

the active members present shall be necessary to approve any
motion, or to elect any officer or Board members,

All voting for officers and Board members shall be by secre$
ballot. Voting on any motion may be by secret ballot when
requested by any active member.

ARTICLE 13
AMENDMIERTS

talls of the change in the notification of the meeting to the mem-

bers.,.

(1)

(2)

(3)

ARTICLE 1l

In all guestions involving Farllamentary Rules, Roberts Rulps
of Order shall be the governing authority,

All minutes and other documents in possession of the memberp
of the Board of Lirectors and officers shall be carefully
filed and turned over to the succceeding officers and Roard
members,

The Treasurer and Secretary's records shall at all reasonable
times be avallable for inspection by any actlve member of
the organization.




AFPINDIX IV

SOUTH SIDE SPECIAL PLAY SCHOOL

A Tentatlve Prospectus

{(Fourth Draft)

- e wn W o

l. Purpose « The S0UTH SIDY SPDCIAL PLAY SCHUOL 1s intended to
serve cgiiaren who by properly administered psychologleal examing
etlons are known to be mentally retarded, and who are Ineliglible
at the present time to public school admission, It is a non-secy
tarian school aimed to traln and educsate these children by play
and hand activities, to develop each child to the fullest extent
of his individual capacities.

The age range of children eligible for acceptance at this time 14
S to 13 years, with the possible inclusion of 16 year olds who
might be able to participate in and benefit from the activities
of the younger children, Iach child must be able to walk alone,
There shall be no preferentlal treatment because of race, creed,
or color,

2. Qrganization -~ The School 1s a private, non-profit project of
a voluntary assoclatlion of South Side (Chlcago) parents and
friends organized as RETARDED CHILDREN'S AID, This group oper-

ates under approved by-laws and elected officers, It is chartar+

as & not-for-profit corporation under the laws of the 3tate of
Illinois,

The School Commlttee of this assoclation, responsible to its
Board of Directors, has been appointed to execute ;enerally ape-
proved plans for the School, to employ 1ts personnel, and to con;
duct all the business for the School,

The Professional Advisory Council has been selected to advise thﬂ
School Comnlttee through 1ts chalrman in the establlishment of
standards and pollcy for the school, The Council consists of
professional men and women in group work, medicine, psychiatry,

87




38

psychology:'accial gservice, cducation, law, and related fields.

3. Adminlistration and Staff - The entire personnel of the Schod
known herealiter as the otafl, is appointed on the basis of gqualif
fications set up in consultation with the rYrofesslional Advisory
Council.,

w

The Consultant in Institutional Therapy for the Department of
Public velfare, State of Illinois, will develop standards of
qualifications for the tesachning staif of the Schoole. 3he will
also prepare a basic plan of activitles, staff meetings, in-ser-~
vice training, and parent edication groups to be adapted and uso&
by the Teacher~In«Charge. On such matters as she deems 1t advisy
able, the Consultant will confer with the Professional Advisory
Council,

.

The Teacher-in-Charge of the School is appointed with the approv;
al of the School Commlittes and the Roard of lirectors of RETARDEQ
CHILDREN'S AID. The Teacher 1s responsible to the Chairman of
the School Committee for the progrem of the School.

Duties of the Teacher-in-Charge Iinclude the following:
To discuss professional problems of the School directly
with the Consultant in Institutlional Therapy, State of
Illinois;
To submit regular bi-weekly written reports to the Chaire
man of the School Commlittee on the progress, problems, and
needs of the Schoolj;

To confer with the Chalrmen on all metters requiring
policy decision;

To discuss problems with any member of the Professional
Advlsory Councll as the need arises;

To attend meetings of the Professional Advisory Council
upon invitationj;

To arrange and conduct 3taff meetings;
To organize an in-service training progrem for the Staff}
To organize parent education groups,

The Teacher-in=Charge will be provided with an Asslistent TeacherL
plus regularly scheduled volunteer sttendants for the physlical
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assistance<and supervision of the chlldren,

i+ Facilities - The first term of the Tchool 1s to be eight
weeks, beglnning with the wesk of July 10, 1950,

Plans are under way to provide insured transportation by RETARDE]
CHILDREN'S AID for those children who have no other means of
getting to the School,

The facilities of Tuley Park, at $0th and Ebsrhart Strecets, Chie-
cego, are being made avallable by the Chicego Park District
through #r. John Henry Morris,” Park Director, for the site of
the school during the summer term of this year,

Under present arrangements each child will be expected to bring
his own lunch from home; milk will be provided by the School at
cost. .

“Public liability insurance covering the children while on the
grounds of the School 1s to be provided by RUTARDED CHILDREN'S
AlID,

The highest standards of safety, cleanliness, health, and fire
prevention are to be observed rigidly by the School and all its
personnel as a minimum requirement.,

5. Enrollment = Prelimlnary enrollment is completed by submitti
to the Chairman of the School Committee a school application
blank supplied by RETARDED CHILLDREN'S AID, Parents or guardlens
who apply must be members of the sssoclation. Applications are
considered in the order of thelr receilpt. '

Tentatively, the total enrollment 1s set at fifty children; sub-
sequent applications are bel ng placed on the waiting list.

The parents of children accepted for the School will be assessed|

& fee to cover the cost of operation,

Transportation for those who require it will be extra. At pre-
sent the total school and transportation fec 1s estimated at ape
proximately $35 a month, 8peclel arrangements may be made for
parents who are flnancially unable to pay ths full fee.

6. A:filistion with other Community Agencles; Paxcholoﬁical
services - Ln order to determine the placement Ol & © nte
a particular group in the School, it is of utmost importance
that there be a uniform record of properly administered psycho-
loglcal examinations for him. Such & record, in addition to

L4




90

1ts value for* the child, may well be the basis for futurs research
in the fleld of mental deficilency.

The test 1s to be administersd before the child enters the School,
followed by fregquent re-examinations to detsrmine the elffect of
lay therapy upon the child's level of social maturity as the
School program progresses. This is to be an integral part of

he program and sservice of the School.

At thisg time the Psychology Department, Loyola University, has ar-
ranged for a doctoral candidate in psychology to establish such a

record for cach child entering the School for the summer terme. It

s hoped that this project can be used as the baasis for a doctoral
iissertation showing the effect of play therapy upon the intellec=
tual cepasclities of the children,

The Psychologist will attend all meetings of the School Staff, as
kell as those of the parent educatlion groupas.

fe Affiliation with other Community Agencles; Medical tervices -
Eince the purpose of the School Lnvolves the development of &
vell-rounded program of growth for the children, it 1s necessary
hat complete physical examinations be aduinistered by a single
pgency. This i1s desirable also because 1t wlll result in uniform
ecorcs which are necessary as = factor of control for future stu-
iy and research.

bt thls time 1t has been made possible to arrange with Hercy Free
plspensary to give a complete physlecel examination to each child
bccepted by the School before hls adnittance. This will include

k. neurologlcal examination, laborztory test, complete blood count,
prinalysis, blood ¥Xahn, chest X-ray, and patch test, I there are
ecommencdations for further medical treatment, the information
hus obtslned by the Clinlc can be [lorwesrded to the child's own
ioctor if desired, or rescurces at the Clinic may be made avail=
gble if preferred. This service will be under the dircct super-
islion of the chilef of Pediatrics, bicrecy Hospital and Stritch
$chool of Mediclne, Loyols University. The fee for thls complete
physlcal examinetion will be #$5.00,

¥. lome Guidance - In order to develop & better understanding of
he child and his relationship to the parents end siblings, a

fome Culdance program is sssential, It is most important that the
hildts activity ‘n the lchool be interpreted to the parents so
fhat cvery use can be made in the home of the technilquesamployed
qn play therapy 1in the Schoole Likewise, the Staff of the School

hould have as comprehensive as posslible an understanding of the
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osition of each child in his home environment. This is properly
the responsibility of e guldance person who can discuss these
roblems with each parent indivicuelly. It is essential also

hat this person be a member of the School Staflf,

t this time it has been possible to secure such & guldance person
hrough the School of Social ork, LoyolaUniversity, st no expense
o the School, This person wlll be under the direct supervision
f the Director of the Mercy Hospital Social Service Department.

he suldance person w1ll promote a botter integration of the mediw
al, psasychologlcal, educatiional, and sccial aspects of the total
tchool program. Frequent consultaztlions between the puldance per-
on and the Teacher-in-Charge will result Iin a better understand=-
ng of the child at home and in school, The guldance nerson will
ttend all meetings of the School 3Staff as well as those of the
erent sducation groups.,




APPNDIX V

* SGILLILE
Name:
| C.A. i A Tule_ S, A,
Lives With Only Child ___ v.C.at Home
S51iblings at Home M ¥ QLDER YOUNGER
Others In Yome Relationship Age

Previous School Attsndance There Duretion

Play Unattcnded: Own Yard Nelghborhood Store

VPD Medical Disgnosls

Previous ledical Diagnosis

Under MedicatlnDuring Swaner Scosion | Jnstitutional Case

Characteristics as “tated by Parent in Application

What Child Can Do - As Stated by Parents

What Child Enjoys - As Stated by Parents

Chlld's Reaction to Discipline -~ As Ztated by Parents

Mother: Age Type of Employment

Father: Age Type of Employment

Parents' OQutlook

Q2



APPTHDIX VI

CIHROMOLOGICAL ¢, TNTULLICENCE GUTOTIINT, MAINTAL AGE,
AND 80CIAT ACE OF 11 GIRLS PLACED IN THE
OLD¥R GIRLS' PLAY GROUP

Number CoA. T.Ge M.4. | S.A.
1 13-2 36 1e9 5.6
2 9=8 55 Sely 5.0
3 10=2 3l 3.5 Nete®
i 1L =9 36 5.1 8.0
5 12-0 31 3.9 5.0
6 15~3 -30 3410 5.0
7 17-6 Lo 6.0 9.0
8 98 -30 2.8 5.0
9 12-6 | 33 hel 5.0

10 7-10 38 3.0 5.0

11 12-6 32 L0 7.0

#not available for testing
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APPIMDIX VIX

CHRUNOLOGICAL AGr, THTOLLICONCE SUOTIFNT, MYNTAL AGH, AND

SOCTIAL AGH OF 10 30YS PLACED IN THE
OLDER BOYS' PLAY GROUP

Number C.A, Tete Mo Sehe
1 13-6 =30 3.1 n.te
2 13-1 -30 2,10 3.5
3 11-11 32 3.10 6.0
I 11-0 -30 2,7 nete
5 1 -0 38 5.3 6.0
6 11-4 35 L0 h.5
7 7-2 LS 3.5 5.5
8 10-1 36 3.8 3.0
9 10~0 28 2.10 L.0

10 13~-11 Ny Lot nete Neta

# not available for testing

9%




CHRONOLOGICAI. ACH,
SOUTIAL ACL
g YOUNGIR MIS

LD

i Al

APPENDIX VIII

D IR ONE OF

A2

INTZLLIGENCE GQUOTIENT, MENTAL AGL, AND
BOYE AND GIRLE
PLAY GRUOUPS

Number Cohie ) PRSI Mehe NP
1 9=5 35 3.4 3.4
2 B=2 32 2.7 3.0
3 8-0 N. et Nede 3ely
Iy 6~3 n.d. 1.0 2.0
5 52 52 2.8 2.5
6 6H=6 L6 3.0 3.0
7 7-0 Ne ot n.te n.te
8 6-1 39 2,5 3.0
9 Sell Nete Nnete 3.10

10 7-10 52 el L.0

11 Bely 35 2,11 1.0

12 G-l L6 Le2 3.0

13 l=9 N.d. n.de 2.5

1L 3-3 43 3.7 2.5

15 6=11 37 2,7 2.5

16 9=10 32 3.2 3.0

# Test results not determinable

Wit ?8& avallable for teste.




APPURDIX IX

CHRONOLOGICAL AL, TNTILUIG-NCE GUOTTINT, WENTAL Ak, AND
SOCIAL AGE OF 6 BOYS ANT IRLS PLACED IN ONE OF
TIY YOUNGFR NTXED FLAY GRUUPS

Number CoAa T.0 B.A, S. A,
1 8-10 Nede# n.d. 2.0
2 5-0 Nnede Neds 2.0
3 105 n.d, n.de. 3.0
L 6-11 39 2.8 2.5
5 7=5 Lo 3.0 2,0
6 5=2 n.d. n.d. 2.0

# Test results not determinable
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CHROWOLOGICAYL, AGT,
SOCTAL AGE OF 7 BOY:

APPTNDIX X

TUTHLLIC

LLAN R

TR

GUQTIANT,
AND GIRLS PLACED IN THE

SPLCIAYL PLAY CGROUP

MENTAL ACH, AND

I

-m 1"'--—"“-—'-F m— peasa—
Number Cehe TeGe HMaha S.A.
1 9=5 30 2.6 3.0
2 3«0 Ned, nede 3.0
3 G=Q Nedo ned, 1.5
L 6=0 n.de. Nede 2.5
5 1=k n.d. neds 2.0
6 6-ly nede Nede. 2.0
7 G-l n.d. n.de No bt

% Test results not determinable

## Not aveilable for testing
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AvPunL Iy XI
DALY ATTIODANCE KoCURD A7 Tole =olUP4 8IDE BPRCIAL PLAY 50U00L
PROM JH Y 10, 19;0, To SuPTEABER 1, 1950
Dsate Humber Present pate Humber Present
7=10=50 Ly 5=7=50 110
T=11=50 LS 3=8-50 L1
T=12=50 h Ewe50 39
Tell=50 L2 Swl0=50 e
7=1: =50 Lhé flwlle=t0 L1
T=17=50 L3 8=1l=50 33¢
7~10=50 1 Twl=50 L2
7-19=50 Lo §e1H=50 L2
7=20=50 Ly Gml =50 Lo
T=21=50 Lk (=18=50 38
=2l =50 Ly Gm2lm30 2l»
[=25=50 b3 Le22=50 349
T =80 L1 Ju23=50 38
(=27=50 Ll Uzl =50 37
=28 =50 L1 Uwl5=50 38
T7=51=50 L2 B=20-50 39
O=1~50 he 5«29«50 39
(=i L3 S=30=50 L2
R=3=50 ho fj=31=50 Lo
Gl =50 39 Gl =0 Ll
# Only one bus in operstion,
98
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