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CHAPTER I
STATEMENT OF THE PROBLFMs: THE PURPOSE

The purpose of this thesis is to compare the problems of institution-
alized children with the problems of non-institutionalized children. In this
thesis, institutionalized children have been defined as children of broken
homes. They are children who have been separated from their natural parents
because of divorce, separation or desertion. KNon-institutionalized children
have been defined as children who are living with their natural parents in a
usual home atmosphere.

In the population of the Unmited States, there are less than 60,000 true
orphans. A true orphan is a child who has lost both parents through death.
However, there are 262,000 children in foster care. Of these, 175,000 are in
foster family homes; £7,000 children are 15;¢hild-caring institutions. (23)
These child-caring institutions are sometimés called, "orphan asylums," or
simply, "orph&nages." But the facts are that they contain very few orphans.
The majority of children they house, are children of broken homes.

Experience and research indicate that a child of a broken home who is
placed in an institution, may have difficulty in developing a healthy person-
ality. A child needs the companionship of affectionate parents. He needs
the experiences of home life that enable him to learn how to live in a modern
society. (6)
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By being provided with protection, food and clothing, the child is
given a feeling of security. He feels loved because of the gifts that he
receives from his parents. A child views his parents as the all-knowing
glvers of information who explain his world and omnipotently protect him in
this world. Parents control the child's life, direct his behavior, and
emphasize ideals of conduet in individual and group living. (6)

The concepts that a child has of his parents will in large part deter-
mine what his notions of human beings as a whole, will be like. Whether a
child directs his love toward other persons or withholds his love, will
depend mostly on the infant and childhood concept he has of his parents. (6)

The concept that a child has of himself is most crucially demonstrated
to him by the love, attention, protection and companionship with which the
parents provide him. Parents must make positive expressions of their feel-
ings if they expect their child to have the necessary degree of self-esteem,
(6)

In many cases of children of broken homes s such positive relat:Lonslﬁ.ps
with parents have been effected. However, the concept of the mother and the
father was altered by pre-separation strife. The child became insecure by
the threat of removal from the home. ILove relationships with human beings
no longer appeared stable. The child may have set up his defenses for
insecurity by acting out to gain the attention of his parents. On the other
hand, the mother may have attempted to lavish gifts on the child and make
him the total object of her affection. This makes it difficult to break

away when the home is disrupted and also gives the child an unrealistic




concept of self-worth. (6)

The child of the broken home feels different from other children. He
has a2 rejected spirit that permeates his personality. Separation from his
parents has seriously affected the concept he has of himself and the concept
he has of others. (6) In order to make a reasonable adjustment to institu-
tional life, such a child needs understanding, friends, vocational training
and wholesome recreation. (2L)

In the United States, the nuns of the Ursuline Convent in New Orleans
were the first to undertake the care of dependent children. An Indian
massacre in 1729 resulted in many orphaned children, and the Ursuline Sisters
cared for them. (8) Since that historical event, private organizations as
well as the govermment have provided institutions to care for dependent
children. The present trend in education is to place dependent children in
foster family homes as soon as possible after their home has been broken.
But there will always be & need for institptions to care for dependent
children, «

There are a large number of children under institutional care. The
majority of these children had established positive relationships with their
parents before their home life was disrupted by divorce, separation or deser-
tion. This experience would tend to introduce certain unique problems into
their lives. It is the goal of thiz thesis to survey the problems of insti-
tutionalized ehildren. But it is impossible to delineate the particular
problems of institutionalized children unless their problems are contrasted

with the problems of children who live in a normal home atmosphere.
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The purpose of this thesis, then, is to compare the problems of insti-
tutionalized children with those of non-institutionalized children. The
study should contribute to a better understanding of the problems of institu-
tionalized children and also offer practical solutions. The problems con-
fronted by children living a normal home life, will be designated. The
problems that the institutionalized and the non-institutionalized children

have in common, will also be presented.




CHAPTER 11
REVIEW OF THE LITERATURE

There are very few studies devoted wholly to an investigation similar
in scope to the present one. Aurelius Abbatiello in a master's thesis, com-
pared the frustration patterns of orphans and non-orphans. Ris purpose was
to determine whether or not there were any significant differences between
an orphan group of children and non-orphan group of children as reflected in
the type and amount of frustration and aggression shown by the Rosenzweig

Picture-Frustration Test. The rroup consisted of pre-school children., It

was tentatively concluded that no significant difference exists in the
frustration pattern of an orphan and a non-orphan. (1) A limitation in this
investigation is the fact that pre-school children do not glve sufficient
responsiveness. Ancther consideration inféyaluating the results of*the above
experiment is the difficuliy in measuring e§en the good responses on the

Rosenzwelg Picture-Frustration Test.

Charles McIntyre devoted part of his thesis to comparing the problems
of children from broken homes with children who are not from broken homes.
Children of broken homes were those who were not living with their natural
parents. However, they were not under institutional care. The sample con-
sisted of 107 high school students of an average city. The result of his
study indicated that the mean rnumber of problems in the area of Home and

Family for the B85 students from broken homes was 2.8 and for the students
5
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from intact homes, 1.9. This represents a difference of means significant
at the 05 level of confidence. Therefore, he was able to confirm his
hypothesis that children of broken homes would have more problems in the
area of Hame and Family than the children from intact homes. (12) It should
be noted that in the McIntyre study the children of broken homes were not
institutionalized and thus the results could not be applied to institution-
alized children of broken homes.

In the preceding investigation, Charles McIntyre used the Mooney Problem

Check Iist to make his comparative study. (12) The writer of the present
thesis intends to utilize the same instrument to compare the problems of
institutionaliged children with the problems of non-institutionalized child-
ren.

The Check Iist is composed of short phrases that represent common
problems of students. Students use the list by marking the problems that
are of particular concern to them. (16) ‘If;:ga problems are cateporized in
areas like school, personality and physique 'but the categorization is not
revealed to the students. Fresently, there is a special form of the Check
Iist for adults, college students, high school pupils and Junior high school
students. It is the latter form that will be used in the present investiga-
tion.

The first study of the Check IList reported in the literature was
Charles J. Marsh's study, "The Worries of College Women." (11) He used an

axperimental mimeographed form of the Problem Check Iist. He gave the Check

Iist to 370 college girls during the academic year, 1938-39 and 1939-L40. The

category of personality problems received the highest rumber of checkss




academic and social problems ranked next, and in that order.
In 1940 Ross L. Mooney gave impetus to the study of youth problems by

devising the Mooney Problem Check Iist. (14) Dr. Mooney's work was under-

taken at Ohio State Undversity. The function of the list was to help the
student in the expression of his problems. Mooney's research led him to
investigate 5,000 items gleaned fram the free writing of four thousand stu-
dents, The selection of the subject matter for the experimental edition was
concerned primarily with simplicity of expression. Simple phrases in the
language of the student were used. These were sifted and tried out in exper-

imental editions and then revised. The present edition of the Mooney Problem

Check list, high school form, was copyrighted in 1941. (18)

In selecting and phrasing the items for the jumior high school form, the
ages thirteen to fifteen were kept particularly in mind. Additional free-
response dsta were secured from lskewood Junior High School pupils as a
partial check. The Check List was glven f,ﬁo‘ about 100 pupils in each of three
Jjunior high schools in Lakewood, Ohio during April, 1941. These pu;xlls were
selected by grade, sex and school as representative of all pupils in the
lakewood junior high schools. The range in number of problems marked ran
from one to one hundred and sixty-six. The areas which had the highest
percentage of frequency were: Future Vocation and Education; Social and
Recreational Activities; and School Problems. "Home and Family" problems
were the last in the order of frequency. It was obvious that the students
were willing to mark their problema; however, the best procedure seemed to

tell the subjects that they did not have to identify themselves. (2)
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The usefulness of the Problem Check List approach lies in its economy

for appraising the major concerns of a group and for bringing into the open
the problems of each student in the group. The Check List may be utilized for
the following reasons (1li): to facilitate counseling interviews; to make
group surveys leading to a plan for individualized actionjy to increase

teacher understanding in regular class-room teaching; and to conduct research
on the problems of youth. Some examples of the value of the various forms of
the Check m will now be presented.

Ross L. Mooney used the Problem Check IList, college form, to detect the

personal problems of freshmen girls in a certain college. (17) He gave the
Check Iist to 171 girls living in dormitories. He indicated the number, type
and seriousness of the problems which the students presented and showed the
implications of the results for the organization of a persocnnel program in
the dormitories.

In & doctoral dissertation, Sister Margaret Burke evaluated the counsel-
ing and guidance services in seven Liberal Arts colleges for women. 23) She
found the Mooney Problem Check Liast to be very practical in learning of the

predominant problems of college women.

Ross L. Mooney administered the Check List, high school form, to L25
boys and glrls who were senmiors in high school and who represented five dif-
ferent cammunities. (15) His study indicated that the Check List can give a
picture of the problem world of a youth in a given community and can show
differences in the problem pattern of communities. The Check List can also
indicate the prevalent problems in a given community. This investigation is

encouraging because it is hoped that the Mooney Problem Check Iist in the
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present thesis will reflect differences in the institutional communmity as
compared to the non-institutional community.

C. B, Smith used the Check list to study differences between students
dropping out of high school and those who remained to complete their feur
year course, (22) His study gives area results and data on leading items and
shows how & knowledge of the personal problems of individual students could
help school authorities to cooperate in the adjustment of pupils and enable
them to remain in school and finish their education.

Mother Rosemary Moody made a survey of the problems of girls in Catholic
high schools. (13) From the mumber and type of prohlems reflected on the
ﬁoonoz Problem Check List, she concluded there was a need to enrich and

enhance the guidance programs in a1l the high schools.
The Mooney Problem Cheek Iist, jumior hirsh school form, was admind stered

by Harry 'Idung to 1,220 seventh and eighth graders from eight elementary
schools. The subjects were aeiaeted 8o that they represented different com-
munities in Pittsburg, Pennsylvania. He was “able to show diffarence; aceord-
ing to community, normal age versus over-age, level of intelligence and ethnic
background. On the basis of his findings, he was able to make recommendations
for procedures in curriculum building which would enable the students to find
help towards the solution of their problems within the educational program
itself. (26)

It is the opinion of Nora A. Congdon (L) that the Mooney Problem Check

list cannot be assessed with regard to the usual concepts of validity and
reliability because the list was not designed to produce scores and no norma-

tive or correlational data are supplied. Mooney himself admits that the
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nature of the Check List makes it impossible to arrive at a definite conclu-
sion about its validity. (12) Charles McIntyre admits the difficulty in
appraising the validity of the Check Iist but sets up three criteria as
measures of its validitys the students must be able to recognize their own
problems; they must be able to find their problems on the list; and the stu-
dents must be willing to record theii problems. (12) This study assumes that
if the three conditions are met, it should be possible to predict the relative
number of problems in particular areas of the Check Iist for various groups.
Hence, the follewing hypotheses were formulateds the less intelligent stu-
dents would have more problems than the more intelligent in the area of
"Adjustment of School Work;" semiors would have more problems than those in
the lower grades in the area of "Futures Voeational and Educational;" students |
from broken homes would have more problems than those from intact homes in
the area of "Home and Family;*® boyes would have more problems than girls in the
area of "Adjustment to School Worki" boys wguld have more problems than girls
in the area of "Future: Vocational and Educational;" Negroes would h;ve more
problems than Whites in the area of "Finance, living Conditions and Employ-
ment3" girls would have more problems than boys in the area of "Courtship,
Sex and Marriage,"

The sample consisted of 407 high scheol students in grades ten to twelve
inclusive. The school was the only public high school in a highly industrial
city of 60,000, The city population was highly heterogeneous in terms of
race, religion and national origins and this heterogeneity was reflected in

the school population.
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The first and second hypotheses were confirmed with the mean mumber of
problems beyond the .01 level of confidence. The third, fourth, fifth and
sixth hypotheses were also confirmed. The difference between means was slgnif-
icant &t the .05 level of confidence. The seventh hypothesis was not con-
firmed. It was concluded that the findings represented real evidence for the
validity of the Check List because the essential test for validity was ade-
quately met, namely, that the students were able to recognize their problems,
find their problems on the Check List and record them. (12)

Although the Melntyre study on the validity of the Cheek List has a
certain value for the high school form, the results cannot be applied to other

forms of the Mooney Froblem Check Iist. His study on the validity of the

high school form of the Mooney Problem Check list is an encouraging step in

the right direction. However, a more detailed and scientific approach to the
problem of validity on the Check Iist is necessary if the resulis are to be
accepted with confidence. -

The reliability of the Mooney Problem Check Iist was investigated by

Leonard Gordon. (7) He administered the college form of the Check List to
116 subjects and repeated the administration after an interval of nine days.
An independent statement of problem changes for this period was obtained from
the subjects. A total of L6 problem changes were indicated by 35 of the sub-
Jjects. An examination of corresponding chanres in items marked from one
administration of the Check List to the other, indicates that the Check Ilist
is highly sensitive in reflecting those problem changes indicated by the
independent measure. The problem itself was indicated on the Check List

97.8 per cent of the time, the direction of the change being reflected 82.6
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per cent of the time. A correlation coefficient of .93 was indicated.

The Check List was repeated from one to ten weeks after a first admin-
istration to four educational groups. The rank order of the eleven problem
areas in the college form remained virtually the same from one administration
to the other for each of the groups. The rank order correlation coefficients
varied from .90 to .98. (1k)

The reliability coefficients for the college form of the Check lList
may not be analogously applied to the high school and junior high school forms,
Individual reliability studies must be presented for the various forms of the
Cheok List., Furthermore, the average high school student is not as sensitive
and intelligent as the average college student., Therefore, reliability
coefficients for the high school and junior high school form of the Check List
should tend to be lower than the above studies on reliability indicate. It
will be necessary in the current investigation to run a certain mumber of
reliability tests for the junior high school form of the Check list. The
results of such a reliability study will be meaningful in interpreti;g the
data with which this thesis is concerned.

In summary, various studies indicate that the Mooney Problem Check Iist

was valuable in detecting the personal problems of individuals. This knowledge
was used to evaluate counseling and guidance services in certain institutions,
to show differences in the problem pattern of communities, to express differ-
ences between students dropping out of high school and those who remain to
complete their four year course, and lastly, to build a new school curriculum.

The conclusion is that the Mooney Problem Check Iist could be profitably used
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to compare the problems of institutionalized children with the problems of
non-institutionalized children.
The d.fficulty in assessing the concepts of reliability and validity for

the Mooney Problem Check List is not an insurmountable one. The subjects for

the reliability and validity studies cited are not junior high school students.
However, the results of the above studies should reflect the confidence that
may be placed in the reliability and wvalidity of the Junior high school fomm
of the Check List. For further evidence of reliability, the junior high

school form will be administered a second time to a group of the institution-

alized children,




CHAPTER III
DESIGN OF THE EXPERIMENRT

The following procedure will be observed in this experiment: First, a
group of institutionalized children and a group of non-institutionalized
children must be located; Secondly, a sample of sixty children from each group
must be equated for grade, age, sex and intelligence; Thirdly, the Mooney
Problem Check List, junior high school form, will be administered to the

sample of institutionalized children and the sample of non-institutionalized
children to determine any significant differences in problems or problem
areas; Fourthly, the Check List will be administered a second time to sixteen
of the institutionalized children in order to dstermine a reliabllity coeffi-
cient that may be predicated of the entire sample.

The group of institutionalized childreﬁ;nere chosen from a large Catholic
orphanage and three smaller non-Catholic institutions. All the institutions
were located on the North-side of Chieago. Of the 161 children in the seventh
and eighth grades at the Catholic orphanage, only 28 percent were institution-
alized because of death in the family or because of illegitimacy. Of the LO
children in the seventh and eighth grades at the non-Catholic institutions,
only 17 percent had been placed because of death in the family. It is evident
that the majority of institutionalized children are products of homes that

have been disrupted by divorce, separation, desertion, intemperance and mental

b1
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disease. It is safe to assume this is a representative group of institution-
alized children from which an adequate sample of sixty children may be drawn.
The sample only contained children of broken homes.

The sample of sixty non-institutionalized children were chosen from a
group of seventh and eighth graders of a parochial school on the North-side
of Chicago. All the children were actually living with their natural parents
in a normal home atmosphere.

The Otis Group Intelligence Test, Form Beta was administered to the

sample of institutionalized children and to the sample of non-institution-
alized children, Using the matched pairs technique, the experimenter equated
the two samples for sex, grade, age and intelligence. The closeness of the

matching is presented in Table I and Table 11I.

TABLE I

MATCHING OF INSTITUTIONALIZED AND NON-INSTITUTIORALIZED
CHILDREN FOR INTELLIGENCE

4

Institutionsl Ron-Institut. Diff. of Ave.
Mean IQ S.D. Mean IQ 8.D. Means Diff.
Tth boys 107 5.69 108 6.12 163 1.93 pts.
N, 15
Tth girls 100  6.16 102 5.L6 «9L3 L.73 pts.
N, 15
8th boys 106  6.04 107  5.00 497 1.66 pts.
N, 15
Bth girls 103 hcol 1&-1 3-93 069’4 loh6 ptBn

N, 15
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TABIE II

MATCHING OF INSTITUTIONALIZED AND NON-INSTITUTIONALIZED
CHL IDREN FOR AGE

Institutional Non-Institut. Diff. of Ave.
Mean Age S.D. Mean Age S.D. Means Diff,
7th boys 13-0  4.18 13-0  L.Sh .000 1.33 mo.
N, 15
7th girls 12-11  L.h2 12-10 2.5k .763 .80 mo,
N, 15
Bth boys 13"10 3.1‘1 13""9 3036 0821 20 20 mno.
N, 15
Bth girla 13"'10 2091 13"9 3005 0918 1033 mo,.
N, 15

The construction of the Mooney Problem Check List has already been

described in Chapter II. The junior high school form of the Check List con-
sists of 210 items in seven areas of probléﬁg. There are 30 problems in each
of the following areass

HPD Realth and Physical Development

S School

HF Home and Family

MWF Money, Work, the Future

BG Boy and Girl Relations

PG Relations to People in_General
sC Self-Centered Concerns!

1
Areas will henceforth be abbreviated by using capital letters indicated
above,
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The nature of the construction of the Check Iist enables the institu-
tionalized children and the non-institutionalized children to be compared on
three levels, namely, the level of total problems, specific areas and particu-
lar items.

Preliminary Instructions

The children were informed that the Problem Check List was not really a

test. They were told how the Check Iist had originated. The experimenter
expressed his interest in administering the Check List to a cross section of
seventh and eighth graders on the North-side of Chicago. He reminded the
subjects that everyone had problems although the problems might vary in number
and kind. The most important thing was that the children were very honest
and sincere in marking their problems on the Check list. The experimenter
mentioned the hope of a better understanding of junior high school problems
as a result of the Check Iists and he encouraged the students to make a
gemuine contribution to this understanding. There was no need for anyone to
become alarmed. The Check Iist would not be’a public revelation. Tixe
children were specifically instructed to omit the signing of their names and
were assured that their responses would be confidential. The subjects were
asked to fill in the date of thelir birth, their sex and grade. This ﬁas suf-
ficient information to make the necessary identification of the students.

The admini strator of the Mooney Problem Check Iist gave the above

instructions to both the institutionalized children and the non-institution-
alized children. Nelther group were informed that a comparative study was
being made. After the preliminary instructions were given, the subjects were

asked to read the specific directions contained on the first page of the
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Check Iist.

Directions

This is a list of some of the problems of boys and girls.
You are to pick out the problems which are troubling you.
Read the list slowly, and as you come to a problem which
is troubling you, draw a line under it. For example, if
you are often bothered by headaches, you would draw a

line under the first item, like this, "l. Often have head-
aches.® When you have finished reading through the whole
st and marking the problems which are troubling you,
please answer the questions on Page 5. (2)

There were three summarizing questions on the last page. The first
asked them to indicate what problems were troubling them most. The second and
third summarizing questions asked for a "Yes" or "No" indication of whether
they would like to spend more time in school in trying to do something about
some of their problems and whether they would like to talk to someone about
their problems.

To determine whether there were any significant differences between the
problems of institutionalized children and ;he problems of non-institution-
alized children, it was decided to use the chi-square test of aignificanoe.
Siegel remarks, "When the data of research consist of frequencies in discrete
categories, the chi-square test may be used to determine the significance of
differences between two independent groups." (21, p. 104) The chi-square test
of significant differences was chosen because the sample of institutionaligzed
children and the sample of non-institutionalized children represent two inde-

pendent groups and because the "scores" on the Mooney Problem Check List are

frequencies in discrete categories.
According to Lewis and Burke, (9) the two most basic requirements in any

application of the chi-square test are the independence among the separate
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items and theoretical frequencies of reasonable size. The hypothesis of
independence must be assumed in the correct use of chi-square. (23) Strictly
speaking, there should be no correlation between any of the items or measures
under consideration. The categories for frequency data should be established
on the basis of completely external criteria and should be set up independ-
ently of the particular problem under study. (9) The second requirement for
the use of chi-square demands that N must be reasonably large. Yuke and
Kendall (9, p. L87) state.

In the first place, N must be reasonably largs. It is

difficult to say exactly what constitutes largeness but

as an arbitrary figure we may say that N should be at

least 50, however few the number of cells. No theoretical

cell frequency should be small. Here again it is hard to

say what constitutes smallness, but 5 should be regarded

as the very mimimum, and 10 is better.
Cramer (9, p. L87) firmly recommends a minimal value of 10 and says that the
chi-square test should not be applied if the theoretical frequencies are not
greater than 10.

On the Mooney Problem Check List, junidr high school form, there is

some degree of correlation among certain items and even among the seven
areas. Therefore, significant differences as determined by the chi-square
test, for both areas and items within the areas, must be interpreted in a
modified way. However, the second prerequisite for the application of the
chi-square test has been adequately met. The conclusion is that the chi-
square technique is the most meaningful statistic to determine significant
differences between the problems of the two samples in spite of the modified

way in which the results can be interpreted.
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The final step in the design of the experiment was to administer the

Mooney Problem Check list a second time to sixteen of the children from the

Catholic orphanage., Their mean IQ and mean age were approximately the same
as the mean IQ and mean age for the entire sample. Since the focus was on
the institutionalized children, it did not seem necessary to make a reliabil-
ity study on the non-institutionalized children. Because the majority of
institutionalized children were chosen from the Cathollic orphanage --- only
22 children from the non-Catholic institutions were acceptable for the

study --- no reliability study was made on the children from the non-Catholic
institutions. The second administration of the Check List occurred within a
two week interval of the first administration. The reliability coeffiecient
vas .93 according to the Pearson product moment method of correlation. The
coefficient of correlation was obtained by finding the mean number of prob-
lems for each administration of the test. The deviation from the mean was
divided by the standard deviatlon, and the products frOm each administration
were multiplied. The sum of products for the 16 subjects gave a co;relation
of .93. (23) The results of the reliability study are presented in Table
IIT.
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TABLE III

TEST-RETEST RELIABILITY STUDY OF SIXTEEN SUBJECTS
FROM THE CATHOLIC INSTITUTION

Admini strations

First Second Same - % pDiff. - %
7th boys 237 175 116 - L9% 59 - 21%
N, b
7th girls 181 w7 98 - Sh¥ Ly - 27%
N, L
8th boys 267 253 18 - 69% 69 - 26%
N, L
8th girls 225 166 121 - 5u% Ls - 20%
N, L
Total, N, 16 910 7hl 519 - 57% 222 - 2%

Table 11T indicates & consistent decrgase in the mumber of problems
marked upon the second administration of tgé‘gggg§>§i§3. The students seem
to be able to delineate their problems more sharply after they have reflected
on them during the first administration. It could be theorized that the
decrease in problems is not one of quality but rather of quantity.

The reliability coefficient of .93 that was obtained above, is as high
as the results of Leonard Gordon's investigation for college students. (7)
Such a coefficient gives assurance that the test results of the institution-
alized children from the Catholic orphanage, are acceptable. It is assumed
that the Check Lists of the institutionalized children from the non-Catholic

institutions and the Check lists of the non-institutionalized children, are




as reliable as those of the children from the Catholic orphanage.
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CHAFTER IV

ANALYSIS CF RESULTS

The number of problems that were marked on the Mooney Problem Check List

by the institutionalized and the non-institutionalized children, are indi-

cated in Table IV and V.

TABLE IV

RANK CRDER OF AREAS FOR INSTITUTIONALIZED CHILDREN
AND PER CENT OF TOTAL PROBLEMS IN FACH AREA

Area 7 boys 7 girls 8 boys 8 girls Ares total Rank Per Cent

s 126 133 139 150 588 1 19.39
sC 12 125 13k 173 5Th 2 18,93
P6 127 o5 97 172 - k91 3 16.19
MWF 101 97 115 138 L51 L 1k.87
BG 89 7 68 120 354 5 11.67
HPD 68 82 78 87 315 6 10.39
o5 6 55 & _289 7 8.5k
TOTAL 706 678 686 962 3,032

23
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TABIE V

RANK ORDER OF ARFAS FOR NON~INSTITUTIONAILIZED CHIIDREN
AMD PER CENT OF TOTAL PROBLEMS IN EACH ARFA

Area Tboys 7 girls 8 boys &8 girls Area total Rank Per Cent

s 16 121 8g 80 1432 1 18.06
sC 139 124 59 72 39L 2 16,47
PG 121 123 36 87 367 3 15.35
MAF 138 67 7h Lé 325 L 13.63
BG 106 83 70 63 322 5 13.54
HF 116 99 39 L9 303 6 12.66
HFD i 87 39 R _2ug 7 10.41
TOTAL 8u7 704 Lo2 L39 2,392

The rank order of problem areas for both samples is approximately the
same. Many of the problems in the area offﬂ?vpertain to immediate family
relationshdps, and could only be existent in & home atmosphere. Furthemore,
parents are generally sble to give more attention to the health of their
children and insure an adequate physical development. Thus, there may be
some explanmation for the inversion of the rank order of the HPD and HF areas
in the sample of non-institutionalized children.

Table IV indicates more problems in every area for the eighth grade
girls when they are compared with the other groups in the sample of insti-
tutionalized children. It might be hypothesized that eighth grade girls in

general have more problems than other groups; but there is contrary evidence
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in Table V. Another supposition is that the eighth grade ¢irls of institu-
tions are more willing to reveal their problems than other groups. However,
the responses to the summary question whether or not the children would like
to talk to someone about their problems, gives no evidence for this supposi-
tion., The number of girls who answered, "Yes" to the summary question was
about the same for every group of zirls in both samples. It may be concluded
that the eighth grade girls who live in institutlons simply have more prob-
lems,

Table V reveals a sharp decrease in the problems of the eighth graders
for the sample of non-institutionalized children. The reduction of problems
in the area of S and MWF may be attributed to the fact that, at the time the
test was taken, most of the children in the eighth grade had been accepted
into high school. Since elghth graders are seniors in their respective
schools, they should have more self-confidence and be more secure in social
gltuations., This should result in a dimingtion of problems in the PG area.
Moreover, parents usually regard an older child as more responsibleqand such
an attitude tends to improve the interpersonal relationship between parents
and child. This would seem to denote a lessening of problems in the HF area,
Since there is contrary evidence that the non-institutionalized children of
the eighth grade were unwilling to list their problems, it is admissible to
accept the above explanations in understanding the marked decrease in their
problems.

In order to determine whether or not there is a significant difference
between the problems of the institutionslized children and the problems of

the non-institutionalized children, it is necessary to apply the chi-square
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statistic which was previously discussed in Chapter 111. It must be reiter-

ated that some correlation exists between the items on the Mooney Problem

Check Iist. Therefore, the chi-square statistics that follow must be inter-
preted in a modified way. 1In spite of.this limitation the chi-square test
will give the most meamingful results in this investigation. The results
from comparing the two samples with regard to total problems and problems in

particular areas, are presented in Table VI.

TABLE VI

CHI-SQUARE AMAIYSIS TO DETFRMINE SIGNIFICANT DIFFERENCES
FOR TOTAL NUMBER OF PROBLEMS AND SPECIFIC AREAS

Chi-Square Statistics

Comparison of Problems Institutionalized Non-Institutionalized

Total 27.71

SC b5.22

s 3248 "

MWF 25.70

PG 22.10

HFD 8.88

BG 1,78

HF 3.89

It is evident that the institutionalized children have significantly
more problems in general and also in the areas of SC, S, ¥WF, PG and HFD.

They are all significant at the .0l level of confidence. The




27
non-institutionalized children have more problems in the HF area significant
at the .05 level of confidence. There is no significant difference between
the two samples in the BO area. The mll hypothesis that there is no signif-
feant difference between the total problems of institutionalized children and
the total problems of non-institutionslized children may be rejected. How-
ever, the mull hypothesis cannot be completely rejected for specific areas
of problems.

To understand why problems in certain areas of the Kooney Problem Check

List occur more frequently among the institutionalized children, it is neces-
sary to analyze the individual items composing the various areas. The chi-
square statistics will not only be used to ascertain what items are
significantly different for the two samples but also to specify any signifi-
cant differences among the sexes. The following tables wlll indicate whether
a significantly different problem may be predominantly predicated of a
particular sex. |
TABIE VII™
CHI -SQUARE ARALYSIS TO DETERMINE SIGNIFICANT DIFFERENCES

FCR PROBLEMS IN THE SC AREA AND TO SHOW
DIFFERENCES FOR BOYS AND GIRLS

Item Chi-Square Statistics

No. Ttenm Institut. Boys Girls Freq.
68 Sometimes, not honest encugh 12.54 2.LL 34
210 Hard to talk about iroubles 6.15 5.40 30
66 Getting into trouble 5.81 .62 2l
137 Daydreaming 5.81 .07 2k
207 Can't forget some mistakes 5.36 2.42 27

I've made
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The first problerm in Table VII is significant at the .01 level of con-
fidence; the other problems are significant at the .05 level of confidence.
Among the institutionalized children, girls have significantly more diffi-
culty in talking about their troubles. The large mumber of problems that the
eighth grade girls listed may contribute to a reluctancy in expressing them.
Theoretically, it is more difficult for girls to reveal their problems even

thourh they may manifest a desire to discuss them.

TABLE VIII

CHI-SQUARE ANALYSIS TO DETERVINE SICNIFICANT DIFFERENCES
FOR FROBLEMS IN THE S ARFA AND TC SHOW
DIFFERENCES FCR BOYS AND GIRLS

Item Chi-Square Statistics

No. Itenm Institut. Boys Girls Freq.
6 lLow grades in school : 10.00 .27 27

113 Often restless in class 6.15 1.69 30
8 Orade behind in school 5.38 ) 17

185 Taking disagreeable subjects 5.05 2.02 18

149 FPoor memory L.78 .30 19

183 Too little discussion in elass  L.78 1.28 19
79 Worried about grades k.53 .07 26

114 Not getting along with teachers 3.97 3.L0 2k

Item Chi-Square Statistics

No. Item Non-Instit. Boys Cirls Freq.

77 Too much homework 10.48 22
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The only problem prevalent to a significant degree among the non-insti-
tutionalized children is an excessive amount of homework. The other sipgnifi-
eant items of Table VIII are problems of the institutionalized children.
Getting low grades, being restless in class and being a grede behind would
seem to be a function of anxiety created when the children are shifted from
their homes to an institution. Dissatisfaction with both teachers and sub-

ject matter could be a reaction to the children's separation from their

parents.
TABLE 1X
CHI -SQUARE AMNAIYSIS TO DETERMINE SIGNIFICANT DIFFERENCES
FCR PROBLFMS IN THE MWF ARFA AND TO SHOW
DIFFERENCES FCR BOYS AND GIRLS

Item Chi-8quare Statistics
No. Item Institut, Boys Girls Freq.
157 Knowing my vocational abili- 12,26 1.33 17

ties T .
121 Choosing best subjects to take 6.55 N 12

next tem
123 Advice on what to do after 5.94 19

high school
12i Knowing more about college S 77 16

The significant problems in Table IX reflect the absence of parents who
are able to remind children of their talents and suggest the career best
suited for them. It is almost impossible for the authority figures of an

institution to take a personal interest in the future of each individual.
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Institutionalized children seer to be handicapped with a paucity of ldeas

with regard to the future.

TABLE X

CHI-SQUARE ANALYSIS TC DETERMINE SIGNIFICANT DIFFERENCES
FOR PROBLEN¥S IN THE PO AREA AND TC SHOW
DIFFERENCZS FOR BOYS AND GIRLS

Item Chi-Square Statistics

Ho. Item Institut. Boys Girls Freq,
134, Missing someone very much 16,51 2.5h 37
27 Bashful 7.81 07 32

Parents are able to make their children feel important. They are able
to center their attention on the children in the family and communicate a
personal love to them., Although the authorities of institutions do their
utmost to satisfy the childrents needs, it is impossible to find in an
institution that personal attention and 1o§§‘the children demand. fhe
urgency of these needs is reflected in the first item of Table X. Moreover,
institutionalized children frequently do not have the opportunity to become
socially ascclimated in their future world. The awareness of a social

inadeguacy may bring about the shyness they have underlined.
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TABLE XI
CHL ~SQUARE ANAIYSIS TO DETERMINE SIGNIFICANT DIFFERENCES

FOR PROBLEMS IN THE HFD AREA AND TO SHOW
DIFFERENCES FOR BOYS AND GIRLS

I tem Chi-8quare Statistics

No, Item Institut. Boys Girls Freq.
38 Poor posture 6.30 .08 18

5 Getting tired easily 5.9k .31 19
L. Not healthy enough L.88 .10 12

The physical problems designated in Table XI are not very frequent.
But the first problem could be diminished by the presence of parents who
could be watchful of the posture of thelr children.

In ﬁhe BG area, there was only one problem significantly different,

namely, item 951 wanting to know more about boys. The problem is proper to

the institutionalized children, the girls iq;particular. The chi-square is
L.88 for the sample of institutionalized children; 5.12 in favor of the
girls; and the frequency is 12, Perhaps, institutionalized girls feel more
ignorant about boys because they do not have access to such knowledge through

their parents.
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TABLE XII
CHI-SQUARE ANAIYSIS TO DETERMINE SICRIFICANT DIFFERENCES

FOR PRCBLRMS IN THE HF ARFA AND TC SHOW
DIFFEREKCES FOR BOYS AND CGIRLS

Chi-Square Statistics

Item

No. T tem Institut. Boys Girls Freq.
12 Not living with my parents 66.36 .08 Lk
L9 Parents separated or divorced 37.33 .07 30
13 Worried about someone in family 6.68 9.70 33
Ttem Chi-Square Statistics

No. Item Non-Instit. Boys Girls Freq.
187  Talking back to parents 11.1k 2k
152 Not getting along with siblings 10.70 k.35 25
8L Parents expecting too much 10.1k 1.33 17
119  0ld-fashioned parents 9‘37 . 21
118 Parents not trusting me 8:73 8k b
117 Parents not liking my friends 7.62 13
82 Parents favoring a sibling 6.40 10
85 Wanting things my parenté 5.29 ) i

won't give me

Table XIT indicates that being separated from their parents is a serious
problem for practically all the institutionalized children. It is also
evident that many of the institutionalized girls are anxious about the plight

of thelr families. Although the number of significant items for the
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institutionalized children is few, the problems they have underlined in the
HF area are crucial,

The majority of items in the HF area presuppose a current family life.
This is the explanation for the large number of sigmificant problems predi-
cated of the non-institutionalized group. The main issue is a strained
relationship between parents and children and between siblings.

The comparison between the problems of institutionalized children and
the problems of non-institutionalized children has been completed. It was
noted in Chapter III that twenty-two of the sample of institutionalized
children were non-Catholic., The question arises whether their problems are

a true reflection of the problems of institutionalized children in general.

TABLE XIII

CQMPARISON CF THE DISTRIBUTION OF PRCBLIMS BETWEEN CATHOLICS
AND NON-CATHOIXICS FOR THE INSTITUTIONAL GROUP

4

Area Catholic Non-Catholic Rankc Rankn Difference
S 588 215 1 1 0

sc 57k 180 2 2 0

EG L9l 154 3 3 0

MAF 451 146 L L 0

BG 354 U0 5 5 0
HPD 315 83 6 6

HF 259 82 7 7

UNIVERSITY

Ly ~
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It can be assumed from Table XIIT that the problems of the non-~Catholics
are adequately represented by the problems for the entire sample of institu-
tionalized children. There is more evidence for this assumption in the fact
that the average mumber of problems for the twenty-two non-Catholics was forty-
six. This is only four problems less than the average for the total group of
institutionalized children., Another striking similarity occurs between the
Catholics and non-Catholics when consideration is given to the mumber of years
the children have been separated from their parents. The average number of
years spent by non-Catholics in an institution is 3.80 years, a little less
than the average for the whole sample of institutionalized children. It may
be concluded, therefore, that the non-Catholics and Catholics are parallel
groups insofar as they both sufficiently reflect the problems of children who
live in an institution.

This study would seem incomplete if only the problems found to be
significantly different for the two samples, were presented. It is equally
important to specify certain problems that are common to the 1nstituéional—
ized and the non-institutionalized children. In a way, all the problems on

the Mooney Problem Check List are common because of the basic assumption

underlying the formation of the Check List. However, the results of the
present investigation indicated a number of problems that were marked with

& great frequency. The common problems are listed in the following table and
the chi-square statistical technique 1s apain used to determine if they occur

more often among boys or girls.
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TABLE XIV
FREQUENCY OF PROBLEMS COMMON TO BOTH SAMPLES AND

CHI-SQUARE AMALYSIS TO SHOW DIFFERENCES
FOR BOYS AND GIRIS

Item Institutional Non-Institut. Total
No. Area Item F Boys Girls F Boys Glrls F
k2 s Trouble with arithmetic 32 60 36 68
168 PG  losing my temper 3k 1.73 26 60
2 MWF Earning own money 31 .21 28 1.70 59
150 8 Speaking up in class 29 2.,o 29 1.08 58
184 8 Disinterested in subj. 29 23 h.51 52
67 8C  Stopping a bad habit 29 .21 23 115 52
T 8 Oral reports 29 1.08 22 .08 51
7 S  Afraid of tests - 21 7.32 28 1.70 49
111 S Don't like school 28 .07 21 k.69 L9
L1 s Afraid of failing 2 - ...65 26 .68 L8
206 SC  Iying o .62 2 L8
9 8 Dislike studying 25 21 2.6k Lé
197 BG  looking neat and nice 28 1.70 18 .08 L6
61 PG Being teased 28 07 18 .71 L6
96 PG  More pleasing personal., 25 6.86 21 7.32 L6
122 MWF What to take in high sc. 28 3.k 18 .08 L6
194 MWF Will I get married 25 1.11 20 .68 Ls
2 HPD Insufficient sleep 20 3.67 25 2.7 Ls
31 SC  Being nervous 26 .68 28 .07 Lk
S3 MWF Buying own things 23 1,15 21 .30 Ly
18 MWF No regular allowance 22 21 1.19 L3
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In the light of the above analysis, the most common problems of children
pertain to school. Reciting in class appears to be threatening for the stu-
dents. Difficulty with certain subjects, especlally arithmetic, makes the
classroom an undesirable place. A better relationship between teacher and
student might alleviate the intensity of certain school problems.

Table XIV indicates that the children are interested in the normal
development of their respective personalities. They realize the necessity
of self-control in their development but sometimes find this difficult. The
children are cognizant of the fact that a neat appearance will enhance their
personality. The girls, in particular, place a_high value on developing a
pleasing personality. It is evident that being teased or ridiculed is very
threatening to the personality of the average seventh and eilghth grader,

A study of the common problems of children manifests the childrent's
striving for independence. They want to earn their own money, buy their own
things and have their own allowance. The ghildren are concerned with their
adjustment to high school and wonder what ﬁarriaga holds in store fér them,
Problems related to their independence and future maturity are important for
them.

A common complaint of children is insufficient sleep, Television may
be a cause for the non-institutionalized children; anxiety manifested in
restlessness for the institutionalized children.

All problems ~-- whether they are school problems, personality problems,
physieal problems or problems concermed with the future -~ give rise to

anxiety in an individual. The children themselves are actually aware of




37
feeling nervous. It is hoped that this presentation of the common problems
of seventh and eizhth graders will evoke a constructive approach to their

solution.




CHAPTER V
SUMMARY AND CONCLUSIONS

The purpose of this thesis was to compare the problems of children
institutionalized because of broken homes with the problems of non-institu-
tionalized children. The investigation was based on the assumption that
separation from parents after positive rela tionships had been effected, tends
to introduce unique problems into the life of the child. The institution-
alized ehildren used in this study had bean separated from their parents for
approximately five years; therefore, relationships with parents had been
formed. | |

Sixty children of the seventh and eighth grade were chosen from a large
Catholic¢ orphanage and three smaller non-Catholic institutions. The sample
of sixty non-institutionalized ochildren was drawn from the seventh and

elghth graders of an sverage parochial school. The Otis Croup Intelligence

Test, Form Beta, was administered to both groups. The two samples were then

matched for grade, age, sex and intelligence.

The Mooney Problem Check Iist, jJunior high school form, was administered

to both samples. The chi-square test was used to determine whether there
were any significant differences in total problems, in any of the seven areas
of the ggggg Iist and in any of the 210 items. The same form of the Check
Iist was administered a second time to sixteen children from the Catholie

orphanage. The coefficient of reliability was found to be .93,
38
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From the data of the Mooney Problem Check lList, the following conclu-

sions are drawm

1. The institutionalized children have more problems in general, signif-
icant at the .01 level of confidence.

2. The institutionalized children have significantly more problems in
the SC, S, MWF, PG, and HFD areasj but the non-institutionalized children
have more problems in the HF area significant at the .05 level of confidence.

3. Within the SC area, the institutionalized children have the follow-
ing significant problems: honeaty; difficulty in talking about troubles;
getting into trouble; daydreaming; and inability to forget mistakes.

4. Within the S area, the irstitutionalized children have the following
significant problems: low grades; restless in class; a grade behind; dis-
agreeable subjects; poor memorys too little discussion in class; worried
about grades; and not getting along with teachers. The non-institutionalized
group complained of too much home-work.

S. Within the MWF area, the institutionalized children have the follow-
ing significant problems: knowing vocational abilities; choosing subjects
in high school; what to do after high school; and knowlng more about college.

6. Within the PC area, the significant problems for the institution-
alized children were: missing someone very muchy and bashfulness.

7. Within the HPD area, the following problems are significant for the
institutionalized sample: poor posture; getting tired easily; and not
healthy enough.

8., Within the BC area, the only significant problem is that the insti-

tutionalized girls would like to know more about boys.
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9. Within the HF area, the institutionalized children have the follow-
ing significant problems: separation from parents; parents separated or
divorced; and worry about someone in the family. The non-institutionalized
children listed the following problems as significant:t talking back to
parents; not getting along with siblings; parents expecting too much, old-
fashioned, not trustful, disliking their children's friends, favoring a
8ibling and not giving children what they want.

The results of the study indicate that the institutionaligzed children
have additional problems that are primarily a function of being separated
from their parents after positive relationships with the parents had been
effected. Only in an area in which a normal home atmosphere was presupposed,
did the non-institutionalized children have any significantly different
problems.

Certain problems were found frequently among both groups of children,
Difficulty with arithmetic and fear of reciting in class, are examples of
common school problems. Developing an ade§nate personality appeare& as an
important item. The main physical complaint is insufficient sleep. Child-
ren's striving for independence is reflected in the desire to earn their own
money, have a fixed allowance, and buy their own things. |

Further studies might investigate:

1. How would group counseling affect the number and intensity of
sigmificantly different problems that were marked by the institutionalized
children.

2. How do the problems of children who entered the institution at a
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very early age, compare with the problems of older children.

3. What affect does going to & public school have on the social adjust-
ment of the institutionalized children.

L. Would family counseling improve the relationship between parents and
children with regard to the non-institutionalized group.-

5. Although the present investigation indicates that the thirty-eight
Catholices from the large institution and the twenty-two non-Catholics from
smaller institutions have similar problems, a more protracted comparison of
these two groups would be an interesting study.

6. What correlation exists between the amount of resistance encountered
in counseling sessions and the response to the summary question on the

Mooney Problem Check List whether or not the children would like to talk to

someone about their problems. In the current study, sixty-three per cent of
the institutionalized children disclosed a desire to talk to someone about
their problems; forty-five per cent of the non-institutionalized group mani-

A ]

fosted & gimilar inelination.
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NON-INSTITUTIONALI ZED

HEALTH AND PHYSICAL ki B Total 7 B Total Total Total
DEVELOPMERT AREA Boys Boys Boys Cirls Oirls Girls 7th 8th Total
1. Often have headaches 1 1 6 6 1 7 n 2 13
2. Dort get anough sleep 7 2 9 10 6 16 17 8 25
3. Have trouble with my teeth 7 3 10 5 2 7 12 s 17
i. Not as healthy as I should be 1 0 1 1 1 2 2 1 3
5. Not getting outdoors enough 5 3 8 k 3 7 9 6 15
36. Too short for my age L 3 7 3 L 7 7 7 b
37. Too tall for my age 1 2 3 L 0 b 5 2 7
38. Having poor posture 2 0 2 1 3 b 3 3 6
39. Poor complexion or skin trouble 2 L [ 8 3 11 10 7 17
4O. Not good-looking L o L 7 5 12 1 5 16
71. Not eating the right food hL 0 L k 1 S 8 1 9
72. Often not hungry for my meals 5 1 6 0 0 0 5 1 6
73. Overweight 3 L 7 9 3 12 12 7 19
74. Underweight 2 2 L 0 2 2 2 L 6
75. Hissing too much school because 1 0 1 1 1 2 2 1 3
of illness ‘
106. Often have a sore throat L 1 5 L 1 5 8 2 10
107. Cateh a good many colds .5 2 7 7 1 8 12 3 15
108. Often get sick 2 0 2 1 1 2 3 1 L
109. Often have pains in my stomach b 0 L i 0 L 8 0 8
110. Afraid I may need an operation 1 o 1 2 0 2 3 0 3
141. Can't hear well 0 0 0 1 1 2 1 1 2
142, Can't talk plainly 2 0 2 2 2 L k 2 6
143. Trouble with my eyes 2 3 5 3 1 k 5 L 9
1Lk, Smoking 3 6 9 0 2 2 3 8 11
U5, Getting tired easily 1 0 1 6 0 6 7 0 7
176. Nose or simis trouble 1 0 1 2 0 2 3 0 3
177. Trouble with my feet 3 1 4 1 0 1 L 1 5
178. Not being as strong as some 7 3 10 1 1 2 8 L 12
other kids
179. Too clumsy and awkward 0 0 0 2 1 3 2 1 3
180. Bothered by a physical handicap 0 0 0 1 0 1 1 0 1

(Conttd.)
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INSTITUTIORALIZED

HEALTH AND PHYSICAL Yotal 7 8 TYotal Total Total
DEVELOPMENT ARFA (Cont'd.) Boys B Boys Girls Girls Girls 7th 8th Total
1. Often have headaches 3 6 12
2. Don't get enough sleep 1 11 20
3. Have trouble with my teeth 5 8 9
L. ¥ot as healthy as I should be 5 3 12
5. Not getting outdoors enough 11 3 6
36. Too short for my age 6 6 15
37. Too tall for my age 1 1 5
38. Having poor posture 0 13 18
39. Poor complexion or skin trouble 11 19
0. Not good-locking 8 13
71. Not sating the right food 5 10
72. Often not hungry for my meals L 9
73. Overweight 1 18

7h. Underweight

75. Missing too much school because 111

106. Often have a sore throat

107. Catch a good many colds

108. Often get sick

109. Often have pains in my stomach

110, Afraid I may need an operation

141. Can't hear well

142, Can't talk plainly

143. Trouble with my eyes

k. Smoking

14S. Gettine tired easily

176. Nose or simus trouble

177. Trouble with my feet

178. Kot being as strong as some
other kids

179. Too clumsy and awkward

180. Bothered by a physical handicap
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NON-INSTITUTI ONALIZED

1 8§ Total 7 8 Yotal Total 7otal
SCHOOL ARFA Boys Boys Boys Girls Girls Girls 7th 8th Total
6. Getting low grades in school 3 4 7 8 3 11 11 7 18
7. Afraid of tests 6 5 11 7 10 17 13 15 28
8. Being a grade behind in school 3 1 L 1 1 2 L 2 6
9. Don't like to study 9 5 1 6 1 7 15 6 21
10. Not interested in books 3 3 6 2 0 2 13 3 8
Ll. Afraid of failing in school work 8 3 11 8 7 15 16 10 26
h2. Trouble with arithmetic 12 6 18 11 7 18 23 13 36
43, Trouble with spelling or grammar g 3 8 I 0 L 9 3 12
Lhlii. Slow in reading . 1 L 5 0 2 2 1 6 7
LS. Trouble with writing 6 3 9 1 7 8 7 10 17
76. ¥ot spending enough time in study 6 L 10 5 1 6 11 5 16
77. Too mach school work to do at home 8 3 11 7 L 11 15 7 22
78. Can't keep my mind on my studies 7 2 9 3 1 é 12 3 15
79. Worried about grades L 0 L L 6 10 8 é 1
80. Not smart enough 0 L L 5 9 i) 5 13 18
111. Don't like school 9 é 15 b 2 [ 13 g 21
112. School is too strict 7 h 11 2 1 3 9 5 1
113. So often feel restless in classes . 6 3 9 L 2 6 10 5 15
11h. Not getting along with a teacher - L 3 7 3 2 5 7 s 12
115. Teachers not practicing what 9 k4 13 2 2 b 1 6 17
they preach
146, Textbooks hard to understand 5 1 6 5 1 6 10 2 12
147. Trouble with oral reports 5 s 10 5 7 12 10 12 22
148. Trouble with written reports 3 2 5 L 1 5 7 3 10
149. Poor memory 1 1 2 6 0 6 7 1 8
150. Afraid to speak up in class 7 5 12 9 8 17 16 13 29
181. Dull classes 6 1 7 4 2 6 10 3 13
182. Too little freedom in classes 6 2 8 k 0 k 10 2 12
183. Not enough discussion in classes L 0 b 3 1 L 7 1 8
185;. Not interested in certain subjects 11 5 16 6 1 7 17 é 23
185. ¥ade to take subjects I don't like * § 0 5 2 0 2 7 0 7
(Cont'do )
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IRSTITUTIORALI ZED

1 B Total 7 8 Total Total Total

SCHCOL ARFA (Cont'd.) Boys Boys Boys Cirls Girls Girle Tth  8th Total
6. Getting low gredes in school 7 8 15 6 6 12 13 14 27
7. Afraid of tests , 3 2 S 5 11 16 8 13 21
8. Being a grade behind in school 3 6 9 6 2 8 9 8 17
9. Don't like to study 7 6 13 8 7 12 12 13 25
10. Not interested in books 3 1l L 3 7 10 6 8 14
L1, Afraid of failing in school work 5 kL 9 5 8 13 10 12 22
h2. Trouble with arithmetic 7 7 1 9 9 18 16 16 32
4i3. Trouble with spelling or grammar 1 L 5 3 6 9 kL 10 1k
Lli. Slow in reading , 2 L 6 L L 8 6 8 M
LS. Trouble with writing 8 5 13 6 2 8 1 7 21
76. Not spending enough time in study L 10 1 3 8 1 7 18 25
77. Too much school work to do at home 1 2 3 0 3 3 1 5 6
78. Can't keep my mind on my studies 5 7 12 7 7 ] 12 1 26
79. Worried about grades 5 7 12 5 9 1L 10 16 26
80. Not smart enough 2 3 g 7 [ 13 9 9 18
111. Don't like school 5 8 13 g 10 15 10 18 28
112. School is too striet 3 1 h 2 7 9 5 8 13
113. So often feel restless in classes 13 5 18 L 8 12 17 13 30
11}. Not getting along with a teacher L L 8 7 9 16 11 13 2l
115. Teachers not practicing what 3 3 6 2 7 9 5 10 15

they preach '

6. Textbooks hard to understand 3 2 5 N N 8 7 6 13
147. Trouble with oral reports 8 9 17 7 5 12 15 1k 29
148. Trouble with written reports b 5 9 2 i 6 6 9 15
149. Poor memory L L 8 6 5 11 10 9 19
150. Afraid to speak up in class 7 h 11 9 9 18 16 13 29
181. Dull classes 6 3 9 s 5 10 11 8 19
182. Too little freedom in classes 5 3 8 5 5 10 10 8 18
183. Rot enough discussion in classes 3 L 7 5 7 12 8 1 19
18L. Not interested in certain subjects . 8 6 1 8 7 15 16 13 29
185. Made to take subjects I don't like 3 3 6 7 5 12 10 g 18
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NON-INSTITUTIONALI ZED

BOVE AND 7T B Total T B Total Total Total
FAMILY AREA Boys Boys Boys Oirls Oirls @irls 7th 8th Total
11. Being an only child 0 0 0 1 1 2 1 1 2
12. Not living with my parents 0 0 ) 0 0 0 0- ¢] 0
13. Worried about someone in the family 7 = 2 9 7 2 9 U L 18
1. Parents working too hard 7 1 8 5 h 9 12 5 17
15. Never having any fun with mother 2 2 N 2 2 h L N 8
' or dad
6. Sickness at home 3 1 L 2 1 3 5 2 7
L7. Death in the family 1 1 2 1 0 1 2 1 3
118, Mother or father not living 0 1 1 0 0 0 0 1 1
L9. Parents separated or divorced o 0 0 0 0 4] 0 0 0
50. Parents not understanding me 5 1 [ h 0 L 9 1 10
81. Being treated like a small child 1 2 3 2 1 3 3 3 6
at home
82. Parents favoring & brother or sister 3 2 5 b 6 10 7 8 15
83. Parents making too many decisions 9 1 10 2 0 2 11 1 12
for me
8L, Parents expecting too much of me 5 1 6 5 é 11 10 2 17
85. Wanting things my pars.won't give me_ 9 2 11 3 0 3 12 2 1
116. Being eriticized by my parents 2 2 L 3 0 3 5 2 7
117. Parents not liking my friends b 3 7 L 2 6 8 5 13
118. Parents not trusting me 7 2 9 3 2 5 10 Iy 1L
119. Parents old-fashioned in their ideas 7 L 1 g 5 100 12 9 21
120. Unable to disc.cert.probs. at home 3 0 3 L L 8 7 k 11
151. Pamily quarrels g 1 6 6 0 6 11 1 12
152. Not getting along with a bro.or sist. 6 2 8 7 10 17 13 12 25
153. Not telling parents everything 6 1 7 6 2 8 12 3 15
15L. Wanting more freedom at home 7 3 10 3 1 I 10 N i
155. Wanting to live in a dif.neighborhood 2 1 3 0 0 0 2 1 3
186. Clash of opins.bet.me & my parents 3 1 L 3 0 3 6 1 7
187. Talking back to my parents 8 L 12 7 5 12 15 9 2y
188. Mother < 7 0 7 5 1 6 12 1 13
189. Father 5 0 5 2 2 L 7 2 9
190. Wanting to run away from home 5 0 5 L 0 L 9 0 9

(Cont'd.)
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HOME AND
FAMIIY ARFA (Cont'd.)

T NSTITUTIOMALIZED

T B Total

Boys Boys

T B Total Total Total

Boys Girls Girls Girls

Tth

8th

Total

11.
12.
13.
1.
15.

L6.
h?.
L8.
L9,
50.
81.

82,
83.

th

8s.
116.
1i7.
118.
119.
120.

151.
152.
153.
15h.
155 -
186.

187 »
188.
189.
190.

Being an only child

Fot living with my parents

Worried about someone in the family
Parents working too hard

Never having any fun with mother

or dad

Sickness at home

Death in the family

Hother or father nmot living

Parents separated or diverced
Parents not understanding me

Being treated like a amall child
at home

Parents favoring & brother or sister
Parents making too many decisions
for me

Parents expecting too much of me

Wanting things my parents wontt give me

Being criticized by my parents
Parents not liking my friends
Parents not trusting me

Parents old-fashioned in their ideas
Unable to diseuss certain problems
at home

Family quarrels

Not petting along with a bro. or sister

Not telling parents everything
Wanting more freedom at home

Wanting to live in a diff.neighborhood

Clash of opins.bet. me & my parents
Talking back to my parents -
Mother

Father

Wanting to run away from home
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KON-I NSTITUTI ORALIZED

MONEY, WORK AND ki 8 Total T 8 Total Total Total
FUTUERE AREA Boys Boys Boys CGirls Girls Girls 7th 8th Total
16, Spending money foolishly 6 5 1 L L 8 10 9 19
17. Baving to ask parents for money 10 3 13 6 3 9 16 6 22
18. Having no regular allowance 10 3 13 5 3 8 15 6 21
19. Family worried about money L 2 6 6 3 9 10 5 15
20, Having no car in the family 1 2 3 1 o 1 2 2 h
51. Too few nice clothes 3 1 N 3 L 7 6 5 11
52. Wanting to earn some of my own money 10 7 17 5 6 1 15 13 28
53. Wanting to buy more of my own things 10 2 12 6 3 9 16 5 21
Sh. Not knowing how to btuy things wisely L 1 5 3 0 3 7 1 8
SS. Too little spending money 8 3 11 L 1 5 12 L 16
86. Restless to get out of school and 6 0 6 1 0 1 7 0 7

into a Job
87. Mot knowing how to look for a job 3 2 5 0 0 0 3 2 5
88. Needing to find a part-time job now L 7 1 0 1 1 L 8 12
89. Having less money than my friends have § 2 11 5 1 6 i 3 17
90. Having to work too hard for the L 2 6 0 0 0 L 2 6
money I get
121. Choosing best subjects to take next = 1 0 1 0 1 1 1 1 2
term N
122. Deciding what to take in high school L 6 10 3 5 8 7 11 18
123. Wanting advice on what to do after h.s. L 1 5 1 1 2 5 2 7
12l;. Wanting to know more about college L 0 N 1 0 1 5 0 5
125. Wanting to know more about trades L 0 h 1 1 2 5 1 6
156. Needing a job during vacations g 8 13 0 1 1 5 9 1L
157. Meeding to know my vocatiomal atilities O 1 1 1 0 1 1 1 2
158. Keeding to decide on an occupation 2 0 2 2 2 L kL 2 6
159. Needing to know more about occupations 3 1 L 0 0 0 3 1 L
160. Wondering if I've chosen right vecation L 3 7 2 1 3 6 k4 10
191. Afraid of the future 0 0 0 b 2 6 h 2 6
192. Mot knowing what I really want S 2 7 3 0 3 8 2 10
193. Concerned about military service - L N 8 0 0 0 L l 8
194. Wondering if I'll ever get married 8 0 8 6 6 12 1L 6 20
195. Wondering what becomes of people 3 0 3 5 1 6 8 1 9

when they die

(Cont'd.)
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INSTITUTIORALL ZED

MOKEY, WORK AND T T Total 7 ¥ Total Total Total
FUTURE ARFA (Cont'd.) Boys Boys Boys Girls Girls Oirls 7th 8th Total
16. Spending money foolishly L 2 6 1 3 L 5 5 10
17. Having to ask parents for money k 2 6 L 6 1o 8 8 16
18. Having no regular allowance 5 b 9 6 S 11 11 9 20
19. Family worried about money 2 5 7 7 L 11 9 9 18
20. Having no car in the family 1 3 L 1 3 h 2 6 8
£l. Too few nice clothes | 8 g 3 8 9 7 16
52. Wanting to earn some of my own money 5 12 17 ) 8 1k 11 20 31
$3. Wanting to buy more of my own things g L 9 7 7 1k 12 1 23
Sh. Not knowing how to buy things wisely b 3 7 0 2 2 k 5 9
55. Too little spending money 5 5 10 5 6 1 10 11 21
86. Restless to get out of school and 2 3 g 2 L 6 L 7 n

into a job
87. Yot knowing how to loock for a job 3 1l I 0 6 6 3 7 10
88. Needing to find a part-time job now 3 2 5 1 2 3 L 4 8
89. Having less money than my friends have 3 5 8 5 5 10 8 10 18
90. Having to work too hard for the 0 G 0 0 1 1 0 1 1
money I get
121. Choosing best subjects to take next 2 6 8 1 3 L 3 9 12
term
122. Deciding what to take in high school 1 9 10 9 9 18 10 18 28
123, Wanting advice on what to do after h.s. 5 b 9 h 6 10 9 10 19
124 . Wanting to know more about college 3 5 8 S 3 8 8 8 16
125. Wanting to know more about trades 5 kL 9 0 k b 5 8 13
156. Needing a job during vacations 3 2 5 2 2 L 5 L 9
157. Keeding to know my vocational abilities 3 = 3 é k 7 11 7 10 17
158. Reeding to decide on an occupation 7 3 10 1 L 5 8 7 15
159. Needing to know more about occupations 2 1 3 2 L [ L 5 9
160. Wondering if I've chosen the right b 2 6 L 6 10 8 8 16
vocation
191. Afraid of the future 3 2 5 L 6 10 7 8 15
192. Mot knowing what I really want . 5 h 9 2 3 5 7 7 1
193. Concerned about military service 6 é 12 0 3 3 & 9 15
19. Wondering if I'1l1 ever get married 6 L 10 9 6 15 15 10 25
195. Wondering what becomes of people 2 L 6 2 L 6 h 8 12

when they die
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NON-INSTITUTI OBALI ZED

BOY AND GIRL T 8 Total 7 B Total Total Total
REIATIONS AREA Boys Boys Boys Girls Girls Cirls T7th 8tk Total
21. Not allowed to use the family car 2 3 5 0 0 0 2 3 4
22. Wot allowed to rum arcund with b 3 7 0 2 6 3 9
the kids I like
23, Too little chance to go to parties 6 L 10 1 1 2 7 5 12
2Li. Not enough time for play and fun 6 1 7 2 5 7 8 6 1
25. Too little chance to do what I want 6 1 7 3 3 6 9 L 13
to do
S6. Girls don't seem to like me 6 1 7 2 2 h 8 3 11
57. Boys don't seem to like me 2 0 2 7 5 12 9 5 1
58. Going out with the opposite sex 2 5 7 1 0 1 3 5 8
59. Dating 2 S 7 1 1 2 3 6 9
60. ot knowing how to make a date 5 2 7 2 1 3 7 3 10
91. Nothing interesting to do in my 3 1 kL k 3 7 7 L 11
spare time :
92. So often not allowed to go out at night 9 ) 15 0 3 3 9 9 18
93. Fot allowed to have dates L 6 10 2 1 3 6 7 13
. Wanting to know more about girls 7 6 13 2 1 3 9 7 16
95. Wanting to know more about boys 0 0 0 1 2 3 1 2 3
126. Ko place to entertain friends 3 1 L 6 2 8 9 3 12
127. I11 at ease at social affairs 1 0 1 0 1 1 1 1 2
128. Trouble in keeping a conversationgaing L 3 7 kL 5 9 8 8 16
129. Hot sure of my social etiquette 0 1 1 0 o 0 0 1 1
130. Not sure about proper sex behavior 1 2 3 8 0 8 9 2 11
161. Not knowing what €o do on a date 2 2 h 2 1 3 b 3 7
162, Girl friend 5 b 9 2 o 2 7 L 11
163. Boy friend 1 0 1 S L 9 6 L 10
16, Deciding whether I'm in love L 2 6 3 3 é 7 g 12
165. Deciding whether to go steady 3 0 3 1 1 2 L 1 5
196. learning how to dance 7 2 9 6 é 12 13 8 21
197. Keeping myself neat and looking nice 7 2 9 6 3 9 13 5 18
198. Thinking too much about opposite sex 7 1 8 5 5 10 12 6 18
199. Wanting more inf.about sex matters 5 2 7 2 3 5 7 5 12
200. Embarrassed by talk about sex 5 4] g 6 2 8 11 2 13

(Cont'd.)
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IRSTITUTIONALLI ZED

BOY AND GIRL 7 B Totel 7 B Total Total Total
REIATIONS ARFA (Cont'd.) Boys Boys Boys 0Oirls Girls Girls Tih 8th Total
21. Not allowed to use the family car 0 4] 0 1 2 3 1 2 3
22. Bot allowed to run arcund with the 1 1 2 1 1 2 2 2 b
kide T ke V ‘
23. Too little chance to go to parties 1 2 3 7 L 1 8 6 1L
24. Not enough time for play and fun 1 3 l L L 8 5 7 12
25. Too little chance to do what I want g 6 11 b L 8 9 10 19
to do
56. CGirls don't seem to like me 3 0 3 1 k4 5 L L 8
57. Boys don't seem to like me 2 0 2 L 7 bl [ 7 13
58. Going out with the opposite sex 20 2 2 1 3 k 1 5
59. Dating 2 1 3 2 3 5 L L 8
60. Not knowing how to make a date L 3 7 2 3 7 6 8 i
91. Rothing interesting to do in my 6 2 8 2 2 h 8 L 12
spare time
92. So often not allowed to go out at night 3 6 9 2 5 7 5 11 16
93. Not allowed to have dates 3 3 6 2 3 5 5 6 11
94. Wanting to know more about girls i 3 7 3 3 6 7 6 13
95. Wanting to know more about boys 1 1 2 L 6 10 5 7 12
126. No place to entertain friends 3 1 N 2 L 6 g g 10
127. 111 at ease at social affairs 1 3 L 0 2 2 1 5 6
128. Trouble in keeping a conversation going 5 5 10 1 6 7 6 11 17
- 129, Not sure of my socisl etiquette : 1 1 2 1 2 3 2 3 5
130. Kot sure about proper sex behavior 2 2 L 3 10 13 5 12 17
161. Not knowing what to de on a date L 3 7 3 2 5 7 5 12
162. Girl friend 6 1 7 2 3 5 8 L 12
163. Boy friend 1 1 2 S L 9 6 s 11
16}. Deciding whether I'm in love 3 3 6 0 A L 3 7 10
165. Deciding whether to go steady 2 2 L 2 3 5 b 5 9
196, learning how to dance L 3 7 6 L 10 10 7 17
197. Keeping myself neat and looking rice 5 6 1 9 8 17 i W 28
198. Thinking too much about opposite sex 3 3 6 1 5 [ N 8 12
199. Wanting more inf. about sex matters 3 1 L 1 g 6 N é 10
200. Pwbarrassed by talk about sex 3 1 L 3 6 9 6 7 13
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NON-I KSTITUTIONALIZED

REIATIONS TO PEOPLE T 8 Total 7 B TYotal Total Total
IR GENERAL ARFA Boys Boys Boys Girls Girls Girls 7th 8th Total
26. Slow in making friends 3 2 5 8 b 7 9 3 12
27. Bashful 5 1 6 3 7 10 8 8 16
28. Being left out of things 3 1 k 5 3 10 8 6 1
29. Never chosen as a leader g 2 7 5 3 8 10 5 15
30. Wishing people liked me better h 1 5 8 5 13 12 6 18
61. Being teased 6 1 7 L 7 1n 10 8 18
62. Being talked about 2 1 3 6 3 9 8 y 12
63. Feelings too easily hurt 7 1 8 6 s 11 13 6 19
6li. Too easily led by other people L 1 5 1 1 2 5 2 7
65. Picking the wrong kind of friends k 1 5 2 0 2 6 1 7
96. Wanting a more pleasing personality 3 2 5 7 9 16 10 11 21
97. Being made fun of 5 0 5 3 1 L 8 1 9
98. Being picked on 7 0 7 L 0 L 11 0 11
99. Being treated like an outsider 2 1 3 4 1 5 6 2 8
100, People finding fault with me 3 0 3 3 1 4 6 1 7
131. Awkward in meeting people 5 0 5 2 3 5 7 3 10
132. Wanting to be more like other people b 3 7 3 3 6 7 6 13
133. Feeling nobody understands me « 3 1 L 6 2 8 9 3 12
13L. Missing someone very much k 3 7 3 4 7 7 7 i1
135. Feeling nobody likes me 5 1 6 7 2 9 12 3 15
166, Getting into arguments 6 1 7 6 3 9 12 b 16
167. Getting into fights N 3 7 5 2 7 9 5 1k
168. losing my temper 10 3 13 6 7 13 16 10 26
169. Being stubborn 5 2 7 6 k 10 11 6 17
170. Hurting people's feelings 2 1 3 5 L 9 7 5 12
201. Being jealous 3 1 L 2 h 6 S 5 10
202. Disliking someone 5 2 7 5 L 9 10 6 16
203. Being disliked by someone 6 1 7 7 2 9 13 3 16
20L. Keeping away from kids I don't like 5 2 7 L 1 5 9 3 12
205. No one to tell my troubles to 2 1 3 5 0 5 7 1 8
(Cont'd.)
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INSTITUTIORALL ZED

REIATIORS TO PECPLE T B Total 7 B Fotal Tolal Total
IN GENERAL AREA (Cont'd.) Bo;g Boys Bo;ra Grls Girls @Girls Tth 8th Total
26. Slow in meking friends 1 2 3 3 L 7 kL ) 10
27. Bashful 5 10 15 6 11 17 11 21 32
28. Being left out of things 2 3 5 2 3 5 k 6 10
29. Never chosen as a leader 6 1 7 o] 3 3 6 L 10
30. Wishing people liked me better L 3 7 ) é 12 10 9 19
61. Being teased 8 5 13 8 7 15 16 12 28
62. Being talked about 6 2 8 3 L 7 9 6 15
63. Feelings too sasily hmrt h 3 7 3 11 U 7 1L 21
6. Too easily led by other people 2 2 Y 0 3 3 2 5 7
65. Plcking the wrong kind of friends k 2 (3 1 2 3 5 L 9
96. Wanting a more pleasing personality 2 5 7 8 10 18 10 15 25
97. Being made fun of 9 2 11 1 6 7 10 8 18
98. Being picked on 6 6 12 2 5 7 8 11 19
99. Being treated like an outsider 3 0 3 1 1 2 N 1 5
100. People finding fault with me b 1 5 0 L L k s 9
131. Awkward in meeting people 3 L 7 3 L 7T ) 8 b
132. Wanting to be more like other people 6 2 8 2 3 5 8 S 13
133. Feeling nobody understands me 2 2 L 3 3 6 5 5 10
134. Missing someone very much 8 7 15 13 9 22 21 16 37
135. Feeling nobody likes me 2 2 h 2 3 5 L 5 9
166. Getting into arguments g 3 8 s 5 10 10 8 18
167. Getting into fights 5 3 8 0 L L S 7 12
168. losing my temper 7 7 7 13 20 1 20 3L
169. Being stubborn 5 3 8 2 7 9 7 10 17
170. BRurting people's feelings 1l 2 3 2 6 8 3 8 1
201. Being jealous kL 3 7 2 5 7 6 8 11
202. Disliking someone L 6 10 7 9 16 1 15 26
203. Being disliked by someone 3 1 L 5 7 12 8 8 16
20li. EKeeping away from kids I don't like 3 3 6 2 5 7 5 8 13
205. No one to tell my troubles to h 1 5 b 6 10 8 7 15

58




NON-INSTITUTIORALI ZED

SELF-CENTERED 7 B total 7 B Total  Total Total
CONCERNS AREA Boys Boys Boys Qirls Girls Girls 7th  8th Total
31. Being nervous 8 5 13 8 7 15 16 12 28
32. Taking things too seriocusly 3 0 3 5 3 8 8 3 11
33. Cetting too excited 7 0 7 L kL 8 ikl N 15
3l. Being afraid of making mistakes 5 0 5 9 9 18 I 9 23
35. Failing in so many things I try to do 3 2 5 6 2 8 9 L 13
66. Cetting into trouble 6 3 9 1 1 2 7 k 11
67. Trying to stop a bad habit 9 S 1 5 L 9 U 9 23
68, Semetimes not being as honest as I 5 3 8 b 2 6 9 5 1L
should be
69. Giving in to temptations 5 1 6 5 1 6 10 2 12
70. lacking self-control 7 1 8 7 3 10 i L 18
101. Not having as much fun as other kids have § 2 7 6 2 8 1 4 15
102. Worrying 7 2 9 7 5 12 1 7 21
103. Having bad dreams L 0 L L 1 S 8 1 9
104. lacking self-confidence ~ 3 0 3 g5 2 7 8 2 10
105. Sometimes wishing I*d never been born h 1 5 9 2 1 13 3 16
136. Being careless : 1 1 2 2 0 2 3 1 L
137. Daydreaming 5 1 6 3 2 5 8 3 1
138. Forgetting things 7 5 12 2 1 3 9 6 15
139. Being laszy 3 L 7 8 2 10 11 6 17
10. Mot taking some things seriously enough 2 2 L 2 2 b L L 8
171. Feeling ashamed of something I've done 2 3 5 5 L 9 7 7 i
172. Being punished for something T didn't 5 1 6 6 3 9 11 L 15
do '
173. Swearing, dirty stories 7 2 9 1 0 1 8 2 10
174. Thinking about heaven and hell 7 2 9 5 1 6 12 3 15
175. Afraid Cod is going to punish me I 1 5 5 0 5 9 1 10
206. Sometimes lying without meaning to 10 3 13 7 7 1 17 10 27
207. Can't forget some mistakes I've made L 2 6 6 2 8 10 L 1
208. Can't make up my mind about things 6 3 9 L 1 5 10 L 1]
209. Afraid to try new things by myself - 5 1 6 3 L 7 8 5 13
210. Finding it hard to talk about my k L 8 6 1 i 10 g 15
troubles
(Conttd.)
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INSTITUTIONALIZED

SEIF-CENTERED ki 8§~ Total 7 B T¥otal Total Total
CONCERNS AREA (Cont'd.) Boys Boys Boys Girls Girls Girls 7th 8th  Total
31. Being nervous 6 5 1 8 7 15 14 12 26
32. Taking things too seriously k 2 6 1 7 8 S 9 1
33. Getting too excited L 2 6 2 L 6 6 [ 12
. Being afraid of making mistakes 2 7 9 5 6 11 7 13 20
35. Pailing in so many things I try to do 7 L 1 é 6 12 13 10 23
66. Getting into trouble L 6 10 5 9 1 9 15 2
67. Trying to stop a bad habit 7 9 16 7 6 13 1L 15 29
68. Sometimes not being as honest as I 7 6 13 9 12 21 16 18 3k
should be
69. Giving in to temptations 7 kL 11 5 L 9 12 8 20
70. lacking self-control 3 k 7 5 6 1 8 10 18
101. Not having as much fun as other kids 5 2 7 0 5 g 5 7 12
have
102. Worrying s 8§ 13 6 10 16 11 18 29
103. Baving bad dreams 3 1 k 1 k 5 L 5 9
104 . lacking self-confidence L 3 7 1 2 3 5 g 10
105. Sometimes wishing I*d never been born L 2 6 2 7 9 6 9 15
136. Being careless 3 3 () 0 2 2 3 5 8
137. Daydreaming 6 7 13 N 7 11 10 1N 2L
138. Forgetting things L 6 10 3 6 9 7 12 19
139. Being lazy L 6 10 3 L 7 7 10 17
140. Not taking some things seriously enough L 6 10 2 N 6 6 10 16
171. Peeling ashamed of something I've done L 2 6 6 10 16 10 12 22
172. Being punished for something I didn't L 6 10 5 8 13 9 i 23
do
173. Swearing, dirty stories 6 L 10 3 L 7 9 8 17
174. Thinking about heaven and hell 9 3 12 L 8 12 13 11 2l
175. Afraid God is going to purish me 3 3 6 3 h 7 6 7 13
206. Sometimes lying without meaning to k 6 10 3 9 1 9 15 24
207. Can't forget some mistakes I've made 6 ks 10 9 & 17 15 12 27
208. Can't make up my mind about things - L 7 11 5 L 9 9 11 20
209. Afraid to try new things by myself 6 1 7 5 h 9 11 5 16
210. Finding it hard to talk about my 6 L 10 1 9 20 15 15 30

troubles

)




AFPROVAL SHYET

The thesis submitted by Reverend John VW, Keller has been
read and approved by three nmembers of the Department of
Paychology.

The final copies have been examined by the director of the
thesis and the signature which apvears below verifies the fact
that any necessary changes have been incorparated, and that the
thesis is now given final approval with reference to content,
form, and mechanical accuracy.

The thesis 1s therefore accepted in partial fulfilliment of

the requirements for the degree of Master of Arts.

. 7 .
75 (o oAt

Date Signature of Adviglr




	A Comparison of the Problems of Institutionalized and Non-Institutionalized Children
	Recommended Citation

	img001
	img002
	img003
	img004
	img005
	img006
	img007
	img008
	img009
	img010
	img011
	img012
	img013
	img014
	img015
	img016
	img017
	img018
	img019
	img020
	img021
	img022
	img023
	img024
	img025
	img026
	img027
	img028
	img029
	img030
	img031
	img032
	img033
	img034
	img035
	img036
	img037
	img038
	img039
	img040
	img041
	img042
	img043
	img044
	img045
	img046
	img047
	img048
	img049
	img050
	img051
	img052
	img053
	img054
	img056
	img057
	img058
	img059
	img060
	img061
	img062
	img063
	img064
	img065
	img066
	img067

