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CHAPI'ER I
INTRODUCTION
Increasingly extensive research into effects of the supervisory process on counselor trainee learning has suggested three

(1) the type of program utilized
(2) the supervisor and (3) the trainee. 1 Further, it is sug-

variables affect learning:

gested these variables may interac; in their effects on counselor trainee learning.
Past research in supervision has focused on all of these
areas.
Type of Program Utilized
A large proportion of recent research has explored effects
of the type program utilized on counselor trainee learning.
Appearance of innovative methods such as microcounseling and
Interpersonal Process Recall elicited criticism as dehumanizing
the supervision process, particularly if used in isolation. 2 • 3
1carkhuff, Robert. "Critical Variables in Effective Counselor
Training." Journal of Counseling Psychology, ·1969, 16:

238 - 245.

2carkhuff, Robert. "New Directions in Training for the Helping
Professions: Toward a Technology for Human and Community
Resource Development." Counseling Psychology, 1972, 3 (3):
12 - 30.
)Lister; James. "Counselor Experiencing: Its Implications for
Supervision." Counselor Education and Supervision, 1966,

5:

55 - 60.

..

~

2

A controversy ensued over the relative merits of didactic
versus relationship orientations to counselor education and
supervision.

Results of empirical studies have shown merits in
systems. 4-6
More recently research has focused on integration of di-

dactic and relationship elements into a systematic, accountable
program.?' 8 This research suggests the effective supervisor is
one who is flexible; who uses a wide variety of response modes.
Further, the importance of the supervisor's belief in his methods and his rol~ as model9' 10 have been emphasized.
4 Lewis, Gloria. "Approaches to Counseling Practicum: A Comparison of the Introspective-Experiential and the DidacticBehavioristic Paradigms." Unpublished Doctoral Dissertation, Northwestern University, 1969.
5Payne, Paul and Dennis Gralinski. "Effects of Supervisor
Style and Empathy on Counselor Perceptions in Simulated
Counseling." Personnel and Guidance Journal, 1969, 48:

557 - 56).

6silverman, Manuel s. "Perceptions of Counseling Following
Differential Practicum Experiences." Journal of Counseling
Psychology, 1972, 19: 11 - 15.
7Horan, John. "Behavioral Goals in Systematic Counselor Education." Counselor Education and Supervision, 1972, 11:
162 - 170.
8
Blocher, Donald H. and Patricia Wolleat. "Some Reactions to
Zifferblatt and a Report of a Practical Attempt at the Development and Evaluation of a Counselor Education Model."
Counseling Psychologist, 1972, J (4, pt. 2): 35- 55.
9carkhuff, Robert. "New Directions in Training for the Helping Professions: Toward a Technology for Human and Community Resource Development." Counseling Psychology, 197.2,
J ( J ) : 12 - J 0 •
10
Gazda, George. "Response: Reactions to the Models of Zifferblatt, Blocher and Wolleat and Carkhuff." Counseling Psychologist, 1973, 4: 116 - 118.

J

various ways to implement integrated programs have been
suggested.

One such attempt at integrating didactic and rela-

tionship elements in supervision is co-counseling supervision.
co-counseling is an approach to supervision maximizing the use
of supervisor as model, and attempting to utilize the positive
effects of the supervisory relationship.
Co-counseling is a form of supervision which places the
supervisor in the room with the beginning counselor, with chairs
placed in a triangle.
of the session.

The beginning counselor remains in charge

The supervisor intercedes from time to time

with a more accurate response when he perceives that the trainee
has missed a communication from the client or is pursuing a tangential point.

The supervisor also provides positive reinforce-

ment when the counselor is accurately tuned in and responding to
the client.

The supervisor actually models effective communica-

tion for the trainee, as well as serving as a reinforcer for
positive behavior.

The supervisor's presence carries the im-

plicit message that he is a helper, not an evaluator.

The

supervisor models accepting behavior and effective communication
in the presence of the trainee.
Co-counseling has been described and endorsed enthusiastically by some counselor educators, but has been subjected to
little empirical verification.

The concept of co-counseling
was first described in the 1950's by Dreikurs, 11
11

Dreikurs, Rudolf. "Techniques and Dynamics of Multiple Psychotherapy." Psychiatric Quarterly, 1950, 24: 788 - 799.

Lott,l 2 Haigh and Kell, 1 3 and later by Drei~urs and Sonstegard
.
15 These articles are descriptive in nature.
and Hoen1gmann.

4
14

Advantages of this method of supervision were cited as increasing effectiveness of treatment itself, saving supervisor time,
providing the supervisor with direct information about the
trainee functioning and reducing threat in the supervisory relationship.
An empirical article utilizing the co-counseling concept
appeared in 1968, 16 however two trainees sat in on a session,
rather than supervisor and trainee.
Theilen1 7 studied effects of a co-counseling supervision
analogue on counselor trainee learning of empathy and self concept.

Results showed the co-counseling group did not differ on

12 Lott, George. "Multiple Psychotherapy: The Efficient Use of
Psychiatric Treatment and Training Time." Psychiatric
Quarterly Supplement, 1957, Jl: 276 - 293.
l3Haigh, Gerard and Bill Kell. "Multiple Therapy as a Method.
for Training and Research in Psychotherapy." Journal of
Abnormal Social Psychology, 1950, 45: 659 - 666.
14
.
. Dreikurs, Rudolf and Manford Sonstegard. "A Specific Approach
to Practicum Supervision." Counselor Education and Supervision, 1966, 6: 18 - 25.
15Hoenigmann, Bert. '"rhe Two-Headed Counselor." Personnel and
Guidance Journal, 1969, 48: 144 - 146.
16
Mallars, Patricia. "Differences in Team and Standard Approaches to Counselor Education." Personnel and Guidance
Journal, 1968, 46: 981 - 983.
17Thielen, Bernard, "Immediate Effects of an Abbreviated CoCounseling Supervision Approach in Teaching Empathic Skills
to Counselors-in-Training." Ann Arbor: University Microfilms, 1970.
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post-test ratings from a didactically trained group.

However,

counselor trainees in co-counseling supervision increased significantly in positive self-perceptions, while the didactic
group did not.
A later study by Silverman and Quinn18 attempted to compare the effects of co-counseling supervision versus delayed
feedback supervision within an experimental design.

For that

sample of twenty-four, the counselor trainees who received cocounseling supervision appeared to grow more in counseling effectiveness.
One purpose of this research is to further study co-counseling as a possible effective alternate means of· supervision to
traditional modes.

This research relates to previous descrip-

tive and empirical literature in suggesting that co-counseling
may be one method of increasing supervisory effectiveness.
Supervisor Variables
Supervisor supportiveness 1 9 and levels of

functionin~ 0 ' 21

18S.l
1 verman, Manuel S. and Philip Quinn. "Co-counseling Supervision in Practicum." Counselor Education and Supervision,
1974, 13: 256 - 260.
19
.
.
Dav1dson, Terrence and Edmund Emmer. "Immediate Effect of
Supportive and Nonsupportive Supervisor Behavior on the
Counselor Candidate's Focus of Concern." Counselor Education artd Supervision, 1966, 6: 27 - 30.
20 H
' Barker. "Exper1enc1ng
.
.
ansen, James and Edw1n
an d t h e Supervisory Relationship." Journal of Counseling Psychology,
1964, llz 109 - 111.
21
Anthony, William A. and Robert Carkhuff. "Effects of Training on Rehabilitation Counselor Functioning." Rehabilitation Counseling Bulletin, 1970, 13: 333 - 342.

6

have been studied as they affect counselor trainee learning.
Together, these studies suggest supervisor supportiveness and
level of functioning may differentially affect the learning process.

High functioning supervisors may be linked to greater

counselor trainee learning, whereas low functioning supervisors
may be linked to lesser counselor trainee learning.
Trainee Variables
Limited studies on counselor trainee effects on his own
.
. th e superv1sory
.
.
1 eve 1 s
1earn1ng
1n
process 22 ' 2 3 sugges t vary1ng
of trainee functioning may draw different benefits from similar
levels and types of supervision.

Specifically the studies sug-

gest counselor trainee level of functioning as defined by Carkhuff may be linked to higher or lower levels of learning.

The

low functioning trainee may not learn as readily in the supervisory process as the high functioning trainee.

Studies linking
24, 25
level of functioning with relevant personality characteristics

22 Leitner, Lewis. "Role Modeling as an Assessment of Counselor
Interpersonal Skills." Journal of Clinical Psycholog;y,
1973, 29: 110 - 111.
2
3carkhuff, Robert, Tom Collingwood and Lauri Renz. "The
Effects of Didactic Training Upon Trainee Level of Discrimination and· Communication." Journal of Clinical Psychology,
1969, 15: 460 - 4.61.
24
Anthony, William A. "The Relationship Between Human Relations
Skills and an Index of Psychological Adjustment." Journal
of Counseling Psychology, 1973, 20: 489 - 490.
25
Martin, James c. and Robert Carkhuff. "Changes in Personality
and Interpersonal-Functioning of Counselors-in-Training."
Journal of Clinical Psychology, 1968, 14: 109 - 110.

7
lend theoretical backup to the assumption that level of trainee
functioning is relevant to his learning in the supervisory process.
The assumption that trainee level of functioning is an
influencing factor on learning in the supervisory relationship
is derived from the following reasoning:
1.

Effective interpersonal functioning is the basis of

effective counseling, and the trainee's initial level of functioning is a predictor of later counseling performance.

The

assumption states that the trainee who is already comfortable
in the interpersonal process will learn more readily in the
supervisory process than a low functioner.

Although the ini-

tially low functioning trainee is expected to learn, he will
learn at a slower rate, and within a limited time period will
demonstrate a lower absolute functioning level than will ini. h f
. 11 y h 1g
t 1a

2.

26
.
.
t ra1nees.
.
unc t 10n1ng

Truly effective interpersonal functioning is con-

sidered a result of past and present levels of self-awareness
and self-exploration.

The interpersonal behaviors are based

in open intra-personal communication.
state:

Truax and Carkhuff

"Assuming an analogy between the personality changes

seen in therapy and the goal of behavior change in therapy
training, it would follow that those trainees who are able to
explore themselves are those who would show greatest positive

26

carkhuff, Robert. "Helper Communication as a Function of
Helpee Affect and Content." Journal of Counseling Psychol~,

1969, 16:

126 - 131.

8

change

l.

n therapeutic skills." 2 7

such reasoning, combined with the empirical research on
effects of trainee functioning on supervision suggests possible
influences based on trainee level of functioning.

Given these

bases, it is possible that the high functioning trainee will
appear more comfortable in the interpersonal process of supervision and will more readily learn from delayed feedback supervision.

Such trainees may be expected to build up fewer defenses

prior to supervision, which would enhance learning.
tioning trainees might be expected to

lea~n

Low func-

more readily in co-

counseling supervision, where a close "non-teacher" type of relationship with the supervisor is expected to develop.
Therefore the present study seeks to go beyond previous
efforts studying co-counseling supervision by examining the
interaction with level of trainee functioning.

If Carkhuff•s

28

findings are true, one can expect an interaction effect between
supervision method employed and level of trainee functioning.
Therefore the method of supervision may show differential effectiveness when combined with different types of trainees (high
versus low functioning).

Since the assumption of interaction

effects is based on limited research evidence, this is one of
the questions under study in the present research.
27

'
Truax, Charles and Robert Carkhuff. Toward Effectiveness in
Counseling and Psychotherapy. (Chicago: Aldine Press, 1969).
~~~~~~~~~~~~

28

Carkhuff, Robert. "Toward a Comprehensive I\'iodel of Facili tati ve Processes." Journal of Counseling Psychology, 1967,
14: 67 - 72.
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Purpose of the Study
one purpose of this research is the continued investigation of the relation of co-counseling supervision in comparison
to delayed feedback supervision.
Two attempts have been made to study the effects of cocounseling supervision on the learning of the trainee. 2 9, JO
However, they have not examined the possible effects of level of
trainee functioning.

Therefore a second purpose of this re-

search is to examine the interaction of level of trainee functioning in relation to differential methods of supervision.
Further knowledge of the relative efficiency of co-counseling supervision, especially as it relates to level of trainee
'

functioning, has broad implications for increased efficiency in
effective supervision.

In addition to general advantages of

saving supervisor time, heightening trainee functioning and reducing anxiety and threat in the supervisory relationship, additional implications might be gleaned relative to possible matching of trainees to more effective supervisory paradigms.
Hypotheses
The main effects of type of supervision and initial level
of trainee functioning, as well as interaction effects of these
two factors, were tested under the following null hypotheses.
1.
2

There will be no significant differences between pre-

9Si1verman and Quinn.
30
Thielen.

10

test and post-test rated levels of functioning for the
total group.
2.

There will be no significant differences between rated
pre-test and post-test levels of functioning for counselor trainees undergoing delayed feedback supervision.

J.

There will be no significant difference between rated
pre-test and post-test levels of functioning for counselor trainees undergoing co-counseling supervision.

4.

There will be no significant differences between rated
pre-test and post-test levels of functioning for initially high functioning counselor trainees.

5.

There will be no significant differences between rated
pre-test and post-test levels of functioning for initially low functioning counselor trainees.

6.

There will be no significant interaction effects between Factor A, counselor trainee initial level of
functioning and Factor B, type of supervision method
employed,
Definition of Terms

Counselor Trainees
Counselor trainees in this study are students taking didactic master's level courses at Loyola University of Chicago in
the summer session 1974.
jects in this study.

The counselor trainees are the sub-

The terms "counselor trainees" and "sub-

jects" will be used interchangeably throughout this report.

11
§J_lpervisors
Supervisors participating in this study are four experienced counselors and doctoral degree candidates at Loyola University.
High Functioning Counselor Trainees
Hieh functioning in this study refers to the counselor
trainee's initial level of functioning as rated by an independent judge using Carkhuff's Scale for Gross Ratings of Interper31
. .
sonal Func t lOnlng.
Counselor trainees falling above the median for the sample were designated high functioning trainees
(x = 2.18).

Low Functioning Counselor Trainees
Initially low functioning counselor trainees were those
trainees who were judged below the median for the sample on initial level of functioning

(X=

1.2?).

Co-counseling Supervision
Co-counseling supervision is defined as follows.

This

form of supervision places the supervisor in the room with the
beginning counselor, with chairs placed in a triangle.
beginning counselor remains in charge of the session.

The
The

supervisor intercedes from time to time with a more accurate
response when he perceives the trainee has missed a communica-

31

Carkhuff, Robert. Helping and Human Relations. Vol. I.
(New York: Holt, Rinehart and Winston, 1969).

12

tion from the client or is pursuing a tangential point.

The

supervisor also provides positive reinforcement when the counselor trainee is accurately tuned in and responding to the
client.

The supervisor models effective communication for the

trainee as well as serving as a reinforcer for positive behavior.

For this study, the supervisory/counseling session lasts

twenty minutes, followed by a ten minute feedback session.

In

the feedback session, observations are made about the interview,
and the counselor trainee asks questions if he wishes.
Delayed Feedback Supervision
Individuals undergoing delayed feedback supervision have
twenty minute taped interviews with a client.

The counselor

trainee then has one hour to review his tape.

Portions of the

tape are then played and commented on in a thirty minute supervisory session.

The student has the chance to ask questions a-

bout his interview and inquire about alternate ways of handling
the interview or explain why he reacted in such a manner in the
interview.

The supervisor would focus comments on positive re-

inforcement where due, or point out where he perceives the
trainee has missed an important client communication, or was
pursuing a tangential point.
Clients
Clients, as defined in this study, are coached clients who
are high school and college students and housewives.

Clients

discussed problems of their own or problems they knew about.

13
Assumptions
1.

Supervision of counseling sessions conducted by the

counselor trainee is a viable way to promote counseling effectiveness.
2.

Trainees entering the program will evidence different

levels of functioning, as measured by Carkhuff's Scale for Gross
Ratings of Interpersonal Functioning,

J,

Different levels of trainee functioning will affect

supervision differentially.

4.

The type supervision employed will differentially

affect change in counselor trainee effectiveness.
Limitations of the Study
1.

Single rather than double judge's ratings were used

to differentiate initially high versus low functioning counselor trainees,

It is possible that using two judges' ratings

would produce some differences in initial group division of high
versus low functioning counselor trainees.
2,

The small number of sessions, and time limitations

for those sessions were necessary limits for this study.

Fur-

ther study of the supervisory methods through an extended time
period might elicit greater understanding of the processes
involved,

J,
tion.

Use of coached clients may have been a further limita-

It was felt use of coached clients·provided greater con-

trol of the client yariable so that attention could be focused
on the trainee and supervisory method variables,

14
4.

The small number of subjects available for the study

was a limitation.

Further research utilizing a larger sample

might show results which are more independent of individual subject influence.

5.

A possible limitation was not including training exer-

cises prior to the supervisory sessions.

Further study of the

supervisory processes might show the beginning trainee reacting
differently in this learning situation after a basic skills
training program.

6.

The lack of spread in level of functioning on the pre-

test may have been a limitation.

Although high versus low func-

tioning counselor trainee groups could be distinguished, the
high group did not attain a minimally facilitative level of J.O
on the Carkhuff scale.

The analysis was therefore involved with

two relatively low functioning groups rather than one high and
one low functioning group.
Organization of the Study
Chapter One has provided an introduction to the study,
including background, purpose, hypotheses, definition of terms
and limitations.
Chapter Two will review research trends in counselor education, particularly in relation to supervision processes.
Chapter Three will provide a detailed outline of the
design of the study, and will further describe the personnel
involved.
Chapter Four is a report of the statistical analysis of

15
data, and a discussion of those results.

Chapter Five contains a summary of this report, conclusions, and recommendations for further research.

CHAPTER II
REVIEW OF THE LITERATURE
Introduction
The organization of this chapter is based on Carkhuff's
"critical variables in counselor training:''

(1) supervisor

variables (2) trainee variables and (3) type of program utilized.1

Each of these three research areas will be examined,

rn addition, related studies on interaction effects of these
variables will be reported,
Several problems arise in connection with a survey on
research literature in supervision:
1.

Articles on counselor education, particularly as re-

lated to the supervisory process, are relatively few.

The area

most extensively covered appears to be training methods (microcounseling, integrated, experiential, introspective) derived
from particular supervisor orientations (didactic/teacher oriented, personal development oriented).

Research in these areas

often describes the approach used and the counselor trainee
behavioral outcome, but do not mention effects of the supervisory relationship involved in the training (supervisor qualities or trainee qualities).
1

· Carkhuff, Robert. "Critical Variables in Effective Counselor
Training." Journal of Counseling Psychologl, 1969, 16:
238 - 245.
16
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2.

Reports of research are necessarily limited in journal

space, and often important details of the study are not mentioned •

studies often cannot be assessed for adequate controls,

statistical analysis or methodology and results.
In this report, research results have been considered valid within the above described limitations.
This review will first discuss program orientations, ineluding empirical studies testing their relative effectiveness.
Later, effects of the supervisor and trainee characteristics
will be explored.
Type of Program Utilized
A report on research in counselor education and supervision five years ago might have pointed to a controversy over
teaching methods, a controversy partially borne out of the newness of application of specific learning techniques (microcounseling, IPR) to teaching of counselor skills.

Some believed

such application eliminated the human element in counseling.
The learning theory approaches were able to show tangible results because they could more easily specify behavioral outcomes.

Their methods thereby became accountable.
The emergence of positive results from the learning the-

orists evoked a reaction from the humanists, and relative efficiency of the two methods became the focus of a controversy.
Remnants of the learning theory-humanist approach centroversy remain today in the emphasis educators place on their
methods.

However, research energies at the present seem to be
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swinging away from defense of particular methods toward an increasing attempt to define and systematically explore the dif'rerent methods.
The above process can be discussed under the following
categories:

(1) exploration of alternate supervision models

{2) emergence of systematic approaches and (3) an attempt at
integration and systematization.

These phases do not represent

distinct time frames, at least as represented by publishing
dates, however they do seem to represent evolving trends of
thought.
Exploration of Alternate Supervision Models
The controversy between relationship oriented and didactic oriented supervision seems based in a defense of philosophical orientations underlying supervisory methods.
Relationship oriented supervisors emphasize the person of
the counselor trainee, believing that growth in personal awareness will translate most effectively into counseling effectiveness.
Didactic oriented supervisors believe specific counselor
skills can be taught systematically, demystifying the counseling
?

process.....

Such methods held the hope that the secret workings

of the complex counseling process would be revealed.
Carkhuff, in a 1972 article, states that skills approaches
2

Ivey, Allen. "Counseling: The Innocent Profession, or Fiddling While Rome Burns." Counseling Psychologist, 1973, 4:
111 - 115.
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"run the danger of bee oming super fie ial gimmicks if their promulgators have not developed the necessary basic responses in
their helping repertoires that lead systematically to more effective helping behavior."J
Lister agrees the cognitive dimension of supervision "can,
if made the exclusive focus, provide an

~ntellectual

buffer that

prevents the candidate from developing lines of communication
within himself." 4 The important supervisor role, believes
Lister, is to promote "experiencing" of the counselor trainee's
inner feelings, which then can be used as a tool in counseling.
Altucher saw the primary supervisory responsibility as helping
the trainee stay open to his experience.

Telling the trainee

what to say or do could interfere with use of his own abilities. 5

Wolstein appears to agree.

The supervisor should· en-

courage the therapist's experiencing of the client's problems. 6
Arbuckle, however, deplored the insistence on supervision

Jcarkhuff, Robert. "New Directions in Training for the Helping
Professions: Toward a Technology for Human and Community
Resource Development." Counseling Psychology, 1972, J (J):
17.

4Lister, James.
Supervision."
59.

"Counselor Experiencing: Its Implications for
Counselor Education and Supervision, 1966, 5:

5Altucher, Nathan.
tionship."
165 - 170.
6

"Constructive Use of the Supervisory RelaJournal of Counseling Psychology, 1967, 14:

Wolstein, Benjamin. "Supervision as Experience."
rary Psychoanalysis, 1972, 8: 165 - 172.

Contempo-
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.
7' 8
.
as a counse l lng
process.

Although the supervisor must be

empathic in both situations, he is nevertheless engaged in a
learning situation where evaluation takes place.

Such evalua-

tion introduces threat and does away with the possibility of a
counseling type relationship.9

The supervisor's most urgent

role is to promote skills and the counselor's ability to make
.
effec lVe
responses. 10
t

Mazer believed the counselor trainee wants and

~xpects

specific suggestions, especially in beginning phases of training.

Moreover, he

~elieved

didactic experiences had been prov-

en more efficient. 11
Haigh suggests the issue is somewhat more complex, with
the supervisor pulled in two directions.

Reacting to the train-

ee's "anxious urge to imitate," the supervisor is drawn to teach
--to tell what to do.

However, for the "maximal growth in the

student's authenticity" the supervisor should encourage the stu7Arbuckle, Dugald. "The Learning of Counseling: Process Not
Product." Journal of Counseling Psychology, 1963, 10: 163
- 168.
8

Arbuckle, Dugald. "Supervision: Learning, Not Counseling."
Journal of Counseling Psychology, 1965, 12: 90- 94.
9Johnston, Joseph and Norman Gysbers. "Essential Characteristics of a Supervisory Relationship in Counseling Practicum."
Counselor Education and Supervision, 1967, 6: 335 - 340.
10 cottle, William C. Beginning Counseling Practicum. (New
York: Grune and Stratton, 1973), pp. 1 - 49.
11 Mazer, Gilbert. "Practicum Supervisors: Good Guys and Bad
Guys." Counselor Education and Supervision, 1968, 7: 147 149.
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dent to experience making choices regarding alternatives for his
.

.

counsellng sess1ons.

12

Didactic and relationship oriented supervision is part of
and parallelled by personal growth versus didactic orientations
in counselor education as a whole.

A university department

strongly believing in personal awareness as the key to interpersonal effectiveness will emphasize personal growth experiences
throughout the program, with the relationship or counseling type
of supervision culminating these experiences.

Didactically ori-

ented departments will likely de-emphasize personal growth experiences, concentrating on more cognitive aspects and culminating
training with teacher type supervision.
Empirical studies.--Birk, in a time limited study, compared didactic versus experiential (relationship) supervision
for forty graduate trainees.

Analysis of videotape pre-test to

post-test ratings showed didactic supervision was more effective.

Supervisors were most effective working in the style they

preferred. 1 3
In another time limited study, Payne, Winter and Bell
found techniques oriented supervision significantly related to
undergraduates• (N
12Ha1g
. h , Gerard.

pervision."

1965, 2:

= 108)

change in empathy ratings, whereas

"Alternative Strategies in Psychotherapy SuPsnchotherapy: Theory, Research and Practice,

42 -

J.

lJBirk, Janice. "Effects of Counseling Supervision Method and
Preference on Empathic Understanding." Journal of Counseling Psychology, 1972, 19: 542 - 546.
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counseling oriented supervision was not. 14
Payne, Weiss and Kapp compared empathy ratings of ninetysix male undergraduates after they had been exposed to one of
four treatments:

(l) modeling-didactic (2) no modeling-didactic

(J) modeling-experiential or (4) no modeling-experiential.

Ex-

periential training was defined as the supervisor focusing on
counselor experiences and feelings rather than on specific responses.

For this time limited study, growth in empathy occur-

ed for the didactic groups and not the experiential. 1 5
DiCarlo found an emphasis on didactic issues promoted
counselor trainee interest in cognitive issues.

Supervisor at-

tention to experiential exploration, on the other hand, promoted

cou~selor

trainee attention to both cognitive and experien. 1 exp1 ora t.1on. 16
t1a
Bardin compared the efficiency of a seven hour training

program in systematic empathy training versus a group counseling experience on communication of empathic understanding.
Thirty undergraduates were divided into training, group counseling or control groups.
14

The systematic training group included

.
.
Payne, Paul, Donna Winter and Glenn Bell. "Effects of Supervisor Style on the Learning of Empathy in a Supervision Analogue." Counselor Education and Supervision, 1972, 11:
262 - 268.

l5Payne, Paul, Stephen Weiss and Richard Kapp. "Didactic, Experiential and Modeling Factors in the Learning of Empathy."
Journal of Counseling Psychology, 1972, 19: 425 - 429.
16
DiCarlo, Salvatore. "Supervisor Style, Counselor Expectations for Supervision and Counselor Exploration in Supervision." Dissertation Abstracts International, 1972, J2 (6 A): J02J.
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lectures, discussion, models and practice.

Independent judges•

ratings of pre-test and post-test responses to a simulated counseling film showed the training group grew significantly in
communication of empathy, whereas the group counseling and control groups did not. 1 7
Lewis studied two learning approaches for twenty-eight
counselor trainees:
dactic-behavioristic.

(1) introspective-experiential and (2) diSeven pre-test attitudinal measures were

given, which affirmed equivalency of the groups prior to
ment.

tr~at-

Post-test measures indicated the two training groups had
/

changed in a similar manner in attitudes; however, the introspective group had greater understanding of the counseling rela.
h'1p. 18
t1ons
Heck, in a study with many design weaknesses, compared
cognitively trained versus affectively trained practicum students (N

= 16).

He found no differences between post-test

scores for the group on the counseling effectiveness measure. 1 9
Martin compared experiences of twenty-eight counselor
trainees undergoing regular practicum experiences and the other

l7Bordin, John. "The Efficacy of Short-Term Group Empathy
Training Upon the Communication of Empathic Understanding of
Nonprofessionals." Dissertation Abstracts International,
1971, 31 (9- A): 4 50.
18 Lewis, Gloria. "Approaches to Counseling Practicum: A Comparison of the Introspective-Experiential and the DidacticBehavioristic Paradigms." Unpublished Doctoral Dissertation, Northwestern University, 1969.
l9Heck, Melvin. "A Comparative Study of Group and Individual
Approaches to the Cognitive and Affective Dimensions of the
Counseling Practicum." Dissertation Abstracts International,
1971, 31 (7- A): 3267.
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additional group experiences.

Judged tape ratings showed little

differences according to the outcome scale, except that the di, dactic group tended to place more emphasis on superficial, ver20
sus involved, relationships.
Whyte found addition of a personal growth experience to
regular practicum had a significant effect on counselor trainee
(N = 40) growth in empathy and warmth, but not congruence. 21
Elliot found inclusion of a twenty hour marathon experience in the practicum related to significantly increased communication levels, but not discrimination levels.

The control

group participated in regular practicum activities and increased
significantly in discrimination, but not

communicatio~. 22

These results contrast Sherwin's, who also included a
growth experience as an addition to the practicum.

He found
no difference between groups in final judged ratings. 2 3

20Martin, Carol. "Video Tape Analysis of Three Variations in
Supervised Counseling Practicum Experience," Dissertation
Abstracts International, 1967, 27 (11- A): 3696.
21
Whyte, Edward. "The Effect of Counseling on the Counselor
Himself: A Study of the Development of the Conditions of
Empathy, Warmth and·Congruence." Dissertation Abstracts
International, 1972, 32 (10- A): 5558,
22
Elliot, Glenda. "The Effects of the T-Group Method Upon the
Communication and Discrimination Skills of Counselor Trainees." Dissertation Abstracts Internati~nal, 1972, 32 (9A):
49
2
3sherwin, Richard Jack. "Three Variations in Supervised Practicum Compared Among Groups in Relation to Categorized Counselor Responses, Ratings of Overall Effectiveness, and Counselee Interview Ratings." Dissertation Abstracts International, 1967, 27 (10- A): 3292- 3293,

25
Matthews found no difference in counselor trainee empathy
and concreteness after they had participated in either experi. .
24
ential or d 1.d ac t•1c superv1s1on.
Lister suggested that effectiveness of the two methods may
be partially determined by counselor trainee expectations.

If

supervisees expect teaching direction and demonstration they may
be frustrated by the relationship approach. 2 5
Delaney and Moore found 123 prepracticum trainees expected
supervisors to assume traditional teacher type roles (didacticinstructive).26

Jones had eighteen trainees listen to taped

supervisory sessions utilizing the two approaches:

did~ctic,

then experiential.

Results showed counselor trainees preferred
the experiential method, as demonstrated on the tapes. 2 7
Although trainees may prefer one orientation or another,

24

25
26

ooatthews, David. "The Relationship of Two Methods of Supervision and Levels of Dogmatism to Counselor Effectiveness."
Dissertation Abstracts International, 1974, 35 (5- A):
2690.

.

Lister, pp. 55 - 60.
Delaney, Daniel and James Moore.
Role of Practicum Supervisor."
pervision, 1966, 6: 11 - 17.

"Student Expectations of the
Counselor Education and Su-

27 Jones, Joanna. "Preferences of Counselor Trainees for Method
of Supervision." Dissertation Abstracts International,
1969, 30 (4- A): 1433- 1434.

26
thiS preference seems not to affect learning

28

•

2

9 or counselor

trainee perceptions of the supervisor.3°
Miller and Oetting found students had a fayorable impression of the supervisor if he had a nonthreatening personality,
accepting attitude, gave concrete suggestions and feedback and
allowed free response by the student.

This description seems to

indicate trainees prefer elements of both types of
.
31
SlOn,

supervi~

Two studies have assessed effects of type of counselor supervision on the outcome variables, client perceptions and job
performance.

Silverman studied client perceptions of differ-

ently trained counselor trainees (N
seling session.

= 20)

in the initial coun-

Clients generally perceived few differences in

an initial interview under the two type counselor trainees.

Re~_

sults suggested however, slight superiority of the experientialintrospective method over the didactic-behavioristic method.
Other results indicate that experientially trained counselors
28

Birk, Janice. "Effects of Counseling Supervision Method and
Preference on Empathic Understanding." Journal of Counseling Psychology, 1972, 19: 542 - 546.

29 DiCarlo, Salvatore. "Supervisor Style, Counselor Expectations
for Supervision and Counselor Exploration in Supervision."
Dissertation Abstracts International, 1972, 32 (6- A):
3023.
30Payne, Paul and Dennis Gralinski. "Effects of Supervisor
Style and Empathy on Counselor Perceptions in Simulated
Counseling." Personnel and Guidance Journal, 1969, 48:

- 563.

557

31 Miller, Dean and E. R. Oetting. "Students React to Supervision." Counselor Education and Supervision, 1966, 6: 73 74.
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were viewed as significantly more understanding by their
. t s. 32' 33
clJ.en
Glenn a.ssessed effects of job performance of counselors
trained in a program emphasizing personal growth.3 4 Of 163
school counselors surveyed, thirty-four counselors had had such
training.

The author reports:

"results of this (personal

growth) focus creates awareness in trainees of the counselor's
role as catalyst in facilitating personal development and provided an important dimension of purpose in their work in
schools.35

However, Glenn also found individual basic atti-

tudes toward others played an important part in the counselor
emphasis on a personal development role in the school.
Finally, a survey of one hundred practicum supervisors
reported in 1966 by Johnston and Gysbers suggested that the
relationship approach predominated in use at that time.3 6
3 2 Silverman, Manuel S. "Practicum Perceptions of Initial Interviews: Client-Counselor Divergence." Counselor Education
and Supervision, 1973, 158 - 161.
33Silverman, Manuel S. "Perceptions of Counseling Following
Differential Practicum Experiences." Journal of Counseling
Psycholog~, 1972, 19:
11 - 15.
34 Glenn, Kathryn. "Self-Understanding as an Aspect of Counselor
Education and as a Factor in Job Performance." Dissertation
Abstracts International, 1967, 28 (6- A): 2135- 2136.
35 Glenn, p. 2136.
3 6 Johnston, Joseph and Norman Gysbers. "Practicum Supervisory
Relationships: A Majority Report." Counselor Education and
Supervision, 1966, 6: 3 - 10.
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~·

These studies indicate elements in both approaches to supervision are effective. Studies by Congram,J7 Glenn,J 8 LewisJ9
40 suggest effective elements of supervision may
and Silverman
not lie in answering the didactic-relationship controversy but
in other variables affecting the relationship.

Perhaps, as in

the counseling relationship, effective supervision lies in the
supervi?or's flexibility of response, his facilitative 1eve1 41
and in his belief in the method ne uses.
Emergence of Systematic Approaches
With recognition of positive elements in both didactic and
relationship approaches to counselor education and supervision
came a new trend in the literature.

Researchers made initial

attempts to systematize the learning process.

Didactic methods

were most strongly represented in this early period.

A few rep-

resentative articles are discussed in this section.
37 congram, Carole Ann. "Supervisor Behavior in Counselor Education: The Relationship of Goal Orientation, Time and Supervisee Lead." Dissertation Abstracts International, 1970,
Jl (2 - A): 60 .
38 Glenn.
39 Lewis.
40 s·1
1

41

verman, 19 72 .

carkhuff, Robert, Daniel Y.ratochvil and Theodore Friel. "Effects of Professional Training: Communication and Discrimination of Facilitative Conditions." Journal of Counseling
Psychology, 1968, 15: 68 - 74.
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.
. . 1 es wh.lC h m1g
. h"'-~ b e aBellucl. 4 2 sugges t s 1 earn1ne
pr1nc1p
dapted to teaching counseling skills:

(1) use of microcounsel-

ing (2) use of positive reinforcement techniques (3) use of
counselor educator as model (4) specification of behavioral
goals.

Although inclusion of the third item certainly adds a

human dimension to the learning orientation, representative
studies appear to de-emphasize relationship aspects.
Perkins and Atkinson trained forty lay helpers for one
hour in attending skills, and reflection of feeling and summarization of feeling.

Results of five minute coached client ses-

sions showed significantly more eye contact and reflection of
feeling responses on the post-test as compared to the pretest.43
In three studies based on learning theory, desired counselor behavior increased as a result of verbal reinforcement, 44
video modeling and supervisor reinforcement 4 5 and reinforcement
42 Belluci, JoAnn Elizabeth. "I..';icrocounseling and Imitation
Learning: A Behavioral Approach to Counselor .Education."
Counselor Education and Supervision, 1972, 12: 88- 97.
43 Perkins, Susan and Donald Atkinson. "Effect of Selected Techniques for Training Resident Assistants in Jluman Relation
Skills." Journal of Counseling Psychology, 1973, 20:
81 - 90.
44
' clark, Mary. "The Effects of Supervisors• Verbal Reinforcements Upon Counselor Trainees' Verbal :Sehavior." Dissertation Abstracts International, 1970, 30 (9- A): 3718.
4 5Miller, Nancy. "The Effects of Video-Tape }'rocedures on Counselor Trainee's Responses." Dissertation Abstracts International, 1971, 32 (1- A): 183- 184~
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46
~ns ruc~.,1.on.
.4."

Guttmann and Haase trained twenty practicum students in a
one hour microcounseling session in attending skills, reflection
of feeling and summarization of feeling.

Although the experi-

mentals increased significantly over controls in these skills on
post-testing, they reverted to pre-training levels in actual
47
.
.
counse 1 ~ng
sess~ons.
Haase, DiMattia and Guttmann tested thirteen counselor
trainees on attending behavior, reflection of feeling and expression of feeling one year after training and found they had
reverted to pre-training levels. 48
In contrast to these studies, Butler and Hansen found that
twenty trainees participating in a ten hour training program in
facilitative processes, retained this learning after a four

46

47

48

carlson, Keith. "Increasing Verbal Empathy as a Function of
Feedback and Instruction." Counselor Education and Supervision, 1974, 13: 208 - 213.
Guttmann, Julius and Richard Haase. "Generalization of Microcounseling Skills from Training Period to Actual Counseling
Setting." Counselor Education and Supervision, 1972, 12:
98 - 107.

Haase, Richard, Dominic DiMattia and Mary Guttmann. "Training
of Support Personnel in Three Human Relations Skills: A
Systematic One Year Follow-Up." Counselor Education and Supervision, 1972, 11: 194 - 199.
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week latency perioct. 49
DiMattia and Zimmer compared a programmed text versus
audio visual methods for teaching discrimination of an emotional
state, depression.

For a sample of 114 subjects, the thirty

minute training was more effective under programmed text than
videotape methods for discriminating depressed states.5°
Heisemann, in a study fraught with difficulties, compared
cognitive classroom methods with IPR training for caseworkers•
learning of empathy and found no significant difference between
treatments,5 1
These studies are representative of use of behavioral
methods for teaching counseling skills.

The results are often

spectacular given the brevity of training.

However, lack of

follow-up past the experimental period leaves the question open
as to trainee integration and retention of skills.

The question

of retention of skills is a particularly crucial one, since
early attempts at systematization apparently focused on counselor trainee behavioral changes rather than personality
changes.

Later, other authors attempted systematization of

49 Butler, Edward R. and James Hansen. ''Facilitative Training:
Acquisition, Retention and Modes of Assessment.•• Journal of
Counseling Psycholog~, 1973, 20: 60 - 65.
50DiMattia, Dominic and Jules Zimmer. "Comparison of Training
Devices for Teaching Emotional Discrimination." Counselor
Education and Suuervision, 1972, 12: 17- 23.
5lHeisemann, Mary. "'l'he Effect of Experiential- videotape Training Procedures Compared to Cognitive-Classroom Teaching
Methods on the Interpersonal Communication Skills of Juvenile Court Caseworkers." Dissertation Abstracts International, 1972, 32 (9- A): ~9~9.
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their approaches, incorporating both didactic and relationship
learning elements into an integrated program.
Attempts at Integration and Systematization
The integrated training program contains three essential
elements:

a therapeutic context established by the supervisor,

a highly specific training program and a focused group therapy

.

exper~ence.

52

As early as 1968, Parker outlined four approaches to counselor education:

(1) spontaneous-intuitive (2) cognitive-con-

ceptual (3) hypothesis-testing-pragmatic and (4) new eclectism
--careful integration of the above three.53
About the didactic and experiential methods, Horan states
that neither method is effective unless behavioral goals and
therefore accountability is introduced.

It is quite possible

to put humanistic concerns into behavioral terminology.
Ivey attempts to show an integrated perspective by stating:

5 2Truax, Charles. "An Approach to Counselor Education."
selor Education and Supervision, 1970, 10: 4 - 15.

Coun-

53Parker, Clyde (Ed.) Counselin Theories
cation. (New York:~~H~o~u~g~h~t~o~n~-~N~1~~f~f~l~~~n~,~~~~~~~~~~
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Microcounseling training also involves important relationship skills on the part of the supervisor. It is possible
for a routine to develop in which the teacher of skills
loses personal involvement with the trainee. When this
happens, the trainee may still learn the skills but appears
to have trouble generalizing them to actual interview settings. Therefore a friendly, warm and genuine attitude on
the part of the individual supervising a microcounseling
session is essential. 54
Blocher outlines a blending of behavioral objectives, with
practicum becoming experience in interpersonal involvement:
Counselor Education
Input Focus

Response Mode

Outcome

experiential

immediateintuitive

perceptual, sensitivity, consistency of
communication

didactic

theoreticalcognitive

cognitive flexibility

practicum

empiricalpragmatic

interpersonal involvement

all three of above

all three response modes

all three outcomes

Blocher suggests the supervisor play all roles, particularly helping the trainee with integration, since practical experience occurs throughout the program, not just at the end.55
Carkhuff, speaking about helper-helpee relationships in
general, emphasizes the accepting atmosphere for learning, the
supervisor as model who serves thereby to motivate the trainee
54 rvey, Allen. Microcounseling.
Thomas, 1971).

(Springfield:

Charles C.

55Blocher, Donald. "Counselor Education: Facilitating the Development of a Helping Person." Clyde E. Parker (Ed.)
Counselin Theories and Counselor Education. (Boston:
Houghton-Mifflin, 19 8 , pp, 133 - 1

J4

and provide specific alternative behaviors, and the need for
systematization (behavioral outcomes and their measurement).5 6
Carkhuff believes the supervisor is one who represents the
total functioning being--as well as encouraging the trainee toward this goal.

Carkhuff states:

"I find myself more concerned

with the psychological education of the model-builders than I do
with the psychological substance of their models ... 57

The helper

should function at a high interpersonal level in order to effectively:

(1) serve as model (2) provide an atmosphere within

which learning can take place (3) have within his repertoire a
-variety of responses and alternatives to situations and problems
of life and (4) be able to specify behavioral outcomes and methods whereby these are accomplished.
Delaney suggests a behavioral model for supervisors which
incorporates many approaches to supervision, and evaluation of
those approaches.

His five step process:

(1) supervisor

orients trainee to supervisory processes and establishes the relationship (2) development of a facilitative relationship (J)
goal identification and determination of supervisory strategies
(instruction, modeling, reinforcement) (4) supervisory strategy
and (5) termination and follow-up.5 8
5 6carkhuff, 1972.
57carkhuff, 1972, p. 17.
58Delaney, Daniel. "A Behavioral Model for the Practicum Supervision of Counselor Candidates." Counselor Education
and Supervision, 1972, 12: 46 - 50.
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Blocher, in a later article with Wolleat, again emphasized
inclusion of both didactic and experiential modes, but adds the
additional emphasis of setting behavioral goals and thereby
establishing accountability for supervision effectiveness.

The

authors' proposed model includes intertwining of didactic, experiential and practical experiences.

In a briefly reported study

in this article, eleven counselor trainees under such a program
increased significantly in cognitive flexibility and perceptual
sensitivity but not on involvement with client (measured with
Burk's Counselor Interview Rating Scale).59
Gazda compared his training approach to Blocher and
Wolleat•s, stating it is quite similar in emphasizing didacticexperiential-practicum and modeling modes of learning. 60 Gazda
states regarding mastery of technique versus personal development:

"This topic is not either-or for me.

Mastery of technique and personal development are intertwined ... 61 Gazda's and
Blocher and Wolleat's program outlines show attention to the
three elements of supervision, rationale for inclusion of each

59Blocher, Donald H. and Patricia Wolleat. "Some Reactions to
Zifferblatt and a Report of a Practical Attempt at the Development and Evaluation of a Counselor Education Model."
Counseling Psychologist, 1972, 3 (4, pt. 2): 35- 55.
60
Gazda, George. "Response: Reactions to the Models of Zifferblatt, Blocher and Wolleat and Carkhuff." Counseling Psychologist, 1973, 4: 116 - 118.
61 Gazda, p. 117.
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and evaluation procedures which define and measure effective62
ness.
Empirical studies.--Martin and Carkhuff attempted to evaluate personal and professional outcomes of an integrated approach.

Twenty-four counselor trainees were divided into expe-

rimental and control groups, with the former participating in
systematic training as well as a "quasi-therapeutic" experience.
Both groups were pre- and post-tested on the MMPI and three
performance measures.

Results showed no significant differences

on pre-test measures, but significant differences favoring the
experimental group on post-test measures. 63.
Shapiro and Gust studied effects of an integrated approach incorporating didactic, experiential and personal growth
activities on five personality outcome measures for counselor
trainees (N

= 61).

Results showed the experimental group

changed in the desired direction on all measures while controls
did not. 64

62

Ruble, Ronald and Dean Gray. "Student-Centered Approaches to
Practicum Supervision." Counselor Education and Supervision, 1968, 7: 143 - 144.
63
.
Martin, James C. and Robert Carkhuff. "Changes in Personality and Interpersonal Functioning of Counselors-in-Training." Journal of Clinical Psychology, 1968, 14: 109 - 110.
64
shapiro, Jerrold and Tim Gust. "Counselor Training for Facilitative Human Relationships." Counselor Education and Supervision, 1974, 13: 198 - 205.
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Hurst found no significant differences in client outcome
measures for trainees (N

= 20)

trained under a pure didactic

versus an integrated (skills training/personal growth) method.
However, the counselor trainees trained in the integrated approach changed significantly in self and other acceptance, while
the didactic group did not. 6 5 Dahmen also found an integrated
approach superior to a traditional approach for twenty-four
66
.
counse 1 or t ra1nees.
An interesting twist by Hart shows use of the behavioral
approach to induce personal growth.

In this study, sixty grad-

uate students were divided into experimentals and controls, with
the experimental group being
sponses.

reinfor~ed

for open-minded re-

Results showed the experimental group functioning sig-

nificantly higher on performance measures on the post-test.

No

significant differences were found for the open-mindedness measure.67

6 5Hurst, James. "The Comparative Effectiveness of Two Experimental Counselor Training Procedures." Dissertation Abstracts International, 1967, 27 (8- A): 2393- 2394.
66
Dahmen, Lewis A. "A Cognitive-Affective Model for Fostering
Congruence, Empathy and Positive Regard in Counselor Trainees." Dissertation Abstracts International, 1967, 28 (5 A): 167 .
6 7Hart, Gordon. "A Programmed Approach to Increased Counselor
Open-Mindedness." Journal of Counseling Psychology, 1973,
20: 569 - 570.
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Articles on integrated approaches to supervision show
promise.

However, more empirical studies are required.

co-counseling Supervision
Co-counseling represents one effort to integrate both didactic and relationship elements in supervision.
didactic and relationship elements are cited:

The following

(1.') immediate

feedback rather than delayed feedback (2) use of supervisor as
model (3) facilitates development of a colleague type of relationship rather than a teacher-student relationship.
Several studies show positive effects of immediate reinforcement versus delay in learning of empathy skills~ 8 • 6 9 and
ability to ask open-ended questions,7° although mechanical devices rather than live reinforcers were used.
The supervisor as model becomes merged with relationship
aspects of supervision in that the trainer serves as an example
of the fully functioning person; at the same time the results of
his way of being foster trust in the relationship.
68

6

Some efforts

Reddy, W. Brendan. "Effects of Immediate and Delayed Feedback
on the Learning of Empathy." Journal of Counseling Psycho~. 1969, 16:
59 - 62.

9Reddy, w. Brendan. "The Qualitative Aspects of Feedback in
Learning Empathy." Counselor Education and Supervision,
1969, 8: 176 - 181.
70 canada, Richard. "Immediate Reinforcement Versus Delayed Reinforcement in Teaching a Basic Interview Technique."
Journal of Counseling Psychology, 1972, 20: 395 - 398.

39
have been made toward using simulated models,7l-7 6 a process
which is more highly measurable but which for the most part ignores the relationship variable for supervisor and trainee.
Supervisors who work with the co-counseling method have
not made these kinds of attempts to define the process and
substantiate empirically their feelings that "it works."

This

lack no doubt results from the greater difficulty of researching the co-counseling method where the live model is introduced, and the complexity of a developing relationship must be
analyzed.
71Rank, Richard, C. E. Thoresen and Richard Smith. "Encouraging Counselor Trainee Affective Group Behavior by Social
Modeling." Counselor Education and Supervision, 1972, 11:
270 - 278.
72Dalton, Raymond, Lloyd Sundblad and Kenneth Hylbert. "An Application of Principles of Social Learning to Training in
Communication of Empathy." Journal of Counseling Psycho~. 1973, 20:
378 - 383.
73sundblad, Lloyd. "The Relationship of Interpersonal Attraction, Experience and Supervisor's Level of Functioning in
Dyadic Rehabilitation Counseling Supervision." Dissertation
Abstracts International, 1971, 32 (3- A): 1284.
74Eisenberg, Sheldon and Daniel Delaney. "Using Video Simulation of Counseling for Training Counselors." Journal of
Counseling Psychology, 1970, 17: 15 - 19.
75Meshanic, Robert. "An Experimental Investigation Into the
Training of Empathic Skills in Groups of Resident Assistants." Dissertation Abstracts International, 1972, 32 (9A): 495 .
76 Perry, Martha. "Didactic Instructions for and Modeling of
Empathy." Dissertation Abstracts International, 1971, 32
(1-B): 5
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Given the magnitude of this research task, it is understandable that such active users of the method as the Adlerians
have not produced further articles regarding co-counseling since
1966 and counselor educators such as Gazda77 only mention in
passing their use of co-counseling methods.

Therefore counselor

78-85

educators have endorsed co-counseling since the early 1950's

to the end of exciting interest in the method but providing no
empirical evidence of its effectiveness.

??Gazda.
78 nreikurs, Rudolf. "Techniques and Dynamics of Multiple Psychotherapy." Psychiatric Quarterly, 1950, 24: 788- 799.
79Lott, George. "The Training of Non-Medical Cooperative Psychotherapists by Multiple Psychotherapy." American Journal
of Psychotherapy, 1952, 6: 440 - 448.
80 tott, George. "Multiple Psychotherapy: The Efficient Use of
Psychiatric Treatment and Training Time." Psychiatric Quarterly Supplement, 1957, 31: 276 - 293.
81 Haigh, Gerard and Bill Kell. "Multiple Therapy as a Method
for Training and Research in Psychotherapy." Journal of
Abnormal Social Psychology, 1950, 45: 659 - 666.
82 nreikurs, Rudolf and Manford Sonstegard. "A Specific Approach
to Practicum Supervision." Counselor Education and Supervision, 1966, 6: 18 - 25.
83 Rosenberg, Louis, Sam Rubin and Hilda Finzi. "Partie ipantSupervision in the Teaching of Psychotherapy." American
Journal of Psychotherapy, 1968, 22: 280- 295.
84
VanAtta, Ralph. "Co-Therapy as a Supervisory Process." Psychotherapy: Therapy, Research and Practice, 1969, 6: 137 139.
8 5Hoenigmann, Bert. "The Two-Headed Counselor." Personnel and
Guidance Journal, 1969, 48: 144- 146.
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Several recent empirical studies have appeared.
Mallars studied twenty-four counselor trainees working under co-counseling supervision versus standard interview approaches.

However, for her study, co-counseling refers to team-

ing two counselor trainees for a session, rather than supervisor
and trainee.

She found "greater satisfaction" with co-counsel-

ing than the standard,approach. 86
Thielen divided a group of practicum trainees into two experimental groups.

Group one underwent two and one-half hours

of supervision including:

(1) a pre-session to discuss empathy

and "how best to help the trainee" (2) co-counseling session
{J) feedback session and role-playing

session and (5) feedback session.

(4) second co-counseling

The second group heard a tape

on empathy and were allowed to discuss the tape.

Counselor

trainees were judged (post-test only) on responses to a taped
client by use of the Counselor Verbal Response Scale.
also took a self-concept scale.

Subjects

Results showed no significant

differences between groups on post-test scores.
counseling trainees showed significantly higher
ratings than did the didactic group. 8 7

However, coself-conc~pt

86Mallars, Patricia.

"Differences in Team and Standard Appreaches to Counselor Education." Personnel and Guidance
Journal, 1968, 46: 981 - 983.

87 Thielen, Bernard. · "Immediate Effects of an Abbreviated Cocounseling Supervision Approach in Teaching Empathic Skills
to Counselors-in-Training." Ann Arbor: University Microfilms, 1970.
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Silverman and Quinn studied change in counselor trainee
effectiveness under co-counseling versus immediate feedback supervision..

Counselor trainees participated in four supervisory

sessions over a semester's time.

Independent judges• ratings

were obtained on taped pre-test and post-test interviews.

Re-

sults showed no significant post-test differences between the
groups.

However, the co-counseled group showed significantly

greater change on pre-to-post counseling effectiveness, whereas
the immediate feedback group did not. 88
In summary, research regarding the orientation of the program has shown both didactic and relationship elements are valuable parts of the learning process.

Crucial aspects of an ef-

fective supervisor approach include the supervisor's flexibility
in modes of response and his modeling of facilitative behavior.
Both aspects directly model effective counseling behavior as
well as foster trust in the supervisory relationship.

More

recent research regarding program orientation has focused on
integration of a variety of modes and goals for supervision.
Co-counseling represents one such integrated approach.
This section has reviewed the literature regarding different approaches in program orientation and goals for counselor
education and supervision.

The following sections will present

the effects of the supervisor and the trainee on supervision effectiveness.
88

silverman, Manuel S. and Philip Quinn. "Co-counseling Supervision in Practicum." Counselor Education and Supervision,

1974. 13:

256 - 260.
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Supervisor Variables
Supervisor variables receiving major emphasis in the literature are supervisor level of functioning and supervisor
supportiveness.
Effects of Supervisor Level of Functioning
The effects of high and low functioning supervisors on
counselor trainee functioning was studied by Pierce and Schauble.
High functioning supervisors were those functioning at a J,O
level or above on the five point Carkhuff scale.

For one aca-

demic year seven trainees were supervised by a high functioning
supervisor.

Comparison of pre-test and post-test trainee rat-

ings showed the high supervisor's trainee improved significantly in level of functioning whereas the low supervisor's
trainee declined slightly. 8 9
In a similar study, Pierce and Schauble studied effects of
supervision on counselor trainees (N

= 22)

when trainees had

both a practicum instructor (1) functioning at high or low levels and a practicum supervisor (2) functioning at high or low
levels.

Results showed trainees receiving high-low I and S com-

binations did not improve after ten weeks, but did after twenty
weeks, apparently modeling themselves after the high functioning

8 9Pierce, Richard and Paul Schauble. "Graduate Training of Facilitative Counselors& The Effects of Individual Supervision." Journal of Counseling Psychology, 1970, 17: 210 214.
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instructor or superv1sor.
In a 1967 study, Pierce, Carkhuff and Berenson studied effects on lay counselors (N

= 17)

of ten supervisory sessions un-

der either a high or low functioning supervisor.

From the al-

ready low number in the study, five of the low functioning supervisor's trainees dropped out.

Two of these were post-test

since they quit three-quarters of the way through the program.
Pre-test and post-test taped standard interviews were analyzed,
using nonparametric statistics on the ratings.

Results showed

the high functioning supervisor's group increased in level of
functioning while the low supervisor's group did not.

Aside

from the number difficulty with this research, the authors state
the low supervisor's group was initially functioning lower than
the high supervisor's group, perhaps influencing differentially
the groups• abilities to learn.

Low functioners were not expected to change as readily as high functioners.9 1

90 Pierce, Richard and Paul Schauble. "Toward the Development of
Facilitative Counselors: The Effects of Practicum Instruction and Individual Supervision." Counselor Education and
Supervision, 1971, 11: 83 - 89.
91 Pierce, Richard, Robert Carkhuff and Bernard Berenson. "The
Differential Effects of High and Low Functioning Counselors
Upon Counselors-in-Training." Journal of Clinical Psycho~. 1967, 23:
212 - 215.
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Lennon had three practicum supervisors vary levels of facilitative conditions in supervision interviews with four counselor trainees.

Two independent judges rated both supervisor

and counselor trainee level of functioning.

For this limited

sample, high levels of supervisor offered conditions (empathy
and regard) were significantly related to trainee self-exploration.

Supervisors were not able to alter levels of genuine-

ness.92
Vitale studied effects of experimenter level of functioning on subject learning.

This experimenter-subject relation-

ship seems analogous to the supervision relationship, however,
the learning task was simple rather than complex.
uates (N

= 28)

Undergrad-

participated in a verbal learning exercise under

a high functioning or a low functioning experimenter.

The ex-

perimenter reinforced subject use of personal pronouns.

Emit-

tance of personal pronouns in a post-training exercise served
as the dependent variable.

Significant results showed learning

was dependent on experimenter level of functioning.

The au-

thor's hypothesis that facilitative dimensions are "at the
center of fruitful interpersonal learning" was upheld.9.3
92 Lennon, William. "A Study of the Effects of Counseling Practicum Supervisor Offered Facilitative Conditions of Supervisee Self-Exploration." Dissertation Abstracts International, 197), )4 (1- A): 1.36- 1)7.
9.3vitalo, Raphael. "Effects of Facilitative Interpersonal
Functioning in a Conditioning Paradigm." Journal of Counseling Psychology, 1970, 17: 141 - 144.
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Despite some design difficulties with these studies, together they strongly suggest a relationship between supervisor
level of functioning and counselor trainee learning.

The re-

sults of three additional studies show inconclusive or contrasting results.
Hansen and Barker studied level of supervisor functioning
on core conditio11s and counselor trainee "experiencing" in the
counseling relationship.

A significant relationship was found
for one but not all of the sample groups.9 4
Hamacheck studied effects on counselor trainees of supervisor (N

= 12)

high and low levels in both facilitative levels

and cognitive functioning.

Counselor trainee facilitative func-

tioning was affected by supervisor cognitive level but not by
facilitative functioning level.95
Anthony and Carkhuff compared counselor educators' level
of functioning with two groups of their trainees (N

=

16).

Both

discrimination and communication levels of supervisors were assessed.

Communication levels were obtained from independent

judges' ratings of supervisor responses when cast in the helping
role.

4

They found supervisors discriminated at higher levels

9 Hansen, James and Edwin Barker. "Experiencing and the Supervisory Relationship." Journal of CounselinG Psycholog~,
1964, 11: 109- 111.
9
5Hamacheck, Joan. "Effects of Individual Supervision on Selected Affective and Cognitive Characteristics of Counselors-inTraining: A Pilot Study." Dissertation Abstracts International, 1971, J2 (6 -A): J02?.
-
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than both first and fourth semester trainees.

The joint commu-

nication-discrimination level of supervisors seemed to affect
trainee gains in communication.

However, results might also be

interpreted as not tapping an important supervisor variable in
.
the 1earn1ng
process. 96
A final study is of interest because the researchers have
extracted the supervisor effect from trainee and supervisor anecdotes.

O'Connor asked 208 interns and their 111 supervisors

to report one incident of each type supervision:
ineffective.

effective and

Reported incidents were analyzed for supervisor

behavior and then were categorized:

(1) relationship (accept-

ing responses) (2) promoting trainee participation in interaction (J) constructive feedback (4) allowing experiential autonomy (5) instruction (6) modeling and demonstration and (7)
structuring activities (assignments, scheduling).

Trainees

reported effective behavior related to relationship, interaction and instruction responses; ineffective related to constructive criticism, modeling and structuring.

Supervisors associ-

ated effective behaviors with interaction and structuring responses, ineffective with availability and role structure.

Su-

pervisors reported significantly more ineffective behavior in
understanding and accepting responses than did trainees.

Su-

96 Anthony, William and Robert Carkhuff. "Effects of Training on
Rehabilitation Counselor Trainee Functioning." Rehabilitation Counseling Bulletin, 1970, 13: JJJ - J42.
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pervisors were providing support even though they did not think
so.97
Interns reported significantly more ineffective behaviors
in modeling than did supervisors.

If these categories could be

loosely translated into Carkhuff's terms, trainees saw supervisors as accepting, confrontive and empathic, but not genuine.
Supervisors saw themselves as concrete but not accepting and empathic.

Both supervisors and trainees seem to have incorporated

the concepts underlying interpersonal functioning levels in
their non-technical descriptions of the supervisor relationship.
Supervisor Supportiveness
Two studies have investigated supervisor supportiveness
effects on counselor trainees.
Davidson and Emmer studied effects of supervisor supportiveness or nonsupportiveness on counselor trainees' focus of
concern (on self or on client).

As hypothesized, the twenty-

eight counselor trainees showed significantly greater concern
for self under non-supportive conditions.9 8
Blane studied effects of positive versus negative supervision on counselor trainee empathy level, finding empathy in97 o•connor, Blaine. "Behaviors Perceived by Rehabilitation
Counseling Interns and Agency Supervisors to be Associated
with Effective and Ineffective Supervision in Clinical
Practice." Dissertation Abstracts International, 1972, 33
(1- A): 161.
98 Davidson, Terrence and Edmund Emmer. "Immediate Effect of
Supportive and Nonsupportive Supervisor Behavior on the
Counselor Candidate's Focus of Concern." Counselor Education and Supervision, 1966, 6: 27 - 30.

49
creasing under positive conditions.99
It must be concluded that there are still many unanswered
questions about the supervisor's influence on the supervisory
process.

Studies

sugg~st

supervisor supportiveness and level of

interpersonal functioning are important variables,

However

other related supervisor characteristics, such as cognitive
flexibility, may be confounding variables in these studies.
The present study has attempted to hold the supervisor
variable relatively constant by having supervisors similar in
background and experience and level of functioning.
Trainee Variables
Kadushin described a number of reasons why the supervisory relationship might be anxiety-invoking:

(1) the trainee

is asked to undergo change and change creates anxiety (2) the
trainee must change habitual ways of thinking and believing
which means rejection of (introjected) previously encountered
significant others (3) the trainee must admit dependency on the
teacher, losing some autonomy (4) the trainee faces threat to
his sense of adequacy--his ignorance is exposed and he becomes
vulnerable (5) the supervisory relationship resembles parentchild relationships and reawakens old authority-based conflicts.100

99Blane, Stephen. "Immediate Effect of Supervisory Experiences
on Counselor Candidates," Counselor ~ducation and Supervision, 1968, 8: 39 - 44.
10
°Kadushin, Alfred. "Games People Play in Supervision." Social Work, 1968, 13: 23 - 32.
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Because of the nature of learning through the supervisory
relationship, counselor trainee weaknesses in interpersonal
functioning would be expected to affect the learning process.
Effects of trainee interpersonal functioning on the supervisory
process has received little attention in the literature.

The

hypothesis presented in this study--that trainee interpersonal
functioning has an effect on his learning in the supervisory
process--has been derived from three research resources:

(1)

limited research evidence (2) validity of the interpersonal
functioning construct as evidenced by relationships between personality functioning and interpersonal functioning and (3) inferences made from client interpersonal functioning level effect
on the counseling process, which suggest applicability to the
supervision process.
Effect of Interpersonal Functioning on the Supervisory Process
Communication and discrimination of facilitative conditions seems to tap different abilities in the trainee.

Carkhuff

states high functioning students can generalize even discrimination learning to communication skills but low functioning ones
cannot. 101 Another study suggests low functioning trainees
102
. ht no t c hange as rea d"l
.
t ra~nees.
.
~ y as h"~g h f unc t•~on~ng

m~g

Leitner studied systematically and nonsystematically
trained counselor trainees• (N

= 24)

ability to model counselor

101 carkhuff, Robert. Hel in and Human Relations.
(New York: Holt, R~nehart and W~nston, 19 9 .
102
Pierce, Carkhuff and Berenson.

Vol. I.
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behavior. 10 3

Counselor trainees listened to six high function-

ing counselor and six low functioning counselor therapy excerpts.

Subjects were asked to take over as therapist, respond-

ing to taped client statements.

Half the time subjects were

asked to imitate the therapist, the other half to help in their
own way.

Analysis of trainee responses showed both groups ex-

hibited significant im.itative ability.

However, nonsystematic-

ally trained counselor trainees could not improve over their own
helping functioning level in their imitation of high functioning
therapists.

Systematically trained counselor trainees were

found more helpful under helping instructional set than nonsystematic trainees.

Leitner states:

To have modeling ability does not lead automatically to good
communication ability. Imitating another therapist actually
was found to be a combined assessment of communication and
discrimination in that it asks an individual to discriminate
between two levels of communication and then to match those
levels as closely as possible. 104
Carkhuff, Collingwood and Renz found that discrimination
training of senior psychology students (N

= 18)

led to greater

discrimination ability, but had no effect on ability to communicate facilitative conditions.

The authors concluded discrim-

ination ability is a necessary but not sufficient component to

lOJLeitner, Lewis. "Role Modeling as an Assessment of Counselor
Interpersonal Skills." Journal of Clinical Psychology,
1973, 29: 110 - 111.
104Leitner, p. 111.
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.
. t•1on. 105
effect1ve
commun1ca
Forsleff tested the assumption that

interp~rsonal

behavior

of counselor trainees would be the same from one situation to
another.

All supervisory and counseling sessions of counselor

trainees at a summer NDEA Institute were recorded and judged on
agreement in expression of feeling responses and cognitive in
content responses.

The author found significant correlation on

.
.
106
. bl es b e t ween superv1sory
these var1a
and counse 1.1ng sess1ons.
Dahmen measured the counselor trainee ability in establishing a growth-producing relationship as a result of a cognitive-affective practicum program.

He found differential levels

related to post trainee client perceptions and independent ratings of counselor trainee functioning (N = 14). 10 7
These studies suggest:

(1) initial level of functioning

affects some types of learning, such as imitative learning and
learning of communication skills (2) discrimination ability is
a prerequisite to ability to communicate and (3) interpersonal
functioning level appears to be a trainee characteristic operat105carkhuff, Robert, Tom Collingwood and Lauri Renz.
"The Effects of Didactic Training Upon Trainee Level of Discrimination and Communication." Journal of Clinical Psycho~. 1969, 15:
460- 461.
106 Forsleff, Louise Peterson. "A Study of Counselor-Supervisor and Counselor-Client Dyadic Relationships." Dissertation Abstracts International, 1967, 28 (5- A): 1677.
l07Dahmen, Lewis A. "A Cognitive-Affective Model for Fostering
Congruence, Empathy and Positive Regard in Counselor
Trainees." Dissertation Abstracts International, 1967, 28
(5- A): 167 •
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ing, in part, independently in the supervisory relationship.
Relationships Between Interpersonal Functioning Level and

-personality Character is tics
-

Interpersonal functioning level of the trainee has been

defined for this study as follows:
The facilitator is a person who is living effectively himself and who discloses himself in a genuine and constructive
fashion in response to others. He communicates an accurate
empathic understanding and a respect for all of the feelings
of other persons and guides discussions with those persons
into specific feelings and experiences. He communicates
confidence in what he is doing and is spontaneous and intense. In addition, while he is open and flexible in his
relationship with others, in his commitment to the welfare
of the other person he is quite capable of active, assertive
and even confronting behavior when it is appropriate. 108
Comparison of interpersonal functioning level and qualities contained in this definition lend further evidence of the
validity of this measure as a relevant dimension affecting the
supervisory process.
Phillips found interpersonal functioning scores significantly correlated with self-ideal value congruence. 10 9 Shaw
found no significant correlation between interpersonal functioning and self concept of thirty-seven practicum counselor trainees.llO
108

carkhuff, Helping and Human Relations, p. 127.

l09Phillips, Shirley. "Self/Ideal Value Congruence and Its Relationship to Self-Actualization and Counseling Effectiveness Among Selected Counselor Trainees." Dissertation Abstracts International, 1974, 35 (4- A): 1987- 1988.
110 shaw, Sarah. "Empathy and Its Relationship to Selected Criteria of Counselor Effectiveness." Dissertation Abstracts
International, 1970, Jl (J- A): 163.
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Ferry found no connection between level of functioning and
philosophical beliefs of thirty-four counselor trainees. 111
Hendricks dealt with self-concept areas which incorporate
relationships (others' worth, friendliness and external or internal frame of reference), all assessed by TAT responses.

He

found empathy related to positive perceptions for all measures;
positive regard related to overall positive perceptions and congruence negatively related to overall positive-perceptions.
These findings suggest functioning in core conditions is related to the person's confidence in self and trust in interpersonal relationships, but not with self-awareness. 112
Anthony tested the facilitative interpersonal functioning
level as a valid measure of psychological adjustment.

To do

this he compared judged interpersonal functioning of twenty-four
physically disabled college students with their "acceptance of
disability."

Although the author found significant correlations

between the two measures, design weaknesses qualify the results.113

111 Ferry, Robert Dean. "Philosophical Beliefs of Counselor Candidates and Counselor Education." Dissertation Abstracts
International, 1971, Jl (J- A): 17 .
112 Hendricks, Ronald. "A~ Investigation of the Relationship Between Certain Perceptions of Self and Evidences of Congruence, Empathy and Positive Regard in Counselor Trainees."
Dissertation Abstracts International, 1968, 29 (5- A):
1451 - 1452.

l

llJAnthony, William A. "The Relationship Between Human Relations Skills and an Index of Psychological Adjustment."
Journal of Counseling Psychology, 1973, 20: 489 - 490.
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Martin and Carkhuff defined MMPI scores as a measure of
psychological adjustment, predicting that an increase in interpersonal functioning of twenty-four graduate trainees would be
paralleled by an increase in MMPI scores indicating greater psychological adjustment.
sample. 114

The hypothesis was confirmed for the

A number of researchers have tested the relationships between interpersonal functioning and an openness or flexibility
in relationships. Bizze11 11 5 and Foulds 116 found a connection,
while Ferry 11 7 and Phillips 118 did not.
Richards tested 127 counselor trainees on cognitive flexibility, repression-sensitization (defensive style extremes) and
found empathy significantly related to cognitive flexibility,
neutral repression-sensitization ratings and experience with a
client. 11 9

ll4Martin and Carkhuff.
11
5Bizzell, Daniel. "Counselor Trainees' Level of Actualization and Its Relationship to Inter~ersonal Communication."
Dissertation Abstracts International, 1972, 33 (4- A):
1428.
116
Foulds, Melvin, "Self-Actualization and the Communication of
Facilitative Conditions During Counseling." Journal of
Counseling Psychology, 1969, 16: 132 - 136.
117 Ferry.
llBPh'll'
1
1ps,
11

9Richards, Jerry D. "The Effects of Cognitive Style Sets of
Flexibility on Counselor Perceptions: Field Dependence and
Repression-Sensitization in Relation to Empathic Accuracy."
Dissertation Abstracts International, 1971, 32 (4- A):
1865.
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Passons and Dey found high scorers on the counseling readiness scale of the Adjective Check List (purports to measure
propensity for change) prior to nine months of training rated
significantly higher on rated interpersonal functioning after
nine months of training, than did low scorers. 120
Anthony and Wain also attempted to link a type of openness
to change with facilitative interpersonal functioning.

They

reasoned that initial level of functioning was not as valid a
predictor of post-training functioning as an "index of trainability," that is, the trainee's willingness and/or ability to
learn.

He rated medical corpsmen in interpersonal functioning

before and after a 45-minute training analogue in empathy, and
at the completion of the entire training program.

Predictive

powers of the analogue change scores (index of trainability)
and pre-test scores alone were compared.

Results showed both

predictors significantly related to outcome, but index of trainability correlated significantly higher with outcome than simple
pre-test scores. 121
These studies suggest that (1) trainee initial interpersonal functioning affects his ability to learn from supervision,
at least in short range programs (2) trainee discrimination lev120 Passons, William and Glen Dey. "Counselor Candidate Personal
Change and the Communication of Facilitative Conditions."
Counselor Education and Supervision, 1972, 12: 57- 62.
121 Anthony, William A. and Harold Wain. "Two Methods of Selecting Prospective Helpers." Journal of Counseling Psycho~. 1971, 18:
157 - 165.
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els contribute to but are not sufficient for effective communication (J) that interpersonal functioning level is a stable
trainee characteristic (4) the interpersonal functioning level
concept seems valid as a personal description (5) counselor attitude toward change and learning as defined by Carkhuff, does
affect his learning of interpersonal communication skills.
Counselor Trainee and Supervisor Interaction Effects
A few studies in interaction effects of client and counselor are also included in this section, since they seem to add
valuable information which is applicable to the supervisory relationship.
Sperekas found practicum supervisors• (N

= 2)

response

types did not differ significantly when working with different
counselor trainees (N = 15). 122
Sundblad investigated the supervisor's level of functioning as it is affected by interpersonal attractiveness of the
trainee and the supervisor's professional experience level.
Faculty and advanced doctoral students engaged in supervision (N
= 71) were presented with one of three profiles presenting the

counselor trainee in a positive, negative or neutral light.
They were then asked to react to fifteen supervision vignettes,
responding as if they were supervising the described trainee.
Responses rated for facilitative conditions showed an inter122 sperekas, Nicole Beth. "An Analysis of the Verbal Responses
of Practicum Supervisors." Dissertation Abstracts International, 1970, JO (9- A): J741- J742.
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action effect of supervisor and "trainee"
iveness.

interp~rsonal

attract-

High experience supervisors functioned highest under

positive attraction, lowest under negative attraction.

Low ex-

perience supervisors were not adversely affected by negative
123
.
attrac t J.on.
Wagner assessed supervisor level of functioning when dealing with trainee behaviors of self-exploration and analysis of
counselor trainee response to client.

Results showed the su-

pervisor behaved differently under these two conditions, correctly modeling genuineness and concreteness when aiding trainee
self-exploration.

The author reports empathy and respect were
not often modeled correctly. 124
In a study also tapping differences, Lambert investigated
consistency of supervisor empathy level from counseling session
to supervisory session.

The author analyzed ten counseling ses-

sions and ten supervisory sessions of the same five counselor/
supervisors for respect, genuineness and empathy, utilizing the
Hill Interaction Matrix.

For this small sample, respect and

genuineness was the same in counseling and supervisory sessions,
12 3sundblad, Lloyd M. "The Relationship of Interpersonal Attraction, Experience and Supervisor's Level of Functioning
in Dyadic Rehabilitation Counseling Supervision." Dissertation Abstracts International, 1971, 32 (3- A)z 1284.
124wagner, Richard L. "Supervisor Behaviors Directed Toward
Trainee Performance of.Facilitative Conditions." Dissertation Abstracts International, 1972, 32 (10 -A): 5557.
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125
while empathy was significantly lower for supervisory sessions.
A study by Congram deals with supervisor style in interaction with trainee behaviors in the supervisory interview.

Seven

counselor educators were divided into three goal-orientation
groups:

didactic,

didactic~experiential-integrative

tic-integrative-experiential.

and didac-

Analysis of taped supervision

sessions showed the coached supervisee, as planned, was able to
initiate discussion in cognitive, affective and mixed areas (the
supervisee lead types).

An interaction analysis showed supervi-

sors responded the same regardless of orientation or supervisee
lead.

In this otherwise well controlled study, the author sug-

gests facilitative level might have differentiated supervisory
behavior, rather than orientation. 126
These few studies can only suggest that supervisor and
counselor trainee behaviors are interdependent in the supervisory relationship.

This interaction effect may be related to

the interpersonal qualities of the trainee or to the particular
nature of counselor supervision which can shift from a counseling to a teaching framework and back.
Counselor-client interaction effects.--Carkhuff and Alexik
had a client alter self-exploration during an interview.

The

12 5Lambert, Michael. "Supervisory and Counseling Process: A
Comparative Study." Dissertation Abstracts International,
1971, 32 (6- B): 36
126 congram, Carole Ann. "Supervisor Behavior in Counselor Education: The Relationship of Goal Orientation, Time and Supervisee Lead." Dissertation Abstracts International,
1970, 31 (2 -A):
0 •
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authors found low functioning counselors significantly lowered
1evel of functioning in response and could not raise that level
when the client increased self-exploration once again.

High

functioning therapists, on the other hand, did not decrease facilitative conditions. 127
In a follow-up study, Friel, Kratochvil and Carkhuff had
four standard clients explore real problems at high levels during the first and last periods of a counseling interview, but
drop self-exploration levels significantly during the second
period by discussing irrelevant or superficial topics.

Results

showed all thirty-two counselor trainees functioned at the 2.0
level during the first level and dropped significantly during
the second and third periods.

Client facilitative levels had a

significant effect on these low and moderate functioning coun.
128
se 1 or t ra1.nees.
Piaget, Berenson and Carkhuff exposed four high and four
low functioning clients to a high and moderate functioning counselor who lowered their levels of facilitative conditions during
the interview.

The depth of self-exploration of low clients was

found to be a function of counselor offered conditions, while
12 7carkhuff, Robert and Mack Alexik. "Effects of Client Depth
of Self-Exploration Upon High and Low Functioning Counselors." Journal of Counseling Psychology, 1967, 14: 350 355.
128 Friel, Ted, Dan Kratochvil and Robert Carkhuff. "The Effects
of the Manipulation of Client Depth of Self-Exploration
Upon Helpers of Different Training and Experience." Journal of Clinical Psychology, 1968, 14: 247 - 249.

l
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high functioning clients' exploration was not. 12 9
van der Veen studied the relationships between twenty-five
patients and eight therapists (all patients saw all therapists).
Results showed the therapist's interpersonal functioning level
differed when working with patients exploring themselves at different levels.

However, there was no interaction effect (high

versus low functioning therapists were not differentially
affected by client depth of self-exploration). 1 3°
Contrasting results were found in analyzing written responses to client expressions of counselors (N

= 440)

at differ-

ent levels of experience.

Helpee affect and content did not
affect level of response. 1 31
Lin assessed interaction effects of counselor trainee (N

= 3)

self-confidence and client's self-confidence.

The depen-

dent variable was client impression of the counseling relationship.

Results showed no interaction effects.

Counselor trainee

level of self-confidence induced more favorable client impres12 9Piaget, Gerald, Bernard Berenson and Robert Carkhuff. "Differential Effects of the Manipulation of Therapeutic Conditions by High and Moderate Functioning Therapists on High
and Low Functioning Clients." Journal of Consulting Psychologx, 1967, 31: 481 - 486.
l3°van der Veen, Ferdinand. "Effects of the Therapist and the
Patient on Each Other's Therapeutic Behavior." Journal of
Consulting Psychology, 1965, 29: 19 - 26.
l3lcarkhuff, Robert, Daniel Kratochvil and Theodore Friel. "Effects of Professional Training: Communication and Discrimination of Facilitative Conditions." Journal of Counseling
Psychology, 1968, 15: 68 - 74.
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1 2
sions (main effect). 3
Together the Carkhuff associates' studies indicate:

(1)

both client and therapist contribute to.the client's improvement
and self-exploration in the therapy process (2) the depth to
which low functioning clients explore themselves is a function
of facilitative levels offered by high level counselors (3) high
level clients continue to explore themselves deeply under lowered therapy conditions: however (4) over time both high and low
functioning clients will deteriorate in degree of self-exploration.l33
Considering results found on both types of helper-helpee
relationships, studies suggest that the low functioning partici_pant in a relationship is dependent on the high functioning member for growthful behaviors.

Low functioning persons seem more

affected by the other's level of functioning than are high
functioning persons.

For the supervisory relationship these re-

sults suggest high functioning supervisors will have more effect
on the trainees than will the low functioning supervisor, parcicularly if the trainee is functioning at rather low interpersonal levels.

Low functioning supervisors would be more likely

to be negatively influenced by trainees who are not open to
self-exploration.

2
l3 Lin, Tien-Teh. "Counseling Relationship as a Function of the
Counselor• s Self Confidence." Journal of Counseling Psychology, 1973, 20: 293 - 297.
l33carkhuff and Alexik, 1967.
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Summary
Research in counselor education and supervision has focused on three variables influencing counselor trainee learning
in the supervisory relationship:

(1) the type program utilized

(2) the supervisor and (J) the trainee.

Research results have indicated that both didactic and relationship elements are incorporated into effective supervision.
Indeed, the research as a whole strongly suggests a relationship
between effective supervision and the supervisor's use of a variety of response modes.
The research further suggests that the supervisor's level
of facilitative functioning, as defined by Carkhuff, may be an
important influence in the supervisory relationship.

The super-

visor who is flexible in his responses and reactions to the
trainee, and who is functioning at a high level of facilitation
may be expected to foster greater growth in the counselor trainee.
The ways in which the counselor trainee affects the supervisory process are less clear.

However, research suggests the

counselor trainee's level of functioning independently affects
his learning in supervision, or differing levels of trainee facilitation elicit different behaviors from supervisors, limiting
or enhancing their facilitative levels.

The trainee is seen as

independently influencing the supervisory process or initiating
interaction effects within it.

CHAPrER III

ME'rHOD

This chapter will outline the procedure followed for the
experimental study, under the topics:

(1) subjects (2) person-

nel (clients, supervisors and judges) (J) treatments and (4)
procedure.
Briefly this study involves a sample of twenty-four graduate students in counselor education, whose course work level
was approximately the second ·semester of a three semester master's degree program.
These students participated as counselors in four counseling and supervisory sessions.

The counselor trainees were

divided into initially high and low functioning groups on the
basis of independent ratings received for a brief pre-test
counseling session.

These two groups were further divided

among co-counseling and delayed feedback supervision methods,
to yield four experimental groups:

(1) high functioning co-

counseling (2) low functioning co-counseling (J) high functioning delayed feedback and (4) low functioning delayed feedback.
Pre-test and post-test ratings allowed analysis of counselor trainee change based on effects of the supervision employed and on effects of counselor trainee initial level of functioning.

The interaction effect of these two variables could

also be analyzed.
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Sub,iects
The twenty-four counselor trainees were enrolled in counselor education courses at Loyola University during the 1974
summer session.

The courses were Fundamentals of Counseling

4J4 and Problems in Counseling 4J5.

The counselor trainees

participated in the research project as part of class activities.
The sample was made up of ten males and fourteen females
falling in age categories "20- 24" through "45 and over."
Both the median and mean age fell in the "JO - J4" age category.

Table l gives the age frequency distribution for the

sample.
TABLE 1
Frequency Distribution of Counselor Trainees by Age

Age Category
20 - 24
25 - 29
JO - J4
J5 - J9
40 - 44
45+

Absolute
Frequency

Relative
Frequency

2

B.J

7
4

29.2
16.7
12.5
20.8
12.5
100.0

J

5

J

24

Of the twenty-four counselor trainees, ten were married,
thirteen were single, and one was divorced, as shown in Table
2.

TABLE 2
Frequency Distribution of Counselor
Trainees by Marital Status

Niar i tal Status

Absolute
Frequency

Married
Single
Divorced

Relative
Frequency

10

I.H.?

lJ
l

r' l•
?
.Jr,._

m

The racial makeup of the sample was:
black - 5 and foreign born - J,

4 •'-')
100.0

caucasian- 16,

Although the foreign born

counselor trainees were fluent in English, the language nevertheless seemed to present difficulty for them within the
demanding counseling situation,

For example, several clients

commented that one of the counselor trainees was severely limited by language, especially in early sessions, although he
transmitted by his manner a sensitivity and earnestness in
wanting to help the client.

Table J shows the frequency dis-

tribution for ethnic background of the subjects.
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TABLE 3
Frequency Distribution of Counselor
Trainees by Ethnic Background

Ethnic
Background
Caucasian
Black
Foreign Born

Absolute
Frequency

Relative
Frequency

16
5

20.8

~

12 . .2.
100.0

66.7

Seventeen counselor trainees were seeking the master's
degree in Guidance and Counseling and Student Personnel Work
(S~l).

The remaining seven had master's degrees and were en-

rolled seeking counselor certification, the doctorate, or were
unclassified students.

See Table 4 for a breakdown of the sub-

jects by educational objective.

68

TABLE 4
Frequency Distribution of Counselor
Trainees by Educational Objective

Educational
Objective

Absolute
Frequency

Relative
Frequency

16

66.7

l

1+,2

4
2
l

16.7
8,J
4.2
100.0

Master's Degree Guidance and Counseling and SPW
Master's Degree Educational Administration
Counselor
Certification
Unclassified
Doctorate

24

As Table 5 shows, most of the counselor trainees were
part time students.

Sixteen held full time jobs.
TABLE 5

Frequency Distribution of Counselor
Trainees by Student Status

Student Status
Part Time
Full Time
Summer Student
Only

Absolute
Frequency
17

5
2

24

Relative
Frequency
70.8
20.8
8.J
100.0
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The counselor trainees in this sample had a wide variety
of work experience.

Almost half had been employed full time or

the equivalent ten or more years, six had worked five to ten
years, and eight had worked less than five years.

These jobs

ranged from counseling jobs (high school and pastoral) and
counseling-related jobs (student personnel work, teaching,
school administration) to non-related jobs (radio and newspaper
journalism, secretarial, clerical and sales work).
Eleven of the counselor trainees had had some formal or
informal counseling experience, including counseling in public
schools, pastoral counseling and volunteer counseling.

At the

time of this study five counselor trainees were engaged in
counseling outside the university setting.

None of the five

were receiving supervision for that counseling.
A typical counselor trainee in this sample could be described as caucasian, in the early thirties, employed and seeking a master's degree as a part time student.

This sample rep-

resents a normal student sample for the counselor education
program at Loyola University.

The sample also seems represen-

tative of most student populations at large metropolitan universities.
A scan of the descriptive data indicates no major discrepancies between experimental groups on biographical and
background characteristics.
Personnel
This section will describe the personnel used in the
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study, including clients, supervisors and judges.

Their back-

grounds as well as orientation to the project will be described.
Clients
Two sets of clients were required for this study:

pre-

test, post-test clients, and clients participating in the four
treatment counseling sessions.
Pre-test, post-test clients.--IVlost clients for the pretest and post-test were past master's degree students known by
the experimenter.

Two high school students and one college

drama student also participated.

Each client saw four to five

counselor trainees for each testing.

The clients were asked to

present a problem of their own or one they knew about, and
could talk easily about.
nonverbal client.

They were requested not to play a

Each client presented the same problem to

each consecutive counselor trainee throughout the pre-test.
Each client also presented the same problem to each consecutive
counselor trainee throughout the post-test.
Clients for treatment counseling sessions.--The clients
used for the study were paid coached clients.

The client group

included six high school students, two college students and two
young housewives.

Each of the clients saw a number of the

counselor trainees throughout the course of the project.
the most part, clients saw a counselor twice.

For

On several occa-

sions, the client saw a counselor trainee only once due to supervisor absence.

l
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Each c1ier;.t worked approximately the same amount of time
under each of the supervision methods:

co-counseling and de-

layed feedback, and under each of the four supervisors.

In

this way' the client variable was held relatively constant over
the treatment methods.
The clients attended a two-hour orientation prior to the
project.

At thi:.:o time they received instructions, and briefly

role-played as clients.
The clients were asked to discuss a problem in the personal-social realm rather than a problem concerning educational
choice or

vo~atio~al

planni~g.

It was felt that the beginning

trainees might more easily pick up affect from clients under
these conditions, and the learning situation might be enhanced.
The request also provided for increased consistency

~etween

client problems.
The clients were encouraged to discuss a real concern,
since they had to sustain the client role over a rather long
period (two twenty minute

They were further re-

quested not to play a nonverbal client.
naires

c~npleted

Follow-up question-

by the clients indicated all but two diG-

cussed real past or present problems.
The clients saw the same counselors for the first two
weeks, then different counselors the second two weeks.

For each

time frame, the clients presented the same problem to the several counselors they were seeing.

Client feedback indicated

they were able to present the same problezn, however, the ensu-
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ing interaction of

co~se

led discussions into widely different

areas with each individual counselor trainee.
Observation of the clients throughout the project and the
clients• own evaluative comments showed they became quite involved personally with the counselor trainees.

They reacted

not unlike "real" clients, showing some nervousness in the beginning, but with increasing enthusiasm for the process and resulting personal insights.

Six of the clients asked if the

project could be continued so they could continue seeing the
counselor trainees.
Two clients dropped out during the project and were replaced.

Both clients dropped out after one day of counseling.

Follow-up indicated these clients might have felt threatened by
the counseling session.
Suuervisors
The supervisors were four advanced doctoral students in
the Department of Guidance and Counseling at Loyola University.
All were females in their thirties and forties.
Two of the supervisors had previously worked for one year
as part time practicum supervisors at Loyola University.

One

of these had supervised teachers seven years as part of elementary principal duties.

A third had supervised resident assist-

ants in a college setting for six months, and
teachers for three years.

sp~cial

education

The fourth had a few informal ex-

periences in direct supervision of master's students in Guidance and Counseling.

?J
The four supervisors had a mean 4.25 years of full time
or equivalent counseling experience.
one type of counseling position.

All had held more than

The positions held'were:

counselor at the elementary, high school and college levels,
school psychologist, private practice, group counselor for master's students, college advisor, clinical psychologist trainee.
In addition to counseling, the four supervisors had a mean 5.0
years of teaching experience.
None of the supervisors had had experience in co-counseling supervision, either in their own training or in training
others.

All the supervisors had been trained as counselors by

the delayed feedback method.

The two experienced supervisors

had used delayed feedback supervision in training master's students.
Three of the four supervisors attended a three and onehalf hour training session prior to the project.

The fourth

did not since she replaced another supervisor originally scheduled for the project.

That supervisor voluntarily dropped out

of the project as a result of the training session.

At that

time she found co-counseling as defined by this study too difficult to work under since the procedure called for selective
supervisor intervention rather than equal participation by supervisor and trainee.
The supervisor training session was conducted by a Ph.D.
counselor educator who was experienced in both delayed feedback
and in co-counseling supervision.

'l'he training program con-

74
sisted of description, demonstration, role-playing and discussion of each method.

A major portion of the time was spent on

co-counseling, since the supervisors were unfamiliar with this
method.
Gross ratings of interpersonal functioning 1 were taken on
the supervisors by casting them in a helping role with a client
for ten minutes.

The tapes were then rated by two independent

judges (see description of judges later in this chapter) not
known by the supervisors.

The attained ratings were based on a

five-point scale with one representing a "nonfacilitative" response.

(See complete description under the "pre-test ratings"

section of this chapter.)
The obtained ratings were:
Supervisor #2:
visor #4:

1.80, 2.90;

1.54, 2.85.

Supervisor #1:

Superv~sor

#J:

1.28, 1.75;

1.50, 2.11: Super-

These ratings were averaged from

judges• ratings of each counselor/supervisor response.

Judges

also rated the overall tape performance, which is based on perception of the total tape.

1.5, 1.5: Supervisor #2:
Supervisor #4:

These ratings were:

Supervisor #1:

2.0, 4.0; Supervisor #J:

2,0, J.5;

2.0, 3.5.

Judges
Two sets of independent raters were used for the study.
One set of two judges (Judges #1 and #2) rated pre-test tapes
1 carkhuff, Robert. Helping and Human Relations.
Holt, Rinehart and Winston, 1969), Vol. I.

(New York:
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for the purpose of differentiating high versus low treatment
groups prior to the experiment.
the supervisor tapes.

These two judges also rated

A second set of two judges (Judges #J

and #4) rated pre-test and post-test tapes for the purpose of
·estimating change in level of functioning.

The first set of

judges could not be used to estimate change in counselor trainee functioning, since they were aware of the pre-test, post~
test status of tapes.
post-test tapes.

However, Judges #l and #2 did rate the

Their ratings could then be used to estimate

counselor trainee change, along with the other two judges, if
the ratings did not seem affected by the judge's knowledge of
pre-test or post-test status.
Pre-test judges.--Judges #l and #2 were requested to rate
pre-test tapes for the purpose of differentiating high versus
low functioning trainees prior to the project.

However, tape

difficulties combined with limited time led to the use of Judge
#l's ratings only for differentiating groups.

A complete set

of ratings was finally obtained from the second judge so that
inter-rater correlations could be presented.
These two judges were quite similar in background and in
experience.

Both held the Ph.D. in counseling.

Both had work-

ed for the past several years as psychology instructors at the
college level.

Both had counseled three years in counseling

centers, in addition to private practice.

Both of the judges

had previously used the Carkhuff scale for judging tapes in
another research project.
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Pre-test, post-test judges. --Judges fiJ and #4 rated
both pre-test and post-test tapes for the purpose of estimating
counselor trainee change in level of facilitative functioning.
These two judges were also similar in background.

Both

had M.A.'s in Guidance and Counseling and were advanced doctoral candidates.

Both had been counselors for two years--one at

the college level, and one at the high school level.

Both have

been involved with formal and informal counseling of college
students, one as head of a university residence hall for three
years and the other as a counselor and student development specialist at a junior college for two and one-half years.

These

judges were presently employed as a counselor at a junior college, and as a consultant to high school counselors, respectively.

Both judges had supervised a master's level practicum.

They had previously used Carkhuff's discrimination and communication exercises in training counselor trainees and para-professionals, and had used the Carkhuff Scale for Gross Ratings
of Facilitative Functioning 2 for evaluating trainees.
All four judges attended a three hour training session.
This time frame was based on maximum time availability of the
judges.

The training session consisted of discrimination

training utilizing (1) Carkhuff's sixteen client stimulus expressions) (see Appendix A, page lJJ ) and (2) two ten minute
2

carkhuff, Helping and Human Relations, p. 115.

3 carkhuff, Helping and Human Relations, pp. 115 - 125.
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taped excerpts of beginning counselors in initial sessions with
a client.
The trainine sequence was as follows.
1.

description of the Scale for Gross Ratings of Facil-

itative Interpersonal Functioning.
2.
sions.

rating responses to sixteen stimulus client expresThe sixteen client expressions are each followed by

four counselor responses.
response.

The judges independently rated each

They then compared ratings and reasons they gave

such ratings.

Finally the judges heard Carkhuff's provided

ratings for comparison with their own,

In almost all cases

judges were rating within one-half point of the provided
ratings.

J,

rating taped counselor responses.

sponse was rated independently by each judge.

Each counselor reEach rating was

then compared between judges and discussed.
The Treatment
The treatment sessions included four counseling/supervisory sessions.

rllost of the counselor trainees saw two clients

two times each,

Some trainees saw three clients over the four

sessions due to absence and subsequent rescheduling.
Co-counseling Supervision
Co-counseling supervision adhered to the following procedure.

The supervisor sat in the room with the beginning

counselor, with chairs placed in a triangle.

'

l

The beginning

'?8
counselor rewainc::d ln chart;e·of the sessioL.

The supervisor's

role was to intercede from time to time with a more accurate
response, when he perceived the trainee had missed a communication from the client or was pursuing a tangential poir1t,

The

procedure also called for the supervisor to provide positive
reinforcement vtllen the counselor· was accurately tuned in and
respondinc to the client.

Tape recordinGS of supervision ses-

sions indicated positive reinforcement may have occurred in
less than desirable amounts for co-counseling supervision.

Su-

pervisor comments on the final evaluation forms also suggested
co-counselors may have received fewer supportive statements.
This was due to the supervisors' reluctance to interrupt the
session when it was going well.

It seems likely direct posi-

tive reinforcement occurred less in co-counseling supervision
than in delayed feedback supervision.
The supervisory/counseling session lasted twenty minutes,
followed by a ten minute feedback session.

In the feedback

session, observations were made about the interview, and the
trainee had the opportunity to ask questions.
Delaye£_Feedback Supervision
Individuals in the delayed feedback group taped a twenty
minute interview with a client.

The trainee then had approx-

imately one hour to review his tape.

Portions of the tapes

were played and commented on in a thirty minute supervisory
session.

The student at this time had a chance to ask ques-
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tions about his interview and discuss with the supervisor different ways of handling the interview or explore why he reacted
in such a manner in the interview.

The supervisor focused on

both good points and areas for improvement for the counselor
trainee.
Initial Level of Functioning:

Hieh Functioning Trainees

The initial level of functioning of counselor trainees was
determined by independent ratings of taped responses in the pretest.

(See the next section for details.)

Counselor trainees

were ordered on a list according to pre-test ratings in facilitative functioning.

Those counselor trainees falling above

the median were designated high functioning counselor trainees;
those falling below the median were designated low functioning
trainees.

High functioning trainees were those obtaining 1.46

or above on the five point Carkhuff scale (one is low, five is
high).

The high functioning trainees had a mean score of 2.18

on the five point scale.
Initial Level of Functioning:

Low Functioning Trainees

Initially low functioning counselor trainees were those
trainees who scored 1. 42 or below on a five paint scale.

These

counselor trainees had a mea.n score of 1. 27.
'rhe Procedure
Biographical Data
On the first day of classes in the summer session, bio-
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graphical data sheets were distributed by class instructors.
p8 rticipa.tion in the counseling sessions was described by class
instructors along with general description of total class activities.

It was also explained that the trainee's general

ability would be assessed before and after the four counseling
sessions by short ten minute counseling sessions.
Pre-Test
The pre-test counseling sessions took place the second
day of classes in the summer 1974 session, one week prior to
the beginning of the experimental treatments.

Each counselor

trainee was asked to try to understand the client's concern and
help as best he could.

They were informed the sessions would

be taped for the purpose of assessing their general level of
ability prior to course activities.
Pre-Test Ratings
The taped pre-test sessions were coded and delivered to
the two pre-test judges (Judges 711 and #2) for rating.

'I'he

judges listened tQ each counselor response, and rated each response (see Appendix B, page 144 for the rating form).

The

individual response ratings were then averaged by the experimenter to yield an "averaged response" rating.

The judges also

rated counselor trainee performance for the tape as a whole to
yield an "overall estimate" rating of counselor ability.
For both ratings, the Carkhuff Scale for Gross Ratings of
Interpersonal Functioning was used (see Appendix C, page 146 ).
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This scale has been extensively investigated in connecting
counselor trainee functioning with v,arious effectiveness outcomes4-7 and in correlation with relevant personality dimensions.B-ll

Further critical assessments of the Carkhuff

4 Pierce, Richard, Robert Carkhuff and Bernard Berenson. "The
Differential Effects of High and Low Functioning Counselors
Upon Counselors-in-Training." Journal of Clinical Psycho~. 1967, 2J:
212 - 215.
5Truax, Charles, Robert Ca.rkhuff and Frank Kodman. "Relationships Between Therapist-Offered Conditions and Patient
Change in Group Psychotherapy." Journal of Clinical Psychology, 1965, 21: 327 - J29.
6Kratochvil, Daniel, David Aspy and Robert Carkhuff. "The
Differential Effects of Absolute Level and Direction of
Growth in Counselor Functioning Upon Client Level of
Functioning." Journal of Clinical Psychology, 1967, 23:
216 - 217.

7~agell, William, Robert Carkhuff and Bernard Berenson.

"The
Predicted Differential Effects of the Level of Functioning
of Outpatients." Journal of Clinical Psycholog~, 1967, 23:
510 - 512.

8 Bergin, Allen and Lawrence Jasper. "Correlates of Empathy
in Psychotherapy: A Replication." Journal of Abnormal
Psychology, 1969, 74: 477 - 481.
9McWhirter, Jeffries. "Two Measures of the Facilitative
Conditions: A Correlation Study." Journal of Counseling
Psychology, 1973, 20: 317 - J20.
10Martin, Donald and George Gazda. "A Method of Self-Evaluation for Counselor Education Utilizing the Measurement of
Facilitative Condition." · Counselor Education and Supervision, 1970, 9: 87 - 92.
11 Kurtz, Robert. "A Comparison of Different Approaches to the
Measurement of Counselor Empathy in Personal Counseling."
Dissertation Abstracts International, 1971, 31 (11 -A):
5768 - 5769.
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scales 12 • l3 support their validity and reliability.
The Scale for Gross Ratings of Interpersonal Functioning
is a five point scale which rates counselor responses on nonfacilitative (one) to highly facilitative (five) based on the
definition:
The facilitator is a person who is living effectively himself and who discloses himself in a genuine and constructive fashion in response to others. He com~unicates an
accurate empathic understanding and a respect for all of
the feelings of other persons and guides discussions with
those persons into specific feelings and experiences. He
communicates confidence in what he is doing a.nd is spontaneous and intense. In addition, while he is open and
flexible in his relationship with others and committed to
the welfare of the other person, he is quite capable of
assertive and confrontinG behavior when it is appropriate.14
On this scale, a level three response is considered minimally fa.cili tati ve.

The counselor response is interchangeable

with the client response, indicating the counselor has heard
the client and understands the communication.

A response rated

above level three is considered additive, and contains both
elements:

interchangeability and an action orientation.

The

counselor has understood the client, and has added a new insight, perspective or direction to the client's verbalization.
Responses which contain the action orientation, but do not show
understanding (interchangeability) are rated below level three.
12 Hefele, Thomas and (,Uchael Hurst. "Interpersonal Skill Measurement: Precision, Validity and Utility." Counseling Psychology, 1972, ): 62 - 70.
l3zytowski, Donald and Ellen Betz. "Measurement in Counselor
Research: A Review." Counseling Psychologist, 1972, J:
72 - 86.
14
carkhuff, Helping and Human Relations, p. 171.

8J
These guidelines for use of the scale are appropriate for use
in rating initial sessions such as those in this study.
used whole number ratings as well as fractions.

Judges

Both "averaged

response" ratings and "overall estimate" ratings were based on
this general framework.
Judge #2 was unable to complete ten of the ratings in the
allotted five days due to difficulties with the tapes and the
limited time available for the rating.

Since the counseling/

supervision sessions could not reasonably be rescheduled,

dif~

ferentiation of groups was based on Judge #l's ratings alone.
Later a complete set of ratings was obtained from Judge #2.
Inter-judge correlations could then be run to see if rankings
differed between Judge t¥1 and Judge #2•s ratings.
Each counselor trainee "averaged response" score was computed.

An ordered list was formed listing counselor trainee

ratings from lowest functioning to highest functioning.
Differentiation of Groups
The ordered list was used to differentiate high versus
low functioning counselor trainees.

Counselor trainees falling

above the median (1.46 or above on the five point scale) were
designated high functioning.

Those falling below the median

(1.42 and below) were designated low functioning.

Every other

person on the list was placed in co-counseling supervision and
the alternate person in delayed feedback supervision.

This

procedure resulted in formation of four experimental groups
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based on initial level of functioning and supervisory method:
high co-counseling, low co-counseling, high delayed feedback
and low delayed feedback.
The experimental design can be pictured:
Type Supervision
Co-counseling
counselor
Tralnee
Inltial
Level of
Functloning

High

Delayed Feedback

1

CHA NGE
I

---------------~----------------~CORES

Low

Every effort was made to assign counselor trainees from
each of the four experimental groups to each supervisor.

Each

supervisor had approximately the same number of co-counselor
and delayed feedback trainees.

Each supervisor had both high

and low functioning counselor trainees.

The supervisors worked

with counselor trainees previously unknown to them.
Treatment
Each counselor trainee participated in four counseling
and supervisory sessions, according to delayed feedback or cocounseling supervision methods, as described above.

Counseling/

supervision sessions took place on Tuesday for four consecutive
weeks:

the second, third, fourth and fifth weeks of the six

week summer session.
week.

One supervisor was absent the second

Her seven trainees therefore skipped their sessions that

week and made them up the final (sixth) week of the experiment.

r
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of course, those sessions were completed prior to the posttest.
The experimenter monitored the sessions for adherence to
time limits.
participants.

The experimenter acted as coordinator for the
On a few occasions counselor trainees attempted

to elicit experimenter aid with a problem with a client or with
a supervisor.

On these occasions the trainee was encouraged to

deal with the problem directly with the supervisor.
All counselor trainees counseled, and were supervised on,
the required four sessions.
During the sixth week of summer school, and before posttesting, all counselor trainees met with supervisors for a ten
minute wrap-up session.

The purpose of this session was to

allow the trainee time to ask questions about his counseling in
general.

Also, the supervisor could offer an assessment of the

trainee's skills, as well as guidelines for future learning.
This session was included since most of the counselor trainees
would be taking practicum in the near future, and it was
thought such information would be of value for that experience.
Subjective Reports
Questionnaires were filled out by supervisors and counselor trainees on perceptions of the first session, the last
session and the overall experience.
for examples of the questionnaires.)

(See Appendix D, page 148
Supervisors filled out

questionnaires following the first and last supervisory sessions with each of her counselor trainees.

The clients also
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filled out brief questionnaires concerning their perceptions of
the counselor trainee.

The purpose of the questionnaires was

to gain information about the subjective experience of the participants.
The supervisor was rated by herself and the counselor
trainees on skill, helpfulness and acceptance for the first and
last sessions.

Comparisons of ratings for first and last ses-

sions then yielded a rough change measure in how the supervisor
was viewed.

Counselor trainees also rated the supervisors on

overall skill, helpfulness, acceptance, competence and genuineness.
The counselor trainee was rated by himself and the supervisor on relaxation, confidence, understanding of the counselee,
naturalness, counseling ability and improvement in counseling
skills for the

firs~

and last sessions.

Compa~ison

of ratings

for the first and last sessions yielded a rough change measure
in how the counselor trainees were viewed.
Counselor trainees were also rated on overall counseling
ability and improvement in counseling skills by themselves and
by the supervisors.

Counselor trainee self ratings were also

taken on overall listening ability, naturalness and understanding of the counselee.
The questionnaires consisted primarily of ratings on five
point scales, utilizing the following form:
Supervisor
unskilled

1

2

J

4

5

skilled
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A numerical comparison could be made between supervisor
and counselor trainee perceptions, and between perceptions of
both under different experimental treatments.
Post-·Tes ts
The post-test was taken on Wednesday of the last week of
summer school.

The post-test procedure followed was identical

to that for the pre-test, with the counselor trainees participating in ten minute recorded counseling sessions with a
coached client.
Dissemination of Data for Judging
Tapes were mixed and coded to conceal pre-test, post-test
status.
The four judges rated each counselor response, following
the procedure outlined above under "pre-test ratings."

They

also rated overall counselor trainee performance.
Each judge's rating for the counselor trainee was obtained
by averaging ratings of each counselor response on the tape.
All four judges then had rated both pre-test and post-test
data.

It was thought that if ratings of the judges who were

awa.re of the pre-test, post-test status of tapes (Judges til and
#2) appeared to show no bias from this knowledge, a pooled rating could be taken from all four judges.

Hcwever, one judge

showed quite devia.nt scores from the other three which might
have resulted from this knowledge.

'rhere fore analysis pro-

ceeded taking the counselor trainee change measure from the two
judges who were unaware of the pre-test, post-test status of

~
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tapes (Judges //J and //4).

For the change measure then, pre-

test and post-test scores were based on the pooled averaged response ratings of Judges #J and #4.
Statistical Procedures
The following information was coded and punched on computer cards:

(l) biographical data (2) client perception of

counselor trainees (J) counselor trainee perceptions of self
and supervisor (4) supervisor perceptions of self and counselor
trainees (5) counselor trainee pre-test level of functioning

(6) counselor trainee post-test level of functioning.
The following tests were performed:
l.

test for main and interaction effects on change

scores for the four experimental groups, utilizing a two-way
analysis of variance
2.

test for change between pre-test and post-test meas-

ures for the total group, the delayed feedback group, the cocounseling group, the high functioning group and the low functioning group, utilizing the t-difference test

J,

comparison of first and last session perceptions of

counselor trainees and supervisors for the total group, and for
the co-counseling, delayed feedback, initially high functioning
and ini tia.lly low functioning groups (t-difference)

4.

t-test comparison of counselor trainees• perceptions

under delayed feedback versus co-counseling and under high versus low functioning conditions

5.

comparison of supervisors' perceptions under delayed
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feedback versus co-counseJ.ing and initially high versus low
functioning groups (t-test)
6,

comparison of change scores for counselor trainees

under the different supervisors, to test for possible supervisor effect (one-way analysis of variance)

?.

correlations between judges• ratings

8.

correlations between judges• averaged response

ratings and overall estimate ratings,
Chapter Three has outlined the procedure followed for
this experiment.

Chapter Four will present the results of

the statistical analysis as well as a discussion of those results.

CHAPTER IV
RESULTS
This chapter presents the statistical findings and a discussion of those findines.

Results are presented for (1) ini-

tial group differences (2) comparison of judges• ratines (J)
analyses of the six hypotheses and (4) questionnaire variables
(perceptions of the participants).
Initial Group Differences
Initially high functioning trainees were differentiated
from initially low functioning trainees on the basis of the one

A t-test comparison of pre-test rat-

judge's pre-test ratings.

ings for the two groups yielded a significant difference between groups (t = -7.02, p

< • 01).

This findine affirmed the

design assumption, that two different levels of trainee functioning were involved.
Since original plans called for differentiation of groups
based on two judges• scores, the second judge's pre-test ratings were also analyzed.

Based on the already designated ini-

tially high functioning versus low functioning counselor trainee groups, the second judge's pre-test ratings for those groups
also differed significantly (t

= 4.66,

P< .01).

Averaging

counselor trainees• pre-test ratings of the two judges, pretest scores of initially high functioning counselor trainees
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again differed significantly from pre-test scores of initially
1ow functioning counselor trainees (t

= -6.22,

p <.01).

These

results suggest that use of a single judge's ratings to differentiate groups on initial level of functioning did not bias
the composition of the groups.

Statistical results indicated

there was a significant difference between pre-test scores for
the groups, whether using the single judge ratings or an averaged rating of the two judges.

(See summary table in Appendix

E, page 155 . )
Comparison of Counselor Trainee Averaged Ratings
and Overall Estimate Ratings
All analyses discussed in this chapter have utilized the
"averaged response" ratings rather than the "overall estimate"
ratings.

The former rating was obtained by averaging the

judge's ratings of each counselor trainee response.
rating was the judge's perception of the

ove~all

The latter

tape.

Both

ratings utilized the same definition and the same five point
scale.
A correlation analysis indicated judges ranked the counselor trainee in a similar manner regardless of rating method
used.

These correlations are shown in Table 6.
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TAJLE 6
Correlations Between Counselor Trainees'
Averaged Response Ratings and Overall
Estimate Ratings

Rater

Pre-test r

//1
Judge f/2
,Judge ,,!/J
Judge !/-4
~H:-

. 7J-!:-*
.82**
.90**

.94**
.89*-l:• 77*-r.. 88~A-*

~Tudge

Post-test r

.89~H

p ( , 01

Inter-Judge Correlations
As described in Chapter Three, two sets of judges were
involved in this study.

Judges #1 and #2 were asked to judge

pre-test tapes for the purpose of differentiating groups on
initial level of functioning.

Judges #J and !/-4 rated pre-test

and post-test tapes for the purpose of assessing change in
counselor

trai~ee

level of functioning.

A comparison of pre-test ratings of Judge Ill and Judge #2
(used for initial differentiation of groups) was performed utilizing a correlation analysis.

Since the pre-test ratings for

Judge #2 could not be used, this analysis determined how closely the two judges ranked the students.

A pearson correlation

of .85 was found, significant at the .01 level.

This result

indicates high agreement of the two judges in ranking counselor
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trainees based on pre-test scores.

This finding supports the

t-test results discussed earlier, that if two judges' ratings
had been used, the initial group differentiation would have
been highly similar to that resulting from use of one judge's
ratings.
Further correlation analyses were performed between pretest scores of Judge #J and Judge #4 and post-test scores of
Judge #J and Judge #4.

Ratings of these judges were used to

measure change in counselor trainee level of functioning.

The

pre-test correlation wa.s .71 (p < .01) and the post-test correlation was .61 (p< .01), indicating adequate inter-rater reliability.

The comparatively lower post-test r for judges' rat-

ings suggested a perhaps greater variability in counselor
trainee functioning on the post-test.

If this assumption is

valid, less consistent counselor trainee performance on the
post-test might have made rating more difficult.

Table 7

summarizes the correlation analyses.
TABLE 7
Correlations Between Judges' Ratings

Raters
Judges 1/1
Judges !!J

** p ( . 01

Pre-test r
&

l/2

&

114

.85**
.71**

Post-test r

.61**
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Individual Supervisor Effects
The supervisor effect was controlled in the design
through division of supervisor time between co-counseling and
delayed feedback supervision and between high functioning and
low functioning counselor trainees.

A check was made to see if

the supervisors had differentially affected counselor trainee
change, regardless of supervision method employed or counselor
trainee initial level of functioning.

The study was designed

to focus on effects of method and trainee on learning, requiring a constant supervisor variable.

To see if trainees changed

differentially according to the supervisor they w?rked under, a
one-way analysis of variance was performed on the counselor
trainee (N

= 24)

change scores.

Table 8 shows the results.

TABLE 8
Difference in Counselor Trainee Change Scores
Based on Supervisor Group

Source

df

ss

MS

F

Between Groups
Within Groups
Total

J
20

.2)8

.079

.979

1.619
1.857

.081

2)

There was no significant difference in counselor trainee
change scores, based on the supervisor he worked under.

This

finding indicates the four supervisors had a constant effect
on objectively measured counselor trainee learning.
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Differences Between Pre-Test and Post-Ter;t Rated
Level of Functioning for the Total Group
A t-difference test between counselor trainee pre-test
and post-test ratings was performed to test null hypothesis
number one:

"There will be no significant difference between

pre-test and post-test rated level of functioning for the total
group."

Table 9 shows results of the t-difference analysis.
TABLE 9

T-'rest Compa:.:-ison of Pre-Test and Post-Test Ratings
of Counselor Trainee Level of Functioning

Pre-test
Mean
SD

Post-test

2.09

2.16

.43

.41

t-diff
-l.Jl

The results show a slight and nonsignificant change in
counselor trainee ratings from pre-test to post-test.

The null

hypothesis of no change was not rejected.
Differences Between Pre-Test and Post-Test Ratings
in Level of Functioning for Co-Counseling Trainees
A t-difference test,was performed between pre-test and
post-test scores for co-counseling trainees, to test null hypothesis number two:

"There will be no significant difference in

pre-test and post-test level of functioning for counselor
trainees undergoing co-counseling supervision."
'

l

Table 10 shows

the results of this analysis.
TABLE 10
T-Test Comparison pf Pre-Test and Post-Test Ratings
of Co-Counseling Trainees' Level of FunctioninG

Pre-test
Eean
SD

Post-test

2.06

2.18

.41

.41

t-diff

-l.J4

The results show post-test scores were slightly and nonsienificantly higher as compared to pre-test scores.· The null
hypothesis of no change was not rejected.
Difference Between Pre-Test and Post-Test

Ratin~s

in

Level of Functioning for Delayed Feedback Trainees
Null hypothesis number three states:

''There will be no

significant difference in pre-test and post-test levels of
functioning for counselor trainees undergoing delayed feedback
supervision.''

To test this hypothesis at-difference test was

performed, with the following results.
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TADLE 11
T-'?est Comparison of Pre-Test and Fost-Test Ratings
of Delayed Feedback

Trai~ees'

Pre-test
r::ean
SD

Level of

Post-test

2.11

2.15

• L~?

.42

Functioni~g

t-diff
-

• L~O

ThP- t-difference test showed a nonsignificant rise in
scores.

The null hypothesis of no change was therefore not

rejected.
Difference Between Pre-'l'e f3t and Fost-Tes t !\a tings
for Initially High Functioning Counselor Trainees
A t-difference test assessed differences between pretest and post-test scores of initially high functioning counselor trainees.
four:

This analysis tested null hypothesis number

"There will be no significant difference between pre-

test and post-test level of functioning for initially high
functi oni:'1g counselor trainees."

Table 12 shows the results.
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TABLE 12
T-Test Comparison of Pre-Test and Post-Test Level of
Functioning for Initially High Functioning Counselor Trainees

Pre-test
2.)6

Mean
SD

.J8

Post-test

2.39
.41

t-diff

- • 27

The results show post-test scores were nonsignificantly
higher than pre-test scores for initially high functioning
counselor trainees.

The null hypothesis of no change_was not

rejected.
Differences Between Pre-Test and Post-Test Ratings in Level
of Functioning for Initially Low Functioning Counselor Trainees
Null hypothesis number five states:

"There will be no

significant difference between pre-test and post-test levels
of functioning for initially low functioning counselor trainees."

A t-difference tested this hypothesis, with the follow-

ing results.
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TABLE lJ
T-Test Comparison of Pre-Test and Post-Test
Level of Functioning of Initially Low
Functioning Counselor Trainees

Pre-test
1.85

.J2

Post-test

t-diff

1.97
.JO

-1.66

There was a nonsignificant .12 points difference shown
between pre-test and post-test scores for the initially low
functioning group.

The null hypothesis was not rejected.

For a summary table of the above t-tests, see Appendix
E, page 155 .
Interaction Effects of Supervision P.iethod and
Counselor Trainee Initial Level of Functionine
The last null hypothesis states:

"There will be no sig-

nificant interaction effect between Factor A, counselor trainee
initial level of functioning and Factor B, type supervision
method.employed."

According to this hypothesis, low function-

ing trainees would learn the same regardless of supervision
method employed, as would high functioning trainees.

A two-way

analysis of variance tested the interaction effects.

This a-

nalysis also tested differential change between co-counseling
and delayed feedback groups and between initially high func-
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tioning and initially low functioning groups.

The latter were

tests for main effects.
Table 14 shows the results of the two-way analysis of
variance.
TABLE 14
Interaction and Main Effects of Type Supervision

~ethod

Employed and Counselor Trainee Level of Functioning

Source
Supervision Vethod
Counselor Trainee
Level of Functioning
Supervision Method X
Counselor Trainee
Initial Level of
Functioning

df

MS

F

1,20

• 038

.513

1,20

.052

1' 20

• 038

,41+5

'

These reSults show no interaction effect between method
of supervision employed and counselor trainee initial level of
functioning.

The results also confirmed the t-test results,

that there was no significant differential change based on
type of supervision method employed or initial level of counselor trainee functioning.
Results of Subjective Questionnaires
The questionnaires were used to examine the participants'
perceptions of the experience they were undergoing.

There was

a particular interest in seeing whether perceptions differed
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according to the participant's groups:

co-counseling or delay-

ed feedback and initially high functioning or low functioning
counselor trainee.
The questionnaires were also used to compare counselor
trainee and supervisor perceptions, when working under different supervisory methods, or when concerned with different levels of counselor trainee initial level of functioning.
Questionnaires were collected after the first and last
supervisory sessions, and after each session with a trainee.
Supervisors

wer~

assessed on each session.

The variables were

assessed using a five point scale, with five the positive value
and one the negative value.

This section presents only brief

summaries of participant perceptions, since this information
was not a part of the formal research design.

The discussion

will consist of how the participants viewed (1) the supervisor
and (2) the counselor trainee.
The Supervisor
Supervisors received high ratings on their skill, helpfulness and acceptance when rated by themselves and by counselor trainees.

The average rating for these three variables

was 3.99 on the five point scale (five is high).

The general

I'

ratings reflect a confidence of the supervisors in their abil-

l

counselor trainees apparently agreed.

I

ity to supervise and to provide an accepting atmosphere.

Counselor trainees gen-

erally rated supervisors higher than did the supervisors themselves, averaging 4.43 on the five point scale.

l

The

This higher
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trainee rating trend might have resulted

fro~

a less stringent

definition of the scale points by trainees, since the same
trend is found in counselor trainee self-ratings (see next section).
The results suggest participants perceived little difference in the supervisors• manner from one type supervision method to another and in working with different levels of counselor
trainees.
The questionnaire did tap initial doubts of the supervisor in use of the co-counseling method.
themselves significantly less skillful (t

Supervisors rated

= -2.76,

p < .05) in

co-counseling supervision as compared to delayed feedback supervision, for the initial session only.

No significant dif-

ferences were found in supervisor self-ratings under co-counseling versus delayed feedback supervision for the final session, indicating doubts about co-counseling seem to have disappeared by the last session.

However, supervisors' differ-

ential attitude toward ·themselves under the two methods may
have influenced their effectiveness differentially, at least
initially.
The Counselor Trainee
The counselor trainee was rated on six variables:

(l)

relaxation (2) confidence (J) understanding of the client (4)
naturalness (5) counseling ability and (6) im.provement in counseling skills.

'I' he trainee was rated on these variables for

the first and last session, yielding a rough change measure.
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Both supervisor and self-ratings were taken on the six variables.

In addition, trainees were rated at the end of the pro-

ject on overall counseling ability and improvement in counseling skills.
All items were rated on a five point scale in the following form:
Tense

1

2

4

3

5

Relaxed

On these scales, five always represented the positive
value, one the negative value,
Counselor trainee self-ratings on the six variables for
the first session ranged from a mean of 2.88 (confidence) to a
mean of 3.96 (understanding of client).

•.

Final session ratings

were higher for all six ratings, and significantly higher for
relaxation (t = -3.30, p < .01), confidence (t = J,OO, p< .01),
counseling ability (t
seling skills (t

= -4.98,

= -3.42,

p< .01) and improvement in coun-

P< .01).

As a total group, counselor

trainees felt an improvement in themselves.
Supervisor ratings of counselor trainees ranged from a
mean of 2.71 for confidence to a mean of 3.08 for understanding
of the client.

For the final session, supervisors rated coun-

selor trainees higher on all six variables, with significantly
higher scores on confidence (t
(t

= -2.20,

p

< .05).

= -3.19,

P< .01) and naturalness

These findings suggest supervisors saw

trainees improved in the personal presentation they made in the
counseling session, as opposed to more skill-oriented qualities.
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The ratings indicate that although supervisors saw change
in the counselor trainees, these changes were not seen as great
by the supervisors as by the counselor trainees themselves.
A one-way analysis of variance on counselor trainee ratings of self on the questionnaire showed self-ratings did not
differ significantly according to the individual supervisor
(i.e., no supervisor effect was evidenced).
Supervisor ratings of counselor trainees, and counselor
trainee self-ratings were also compared across supervision
groups and

differe~t

levels of trainees.

Across most ques-

tionnaire items, co-counseling trainees saw themselves significantly improved from first to last session, whereas delayed
feedback trainees did not.

Supervisors agreed with this as-

sessment, rating co-counseling counselor trainees significantly
improved on four of the six variables, and delayed feedback
trainees significantly improved on none of the variables.

The

higher ratings for co-counseled trainees by themselves and supervisors may reflect a greater

i~volvement

relationship in co-counseling supervision.

in the supervision
This belief in

growth might reflect qualities of the co-counseling situation,
where the supervisor and trainee ratings are based on experiencing of processes which cannot easily be described by the
counselor trainee in the delayed feedback situation.
Low functioning counselor trainees similarly rated themselves significantly higher from the first to last session on
three of the s.l.x variables; however, supervisors did not agree
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with the hich ratings.

A different picture then emerges of the

relationship with low functioning trainees as contrasted with
co-counselint::; supervisory relationships.

Although low func-

tioning trainees saw a growth in themselves, supervisors did
not, resulting in consistently disparate ratines between the
two groups for the final session and for overall performance.
The questionnaire results suggest low functioninG trainees are feeling a change which cannot be observed or objectively measured; or they have limited self-awareness and ability for critical self-assessment, at least

regardin~

participa-

tion in these counseling sessions.
Self-ratings and supervisor ratings of initially high
functioning trainees showed both raters estimated positive
change on all variables from the first to last session, with
significant increases in five of the six questionnaire items.
In summary, results of the subjective ratings suggest
participants were quite positive regarding their own feelings
and skills in the sessions.

Co-counseling trainees were per-

ceived by themselves and supervisors as growing from first to
last sessions, whereas delayed feedback trainees were not.
High functioning trainees' supervisor and self-ratings agreed
growth had occurred for this group.

Supervisor ratings did

not agree with low functioners' self-ratings, that growth
had occurred on the variables.
Summary
Results of the t-difference tests and analysis of vari-

'

l
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ance showed a nonsjgnificant growth occurred for the total
group.
A nonsignificant rise of .04 points, from 2.11 to 2.15 on
the five point scale was shown for the delayed feedback trainee
ratings; a nonsignificant rise of .12 points, from 2.06 to 2.18
was shown for co-counseling trainees.

Although neither change

was significant, co-counseling trainees showed a greater change
than delayed feedback trainees.
Low functioning trainees• scores rose a nonsignificant
.10 points, from 1.85 to 1.95 and high functioning counselor

trainees• scores rose a nonsignificant .02 points, from 2.J6 to
2.39 on the five point scale, indicating low functioning train-

ees grew more than did high functioning trainees.
More change in low functioning trainees is an unexpected
finding for a short term experiment 1 but the difference seems
due to the minimal change on part of the high functioning
trainees.

Aside from hypotheses about overall lack of growth,

it is possible high functioners were limited by the supervisors• level of functioning.

If supervisor rated level of func-

tioning is accurate, and if that level has indeed influenced
the learning process, this factor might have influenced the
high functioners• minimal change finding.

Supervisors• mean

rated level of functioning fell at 1.97 on the five point scale
1
Pierce, Richard, Robert Carkhuff and Bernard .Serenson. "T'he
Differential Effects of High and Low Functioning 8ounselors
Upon Counselors-in-Training." Journal of Clinical Fsycho~. 1967, 2J:

212 - 215.
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for averaeed response ratlnes and at 2.50 for overall estimate
ratings.

These ratings compare to high functioners• ratings of

2.J6 on the pre-test and 2.39 on the post-test.
The supervisor ratings are estimated at only slightly
higher levels than high functioners' ratings.

ReE;earch find-

ings cited in Chapter Two suggest supervisors who are functioning at high levels, and at levels higher than counselor trainees, are likely to produce change in those trainees.

Therefore

the comparatively low level of supervisor functioning, combined
with the small difference in functioning level between supervisors and high functioning trainees may have been connected to
minimal change by the high functioners.
According to the objective measures used in this study,
little change occurred in counselor trainees• counseling
skills.

This result held for the total sample and for any

breakdown of the experimental group:

delayed feedback, co-

counseling, initially high functioning and initially low functioning trainees.
These findings contrast the participants• view of counselor trainee functioning, that change did occur.

Counselor

trainees felt a growingconfidence in themselves and an increasing comfortableness in the counseling and supervisory processes, which are certainly prerequisites, at least, to effective counseling.

These subjective experiences did not, appar-

ently, translate into objectively measured change, at least
within the limited time of this experiment.

CHAPTER V

SUI\ifi;ARY, CONCLUSIONS AND RECOivli'aENDATIONS

Summary
Problem
This research has focused on two broad variables affecting the supervisory relationship:

the supervision method em-

played and tl:e type trainee involved.
Research trends have suggested that supervision orientations which incorporate both relationship and didactic elements
will enhance counselor trainee learning.

One such attempt to

integrate both elements into supervision is co-counseling supervision.
Further research trends have centered on broad trainee
characteristics, suggesting trainee level of functioning may be
an influencing factor on learning in the supervisory process.
These trends suggest further study of integrated supervisian methods such as co-counseling, and level of trainee functioning, is warranted, in the search for relevant variables in
effective supervision.
Purpose
One purpose of this research is the continued investigation of the co-counseling method of supervision in comparison

[·

to delayed feedback supervision.

I
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Two attempts have been l!lade to study the effects of co2
counseling supervision on the learning of the trainee. 1 •
However, they have not examined the possible effects of level
of trainee functioning.

Therefore a second purpose of this re-

search is to examine the interaction of level of trainee functioning in relation to differential methods of supervision.
Further knowledge of the relative efficiency of co-counseling supervision, especially as it relates to level of trainee functioning, has broad implications for increased efficiency
in effective

sup~rviSion.

In addition to general advantages of

saving supervisor time, heightening trainee functioning andreducing anxiety and threat in the supervisory relationship, additional implications might be gleaned relative to possible
matching of trainees to more effective supervisory paradigms.
Hypotheses
The main effects of type of supervision and initial level
of trainee functioning, as well as integration effects of these
two factors, were tested under the following null hypotheses.
l.

There will be no significant difference between pre-

test and post-test rated level of functioning for the total
group.
1 silverman, Manuel S. and Philip Quinn. "Co-Counseling Supervision in Practicum." Counselor Education and Supervision,
1974, lJ: 256- 260.
2 Thielen, Bernard. "Immediate Effects of an Abbreviated CoCounseling Supervision Approach in Teaching Empathic Skills
to Counselors-in-Training." Ann Arbor: University Microfilms, 1970.
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2.

There will be no significant difference between rated

pre-test and post-test level of functioning for counselor
trainees undergoing co-counseling supervision.

J.

There will be no significant difference between rated

pre-test and post-test level of functioning for counselor
trainees undergoing delayed feedback supervision.

4.

There will be no significant difference between rated

pre-test and post-test level of functioning for initially high
functioning counselor trainees.

5.

There will be no significant difference between rated

pre-test and post-test level of functioninK for initially low
functioning counselor trainees.

6.

There will be no significant interaction effects be-

tween Factor A, counselor trainee initial level of functioning
and Factor B, type of supervision method employed.
Population
The subjects for this study were twenty-four counselor
trainees taking didactic courses in counselor education at
Loyola University in summer 19?4.

This sample was divided ini-

tially into high and low functioning counselor trainee groups,
as well as co-counseling and delayed feedback groups, to yield
four experimental groups:

high functioning co-counseling, high

functioning delayed feedback, low functioning co-counseling and
low functioning delayed feedback.

,
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The exp2rimental design is represented by the following
diagram.
Type of Supervision
Delayed Feedback

Co-Cmmseling
I

Counselor
'frainee
Level of
Functionins

I

High

C H fi.l N G E

--------------,----------------I

:s
I

Low

C 0 R E S

I
I

Instrument
Carkhuff's Scale for Gross Ratings of Facilitative Interpersonal Functioning) was used to rate counselor trainee level
of functioning.

This scale has been extensively investigated

in connecting counselor trainee functioning with various effectiveness outcomes and in correlation with relevant personality
dimensions.

Further critical assessments of the Carkhuff

scales support their validity and reliability.
Procedure
Steps taken prior to the actual experimental period are
as follows.
1.

Selection of and orientation for clients.

Ten coach-

ed clients included high school and college students and housewives.

These coached clients each worked with a number of the
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counselor trainees for a maximum of two sessions with each
trainee.

Each client worked across supervision methods and su-

pervisors, for maximum control of client effect.
2.

Selection and training of judges.

participated.

Two sets of judges

The first set was made up of two Ph.D. experi-

enced counselors.

Ratings taken by these judges were used to

differentiate initially high versus low functioning counselor
trainees, prior to beginning of treatment.

The second set of

judges was made up of two experienced counselors who were
M.A.'s and advanced doctoral candidates.

The ratings of the

second set of judges were used to assess change in counselor
trainee level of functioning.

Judges participated in a three

hour discrimination training session.

J,

Selection and training of supervisors.

Four advanced

doctoral candidates and experienced counselors served as supervisors.

Two supervisors had also had direct experience in su-

pervising practicum students.

The supervisors participated in

a three and one-half hour training program in the two supervision methods:

co-counseling and delayed feedback.

.

Supervisors

worked under both supervision methods and with both initially
high functioning and initially low functioning counselor trainees.
The following steps made up the experimental procedure.
1.

Pre-test.

Counselor trainees participated in a ten

minute recorded session with a coached client.

llJ
2.

Difff~:centiation

of initially high versus low func-

tioning counselor trainee groups.

The taped interviews were

coded and delivered to the first set of judges for rating.
Judges rated eacl1 counselor response utilizing the Carkhuff
Scale for Gross Rating of Interpersonal Functioning.
also rated the overall tape.

Judges

Counselor trainee subjects were

ordered on a list according to their rated level of functioning.

Subjects falling below the median (1.42 or lower on the

five point scale) were designated initially low functioning
counselor trainees.

Subjects placing above the median (1.46 or

above) were designated initially high functioning trainees.

To

differentiate supervision treatment groups, every other person
on the list was designated to participate in co-counseling supervision, the alternate person in delayed feedback supervisian.

J.

Treatment.

Counselor trainees participated in four

counseling sessions and four supervisory sessions.

One-half of

the ·initially low functioning counselor trainees and one-half
of the initially high functioning counselor trainees participated in co-counseling supervision; the remainder participated
in delayed feedback supervision.

4.

Post-test.

The post-test procedure was identical to

the pre-test, wr"ere counsel or trainees were cast in the helping
role in ten minute coached client sessions.

5.

Questionnaires.

Participants filled out question-

naires regarding subjective experiences they were having.
'
~

l

'l'his

information was supplemental, rather than an integral part of
the research design.

Participants rated supervisors and coun-

selor trainees on skill and personal qualities, as they perceived them occurring in counseling and supervision.

6.

Determination of change.

Pre-test and post-test

tapes were mixed and coded and delivered to the second set of
judges.

These judges rated each counselor response according

to Carkhuff's Scale for Gross Rating of Interpersonal Functioning.

The individual response ratings were then averaged for a

total rating.

The trainee's final scores was an average of the

two judges' ratings.

Difference scores were obtained by sub-

tracting the trainee's pre-test scores from his post-test
scores.

?.

Analysis of data.

To test the six hypotheses, t-dif-

ference comparisons were run on pre-test and post-test scores
for the total group, the delayed feedback, co-counseling, initially high functioning and initially low functioning groups.
A two-way analysis of variance tested interaction effects of
supervision method and counselor trainee initial level of functioning.

The main effects of the analysis of variance also

compared change for the above named groups.
T-test comparisons were performed on questionnaire items
to compare scores of various groups:

supervisor versus coun-

selor trainee ratings, co-counseling versus delayed feedback
ratings and initially high functioning versus initially low
functioning ratings.

~
'
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Findings
Results of the statistical analyses showed that none of
the six null hypotheses were rejected.

The total group as well

as subgroups showed slightly and nonsignificantly higher posttest ratings compared to pre-test ratings.

The t-difference

test comparisons showed no significant differences between pretest and post-test measures for the following groups:

co-coun-

seling, delayed feedback, initially high functioning trainees
and initially low functioning trainees.

The main effects anal-

ysis of the two-way analysis of variance supported the t-test
findings, that no significant difference had occurred when
comparing groups.

The two-way analysis of variance also show-

ed no interaction effects between type of supervision method
employed and counselor trainee initial level of functioning.
An analysis of supervisor and counselor trainee

~atings

by questionnaire items showed the counselor trainees as a total
group felt growth had occurred in counseling stills and related
qualities.

When broken into subgroups, both co-counselihg

self and supervisor ratings showed significant chance from
first to last sessions, whereas delayed feedback ratings did
not change significantly.

Low functioning counselor trainees

saw significant increases on most self-ratings, while supervisors saw them as essentially unchanged.

These results suggest

that for the totc:.l group subjective changes seem to have occurred but were not measurable by the instrument selected for
the objective ratings.

l16
r::onclusions
The nonsicnificant change patterns revealed by this study
maY be connected to a combination of factors.
1.

First, the low supervisor level of functioninc, if

accurately assessed by the judges• ratings, may not have been
at desirable levels for eliciting maximum counselor trainee
growth.

The supervisors were selected on the basis of appro-

priate background and experience level.

Subsequent ratings

suggested a somev:hat low"level of functioning (1.97 for mean
averaged response ratings and 2.50 for overall estimate ratings).

If the cited research findings are true, supervisor

level of functioning can and did affect counselor trainee
learning in supervision.

The level of functioning variable is

connected to the supervisor's ability to model facilitative behavior as well as flexibility in response.

Possible restricted

levels of these inputs by supervisors may have had limiting effects on counselor trainee learning.

The low level of supervi-

sor functioning may not have allowed full testing of the hypotheses under study.
2.

Second, the supervisor's attitude toward the co-coun-

seling mode of supervision may have led to a different use of
this method than outlined in the training.

Questionnaire re-

sponses indicated supervisors felt unsu.ce in the co-counseling
situation, particularly in the beginning.

This uncertainty may

have limited the lea.rning process in a variety of ways.

For

-example, feedback from supervisors indicated they were often
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unwilling to interrupt a session to give positive feedback.
Therefore it is possible co-counselors received less positive
feedback and support than did delayed feedback trainees, particularly regarding specific responses they had made,

In

;;mother example, one supervisor stated she felt somewhat an
intruder in the co-counseling sessions throughout the project.
Such feelings on the part of the supervisor could lower her effectiveness level.

These findings seem to confirm literature

findings, that the extent of the supervisor's belief in the
method he uses is linked to his effectiveness.
).

Although two distinct counselor trainee levels of

functioning could be determined for this sample, the·overall
group showed heavy weighting on the low end of the five point
scale,

The 1 i ter8.ture suggests that low functioning trainees

may learn more slowly than high functioning trainees, particularly over short periods of time, as in this study.

The coun-

selor trainee overall low level of functioning may have combined with effects of short treatment time, to produce minimal positive change.

4,

A fourth contributing factor to the neutral results

may lie again in the counselor trainee variable.

If Carkhuff's

findings 4 are true, low functioning trainees are likely to lack
both (a) discrimination and (b) communication skills.

If the

gross ratings are connected to discrimination as well as commu4

Carkhuff, Helping and Human Relations.
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nication skills, the subjects in this sample may have had limited ability in discriminating effective counselor responses.
This lack would particularly have limited co-counseling trainees, who learn by direct observation.

If discrimir.a tion level

is low, the counselor trainee cannot select the relevant supervisor behaviors to imitate out of the complex interaction.
Further, since he is learnir:G, he cannot be expected to imitate
multiple new behaviors.

Several counselor trainee comments

supported the hypothesis that, at their prepracticum level,
they had difficulty selecting relevant behaviors to imitate.

5.

Significant changes on many subjective ratings indi-

cated counselor trainees as a total group felt more comfortable
and confident in the role of counselor as a result of the counseling and supervisory sessions.

6.

Counselor trainee self ratings and their supervisors'

ratings agreed change had occurred in the co-counseling trainees
on many variables, but not the delayed feedback trainees.

This

finding suggests differences exist in the supervisory relationship built through the two methods, with the co-counseling relationship perhaps fostering somewhat more acceptance of and belief in the counselor trainee.

It also suggests delayed feed-

back supervisory methods may encourage a more analytical or didactic approach to the trainee and his counselinc.

In addition,

according to the questionnaire responses, co-counseling seems to
have furthered feelings of competence and comfortableness in
trainees whereas delayed feedback supervision did not.

This
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finding supports Thielen's5 finding that co-co~nseling fostered
positive change in self-concept whereas a didactic method did
not.

7.

The combined results suggest the time period of the

study allowed time for the trainee to become more comfortable
and confident with the role of counselor, qualities which may
be expected to enhance learning at the practicum

lev~l.

The

time limit appears to have been too short to extend supervision processes past the relationship building phase into a concentrated skills acquisition phase.
8.

Finally, the limited experience level of the supervi-

sors may have limited their flexibility of response within the
supervisory relationship.

1.

Study of

co~counseline

supervision under an extended

time frame is still recommended.

Although this recommendation

was made as a result of the Silverman and Quinn 6 study, practical considerations did not allow an extension for this study.
A greater .number of sessions over a semester (or more) time
would likely allow the supervisory relationship to develop past
a relationship building phase into a skills acquisition phase,
allowing possible treatment effects to become evident.
2.

Several recommendations can be made regarding the su-

5Thielen.

6silverman and Quinn.
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pervisor effect.

Supervisors should be selected on multiple

criteria, including experience in both counseling and supervision and pre-rated levels of functioning.

Once selected, more

extensive training periods in co-counseling supervision would
be an initial step, at least, toward increasing supervision
comfort with this method.

These recommendations are based in

the findings of this and previous studies, that supervisor
flexibility, level of functioning and belief in his method
influence supervision effectiveness.

J,

Further study of the effect of the counselor train-

ees' level of functioning on learning in the supervisory relationship is recommended.

Results of this study suggest the

relatively low·level of functioning of the entire sample may
have influenced the minimal change results, in accordance with
previous findings in the literature.

Future research regarding

supervisory process might well control or account for effects
of this variable on counselor trainee learning.

4.

Further research on co-counseling might incorporate

discrimination and communication training prior to supervision,_
or provide narrow and explicitly stated behavioral objectives
for the sessions, particularly if low functioning trainees are
involved.

The results of this study suggest low functioning

trainees have difficulty discriminating relevant behaviors to
imitate in co-counseling.

Such previous traininG, even if

brief, could greatly enhance counselor trainee learning.
The results of this study illustrate well that complex
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factors influence effectiver~ss in supervlsjon.

The overall

results add to ~~he erowing bocl.J of resec:.rch ·.vhich sugc:;t.:sts multiple variables contribute to the effectiveness of the supervisian process.
Trainee, c;upervisor and program variables e.re al1 meaningful variabl?s for focus of future research.

Just a.s tl1cce

"parts" have been stuJied in thr~ past, nov.; a prornisin~~ research
direction is toward studyine the interaction of these parts as
they are integra tE.:d into an effective supr-.;rvisor y process.
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A. D::SCJ:li'J'ION OF IIEU'l:n nESi'O.\'S!~S 2'0 m;U'EE S1'f.UUU.;S
EXPW~SSIO.VS: AN ISDK\. OF vlSCRli'\ll.'lA'fWN

_ -- ---

Iu/mcllu:tirm
.,___._.._.

W!il

lnslntcticn:s

Th,· foll,l\\-in~ l'X<:crp!' inn)lw a m.mL1·r of h,·:pvc· stirm.lr:-. <·'l'r··~·
sic)!)•.. LlHl ;!I 111111 a lllllr,]wr uf !wip1'r l'!"•jl••:t'•'S. TILl'fl' :!n' !() c·:-.~::n•.;"l''

hy hclpel'S of prohknos, ancl in response to each •.::<pcss:o:J there :u1:
four p0.\sil>Je helper n:spc;nscs.
·These helr,cc.s c;m he (•onsiclvn·d to be hdpc·•~s in very c:u·ly ::o:Jtac:s.
'11:cy m~•y nol be formall,elpcl.!!:. They m:1y si•nr,Jy b:· pc:opk wilD :-:<,.c:gl:t
the help of anothcr person in a time (Jf necu. In this ex:unpl·~ the S.1lfo('

helpt!e and the same hclp;:r arc involved.
Yo'.l m:-ty rate tlwse tapes, kccpi11g in rnint1 th,tt those: helper rc~:Jl'ill>t~!;
whie:h !.he l:clpcc can emp!oy most eff;-;ctively arc rnt..:d the h!;,he:;t.

I rl•>:-!'t ],nuw if I nril ri:,ht or ·,.rnnl.' [c('l:n~ tl•c ·.•:<!y I t!n. ll••t I
!:r,J ~;;scli wiihclr::wir•!/~·,,,;r; l"'.'<•pl;: I don:t ~;"c::n ~o SUl'i:t 1ize :llld
rt~y tJ;(;if st:1piJ Jittk~ f'~ llllt'S any ninrc. ! get i.lp~;et ;li)d CornL• lJnt!lC
t:cprc;seJ :Jnd L:1\'C hc:,<lachcs. It o!l $N·rns so ~upnfil'ial. There was
a ti1!1C \\'lii'll I tl.·.c·:! to gc·t ai,111g \\'i!h ,.,·er::hoJy. i.~,·,·ryh.~dy said,
''Isn't ~bl· ''"lidl'rful. SLe gets ;,],,ng wid, e\·,•ry!.odv. !·\·e:·~·hvd.v
ld.. cs lll'r." I 11\<'d lt> think tit:.! was .somcthin.~ to h,• rl'::ll.'· pruud
uf. h:1t tL.~o ,, .t~ w!H> I w.:!; :.t tl.:!l time. I h.,d 111> d··ptlt I w.t~
· .. ,h.,t th"· ,;1.'.\d \~o . .rd::d ua· tu L~-··tlu· n.ut!\·!:Ltr ~rP!IP L \\,l: \·,it1L
ll!:::Li'l·.H

(I)
(2)
(3)

HESPU:\SC:'):

Yut: !·:nuw )'•>U have cL:•:•..;n! a lot. 'There are a lot of things you W<tlit l•>
do ln:l t•o hH~:C"r can.
You ::tr<! cb:nt;t,d Sill';:) who you c;,;.a't be any longt:r but you 'arc not s.Ire
who vou a!'e. Still h.·~it:11•t t.s to who v:>u arc yet.
\\'!:c,'r.rc tllL"s.:: p::oplt.: that m:!ke Y•Hl s~ ~.ngry;; Why don't yuu tdl theta
wb;r<' to get off! They ca:1't control your existence. You have to be your
OW!1

(·1)

pu~on.

Sr. yo~
otla·rs.

ha\;C

~ sncial problem invo!villg interpersonal u:fficulties with

135
J:ELP:;io:

o:..:.t

Pl:!\

],>v<.· 1:;y chil·.!l'l·:~ ancl ,.-:y h::sb·,nd and I J:k~ 1loi:th r.1o.:l L,i,l';clH.:,_l t!::nt~.;. 'i'l'l')' ,w:t hnrin~ M time:; h11t on tJ-.,, wlu>le 1 th:.1i:_ !~
C'~a~ h.:: a \'(•rv r<.'\\'att::r,~ thing '-!l titr:(•s. I do·/t n1~,:; \'.nrkinr, ~.,in~
to the oCfice ~-w·Iy clay ..:i.f,;~t ~vowen compbin ,,f l>d1•1_; jll~t a' h~md
wif:; ::t.d j;:s~ :! l:wtlwr. But, tl.wn. :waill, r \l.'ill:l\!('1' if tb:;c is mofC
f·>r me. Gtlil'rs s;ay thuc has to be. i' n:;;l:y ti~m't ~:now.
·

Ja: ...;,l,):"':O:L:;:

! lu :111. '. \"Lil ;trt'. lf:,·~e I)! her p:::np:C'f
S:·, y4~~: find y•:t:'·:\\:!f ral!:lng a lot nf C]UC~:tioHs ~·,tK>nt yuurs'.!lf--cd11ea ..

( ,_)
(~!)

li•:r.•:ilv,

\'~''-'a!i,,:;.d!y.

\Vi,y :~re Y'•ll (],·>::1:;,,,!C'll ·:"' wlio:t ulLcn: sec f,r yCJu? 1f y(]u ;u,• t'f>:n·
f:-li;.!>!., ;trd ,·njr;y i···i:1g a h;,u.-:l'\\if,., then cc-nlinn;~ in this jdJ. Tlu· rule
rl n1n~ h<·r. hntnc:n~~!:c,· c~~u hl! a full .n:nc, ~;t·if -~:d bfyi~·~ j,!L.

(3)

\\'hili"' otia'r:ot r;ds<' thl·:-.c qt;c~Uor,~.;, d~t..·.:e 'i'!''.. . t iol~S arc 'P.tl fpr you. Yot!

( . i)

d,m't l::;u\'o' lf tLi.:r;; i~. :r11;ru ont the·.-.~ fo:· you. Yon do••'t kn•>W if ~·ou c·,;,
i;i~<l r;HJL) fulfillnil'lll th:tll )'t•\l h:a•.'C:.

liELPEI~:

Sometimes r qote;tion IllY adequacy of n:ising thl(!(! IHJ)'O., .-,~,·eci<:lly
the h:ahy. I call him tl.c hahy-wC'Il, he is the last. r ean't hav•: at.y
mmc. So J know I kl'pl hi1a a hahy longer titan the CJtl:ers. ric
won't ],~t :lll)'OllP else do things for him. If someone dsC' opct•~ the
door, he says he wants Mommy to do it. If he clDscs. tlH' do;,r, I
have to open it. I eneourage this. I clo it. I do:1't know if this is
right or :\·ron~. lie in~ists on sleeping with me every rtight anJ l
allow _it. And he says when he grows up he won't <b it :any n10re.
Hight now he is my haby and I don't discourage this much. I ,]on't
know if this ('Omes out of my needs or if I'm 1)1;:king too n111~h out
of tbc situalim: or if this will handicap him when he goes to schoolbrc~tking away from Mamma. Is it going t() be a traurnntic experience
for him? Is it something I'm creating for }lim? I do wmTy more about
___ 1ny_d_~ildrcn _tha.tl I think most mothers do.
_________ ... -·---

IU-:1.1'1-:ll 1\l:Sl'O;\;SES:

(1)
(2)

(3)
( 4)

So you find yourself t'aising a lot of questions :ls to if what yon me <loing
is right for your child.
Is it perhaps possible for you to have the child become involvt•d in a
situation such as some experiences in a public park whcrl! the child
could play and perhaps at a distance you could supervise-where the
cllild can gain some in<kpcntlcncc?
Could you tell me-have you talked to your husband about' tid.-?
\Vhilc you _arc raising a lot- of questions for yours<· If about Y"'~rsclf iu
relation to your youngest child, you arc raising some mor..: h.1si~.: ({UCS·
ti,ms :1bout yourself in relation to you. In lot:; of ways you're not Cl.':-lain
where yo:J are going-not sure who you arc.

...

.,
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Excerpt 4
HELPEE:

lJELPETl

( 1)

It's not an <:asy tUng to talk about. I gw'ss the hc:Ht of the prohlem is sort 9f a ~exual probl<'lll. I never thought I W•>tdd ita\'c this
sort of problem. But I find myself not getting the fullilhnt•nt I
used to. It's not as Ntjoyahlc-for my husband t!ilher, altitong!t w<•
Jon 't discuss it. I used to eujoy and Ic;ok forwanl to m;t king lo\'e.
I used to haw~ an orga~m l>ut I Jon't ::nymorc. I can't re!llembcr
the last time I was satisfied. I find mysclf ];cing attTadt:d to other
men and wondering w:wt it would hr: like to go to bed with thrm.
I don't knmv what this means. Is this symptomatic of om wh,Jie
rdationship as a m;uriagc? Is something wro11g \vith me or us?
TlF.,·~p.__,•.·s!·:s:

l'crhap~; you feel your marriage and role of mother is holding: you luck

and prevcnling )'Oil from being ~umdl:ing .,}sc you wa11t to l>l!. Yom
l'('scntment here against yot:r bmband is n.anifcstcd in your frigidit)'.
Perhaps it is your way of paying him back for keeping you dmm iu tilis
:-ole, for confining you, for restricting you.
(2) \\'hat ahrlllt your relationship with your husband, his role as father and
. cornp:tnion?
(3) You Jon't CJUitc know what to make of all this bu~ y•m l:n:nv so:twthiug
is drc::Jfull.\· wro11g and you .arc dct,~nnincd t•> f:ntl out for ynurs<'!f, for

your marriage.

I:ELl'E:-::

Cc<', th,;se lh.opl:c! \Vho c],, tl:~y think thcy arc? I jnst c;m't si.uH.l
iut•.'racting with t!tcln anymore. ) ust a bunch of phonics. Tit<'y leave
me so frustrated. They mak..:: me so anxious. I get angry at mysdf.
I don't C\'Cn W<:nt to be bothered with them :mym(,re. I jmt wish
I could be ho::cst witl! tkm and tell them all to go to lt:·ll! But I
gt:css I just c:m't do it.

!I~~Ll'i.~Ji

( 1)
(2)
( 3)

( -1)

HESPd."\SL·.S:

TLey r .. ally make· )'()U H'ry angry. You wish you could h;:nclle tlwm moa•
ll:L'('(jq Jy tJI;JH VOl! do.
·
D;,l;lr:, tlwy mnkc )'•Hl fudous! l3ut it's just not them. It's with yourself,
ton, bcc•anse you don't ad on how you feel.
Wit)' do you ft·cl these people are phony( What do they s:1y to von?
?\bybc .S<lddy it~:df i:; at fault hcrc--m;lking you feel inad"qualc: givilw
)'<HI tLis l<egath·c view of yoursdf, baling you to i)(~ unable to su~ccss~
fully interac:t with c,th,•rs. ·
•
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They wan~ tl,·,t d<·grce up like it's a pot of g<>ld at the end of the
rainbow. I IISl'd to thiDk th;,(, too, Ullti! I tried it. I'm happy being
a hous,:l\'ifc; £ d01.'t care to gtt a d.:grec. llt1t the people I ::ssodate
\\'itb, the fir~t lhing th...:y a~;k is, "Where did you get your degr<'t:?''
I :Htsw<·r. ''l do11't have a degree." Christ, they look nt you like you
arp son:c sort of :1. frea~.:. some llnckwoodsrnan )'Olil' l.usband pi<led
11p :dong the way. They actually heiieve th::t pr;ople with t!egrc<·s
al'l~ lH•It,•r. In fal't, 1 lhink they are worse. l'vc found a lot of pePplc
\1 itlto•t! dcgr<·t·s tltat arc a hell of a lot srnarkr titau these p;.~oplt·.
TIH·y thilik that jus~· hccatl.\C the~' h:tvc .<kgrccs they nrc somt~thing
spc<:ial. Th...:sc po:1r I; ids that think they have to go to coll1·ge or
(IH':V .u·,~ mined. It St>erns th.1t \\'t' an• trying to perpetrate a fr:u:d
on the.';(' kick lf no dcgH:C', they think they will end up dig,"-:ing
di:,·L,·s the n·.,t of tht•ir. li\'t'S. Th,·y arc look"d down upon. Tl.;tt
lil;,kl's n:e sit-k.
·

! :t:Ll't-:1\ l1 ESPO:XSES:

'i".ltJ rr:dly res1·nt l:avir:g to rnc(!t tLe goals otl:er people set for you.
'.'.hat do yotJ rnc:;~, Ly ''it makes me sid:?"

(I)
(2)
(0)

(·1)

!)., .'"l:'. l:,Hwstly fed a degree rn:.kes a person worse or better? And
rlf,t k:,·i••g ,; dt•;!n•e m:d.;l'S you h:~:t(·r? Do you realize sr..:·ir·:y p~:rpl'tratcs
tn:tn_,. fra:1ds aud .:::ts :nanv pre;criuisitcs such' as .a deg1 ce. Yo01 mu.>L
rt·;,b>:t' l;mv doors arc closc·d wd<'s~ you hnv.:: a degree, whflc the ditd:r;;
an· cc·ri:t;J.)y open.

A ];.t of the~e expcd:ilions :11«kc you furious. Yd, they do lap in on
surn •.·d,ing in vours,•lf you :tre not ::ure of--son•ething ahon! yoursdf in

n~h~i"n to !l:l•::c otl:t•r p~:ople.

EXC171Jf

IIEI.PEE:

i
I get l"O frustrated and ft:rious with my daughter. l just don't kn:.w
what to do with hl'r. She is bright and st•nsitivc, hut dan111, 1.L.'
has some charactcl'istics that make me so on r:dge. 1 (:an't h'"ndle
it sometimes. She just-I fed mysc!f getting more and mom angry!,
Sil<: \\'on't do "k.t vou tell her to. She tt!s:s limits Ji!.;c maJ. 1
scic;~m a11d )'<'II aud l;>sc <."<l!Jtrol ::ud think there ls something w1 .ali!

with llll"--1'111 not :m llllllnstaudiug ln<~lhl'r or Sllllii'I!Jiug. D.unn!
\\'hat poll'ntial! \\'!tat she ('Ollld do with what sht• has. Thl'l'l' arc
times she doesn't usc what she's got. She gds by too dll'aply. 1 ju:;t
don't knmv what to do with her. Then she c·a11 be so nk,; ;!nd tl.cn,
boy, she can be as oncry as she can he. And then I s(-ream and ycl!
and I'm about ready to slam ha aero~s tht~ room. 1 don't like to
fed this way. I don't l11ow what to do with it.
IU;Ll'En liESI'O;>.;SJ;.~;

(1)

So you find yourself scwaming ancl yelling at your daugl,tt:r mc,ru frc:!·· d .. ting the past three months.

<]t:.;

(2)

( 3)

( 4)

Why don't you try giving your daughte1· some very prec-ise Iimlt;.:!ons.
Tcll!trr what you expect from her and what ynu dcm't expect frnm her.
l\ o excuses.
While she frustrates the hell out of you, what you are really :!skin~ is,
"How can I help her? How can I help myself, particubrly in relation to
this kid?"
Wl1ile she makes you very nngry, you really care what happens tn Iter.

lJ8

Exc.crpt 8
llJ::i.PEE:

I fe i.~ ridiculous!. Everything has to he done wl,cn he war:ts to do
the way he wants it clnuc. It's as if nnhocl_v ebc cxi~ls. It'.~ \~very
thing he Wa!)ts to do. There i:; a range of things r h.t\'(' l<l dn-Jwt
ju~ot be a housewife• and. take care r•f the kids. Oh no, f !Ja\·~~ t,J do
l:is typing for him, enancl.s for him. If I cl,m't c!u it righ• ::way, I'm
f>tupid-l'm not a good wife or something stupid like tkt!. I hm·c an
iclentity of my own,. and I'm not going to have it wrap;··,·J ll!l in
him. It makes me-it infuriate!> me! I wai1t to punch hiw right in
the mouth. What am I going to do? Who docs he think he is ~nr
way?

i~.

llELI'l':ll nJ·:SI'Ol'I:.~ES:

(l)
(2)
(3)

lL really angers you when you realize in how m;,ny ways l.e h:1~ t.tk<·:t
ndvautagc of you.
Tell me, what i.s your concl'pt of a· goocl marriage?
Your llll~band makes you feel inferior in your own eyes. You f('d incompc:tcnt. ln many ways you make him sound like a vc>y c:n:d ;:1:d
dc.~trudive mau.

!t mr.kcs you furious when you think of the one-~idctlness of this r..:!ationsl:ip. He impQscs upon you c:vc;ywhcrc, particubrly in y.-,ur own
struggle for your own identity. And y(Ju don't know where thi:; rel.1tionship is going.

( 4)

E'l:ccrpt 9
IIELPEE:

I fiually found somebody I can really get along with. ThC'rc is no
prctcntiousucss about them at nll. They arc rt•al all(! they unclcr-

SLI!,d Inc·. 1 C'.lll hP nl\·~;C')f with th<'m. I don't have to worry all:Jut
somc·.d:at I ~ay :J!Hl tl1at tl;e_v might take· me wroug, be<.·au...-c 1
:inw; ~.ty tlliu~~·; tf1at don't <'Ollie out t:u~ way l \\·ant thr~111 to. J
1
d 111't 1.:1\·c· to 11nny lk•t tiJc•v are going to c:rili<:izP lilt'. Tl,ev arc
jw.t lll:lrq·Jous p!'oph·! 1 ju~t '<'an't wait 'to be with tii('Jn! For.oncc
1 adu,dl_v ''"i"" ~oin,'~ out :n1d illtcTadin~. I didn't thi11k I could ever
!itod }'<:op!l' lil.e litis agaiu. I can really be my~<'lf. It's such a
\lolulrTful f('r•!in~~ not to !Ja\·c JH'opk criticizing )'CHI for cverytlling
you ~a_v th:•t d.,!'~ll't a.t:rt'€' \~·illt theul. Tlwv are warrl) and undL:r~laudiiJ.~, and 1 j11~l love thr·ml It's ju~t llla.rvdous!

d;,

liLLI'l·.ll

J;I:~'I'O.\:!>LS;

you.#~,·

(I)
( ~)

s, •II !Ids like you fouud s<mwonc• '' l.o rPally matt€'1 s to
\\"hy do ti!C'~;e kind of p(·opl" .lc<·<·pt you?

( 3)

Tl •at \ a J"(·.d good f(·c-lin g to have someouc to trust and share with.
'Tir.alk.
. I <':IIJ lw 1111. self:"

( ·l)

;'\m\' I hat _nl!J han· found thp:;r: P"'>pl<' who (~njoy yon and whom you
l'l•i:>_\·, Sji•'IHI _vonr lilliC' ,,·jth :lu·s<· p<"opll'. Forget about lhP olh<·r typPS
1.-l,.> >uaJ..,. _vor1 :IIL\ifii.IS. Spend )"<JIIr time with the people wh" cim
tmd, rsl;uul and lH! warm with you.

lJ9

F.\ccrpt [()
IIEJ.I'EE:

J;J LPFH

( 1)

(:2)

1'111 n·al!y <'.•:c·:tl'(ll \Ve arC' g•ling to Californi;i. I'm g•Jing to have
a S<'c~md bm: <;n lif<·. I fourtd a marvelous job1 Its great! It'.~ so
gr<•;rt I L'a11't hdi<·ve it's true--it's so great! I lra\'e a Sl'L'r<.:tarial job.
I <:an he a l!!otloer and ca11 have a part-time joh wltieh I think I
will cnj•l_v very rmrch. I t·an be lrorne when the kids get lwrne from
sc lie .o!. It's Io. J ;~nod to be tnrc'. I I 's so <'Xci 1i ng. ;\;' e,,. lrorizuns '' rc
unfoldirtg. I ju~t can't wait to get startc·d. It's great1

hESI'tJ:'\':"'I'S:

D.m't \'<ill rl!irtk yiJu :rrc hiting off a Iitne !Jit more tlran you can claew?
D.,:r't you :idr,k tltat \\'orki11g and l;rking c·are of til(_• drildr<'n will he a
l:ti\· Lit t.,.J ur:rch~ Iiow <h)(•s vour husb;mc! fc'el about this?
Irt'y. llr:.r's <1
good f<•rling. You are 011 )'<lllr way now. E,;l'll
tlll'H' ar<' so:rH: things you don't
:dong tire way, it's just
f~>'\·ili::.~ lo h(' goJH'.

thn11.!~h

nrig~r~y

~now

( .1)

L<'! rne ean:io11 you to he cautious in your judgment. Don't he too hasty.
T1 y to gd willed fir.\ I.

r ·1)

It's a .good fc<·ling lo contemplate doing these things. I)
------·--·------

i;xn·rpt 11
llr:I.!'EE:

l'm so pllo;;st:d with tire kids. They are doing jmt marvelously. They
lr:I\'C do11c ~;o \i dl ;rl sdrw,J and at horne; tlwy get alon~ together.
lt':; mna~.i:1.~. I r,,.I<T tL•J!!!)•I th:y Wllrr!d. They Sl't'lll a little olJ<:r.

''''""~'·

-···---------·

--·-·-----

Tlwy play '".c:•·ti.·.'J' IJdl<·r and tht')' <'"i"Y <';•dr
at1d I t'llj•Jy
th ... m. Lif._.
l•c·c·.,lnc· so 11111dr e:1sic-r. It's rt·;,Jlv .r i"Y lo Lri''
I did11't third.; it would he. l'nr jtJ\I .\<J pJ,.,,.,.,) a::d l'"P··ful
for
tlrc
fulr11 r·. Fw· 'tlrt•m ar;d for us. It's
gn·;tl! I cau't L••lio·1'v it.
1t 's marvelous!

h<l)'~.

lrELI'EII
( 1)
(2)
(3)
(·1)

IJ;,~;

~!"•'•:

ju~t

lll·.SI'O:O.:SJ·:s:

It's a good feeling to h.tve yorrr kid:; r.t·ttio·d c;rJc·c a::.ri11.

Is il possible _\'<Hlr kids ,_\'<'rc l.appy hdoH! ln1! )'1111 I•CI'er rr.1tiu d it
IJC·fm·•·? YL'll lll•·••tioru:d your h.~y.~. How ahorrt you.- lndJa:;d:' Is be
hap~:.~
Do )'Oil feel tl1is is a permanent chaJJge:'.
IIc·y, ti.aCs greai! \\'in!<Tt'l' tire pmhbn, ;r1rd )'Oit kllilW tlrne will be.
J"'tt);).-·nls, it's gn·.1t to 1.:1\·c experienced tlw po~it kc ~;iclt• of it.
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ExcerJII 12
I!ELl'EE:

I'm really c·xcitcd ll1c way things arc goi!1g i1t home with my
hmbancl. It's j11.~t <•lllai'.ing! \Vc gd a),,,,g ~1c•a! log• lhc•r now.
Sexually, I cl:dn't h10w we 1'!1uhl he tk1t happy. I didn't km.w.
anyone eould bc- that happy. It's just marvdon~;l I'm jn·:t sa plca~cd,

.I don't know what l'lsc to !;ay.
IIEI.PEII IIJ:SI'O::-.SI·:S;

( l)
. (2)
( 3}
( 4)

It's a WPIH.l.•rful kl'li1•g when tLing~ arc gc•iug WI' !I maritally .
It's re:dly exc:i!ing to he alive again, to ft'c:l your hody a~;dn, to he in\1
love again.
Is your lnisbancl aware of these <:hangcs?
.
I\'ow don't go ovedJ'l;lrd on this right now. 'JI,(•re will ht~ pnhlcms tl1at .
lie ahc~ad :.ml d111illg thcsc• )ll'riods. that }''HI h:tve tl1c·se JHohlc·ms I •.van!
you to rem::miH•r well tl1e bliss you cxpcricnC"ecl in tlli~: llhlllll'llt in lime.

ExccrJII
liELPim:

I.'J
I'm so thrilled to have foand a <:ounsclor like von. I Jidu't know
any t'xistccl. You s~·c·m to understand. Inc so Wt:ll. It's ju~t gu·at! I
feel likn I'm c·11n1ing alive again. I have not felt liJ.-c this in so long.

IIELI'EII nJ·:SI'O:-iSES:

( 1} Gral ilu~lc is a natural <'lilt;tion.
(2) TIJis is cpritc nin! hut rcmt!mhrr, uul~ss cxlrcn.c caution is cxcrdst·,l,
you may fiml yoln·sdf movin~ in the other direction.
(3} Tk1t's a good feeling.
(4) Iley, I'm as thrill .. .] to .!1''": )'flit t;1lk this way as you are! I'm plrasccl
ilaat I I ~ave he(: II lie ll.ful. I do think we still !lave some work to do yet,
t!lough.

llii.Pl.l:
111'1.1'1..1

:\o

----·-----

r.-:;f'"l"l'.

(

.\ht in~ almrll i11 c:hair.)

1:!.•1'0'\,,L-;;

s:~y

:l )

:·.,11 <:an 't re:dty

(2.)

.\

(:l)

,.\•c you llf'J'\'Il'IS~ ~Iaybc you han·n't maJc the progress here we hoped
f. ,r.
.
.

( ·1)

You ju ..;t don't know what to say at .this moment.

p• nny for

all t!J:tt. yo11, feel at this momc11t. .

_I'Cillr tlwn!~hts.
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/-:.\('Cfjl(

J!l.'LPLE:

J,'j

Gt·t·, I'm

S•l

dis::pp~>inkd. I thought we could get along together

a•1d Vo11 C•>lild hl'!p me. \Ve c!till't sc~·m lo bt: gdling auywiH•re.

Yn11 ·don't llll<lt~r'LIIul 111;:. You don't know I'm hr:re. I don't even
thi11k Yl·ll c:ue for me. Yau don't lwar me wl:cn I l::lk. Yon seem
lo lH• :,<•l:lt'\dlf'rt• cl.it'. Your :·esp:msr·s arc illdcpcncle11t of ;mything
!·),;,,.,. to •;;,\. I do11't kum·: wht n· to {l:m. I'rn jn~t so-doggone it
-i do11't k1;,,w wh.:t l'11i going to do. hut I know yon ca11't help
me. Tlwn· j•1st is IH> hi•p<'.
II U.l'l:ll

(])
(::!)

(:n

Ill· .;p, l:\SI :s.

I h:·.v,• ao n·ason to try aud w>l to help yon. I have CVC'ry reason to
\\';:~•1 lo lll'lp ~·o:r.
.
On!·,, \\ ht·u ,, <· ··~t;,hlish mutnal Hllclr•rstanding and trust arHI only then
c :11, ·we pnwr·t·d to work on ro•tr problem dfL"divcly.
Jt's di~o~pp•>inting anJ disilh;\ionillg .to think you have made so little
pro~r c:~s.

( ·l)

J ft:('l h:Hll\- that \'ou fPt·l that w:•y. I do w:mt to lu~·lp. 'J'rn wmH.lcring,
o;is il 111e? .IS it yr;u, both of mr'' Can we work somctl:ing out?

IIELPEl::

\\i},(J do

yo<~ think you :uc? You call rom:;elf a therapist! Damn,

IllY guts out aud all yo11 do is look at the clock.
You dou't l~t~ar what I say. Yom f('spomcs arc not alt111H'd to what
I'm saying. I n·~vcr h<"ard of such therapy. You are suppow~cl to be
l1erc I am spilling

],L"fping ntc. Yon arc so \\'l';,pp::d up in your world yon dou't i1car
a tlliug I'm s:.yiug. You don't give me the time. The winutc the hour
is up you push me o11t the door whether I have something important
to say or not. I-ul1-it makes me so goddamn mad!
IILL.I'LH 1\I::SI'O:\S!;s;

( 1)
(2)

You an• ~;uggcsLng I'm wrappc;d up in myself. Do you think that pcrh:,ps,
in l;:c:t, !hi;. is your probl,•m?
I'm onJy·trying I•> li~;te_n to you. Hcally, I think we arc making a whole
cl progress IH:re.

lot

(3).
(.1)

You ao_• p:l'lty di~pl•·;:wd \\'ill, wh.&l lt.l\ !J,.,, .. g••in~ on 1 • ·..
11 11
All right, ~·o11 arc furio,Js, bui I \\·ondt•r if it's all u;iur• or is thc·11• snmpthing l'lsl.! ('ating )'Oil.

. ---· ···- ...

-·------..............

TaUc l;.J. J.:t•y to Dl':;i)!n and Expc1 t lbtings of Counselor Hcsponst·s to
Hdpu.! Stimulus E:;prcssicms
Design
Level of:

llclpcc Stimulus
Ex prcssions

I

Counselor
JkSjliiiiSCS

1
2
3
4
II
- 1-2
3
4
!II
--·· 1
2
3
4
IV-----· ·-- 1
2
3
4

Facilitation

High

Action
Orientation

Over-all
Ratings

Low
3.0
I-1
4.0
L
H
1.5
L
L
1.5
L .
~ 1.0
II
L
3.0
L
H
1.5
H
H
3.5
11·--------- L
;>3.0
L
II
1.5
L
L
1.0
II
H
4.0
L--- --- ·
- II
)-1.5
L
L
1.5
II
H
3.5
I{
L
3.0
V----------·· 1---· HL-------)3.0
2
II
H
4.0
3
L
L
1.0
4
L
H
1.5
VI -'-I.H
L
)3.0
2
L
L
I
1.0
3
L
H
1.5
4
H
H
3.5
VII--------- 1
---- L-L
)1.0
2
L
H
1.5
.3
II
H
4.0
4
H
L
3.0
V I I I - - - - - I - - - - - HL------) 3.0
2
L
L
1.0
3
L
II
1.0
4
!I
II
·LO
IX--·
1
fl- ------------ L------ )3.0
2
L
L
1.0
3
H
II
4.0
4
L
II
1.5
X -------~-- 1
L
-H
~1.5
I[
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-· 1l;r

143
I

•

L

•

· - ""'" •

•

.

..

'···

...............

~·

""'·'""•··

......... ..........
~.·-

~

II

3

L

------~-------

-1
II
XI-------- ------------ 1--------· II--------·

II

3.5

L

1.0

3.0
)3.0
2
L
1.5
3
L
1.0
4
H
I-I
4.0
XII--------- 1------ -- H----------- L -------- -- l 2.5
2
H
H
4.0
3
L
L
1.0
4
L
H.
1.0
XIII ----- ---- ---1 -----·-· -- - - - L --- - L ------) 1.0
2
L
H
1.0
3
I-I
L
3.0
4
II
II
4.0
XIV---- -1---H _ __
H ------ --- --) 3.5
2
L
L
1.5
3
L
II
1.5
I-I
L
3.0
4
XV-·------ 1------- L----------- L - - ----)1.0
2
L
H
1.0
3
H
L
3.0
4
II
H
3.5
xvr. _________ 1 - - - - - - - L _ _ _ ----II---- tL5
2
3
4

L
II
H

L
-L
H
L

L
L
II

1.0
:3.0
3.5

APPENDIX B
JUDGES' RAT H~G FORI\i

•

SCALE OF GROSS RATINGS OF FACILITATIVE INTERPERSONAL FUNCTIONING
Individual Evaluation Form
You are asked to rate and evaluate:
(a)

as many helper responses as possible, given during the counseling
analogue interview

(b)

also you are asked to rate and evaluate the overall helper's
facilitative interpersonal functioning during the interview.

Keep in mind that those helper responses which the helpee can employ most
effectively are rated the highest, For both evaluations use the scale of
Gross ratings of facilitative interpersonal functioning,

Tape t-ro,
(a)

Judge

Helper response no.

I

1.

11.

2.

12.

'

3.
4,

13.
14.

~.

15.

6.

16.

I

7.

17.

8,

18.

I

9.

19.

10.

20,

l

I

(B)

Gross

21.
22.
23.
24.
25.
26.
27,
28.
29,
30,

Rate and evaluate helper's facilitative interpersonal functioning by
drawing a circle around the rating which represents your overall
evaluation. You are advised that your overall evaluation should not
be the mean obtained from the already rater helper responses,
ratin~

1 0

of facilitative interpersonal functioning continuum:

J.5

2.0

2,5

3,0

3,5

4.0

4.5

5.0

I

Il

,_

APIErm:;::x C
CARKHUFF SCALE FOR GROSS RATINGS
OF INTERPERSONAL FUNCTIONING

I

I

I

I

L
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l.O

1.5

::!.0

:2.5

:1.0

·1.0

5.U

·1.5

__ j _
:'\tl!H' of
these C'onditium a1c
cummunicated to any
notice:1blc
Jcgn:e in the
person.

Some of lhe
conuit ic.ns
arc communicatcd
and some arc
not.

:\il of tlll'

cond it iuns
~re

CtJJH ..

munica:cd
at a mini-

mrJ!y f:!cilitativc level.

All t>f

t!u•
l'l>tl<l~tions

,\illlf th.:

are cmnmunic:J.tcd,
and some arc
com Ill u n ica ted f u 11 )'.

arc

<:oJhl·d i.,ns

f\d!v

CIJ!l1!!lll!li·

c:1lt~d

sillltd-

lar:CI"lllSi)'

:>.nd

,.,,n.

linual!y.

Figtm! 8-1. Gross ratings of facilitative intcrpcr::cnal function:ng. ..
The facilitator is a person who is living effectively himself ar.d who di~clcscs
hi1r.sclf in a gr!nttinc and construdivc fashion i:~ r;.~spon~e to oihC'rs. lie: C•lnJ·
municatcs an accurate em pat hie tmd;:;rstanding and a rcsp<~('t i"r a!: nf tlt~
feelings 0f other persons :.nd 8uides Jiscus.~ions with those pcr~•ll•S i:.t.>
:>Jw.-ilic fec!in_:;.~ and cxpcrwuccs. He e<llnn:u~ticat,:s cor.fldct:r,~ in w::::t h~ is
doing and is spontaneous :mel intense. In ad:lilion, while he L •Jp.:!n :J!td 1!\'~.iblc in hi~ relations with oth.~:-s, i;1 his com:nitltlenl to tlw wt.:lf.1:·e of tl.•.' od:,·r
pcrsc,n l:c is quite c·apahlc of active, a.1seniw:, aml even conircwti11g hduvior
wl.cn it is ~ppropri:;tC'.

I.

Yc....

Vliil "~~r a

lllllYl)JI, ..

of excerpts taken frr!ll"J ihC'r:~py :;•;.':<:~:.:;,

excerpt J .0, ~.5, Z.O, 2.5, 3.0, 3.5, 4.0, 4.5, o: 5.0, using the above

' - . -......._..r..-...~.....:~:,..,...·~<!IIM'.....,.........,... . . _ - - .••...,....... _

n.• (e

)

~
.~

c.:c}J

C(I!'L;:·,tnim.

,
.I

.•. _ _ _. , . _ .. ,..,....,. ______ ••,..· • ••. _... ,.,...,.-.-··-... -.. •• , .• • -

,.._... ,.''

r

I

t"

.

..

APPENDIX D

SUBJECTIVE

QUESTIO~NAIRES

"

149

·1>

(CC)

COUNSELING SESSION EVALUATION
Counselor

~:arne

Supervisor - - - - - - - - - -

Session fl - - - - - IN THIS SUPElVISION

SESSIOL-T I !·JAS: (circle the rating)

Unskilled

1

2

3

4

5

Skilled

:r-:ot Helpful

1

2

3

4

5

Helpful

Critical

1

2

3

4

5

Accepting

IN THIS SESSION THE COUNS ELOR T.YAS (circle the rating):
Tense

1

2

3

4

5

Relaxed

Dependent

1

2

3

4

5

Self-directed

Unsure

1

2

3

4

5

Confident

Did not
understand 1
the cl ih"tt

2

3

4

5

Understood the client

Constrained!

2

3

4

5

Natural

AT THIS POINT I !.J'OULD RATE THE COUNSELOJ\"S A3ILITY AS:
Poor
(Non-facilitative)

1

2

3

4

5

Good(Facilitative)

IN THIS COUNSELING/SUPERVISION SESSION THE COU}~ELOR'S SKILLS:
· Did not improve 1
TT.YO THINGS THE

COUf!SELO~

2

3

4

5

Improved

DID T-/ELL IN THIS SESSION:

1.

2. ------------------------------------------------------TT.YO THINGS THE COUNSELOR DID NOT DO t.J'ELL IN THIS SESSION:

1. -----------------------------------------------------------------

2. ------------------------------------------------------------T-IHAT THE CQ.UNSEL OR CAN DO 'NEXT TIME TO BE HOl?.E EFFECTIVE:

1. -----------------------------·--------------------------------------2, ----------------------------------------------------------------COMMENTS:

l

'

" .l..:JV

COUNSELING SESSION EVALUATION
Counselor 'f\Tame _ _ _..,......_ __

Supervisor - - - - - - - -

Session #
IN THIS COUN> ELH1G SESSION THE COUNSELOR HAS (circle the rating) 1
Tense
1
Unsure
1
Did not
Understand!
the Client
Constrained 1

2

3

4

5

~elaxed

2

3

4

5

Confident

2

3

4

5

Understood the client

2

3

4

5

Natural

AS A RESULT OF THIS-COUNSELING SESSION AND SUPERVISION tHE COUNSELOR SKILLS:
Did not improve

2

1

3

5

4

Improved

AT THIS POINT I hl'OULD RATE THE COUNSEL0'1'S ASILITY AS:
Good (Facilitative)
4
5
3
Poor 1
2
(non-facilitative)
IN THE SUPE:qVISION SESSION THE
Tense

1

Unsure 1

2

SUPE~VISEE

3

2

4
3

4

PAS:
5

Relaxed

5

Confident

IN THIS SUPERVISION SESSION I i-JAS:
1

2

3

4

5

Skilled

1

2

3

-4

5

Helpful

1

2

3

4

5

Accepting

TT-/0 THINGS T!-IE COU£-1SELOi. DID

!~ELL

Unskilled
Not

~~elpful

Critical

1.

IN THB COL"NSELING SESSION:

------

TWO THINGS THE COUNSELOR DID NOT DO f-JELL IN THIS SESSION:

1.-------2. -------------- ·-----------------------------------------T.ffiAT THE COUNBLOn CA1'1 DO NEXT TIME TO 3E MOP£ E!"'FECTIVE:

I
~'

1.
2.

COMMENTS:

SUPE~VISOR

151

EN:.J-OF-TE'U1 EVALUATION

Name
Please give your reactions to the project:

---------------------

1.

Tfuich method of supervision did you prefer?

'-!hy?

2.

t,Thich method were you most comfortable lvith and why?

3.

~o you feel your student counselors learned differentially under the two
methods? If so, how? and why?

4.

ryo

5.

If you could chan~e the supervisory sessions in some way (for a future
project such as this) what changes would you make?

6.

h'hat question do you think is under study in this project?

7.

Pow would you rate your helpfulness to your supervisees under the two
types of supervision? (circle the rating)

you think one method ~r the other cuts through student defensiveness
more? !\Thy?

Co-counseling
1''ot helpful

1------2------3------4------5
Delayed

Not helpful

~:relpful

~eedback

1------2------3------4------5

uelpful

8.

Please give the following information on each of your supervisees:
(a)

On a scale of one (low facilitation) to five (high facilitation), how
would you rate each of your supervisees? (You may use decimal as well
as whole numbers such as 2.5) Enter under "rating" column.

(b)

Please rate each of your supervisees according to your perception of
his improvement or growth in counseling ability over the sessions,
using one (no growth) to five (high growth) scale.
Supervisee

Siills
Rating
l(low) to
5 (high)

10.

CN1l"JENTS?:

Improvement
Level
1 (none) to
5 (high)
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END-.OF-TERN EVALUATION OF COUNSELING SESSIONS
Name

----------------Date
-----------------

Supervisor---------------

Please respond to the following items in terms of your overall
experiences in counseling this summer. The answers will not
be identified as yours individually. Your honesty is appreciated,
MY

SUPERVISO~

T-!AS:

(circle the rating)

1--------2------3------4------5
1--------2------3------4------s
1--------2------3------4------5
1--------2------3------4------5
1--------2------3------4------5

Unskilled
Not Helpful
Incompetent
Critical
Su~erficial

AS A ~.ESUL T OF T'iESB COUNSELING SESSIONS

Helpful
Competent
Accepting
Genuine

COUNSt.:LIN:G ABILITY:·

~y

1------2------3------4------5

Did not improve

Skilled

Improved

BOW T-lOUL l YOU T.{ATB YOUR COV'I'TSELING A13ILITY AT THIS POINT?:
1. Overall Counseling Ability
Poor

1-----2-----3-----4-----5

Good

2, Ability to Listen
Poor

1-----2-----3-----4-----5
3,

Constrained

4.
Poor

l

Good

Naturalness in a Session

1-----2-----3-----4-----5

Natural

Accurate Understanding of the Client

1-----2-----3-----4-----5

Good

(Continued on next page)
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Answer the folloHin~ questions based on knowledge you gained from being
a counselor during the sessions this summer.
1.

What in your op1n1on are the 3 most important behaviors, or ways of
acting in a session, of the "effective counselor"? BE 3'UEF.
(1)

(2)
(3)

2.

On the other hand, what do you think are 3 "mistakes" which a counselor
makes in a session which keeps him from bein~ an "effective counselor"?
{1)
(2)
(3)

3.

---------------------·-------·--

Please comment on your experience as a counselor this summer. Did
iOU find it worthwhile?
Do you feel you learned,.or improved your
skills? Any general comments regarding the supervision you
received?
etc. etc, ••••
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T-Test Comparisons of Low Functioning versus High
Functioning Counselor Trainee Pre-Test Scores

__- - -- ----- -=-=-=-=-============
Rater

Low Functioning

High Functioning

t

X

SD

Judge Ill

1.27

.13

2.18

.4S

-7 • 02i:~·r

Jud?,e 112

1.26

• 31

2. 04

.so

-4 • 66'fri:

Judge #3

1. 97

.40

2.41

.44

-2. S8"f:
..

Judge #4

1. 73

.34

2. 31

.40

-3. 8S'fd:

·---

-------'!r p

• OS

"/d:p

• 01

X

SO

r
I
I

"

I,C

•'
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SUMMARY TABLE OF T-TESTS ON PRE-TEST,

POST-TEST SCORES
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Summary Table of T-Tests on Pre-Test, Post-Test
Scores

-·-Group

---

·-----~·---~---

Pre-test

Post-test

X

X

SD

.,._-

t-diff

so
--·--

Total

2. 09

.q3

2.16

.t•l

-1.31

Co-counseling

2. 06

.ql

2.18

.41

-1.34

Delayed Feedback

2.11

.tl7

2.15

.42

-.40

Initially llip,h
Functioning

2.36

• 38

2.39

.41

-.27

Initially Low
Functioning

1.85

• 32

1.97

.30

-1.Go

•
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