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CHAPTER I
INTRODUCTION

In contemporary llterature our time has been called the "agﬁ
of anxiety." On the one hand, the present age 1s probtably no more
fear-ridden than earllier periods in history; instead, 1t may be
that the inroads of fear are recognized more clearly and acknowl-
edged more openly. Yet, on the other hand, it cannot be denled
that many confllcting factors in modern democratic society have
continied to impress us with the realism of this anxlety. Some of
these confllcting factors are due to the rapid changes in economic
life, the intermixture of varying cultures, races and creeds, an
increasing compactness of the world, the rapld sclentiflc develop~
ment, including problems arising from controlling the new powers of
atomlic energy, the evident 111 effects of world-wide strifes, and
now, the threat of total destructlon by nuclear war,

At the same time thls 1s an age of great challenge. The im-
provements made in communlcation and transportation, the advance-
ment in scientific research, the wealth of knowledge from our her-
itage, and the tremendous discoverles of the Space Age, are but a
few factors which offer new vistas to the present generation. Also,
because of the pressure of competition with those outside the free
world, particularly with the advent of the Russian sputnik, educa-

tion 1s recelving a mich higher degree of emphasis. Therefore
&
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educators, psychologists, counselors and those who have the reapon-
3ibility of preparing youth for participation and leadership in a
dynamic society muast meet this challenge through increased knowle
edge and understanding of young people.

In order to fulfill this obligation, our youth mst be
helped to become mature men and women. This can be sccomplished if
they are dlrected and encouraged to recognize, to accept and to
solve the problems pertinent to their age and society. Problems
are an inescapable part of 1life. ZF¥ach generation inherits the un~
solved problems of previous generations and those that are peculiar
to the time. Besides this, every 1ndi§idua1 has hils own problems
throughout his 1life. Objectively, these range from simple ones to
the most complex, but as psychologists remind us, the degres of ime
portance of each problem is in relation to the interpretation made
by the indlvidual who mist cope with it.

Perhaps at no other time in the history of mankind has so
mach attention been given to the problems of man., Besldes the vo-
luminous literature on this subject, covering every posslble area
of difficulty from early childhood to old age, countless solutions
are dally offered through the medla of newspaper, radlo and tele-
vision. Although many of these answers are oversimplifications to
complex questlons, yet there 1s a vast amount of valuable material.
However, the fact exlsts that much of the latter remains lsolated

from the individual who needs it most, thus creating a crucial

problem for those who are charged with the guidance and direction
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often has its beginnling in the fact that educators neglect to re-
examine the areas which are sources of worry and anxlety to modern
yoing people., Once the problems have been ldentified, meaningfal
educational and guldance programs may be planned.

The special group under consideration in this study 1s a
Junlor High Negro popualation selected from four parish schools
where the majority of students are Negro. The decade Jjust ended
was one of the most significant in the history of the Negro race
in America as far és the quest for first-class citlizenship was cons
cerned. To make a frontal attack upon segregation in all phases of
the Negro's life, was the outstanding event of the 195C's. The ex+
tent to which Negroes are belng accorded their rights in this re-
zard, 1s the measure of the United States' professlion of goodwill
to millions of people throughout the world who have recently rained
their independence or are in the process of dolng so. Therefore,
a period of cruclal soclal change has evolved. In thelr struggle
to adjust and to obtain their rights, the Negroes have borne and
mast eontinue to bear a major share of the leadershilp.

To what extent have tenslions interlacing the contemporary
civilization penetrated into the life of the young Negro adoles-
cent? Is there a soclorosis resulting from the Negroes! marginal-
ity and self-image that would make hils problems so maltiple and so
unigue that a speclal type of counseling service and/or education
would be necessary?

These are two of the questions which prompted this survey,

Lihe theopry that a difference in age, prade placement and sex may
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significantly affect the problems within this particular milieu, 1sj

investigated in order to provide useful data for educators of Negro

adolescents.,




CHAPTER II
RELATED LITERATURE

To the writer's knowledge, there has been no previous survey
involving this particular population and this method. FHowever, in
an far as the age group 1s considered, there 1s a wealth of mater~
i1al.

In the present study the age range is from eleven to seven=-
teen years inclusive, with a mean average of 14,9. If the usaal
aze range of fourteen to twenty-one 1s:accepted ag the adoclescent
period then this group under study, could be described as young
adolescents. Slnce, however, the literature in the fleld of tre
psychology of the adolescent la so wast, only those sources which
scem more directly concerned with the purpose at hand will be re-
viewed.

One of the earllest extensive surveys of the problems of
rirls was made by Sister ¥. Mildred Knoebber, 0.S.B. (9). She de-
vised her own qQuestlonnalire, which she administered to three thou-
sand glrls in twenty public and parish high schools from New York
to California. The general purnose of this suarvevy was to obtaln a
knowledge of the common fundamental problems of girlhood.

The results according to the problem area of Ilmportance wer&
these: firstly, the problem of future vocation; secondly, the
problem of being only partially understood by adults; thirdly, the

5
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lack of socilal privileges., Besldes these results, the author also

poncludes:

Another finding of the study that seems to the writer to be of
particular interest and significance so far as girl-life 1s con-
cerned, 13 the great underlying uniformity which seemed to stand
out among the attitudes and problems of the girls regardless of
the particular section of the country from which the data were
gathered. There was a very definite similarity in the general
responses of the girls. (9, p. 165)

In 1945 another extensive survey was conducted by Urban H.
Fleege. (5) The general purpose of this investigation was to ex-
blore the modern Catholic boys'! problems. The two thousand sub-
jects of this study represented a good cross-section of the Cath~
blic high-school population., The twenty schools contributing to
this study were selected from 18 clties In 12 states in the middle
Festern, the eastern and the northeastern sections of the United
Btates asnd the District of Columbia. The population also included
rarying soclo-economic levels, and were from different types of
bchools,

The method employed by Fleege for thls survey was the use of
B developed problemmalre, which comblned features of a number of
heasuring techniques, including the personallty inventory and the
psychological questionnaire, The final form of the problemmaire
represented seven previous revisions.

After a thorough analysls of his findings, the author states

hn overview of the major problems of adolescent boys. In order of

mportance these are: the problem of purity, the problem of voca=-

ional decision, the feeling of not belng understood by adults,
gifftionlties and diﬂﬁim;lhigﬁ




within the school. The author also concludes:
Foremost among our impressions is the underlying wholesomeness
of the adolescent boy.... Potential abllities that make for
perfect manhood are present in abundance in the modern boy.
(5, p. 346)

Another study conducted on Catholie hipgh-~school boys' prob-
lems was done by J. P. Finn (4), and published in 1950. His study
was made in five urban Cathollc high schools in Ontario, which com-
prised a total population of 1840 students. Finn reports that in
summarizing the categories of problems for the total population, he
found the following rank order: moral - 1l; school life - 2; voca=
tional -~ 3; family -~ 4; personallty adjustment - 6; boy-girl - 73
financial - 8; health - 9; unusual problems - 10, He states that
there 13 a decline in moral problems after the tenth grade, whereas
there 1s a corresponding increase of vocational problems with an

increase of grade level.

In her book, Psychology of Adolescence, Luella Cole (1)

cives an organized list of problems which 1s based on a composite
of a large mumber of atudies that reported results from some 10,000
students in high school or freshman year of college. The 1list 1is
[detailed, giving the general area of the problems and each speciflic
problem with accompanylng percentages. Thosse problems with the
higheat frequencles are as follows: suffering from nansea, sexual
development, not knowing what work is sultable for one's abllitles,
franting to be more popular, being under or overwelght, daydreaming
lWhile studying, and being unable to speak before a group. (1,

pp. 580-583)
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These are but a few of Cole's findings. Since many of these|
may prove of interest in the present study, they will be referrsd
to again in greater detall.

Two physicians, Gallagher and Harris (6), in writing about
the emotlonal problems of adolescence, give some facts concerning
the dynamics of human behavior, particularly what could be called
"adolescent behavior." Practical examples are described throughe
out thelr book, but only a limited number of problems are treated.

The most recent comprehensive study of the problems of youthﬂ
was done by Remmers and Radler (10), and published in 1957.

For fifteen years, a group of soclal scientists, headed by
Dr. Remmers, at Purdue University, conducted a nationwide survey of]
the Amerlican teenagers! plans, problems, fears, prejudices, bellefs|
and disbeliefs. The results of this project were drawn from care=
fully prepared questionnalres and tests of attitudes administered
in high schools representing all sections of the country, all
states, children of all nationalitles, religions, and soclo~econom=
ic status.

The questionnaire was formulated on a carefnl analysis of
responses to replies to the following request:

The Purdue Opinion Poll for Young People wants to find out
what problems are of greatest concern to high school stu-
dents. Here 1s your chance to make known some of your

1deas. Write a page or two about the things that bother

you and other teenagers--your real problems, These don't
necessarily have to deal with school, They could be per-
sonal problems, home problems, soclal problems, or anything
else that is important to you and to teenagers in general.

Do not sign your name. We want you to be frank and sincere.

Your 1deas will help all of us to understand teenagers better.
(10, p. 55)




The frequencies with which each problem appeared were
checked in detall with other findings, as those of the American
Youth Commission and the New York Regents,

Tables summarizing findings of the Purdue Opinion Polls are
appended to seven chapters. The table most revelant to the present
study 1s the first one, entitled, "Teenagers' Most Common Problems.
According to the percentages given in this table, the hlghest fre-
quencles of problems are these: for boys - want to gain or lose
weight - 45%, seldom have dates - 48%, want people to like me more
- 47%, get stage~fright before a group - 46%, want to make new
friends - 45%, want to improve my posture and body-build - 42%; for
girls, want people to like me more - 60%, get stage-fright before
a group - 59%, want to gain or lose weight - 56%, want to make new
friends - 56%, wish I were more popular - 47%, and, have a "crush"
on (Boy) (Girl). (10, pp. 80-86)

After fifteen years of careful polling and thousands of let-
ters (10,000 to 18,000) that the American youth have written, Dr.
Remmers concludes that today's teens are concerned with exactly the
same things which troubled thelr predecessors.

Despite the numerous investigations in the area of searching
out the problems of youth in order that those problems might be
handled more efficiently and effectively, there has been a contin-
ous upswing of attentlon being glven to the 1lncrease of Jjuvenile
delinquency. This seeming paradox was evident a decade ago when

Ruth Strang (44) wrote:




10

It 1s shocking to realize that young people in the United
States commlt a million and a half major crimes every year.
This is nearly 60 per cent of all major crimes. (44, p. 4)
To indicate the current importance of this bewlldering situation,
a quote from Edwin C. Berry (40) concerning the financlal cost to
Chicago taxpayers 1s given:

In 1961, the City and State Youth Commission in Chicago spent

$9,260,180 in corrective and preventive programs for children.

Another $1,400,000 was spent to support juveniles at the Audle

Home. (40, p. 13)
Pacts such as the above complicate the task of understanding truly
the behavior of today's adolescent. Data, as to what proportion of
Chicago's young delinquents are Negro,:'is not avallable to this
writer. Also, the studles 1n this area are very meagre. Yet,
since the Negro population in Chicago has increased 23 per cent in
1961 from 7 per cent in 1930, there has been nuch wrlitten and said
on the problems of integration, the development of the "ghetto' and
the double-shift schools for the Negroes. These conditlions are
bound to have an adverse influence on these youth. School "drop-
outs" are still relatively high. Another social problem is that of
drug addietion. In hils study of young male Negro drug addlets 1In
Chicapo, Finestone (22) sugpests that their addiction is intimately]
tied up to the conditions of thelr social group, and that improved
educational, economic and occupational conditions will decrease
this type of addlct,
Along this same line, Berry (40) quotes James B. Conant,

past President of Harvard University:

The building up ol a mass of unemployed and frustrated Negro
L—wouth Ipn congested areas of a city 1s a soclal phenomenon
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that may be compared to the pilling up of inflamable material
in an empty bullding in a city block. Potentlalities for
trouble - Indeed, posslbility of disaster - are sursly there.
(40, p. 14)

In a limited study by D'Amico (19), he found that teachers
of Negro children, elementary and high school, reported that unex-
cused absence was the most frequent problem., This study was con=
flned to in-schcol behavior.

Since the instrument used in this present survey was the

Mooney Problem Checklist, some of the related materlals using thils

game procedure are mentioned. For the most part, research using
this technique, 13 found 1n unpubllished theses.
On the college lavel, Congdon (18) found that: a) there was

a definite relationshin» between the Bell Adlustment Inventory and

the Mooney Problem Check Llst when similar areas were compared, and

b) there was a tendency for those who had lower grades Lo have more
problems in the "AdJustment to College Work" area.

At Worth Carolina College, the check list serves a slightly
different purpose in the survey made by Brown (17). Instead of ine
vestigating the areas of students' problems, the faculty was
creatly Interested in whether or not significant differences ex-
isted between probatlion and honor students. Since all probation
students were considered potential dropouts, instructors wanted to
discover to what extent factors other than mental ability were in-
flaencing academic success. Resulis of this study showed that
problems bear a direct relationshlp to effectiveness in academic

work,
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The surveys done on the high school level seem to be more
numerous. Flve of these will be cited.

In his investigation, McIntyre (47) reported on the validity
of the check list, which he administered to grades ten to twelve ay
the Chester High School, Chester, Pennsylvania. Two of the predics
tions he made in order to prove the validity of this tool, and
which are of interest to this present study are: one, that negroe
would have more problems in the area of "Finances, Living Condi-
tions, and Employment"™ than whites; and the other, that girls woulé
check more problems than boys in the area of "Courtship, Sex, and
Marriage." His findings substantlated his predictions,

Mother Moody (49) in her study surveyed 740 eleventh grade
students from three Cathollc high schools for girls. In summarize-
ing her results, she found that there 1is a definite need to enhancé
and enrich the guidance programs in Catholic high schools. The
problem area of these eleventh grade gstudents centered in items
most freqQuently checked in the "Courtship, Sex, and Marrlage" area,
and least frequently in the "CQurriculum and Teaching Procedure”
area.

Ruth Gorman (46) did a very intensive analysis on comparing
the problems of junior and senilor grade students in a specialized
school, Jonea Commercial High School. 8he found that the problems
differ greatly between the eleventh and the twelfth grade in a spe=-
cial school such as the Jones Commercial. Problems in the area,

"Personal-Pasychological Relations" were most frequently checked,

while those in the area, "The Future: Vocational and Educational®
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were least frequently checked. She also stressed that the students

indicated a need for indlvidual help.
A limlted study by Smith (37), published in 1961, reported
the frequencies of problems checked on the higheschool form of the

Mooney Problem Check List by 150 rural and urban Negro children of

North Carolina. The three major areas of concern for the rural
children were: "Finances, Living Conditions, and Fmployment" - 12%
"Adjustment to School Work" - 11%, "Future: Vocational and Tduca-
tional" - 10%; for the urban childrent "Adjustment to School Work"
- 12%, "Curriculum and Teaching Procedure" - 11%, "Personal-Psycho=
logical Relations"™ - 10%. The rural éhildren checked an average
of 33.15 problems, while the urban children checked an average of
52.68. The author concludes that the awareness of problems is in-
fluenced by the rural or urban way of 1life.
Another recent survey was conducted by Merwick (48). He

rised the check list in six Cathollic high schools in the middle-

class area in Chicago. The populatlion comprised 708 girls and 785
Loys in the eleventh grades. The performance results according to
Problem~area showed that the glirls checked 25,653 statements with
the area of "Personal-Psychological Relations" as the highest -
15.5%, and the area, "Morals and Religlon," as the lowest - 4.5%.
The boys checked 43,750 statements with the area of "Adjustment to
School Work™ as the highest ~ 14.5%, and the areas of "Health and

Physical Development® and "Home and Family®™ as the lowest - both

6.5%.

The data for the use of the Mooney Problem Check List at the
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junlor high level is very limlited. Dwight and Mooney (20) con-

dacted a 3tudy in three Ialkewood, Ohio Junior High Schools, Re-
sponses from 133 girls and 143 boys revealed that these young
adolescents felt that school proulems were the grsatest. Fear of
falling exanminations, inability to concentrate and too mich homee
work were the comaon sources of concern. In the area of health,
the chief vroblems were beling overwaight and not getting enocugh
sleep, while, in the social area, the desire to learn to dance,
keep a conversation golng, make a good appearance and learn correct
manners headed the frequencies.

One study which relates more cloéely to the present investie
cation, although not parallel to it, is the study that was conducted
by Cowan (45). He undertook the study of six hundred Negro stu-
dents in Stephens-Lee Iligh 3School, Ashevlille, North Carolina. The
population included students from elghth, ninth, tenth and eleventh
grades. His results are given by areas and individusl items, by
sex and age groups. He demonstrates the fact that the problems of
some students are well distributed over the eleven areas, while
other students Indicated constellatlons in single areas with few
ramifications into other areas,

Table XIV shows that the problems iIn the area of "Adjustment
to School Work" are of partieualar concern to most of the students.
"Finances, Living Conditions, and Employment™ ranks as the second
area of importance, whille the area of "Health and Physical Develops

ment" ranks third. (45, p. 64)
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The highest item-frequency according to percentages were as

follows: Wondering what I'll be like ten years from now - 51.7%,
Wanting to earn some of my own money - 47.8%, Wondering if I'1ll be
a success in 1life - 33.5%, weak eyes ~ 29.8%, Forgetting things -
29.2%, Not taking some things seriously enough - 28%.

In this same study, Table XXI shows that there are ten prob-
lems which consistently decrease 1n importance from the eighth
grade, while there are seventy problems that consistently increase
from eighth grade through the upper grades. (45, p. 135)

After reading and evaluating materials related to the prob-
lems of youth, the present 1nvestigato£ found a rich harvest of
literature written about adolescence in general, but found only a
limited amount of empirlcal data in the field of early adolescent

behavior.




CHAPTER IIIX
DESIGN OF PRESENT STUDY

The purpose of this study has been to obtaln, analyze and
compare the problem area of Negro students who attend Junior high
school. The method employed was the adminlstratlion of the Mooney
Problem Check lList to these students, and the statistical interpre-

tation of the results. This survey was undertaken with the hope
that 1t would provide helpful mterials for future teachers of
Negro adolescents.

The Mooney Problem Check Iist was chosen as the measuring

instrument because one of 1ts forms (Form J) was designed for the
Junior high population, because the check list could be adminis-
tered and scored with ease, and because the relationship between
problems show in assoclated areas.

The Problem Check Lists originated in the desire of Ross L.
Mooney to systematize his methods of discovering the problems of
young people. The ltems for the pre-editions of the various forms
were developed from a master liat of over 5,000 items which were
gathered from an Intensive analysls of the responses of several
thousand students. The first published editions of the three edu-
cational forms were ready in 1941 and 1942,

The revision for these forms appeared in 1950, In regard to

the Junior High School Form, the original data from 1942 were

16
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supplemented by studles conducted in 20 schools and involving
3,854 cases.

This form can be brlefly described as a six-page folder con=-
taining 210 items and three questions. The problem areas into
which thirty each of the 210 problems fall are these seven:

HPD Health and Physical Development
S  School
HF Home and Family
MN¥FP  Money, Work, the Future
BG Boy and Girl Relatlons
PG Relations to People in General
SC Self-centered Concerns

Any subsequent reference to the problem areas will be by thej
initial aymbol: 1.e. 3C for Self»centéred concerns, etc,

Mooney and Gordon (42) state that since the check lists are
not bullt as tests, but that they are to be used for a varlety of
purposes, & single over-all index of wvalldlty of the check llsts
would be therefore quite meaningless. Likewlise, no table of norms
is presented, since no real score 1s obtained, simply a count of
the problems which the student has checked as personal concerns.
Therefore, the authors believe that, in view of the purposes for
administering the check lists, local norms are the most valuable.

Also, since scores are not obtalned, the problems of relia-
bility are not the same as those of tests ylelding scores. Howevery
the authors do conclude that:

«os while the Problem Check Iists mist be, and are, 30 designed
as to reflect changing situatlions and experiences in the indi=-
vidual case, they nevertheless exhiblt sufficlent stability to

Yarrant g?neral program planning on the basis of survey results.
42, p. 9
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A3 for the organization of the Check List, Gordon and Mooney
(24) defend the Check List on the basis of a study in which only 22’
students out of 126 recognized the patterning of items by areas,
They pointed out (a) that on personal Questionnaires, with identi-
fied areas, indlviduals tend to skip whole areas that appeared ine
appropriate to them, and (b), they are careful not to mark too many
items which might "stigmatize" them., Therefore, it 1s important
that relatively few students were found to recognize the organiza-
tion.

Usually the many reasons for which this check list is admine
istered, fall into these [ive classes::

1. To facllitate counseling interviews
2. To make group surveys leading to plans for individuallzed

actlon

3. As a basls for homeroom, group guldance and orientation
programs

4. To increase teacher understanding in regular classroom
teaching

5. To conduct research on the problems of youth. {42, p. 3)

The present study conforms to the last reason stated, and
in particular, to investipgate the changes and differences in prob-
lems in relation to age and sex,

The reviewer, Lentz (29), says that he "knows of no alterna-
tive or comparable Iinstrument designed for the same purpose, It
seems to constitute a unique contribution to our counseling alds
and techniques." (29, p. 67)

Jones (27) also commends the authors for the limited claims

de for the instrument, and advocates the use of the Check List

for research "as a means of discovering toplecs for discussion to
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throw light on educatlional needs, and to study problem clusters,
trends and differences among groups.” (27, p. 74)

In the present study, the check lists were administered to
340 students In four Catholic schools where the populatlion was pre-
dominantly Negro. Several lists had to be discarded, however, for
the followlng reasons: twenty-one were checked by non-Negro stu-
dents; three lists were ummarked, and one list had all the 1tems
checked several times. Therefore, the total mumber of lists con-
sidered was 315.

Before deciding the design of comparison or the statistlces
to be used, a pilot study was conducted in one Catholie school
which had a junlor~high Negro population. During this flrst admine
istration, it was observed that the majority of the students were
cager to particlpate, but that some students were slow in the actu-

al performance. This fact, no doubt, was due to reading difficule

ties, for questions as to the meaning of such iltems as, "Awkward 1
meeting people" and "(Clash of opinions," etc. were asked. In chec
ing the results of thils first study, 1t was noted that the boys w
more advanced in age than the girls per grade level., It was fur-
ther observed that several students misinterpreted the second quese
tion, "Would you like to spend more time in school in trying to do
something about some of your problems?® The misunderstanding of
thls qﬁestion was typified by such reaponses as, "No, we're in
school long enough all day all week. I don't wanta go to school

any longer."
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After due permission was secured from the superintendent of
the Archdiocesan schools of Chlcago and from the four high school
principals, the investigator administered the Check Lists within a
month's span, at an appolnted time designated by the prinecipal of
each school. The followling explanation and directions were'given
to each grdup:

Class, each yesr rach money 1s spent and many efforts are made
to find out how teachers and educators can improve thelr teach-
ing, guidance and the whole school situation in order to best
help you and other students to get the most out of your school-
ing. When work of this type 1s done, 1t 1s usually called re-
search work, and i1t requires many studles and the cooperation
of many peaple. Now, because your principal, ’
and your teacher, » have been so generous and
gracious, they have glven me permission toc come here today to
ask you to help me in the research work that I have started.

My main reason for doing this work 1s to find out all I can
about the problems of boys and glrls your age. Several years
ago Dr. Ross Mooney and his co-~workers published a list of
problems which boys and girls had suggested were the most
common problems for them. This is the list which you have

Jjust received., Please keep in mind that thls 1s not a test.

In other words there are no right or wrong answers. What you
might check as a problem, may not be one for another person in
this group. Also no one should feel that he 1s under obliga-
tion to check the list at all. If you do not wish to take part
in this research, then Jjust put the list aside and use this per-
iod as a atudy-hour. However, I do hope that moat of you will
want to contrlbute, because 1t wlll be an opportunity for you
to help adults understand young people better,

Before golng over the directions for checkling this list, i1l
out the top part of the first page with the exception of your
name. 3ince your list will not be identifled in any way, you
should feel freer to be frank and honest. On the line in place
of your name, I would like you to put how many brothers and
sisters you have and what your place 1s among them. This can
be done very easlily 1f you follow these points, and wateh the
examples that I shall place on the blackboard.

1. Think of all your brothers and sisters, beginning with
the oldest and coming downward to the youngest.
2. Use the initial "B" for boy and "G" for girl, and write
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these in order across the line, beginning with the oldest;
for example, 1f the oldest in your family 1s a girl, put
G first; if the next 1s a boy, put a B, and so on. Be
sure to put a letter down for yourself.
3. Draw a clrcle around the letter which stands for you. If
. you have any questions, I shall be glad to answer themn,

The directions for checking the 1list are glven to you on the
first page. After you have read through the llst carefully
and have drawn a line under the problems which are troubling
you, I would like you to go back over those which you have
marked and select those which are more serious than the
others. Please star these by markling an asterlsk before the
mimber of the problem. When you have flnished, be sure to do
the questions on the last page. If you have any particular
problem not mentioned in the 1ist and it 1s important to you,
then write about this under #l. Also, I would like to call
your attention to question #2. This questlion has confused
some pupllis. The idea expressed iIn it means time within the
school day, not the lengthening of the school day. You may
have the full period in which to work. Again, 1f there are
any questlons, I shall be glad to help you. You may now
begin.

Liverty to check the list was given to the puplls in order
to avold some of the criticisms that were being made by countless
sources in regard to the ethics of school children's being ex-
ploited for the sake of researchers, and thelr being subjected to
some questionnalires which suggest problems and worrles to children
and also pry into their intimate affairs. Among other critics, O!
Y¥eara (43) writes that the use of these methods (and in particular,
cltes examples from the college and high-school forms of the Mooney
Problem Check List) fosters disrespect for parents and family 1life,

emphasizes Introspection on personal problems and encourages secu=-
laristic thinking. It was in view of these Judgments, that freedom
to contribute to this survey was given. Only three (two boys and a
leirl) of the 340 pupils chose to leave the list unmarked. Although

the others appesred enthusisstic, it may well be due to the fact
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that thils was a novel diversion from thelr regular school work,

The foregoing set of directions include those stated in the
third paragraph because 1t was of Iinterest to the inveatigator to
see whether or not there was any notlceable relationshilip between
the size of the family or the position of the individual within thej
family, with the number of problems checked. The results showed
that the girls ranged from one to thirteen children per family,
with a median of four children‘and a mean average of 3.3; while for
the boys, the range was from one to fourteen children, median of
three and a mean of 3.l. It was computed that nine per cent of thel
girls and 15 per c¢ent of the boys were'chacked as the only child of]
the family. There was no significant difference observed between
the percentages of problems checked by these puplils and those who
came from the largest famllies. Likewlse, there was no appreciable
difference found 1n the smount of problems checked by the oldest
child in the family as contrasted to those checked by the youngest.

The interpretation and the statistlcal treatment of the
meaningful results of this survey will be dlscussed in the follow-

ing chapter.




CHAPTER IV
INTERPRETATION OF RESULTS

In order to compare the frequencies with which each of the
210 problems were checked by the boys! group with the girls'! group,
the frequencies were converted into a percentage of that whole
group. The same procedure was used for comparison of the results
of the seventh grade girls with the ninth grade girls, and the sev-
enth grade boys with the ninth grade bgys.

The slignificance of the differeﬁce between the percentages
of the two groups were tested against the null hypothesis « the hy-
pothesis that no difference exists between the two groups; in othen
words, it was assumed that any difference measured were due to
chance factors. To test this hypothesis, the following formula
from Garrett (7) for the standard error of a percentage difference

wes used:

)

Then to determine the significance of the difference, the t - test

= {

4

o

oz

was used. It was assumed that about one-twentieth of the compari-
sons would equal or exceed a P of 0,05 due entirely to the opera=-
tion of chance factors, which 1n the present study would be 10.5

pairs. Therefore, several more than this nmumber mst be obtalned
23
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to indicate that the difference between the groups is significant.

The aforementioned formula was flrst used to investigate the
significant differences between the percentages of problems checked
by girls and those checked by the boys.

The difference between a few items are highly significant,
that is, they are significant at the 0.01 level of confldencs.
Those differences which are significant at the 0.05 level of confie
dence 1include a total of 55 problems, five times the quantity nec-
essary to rule out the probability of chance factors. The largest
number of these differences are in the.fields of Boy and Girl Rela=
tions and Self-centered Concerns. The'entire spread of these can
be seen in Table I.

Several factors may be assumed to be responsible in the con-~
gideration of these results. For example, some problems may vary
because of the student'!s experlence, his or her awareness of probe
lems and the willingness to check these. Some differences are open
to speculation, while others are self-evident. The latter factor
1s true, particularly in the area of BG. The following discussion
considers the problems by area, according to the divisions in Table
I.

In the area of HPD nine problems show significant differences
between the groups, with the glrls having a greater number of higher
percentages, except in one case. Four problems, "Too tall," "Poor
lcomplexion,™ "Poor posture,” and "Overwelght" may be accounted for

by the physical developmental changes and the emphasis girls place

on appearance as a measure of acceptance and soclal sucgcesgs, The |
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other four items, "Often have headaches," "Don't get enough sleep,”

"Often have a sore throat," and "Often have pains in my stomach"

are more difficult to explain. One conjecture is that since girls
usually mature more quickly than boys, these problems are more acutef
to them at this time., Another speculation for the first two of
these problems 41s that the girls may spend theilr ont-of-school timer
in more reading and viewing of television rather than particlpating
in other activities, such as outdoor sports. Hence, eye-strain ard
lack of sleep may be the results. The one problem from this area

which the boys marked significantly higher, "Not belng as strong asg|

" can be explalned on the basis that young male

some other kids,
adolescents consider strength as a mark of masculinity.

In the S area, six problems are significantly different,
with a reverse to the above sltuation, for here the boys show
higher percentages than the girls with one exception. Three of
these problems emphasized by the boys, "Getting low grades in
school,” "Trouble with spelling® and "Not getting along with a
teacher" seem to be interdependent and to be indicators of general
lower achlevement for the bhoys in comparison to the glrls, especi-
ally since 50.3% of the boys checked "Getting low grades in school"
There also seens to be a relationship between the two problems,
"Afraid to spesk up in class" and "Not enough discussion in class.,”
It 18 interesting to note that the ratio between the percentages

of these two items for each group ls almost identical - 2,7, Fear

of talking in class 1s common among adolescents, especlally among

boys, perhaps because their volces are changing. The problem whichj




26
the girls checked more frequently than the boys, "Afraid of tests,”
may be due to too great a pressure for good marks, elther by teach-
ers, parents, or by the girls' own desires to do well.

In the fileld of HF, there is more uniformity, since only
four problems are significantly different. Three of these, "Par-
ents separated or divorced,™ "Unable to discuss certain problems at|
home" and "Not telling parents everything" are checked by a greater
percentage of girls, This may be due to the girls'! natural greaten
reserve, need for protection and sensitivity to interpersonal rela-
tionships. On the other hand, perhaps more girls than boys, in
this population, are from "broken homes." The other two problens
seem closely aasoclated. One would expect the boys to check the
problem, "Wanting more freedom at home" as of greater significance
to them than to the girls, because this is 1n keeping wlth the
boys! natural aggressive behavior.

In the MWF area, there are also only four problems which arg
significantly different. Two of these, "Needing a job during vaca-
tion" and "Concerned about military service," checked by a higher
percentage of boys, are self-evident, 1f the role of the boy In to«
day's soclety is considered. The girls have a higher frequency fon
"Deciding what to take in high school” and "Wondering what becomes
of people when they die." The first of these suggests that the
oirls have more interest in school work, while the latter leaves
room for speculation.

Although there are eleven problems in the BG area, whlch

differ si-nificantly, four of these are due to obvious reasons.
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"Fanting to know more about zirls®™ and "Wanting to know more about
boys" were checked more frequently by the opposite sex respectivelwy
1ikewise, the problems, "Girl friend" and "Boy friend,"

A teenage glrl is usually aware at an earlier age of her
relationship with others than are boya. Therefors it 1s not sur-
prisinge to find a greater percentage of the girls checking the
ftems, "Too little chance to go to parties," "Not allowed to have
dates," "Trouble in keeping a conversatlon going" and "Tmbarrassed
to talk about sex."™ A greater percentage of the hoys checked
"Learning how to dance™ and "Thinking too much about the opposite
sex." These items have high frequenci%s for boys in the study cons
ducted by Cowan (45), which seems to indicate that this 1s a typl-
cal situation.

If the four obvious differences in the BG area are dise
counted, then the last area, that of SC contalns the largest number
of significant differences. These differences are found in eleven
problems, wlth the girls having the highest percentages, except for
the problem "Giving in to temptation," which was marked more fre-
quently by the boya. This result (item checked by the boys) is
conslstent with the results of several studies, and in partiocular,
with Fleege's (5) comprehensive study on the self-revelation of the
adolescent boy.

The assumption that girls are more introspactive by nature,
and therefore more acutely self-conscious, may contribute to thelr

high percentages for the problems, "Being nervous,”" "Getting too

excited," "Not having as much fun as the other kids," "Worrying,"
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SIGNIFICANT DIFFERENCES BETWEEN PERCENTAGES OF PROBLEM3
FOR BOYS AND GIRLS

PERCENTAGES

AREA PROBLEMS BOYS GIRLS
HED
Often have headaches 12.4 2l1.4
Don't get enough sleep 34.1 49,3
Too tall for my age 9.3 2l1.4
Having poor posture 8.7 18.8
Poor complexion or skin trouble 14. 36.3
Overwelight 8.0 52.4
Often have a sore throat 9.9 24.0
Often have pains in my stomach 15.5 29.8
Kot btelng as strong as some other klds 22.9 7.8
3
- Getting low grades in school 50,3 34.4
Afrald of tests 31.0 42,8
Trouble with spelling and grammar 38.5 22.7
Not getting along with a teacher 2l.1 6.4
Afrald to speak up In class 49.6 24,6
- Kot enough discussion in classes 18.1 9.5
- Parents separated or divorced 14,2 24,0
Unable to dilscuss certain problems
at home 23.6 37.0
Not telling parents everything 25.4 35.7
Wanting more freedom at home 29.8 17.5
MWE
- Deciding what to take in high school 23.6 37.6
Needing a Jjob during vacation 42.8 28.5
Concerned about military service 55.4 3.2
Wondering what becomes of people when
they die 19,2 27.9
BG
Too little chance to go to parties 17.3 31,1
Not allowed to have dates 6.8 20.7
Wanting to know more about girls 22.9 .7
Wanting to know more about boys 1.8 25.9
No place to entertain frilends 19.2 32.4
Trouble in keeping a conversation golng 19.8 34.4
Girl friend 21,1 7.7
Boy friend 2.4 20.1
Learning how to dance 26.0 16.2
Thinking too mach about the opposite sex23.6 12.9
Embarrassed to talk about sex 7.4 16.8




TABLE I (continued)

29

sm— —— —— — - e
PER CENTAGES
AREA PROBLE¥S BOYS GIRIS
PG
Bashful 30.4 16.8
Never chosen as a leader 11.1 19.4
Wanting a more pleasing personallty 19.2 38.9
Feellngs too easily hurt 18.6 33.7
Missing someone very mch 20.4 31.4
Feeling nobody likes me 7.4 15,7
Getting into arguments 16.7 28.5
Being stubborn 13.0 32.4
Disliking someone 21.7 30.5
No one to tell my troubles to 13.0 23.2
S¢ :
- Being nervous 27.3 35.7
Getting tooc exclted 12.4 22.0
Giving in to temptation 32.2 14.2
N¥ot having as mach fun as the other
kids 17.3 25.9
Worrying 21.1 29.8
Sometimes wishing I'd never besn born 27.9 46.1
Being careless 11.1 22.0
Forgetting things 24.8 44,1
Feeling ashamed of something I've done 13.0 29.2
Sometimes lylng wilithout meanlng to 20,4 31.1
Finding it hard to talk about my
troubles 22.3 37.0

"Forgetting things," "Being careless," "Feeling ashamed of some-

thing I've done,"” "Sometimes lying without meaning to" and "Some-
times wishing I'd never been born."

checked by so many girls (46.1%), 1t was conjectured that this was

Since the latter zroblem was

due to the fact that the glrls resented belng of the Negro race.

However many authors, including Cole (1) and Strang (14) list this

problem as a common one among adolescents in general.
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Table II shows the totzl problems and the serious problems
checked, with the corresponding percentages of the whole. The two
groaps (boys and cirls) checked a total of 13,843 problems with an
approximate average of 44 problems per person. The entire group
checked 2,732 problems as serious ones, with an average of nine
problems. It is interesting to note the similarlity of the ranking
of areas for the general problems and the serious ones, with the
exceptlion of the last two areas, PG and BG, which are Interchanged
In position. However the differences are very slight, for in the
case of genersl problems, the area PG ranks abtove the BG area by
three tenths percent, and for the seriﬁus problems, the PG area
ranks below that of BG by five-tentha per cent,

While the first two aress, 8 and 5C, rark Iin the same posi-
tion for each total, the difference vetween the twe areas for gen-
eral problems is very slight - 8ix tenths per cent, whereas the
difference for serious provlems 1s more marked. This distinctlion
seem3 to Indicate that the group has some appreclation of the rela-
tive importance of problems.

The rext table, Table III indicates the areas of total prob=
lers ranked separately for boys and girls, 2nd also states the perm
centazes of the whole. It is evident that only in the area MWF is
the rank for both groups the same. The ranking of these areas 1is
consistent with the results shown in Table I for the slignificant
differences of problems between boys and girls. For example, in

the 3 area which ranks first for the boys, it was demonstrated that
Lihe boysa have g hichar neprcentace for five ogubt of six siopnificant |




31
TABLE II

TEST RESULTS FOR TOTAL POPULATION
AND PERCENTAGE OF WHOLE

GENERAL PROBLEMS SERIOUS PROBLEMS
AREA NUMBER 4 AREA NUMBER
s 2,530 18.4 S 526 19.3
SC 2,475 17.8 3¢ 436 18.8
MAF 2,210 15.9 WP 421 15.4
HF 1,788 12.8 HF 389 14.2
HPD 1,638 11.8 HPD | 336 12.4
PG 1,638 11.8 BG 319 11.7
BG 1,592 11.5 PG 305 11.2
TOTALS 13,848 2,732
N= 315 Average=s 44 Average= O

differences, whereas in the SC area, the first in rank for the
girls, the girls have the greater percentage for ten out of eleven
significantly different problems. It was likewise shown that the
MWF area has greater uniformity. It would seem, however, that
these results would show a greater difference 1n the rankling, par-
ticularly for the areas S and 8C. Therefore, it can be concluded
that individual problems differ significantly for boys and girls,
but general areas do not.

A breakdown of the results for the rank order of each area,

according to grade and sex 1s given 1In Table IV, This table shows
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TABLE III

PROBLEM AREAS OF BOYS AND GIRLS
ARD PERCENTAGE OF WHOLE

BOY. GIRLS RANK
AREA NU MBER 4 AREA NU MBER 4  ORDER
s 1322 19.9 sc 1314  18.3 1
sc 1161 17.5 S 1208  16.9 2
MWF 1150 17.3 MWF 1060  14.5 3
HF 850  12.7 PG 935  13.2 4
HPD 739  11.2 HF 915  12.7 5
BG 732 10.9 HPD 899  12.5 6
PG 703 10.5 BG 860  11.9 v/
TOTALS 6657 7191
N« 161 M« 41,3 N - 154 M s 46.7

great uniformity in rank for the boys, because with three excep~
tions, the ranks are the same. The girls have more fluctuations
in the ranking of areas; only one area is the same - the MWF area,
For both the boys and glrls of each grade, the MWF area ranks
third.

In regard to the average number of problems for each indivia
dual, the seventh grade boys have a mean of 49.3, and the eighth
and ninth boys have the same - 38.2. The mean for the seventh

grade girls, 49.5, is simllar to that of seventh grade boys. For

the elghth grade girls the mean is 41.5, while for the ninth grade
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TAFLE IV
RESULTS FOR TACH AREA ACCORDING TO
GRADE AND SEX
BOYS o
SEVENTH EIGHTH NINTH
AREA NU MBER AREA  NUMBER AREA NU#BER RANK ORDER

S 416 s 461 ] 445 1
sC 404 SC 418 MWF 415 2
IVE 337 MAP 398 SC 339 3
HF 303 HF 288 HF 259 4
BG 258 HPD 265 . Ba 246 5
HPD 252 PG 237 HPD 222 6
PG 251 BG 228 PG 215 7

TOTALS 2,281 2,295 2,141

Nz 45 M=49.3 N=60 M=38,2 N=56 M=38.2
GIRLS

8C 473 S 444 SC 410 1
S 439 sc 433, 8 325 2
MWP 366 MWF 375 MWF 319 3
HF 360 PG 312 PG 275 4
PG 348 HPD 309 HF 274 5
HPD 334 BG 296 BG 260 6
BG 304 HF 281 HPD 256 7

TOTALS 2,624 2,448 2,719

N= 53 M=49.5 Nz 59 M=41.5 HN=42 Ma50.4
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girls, there is a decided increase -~ 50.4. This point of high ave
erage will be referred to agaln in relation to the areas of seriocus
nroblems,

Ten specific problems checked most frequently by the boys
and by the glrls are shown in Table V. Those problems checked more
frequently by the boys fall into three areas S, MWF and SC with
over half in the S area. The problems checked more frequently by
the girls fell into five areas, S, SC, MWF, HPD and HF, with three
problems in each the S and SC areas.

It 1s observed from thls table that three out of the ten
highest frequencles are the same for each group, although ranked
differently. These problems are: M"Wantlng to earn some of my own
money" (MWF), checked by 53.9 per cent of the girls (Rank 1) and
by 50.3 per cent of the boys (Rank 2.5); "Trouble with arithmetic"
(8), checked by 45.9 per cent of the boys (Rank 5.3) and by 44.1
per cent of the girls (Rank 7.); and "So often feel restless in
classes" (8), checked by 45.9 per cent of the boys (Rank 5.5) and
by 46.1 per cent of the girls (Rank 5). Since this population
comes from & low-average economic background, coupled with the
adoleacent's desire for Iindependence, 1t is understandable that thej
problem, "anting to earn some of my own money" would be checked so
frequently. Restlessness seems to be a characteristic of Negro
children, especlally when they are confined for any length of time,
therefore, it 13 not surprising to see the item, "So often restl:;j

in classes" checked by both btoys and girls. The reason for "Tro




TEN SPECIKFIC PROBLENS

TABLE V

CHECKED MO3T FREQUENTLY

BY BOXS
_— = =
ORDER _ AREA PROBLEM No. CERT
1 3 Not spending enough time in study 82 50,9
2.5 S Getting low grades in school 81 50.3
2.5 MWF ¥%anting to earn some of my own money 81 50.3
4 S Afmaild of failing in school work 78 48.4
5.3 3 Trouble with arithmetic 74 45.9
5.3 S Can't keep my mind on my studles 74 45.9
5.3 5 So often feel restleas in classes 74 45.9
8 MAF Wanting to buy more of my own things 70 43.5
2 MWF Needing a job during vacations 69 42.5
10 SC Trying to stop a bad habdblt 69 42.5
DR R R At R . Rl Lt R RN Rk SR A e e e A R e i ot t
BY GIRLS
1l MWF Wanting to earn some of my own money 83 53.9
2 8 Afraid to speak up in class 80 51.9
3 HPD Don't get enough sleep 76 49.3
4 S5C Belng afrald of making mistakes 72 46.7
5 S So often feel restless in classes 71 46.1
6 SC Sometimes wishing I'd never been born 70 45.4
7.5 S Trouble with arithmetic 68 44.1
7eb SC Forgetting things 68 44.1
9.5 HF Wanting to live in a different
neighborhood 66 42.8
2.5 S_Afraid of tests 66 42.8
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with arithmetic" being so hish among both groups is no doubt due to
a combination of many factors, rather than 2 alngle one within thisg
population.

A 1iat of the most frequently checked problems from each
area, according to grade and sex 13 in Table VI, Despite the fact
that the findings shown in Table I indicate that there are signifi-
cant differences In the problems of boys and girls, Table VI show
the great similsarity in those problems from each area marked nost
freguently by the wvarious groups. This 1s 1llustrated by the re-
sults of the HPD area. »

In the HPD area, the problem ”Dén't get enough sleep” 1s
checked with the highest frequency five times, yet due to a higher
percentage of girls marking this item, 1t was found to be signifi-
cantly different from the boys' frequency. The elchth grade boys
also marked "Have trouble with my teeth" with the same amount of
frequency as "Don't get enough sleep," and the ninth grade boys
checked "Often not hungry for my meals" as their highest.

In the S area the seventh grade bovs and the eighth grade
girls marked "Trouble with arithmetic" more frequently. The elighth}
grade girls also marked "Afraid of failling in school work" with the|
same frequency and the ninth grade boys too have thlas problem
checked the most. The eighth grade boys checked "Gettling low
grades in school as the highest, while the seventh grade and ninth
grade girls checked "Afrald of tests" and "Afrald to speak up in

clags" respectively.
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TABLE VI
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SEX GORADE PROBLEM NO. &
HPD
B 7 Don't get enough sleep 23 14.3
0 8 Don't get enough sleep 20 12.4
b4 Have trouble with my teeth 20 12.4
S 9 Often not hungry for my meals 20 12.4
G
I 7 Don't get enough sleep 27 17.5
R 8 Don't get enough sleep 34 22.1
L 9 Don't get enough sleep 15 9.7
S
S
B
o 7 Trouble with arithmetic 24 14.9
Y 8 Getting low grades in school 30 18.6
S 9 Afraid of falling in school work 32 19.2
G
I 7 Afraild of tests 32 20,7
R 8 Afrald of falling in school work 28 18.1
L Trouble with arithmetic 28 18.1
S 9 Afrald to speak up in class 26 16.8
HF
B 7 Worrled about someone in the family 20 12.4
0 8 Worried about someone 1in the family 21 13.0
Y 9 Unable to discuss certain problems at home 14 8.6
S Wanting to live in a different neighbor-
hood 14 8.6
G 7  Worrled about someone in the famlly 17 11.0
I 38 VWorrlied about someone in the famlly 24 15.5
R Wanting to live in a different neighbor-
L hood 24 15.5
S 9 DNot tellling parents everything 21 13.6
TF
B 7 Wantling to earn some of my own money 23 14.2
0 8 Wanting to earn some of my own money 27 16.7
b4 9 Vanting to earn some of my own money 31 19.2
S
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TABLE VI (continued)
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G
I 7 Having no regular allowance 24 15.5
R 8 Wanting to earn some of my own money 34 22.0
g 9 Vanting to earn some of my own money 28 18.1
BG
B 7 Nothing interest;ng to do in my spare time 18 11.1
0 8 Too little chance to do what I want 17 10.5
Y So often not allowed to go out at night 17 10.5
S 9 So often not allowed to go out at night 17 10.5
Trouble 1n keeplng a conversation going 17 10.5
G
I 7 Too little chance to do what I want 24 15,5
R 8 No place to entertaln friends 20 12.9
L 9 Trouble in keeping a conversation going 21 13.6
3 .
PG
B 7 Plcking the wrong kind of friends 14 8.6
0 Wanting to be more like other people 14 8.6
Y Mlssing someone very much 14 8.6
S 8 Losing my temper 19 11.8
9  Bashful 15 9.3
G
I 7 Missing someone very mch 23 14.9
R 8 Wanting a more pleasing personality 24 15.5
L 9 VWanting a more pleasing personallty 22 14.2
S
SC
B
0] 7 Trying to stop a bad habit 27 16.7
Y 8 Being afraid of making misiakes 28 17.3
5 9 Belng afraild of making mistakes 19 11.8
G
I 7 Forgettlng things 28 18.1
R 8 Sometimes wishing I'd never been born 28 18.1
L ] Being afrald of making mistakes 23 14.9
3 v

"Worried about someone in the famlily" HF) is checked most
frequently by the seventh and eighth grade Yoys and cirls. "Wante-
inr to live in a different neighborhood" is marked highest by the
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ninth grade boys and the elghth grade girls. Thils point 1s signi-
ficant In view of current segregated resldentlal areas,

There is great uniformity in MV{F area with flve groups have
ing checked the problem "Wanting to earn some of my own money" with
the greatest frequency. The exception 1s that of the seventh gradg
girls who marked "Having no regular allowance" the most often. No
doubt these glrls are not as mature as the older girls and would
have even less of a chance to earn their own money, yet to obtaln
money regmlarly is a problem to them also.

In the BG area the elghth grade boys and the seventh grade
girls checked "Too 1little chance to do what I want" more frequentlyl
the eighth grade boys and the ninth grade boys both marked "So of-
ten not allowed to go out at night,” while the ninth grade boys anﬂ
glrls checked "Trouvle in keeping a conversatlion going." These
high frequencies of problems are typlcal for young adolescents, whol
are seekling more independence and at the same time do not feel se=-
cure enough to converse with the opposite sex.

There 1s more of a scatter of high-frequency problems in the
PG area, yet two of these rank the same: "Missing someone very
mich," checked by the seventh grade boys and cirls; and "Wanting a
more pleasing personality," checked by the eighth and ninth grade
girls. This result is consistent with that found in Cowan's (45)
study, where 1t 1s stated that 24.9 per cent of the girls checked

this problem as agalinst the boys' 9.1 per cent.

"Being afrald of making mistakes" (PG) 1s checked by the
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frequent problem in this area. The frequency of this problem 1is
not unusaal for adolescents who are unsure of themselves and who
tend to be overly self-consclous at this period. The other three
problems, "Trying to stop a bad habit," "Forgetting things" and
"Sometimes wishing I'd never been born" were discussed earlier in
this chapter.

It was shown in Table II that the total populstlon starred
2,732 problems as belng serious with an average of approximately
nine problems per person. In order to lnvestigate the serlous
problems of the total population, the same procedure was followed
as that for investigating the general problems, In other words, it
was assumed that there was no significant difference between the
percentages of the boys' serious problems and those of the girls.

After using the formala from Garrett (7) and the t-test, it
was found that only five problems starred for importance were sig-
nificantly different at the 0.05 level of confidence. Since thils
quantity was not sufficient to rule out the possibllity of chance,
the null hypothesis was accepted.

The flve problems which do differ significantly are as fol-
lows: "Poor complexion or skin trouble" (HPD), checked by 3.7 per
cent of the boys and 14.2 per cent of the girls; "Afrald to speak
up in class" (S8), by 3.7 per cent - boys and 12.3 per cent - girls;
MInable to discuss certaln problems at home®™ (HF), by boys - 2.4
per cent and by girls - 12.3 per cent; "Wanting to live in a dif-

ferent nelghvorhood" (IF),by boys - 4.9 per cent and by girls -

14.2 per cent: and "Afraid of the future" (MWF) by boys - 1.2 per |
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cent and by girls - 9.0 per cent. It is of interest to note that
in each case, the girls have the greabter percentage.

A 1lst of the results for each area's gerlous problems ac-
cording to sex and grade level is shown in Table VII. From thils
table it can be seen that the S area ranks {irst for each grade
level for boys and girls with the exceptlon of the ninth grade
boys. Likewise, with one exception (elghth grade girls) the PC
area ranks last for the other grade lcvel, and with one exception,
the first three rankings for the glirls are the same, S, 5SC and HF.

It is of interest to note that phe area MAF Incrcases in
rank with each successive grade level for the boys, that 1is, the
MWF area ranks third for the seventh praders, second for the eighth
and first for the ninth graders.

The same occurrence can be 3een In the area of BG: for the
seventh grade 1t ranks slxth; for the eighth grade, 1t ranks fifth
and for the ninth grade, fourth. These trends for both the WP andf
BG areas would seem to be expected in accordance with the boys!
physlcal and psychological development, and the subseguent change
of interests. The areas of the girls'! problems do not seem to
shift in any declded direction.

In comparing the msan averages of the serious problems (Ta-
ble VII) wlth the mean averages of the total problems (Table IV),
it 1s fourd that the pattern of change 13 the same. 1In both cases
the mean decreases from the seventh grade boys'! to the eighth grade|

boys'!, and remalns the same for the ninth grade boys; for the girls

thepe i3 g decrease from the seventh gprade's mean to the elighth,
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TaBLE VII

RESULTS "OR EHACH ARZA'S
SERIOUS PROBLLMS

BOYS
SEVENTE TICGHTH NINTH RAKK

ARZA NUMBER AREA NUMBER ARTA NJVBER CRDER

3 a7 S 84 MY P 76 1
SC 71 MWF 69 S 72 2
MWF 70 SC 62 HF 53 S
HF 59 HF 50 BG 44 4
HPD 55 BG 46 SC 39 5
BG 52 HPD 38 HPb 33 6
PG 48 PG 31 PG 30 7

TOTALS 442 380 347
N=245 M=29.8 N=260 M=6.3 Na 56 M=6.2
GIRLS

S 122 S €5 S 96 1
SC 114 SC 59 SC 91 2
I 98 MWF 54 HF 88 o
HPD 93 PG 45 HPD | 75 4
BG 80 HF 44 Mip 75 5
MWVF 77 HPD 42 BG 73 6
PG 77 BG 27 PG 70 7

TOTALS 658 337 568

N= 53 M=12.4 N=59 k= 5.7 N= 42 M=13.5
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with a definlte lncrease for the ninth grade girls.

Ten specific problems starred most frequently for belng ser-
lous ones, by the girls and by the boys are glven in Table VIII,
For the boys, the problems fall into four areas, S, MW, HPD, and
PG, with S and MWF each having four problems; for the girls, the
ten most frequent serious problems also fall into four areas, S,
HPD, HF, and SC, with four o»roblems In the S area.

"Prouble with arithmetic" (8S) heads both lists. The factors]
for this problem belng of such serlous importance to toth groans
would seem to require further investigation. Perhaps it could be
conjectured that it is the students! b;ckground,-the methnds used
to teach arithmetic, the teachers, the texts, lack of motivatlon,
etc., but since this pooulation was from four schools, any conclu=-
sion in this regard would be an oversimplification.

"Wanting to earn aome of my own money," "Don't pet enough
sleep,”" and "Being afraild of makinc mistakes" are serious prohlems
checked by both boys and girls wlth approximately the same rank
order.

The rest of the serious problems for the boys fall into the
S and MWF areas. The MWF area Includes "Wanting to earn some of
my own money," "Needing a job durlng vacation,” "Needing to find a
part-time Job now,” and "Concerned about military service," The
problems checked in the S area, other than the first one mentioned
are: "Afraid of failinc in schoel work," "Can't keep my mind on

my studles" and "Worried about my grades." All of theses checked

seem consistent with the resulta of the total problems checked by
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the boys with the following exception. "Don't pet enough sleep”

was one that was significantly dlfferent with the hlgher percent-
age in favor of the girls. In re~examining indlvidual check-list
at random, 1t was found that somez of the discrepancy was dae to
the fact that in several Incidsnts this particular problem had not
been checked as a general probtlem, but had been starred as a ser-
1ous one.

The most frequent serlious problems'for the cirls (other than
those already mentioned) are 1n the HPD, 8 and HF areas. "Poor
complexion or skin trouble,” "Wanting to live in a different %elgh-
borhood," "Inable to discuss certaln p}oblems at home" and "Afraid
of tests" -~-these problems were dlscussed previously in thils chap-
ter, which seems to indicate that the girls are more stable in the
over-all checking. However, the nroblem "Afrald to speak up in
class™ which the girls conslder serlous, wags marked with a higher
nercentare by boys, making this ltem significantly different in
the comparlson made between the total probleoms of boys and girls.,

It 1s challenging to know why there cdoes not appear to be a
higher correlatlon between the ten hizhest frequencies 1n the total
problems and the ten highest of the serious problems. One factor
couald be that the student accepts many problems as comson, every-
day ones and distingulsh others as belng of more lwmportance. Tor
exarmle, "Slow in reading" (8) was not one of the hirhest freaquency
nroblems chacked by the ~irla in the ftotal 1ist of problems, and

vet ranis 5.2 as a serlous one for them., One solation then seens

Lo e bLhat whnlle students may not be bLoo concern=<¢ {rom day Lo da
¥
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TABLE VIII
TEN SPECIFIC SERIOUS PROBLEMS CHECKED MOST FREQUENTLY
BY BOYS
RANK o PER;===1
ORDER  AREA PROBLEM NO. CENT
1 8 Trouble with arithmetic 25 15.5
2.5 MFF Wanting to earn some of my own money 21 13,1
2.5 MWWF Needing a Job during vacation 21 13.1
4 MFF Needing to find a part-time job now 1l 1l.1
5 HPD Don't get enough sleep 17 10.5
6 8 Afrald of failing in school work 16 9.3
7.3 S Can't keep my mind on my studles 14 8.7
73 3 Worried about my grades 14 8.7
T3 MWF Conaerned about military service 14 8.7
10 PG Being afraid of making mistakes 13 8.1
BY GIRLS
1 S Trouble with arithmetic 23 15.1
2,5 HPD Poor complexion or skin trouble 22 14.3
2.5 HF Wanting to live in a different neigh-
borhood 22 14.3
4 HPD Don't get enough sleep 20 12,9
5.2 3 Afraid of tests 19 12.3
5.2 S Slow in reading « 19 12,3
5.2 S Afrald to speak up in class 12 12,3
5.2 HF Unable to discuss certain problems at

home 19 12,3
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TABLE VIII (continued)

2.5 MWF Wanting to earn some of my own money 18 11.6
8.5 SC Being afraid of making mistakes 18 11.6

about readling slowly, yet in the over-all objectives of schoolling,
passing tests, etc., this slowness in reading could be a serious
problem indeed. This distinction supports the statement made ear-
lier that students do have a sense of the relative importance of
problems.

To investigate the trends for each group in order to observe
whether a difference in age made a significant difference in the
problems checked, the statistical procedure described at the begine
ning of this chapter and found in Garrett (7) for the standard er=-
ror of the difference of percentages, was employed first to the
#oys’ group of seventh and ninth graders, and then to the girls'
[eroup of seventh and ninth graders.

In examining the boys'! problems, it was found that there are
20 problems which differ significantly at 0.05 level of confidence
Ps shown in Table IX. This quantity is aufficient to reject the
bull-nypothesis that there was no significant difference in the per-
centages of problems marked by the seventh and ninth grade boys.

Most of these significant differences can be attributed to

he growth and education of the boys, for 1t 1s interesting to note
hat only seven of the twenty-nine significantly different problems

ncreased percentage-wise from the seventh to the ninth graders;

he reat decreased. Of those that increased In percentages, four




TABLE IX

SIGNIFICANT DIFFERENCES BETWDEN PHRCENTAGRES OF PROELEMS

FOR SEVENTH AND NINTH GRADE BOYS

Bt e et e o e e e e e it e e e e
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PER CENTAGES
_AREA PROBLEM SEVENTH  NINTH
HPD
Don't get enough sleep 51.1 21.
Catch a good many colds 31.1 14.2
Often have pains in my stomach 26.6 8.
5
Afrsid of failing 1n school work 40.0 57.1
Trouble with writing 44 .4 16.0
Not getting along with a teacher 8.8 33.9
Textbooks hard to understand 7.7 1.7
Afrald to speak up in class 35.5 17.8
Dull 01a3363 13 . 33'9
Mode to take subjects I don't like 11.1 32.1
HF
Worrled about someone in the family 44 .4 23.2
Mup
Spending money foolishly 44.4 17.8
Needing to find a part~time job now 28.8 48,2
Having less money than my friend has 33.3 12.5
Wanting advice on what to do after high
school 13.3 35,7
Clash of opinions between me and my parents 35.5 57.1
Wondering if I'll ever get married 40,0 21.4
BG
Nothing interesting to do in my spare time 40.0 16.0
Not sure about proper sex behavior 31.1 12,56
PG
Picking the wrong kind of friends 31.1 8.9
Wanting to be more like other people 31.1 12.5
Feeling nobody understands me 24.4 5.3
Getting into arguments 26.6 10.7
Disliking aomeone 28,8 12.5
8¢
Getting too exclted 26,6 .

Getting into troubdble
Trying to stop a bad habit
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TABLE IX (continmued)

Sometimes not being as honest as I should 44.4 19.6
Lackling self-control 28,8 16.0

tre in the S area: "Afraid of falling in school work,"” "Not get-
ing along with a teacher,” "Dull classes," "Made to take subjects
I don't like." These problems do present aserious conflicts to the
young adolescent. He 1s becoming more aware of the necessity of
Bn education and passing grade levels on the one hand, and on the
pther, he often falls to see any relation between the subject mat-
[ter he must take 1n school to life situyations.

In the area of MWF there 1s an increase of three problems'

ercentages: "Ne:ding to find a vart-time job now," "Wanting ad=-
ice on what to do after high school” and "Clash of opinions be-
ween me and my parents." These problems are in keeping with a
boy!s 1Increasing need for Independence and self-identification.
ffhey are also reallstic problems, especially for the Negro boy
phose opportunities for part-time jobas and employment after high
Bchool are limited.

In contrast to the significant differences found hetween
the seventh and ninth grade boys' problems, there were only seven
Bignificant differences found between the seventh and ninth grade
rirls! problems. Therefore, in this case, the maill«hypothesis was
pccepted.

The problems which do differ signiflcantly in the two girls!

roups are as follows: "Too short for my age" (HPD), checked by
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32.0 per cent of the seventh graders and 9.5 per cent of the ninth

graders; "Afrald of tests" (8), by 60.3 per cent of the seventh
graders and 38.0 per cent of the ninth graders; "Trouble with arith-
metic” (8), by 49.0 of the seventh and 33.3 per cent of the ninthj
"Needing to find a part-time job now" (MAF), by 16.9 per cent of
the seventh and 54.7 per cent of the ninth; "Needing a job during
vacation" (MWF), by 18.9 per cent of the seventh and 52.3 per cent
of the ninth; "Not allowed to run around with kids I 1like" (BG),
by 37.7 per cent of the seventh and 14.2 per cent of the ninth;
and "Missing someone very much” (P3),by 43.3 per cent of the sev-
enth and 25.8 per cent of the ninth grgders. Only in the two WF-
area problems 1s there an increase in the percentage. The same
reasons given for the differences in the boys' percentages, can be
applied here too.

It 1s satiafying to observe that an increase in age, educa=-
tion and experience apparently resolve the majority of problems fa
the young adolescent,

As a bazsis for comnaring the gzenersal problem area of this
survey with related studies, a recapliulation of the rank order of
the total problems of thils survey, according to grade, sex and
grand total, 1s given in Table X. A similar listing for the rank
order of serious problems 1s stated in Table XI.

Although the followlng related surveys were based on the

high school form of the Mooney Problem Check List, and the popula-

tions were older, yet the resultz indicate many similaritles to

the present study.
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TARLE X

RECAPITUTLATION OF RANK ORDUR OF AR%AS
ACCORDING TO GRAD:Z AND SEX

BOYS GIRILS GRAMD
ARZA 7.8 9 TOTAL 7 8 2 TOTAL TOTAL
HPD 6 5 6 5 6 5 7 6 6
S 1 1 1 1 2 1 2 2 1
HF 4 4 4 4 4 7 5 5 4
INF 3 3 2 3 3 3 3 ] 3
BG 5 7 5 6 7 6 6 7 5
PG 7 6 7 7 5 .4 4 4 7
SC 2 2 S 2 1 2 1 1 2
TABLE XI
RECAPITULATION OF RANK ORDER OF SERIOUS
PROBLEMS
ARFA 7 8 9 TOTAL 7 8 9 TOTAL TOTAL
HPD 5 & 6 5 4 € 4 4 5
S 1 1 2 1 1 1 1 1 1
HF 4 4 S 4 S 5 3 S 4
WP 3 2 1 2 6 3 5 5 3
BG 6 b 4 5 5 i 7 7 6
G T 7 7 6 4 6 6 5.5
S¢C 2 3 5 3 2 2 2 2 2
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In the total problem area for the boys, the area 3 ranks

first in the present study (Table X) for all three grades. In both
Cowan's (45) study and Merwick's (48) the ASW (adjustment to school
work) also ranks first. Cowan found that FLE (Finances, Living
Conditions, end Employment) ranked second, and HPD ranked third,
while Merwick found FVE (The Future: Vocational and Educational)
and SRE (Soclal=-psychological relations) as ranking second and
third respectively. %The present study shows SC as ranking second,
with the exception of the ninth grade boys, who checked MWF as sece
ond, and this study shows WF ares as third in rank for the other
grade levels., It is evident that the gutcome of these studies are
quite similar, but that the results of the older boys of the pres-
ent study parallel more closely the results of the related studles,

In the total problem area for the girls, the area SC ranks
first in this study. In Gorman's (48), in Noody's (49) and Mer-
wick's (48), the PPR (Personal=psychological relations) is also
first. Moody's results for the sscond and third rankings were ASW
and FVE, respectively; Gorman's were ASW and SRA; and Merwick's
were ASW and SPR. For the present study the second and third ranksr
are 5 and MWF.

One conclusion from these comparisons seems to be that the
girls show much agreement in placlng psrsonal problems or self-cone
cerns betfore school problems which unlformly rank second, while the
boys place school concerns flrst with diversifled areas ranking sec

ond and third. However these areas have an emphasis on vocation,

employment and finances.
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In the field of serious problems, the first three ranks for

the boys in the present survey are 3, MFF gnd 3C (Table XI). Again|
this shows similar comparison to the related studles except for
Herwick's (48) where CSM {Courtship, Sex, and Marriage) ranks third,|

For the girls of the present survey, the first three ranks
of serious problems are S, 3C, and MWF (Table XI). These are not
similar to the results of the other studies (Gorman, 46 Moody, 49
and Merwlck, 48), where the areas PPR and CSM are firat and second
in rank, with aress ASW and SPR sharing third place. 8till the
neraonal probleoms are sericus for all groups, it the clder glrls
are more concerned too about courtship; marriagze and sex.

The percentages of the responses glven to the three ques-

tions on the check liat are shown in Tabhle XII. There is a total

ol 252 responses to the flrst question, 226 responses to the secon
gquestion, and 207 responses to the third question., This representj
77 per cent of the boys and 84 per cent of the glrls answered the
first queation; €1 per cent of the boys and 83 per cent of the
girls answered the second; and 58 per cent of the boys and 73 per
cent of the girls responded to the third question, In general a
greater percentage of girls reaponded to all three questions than
did the boys. Some students, perhaps, 4id not answer the questions
because they falled to firnish in time, or they forgot to do them or
narnosely omitted them.

In thelr anawer to question one, "What problems are troubl-

inz you most? Write ahout two or three of these if wou care to,"

the boys and girls gave many answers, Some of these responses are
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TABLE XII

PER CENTAGES OF STUDENTS' RESPONSES
TO QUESTIONS

BOYS' RuESPONSES GIRLS' RESPONSES
QUESTION
‘ 7 8 9 TOTAL 7 8 9 TOTAL
1 82 55 96 7™ g1 45 83 84
2 82 51 55 61 91 86 66 83
3 82 38 60 58 85 69 64 73

quoted problems from the check 1list, but the majority of responses
are problems orliginally expressed. These responses were classifled
into nine divisions, as seen in Table XIII, but were not converted
into percentages, since several students gave more than one res-
ponse,

The classlfication of these problems are nine, and are come
parable to the areas of the check list. The division of "School"
has the highest number of problems and relates directly to the reo-
Fulta of the S area of the check list. This conslstency however,
kloes not exlst between the other divisions and the check list, but
khis could be due to errors in classifying because some responses
could have been tabulated in one of several divisions,

Three responses to the first question, selected at random
Lor each division are as follows:

1. One parent getting married

2. Not living with my parents

3. Parents drinking




4.

5.

6.
7o
8.

10.
11.
12.
13.
14.
15,

18,
17.

18.

19.
20.
21.
22.
23.
24.
25.
28.

27 .

54
Not interested in school
Teachers too mean, specially one
Beling a grade behlind
Courage to go steady
Worry about datling - can't dance
Want friends
Too shy I'm afrald to meet people
Not pood looking
Feel foolish when I answer 1in school
Can't stand where we live
Nel ghborhocd 1s no good

Want to move « wrong kids in our neighborhocd get me
Into trouble

I am too nervous

We don't pet exercise at school ever, no recess and no
gynm.

All the time I am tired and sleepy, but especially at
school,

Bad habits ~ very bad

Smoking

Stealing and lying

Afrald God 1s going to punish me

Don't go to church on Sundays

Want to know how to get parent to use religion
No allowance

I want a Job to pay bvack my mother. 8She works too hard
and 1s tired and sick.




TABLE XIII

SUMMARY OF STUDENTS' RESPONSES
TC FIRST RUZ3TION

mavannt o —
—— -

DIVISION BOYS GIRLS TOTAL
Family 43 50 93
School 50 71 121
Soclal 12 56 48
Personal 23 34 57
Nelghborhood 2 12 14
Health 15 15 30
Moral 7 12 19
Religion 3 5 8
Financlal 12 Al _23
Totals 1867 246 413
No answers 37 26 63

Of particular significance la the fact that only one response
of the entire group was a directly stated raclal problem. It was,
"I can't make out far because I'm a Negro and others don't want
me." As referred to earllier, the problems concerning neighborhoods
could be directly or indirectly related to segregatlion, but they
might also reflect the adolescent's desire for change. However,
what does seem lmportant 1s the wholesale omission of direct ex-
pression of suffering from any raclal prejudice. Apparently this

problem 1s not a crucial one for these youths at this time.
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A summary of the answers to Questlion two on the Check List,
"Would you like to spend more time in school in trying to do some-

thing about some of your problems?", is presented below,

BOYS GIRLS
Number Per cent Number Per cent
Yes 53 33 81 53
No 21 13 19 12
Uncertain 1 «6 5 3
No answer 86 53 49 32

Ag can be observed from the above summary, a third of the
boys and a little more than half of the girls would like to spend
time in school in doing something about their problems. This may
Indicate more awareness on the part of the girls of the possible
helpful outcomes that this situation might provide, or it may in-
dicate that the girls are more wllling to seek help., However mach
evidence 13 needed before any valid conclusion can be made. Like-
wise, there can only be plausible solutions to why more than half
of the boys ignored this question. Some of these solutions might
be attitudes toward school, not perceiving any possible help for
their problems, or not understanding clearly what this question ind
volved.

A'similar summary follows for the third question, "Would you
like to talk to someone about some of your problems?".

As can be seen from this summary, about half of the boys dig
not respond, 1n contrast to one fourth of the girls. O0f the boys
who did respond, approximately a third of the group were in favor
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BOYS GIRLS
Rumber Per cent Number Per cent
Yes 49 30 90 58
No 26 16 25 16
Uncertain 7 S 1 +6
Ko answer 79 49 39 25

of discussing their problems with someone, whereas over half of thj
girls deslired thls help. Some of the random responses to the thir
question, which follow, indicate the difficulty of classification.

1. Kot exactly, only sometimes

2. Like to keep some to myself

3. Yes to God

4. To my mother

5. "What good would it do?

6. To the priest

7. Yes but to who?

8. Not Just anyone

These responses and those to the two preceedling questions
seem to demonstrate that the interpretation, or not knowlng exactlﬂ
what the questlon implied, Influenced the students' answers -« or
the lack of them. Another observation 1s that while the students
admit problems and want help, yet they are particular about commlite
ting thenselves or disclozing thelr problems promliscuously. Severd
al regsponses even meantloned names of leachers te whom the student

would never reveal his provleous. Perhaps mere responazs would havel

veen made to these guestlons, if by previous clarification, the
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students had a rore uaniform comprehension of the meaning of each

lguaestion.




CHAPTER V

SJMMARY AND CONCLUSION

The purpose of this thesis was to obtaln, analyze and come-

re the problem areas of Junior-high Negro students. The Mooney
Eioblem Check List was administered to Negro students attending
four Catholic achools in Chicago. The student population was pre-
dominantly Negro and of a simlilar soclal and economic background.
After tabulating the results of the Check Llst and analyzing
Fhe data aecording to statlistical procéduraa for determining the
Eignificant differences between the percontuages of groups, several

definite findings were revealed., In fifty-five separate problems,

here is a significant difference between the girls and boys prob-
[ema. These differences can be attributed to the difference In
Fex, and also to the fact the older girls had the highest rumber of
broblems checked, whereas the older boys had the least.

The invesatigation of the serlous problems of the students
phowed that only five problems differed significantly for the boys
nd girls at the 0,05 level of confidence. There is alsc more uni-
ormity in both groups for the rank order of areas for the serlous
broblems than for the general problems, These results seem to in-
fiicate the students' ability to dlistinguish between problems in
peneral and what constitutes a serious problem, since both groups

Lhow so much agreement in starring the serious problems,
59
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After an examination of the trends of problems for boys and
girls, it was found that the problems of ninth-grade glrls did not
differ significantly from the problems of the seventh-grade girls,
whereas in contrast, there are twenty-nine problems which differ
significantly for the two groups of boys. It appears that the
girls! problems remain relatively stable in comparison to the boys!
problems,

Two factors which seem to account for the difference in the
boys! problems are: the increased maturity of the older boys
showed a declline of percentages for tyenty—two of these problems,
such as, "Getting into arguments" and "Lack of self-gontrol"; sec-
ondly, the realistle problem of job-limitation for Negro youth, in
dicated by an increase of percentage of problems in the MWF area
for the older boys.

After the comparlson of the findings of this survey with
those of related studles, 1t may be assumed that Negro students of
Junior-high age admit to many of the same problems that the stu-
dents from seversl schools do. 8Since all these students represent
a good cross~-sectlion of the total population, it may be concluded
that the problems of the young adolescent Negro are not more mumerw
ous or unique than those of the average American teenager. Thisa
concluslion was further reinforced by the omlasslon of any reference
to racial prejudice, except in one case out of the entire group.

The present study ylelded the following data:

1. In the given group, there 1s evidence of the exlstence
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2. These problems differ greatly between boys and girls.

They also differ significantly between the seventh and ninth grade
boys.

3. Problems in the 8 area are most frequently checked by
the boys.

4, Problems in the SC area are most frequently checked by
the girls.

5, Problems in the S area are most frequently checked by
both boys and girls as serlious problems.

6. Problems in the PG are least frequently checked by the
boys. :

7. Problems in the BG ares are least frequently checked by
the girls.

8., Over half of the girls and one third of the boys ex-
pressed a deslire for help in solving thelr problems.

9. The findings suggest a nesd for guidance and adequate
counseling for the junior-high Negro youth in the Catholic schools.

Suggestions for further related studies to make:

1. Study of differences in problems between the same group
at the present levels and the senior level.

2. Study of the differsences of problems between junior-hligh
Negro youth in Cathollec and public segregated schools.

3. Study of the differences of problems between Junlor-high
Negro youth in Catholic and publlc Integrated schools,

4. Study of the differences between problems of Junior-high

Negroes and Junior-high Whites.
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5. Study of what is being done in the Catholle schools to
meet the problems of the junlor-high Negro.
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MOONEY PROBLEM CHECK LIST
o
REVISION Ross L. MooNEY SCHOOL
FORM
Bureau of Educational Research

Ohio State University

Statements checked by the Boys

Age....ocvvnennnn, Date of birth.......c.ccooviiiiiinninieiiiiie e Boy.............. Girl..............
Grade in Name of
SChool......o.ooiviiiice e SCROOL ... e

Name of the person to whom
you are to turn in this PAPEr.............ccooiiiiiiiiii e

YOUE MAME ..ot e e e et reae e er e s e treenaes Date..ovviiiiiiiiis

DIRECTIONS

This is a list of some of the problems of boys and girls. You are to pick out the problems which
are troubling you.

1i

Read the list slowly, and as you come to a problem which is troubling you, draw a line under it.
For example, if you are often bothered by headaches, you would draw a line under the first item,
like this, “1. Often have headaches.”

When you have finished reading through the whole list and marking the problems which are
troubling you, please answer the questions on Page 5.
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Page 2 Page 3
DIRECTIONS: Read the list slowly, and as you come to a problem which
troubles you, draw a line under it.
N 0. ' P? e u‘k
20 12.47. Often have headaches 23 17.4/9,36. Too short for my age /9 14.8 9571. Not eating the right food ¢ 29 ’2106 Often have a sore throat
4&  34.29. Don’t get enough sleep 15 93 %37. Too tall for my age g2 2.3 7572. Often not hungry for my meals 32 t9.9 9,107. Catch a good many colds
5/ J1.923. Have trouble with my teeth 14 8.7 9638. Having poor posture : 13 8.1 7573. Overweight 13 11.2 95,108. Often get sick
29 ,8.074 Not as healthy as I should be 23 14~3%39. Poor complexion or skin trouble 4/ 26.6 45,74, Underweight 25 1.5 %,109. Oftten have pains in my stomach
34 21. 199. Not getting outdoors enough 2] 18.0940. Not good-looking /2 7.8 9,75. Missing too much school because of illness /& 2.9 7: 110. Afraid I may need an operation
-8 30.376. Getting low grades in school 78 y8.5°%41. Afraid of failing in school work 83 4¢.97,76. Not spending enough time in study 22 43.7%,111. Don’t like school
50 21.1%7. Afraid of tests 74 #5.0 9,42, Trouble with arithmetic 19 4.2 9,77, Too much school work to do at home 22 13.7 9,112. School s too strict
&3 22.9%8. Being a grade behind in school ¢2 335 9,43. Trouble with spelling or grammar 24 46,0978, Can’t keep my mind on my studies 7 4o 7:1 13. So often feel restless in classes
&3 R.9%9. Don’t like to study 44 27.8944. Slow in reading ¢2 335 779. Worried about grades 34 a4l %114. Not getting along with a teacher
32 19.940. Not interested in books 39 244 945. Trouble with writing §# 33.5%.80. Not smart enough 25 1559115, Teachers not practicing what they preach

33 A0.5°9,31. Being treated like a small child at home 2 162%116. Being criticized by my parents

/¢ 9.9 2,82, Parents favoring a brother or sister 28 17.4%7,117. Parents not liking my friends

35 21.7%83. Parents making too many decisions for me 32 (9. %,118. Parents not trusting me

24  14.9%84. Parents expecting too much of me 35 anl #119. Parents old-fashioned in their ideas

33 20.5%85. Wanting things my parents won’t give me 32 2s.6 25120. Unable to discuss certain problems at home

8 47067611. Being an only child 14  2.7%46. Sickness at home
14 8,7742. Not living with my parents /1 .2 %47. Death in the family
§4  83.5%13. Worried about someone in the family 11 63%48. Mother or father not living
4] ' 2585%l4. Parents working too hard 23 /4.3 %49. Parents separated or divorced
40 #%¥9%15. Never having any fun with mother or dad 39 £4.2%550. Parents not understanding me

43 2¢.7%16. Spending money foolishly 33 20.59,51. Too few nice clothes 27 168 9,86. Restless to get out of school and into a job 48~ #.3 % 121. Choosing best subjects to take next term
59 26.67%17. Having to ask parents for money 8/ 80.3 9,52. Wanting to earn some of my own money 29 15.0%87. Not knowing how to look for a job 38 23.4 122, Deciding what to take in high school
&Y  23.47:8. Having no regular allowance 70 43.5953. Wanting to buy more of my own things 5% 34.07%88. Needing to find a part-time job now 37 23.09,123. Wanting advice on what to do after high school
43  26.7719. Family worried about money 15 9.3 9%54. Not knowing how to buy things wisely 37 28.0%,89. Having less money than my friends have 44 284 %124, Wanting to know more about college
23 14.3720. Having no car in the family . 37 23.0 9,’55. Too little spending money 19 1.3 9;90. Having to work too hard for the money I gef7 23.0 %l 25. Wanting to know more about trades
12 11.2%21. Not allowed to use the family car 76 9.8 9,56. Girls don’t seem to like me 3¢ 2247 91. Nothing interesting to do in my spare time 3 /9.3 7,126. No place to entertain friends
27 16.3922. Not allowed to run around with the kids I ]ikof; 3.97.57. Boys don’t seem to like me 49 047 92. So often not allowed to go out at night 9 &6 %127. T at ease at social affairs
28 17.49%23. Too little chance to go to parties v3 14.3 %58. Going out with the opposite sex " ¢.2 7593. Not allowed to have dates 32 (9.9 9,128. Trouble in keeping a conversation going
2y [/ 8.0%24. Not enough time for play and fun 13 &l 2,59. Dating 37 230994 Wanting to know more about girls /1 &% 9129. Not sure of my social etiquette

45y  29.89525. Too little chance to do what I want todo ;7 0.49/60. Not knowing how to make a date 3 1.9 %95. Wanting to know more about boys 33 2059130 Not sure about proper sex behavior

14 3.7926. Slow in making friends 22 13.7%61. Being teased 3/ 19.37,96. Wanting a more pleasing personality 5 9.3 %131, Awkward in meeting people

49 30.49%27. Bashful 25 186762, Being talked about 13 8. 9%97. Being made fun of 28 17.49,132. Wanting to be more like other people
ar 13.0%28. Being left out of things 30 1%.6 %63, Feelings too easily hurt 19 148 998. Being picked on /9 11.8 %,133. Feeling nobody understands me

(8 ¢1.2%29. Never chosen as a leader 16 9.39464. Too easily led by other people & 3./ 7599. Being treated like an outsider 33 26.5%134. Missing someone very much

29 12.0 730. Wishing people liked me better 25 166% 65. Picking the wrong kind of friends 19 1¢.82 %100. People finding fault with me 12 7S 9,135. Feeling nobody likes me

yd 2737%31. Being nervous 23 1.3 %, 66. Getting into trouble 2% (7. ‘/% 101. Not having as much fun as other kids have /# #.2 75136. Being careless

22 19.9%32. Taking things too seriously 49 42.9 %267. Trying to stop a bad habit 34 a4t 7,102, Worrying #9 30.4%5137. Daydreaming

20 12.4933. Getting too excited &1 31.7 7668. Sometimes not being as honest as I should be 29 18.6 %103. Having bad dreams #0 249 75138. Forgetting things

is~ 4e.4%34. Being afraid of making mistakes &2 32.3 7569. Giving in to temptations 29 (£.0 %104. Lacking self-confidence g 224 %139. Being lazy :

4 43‘59;35. Failing in so many things I try to do 42 R6.1 7570, Lacking self-control 45~ 2#.0 2405, Sometimes wishing Id never been born #2 ac.!%140. Not taking some things seriously enough
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Page 4

HPD
¥ 2.5 #,141. Can’t hear well Z0 12.4 %:176. Nose or sinus trouble
7 14.8 7,142, Can’t talk plainly 1t é.5 %177, Trouble with my feet
¢ 242 4, 143. Trouble with my eyes 37 43.6 #,178. Not being as strong as some other kids
¢ {62 #,144. Smoking 7 44 7179. Too clumsy and awkward
3 205 75145. Getting tired easily 9 $76 75180. Bothered by a physical handicap 739
S
# 87 %146. Textbooks hard to understand ~ 3¢ 42.4#181. Dull classes
S 15,6 %4147. Trouble with oral reports 3/ 47.8 95182. Too little freedom in classes
7 0.3 9,148, Trouble with written reports 14 £.7 %,183. Not enough discussion in classes
o (34 2,149. Poor memory 43 32-7 #184. Not interested in certain subjects
8 25.6 2,150. Afraid to speak up in class 23 17,4 %185. Made to take subjects I don’t like 1.3322
: HF
414.9%151. F amily quarrels lo ¢.27186. Clash of opinions between me and my parents
0 /%8.69,152. Not getting along with a brother oF &ister 207%187. Talking back to my parents
¥/ 25.5°95153. Not telling parents everything 19 4087188, Mother
9 29. 94154, Wanting more freedom at home /¢ 9.77189. Father
[7 35, 4%155. Wanting to live in a different neigh.l!)?rhocl)g 04,’1 90. Wanting to run away from home 250
’ MWF
7 #2.9%,156. Needing a job during vacations ¢ ; 7.8 %191. Afraid of the future
7 40.6%,157. Needing to know my vocational abﬁities 25.0%192. Not knowing what I really want
2 13.7 9%158. Needing to decide on an occupations? J544%]93. Concerned about military service
p/ 13.0 9,159. Needing to know more about occupations 22.94]94. Wondering if I'll ever get married
0 ;%.47160. Wondering if I've chosen the right vgsation ‘1,9‘?70W0ndcring what becomes of people when they die |/ 15p
. BG
o 12.49161. Not knowing what to do on a date 2 ¢/ 75196. Learning how to dance
b # 21.195162. Girl friend 35 24.7490197. Keeping myself neat and looking nice
4 32.54163. Boy friend 38 23, 7198. Thinking too much about the opposite sex
& 14,7%164. Deciding whether I’'m in love 5 (8,67199. Wanting more information about sex matters
3 14.5?;1 65. Deciding whether to go steady 12 7.57200. Embarrassed by talk about sex %éz_
7 1¢ % 9,166. Getting into arguments /7 11.89.201. Being jealous
¢ 16.295167. Getting into fights I 4.77,202. Disliking someone
0 3:./%,168. Losing my temper re 9.99,203. Being disliked by someone
b/ 13.0 72169. Being stubborn 23 }4.3%204. Keeping away from kids I don’t like
13 14.5 #,170." Hurting people’s feelings 2/ 13.075205. No one to tell my troubles to 7sac3
L 13.0 9171, Feeling ashamed of something I’ve dor{c/ 31.07,206. Sometimes lying without meaning to
M 27.3 4,172, Being punished for something I didn’t"do 2242207 Can’t forget some mistakes I’ve made
15~ 24.7%,173. Swearing, dirty stories 27 1631,208. Can’t make up my mind about things
2 323%174. Thinking about heaven and hell 2% /4££209. Afraid to try new things by myself
k¢ 28.675175. Afraid God is going to punish me J& 224%210. Finding it hard to talk about my troubles 4 :O’ é I(L

DIRECTIONS: When you have finished marking the problems which are
troubling you, answer the questions on page 5.




Page 5

QUESTIONS

1. What problems are troubling you most? Write about two or three of these if you care to.

2. Would you like to spend more time in school in trying to do something about some of your problems?

3. Would you like to talk to someone about some of your problems?
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MOONEY PROBLEM CHECK LIST

JUNIOR
1950 HIGH
REVISION Ross L. MooNEY SCHOOL
FORM
Bureau of Educational Research

i

Ohio State University

Statements checked by the Girls

Age...oovvncnn, Date of birth..........cccccocooiinminioecoeeeeeeeeeeeeeeeee Boy.............. Girl..............
Grade in Name of
SChOOL....ooivei e, school

Name of the person to whom
you are to turn in this paper

Your name

DIRECTIONS

This is a list of some of the problems of boys and girls. You are to pick out the problems which
are troubling you.

Read the list slowly, and as you come to a problem which is troubling you, draw a line under it.
For example, if you are often bothered by headaches, you would draw a line under the first item,
like this, “l. Often have headaches.”

When you have finished reading through the whole list and marking the problems which are
troubling you, please answer the questions on Page 5.
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Page 2

DIRECTIONS: Read the list slowly, and as you come to a problem which
troubles you, draw a line under it.

Page 3

73

7 494 %2
38 a¢p e
28 174
3¢ aas %5
53 247 6.
¢t 42.9% 7
w4 28.0% 8
42 a73%9
t?  ¢2.3%10.
15 g8l
¢ goZl2
§7 3272.4 7;13.
3/ ao.1 415
37 270 9%16.
&3 3402517.
2 40.3 9,18
45 29.2 %19
19 (2.3 7520.
& 3237021

33 20.2 %, 22.
48 31.2 9223,
W 2.2 924,
SE 3.2 9 25.

/9
| 2
28
g0
37
S
3
34
22
49

.7 7% 26.
/6.9 % 27.
16.2 7528.
195 %29.
25.3% 30.

2.2 731,
22.9 7332.
22.1 %33.
#e. 8734
3.8 9;,35.

Often have headaches
Don’t get enough sleep
Have trouble with my teeth

4. Not as healthy as I should be

Not getting outdoors enough

Getting low grades in school
Afraid of tests

Being a grade behind in school
Don’t like to study

Not interested in books

Being an only child

Not living with my parents

Worried about someone in the family
Parents working too hard ,

Never having any fun with mother or dad

Spending money foolishly
Having to ask parents for money
Having no regular allowance
Family worried about money
Having no car in the family

Not allowed to use the family car

17
33
30
1A
27

62
33
25
4o
X3

2
16

to
37
59

34
£
82
7
37

R

Not allowed to run around with the kids I lik’g

Too little chance to go to parties
Not enough time for play and fun
Too little chance to do what I want to do

Slow in making friends
Bashful

Being left out of things

Never chosen as a leader
Wishing people liked me better

Being nervous

Taking things too seriously

Getting too excited

Being afraid of making mistakes
Failing in so many things I try to do

2
23
29
Jo
J¢
&2
17
27
/75
¢2

£7
22
#0

/7.5 %36.
204 937.
/8.5 %38.
3¢.4 9539.
183 9540.

#2.390 41.
#4242,
22.7 7543
26.0 7544
16.2 D045,

529,46,
10 25;47.
6.5 7,48,
2%.0 9749,
F25~ 7550.

22.1 9551,
695 752.
32.8 2553.
11.6 9554
2573 7555.

7.8 56.
11.7957.
16.6958.
15.0959.
,4',4%60.

19.5%61.
23.49562.
32.3 %63.
12.3 7564.
13.22565.

7.7%566.
.3 95 67.
37.0 % 68.

/4.3 % 69.
2¢.09570.

Too short for my age

Too tall for my age

Having poor posture

Poor complexion or skin trouble
Not good-looking

Afraid of failing in school work
Trouble with arithmetic

Trouble with spelling or grammar
Slow in reading

Trouble with writing

Sickness at home

Death in the family

Mother or father not living
Parents separated or divorced
Parents not understanding me

Too few nice clothes

Wanting to earn some of my own money
Wanting to buy more of my own things
Not knowing how to buy things wisely
Too little spending money

Girls don’t seem to like me

Boys don’t seem to like me

Going out with the opposite sex
Dating

Not knowing how to make a date

Being teased

Being talked about

Feelings too easily hurt

Too easily led by other people
Picking the wrong kind of friends

Getting into trouble
Trying to stop a bad habit

Sometimes not being as honest as I should be

Giving in to temptations
Lacking self-control

29 (2.8 7)71.
3¢ 234 % 72
56 3.5 75 73.
34 22,1 774
917 % 75'

4.0 75 76.
1.0 2 77.
¢4 7578.
37.67:79.
3"7(%80

1¥375 81.
16975 82.
(6275 83.

za.l“/ 84.
7 85

15

¢3
17
5¢
&7

-4

23
¢
25
g
32

17
3
(2
32
£

#/
37

.32
s
4?‘/0

¢l
A

7
¢
27

40
4
7
3/
4

203

[1.6% g6.
22.7%5 87.
29.975 88.

25075 89.
5.2% 90.

2647 91.
25737 92.
20.37593.

f,7%94—.
26.0% 95.

39,775 9.
1047 97.

4.5 7% 98.
&2 9 99.
(6.8 2100.

26.07:101.
29.972102.
.07 103.
20.0% 104.
#6.09 105.

Not eating the right food 37
Often not hungry for my meals 39
Overweight 23
Underweight 4
Missing too much school because of illness /#
Not spending enough time in study 23
Too much school work to do at home 20
Can’t keep my mind on my studies /i
Worried about grades 10
Not smart enough F 3

Being treated like a small child at home d
Parents favoring a brother or sister 22

Parents making too many decisions for me 35
Parents expecting too much of me 35
. Wanting things my parents won’t give me 47
Restless to get out of school and into a job 24
Not knowing how to look for a job k¥4
Needing to find a part-time job now 38
Having less money than my friends have 37

Having to work too hard for the money I getzz

Nothing interesting to do in my spare time 2
So often not allowed to go out at night /¥
3

Not allowed to have dates &

Wanting to know more about girls 17
Wanting to know more about boys a4
Wanting a more pleasing personality 74
Being made fun of )
Being picked on 30
Being treated like an outsider #“p
People finding fault with me 24
Not having as much fun as other kids have 3%
Worrying 4%
Having bad dreams ey
Lacking self-confidence 47
Sometimes wishing I’d never been born Ly

A¥.0 75106.
26.3 7,107.
14.9 76108,
;’,?7:109.

2.1 75110.

14925111,
13025112,
wel 95113,
L85 %114,
18.24115.

143%116.
12.27117.
22.7 %5118,
22.7 %119.
370 25120.

/5.6 7,121,
37.7 %122,
247 2123.
24.0 %124,
13.07125.

F2.59,126.

9.19,127.
F4.49,128.
/1.0 7,129,
(5.6 75130.

12074131,
19575 132.
(7.5°%133.
3.2 % 134.
16.9 7,135,

22.19,136.
3.2 %137.
44275138,
F057139.
22.77,140.

Often have a sore throat

Catch a good many colds

Often get sick

Often have pains in my stomach
Afraid I may need an operation

Don’t like school

School is too strict

So often feel restless in classes

Not getting along with a teacher
Teachers not practicing what they preach

Being criticized by my parents

Parents not liking my friends

Parents not trusting me

Parents old-fashioned in their ideas
Unable to discuss certain problems at home

Choosing best subjects to take next term
Deciding what to take in high school

Wanting advice on what to do after high school
Wanting to know more about college

Wanting to know more about trades

No place to entertain friends

Ill at ease at social affairs

Trouble in keeping a conversation going
Not sure of my social etiquette

Not sure about proper sex behavior

Awkward in meeting people

Wanting to be more like other people
Feeling nobody understands me
Missing someone very much

Feeling nobody likes me

Being careless

Daydreaming

Forgetting things

Being lazy

Not taking some things seriously enough

e

e
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Page 4

HPD
g 5.8 7,141, Can’t hear well /7 t1.¢ 9,176. Nose or sinus trouble
0 ¢.57%142. Can't talk plainly 20 3.0 7% 1717. Trouble with my feet
730,85 72143. Trouble with my eyes 12 2.8 %178. Not being as strong as some other kids
@ 7.7 72144, Smoking n  7.¢ %179. Too clumsy and awkward
227, 3 76145. Getting tired easily ¢ 3.7 %180. Bothered by a physical handicap b ks
S
6716.27,146. Texthooks hard to understand 47 /75%,181. Dull classes
¢ 23.4 22147. Trouble with oral reports 24 15.¢ 75 182. Too little freedom in classes
4 464 77 148. Trouble with written reports 27 179.2 % 183. Not enough discussion in classes
R 20.2 75149. Poor memory &7 37.0 %,184. Not interested in certain subjects
0 522.0 %150. Afraid to speak up in class 20 13,0 %,185. Made to take subjects I don’t like /, 208
: HF
8 12.294151. F amily quarrels ' 33 #.72,186. Clash of opinions between me and my parents
2 26,8 7,152. Not getting along with a brother or sisters:3#4187. Talking back to my parents
5 3577 7153, Not telling parents everything 2¢ 1.9 %188. Mother
7 12.8 75154. Wanting more freedom at home 2/ /2¢ %189. Father
¢ 42.9 %5155. Wanting to live in a different neighborhood 190. Wanting to run away from home 18
4 28.19156. Needing a job during vacations ac JJ 494191. Afraid of the future
¥ 2.17/157. Needing to know my vocational abilitiés%.1 %192. Not knowing what I really want
7 12.37;158. Needing to decide on an occupation, & 33 95193. Concerned about military service
7 11.095159. Needing to know more about occupa lofs'® %194, Wondering if I’ll ever get married
I 23.4%160. Wondering if I've chosen the right vocation 195, Wondering what becomes of people when they die |/,460
” ar.o7e BG
8716222161, Not knowing what to do on a date 8 /6.2 %,196. Learning how to dance
< 7.8 4,162. Girl friend #¢ 30.6 25197. Keeping myself neat and looking nice
I 20.1%,163. Boy friend 20 13.0 95198. Thinking too much about the opposite sex
3 /4.9 7,164. Deciding whether I'm in love 24 15.¢ 73199. Wanting more information about sex matters
83 41.4 76165, Deciding whether to go steady  2¢ 16.9 %5200. Embarrassed by talk about sex Féo
PG
(4 28.49,166. Getting into arguments 22 14.37,201. Being jealous
¢ 16.47167. Getting into fights 47 305 %202. Disliking someone
F7 318 2,168. Losing my temper 24 15,475 203. Being disliked by someone
"6 2257, 169. Being stubborn 29 12.87204. Keeping away from kids I don’t like
3 414 %170, Hurting people’s feelings 45" 29.275 205. No one to tell my troubles to 75306'
5~ 29.275171. Feeling ashamed of something I've €3¢47;206. Sometimes lying without meaning to
fo 2447172. Being punished for something I didn’f do3.2%207. Can’t forget some mistakes I've made
7 12.3%173. Swearing, dirty stories 3% 24.77%,208. Can’t make up my mind about things
2 32.8%174. Thinking about heaven and hell ¥ ,2.22209. Afraid to try new things by myself
3 3%475175. Afraid God is going to punish me 97 &26%210. Finding it hard to talk about my troubles ’Il"O?I'/AIf.

DIRECTIONS: When you have finished marking the problems which are
troubling you, answer the questions on page 5.




Page 5

QUESTIONS

1. What problems are troubling you most? Write about two or three of these if you care to.

2. Would you like to spend more time in school in trying to do something about some of your problems?

89

3. Would you like to talk to someone about some of your problems? e
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