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CHAPTER I
THEORETICAIL PERSPECTIVES

"We conceive astieon,” writes Taleott Parsens, "te be eriented te
the attaimment of goals, and hence to involve selective processes relative
to goals."l All the eomponents of systems of actions are subjest to
evalustion as desirable or undesirable, useful or useless, pleasing er
displeasing. Within the secial system a child can be loecked upon as an
acter net remaining unchanged but developing qualities as the seeiali-

; zation process itself takes plaee.2 One of the situatiens in which the
adolesoent must be oriented is the cheoice of an eceupation whieh will
determine his sselal position and his ecenemic welfare. Vhat are the
motivational fasters that are influeneing him in sueh a situatien? What
are the values and geals that the adelessent bey censiders when choosing
a oareer? What are the influences enceuraging aspiratien te one oceu-
pation rather than anether? In the hepe of gaining a better perspective
te these questions, many varisbles previously studied in relatienship

te eocupatienal aspiratiens will be ¢onsidered in this chapter.

1Charles P. Leemis and Zena K. Leamis, Modern Secisl Theories
(Prin.ﬁmt Ds Van Nestrand Coe,y 1961), P 331-

2Ipide




The socialization process is semplex, contimeus, life-long. It
is a "precess of mutual influence between a persen and his fellew men,

a process that results in an scceptanse of and adaption te, the patterns
of sscial behavior."3 Lvery adoleseent's soelal behavier bears the marks
of his persenal history in relation to his parents, his siblings, his
play-group, and his teachers, as well as the imprint of the cultural
contrels.’

Although adelescence usually draws the precess of secializatien
sway frem the family, it is, of necessity, to some degree a contimmity
of family seoeializatien. Well inte adolescence, parental and familial
secialization continues.

The process of secialization certainly does not begin with adelescence.
The child frem birth onward has been expesed te the influences that
bear en the process, and all this while parental example has been a
most potent teaching technique. Bat during adelescence the young
person becomes acutely conscieus of the precess of adapting himself
to wider soclal demands. While heretefore attitudes and feelings
have been absorbed frem parents rather unconsciously, the adolescent
now becomes aware of secial behavier-.sspecislly the learming of the
sppropriate sex role. In the ideal situation, and probably in the
majority of eases, the girl attempts to emulate her mother, and the
boy aecepts his father as the medel. This is true despite the
tendeney to repudiate parental deminatien.5

The basie inflnence of the parents receives suppert in a study done by

3Juoph Henry Fichter, Secisclogy (Chieage: University of Chieage
Press, 1957). Po 224

“A11isen Davis, "Socializatien and Adelesssnt Persenality,” The
Forty.Third Yearbeek of the National Socliety fer the of Edueatien,
‘ +» Nelgon B. Henry Chicago, s I» .
Hareld We Bernard, Adoleseent Development in Ameriean Culture
(New York: Harper and Brothers, 1957), pe 039.
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Elkin and Wostloyé even in the face of a geod deal of sociological evidence

for the existence of a non-familial or sven contra-familisl adelescent
suboulture.’ In an upper-middle elass suburban setting these investi-
gations feund empirical evidence for contimiing family influence and

eenthmil ity in soeialization.

: Fénily ties are close and the degree of baasic family censensmus is
highs The parents are interested in all the activities of their
children, and the adolescents, except for the ares of sex, frankly
disouss their own behavier and preblems with them. In many areas of
1life, there is joint partieipation between parents and children « «
The parents express relatively little concern about the socializatien
problems or peer group asctivities ef their children. In many respects,
for this given sample of adolescents, the continmaity of secializatien
1s far more striking than the diseontinmity.S

The influence of the family has been studisd with rospect to such

variables as values? and vocational aspiration level.l0 In one work,

| CFrederick liin end William Wostley, "The Myth of Adoleseent
Culture,” American Secielogical Review, XX (December, 1955), 680-694.

?Mlbert K. Cehen, ent Boys, the Culture of the (Glencoe:
The Free Press, 1955); James S. Colemsn, The Adolescent Soclet Flencoet
i The Free Press, 1961); August B. Hellingshead, Limtown's Youth (New York:
- John Wley and Sons, 17 %,

8xkin and Westley, p. 632.

Melvin L. Kohn, “Soceial Class and Parental Values," Aseriean
Journal of Sosiology, LXIV (Jamuary, 1959), 337-3513 Alexander R. Martin,
"A Study of Parental Attitudes and Thedr Influence on Persomality
Development,” Edueation, LXIII (June, 1943), 596-608; Harry K. Schwarzweller,
"Values and Ocoupational Choice," Soeial Ferces, XXXIX (December, 1960),

116.125. Riehard L. Simpson and Ida H. S psen, “"Values, Persenal Influence,
and Occupational Cheloe," Social Forces, X(XIX (December, 1960), 126.135.

| 10Rassell R. Dynes, Alfred C. Clarke, and Simen Dimitz, “Levels of
Ocoupationsl Aspiration: Some Aspects of Family Experience as a Variable."

American Soeislogleal Review, XXI (April, 1956), 212+215; Riehard M.
Stephenson, "Orientatien and Stratifieation of 1000 Ninth Graders," American
Soeioleﬂoal MW’ XXI1 (Apl‘il’ 1957)) 204212,




nearly all of the adolescents traced their value patterns to parental
influence, and, with a similarly high frequency, they either deniad or
indicated as slight the influence of achool, church, and peer group on
values.ll
A considerable part of the adolescent's Job horizon is defined by

the family itself, a mediwm through which cultural imperatives are brought
to bear on the growing child. Middle class parents have higher educational
expectations of their children than do the parents from the lower classes.
Lower.middle class parents have exerted a push to motivate their children
to study their lessons; they have kept steadily before their children the
status goals of a high =chool educetion, a skilled or whits collar
occupation. The goals presented to the lower elass white or Negro, however,
have been shown to be basically unlike those in the lower-middle class.12

A child's soclal learning takes place chiefly in the environment of his

family, his family's social elique, and his own social elique. The

instigations, goals, and sanctions of both the family and of the ine.

timate clique are a function principally of their class ways, that is,
of the status demands in thelr part of societv. The nmumber of class

controls and dogmas which a ehild must learn and struggle usually to
maintain, in order to meet his family's status demands as a class unit,
is great. (lass training of the ehild ranges all the way from the
control of the manner and ritual by which he eats his food to the cone
trol of the choice of playmates and of his educational and ocecupational

goals.13

There is probably no greater influence on 2 young man's voecational

ambitions than the occupation of his father. Mest studies have shown the

11&ordan W. Allport, Philip Vernon, and Gardner Lindzay, Study of
Values (Boston: Beacon Fress, 1951).

12Allison Davis, "American Status Systems and the Socialization of
the Child," American Sociclogical Review, VI (June, 1941), 353,

131h34., p. 352.
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father's infiuence on & son's choice of a eareer to be eracial.l’ In
proporiion as the father's work is looked upun us suceessful and happy, the
child wiil leok upen that kind eof werk in fuverable Lerms.

On the whole, mest studiass sapport the visw that there is = strong
tendeney for a son to be found in the sawe ocoupational ecategory as the
father. Rogofl in cemparing the cccupational inheritance in Lo generalieons
in Marien County, Indiana feund this to be more tzue of the skilied workers
than the professionals,l’ yet Caplow found oooupaticnal inheriiance te ve
zueh mors frequent ameng the children of physieians who can take over their
father*s practice intact than among the children of arehiisets whe cannot.l®
Aceording te NORC findings, the major number of enpioyees in any specifie
type of work are persons whe are following in their father's occupational
footsteps.17 In this conneotion James S. Coleran's recent study, The
Adoleseent Scciety, sonfirms these eariier findings. In his analysis of
nino‘ different high schools in the illineie® ares he found that 23 per cent

pgrethy T. Dyer, "The Relationship Between Vecstionsl Interests
of Ken in College and thei Subsequent Oscupstional Histeries for Ten

Tears,” Jourmal of Applied Pﬁhﬂog. XXIIT (April, 1933), 280.283;
William G« Dyer, “Parental Influence on ths Job sttitudes of Children frea

Two Oceupational Strate," Sesielogy and Social Researeh, XLII {(damary,
1953), 203.206; Exland Nelson, "Fathers’ Oeoupations and Students' Veeational
Choices,” Scheol and Sosiety, L (Oetebar, 1939), 572-576.

15Natalie Reraff, Resent Trends in Oecupstional Mobility (Glenece:
The Free FPress, 1953)3 Pe ?ﬁa '

16Theodore Caplow, The Seciolesy of Work (Minnespeliss University of
Minneseta Prsss, 1954), p. 77.

17Paul K. Hatt and C. C. North, "Jobs and Oceupatienss A Pepular
Evaluation,” Class, Status and Power, ed. Reinhard Bendix and Seymeur
Iipset (Gleneces -ﬁ. Free rress, 1357)s pe 42lke




| Theories of Society, ed. Talcett Parsens, Edward Shells, Kasper D. Naegele,
! Jesse R. Pitts (New York: Free Press of Glencoe, Ine., 1961), I, 536.
2OReinhard Bendix, Seymour M. Lipset, and Finn T. Malu, "Secial
Origins and Oecupational Career Patterns," Industrial and Labor Relations
Review, VII (January, 1954), 246.261; Paul 1. Boynten and Ruth Ds Woodwine,
"The Relationship Between the Econemic Status of High Schoeol Girls and

of the students from small town schools wanted to go inte their father's

occupation, whereas less than ten per cent of the adolescents from the eity

and suburban schools wanted te follow in their father's feotsteps.ld
Another variable that seems te cut across the socializing agencies

and across the adolescents in the soclalization process is secial class.

In one of the articles in Theories of Seciety, Kimend Goblot censiders

the question: Is it secial class that determines the ocoupatioen that ene

chooses or is it the occupation chosen that determines one's secial class?

- He responds that it is both. Once an ocoupation has been selected, it

. imposes a certain sst of mores, ideas, and feslings on the individual

f cheosing it. Yet class could alse be looked upen as preceding eccupational
choice. Before embarking upon a definite career, a man belongs to a class
because of his family, his connections, his education, his culture, and this
will inevitably influence his cheice of oocupations.l9 This second
consideration of secial class will be given special censideration in this
 thests.

Censlderable investigation has studied the relationship between

social class and oooupational choice.20 Less has been studied on sseial

180@1&:1&, Pe 7.
19%dmond Goblet, "Class and Oecupatien,” trans. Jesse Pitts,

| Their Vocatienal Wishes and Expectatiens,” J% of Applied ngchaleg,
| XXVI (August, 1942), 299-3%4; Enid H. Galler, ® uence of Soci ass




¢lass and occupational aspiratiens among teen-agers. In one of the few
studies on the latter, August B. Hollingshead found that 77 per cent of
the top two elasses of Elmtewn adolescents were oriented toward the
higher studies of law, medicine, engineering, architecture, physies and
chemistry. In the third class only 36 per cent of the boys wanted vocations
’ aleng the professional line, a drop of 41 per eent from the tep two classes.
A further drop was noted in the fourth class when only 23 per cent of the
: Hidwestern adolescents aspired to enter the various professions. In the
. lowest class only 7 per cent showed interest in the professions.<l
Hollingshead concludeds
The pattern of vocational choices corresponds roughly with the job
patterns associated with each class in the adult werk world. There-
fore, we believe that the adolescents' ideas of desirable Jobs are
a reflection of their experiences in the class snd fanlly culture
complexes. These adolescants are net only aware of the differential
prestige attached to vocations, but they alse know the position of
themselves and thelr families in the prestige system, and they
understand the connection which exists between the father’ 522
occupation and the famlly's economic and prestige position.

Other studies have substantiated Hollingshead's findings. Lamar
'? T. Hapey in a study of high scheol seniors asied the members of his sample
to indicate the careers they hoped to enter. The choices of niddle and upper

. elass respondents were found to be consistently higher than those of seniors

. on Children's Choices of Occupations," Elementary School J%. LT (April,
1951)s 439-445; Leonard Reissman, "Levels of Aspiration and al Class,"

. American Soclologieal Review, XVIII (June, 1953), 233-242.

21Hol1lingshead, p. 283.

22Tb4dey po 285
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vor lower clacs fanilies.?3 Helson's study showed that children from the
lower socloeconorie levels tended te aspire te ocoupations which are higher
than thelr parents, while those who ocame from more privileged hemes tended
to have preferences for vocations vhich are azt the ssme, relatively high,
levels as those of their parents. 2

While oseupational aspirations are related to social class, there
is also evidencs that educational aspirations alse vary with soeial class.
Edacztion 1s often viewed as one of the majer gateways to high status
oceupations. Tharéi’cre, selestion of a particular curriounlum in high
school will encoursge or restrain mobility. 4 student in seleatins a
certain currienlum..zoneral, academlie, vocatiensl, or other, has not enly
! chosan a sot of voeationsl possibilities but ho has slso rejected a number
of occupations to whish his chosen aumuum does not lead. Facters
leading to cholee of curriculum as a consequence influence occupation
aspiration. BSoelsl elass 13 obviously one of thess factors.

Up to this point attention has been focused on the occonpational
aspirations as related to soclal class. Within a given class the family,
and in partienlar the role of the father, have been seen to play an impore
tant role in the teaching of values and gosls to the child whether it be
concerning the choice of a curriculum in high school or the cheice of
an ogoupation in later life. Social class, however,; is not the enly
variable that has been investigated in relation to ocoupationmal aspiratien.

2Lamar T. Eupey, “Sociel Class and Occupational Asgirations A
Camparison of Absolute and Relative Measuremsnt," American Seciological

2Nal son,. e 5250




In & recent study investizating the influence of relizion upon
career plans and ocoupationsl values of college gradustes, the Jews were
found to be more inelined to law and medicine; Catholies more inclined to
business; and Protestants more inclined to education snd other professions. 25
In contradiction to Weber's thesis of the Protestant Sthie, this study
found that when asked what the most important characteristic was in the
eleeticn of 2 career, Catholics were found to be mors interested in neking
money than Protestants who placed a higher value on being helpful to others.
The Jows scored highly on monetary ambition tut alsc on the desire for
cr;aativit.y and 2 chance to work in a world of ideas. 26
: The ethnic or racial group to which an individusl belongs has also
| ’be?n gtudied. Rogoff found that the unskilled and service classes rODro-
sented the occupational destination of two.thirds of sall Negro sonse 2’

_ The location in which the sdelsscent grows np is another important
consideration affecting an individusl's career goals. A different set of
snbitions and occupations have been found in the rapidly growing area of
Southern California as compared to a stable or declining area in some parts
| of New ingland or the southern border states.?3 when the pspulation of a
town is dependent on a single industry for its living, the prebability that

=2 ndrew Me Greeleys "Influence of the *Religious Facter' on
Caresr Plans and Oceupational Values of College Grsdnates," Amerigan Journal
of Mﬁogg, LXVIIX (Ma.y; 1963), ééZc

261“‘1-, Pe 6630
27Regef!. Pe 71

2%gdward Gross, Work and Society (New York: Thomas Y. Crowell,
1958), p. 156.




a ehild will enter that industry is grester than it weuld be otherwiss.

hpart from these social faclers, what role deoes the intellectual
ability of the adolescent plsay in the choice of his occupsationt In his
study on the relationship of intslligence to sccupational aspiration,
Uonald Se Super found that the mure intelligant the person, the more likely
he is to aspire io a higher levsl ocoupstiony the less intelligent the
persons the more likely he is to be interessted in a lower level
aeeupatian.zg

fet it should be rewembered that intellsetusl ability does not
necessarily mean academie success. One sducaticnal autherity has indicated
that the frequent discrepancy that is found betwsen the two o2n be ex

plained on the b;.slfs that study habits, intersst, metivations, persistance,

emetional qm*.lj.i'..;..msg as well as intelligence all pley an important part.m
| In the Elxtoun study involving 735 students, Hollingshead found that only
RS por cent of tho adolescenits in the lowsst elass had wn I.Q« below 90,
yet 89 per cent of these who cempleted a semester or more of high school
feiled at lezst one course. A

There have been other aspscis that have been investigated regarding
occupational aspirations: sex, sge, and personal values. Certain Jjobs are
"men's jobs"; sthers are "women's Jobs.” The aspirations ef the elementary
school child are different from thoss of the high schoel childe In

29ponald E Super, The Psyeholosy ef Careers (New York: Harper and
Broth.rs, 195?)’ P 2030

Botte ilensberg, “Mental Tests,” Encyclepedia of the 3ocial Seiences,

(Hew York: Muemillan, 1937), V, 327.
M elline hands pe 17,
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adolescence, values begin to stabilize and, according teo Ginzberg, by
seventoen seem to be an important facter in vocational cholce. 32 The
goals the individual sets for himself, the things in life that are im-
pertant te him, begin to influence him and to affect the choices indicated
by his ability and interests.

The results of a resent National Opinion Research Center study
showed that 49 per cent of a total natiensl sample answered that a young
man should consider when choesing a life's work the congeniality of the
career pattern te the individual's persenality, interests, and individual
' qualificatiens, and 32 per cent answering in terms of direct ecencmic
mnndorati;jom such as security, wages, the steadiness of employment. 33

In ;mth‘r study when high scheol students were asked to express
their preference for one of thres types of jobs (a2 low inceme but secure
Job, a jeb with geed pay at with a 50-50 risk ef losing it, or a Job
with extremely high income and great risk), the respenses differed
marikedly by elass. With each upward step in the secial hisrarchy, the
| proportien whe ehose the high-inceme but great risk alternative increased.
Only 14 per sent of youth from labering families chese this alternative
as contrasted with 30 per cent from executive and prefessional families.
These results led Hyman to suggest that "the poor canmet accept the risk

in beceming less poor."y‘

J2ms g Glnzberg et al., Ocoupational Cheice (New York: Coelumbia
University Press, 1951), p. 82.

3}att and North, p. 419.
PHorbert H. Hyman, "The Value Systems of Different Classes: A
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Viewing the adolescent as an actor within a social system, he
has been sesen to have relationships to both nonsocial and social objects.
He himself of a certain age, of a certain sex, of a certain intellectual
ability, of a certain achievement.ranking in high school, of a ecertain
ethnic and religious group, of a certain geographical location, of a
certain mother and father has made a curriculum choice and is making
a career cholce. The values and goals he has may or may not be in agreement
‘with the parental values and occupational aspirations of his parents, who
have presented to him the values of a certain social class.
Previous studies have indicated that of all the factors influencing

. the aspirations of high school students to certain careers the main reason
iseams to stem from the family background of the student himself. His
ifather's occupation would be the starting point for his aspirations; the
:student would want at least a similar or higher prestige carser. Most of
: the studies have examined the aspirations of students in schools offering
?a choice between vocational and college preparatory courses. No investi.
¥gations wlthin and between college preparatory schools as to the factors
;aocounting for the differences in occupational preferences have been found.
| The purpose of this thesis then will be to consider the variocus
T’:t'av.c:i:.m's influencing the aspirations of high school seniors in college
preparatory schools. The main hypothesis of this thesis is that

occupational aspirations are less a function of a student's mental ability,

Social Psychological Contribution to the Analysis of Stratification,®
Class, Status, and Power, ed. Reinhard Bendix and Seymour Martin Lipset
Glencoes The Free Press, 1957), p. 433.
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his achievement-ranking, and curriculum choice than they are a function
of his family background which includes his father's ocoupation, parents’
nationality, and parental aspirations for him.

Two secondary hypotheses that will be investigated are thati
1) students with higher scholastic achievements will have higher or more
professional aspirations than will students with high IQs who have low
achievements; 2) interest, serviece, and ability will be more motivational

"in the choice of a voeation than will money and prestige.




CHAPTER II
METHODOLOGICAL CONSIDERATIONS

Given the theoretical dimensions of the first chapter and the main
hypothesis that occupational aspirations are less a function of a student's
standings in the school than they are a function of his family background,
i1t is necessary to consider the schools that were chosen for this study
%togother with the sampling techniques that were involved. The methods

of collecting and analyzing the data, specific problems concerning the
gquestionnairo that was used, and certain definitions pertinent to this
lstudy will also be considered.

The Schools Chosen
3ince the purpose of this thesis is to mske cormparisons within and

between schools that are ccllege-oriented, it was necessary to loock for

two college preparatory schools having specific similarities as well as
dissimilarities., The similarities looked for included: offering only
icollege preparatory courses, having similar I.Q. requiremsnts, instrecting
students predominantly of the same age, religion, and race. Representation
from the various social classes was looked for in each of the schools, so
that there would be responses from all members of the social class
jeontinuum.

One of the main dissimilarities looked for when considering a choice

3
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of the schools in this study was a location of the schools in different
cities, since the ecological conditions and general culture of the area
in whiech a child is brought up has been considered important in influencing
an adolescent's aspirations. Ethnic background differences were also desired
since the Americanization factor seemed important.

Two Midwestern schools with such requirements were found in cities
some three hundred miles apart. Both schools were thought to be predominantly
'middle-ciass, although they would have representations from the other social
%strata. Both schools were selective in demanding similar entrance require-
gmonts before acceptance into first year of high school. Both schools
ioffered their students at the end of sophomore year a choice among three
- college preparatory courses. The natiocnality differences of one school
-appeared to be different from those of the other. Detailed doscriptions of
/the two schools will be given individuslly in the next two chapters.

The Problem of Sampling

; OUnce the cooperation of the principals from these two schools had
:bean received, the enrollment from each of the senior classes in this study
almost reached 250. Within the scope of this thesis it would seem to be
unnecessary to interview or question approximately 500 students, so a sampling
procedure was necessary.

Since one of the areas to be investigated as the area of curriculum
choice, and in both schools the curriculum choice did not restrioct a student
for further educational pursuits as the choice between a ecllege preparatory

and general or vocational choice had done in other studies, it seemed
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important then to have a representation of the different curricula that
were being offered in sach of the schools: the classical, the scientific,
and the academic. This then was the primary basis for sampling.

Zach of the schosls contained seven senior classes, two of which
were taking the classical segusnce of studies, three of whioh were followling
the scientific sequance, and two of which werse pu:suing the academic course.
The eﬁaot differences among these sequsnces will be treated at the end of
this chapter. It was decidsd to administer a questiomnaire to one class in
ioaeh of the curricula of both schools. The class was chosen en the basis
of the best overall representation of the group.

Two of the six classes involved in this study inoluded only twentye
nine students. In reviewing the questiomnaires for acouracy and validity,
four papers in each of these classes were rejected for either incompleteness
or inconsistenoy. Twenty.five questionnaires were then available from two
of the possible three curriculum cheices in one school. To have & cone
sistent numerical representation in each of the courses, it was decided
to have an equal number of respondents from the other four courses. In
those class§§ where more than twenty.five questionnaires were available a
randon selection was made, resulting in there being twenty«five respondents

in each currioculum selection from the two schools.

The Questionnaire

Before the actual questionnaire that was to be used was constructed,
a perusal of other studies regarding occupations and occupational aspirations

was made, Although there is an abundant source of material concerning
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occupations, not too much has been done with the occupational aspirations

of high school seniors. Helpful sources, however, did includes the Purdue
Opinion Panel Poll, "Youth Looks at Education,"! the NORC study on "Jobs

and Occupations,”z and James Coleman's The Adolescent §gc;otz.3 The summer
before the questionnaire was constructed, July, 1961, a pilot study was
conducted in two other high schools that were similar to the ones that

would be considered in the thesis. Both of these schools were college
preparatory schools offering only college preparatory courses. The
ocoupational aspirations and motivations noted by the students determined the
ten occupational choices that were used for one of the main guestions of

the thesis.

Once the questionnaire had been constructed, a pre.test was

arranged for the fall of 1962 and given to another college preparatory school.
These students were asked to give comments on any questions that were not
clear. After studying the comments that had been made by these thirty.five
studaﬂts, the questionnaire, as it appears in Appendix I, was constructed.

It was administered to three classes of high school seniors in two different
Midwestern schools during the first week of May, 1963. This time of year

jwas chosen because by then most of the college transcripts had been sent

1Purduo Opinion Panel Poll, Youth Looks at Educatien (Purdue, 1959).

2National Opinion Research Center, "Jobs and Occupations: A Popular
[Evaluation,” Opinion News, IX, 1947, 3.13.

3James S. Coleman, The Adolescent Society (New York: Free Press of
Glonooo, 1961 )o
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by the students to the college of their choice for the coming year.

The actual administration of the questionnaire was not done by
the ressarcher himself since he did not want the students themselves to
know that he, a teacher in one of the schools, was conducting the research.
The students were told during a homeroom period that one of the universities
had selected their high school for this research project. At the heading
of the questionnaire, it was indicated that this study was being conducted
by “University Research.”

To insure the confidence of the students, they were asked not to
write their names on the questionnaire itself. The completed questionnaire
was placed in an envelope that had been given them and sealed. They were
asked to place their name in the upper right-hand corner in order to obtain
their I.Q. ratings and achievement-rankings from the office files. They
were assured thai once these two marks had been recorded on the questionnaire,
the envelope with their name on it would be destroyed and the anonymity
of their responses preserved., This is the exact pattern that was followed.,
The students were assured that no reference would ever be made to them by
name in the oourse of the study and thaet none of their teachers would see
what they had written on the questionnaires.

Unce the intelligent.quotients and achievement rankings had been
recorded, the responses of the questionnaires were then coded on cards, a
sample of which is ineluded in Appendix II. 4n analysis of the data was
made from these cards,

Definitions

At the outset, it is important to note the meaning of the various




19
terms that are used in this thesis. Aspirations may be viewed in two wayss
either absolutely or relatively. An absolute aspiration would be one that
an individual sought regardless of his present position. A relative aspire
ation would be one that the individual set as his goal mindful of his present
position.u The present work concerns itself with relative aspirations,
aspirations that are related to an adolescent in the social structure with
a certain intellectual make.up, achievement ranking in high school, and
high school curriculum choice made, He is of a certain social class with
definite values regarding occupations.

The students inveolved are all male high school seniors in their
»final month of school before graduation, living in the Midwest, yet of
jdifferent social classes, mental abilities, and scholastic achievements in
itwo high schools.
By student's standings in the school is meant three thingss mental

ability, achievement ranking, and curriculum choice. His mental ability
was determined by an I.Q. examination that was administered before his
acceptance into first year of high school.5 His achievement ranking was
determined by the relationship to the other members of his class at the
end of seven semesters of high school. This ranking was determined by
averaging these seven semesters of high school and then arranging the

numbers in rank erder. By curriculum choice is the selection that the

“Richard A. Cloward and Lloyd E. Ohlin, Delinquency and Opportunitys
A Theory of Delinguent Gangs (New York: Free Press of Glencoe, 1960), p. 87.

5I.Q. scores were based on Henmon-Nelson Form B.
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the student had made at the end of second year high school regarding the
subjects he would take during the final two years of high school. The

first course that was offered placed an emphasis on the humanities stressing
Greek and Latin while at the same time offering courses in English, mathe.
matics, and science. This was called the glassical program as contrasted

to a second sequence, the soientific, which placed more emphasis on science
and mathematies and offered only one foreign language (French, Spanish, or
Latin). The third curriculum slection offered no mathematics, only one
course in science, and a modern language; it was a general course and will be
; referred to in the thesis as the academic course, In spite of the variations,
all of these curricula were definitely college preparatory.

By family background is meant father's occupation, father's
educational level, ethnic background, soclal class, and parental aspirations
for the students. Soclal class was determined by using Hollingshead's Two
Factor Index of Soeial Position.6

To determine the social position of an individual two items
according to Hollingshead were essential: the precise occupational role of
the head of the household and the amount of his formal schooling. The
occupational factor is scaled secording to the following system of scores:

1) higher executives, proprietors of large concerns, and major professionals;
2) business managers, proprietors of medium sized businesses, and lesser
professionals; 3) administrative personnel, small independent businesses,

and minor professionals; 4) clerical and sales workers, technicians, and

6August B. Hollingshead, Iwo Factor Index of Social Position (New
Havens By the author, 1957).




owners of little

businesses; 5) skilled manual employees: 6) machine

operators and ssmi.skilled employees; and 7) unsiilled employees.,

The educational factor is scaled into seven positions: 1) graduate

professional training; 2) standard college or university graduation; 3)

partial college tralning; 4) high school graduates; 5) partial high

school; 6) junior high school; 7) less than seven years of school.

The factors of sducation and occupation are then combined by

welghing individual seored obtained from the scale positions. The woight

for the occupation factor is seven, whereas the weight for the education

| Taotor is four,

To calculate the Index of Sogial Position for an individual

| the scale value for occupation is multiplied by the factor weight for

: occupation, and the scale value for education is multiplied by the factor

welght for education. Then the scores from the two faoctors are divided

into groups of scores, the rangs of computed scores forming the following

social classes:7

Social Class Range of Computed Scores

I 11-17
II 18-27
III 28,43
v 44.60
v 6177

Ethnlo background in this study has reference to the generation

that the student

third generation

is an Ameriecant whether he is first, second, or at least

American.

7Ibid., p. 10.
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Concluding Remarks
In the first two chapters the theorstical and methodological

dimensions that were involved in the present thesis were examined. In
Chapter III a brief desoription of St. Thomas High School and a detailed
description of the results gathered from the questionnaires will be given.
Chapter IV will consider the sams things for St. John High School. The
finsl chapter will concern itself with a comparison between the two schools
to determine if the ecological and cultural conditions of the two different
settings is of importance in understanding the students® responses in

these college preparatory schools. It will also summarize the results of

; this study and compsre them with other studies of a similar nature.




CHAPTER III
FINDINGS FROM ST. THOMAS HIGH SCHOOL

Loocated in a predominantly German-ancestored-city of about 500,000
paople, St. Thomas High School offers college preparatory courses to some
1,200 students, ninety.nine per cent of which are of the Roman Catholiec
faith. Despite the fact that the enrollment for the academic year 1962.1963
was 1,203, only 225 seniors were graduated in June, 1963. The academic
standards at St. Thomas High School are high. The average drop out between
E first and second year is around seventy students. Usually between second
| and third year another thirty-five students change schools. Of the 460
students who took the entrance examinations, 320 were accepted at St. Thomas
High for the freshman class of September, 1963.

The data in this chapter has been gathered from seventy-five seniors
of the class of June, 1963. Four major topies are considered in the following
orders a description of the sample, the occupational aspirations of the
students, the occupational values, first in terms of the students, and

secondly in terms of their parents' aspirations and values.

Intellectual ability of the sample

Concerning the intellectual level of the students from St. Thomas

High School, as was expected from the high demands required for admission

23
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into first year of high school, the median I.Q. of the group was high, 119,
No student had a score under 100. The exact distribution of scores can

ce seen from Table 1.

TABLE 1

DISTRIBUTION OF I.Q. SCORES BASED ON
HENMON-NELSON FORM B GIVEN IN 1959

Ranges and Scores Frequenay |Per Cent

100‘1@ oecssORte 10 1303
110‘-119 csessvsve 28 3703
12&128 [ AN NN XN RN ] 20 26.
129 and above ... 17 22,7
Total 75 100,0

In order to check upon the reliability and consistenay of the
intelligence test that had been given to this class in the eighth grade, a
second I.Q. examination was administered to the senior class during their
final semester of high school. It is interesting to note that in most
cases the scores were higher in senior year, but, as is shown in Table 2,
there is a median decrease of eight points in the academic or general course.

There seems to be a definite correspondence between the curriculum
taken and intellectual ability, and between the curriculum and achievement
ranking. Both of these relationships are supported in Table 3 where
comparisons have been made among the I.Q. and achievements of the different

curricula. Ninety.six per cent of those in the classical course had an
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I.Q. of 120 or above, 60 per cent of them having an I.Q. of 129 or more.
Seventy-two per cent of those in the classical currieculum placed in the
top 20 per cent of the senior class when the achievement rankings were
made., Although the mental abilities of both the scientific and academic
courses were similar, 92 per cent of those in the academic course scored
in the bottom 40 per cent of the senior class, 68 per cent of them placing
in thaybottom 20 per cent of the class.

TABLE 2
COMPARISON BETWEEN I.Q. MEASUREMENTS OF SAMPLE IN 1959 AND 1963

I1.Q. Inoresase 1.Q. Decrease TOTAL
Currioculum - —
Number| Per Cent | Number | Per Cent | Number | Per Cent
Classical 19 76.0; 6 24,0 25 100,0
Scientific 19 76.0 6 24,0 25 100,90
Acadenic 7 28,0 18 72,0° 25 100.0
Total 45 60,0 30 40,0 75 100,0

*Median change for classical course was nine points higher on
: the Henmon-Nelson Form B examination.

byedian change for scientific course was seven points higher.
®Median change for academic course was eight points lower.

Therefore, it is shown that those of higher intellectual ability
at St. Thomas High School tend to take the classical course, and that
. the achievement ranking at the end of seven semesters corresponds to the

curriculum pursued in third and fourth year: those in the classical course




TABLE 3

I.Q. IN SPECIFIC CURRICULA RELATED TO ACHIEVEMENT RANKING

I.Q. of Students

Achievement
Ranking Number Per cent
According to
Percentiles 100.| 110w 120.| abovel Total| 100.]/110. | 120 [above! Total
109 1119 {128 |128 109 119 | 128 (128
Classieal Course
0.19 » * * - [ ) L J » [ ] * [ ] o.o 0.0 0.0 0.0 0.0
20‘39 ¢ o * & s o * ® * o 0.0 0.0 0.0 O;Q 0.0
40.59 o oo e e s 1 0.0] 0.0( 4,0{ 0.0 4.0
60-79 P 1 1 § 6 0.0 4,0 4,0{16.,0 | 24.0
80-.99 v e e s 71 11 18 0.0f 0,0| 28.,0{44,0 | 72.0
Total . . 1 91 15 25 0.0] 4.0| 36.0[60.0 {100.0
Scientifice Course
0-19 e a e ele oo e |o o 0.0 0.0] 0.0]| 0.0 0.0
20.39 o o Fle « o e 3 0.0/12.0f 0.,0| 0,0 | 12,0
4059 3 3 3 1 10 }12.0/12.0] 12.0| 4.0 | 40.0
60-79 1| 4| 21.. 7 | &.0/16.0| 8.0| 0.0 | 28.0
80.99 . . L Lle 5 0.0{16.0| 4.0| 0.0 | 20.0
Total 4| 14 6 1 25 |16.0/56.0] 24.,0] 4.0 [100.0
Academic Course
0-19 6 8 2 1 17 | 24.0{32.0] 8.0 4,0 | 68.0
20.39 . s Ly 21e o 6 0,0{16.0| 8.0| 0.0 | 2h4.0
4059 . e 1 Lije o 2 0.0| 4.0{ 4.,0| 0.0 8.0
60.79 e o o oo oo . . 0.0l 0,0 0.0} 0.0 0.0
80-99 . » . e e @ * o ¢ 0'0 ’ 0.0 oco 0'0 000
Total 6| 13 5 1 25 | 24,0{52,0] 20.0| 4.0 {100.0
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ranking at the top, and those in the academic eourse at the bottonm.

Social Class of the Sample

The present analysis shows that in the St. Thomas sample, the
majority of the students are from the middle class. Table b reveals that
very few of the students are at either end of the social class continuum.
In measuring the soeial class, as was mentioned in the second chapter, the
occupation of the father coupled with his educational level was utilized as
the index. Hollingshead's Two Factor Index of Social Posltion was employed
in categorizing the data. Table 4 alse shows that when comparing this
| sample with the Elmtown study, the social class level is higher in St.
Thomas High than Hollingshead found in Elmtown.

TABLE &

DISTRIBUTION OF SOCIAL CLASS ACCORDING TO HOLLINGSHEAD'S
TWO FACTOR INDEX AS COMPARED TO HOLLINGSHEAD'S
DISTRIBUTION IN THE ELMI'OWN STUDY2

Soeial (lass St. Thomas High Elmtown
Namber Per Cent Per Cent

I 6 8.0 0.7

II 12 16.0 5.4

III 33 b4, 0 24,1

v 22 29.3 43,9

v 2 2.7 25.8

Total 75 100.0 99.9

8Percentage for Elmtown study taken from August B,
Hollingshead's Elmtown's Touth (New Yorkt John Wiley and
Scma, Incog 1%9 ] po ?.
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Up to this point, the students of St. Thomas High have been viewed
as a highly selective group participating in three different curricula in
higa school. Only the top students in the school seem to take the c¢lassical
course; the roquirononﬁs for this course seem to have been high mental
ability and much work since the top scholastic achievements have come from
the classical course. But one more question immediately presents itself:
are the different social classes equally represented in the classical,
scientific, and academic courses?

As can be seen from Table 5, socisl class seems to have some
importance in the curriculum choice of the respondents. lMore than 50 per
| cent of the students from the bottom two social strata selected the academlc
sequence of studies, whereas less than ons.fourth of the students from the
other social classes had chosen this curriculum.

TABLE 5

DISTRIBUTION OF STUDENTS IN THE DIFFERENT
CURRICULA ACCORDING TO SOCIAL CLASS

Soeial Class
Curriculum Rumber Per ocent

I JIT (I |IV|V [Total] I |IX |III [TV |V Total

Classical 3 b1k | 4. .] 25]5C.0 33.3 2.4 118.2]0.0 33.3
Soeientifiec i 6| 11} 7le » 25 1 1647] 50,0/ 33.3|31.8{0.0 33.3
Academic 2 2 311 2] 25| 33.3/16.7/ 24,4 |50,0(100.0 33.3

Total 6 | 12| 33|22 2/ 75000.01060 100.(?1@.0100.0 99.9
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Table 6 also indicates that there appears to be some relationship
between mental ability and social class. More than 60 per cent of the stu-
dents in the top three social classes have I.Q. scores of 120 and above.
The bottom two classes, however, have only 25 per cent of their group with
scores of 120 and above., Therefore, it would seem that both I.Q. and social

class are related to the curriculum choice at St. Thomas High.

TABLE 6
I1.Q. DISTRIBUTION ACCORDING TO SOCIAL CLASS

Social Class

Mental Number Per cent
Ability

I|II{III | IV| V| Total I II IIT|] IV v Total

100-109

n

10 33.3| 16.7| 9.1|13.6] 0.0 13.3

2 N
110.119 (. .| 3| 10]13| 2|28 0.0 25.0| 30.3|59.1[100.0 37.3
120.128 30 4110 3. .|20 50.0] 33.3| 30.3{13.6| 0.0 26.7
above

Total 612| 33|22 2|75 100.0/100.0{100.0| 99.9{100.0 100.0

Ethnic Background
As can be seen from Table 7, the majority (62.7 per cent) of the
students from St. Thomas High School were at least third generation Americans.
It is interesting te note that there is a larger percentage of second gen-
eration Americans among the top two so2ial classes than third generation
! Americans (Table 8). A consideration of the distribution of the students
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TABLE 7
DISTRIBUTION OF STUDENTS ACCORPING TO NATIVITY OF PARENTS AND GRANDPARENTS

Amerd canization Humber Per cent
First generation (at lsast one parent had
been born outside of United States) 4 5.3
Second generation (at least one grandparent
had been born outside of United States) 2h 32,0
Third generation (both parents and grande
parents had been born in the United States) b7 62,7
Total 75 100.0

TABLE 8

DISTRIBUTION OF SOCIAL CLASS OF STUDENTS ACCORDING TO ETHNIC BACKGROUND

Sooisl Number | Per cent

Class

st | 2nd | 3»d | Total 1st 2nd 3rd Total

I . o b 2 é 0.0 16.7 43 8.0

II 1 5 6 12 25,0 20.8 12.8 16.0

11 2 9 22 33 50.0 37.5 46,8 4,0

v .. 6 16 22 0.0 25,0 34,0 29.3

v 1 .. 1 2 25.0 0.0 2.1 2.7

Total L 24 % 75 1 100.0 | 100.,0 | 100,0 100,0

in the different curriocula shows the academie sourse to be the most popular
choice for third generation Americans, which is not true of the second
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generation members (Table 9).

TABLE 9
DISTRIBUTION OF STUDENTS IN DIFFERENT CURRICULA ACCORDING TO ETHNIC BACKGROUND

Pt ottt e et - ottt et e G

Ethnie Background
Curriculunm Rumber Per cent

1lst | 2nd 3rd | Total 1st 2nd 3rd Total

Classical 2 9 14 25 50.0 37.5 29.8 333
Seientific 1 2 15 25 | 25,0 37.5 | 31.9 33.3
Academic 1 6 18 25 25.0 25.0 38.3 33.3

Total 4 24 L7 75 | 100,0 | 100.0 | 100.0 99.9

Oogggatianal Aggiratioas

Various factors have been seen to influence the aotual ocoupational
aspirations of the seniors from St. Thomas High Sechool: curriculum choice,
: mental ability, achievement ranking, father's cccupational level, and social
- class. As can be seen from Tables 10 15, all of these weighed heavily
in the student's first choice of an occupational level. Seven levels of
occupations were used according to Hollingshead's divisiont 1) higher
executives, proprietors of larger concerns, major professionals; 2) business
managers, proprietors of medium sized businesses, and lesser professionals;
3) administrative personnel, small independent business.proprietors, and
minor professionals; 4) elerical and sales workers, technicians, and owners
of 1ittle businesses; 5) skilled manual employees; 6) machine operators and
semi-skilled employees; 7) unskilled employees and the unemployed.




32

Eighty.fonr ner cent of those in the olassical course aspired to

the first level of the occupational scale. A similar per cent (76) from
the scientific course aspired to the same high level, while only 28 per cent

from the scademic course sought oceupations there,

TABLE 10
CURRICULUM RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

Corrionlum
; Primpary Kumber Par cent
Occupational :
Level Classe| Soiene| dcae |Tot:l | Classe | Soiene | Acow Total
1o0a)l | tific/demio joal tifie | demic
1 21 19 7 47 84,0 76,0 28,0 62.7
2 3 3 8| 14 12.6 12.0| 24,0 18.7
3 1 3 5 9 4,0 12,0 20.0 12,9
23' L2 . » 1 on o 0. Q bl 0 l . 3
5 - 7 LI * ® “‘ Q QQO 0.0 16-0 503
Total 25 25 25 75 100,0 | 100.0] 100,90 100.0

When studying the mental ability factor in the students® aspiration
to top level oocupations, those with high scores have as their ocoupational
gosls such joba more than do the students with average abilities. As Table
11 demonstrates, mors than thres.fourths of those having an I.Q. of 120
aspired to the professionsal oeceupations, vhereas only one-half of those under
120 manifested such aspirations.
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MENTAL ABILITY RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

TABLE 11

Mental Ability

Pgi::;{tional Number Per cent

Level 100~ | 110~ 120 above | Total | 100 110 120«| above| Total
109 | 119 | 128 |128 109 | 119 | 128 | 128

1 5| 14| 13 15| 47 50.0| 50.0] 65.0 88,2 62.7
2 4 6 2 2 14 40,0/ 1.4/ 10.0, 11.8 18.7
3 - 5 b .. 9 0.0| 17.9! 20.0 0.0} 12,0
b . o 1) .. .. 1 0.0[ 3.6/ 0.0 0,0 1.3
5«7 1 2 1 .o 4 10.0, 7.1] 5.0/ 0.0 5.3
Total 10 | 28 20} 17| 75 | 100.0{100.0{100.0 100,0/100.0

The same progression was also noted when scholastic achievement was
compared to the aspired occupational level (Table 12). The higher the
achisvement, the more professional the aspiratiers. Over twice as many
indications were found in the top percentile than were found in the bottom
percentile,

As Tables 13 and 14 bring out, both the occupational level of the
father's occupation and the social class were directly related to the
ocoupational level of aspiration of the son. The higher the social class,

the larger the number of aspirations to top level ocoupations.




TABLE 12

ACHIEVEMENT RARKING RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICH

Achievement Ranking Percentile

Primary
Occupational Bumber Per cent
Level
O~ | 20| 40s 60 80~ | Total O | 20| H40.| 60.| 80~|{Total
191391597999 19 | 39 59 79 99
1 6| 4| 8| 920 47 35.3 44, 61.5| 69.2] 87.0] 62,7
2 7111 2| 21 2 14 41.2/11.1) 15.4| 15.4 8,7/ 18.7
3 e o 31 3 21 9 0.0/33.3] 23.1] 15.% 4.3 12,0
“ 1 L] - L4 * L 4 L] [ ] L] 1 5.9 oto 0‘0 Q.O O.oi 1.3
5 - 7 3 T oo « o o b’ 17.6 11.1 G.Q 0.0 000 5.3
Total 171 9113113123 75 | 200,0/ 99,9 100,0{100,0/100,0100,0
TABLE 13
OCCUPATIONAL LEVEL OF FATHER RELATED TO OCCUPATIONAL
LEVEL OF SON'S PRIMARY QCCUPATIONAL CHOICE
‘ Occupational Level of Father
Primary
Qceupational
Level Number Per cent
{ T
1 2! 3| 4/5-7 | Total 1 2; 3 4| 5.7 Total
i
1 6 8| 20110| 3 7 7500 72,71 66.7 | 55.5| 37.5| 62.7
2 1 2 6] 3 2 14 12.518.2 20,0 16,7 25.0| 18.7
3 « . il 4] 17 3 9 0.0/ 9.1, 13.3! 5.5] 37.5/ 12.0
L e el e o|e o lle @ 1 0.0 0,0 0.0{ 5.5 0.0f 1.3
5.7 1. 0. o 3. Iy 12.5) 0.0 C.0| 16. 2.0l 5.3
Total 8|/ 11] 30,18 8 75 100.0%00.0%100.0 99.91100,9100,0




TABLE 14
SOCIAL CLA3SS RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

Soecial Class
Primary
Ozcupatienal Number Per coent
Level ; ;
I IINIII IVl V | Total I IT | III Iv v Tot
1 5 9l 21 11! 1 7 83.3|75.0 | 63,6 50,0/ 50,0 642,
2 1 2l 5 6|. . 14 16.7/16.7 | 15,1] 27.3] 0.0 18,
3 . s 1 B 3] 1 Q9 0.0, 8.3{12.7| 13.6| 50.0| 12.(
Iy e o« |s « Tie ofe » 1 0.0 0.0} 3.0, 0.9 0,0 1.3
5 - 7 . » e e 2 2 > h’ 040 0.0 6.1 9:1 0.0 5.2
i
Total 6| 12| 33| 22 2 75 1100.0100.01 99.9/100.0 100.0‘ 100,(

A consideration of the nativity backgrounds of the students as re-

lated to the occupational level of their primary ccennationsl choice indicates

third generation Americans to have = smsller percentage of students seeking

¢ top level occupations when compared with other generations (Table 15).

In eorparing curriculum and soeial class with the specifie
nrimary ocoupational choiee and not just with the ocewnational level,
the differences are interssting. 3Sixty per cent of those in the academie
course did not indiecate one of the major professions as their top occv-
petionel preference. Instead they spread their choices to such cecu-
pations ast forest ranger, commercial artist, railroad manager, farmer,
aetective, butcher, wmechaniec, carpenter, fireman, and salesman., There was

little agreement in their preferences, whereas in the classical curriculum
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TABLE 15
ETHNIC BACKGROUND RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

Ethnic Background
Ocoupational Number i Per cent

Level : g ! 5 g ;
l1st 2nd 3rd Total: 1st. 2nd 3rd ' Total

| | :
1 3 18 26 4 75.0 75.0 553 62,7
2 1 3 10 14 25,0 12,5 2.3 @ 18.7
3 e 1 8 9 0.0 k2170 | 12.0
4 . 1 .. 1 0.0 42 0.0 1.3
5-7 e 1 3 B 00 B2 64 53
Total 5 2+ 4 75 1000 100.1;100.0  100,0

more than 50 per cent of the students indicated as their prof;armco either
| the doctor or the engineer. More than 80 per cent of the students from
the classical program had decided upon a major profession as their
occupational choice. In the scientific sequence the engineering or law
profession was sought by 40 per cent of the respondents. Eighty per cent
of the students from the scientific program aspired to the major pro-
fessions (Table 16).

A comparison between social class and specific choice of oceupations
shows the occupational preferences of the top two social classes (I and II)

to be more towards the major professions. The lower the soclal class, the




37
more diversity in the seleotion of ocoupations (Table 17).

TABLE 16
CURRICULUM RELATED TO SPECIFIC PRIMARY OCCUPATIONAL CHOICE

Specifio

Chod oe. Number Per cent
Class- Sclen- | Aca~ | Total | Class- ? Scien-| Aca- | Total
ical  tific demie ical | tific| demic
Accountant 1 1 .. 2 k.0 h.o 0.0 2,7
Dentist .. 2 2 b 0.0 8.0 8.0 5.3
Doctor 9 2 2 13 | 36.0 8.0 8.0 17.3
Engineer 5 6 .. 11 | 20.0 | 24.0 0.0 14.7
Lawyer 2 b2 8 8.0 | 16.0 8.0 10.7
Priest 1 1 .. 2 4.0 4.0 0.0 2.7
Scientist 3 2| 1 6 | 12.0 8.0 | 4.0 8.0
Teacher . 2 3 5 0.0 8.0 | 12,0 s 6.7
Other b 5| 15 2 | 16.0 | 20.0 60.05i 32,0
Total 25 25 | 25 75 | 100.0 | 100.0 | 100.0 100.0
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TABLE 17
SOCIAL CLASS RELATED TO SPECIFIC PRIMARY OCCUPATIONAL CHOICE

Social Class
Sg;:;ﬁo | Number Per cent
1 IIIIX IV VTotal | I | II III, IV, ¥ Total
— A R
dosountant . 1 1.... 2| 0.0 83 3.0 0.0 0.0 27
Demtist 1 1..| 2.. & | 16.7] 83 | 0.0 9. 0.0 5.3
Doctor S22 b 5040013 | 333167 121 227 0.0 17.3
Bngineer 1| 3 6| 1. . 11 | 167 25.0 |18.2 5.5 0.0 14.7
Lawyer el 1 s 1 1 8| 0.0 B3 150 s 50.0 10.7
Priest el Ao 2 00 83 3.0 0.0 0.0 27
Setemtist 1.0 3 2.. 6 |167] 0.0 | 9.1 9. 0.0 8.0
Teacher .. 1 1) 3.. 5| 0.0 83 | 3.0 s 13.6. 6.7
Other 10212 8 1 2| 167167 | 36.3 3.4 50.0) 32.0
T §
Total 6112 33 22 2 75 |100.1] 99.9 | 99.9 99.9100.0/100.1

A comparison between the ethnic background of the students and
their specific primary occupational preferences indicates the medical
and law professions as the major choices of third genmeration Americans,
Second generation Americans were mainly interested in the medical and
engineering professions. Table 18 also indicates nearly twice as many third

generation Americans seeking occupational goals not of the major professions.




TABLE 18

ETHNIC BACKGROUND RELATED TO SPECIFIC PRIMARY OCCUPATIONAL CHOICE

39

speeific | Sthnte Background
Choles | Number | Per oent

{ 1-tm3m  Total Wt 24 3 Teta
Acoountant cele. 2 2 0.0 0.0 4.2 2.7
Demtist | . z 2 4 0.0 8.3 4,2 5.3
Doctor | . ; s 8 13 0,0 20.9 17.0 11.3
Engineer 2 5 4| 1 | 500 203 8.5 14,7
Lawyer 1.. 7 8 | 250 00 9 10.7
Priest .1 2 0.0 %1 21 2.7
Selentist .. 3 3| 6 | 00| 125 6 8.0
Teacher .. 2 03 5 00 83 6 6.7
Other 1 6 17 2 | 250 25.0 3.2 32.0
Total W 2% &7 75 | 100.0,100.0  99.9 | 100.1
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If these specific occupational choices are considered in terms of
occupational inheritance, social alass appears to be an important factor.
While less than 20 per cent (15.0) of the sample desired ths same occupation
&s their father either as their primary or secondary occupational choice,
if one views the prefersnces in terms of social class, almost 40 per cent
(38.9) of those in the top two social classes indicated that they desired
the same ocoupation. Four students indieated as their primary vocational
choice what their fathers had chosen as occupationst two doetors, one
engineer, and one food broker. Eight of these seventy-five students chose
as their second choice their father's way of 1lifes one accountant, one
| butcher, one business executive, one decorator, one engineser, and three

salesmen,

Oecupati Values

Various reasons have besn given as to what it is that a young man is
looking for when he chooses one occupation instead of another: enjoyment,
rapid rise in social mobility, prestige, and money. When the seniors of
St. Thomes High were asked to rank in order of importance eight different
reasons that a young man cught to consider when choosing a job, they indicated
as the top three things to be considered: enjoyment of the work itself (what
he is interested in doing); his own native ability, personality, and physical
strength; and thirdly, service to humanity, if he eould help others through
this occupation. Less than 25 per cent of the students made any reference to
financial aspects of the job within the top three choices; less than 5
per cent of the sample placed prestige within the top three choices (Table 19).




TABLE 19

RANK DISTRIBUTION OF REASONS THAT A YOUNG MAN SHOULD CONSIDER IN CHOOSING A JOB

— et
—— -

Rank order of consideration

75!

Reasons Euml::(er Per cent
1 z3a56 7 8 1 2 3 4 s g 7 8

sxknty of I 8£ 9?13518, 1010 3 5.3 10.7 12.0 17.3 24.0 13.3 13.3 4.0
Opportunity for| 3 | 9%?133'21513‘11 B 1 4,0 12,0 17.3 28.0 17.3 1%.7 5.3 1.3
advancement ! : i :
Enjoyment; 4816 5 8 1 e . 1 4.0 213 6.7 5.3 1.3 0.0 0.0 1.3
interest s : : '
Prestige 3 7 11 15 9 4.0 0.0 0.0 0.0 9.3 147 20.0 52.0
Native sbility | 9 163185 7 8 9 6 2 12.0 2.3 2.0 9.3 10.7 12.0 8.0 2.7
Money 2| 5/11 zof 16 13 3 5 2.7 6.7 1.7 26.7; 21.3 17.7 4.0 6.7
Service 611916 6 507 12 4 8.0 25.3 20.3 8.0 6.7 9.3 16.0 5.3
Physicsl aspects| ..| 2 3 t» 7 14 25 20 0.0 2.7 4.0 5.3f 9.3 18.7 33.3 26.7

Totals 75| 75 75§ 75 75 75 75 100.0 100.0 100.0 99.9 99.9 100.0 99.9 100.0
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As can be seen from Tables 20 and 21, this distribution of reasons
for their primery and secondary occupational choices was consistent with

what had been indicated for the placement of some young man in general.

TABLE 20
DISTRIBUTION OF REASONS FOR CHOOSING NUMBER ONE OCCUPATION

Reason Frequency Per cent

Enjoyment of the work; what he
is interested in doing Ls 60.0

Service; csn he help others

through this occcupation 15 20,0
Native ability; what he is
suited for 7 9.3
Financial aspects of the job | 5 6.7
Other reason § 3 4.0
Total .75 . 100.0
i 1
TABLE 21

DISTRIBUTION OF REASONS FOR CHOOSING NUMBER TWO OCCUPATION

Reason | Frequenay ; Per cent
|
Enjoyment of the work L7 é 62.7
Service 15 | 20,0
Native Ability 5 | 6.7
Financial aspects of the job 3 % h,0
Other reason 5 ; 6.7
Total | 75 | 100.0
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The two maln answers given by the students to what their parents

wanted them to consider when they were choosing their life's work were en-

joyment or interest and money (Table

22).

TABLE 22

DISTRIBUTION OF REASONS PARENTS HAVE THAT RESPONDENT
SHOULD CONSIDER IN CHOOSING HIS LIFE'S WORK

Reason Frequency Per cent
Enjoyment; interest 58 753
Financial aspects 11 14,7
Other reasons 6 10.0

Total 75 100,0

Parental influence ecupational cholce

Ninety-six per cent of the parents agreed with their son's preference

of a future career (Table 23).

TABLE 23

DISTRIBUTION OF PARENTAL AGREEMENT WITH
SON'S PREFERENCE OF OCCUPATIONS

e

Agresment or Disagreement Frequency Per cent
Strongly agree 35 46,7
Agree 37 49.3
Disagree 2 2.7
Strongly di’agr" . e 0.0
Uncertain 1 1.3
Total 75 100.0




Eighty-nine per ecent of the students indicated that their parents had

not tried to force any personal preference of s career on them (Table

24),

TABLE 24
DISTRIBUTION OF PARENTS HAVING SPECIFIC PREFERENCE FOR SON'S OCCUPATION

Specific Preference Frequenay Per cent

Parents indicating specific preference and
son agreeing with that preference 3 4,0

Parents indicating specific preference and
son disagreeing with that preference 5 6.7
Parents not indicating any specific preference 59 78,7
Uneertain 8 10.7
Total 75 100.1

If confronted with parents, a favorite teacher, and closest friend
being in opposition to a choice that the student was making, 87 per cent
of the students had indicated that the greatest opposition to a choice,
the one that it would be hardest to take would be the opposition coming
from their parents. This shows that the students of St. Thomas High are
mainly oriented towards their parents, but upon further questioning
it was shown that there is a difference in this orientstion within the
different social classes. When asked with whom he would first talk if
he had a problem concerning the choice of a future occupation, as can

be seen from Table 25, the answers varied aceording to soclal class,
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The higher ihe social class, the more advice was sought frorm the howe or
school; ihe lower the class, the more ccunseling was sought from the peer

group or sonme other sourese,

TABLE 25

SOCIAL CLASS AS RELATED TO STUDENT'S CHOICE OF PERSON TO WHOM HE WOULD FIRST
TALX IF HE HAD A PROBLEM CONCERNING A FUTURE OCCUPATIONAL CHOICE

o —— e ouni

1]

Social Class

Person Number 1 Per cent

I INII IV VTotal I II I IV V  Total
Mother e ol 2 703/ 1113 0,0] 16,7 2.2 13.6 50,0 17.3
Father 3] 7013 8L . 31 50,0 58.3 39.4 364 0,0 41.3
Teacher 3ie o] 10 3.4 71500 0.0 300136 0.0 9.3
Friend | ... 4| 3L. 7 0.0 0.0 121 13.6 0.0 9.3
Other e« 3 8/ 5 117 0.0 25.0 24.2 22,7 50.0 22.7-

3 : | | ! ; . :

Total 6,12 3322 2 75 100.0 100.0 99.9 99.9 100.0 99.9

Yet these students also showed a certain independence when they

; ware asked to indicate whether they would change their primary choice

' of occupations if their closest friend opposed such a choice. Ninety-six
per cent indicated that they would not change. When asked a similar
question where their favorite teacher opposed their number one choice of
occupations, 82.7 per cent said that they would not change. The least
amount of change was noted when &4 per cent responded that they would not
change if their parents opposed their selection (Table 26). Therefore,

even though they expressed for the most part a certain independence or




TABLE 26

SOCIAL CLASS RELATED TO WHETHER STUDENT WOULD CHANGE PRIMARY CHOICE IF
OPPOSLTION CAiik FROM PARENIS, FAVORITE TEACHER, OR CLOSEST FAIEND

Soclal Class

iOvinion Number Per cent

Ié II III IV iV Total I II  III v v !Tetal
Parents in Opposition
Definitely o« v ofe oo ofe ofe o | 0.0 | 0.0] 0.0/ 0.0/ 0.0] 0.0
Probably 10 2 5| 5/. .| 13 | 16,7 | 16.7 | 15.1 22.7 0.0{ 17.3
Definitely nof 1 2| 9| 6| 1| 19 |16.7 | 16.7| 27.3| 27.2] 50.0| 25.3
Probably not 3 6/ 13| 7le of 29 | 50.0 | 50.0| 39,4 31.2 0.0! 38,7
Uncertain 1 2 6! 4| 1| 14 | 16,7 | 16,718,2 18,2, 80,0 18.7
Total 6 12| 33| 22| 2| 75 [100.1 [100.1 100.03 99.9% 100.0| 100.0
Favorite Teacher in Oppeosition
D‘fmt‘ly [ - [ ] * . L] » L J - * L - 0.0 GOG 0.0 % 0. 0 § 0‘0 0. 0
Probably e olo ol 31 1 L 5 0.0 0.0 9.0 4,5 50.0 6.7
Definitely nof 2/ 7| 13| 9! 1 32 | 33.3 | 58.3| 39.4 10.9 50.0f 42,7
Pr@bably' not 3 3 16 8 . @ 30 50.0 25;0 ‘4’8.51 36.“1 0.0 h’OUO
Uncertain 1 2 1 L . . 8 1607 16.7 300: 1802; 000 10.7
Total 6 12! 33, 22| 2 75 {100,0 /100,0 99.9?100.0% 100.0 ' 100.1
Closest Friend in Opposition

Definitely | o/« ol sl oje o/ e o« | 0.0| 0.0/ 0.0 0,0 0.0 0.0
Prﬂbably e ol & sjls ols &8 o & 0.0 0.0 0.0; 0.0 0.0 0.0
Definitely not{ 3 10/ 21| 10/ 1 45| 50,0 | 83.3] 63.6 45.5 50.0| 60.0
Probably not 20 20 11| 12{. . 27 | 33.3 | 16.7| 33.3 54.5 0.0| 36.0
Uncertain Leo 1lieeo I 31 16.7 0.0/ 3.0 0.0/ 50.0 k.0
Total 6 12| 33| 22/ 2| 75 [100.0 |100.0 99.9;100.0 100.0| 100.0




by
~ standing on their own, there was still noted within certain studente of
all social classes a dependence on their narents.

The students were given a 1ist of ten occupations and asked to
indicate if they would be satisfied or dissatisfied with the different
occupations if they had chosen them. The grsatest degree of agresment,
as is seen in Table 27, was in terms of the lawyer or business executive.
The least amount of satisfaction was shown when they were asked about
being a salesman.

The students were further asked to indicate how both of their
parents would feel about the student's choice of eertain given oceupations:
accountant, business executive, college professor, dentist, dooctor, en-
gineer, high school teacher, lawyer, priest and salesman. To measure this,
if the son was dissatisfied with a certain occupation and his parent was
dissatisfied or very dissatisfied, he was considered to have the same
feeling toward that occupation. If a boy was not sure of what his parent
thought about a certain occupation and he expressed either satisfaction
or dissatisfaction himself in that ocoupation, his parent was thought to
have a different opinion of that oceupation.

The resulis showed wore parental and £illal agreement than dise
agreement with two exceptions: the priest and the high school teacher.

As can be seen from Table 28, there was very little difference between
the mother's feelings as compared with the father's., Since there were s
large number of differences between what the son and parent considered, it
seems that the child is not being shaped into the same image of his

parents. His views are not a carbon ecopy of those of his parents regarding




TABLE 27
STUDENT SATISFACTIOR OR DISSATISFACTION WITH SPECIFIC OCCUPATIONS

Value of Student

Oecupation Nunber ___Per oent

very | sat. | not dis. very Total very sat. not | dis. very' Totsl

sat. sure dis. sat. suro‘ - dis.
Accountant 5 29 10 18/ 13 75 | 6.7 38.7 13.3 24.0 17.3| 100.0
Business Executive 20 | 3L 15 6 9 75 | 26.7) 40.3| 20,0, 8.0 4.0| 100.0
College Professor 12 25 17 10 11 75 |16.0/ 33.3 22.7|13.3 147 100.0
Dentist 10 | 2 19 10| 15, 75 | 13.3 28.0 25.3 13.3 20.0, 99.9
Doctor 25 | 13 19 100 8 75 | 33.3 17.3 25.3 13.3 10.,7% 199.9
Engineer 20 | 18| 16 11 10| 75 | 26.7| 24.0 2.3 14.7 13.3§ 100.0
High School Teacher| 15 =~ 24 13 12| 11| 75 | 20.0 32.0 17.3 16.0% 14.7§mo.o
Lawyer 20 35| 9 100 1| 75267 467 12,0 13.3% 1.3%100.0
Priest 7 | 15| 25 16/ 12| 75 | 9.3 20.0 33.3? 2.3 16,0 99.9
Salesman 7 100 12 20 26| 75 | 9.3 13.3 16.o§ 26.7: 34.7 100.0




'~ occupational aspirations.

TABLE 28

PARENTS HAVING SAME OPINION AS THEIR SONS ABOUT SELECTED QOCCUPATIONS

————
o~

Same Opinion
Oesocupation Number Per cent
Mother | Father | Total Mother | Father | Total
(R=72) ((WN=72 |(N=2144)
Accountant 40 L3 83 55.5 59.7 57.6
Business
Executive 58 sh 112 80.6 75.0 77.8
College
Professor 37 35 72 51.4 48,6 50.0
Dentist 42 39 81 58.3 4,2 56,3
Doctor 43 42 85 59.7 58.3 59.0
Engineer 43 39 82 59.7 54,2 56.9
High School
Teacher 32 32 64 biy b biy 4 lly 1y
Lawyer 56 57 113 777 79.2 78.5
Priest 28 3 59 38.9 k3.1 .0
Salesman 43 43 86 59.7 59.7 59.7
Total 422 hop 828 50.9 49,1 100,0
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Conecluding Remarks

Summing up the findings from St. Thomas High, the following items
are of note:

1) Intellectual ability and achievement ranking have been shown to
be directly related to the eurriculum pursued in high school. Those of
extraordinary mental ability usually enter the classical course and have
high scholastie records. Those with above average or average ability
generally choose the scientifie or academic curriocula, with the higher
scholastic achievements coming from those who hav; entered the scientific
course,

2) A comparisen between intelligence tests given before admission
into high school and at the end of high school shows the I.Q. scores
of the students in the classical and scientific curricula generally to
have increased. The I.Q. scores of the students in the academic course
ususlly were lower in the second testing than they have been four years
eariler.

3) The soclial class of the group is predominantly middle-class.
While there are representatives from the various social strata within
the diverse I.Q. brackets, achievement rankings, and curriculum choices,
the proportion is not always the same. Soeisl class seems to have
influenced to some extent the students' curriculum choices. Those from
the very top social class are mainly found within the classical course,
having high scholastic standings.

4) The ethnic background of the students is predominantly American.




' The majority of the students are at least third generation Americans.

There is a larger percentage of second generation Americans among the

top two soclal classes than third generation Americans. The academioc

curriculum was seen to be the most popular choice for third generation
Americans.

5) Curriculum choice, intellectual ability, achievement ranking,
social class, ocoupational level of father, and ethnic background were
all seen to be important in influencing a student to top-level ocoupational
aspirations.

6) Social alass was seen to be important when considering occupa~-
tional inheritance. There seems to be some ocecupational preferences to
the same specific oocupation as their father within the top two soclial classes,

7) The main reason indicated in choosing an oceupation according
to both parents and students is the enjoyment or interest in the work
itself. The financial aspects of the job were also emphasized by the
parents, whereas the students placed an emphasis on the person's native
abllity and service to others.

8) Students from all soeisl classes were mainly oriented towards
their parents, rather than to the school or peer group. However, those
from the higher soclal classes showed more leanings towards the school,
and those from the lower classes indicated preferences towards peer
groups or some other secondary association.

9) While there was high conformity between what the students
wanted in terms of ocoupational choice and the parental agreement or
disagreement with his preference, there was not shown such a conformity




between what the students felt coneerning other oscupations and whether
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his parents would be satisfied or dissatisfied with him in that occupation.




CHAPTER IV
FINDINGS FROM ST. JOHN HIGH SCHOOL

Situated in a melting-pot city of some 900,000 people, St. John
High School offers various college preparatory courses to approximately
1,100 students each year. Although the entrance exsminations in this
school are the same ones that were shown in St. Thomas High School, this
school i3 more selective. Less than one-third of the 1,000 eighth graders
applying for admission are accepted.

The data in this chapter has b‘p«x gathered from seventy-five seniors
of the class of June, 1963, The student; were chosen, as were the students
in St. Thomas High School, on the basis of curriculum selected in the
high school for the last two years. The four major topics considered
here are the sams as those that were investigated in the previous chaptert
description of the sample, the occupational aspirations of the students,
the occupational values, first in terms of the students, and secondly

in terms of their paremnts' aspirations and values.

Intellectual ab of the s )
The intellectual capabilities (I.Q. scores) of the students from
St. John High School, as was expected from the high selectivity process




54
‘before admission into high school, were quite high, The exact distribution
of scores can be seen from Table 29, Almoest 63 per cent of the sample had

I1.Q. scores of 120 or more.

TABLE 29

DISTRIBUTION OF I.Q. SCORES BASED ON
HENMON-HELSON FORM B GIVEN IN 1959

— e
Ranges and Scores | Frequency | Per cent
100109 « ¢+ o s e s oo 3 4.0
110-119 » 6 & o & o s ’ 25 3303
120-128 ¢ v o 4 0 0 o 0! 24 32,0
129 and above . . . . . 23 30.7

Total L7 100,0

There seems to be a definite relatiocnship between the curriculum
taken and intellectual ability. As esn be seen from Table 30, no student
with an I.Q. under 120 tock the classical sequence of studies. Sixty-
eight per cent of the students in this group had scored with an I.Q. over
128, As compared with the 10C per cent showing in the classical CoOUrse,

a little over one-half (52 per cent) of the students in the scientific
course and a little more than one-third (36 per eent) from those in the
academic program had an I.Q. over 128, The mental ability of the students
in the scientific eourse appears to be slightly higher than the intellectual
ablility of those in the academlic course,

As can also be seen from this table, there appsars to be a definite




55

TASLE 30
I.Q. IR SPECIFIC CURRICULA RELATED TO ACHIEVEMENT RANKING

e —— e ——— it et S S e
Achievement I.Q. of stgdmts
Ranking 5 m’b r Pw mt
Acoording to o v
Poraentiles 100~ 110- 120- abcwu Total 100- 110-; 120- abova Total
109 119 128 128 109 119 123 128 .

Classical Course

9-19 . & ’: L » &‘v e » [ . » 000 f).o 0.0 0.0 0.0
20‘39 L] o‘ " ® » @ 1 l OQO 900 eoal “’oo Q.O
&0—59 v s s e e & 1 1 0.0 0,0 0.0§ “‘Q l}‘ﬂ
60+79 P 2 2 b 0.0 0,0 8.0 8,0 16,0
80-99 . s o 6 13 19 0,0 0,0 24.0 52,0 76,0
Total e v ow 8 17 28 0,0 0.0 32,0 68,0 100.0
; ; | . | |
Scientific Course
; ] |
0*19 s Y . » e o s » O¢0 G.g Q.O 0.0 ; 0;0
20'39 ] LI ) 1 0.0 L" 6 0.0, 0.0 i k’on
bo.59 e e 5 2 1 8 0,0 zc.o 8.0* 4,0 | 32,0
‘ ! ; ~ ? | ;
Total 1 11 8 5 25  L,0bL4.032,020,0 | 100.0
Academic Course

0-19 2z 11 6 1 20 8.0 440 2&.0 4.0 | 80,0
20"39 s & ; 2 2 . » h’ I ng 80 0 8; * O.,O I 16.0
bo.59 L e s s e w e ee i 0.0 0,0 0.0 0,0 | 0.0
6079 f _— 1 . o0 1 0.0 &,0 0,0 0,0 | 4,0
80.99 1 L QE L] .‘ » . » [ N 2

0.0 0.0 0,0 0,0 0,0
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relationship between the curriculum taken and the achievement ranking
that was made at the end of seven semesters. Ninety-two per cent of the
students in the elassical program merited scholastic achievements in the
top 40 per cent of the entire senior alass, whereas only 64 per cent of
the members in the scientific program and 4 per cent of the students in
the academic course of studies found membership there. Eighty per cent of
the students from the academic progrem were listed in the bottom 20 per cent

of the senjor class,

Social Class of the Sample

Using agsin iollingshead's Iwo Fagtor Index of Sosial Position,
the majority of the students (68 per cent) were seen to place in the middle
or lower-middle social class categories, although the very top social class
did have representation (16 per cemt). As can be seen from Tsble 31, there
is a higher social class level in St. John High than was found in the New
Haven study that was given the same Two Factor Index of Social Positien.

Despite the fact that the students from the various social strata
do have different ranges of I1.8. scores, different currioulum cholices, and
different scholastic achievements, the representations from these soeial
strata ars not consistent. Table 32 indieates the I.Q. distribution of
the students in the sample according to sccial class. For compariscn,
social class I and II are grouped together, social class III remains the
same, and social olasses IV and V are grouped together. Seventy per cent
from the first group are gifted with zn I.Q. of 120 and above. Seventy ner

eent from the second group have a similar representation. Fifty per cemt
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TABLE 31
DISTRIBUTION OF SOCIAL CLASS ACCORDING TO HOLLINGSHEAD®S

TWO-FACTOR INDEX AS COMPARED TO HOLLINGSHEAD'S
DISTRI2UTION IN THE KEW HAVEN STUDY®

Soclal Class 3t. John High New Haven
Mumber Per cent Per cent

I 12 16.0 2.7

iI 3 | 10.7 9.8

III 27 | 36.0 18.9

') 2h 32.0 L84

v L 5.3 20.2

Total 75 100,90 100.0

*Percentage for New Haven study taken from August B.
Hollingshead's

Social Class % Mental Illnese (New York:
John Wiley and Sons, Inc., 1958), p. 295,

TABLE 32
L.Q. DISTRIBUTION ACCORDING TO SOCIAL CLASS

M

I;’ Soeial Class
Hz:ﬁty o Number ; Per cent
I | IIIII IV V Total| I II III IV | V |Totel
100109 1 (.. 2..e. 3 8.3 0.0 7.5 0.0 0.0! 4.0
10119 = 2 | 3 6 12 2 25 | 16,7 37.5 22.2 50,0 50,0 33.3
120.128 51 3 1 & 1l 25 m.,7 37.5 B0.7] 16.7| 25.0 32.0
129 and b2 8 8 1 23 33.3 250 29.6 33.3 25.0 30.7
above % | " ; -
Total 12 8 27 2 4 75 100,0 100.0. 99.9100.,0/100.0  100.0
f : ; 5 ; ; :
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from the third group have such scores. Therefore, high mental ability is
represented in all of these social classes, yet in the lower scclial classes
the proportion iz somewhat lower,

Earlier it was pointed out that no student in the classical course
had an I.Q. scoring lower than 120, Table 33 indicates that the various
social classes do have representatives in each of the currioulas 45 per
cent of the students in the top two social classes elected the classical
course whereas 37 per cent of the third social class and 21.5 per cent from

the bottom two social classes were represented there.

TABLE 33

DISTRIBUTION OF STUDENTS IN THE DIFFERENT
CURRICULA ACCORDING TO SOCIAL CLASS

e R —

Soclal Class
Currioulum Number _rer cent‘
I II|III] IV V |Total I II III IV, V Total
Cassical | 6 3110 5| 1] 25  50.0 7.5 37. 0 20.9| 25.0 | 3.
Selentific | &' 2/ 8 8 3 25| 33.3 25.0 29,6 33.3 75.0 | 33.3
Academio 203 9 1i.. 25 16.71 37.5 333.;, 45.8/ .0 | 33.3
| |

hi 785 lOO O 100.0

Total 120 8 27 24

99.9/1G0.0!100,0 § 99.9

While the largest percentage of the students from the top two social
classss are in the classiecal course, their achisevement rankings have been
the lowest. Table 34 indicates that 40.7 per cent of these in Class III
were found in the top twenty per cent of the senior class; Classes IV and V

hed 32.1 per cent} Classes I and II only 30 per cent.
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TABLE 34

DISTRIBUTION OF STUDENTS' ACHIEVEMENT RANKINGS ACCORDING TO SOCIAL CLASS

Achiaevenment, . Secial Class

Ranking

According Number ! Par aent

to Percen- . ; . , , z i

tiles T IT.IIT| IV, V |Tetal I, II III] IV, V Total
0-19 2] 2, 8 8\, . 20| 16.7 25.0]29,6] 33.0{ 0.0 26,7
20-39 e e 11 1| 3] % 6] 0.0 12.5] 3.7! 12.5 25.0 8.0
40-59 30 10 2] 1 2 9. 25,0 12.5! 7.4] 4.2 50.0| 12.0
6079 3| 2] 51 4. . 14. 25.0 25.0018,5 16.7 0.0 18.7
8099 Moz 1) 8] 1l 26 33.3 25.00 40.7! 33.3] 25.0 | 3.7
Total 12| 8| 27 24 4| 75,100.0100.0 99.9/100,0/100,0 ' 100.0

Social class, therefore, seems to play an important role in some
of the standings of the students at St. John High. The higher the social
class, the more students were found in the classicel currimilum. The
higher the social class, the fewer the students enrclled in the academiec
program. Secondly, the higher the social class, the higher percentage
of students with I.Q. scores over 120. The achievement ranking, however,
did not fellow such a pattern. The top achievers came more from the middle
socisl class (III) than from the other socisl strata. There was 1little
difference between the percentage of students in the top achievement
parcentile from the top two social classes and the bottom two divisions,
evan though there was found to be a somevhat higher intellectual ability

in the students of the top two clsasses.
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Ethnie Background
While there was some representation (12 per cent) in the sample

of the students Leing first-generation-imerican, as can be seen from Table
35, the predeminant representations came from second (45.3 per cent) and
third generation Americans (42,7 per cent). lost of the students had at

least one grandparent who had been born outside of the United States.

TADLE 35
DISTRIBUTION OF STUDENTS ACCORDING TC HATIVITY OF PARENTS AND GRANDPARENTS

Americanization Nunber Per cent

First generation (at least one parent had

been born ocutside of United States) 9 12.0

Seocond generstion (at least one grandparent

had been born outside of United States 34 bs,3

Third generation (both perents and grand-

parents had been born in United States) | 32 2.7
Total 75 100,0

Table 36 indicates that the students from the different ethnic
backgrounds were represented throughout the secial class econtinuum. Table
37 shows these students to be following the three different sequences of
studies at St. John High School. Students who are at least third gensratien
Americens are meinly following the academic course of studies (46.9 per
cent). There seem to be, however, minimal differences due to the ethnic

fﬂmro
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TABLE 36
DISTRIBUTION OF SOCIAL CLASS OF STUDENTS ACCORDING TO ETHNIC BACKGROUND

Ethnic Background

Social Number Per cent
Class i ! j
1st | 2nd | 3rd |Total | 1st | 2nd | 3rd | Total
J i
I 3. 3 6 12 | 3.3 | 8.8 18.8 | 16.0
I .. 3 5| 8| o 88 156 1o
III 101 12 22 1.1 M1 7.5 | 36,0
v 1 3 .. b ' 1.1 88 0.0 5.3
1 | |
Total 9 3 | 32 75 | 99.9 99.8 100.0 100.0
TABLE 37

DISTRIBUTION OF STUDENTS IK DIFFERENT CURRICULA ACCORDING TO ETHNIC BACKGROUND

Ethnie Background

Carriculum Nunmber Per cent

i

st 2nd | 3rd | Total| 1st 2nd| 3rd | Total

25 | 33.3] 38.2 28,1 | 133.3

Classical 3

13 2 ’ |
Seientific 3 14 8! 25 | 33.3| 4.8 25,0 33.3
Academic 307 15! 25| 33.3 20.6 46.9  33.3

B o
! ;

75 | 99.9 100.05100.05 99.9

Total 9| * 32
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Up to this point, the students of St. John High School have been
viewed as participants in three different college preparatory curricula.
Only the top students in the school seem to have taken the classical ocourse
from which the higher scholastic achievements seem to generally come.
Although members from all the social classes have been found in the
different curricula, the major choice for the top social classes has been
the classical course. While this is true, the social class nmeriting highest
scholastic achievement seems to be found in the middle social class (111).
Those of different ethnic background are pursuing sach of the eurricula,
the predominant choice of the third generation Americans being the
academic course. All students have indicated that they plan to go to
college. What occupational preferences they possess will be treated in
the following section.

Occupational Aspirations

To determine the oacupatienal level of the various ocoupations
indicated by the students, Hollingshead's seven-fold division of oceupations
was again employedt (1) higher executives, proprieters of large concerns,
major professionals; (2) business managers, proprietors of medium sized
businesses, and lesser professionals; (3) administrative personnel, small
independent business-proprietors, and minor professionals; (4) olerical
and sales workers, technicians, and owners of little businesses; (S) skilled
marmal employees; (6) machine operators and semi-skilled employees;

(7) unskilled employees and the unemployed.
In snalysing the data on the basis of curriculum choice, 88 per cent
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of those in the classical course aspired to the first level of the occu~

pational scale.

A rather high per cent (64) from the scientific course

aspired to the same high level, but only 44 per cent from the academic course

aspired to the top level (Table 38).

TABLE 38

CURRICULUM RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

M

Carriculum
Primary Mumber Per cent
Ocoupational 4 , i ; ; ;
Level Class. Saion-) Aca-  Total Classi- Selen- Aca- | Total
ical |tific  demic ical tific | demic |
1 22 16| 11 49 | 88.0  64.0 4.0 | 65.3
2 2 6, 6 1% 8,0 2,0 | 24,0 18.7
3 1 2 5 8. 4,0 8.0 ' 20,0 10.7
4 .o 1. 3 4 0.0 4,0  12.0 5.3
5 - 7 * e * @ . & . @ 010 0.0 0.0 0.0
? , R | |
Total 25 25| 25 75 |100.0 100.0 100,0 | 100.0
| | . i i

Regarding mental ability, as can be ssen from Table 39, the major

part (80.9 ver cent) of these endowed with an I.Q. of 120 or more aspired

to the top ocecupational level.

students with an I.Q. score under that mark aspired to this level.

Consideration of the scholastic achievement performed by the

A mch smaller percemtage (39.3) of the

students shows in Table 39 that 88.5 per cent of those in the top 20 per

cent of their class are aspiring to the top level oceupations with their

primary occupational choice.

A similarly high percentage (83.3) of the




TABLE 39
MENTAL ABILITY RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

Mental Ability
Primary
Occupational Number Per cent
Level 100-/110~ |120-|abaove Total | 100~ 110~ 120~ | above Total
109 1119 |128 | 128 109 | 119 | 128 i 128
1 ‘1110 | 18| 20| 49 | 33.3] 40.0| 75.0| 87.0 | 65.0
2 2| 7 2 3| 14 66,7 28.0) 8,3 13.0 | 18,7
3 . e 5 31 . . 8 0.0) 20.0| 12.5 0.0 | 10.7
L . e 3 1) .. 4 0.0/ 12,0 u.zg 0.0 5.3
5 - 7 ¢ » . w 'Y . e . @ G‘Qf 0'0 O'O; 0.0 0;0
Total 3j 25 2k 23 75 106.0?100.0 100,0 100,0 1100.0

TABLE 40

ACHIEVEMENT RANKING RELATED TO OCCUPATIONAL LEVEL
OF PRIMARY OCCUPATIONAL CHOICE

%

Achievement Ranking Percentile

Primary Number Per cent
Qocupational . .
Level 0= | 20< 40-| 60~ 80w |Total Ou| 20| 40. | 60- 80~ | Total

19139159 {7999 19 39 59 79 99
1 70 %0 71 8123 49/35.0| 66.7| 77.8 | 57.1! 88.5 65.3
2 5/ 1) 2 3| 3 14125.0] 16,7 22.2  21.4 11.5! 18.7
3 51 1o o] 21 o 8125.0| 16.7| 0.0 |14.3; 0.0 10,7
4 3l afe o 1o o hi15.0{ 0.0, 0,0 7.1 0.0/ 5.3
5 - 7 * & (% & e o i» o (s & * w 000 Ooo Ooo 000 0.0 0.0

Total 201 6| 914 26 75100.0{100,1100.0 | 99.9 100.0‘100.0
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middle 40 per cent of the sample aspired to this same level. Those under
the fortieth peresntile indicated that 42.3 per cent wanted an eccupation
at this level.

Table 41 indicates the consideration of the ethnic baekgrounds
of the students in this present comparison seems to be of little importance.

TABLE #1
ETBENIC BACKGROUND RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCUPATIONAL CHOICE

Ethnie Background
Namber Per gent
Occupational - ‘
Level lst /2nd  3rd Total| 1st 2nd 3rd Total
r f ; ?
§ f !
1 6| 23 | 20 by | 66.6 | 67.6 : 62.5 | 65.3
2 2, 7 5 14| 22,2 20.6 15.6 | 18.7
3 1 b 3 8 | 11.1 | 11.7 9.4 10.7
q’ . » . - ‘ “’ ! 4 oao 000; 12t5 i 5.3
5 - ? s . “« o . ’ P 0.0 0.0 J .0 0.0
| i
L
Total o) W | 75| 9.9 | 99.9 100.0 | 100.0

Despite the fact that only six of the students (7.5 per aent)
indicated that they would like to follow in their father's footsteps as
their primary oecupational choice, all but one of these came from the top
soclal classes: one dentist, three engineers, one lawyer, and one salesman.
Tables 42 and 43 indicate the importance the roles of social class and
occupational level of father's ocoupation play in choosing an oceupational
level. Only five of the students (6.7 per cent) wanted an oaoupational




level lower than that of their father.

TABLE 42

OCCUPATIONAL LEVEL OF FATHER RELATED TO OCCUPATIONAL
LEVEL OF SON'S PRIMARY OCCUPATIONAL CROICE

66

Occupational level of Father

Pﬂm X ! P
Ocoupational Namber ' ~ or cent ,
Level 1) 2 3/ 4| 57|Tetal | 1 2] 3 | & | 57 Total
] | l
1 9 6/m1 12! 11 w49 75.0/54.6/73.3 | 63.26L.1 | 65.3
3 1] 1 2 2 2 8 i R 3' 9.0/13.3 | 10,5 11.1 | 10.7
4 1 lie o 1 ‘i li L ! 803 9. 0.0 5.3 5-6 ‘ 5.3
5 hnd ? . “«ie o ie & ‘ . n . . 0.0, 0.0 0.0 0'0 010 : 0.0
s |
Total 12‘ 11! 15 ].91,i 18 75 599.9599.9; 99.9 flO0.0?.OD.O 5100.0
TABLE 43

SOCIAL CLASS RELATED TO OCCUPATIONAL LEVEL OF PRIMARY OCCTPATIONAL CHOICE

Social Class
Primary ;
Oempational Famber Per cent
Level . — ‘ . -
L DIV VvV Total | I  II|I| IV | V Total
: 1 1 T
1 9 6119 12 3 49 | 75.0/75.0/70.5 {50.0'750 5.3
2 1 1] 7 6:0 L 14 1 8.3 0.0 2509 250 0.0 18-7
3 1Pl 1 A 1y 8 1 8.312.5 3.7!16.7 25,0 10.7
b 1 1ee 2., & 83125 0.0/ 83 0.0 5.3
547 sfs sleseees .| 0.0 00 00 00 0,0 0.0
S A — i 2
RN ! : § x 5
Total 12}3 8 2?1, 2% b 75 §99.9g100.o‘10@.of100.o 100.0 1000
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in comparing curriculum, social class, and ethniec background with
the specific primary oocupational choiece of the students, the diiferences
are interesting. The three most popular oecsupations for the group were
dootor, lawyer, and teacher. Each of these wers chosen by a number of
students in the differeat currieula, as can be noted in Table 4, iost
surprising was the faot that 20 per cent of those in the academic course,
& course that placed little emphasis on science and mathematios, sought
the medical profession. Squally umasual was the lack of a single student
from the solentifie program to bLe choosing the emgineering profession.
Forty-eight per cent of the students in the academic course did not elect
one of the major professions as their top ococupational preference} instead
they listed sueh choices ast restaurant manager, professional baseball
player, airplane pilot, journalist, social worker, and dietiolan.

Tables 45 and 45 indicate the importance of sogial class and
sthnie background in the spscific choice of oocupations. ¥hile aspirations
to the law and mediecal professioms are found throughout the different
social classes in somewhat simdlar percentages, the teaching profession
geems Lo be of litlle interest to the students of the top two soelal
classes. The teaching wocation appears to be predoxinantly a desire of
the middle or lower social strata. Also shown in this table is the fact
that the lower social class students seem to manifest more diversity in
thelr oocupational selection than do the other social groups. Table 46
shows that a oonsideraiion of parents and grandparents as imsigrants is
of little importansce in the specific choice of oecupations.




TABLE L&

CURRICULUM RELATED TO SPECIFIC PRIMARY OCCUPATIONAL CHOICE

68

Carriculum

Specific Mamber 3 Per cent
Choice ? . ’ —

| Class~ . Scien- Aca-~ Total C(lass- Scien-| Aca- Total

(dcal  tifie demio ieal  tifie ‘ demic
Accountant .. .. 1 1 0.0 0.0 4,0 1.3
Dentist 1 booo. 5 0 160 0.0 67
Doctor 7 b 5 16 28,0 16.0t 20.0 21.3
Engineer 3 oo | 1 b 12.0 0.0 h,0 | 5.3
Lavyer 3 4 2 9 12,0 | 16.0 8.0 12,0
Priest .o 1 . . 1 0.0 4,0 | 0.0 1.3
Seientist i 2 . e 6 , 16,0 8.0 0.0 8.0
Teacher 3 b4 g 1 § 12,0 g 16.0 | 16.0 14,7
Other 4 6 12 22 5 16.0 ; 4.0 § 48,0 29.3

Total 25 25| 25 75 100,0  100.0 100.0 | 99.9
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TABLE 45

SOCTAL CLASS RELATED TO SPRECIPIC PRIMARY OCCUPATIONAL CHOICE

b e e S e ST T SRR T )

Soelal Class
Specific Humber Per cent
Choice ™ 2 ' : T
I | IIIII| IV| V Total I IT | III v V Total
Accountant e o v el Lle oje . 1) 0.0) 0.,0) 3.7 0.0] 0.0; 1.3
Dentist 1 ‘. o Bi.ol]e 5| 8.3 0.0]14.8| 0.0] 0.0 6.7
Doctor 4 | 2| 5 5. .| 16|33.3; 25.018.5| 20.8| 0.0 21.3
Engineer . 3ie ojo o 1 41 0,0 37.5 0.0 0.0, 25.0, 5.3
Lawyer 2 1, 20 31 1 9| 16.7| 12.5 | 7.4| 12.5] 25.0/ 12.0
Priest e s e o] Lie ol 1] 0.0 0.0 3.7/ 0.0/ 0.0 1.3
Seientist e v oo 3 3l 6, 0.0 0.0 11.1] 2.5 0.0, 8.0
Teaaher l1i.. ?’ 3ie o 11| 8.3 0.0 25.9] 12.5 0.0 14.7
Other b 2] b 10| 2] 22| 33.3| 25.0| 14.8] 41.7| 50.0 29.3
Total 12 8 27, 2 b 75 99.9]300.0| 99.9/100.0/100.0 99.9
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TABLE 46
ETHNIC BACKGROUND RELATED TO SPECIFIC PRIMARY OCCUPATIONAL CHOICE

Bthnic Backgronnd
Specific Humber | Per cent
Choige -
lst | 2nd| 3rd | Total | let 2nd 3rd Total,
Accountant . ) I 1 0.0 2.9 0.0 1.3
Dentist 1 1 3 5 | 1.1 2.9 9l 6.7
Dector 2 6/ 8| 16 | 22,2 | 17.6 | 25.0 2.3
Engineer .. 31 1 L 0.0 8.8 3.1 5.3
Lawyer 2 4 3 9 | 22.2 | 11,8 el 12,0
Priest .o 1| « o 1 0.0 2.9 0.0 1.3
Selentist 1 2l 3 6 | 1.1 5.9 9.4 8.0
Teacher 1 70 3] 11 | 11.1 | 20,6 Sl 14.7
Other 2| s ul| 22| 2.2 265 | wma | 2.3
Total 9 38 320 75 | 99.9 | 99.9 | 100,1 99.9




Occupational Values
When the seniors of St. John High School were asked to rank in

order of importance eight different goals that a young man ought to oconsider
when choosing & job, they indicated as the top three things to be considered:
enjoyment of the work itself; his own native ability, personality, and
physical strength; and thirdly, service to humanity. Twenty per cent of
the students made some refersnce to the financial aspeots of the job
within the top three choices; prestige was placed within the top three
choices by 5.3 per cent of the sample (Table 47).

As can be seen from Table 48, this distribution of reasons for
their first occupational choice was consistent with what had been indicated
for the placement of some young man in general.

TABLE 48
DISTRIBUTION OF REASONS FOR CHOOSING NUMBER ONE OCCUPATION

Reason Frequency Per cent
Enjoyment of the work 46 61.3
Serviee 13 17-3
Hative ability 5 6.7
Finanoial aspeots of the job 7 9.3
Other reason 4 5.3

Total 75 99.9

More than 80 per cent of the respondents also indicated enjoyment
of the work or service to humanity or native ability as their reasons for




TABLE 47
RANK DISTRIBUTION OF REASONS THAT A YOUNG MAN SHOULD CONSIDER IN CHOOSING A JOB

e —_—,
Rank order of consideration

Reasons Mamber Per cent
123/ 8 5 6 7 8 1| 2| 3/ & s 6 7 s
Security of 8| 711316113112 5| B 6.7 9.3 17.3| 2.3 17.3 16.0| 6.7] 5.3
work |
i
Opportunity for 1/10/18/16/ 15 11 3 2| 1.3 13.3 |2%.0] 21.3| 18.7 14.7| #.0 2.7
advancement
ﬁljm‘; intereat 39 21 6 3 2 2 2ie » 5219 28.0 8‘0 kge 2.? 2.7 2.7 0.0
Prestige e« 3/ 1 3] 81513 32 0.0] 4.0 1.3| 4.0 10.7| 20.0| 17.3  42.7
Native ability 1612/ 18| 7| 6 8 6 2 2.3|16.0 24.0| 9.3 8.0 10.7| 8.0 2.7
Money 506/ 815 22 12 9 3| 6.7 8.0 5.3| 20,0 28.0| 16.0 12.0 4.0
Service 911513 9 5 6 13 5 12,0 20.0 17.3 12.0 6.7 8.0 17.3 6.7
Physioal aspests | .. 1 2 6 6 9 2 27| 0.0 1.3 2.7 8.0 8.0 12.0 32.0 36.0
Total 75 75/ 75/ 75/ 75 75 75 75100.0 99.9 99.9§ 99.9/100.1|100,1100,0/100.1
| f | ? ) .
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their secondary occupational preferences (Table 49).

TABLE 49
DISTRIBUTION OF REASONS FOR CHOOSING NUMBER TWO OCCUPATION

Enjoyment of the work Lk 58,7
Service 12 16.0
Native ability 5 6.7
Finaneial aspects of the job 6 8.0
Other reason 8 10,
Total 75 100,1
P 1fluence Q 10 9

When asiked what he thought his parents wanted him to consider
when choosing his 1life's work, as is seen in Table 50, the main reason was
enjoyment of what their sons were doing (68 per cent). There were 18.7 per
cent who thought he should first consider the financial aspects of the job.

TABLE 50

DISTRIBUTIOR OF REASONS PARENTS HAVE THAT RESPONDENT
SHOULD COMSIDER IN CHOOSING HIS LIFE® WORK

M

Reasen Frequency | Per cent
Enjoyment; interest 51 68.0
Finanolal aspects of the job 14 13.7
Other reason 10 13.3

Total 75 100.0
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Only a small nusber of tho respondents (4 per cent)indisated that

their parents disagreed with th.iﬂ preferences in ocoupational choices.

However, when asked if their parents had any special preference for their

future occupations, a larger percentage (16.0) indicated that the parents

did (Tables 51 and 52).

TABLE 51

DISTRIBUTION OF PARENTAL AGREEMENT WITH
SON'S PREFERENCE OF OCCUPATIONS

Agreement of Disagreement | Frequency | Per cent
Strongly agree 27 36.0
Agree 36 48,0
Disagree 2 2.7
Strongly disagree 1 1.3
Uneertain 9 12.0

Total 75 100.0

TABLE 52

DISTRIBUTION OF PARENTS HAVING SPECIFIC PREFERENCE FOR SON'S OCCUPATION

Specific Preference Frequenay Per cent

Parents indicating specific preference and

son agreeing with that preference 5 6.7
Parents indicating specific preference and

son disagreeing with that preference 7 9.3

Parents not indicating any specific preference 58 77.3

Uneertain 5 6.7

Total 75 100.0

A T e —
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The students were also asked to indicate whether they would change
their future c;cmpatimal selections if their parents, favorite teacher, or
closest friend opposed such a choice. As can be seen from Tsble 53‘on the
following page, very few students would mske any change. Even though in
an earlier question when asked to indicate whose disapprovel the students
would be least willing to counteract, 78.8 per cent had responded in terms
of their parents (Table 54), only 4 per cent of the respondents indicated
that they would change their ooccupational choices when faced with parental

opposition.

TABLE 54

SOCIAL CLASS RELATIVE TO PERSONS WHOSE DISAPPROVAL STUDENTS
WOULD BE LEAST WILLING TO COUNTERACT

e T T T T

Social Class
From Whon Rumber For cent
I |II[III| IV, V|Total I| IX| III] IV| V Total
Teacher ¢ @ ® $/ 8 s in s o ] s @ 0,0 OQQ 0.0 0.0 0.0 0.0
Friend 1 i 71 3 1| 16 8.3| 50.0| 25.9| 12.5] 25.0 | 21.2
Total 12 | 8 27/ 24| 4 75 [100,0{106,0]1.00.0/100.0(100.0 | 100.0

If confronted with a problem about their future oceupational choice,
the students from this school would primarily consult their parents for
advice, and secondarily, the teacher, even though none of them had indicated
that they would change their occupational choices if faced with opposition
coming from their favorite teacher (Table 55).




76

TABLE 53

S0CIAL CLASS RELATED TO WHETHER STUDENT WOULD CHANGE PRIMARY CHOICE IF
OPPOSITION CAME FROM PARENTS, FAVORITE TEACHER, OR CLOSEST FRIEND

Opinion Hambar 7 Par cent

I | 1T Ni?k@tﬂ. I | I I:cxlf;tv v Total

Parents in Oppeosition

D‘ﬁnit.ly * 96 0 e o (e b0 @ . e 0‘0 0'0 ono 006 O'Gs aco
Pmbﬂbly 2 e » 1 . els 9 3 léc? 009 3.7 0.0 000‘ h‘oo
Definitely not 2| 2 8 6/ 1| 19 | 16.7| 25.0| 29.6| 25.0| 25.0/ 25,3
Probably not 8 5 12|14 21 41 | 66.7| 62.5| 4.4 58,3 50,0, 54,7
Uncertain Cleel 1) 6] 4 1 12| 0.0] 12.5) 22,2] 16,7 25,0/ 16.0

Total | 12] 8| 27 28 4 75 [100.1/100.0] 99.9 [100.0[100.0 100.0

Favorite Teacher in Oppolitien

Definitely e ofeeie ajuali e o s | 0.0/ 0.0/ 0.0 0.0, 0.0 0,0
PPOb&bly * eje ale nle ale a] o & 0.0 0.0 0.0 0-0 000' 0.0
Definitely not 70 3119 11| 2 42| 58,3 37.5| 70.4| 45.8| 50,0 56,0
Probably not Boo50 7/ 1) 1 28| 33,3 2.5 25.9 45.8 25.0 37.3
Uncertain e ol 1| 2/ 1] 5] 83 0,0 3.7 8,3 250 6.7

Total 12) 8| 27| 28 4 75| 99.9/100.0/100.0| 99.9(100.0 100.0

Closest Friend in Opposition

Definitely o ofe ofe ol Llea 1| 0.0 0.0/ 0.0/ 4.2/ 0.0/ 1.3
m&bly ¢ ojle ole & lle o 1 0.0 0.0 0.0 auz 0.0 103
Definitely mot | 10| 3| 21| 10| 3| 47 | 83.3 37.5| 77.8] 41.7 75.0, 62.7
Probably not 2 3| 6/ 10/. .| A 16.7| 37.5| 22.2 ®1.7 0.0 28.0
Uneertain e 2/a.] 2/ 1 5| 0,0 25.0/ 0.0/ 8.3 25.0 6.7

Total 12) 8/ 27| 24/ . 4 75 |100.0/100,0/100.0/100.1100.0! 1.00.0




TABLE 55

SOCIAL CLASS AS RELATED TO STUDENT'S CHOICE OF PERSON TO WHOM HE WOULD FIRST
TALX IF HE HAD A PROBLEM CONCERNING A FUTURE OCCUPATIONAL CHOICE

oo
o~

Social Class
Person Number Per cent

IVIIIT IV ViTotal | I II IIT | IV ¥V [Total
Mother lle «| 3| 4] 1 9 8.3 9.0] 11.1 | 16.6] 25.0| 12,0
Father 7! 85 13 6| 1| 32 | 58.3] 62.5| 48.2 | 25.0i 25.0| 42,7
Teacher 2le of 4] 6] 1] 13 | 16.7| 0.0| 14,8 25,0| 25,0/ 17.3
I'riend 1 lle o 3 . 5 8‘3 12.5 0‘0 12¢5 0.0 6«.7
Other 1 2 7] 51 1] 16 8.3] 25.0] 25.9 | 20,8 25.0] 21.3
Total 12) 8 271 2% & 75 | 99.9/100.0{100.0 | 99.9/100,0/100,0

In indicating whether or not they would be satisfied with certain
specific ocoupations, the greatest degree of satisfaction for the students
from St. John High School were found in the occupations of the lawyer
(66.7 per eent), doctor (64.0 per cent), and business executive (64 per cemnt).
The least satisfaotory careers were salesman (14.6 per cent), accountant
(21L.4 per ocent), and the priest (30.6 per cemnt) {Table 56),

Investigation as to the parents sharing the same opinion about these
seleocted occupations shows the highest degres of similarity in the pro-
fessions of the business executive (69.1 per cent), lawysr (65.1 per oent),
and the salesman (65,1 per cent)., The least amount of similarity were the

ocoupations of the accountant (46.3 per cent) and the priest (50.1 per cent).




TABLE 56
STUDERT SATISFACTION OR DISSATISFACTION WITH SPECIFIC OCCUPATIONS

B Value of Stadent o
Oeeupation Number Per cent
very | sat. not dis. | very | Total| very | sat. | not dis.y very | Total
sat, sure dis, sat. sure dis.
Accountant 2 14 | 18 27 1% | 75 | 2.7|18.7| 24.0 36.0| 18.7 | 100.1
Basiness Executive 18 30 | 13 13 11 75 | 24,0 50.0|17.3| 17.3] 1.3 | 99.9
College Professor 19 25| 16 | 12 31 75 | 253! 33.3| 21.3 16.0] 4.0 | 99.9
Dentist 18 20 11 4 | 12 75 | 24,0 26.7|14.7 18,7 16.0 | 100.1
Doctor 34 1| 11 10 6| 75 | 45.3|18.7 | 14.7 13.0] 8.0 | 99.9
Engineer pal 19| 12 11 12| 75 | 28.0] 25,3 | 16,0/ 14.7| 16.0 | 100.0
High School Teacher 20 2| | 1 75 | 26.7 | 28.0 18,7 14.712.0  100.1
Lawyer 27 23| 1 10 bl 75 | 36.0! 30.7 | 14.7 13.3| 5.3 | 100,0
Priest 10001302 | 9 19 75 [13.3 17.3 | 32.0 12.0% 253 99.9
Salesnan b1 7012 | A | | 75| 53 93160 28.0 kL3 99.9
i
|
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With the one exception of the accounting profession, all the other cccupations
listed showed students more in agreement with their parents' views than not.

TABLE 57
PARENTS HAVING SAME OPINION AS THEIR SONS ABOUT SELECTED OCCUPATIONS

Same Opinion
Ocoupation Fumber Per cent
Mother Father
(ﬁ - 75) (H - 7@) Tatal Mother Father Total
Aecountant W 35 69 45,3 46.7 46.3
Basiness
Executive 51 52 103 68.0 69.3 69.1
College !
Dentist 5% 5 82 54,7 4.7 55.0
Doctor by by 92 60,0 62.7 61.7
Engineer hs [ 91 60,0 61.3 61.2
High Sehool
Teacher 48 48 96 6.0 4.0 64 4
Lawyer 48 49 97 64,0 65.3 65.1
Priest 36 0 76 48,0 53.3 | 50.1
Salesman 50 47 97 66.7 62.7 65.1
Total o 896 49.3 | 50.7 | 1000
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el Remarks

Summing up now the findings from St. John High, the following
items are of notet

1) Intellectual ability and achievement have been shown to be
closely related to the curriculum chosen by the students in their final
two years of high school. Only the top students intellectually seem to
have taken the alaniéo.l course from which the highest scholastic achieve-
ments generally seem to come. Although members from all the social classes
have been found in the three currioula, the major choice for the top social
classes has been the classical course., While this is true, the social
class meriting highest scholastic achievement seems to be the members of
the middle social class (III). Those of different ethnic backgrounds are
pursuing each of the curricula, the predominant cholce of the third gen-
eration American students being the academic course.

2) Various factors have been seen to influence the students'
aspirations to top level occcupations. Twice as many students from the
classical course tend to these aspirations than do the students from the
academic classes. The higher the intellectual ability of the student,

the higher the ocoupational level. The higher the student has scholastiocally

merited, the higher his occupational aspirations. His father's occupational
level and social class have been generally at least the minimm level that
the student has desired. The one factor that seemed to be of little
importance was the ethnic background: it seemed to make little difference
in this comparison whether a student was first, second, or third generation




1
Ameriecan,

3) The top three occupations most desired by the students from
St. John High were the doetor, the teacher, and the lawyer. Curriculum
choice and sthnle background seemed unimportant considerations here.

Soclal class seemed to have its greatest play on the teaching profession
where the majority of the students were from the bottom soccial classes
(III-Iv-V).

4) Regarding the ocoupational values of the students, the three
most popular reasons for choosing the different careers weret enjoyment of
the work, service to humanity, and his own native ability. Financial aspects
of the job and prestige were of little importance, as primary considerations.

5) The students seemed to have broken away from the familial
sccialization process and developed a certain independence of their own.
Though they would consult parents and teachers for advice, only a handful
would change their oeeupational preferences if their parents were in
opposition. While there was high conformity between what the students
wanted in terms of oecoupational choice and the parents® agreement with this
preference, there did not appear to be such a high econformity between
what the students felt concerning ether occupations and whether his
parents would be satisfied or dissatisfied with him in that ocoupation.




CHAPTER V
COMPARISONS AND CONCLUDING REMARKS

Following the data deseribing St. Thomas High School and St. John
High School individually, certain comparisons between the two schools
relevant to the hypotheses of this thesis are necessary in the present
chapter. After s brief comparison as to the description of the students
involved in this study, their oomupational aspirations and motivations will
be considered in terms of the main hypothesis: occupational aspirations are
less a function of a student's mental ability, achievement ranking, and
curriculum choice in high scheol than they are a function of his family
background. The chapter concludes with the limitations of this study
and with suggestions for further investigation.

Des on of Stad

As can be noted in Table 58, the sample representation from the
two eollege preparatory schools were very similar in eurriculum choice,
high intellectual ability, and diversified achievement rankings. The
greatest dissimilarities appeared in terms of ethniec background and father's
ocoupational level: St. Thomas High had a higher representation of students
who were at least third generation American; the lower ocoupational levels
(which had been determined by using Hollingshead's cocupational classifi-

82
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TABLE 58
COMPARISON OF DESCRIPTIVE DATA ON STUDEWTS OF THE TWO SCHOOLS®

Fastors St. Thomas High St. John High

Curriculum Choicet

Academtic 33.3 33.3
Classical 33.3 33.3
Seientific 33.3 33.3
Intellectual Abilitys
100-119 50,6 37.3
120.128 26.7 32.0
129 and above 22,7 30.7
Achiasvement Rankingt
0-39th percentile 34,7 .7
40.79th percentile 3.7 30.7
80-99th percentile 30,7 4.7
Ethnic Background:
First Generation American 5.3 12.0
Second Generation Americen 32.0 45,3
Third Generation American 62,7 42,7
Social Classs
I 8.0 16.0
II 16.0 10.7
III 44,0 36.0
v 29.3 32.0
v 2.7 5.3
Father's Occupational Levaels
1l 10.7 16,0
2 14.7 14,7
3 40,0 20,0
L 24,0 24.0
5 6.7 21.3
6 2-? 2.7
7 1.3 1.3

S%umber given iz percentage of the sample in each school.




cations) were more represented at St. John High.

Both the Americanization factor and the oecoupational factor are
important considerations shen viewing Catholic adolescents and their
ogoupational preferences and goals. As Father Andrew (reeley has recently
pointed out, one half of the Catholie adults in the United States are
immigrants or children of 1migunts.1 Grouping together the students
from both schools in the present study, one finds a rather similar proportion
of parents who were immigrants or children of immigrants (47.3 per ocent).

The oecupational levels of the fathers in the present study were
somewhat higher than an occupational distribution study of American Catholics
conducted by the Catholis Digest in 1953. The cooupationsl distribution of
American Catholics according to that study was: professional 7.1 per cent;
business 8.3 per cent; white collar 23.0 per cent; unskilled 5.8 per cent:
farmer 8.6 per cent; skilled and semi-skilled 35.3 per centi service 13.6
per cent.’ Seeing that the majority of the Catholias in that study were
found in the working or lower alass level, a consideration of the lower
comapational level from St. John High seems important.

Qecupational Aspirations
wWhen making comperisons between the different factors influeneing

e student to the top level occupsational aspirations, the fset that the

Lindrew 4, Gresley, "Entering the Mainstream,” The Commonwesl, LXXXI
(mbﬁ? 2’ 196“‘), 33*3“0

W Sarvey, "Who PBelongs to What Church?" The Catholio
bigest, AViI (Jamuary, 1953), 5.
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students were from different cities seems to be of minimal importance.
As oan be seen from Table 59, both schools showed agreement in stressing
the lmportance of the classical and sclentific courses over the academic
sequence of studies. Less than 50 per cent of those in the academic program
aspired to a top level oecupation. A larger percentage of the students with
an I.Q. rating above 128 aspired to these careers than did those scoring
under 128. This was true of both schools. The higher the student's
scholastic standings in the schools, the higher the level of oceupations
that was indicated by the students in each school.

Although social class relative to aspiration to top level pro-
fessions was noted to have the same degree of importance among the top two
social groups as it had in the Elmtown study, the drop off was not as high
for the bottom three classes in the two schools as it was in Elmtown. Less
than 40 per eent of the adolescents in the third class in the Elmtown study
wanted vocations along the professional line; both of the schools in this
present study had more than 60 per cent of the middle class students aspiring
to this top oecupational level. More than twice as many students from
the bottom social classes aspired to the top level than had been found in
the Elmtown study. It must be remembered, however, that the Elmtown study
did not have all the students of lower class backgrounds attending college
preparatory achools.

When comparing the cccupational level to which the students were
aspiring with the occupationsl level attained by their fathers, more than
90 per cent of the students from ezach school wanted as high or higher
occupationg than their fathers., More than 70 per cent of these wanted a




TABLE 59

COMPARISON BETWEEN SCHOOLS OF THE VARIOUS FACTORS INFLUENCING STUDENTS
TO THE PRIMARY CHOICE OF AN OCCUPATION AT THE TOP LEVEL®

W

Faotors St. Thomas High | St. John High

Curriculums

Classiocal 84,0 88,0

Scientific 76.0 64.0

Aaadamiﬂ 28.0 ‘3‘%0
Intellectual Ability:

100 - 119 50.0 39.3

120 - 128 65.0 75.0

129 and above 88,2 87.0
Achlievement Ranking:

0 39th memtvila 38‘5 “209
40 - 79th percentile 65.4 65.2
80 - 99th percentile 87.0 88.5

Ethnie Baekgraundtb
First or second generation American 75.0 67.2
At least third generation American 55.3 62.5
Father's Ocoupational LevelsP
1«2 73.7 65.2
3 66.7 733
4 o 7 50-0 62;2
Soeial Classs®
I-1II 777 75.0
III 63.6 63.6
V.¥ 50.0 50.0

%Given in percentages of those in the different categories that did
aspire to a top level occupation which had been determined by Hollingshead's
occeupational classifications,

thm comparisons would be made with a raw seore under ten, categories
have been combined.
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higher occupational level {pp. 34, 66).

Although the sthnie background (whether the students were first,
second, or third generation Americans) seems to be of little importance
at St. John High, it appeared to be important at St. Thomas High. As
can be seen from Table 59, almost the same percentage of students fronm
each generation at 5i. John figh were aspiring to top level ocoupations.
The third generation students from St. Thomss High, however, had 2 some-
what lower percentage of students with such aspirations.

Making a comparison among all of these factors to show that
ocoupational aspirations are due to one factor rather than another does
not seem possible. Although the mumerical percentagzes between the two
schools in each comparison generally varied a few points, there was a
definite consistency noted within each of the factors. All of the factors
saem to be part of a complexs the lower social classes have lower levels
of aspirations than the higher soeial classes; those of the academic
curricilum do not aspire to ths level that those in the classical sirriculum
doj those of high I.Q. scores aspire to higher levels than do those of
average intellectual ability; the higher the scholastic achievement, the
higher the laevsl of aspiration.

When asked to fill in their primary choioce of an oscupation, there
was some degree of agresment between the students of the two schools. St.
Thomas students indicated as most popular selection of careers the doctor,
the engineer, and the lawyer, while St. John students placed the doctor,

the teacher, and the lawyer as the top three cholces (pp. 37, 68).
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As was consistent was the findings of Coleman in The Adolescent
Society, less than 10 per cent of the students from each school indicated
that they wanled to follow in their falher's footstsps as their primary
ocoupational preference. UFour students from St. Thomes High indicated as
thelr primary scoupational cheice what their father had chesen for his way
of life: two doctors, one engineer, and one food broker. Bight of these
sevonty-five students chose as their second choice their father®s oceupationi
one accountant, one butcher, one business executive, one decorator, one
engineer, and three salesman. The students from 3t. John High had six
repressntatives of their father's specific occupation as their primary
choloe: one dentist, three engineers, one lawyer, and one salesman. Two
students mentioned their father's ocoupation as thelir secondary choices
a funeral direector and a salesian.

Therefores, both the speeific ceccupational choles and occeupational
level of the students' solections generally appear to be different from
that of their parents. One exception was noted in the case of students
whose lathers were in the top oceupational bracket. While most of these
students did not choose the same specifie occupation as their fathers, they
dld select an oceupation in the same category.

then comparing the different factors influencing a student to the
primary cholce of the medieal profession, which was the most popular
cholee of ocecupations in both schools, there seems to be little agrzement
between the two schools {Table 60). The students of the classieal
aurrdculum from St, Thomas High elected the medicsal profession more then

did the students from the other two curricwla. Yet the students from St.




TABLE 60

COMPARISON BETWEEN SCHOOLS OF FACTORS INFLUENCING THE STUDENTS TO THE
PRIMARY CHOICE OF THE MEDICAL PROFESSION (DOCTOR)%®

Factors St. Thomas High | St. John High
(¥ =13) (v = 16)
Curriculum Choioce!
Academic 800 20,0
Classical 36,0 16.0
Intellectual Abilitys
100 - 119 8.1 14.3
120 - 128 25.0 20.8
above 128 29.4 30.4
Achievemsnt Ranking:
0 - 39th percentile 7.7 23.3
40 «~ 79th percentile 11.5 8.7
80 « 99th percentile 34.8 30,8
Soclal Claassb
I fand II 3303 30.0
III 12.1 18.5
IV-V 20.8 17.9
Ethnio Baokgrmmdtb
First or second generation American 17.8 18.6
At least third generation Ameriocan 17.0 25.0

8This was the most popular choice of specific occupations in
both sehools. Psroentages were based on the possible mimber of

respondents in each category.

hwhm possible mumber of respondents were fewer than ten,
categories were oombined for sske of comparison.
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St. John High had almost the same mumerical representation from each of
the currioula. Top scholastic achievement seemed important in both schools,
yel in St. John High a surprisingly high number of students with low
scholastic rankings were aspiring to this career. The greatest degree of
agreement between the schools was found in the intellectual ability factor
vhere very few of the students from the schools with an I.Q. under 120
elected this profession.

No conclusions were able to be made from a comparison of the next
popular professions: the engineer, the lawyer, and the teacher. Despite
the fact that certain courses had been geared for those mathematically
inclined, the engineering profession was not a popular choice for the
students of 5t. John High's seientific curriculum. The law profession
preference had students from all the curricula, soelal. classes, with
divergent intellectual abilities and scholastic achievements. when the
students were asked to indicate how they would feel if they had chosen
ten different occupations, the most satisfactary vocation for both schools
was the law professien (pp. 48, 78).

Regarding the parental influence in the student's aspirations,
when asked whother their parents had any preference for their life's work,
89 per cent of the students from St. Thomas digh responded in the negative.
Eighty four per cent of those from St. John High indicated that their
parents had not given them any preferences. Only four per cent of the
students from St, John and 5t. Thomas indicated that their pareants had shown

sone disapproval of the occupation they sought. It is possibla, however,
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that if the students had given their parents an occupational choiece that
was not a white ecollar or even one of the professions, the responses would
not have bsen in such azreement.

In corparing the two schools on the gquestiont whether the students
would change their primary scoupational n»references in opposition cowming
from narents, favorite teacher, or c¢losest friend, the familial ties at
St. Thomas High appear to be aloser than those at St, John High, Both
schools had indicated 60 per cent of the students first seeking adviss from
their parents if thay had a proablem with their future career seleaction.
Given this familial bond, 17.3 per esnt of the giudents fronm 3t. Thomas
High indicated that they would not enter a nrofession in contradiction to
their parents' wishes, A somewhat smaller percentage of the studonts from
St. John High (#.0) responded that they would change oomipational choices
in face of such opposition (Table A1),

while this would seem tn indieete an unvillingness for the most
part Lo follow parental wishes, the s3ocialization process consisting in
these schools of a predominantly middle class orientation would meke it
unlikely for parents to expect them to do so.

Qecupatlonal Values
By eonceiving action, as was done in the first chapter, "to Le
oriented to the attainment of geals, and hence to involve selective processes
relative to goals," the motivational factors behind the students' choices
mst now be oonsidered, As was consistent with the findings of other

studlies, the main reason given by the studenis from voth schools for their




TABLE 61
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COMPARISON BEIWEEN SCHOOLS ON THE QUESTION IF THE STUDENTS WOULD
CHANGE THEIR PRIMARY OCCUPATIONAL PREFERENCES IN OPPOSITION
COMING FROM PARERTS, FAVORITE TEACHER, OR CLOSEST FRIEND

Person in oppositiont 3t. Thomas High | St. John High
Parentg--
Students definitely would 0.0 0.0
Probably would 17.3 4.0
Definitely would not 25.3 25.3
Probably would not 38.7 54.7
Uncertain 18.7 16.0
Favorite Teacher .
Students definitely would 0.0 0.0
Probably would 6.7 0.0
Definitely would not §2.7 56.0
Probably would not 0.7 37.3
Uneertain 10.7 6.7
Closest Friend we
Students definitely would 0.0 1.3
m&bly would .0 1-3
Definitely would not 60,0 62.
Probably would not 36.0 28,0
Unocertain 4.0 6.7
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choice of a primary occupation was the enjoyment of the work itself
(Table 62), It is true that in both schools the financial aspects of
the job were not mentioned by the students to be of prime importance.
This might be explained by the faet that most of them were selecting
oceupstions that would probably be adequate or even high paying jobs.
Parther questioning may have indicated money to be of more importance

than the students themselves were awars.

TABLE 62

COMPARISON BETWEEN SCHOOLS AS TO THE REASON WHY THE STUDENTS
CHOSE THE SPECIFIC OCCUPATION THAT THEY DID

Enjoyment of the work 60,0 61.3

Serviee to humanity 20,0 17.3

Native ability 9.3 6.7

FPinancial aspects of job 6.7 9.3

Other reasoen k.0 5.3
Congluding Remarks

Summing up the material of this study in terms of the hypotheses,
the following oonelusions are of note. In general, it would seem that the
standings in the schools are more closely relatad to the choice of a top
level occupation than other factors. However, when one considers the
relationship between social class and intellectual ability and eurriculum
choloe that was noted in the third and fourth chapters, the question
remains unsolved. To what extent is I.Q., achievement ranking, and
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curriculum choice a result of the ocoupational level of the father and
social class? There is some indication that occupational level and sooial
class are more influential than visa versa. Scholastic achievement did
not seem to play a more important role in occupationsl aspirations than
a student®s I.Q. seore. Both were seen to be equally important,

Coneerning the other secondary hypothesis as to the motivational
factors or goals in a vocational choice, it was verified that the enjoyment
of the work, service to humanity, and native ability were wore meaningful
than financial and prestige factors. This was found to be true in students
of different family backgrounds and of diverse standings in the schoocls.,

It would seem that the schools themselves are playing an important role
in the molding of these adolescents and their value systems or that
application and admission to the schools preselects students with these
motivational values. Upper class, middle class, and lower class students
are all sharing the same value systems. Uhether the students' parents
or grandparents were immigrants seems to be of little importance uhen
considering the motivational factors in these ococupatiunal preferences.

Cortain limitations of the present study are seen in the sample
and questionnaire. All of the students were college preparatory students
with relatively high I.Q. scores. All of them were of the same religious
affiliastion. The students were predominantly middle-class, third generation
Americans. These factors must be kept in mind when viewing the conslusions
of the present study. Further investigation could be employed on the
subject of ocoupational aspirations of high school seniors by studying




95
adolescents of various religious affiliations and more divergent I.Q.
scores,

Instead of the questionnaire, the interview method might have
been more penetrating in discovering attitudes toward parents and aspiration
levels. Interviews with the students themselves and with their parents
would be valuable. Additionsl information about the student in a situation
of some ocoupational preference which he might have but which paid 1little
financially might be of some value in terms of what both he and his parents
would think,

Given the recent sociologieal findings on the similarities between
Catholie and Protestant in terms of percentages attending sollege, perw
centages of upper or upper middle class backgrounds, percentages earning
more than $8,000 a year, what similarities are present now on the level
of high school seniors!’? What differences are thers between these two
religious affiliations in terms of ocoupational aspirations and occupational
values?

The students from St. Thomas High and St. John High have indicated
certain oscupational aspirations. An interesting study would be to
investigate these same students tem years from now to determine whether
their ocoupational aspirations were absolute or relative desires. Once
they have actually chosen a speaific oeccupation, their values or goals
in that particular situation would make a profitable investigation,

30?‘91.3" P. 35.




APPENDIX I

STUDY OF RIGH SCHOOL STUDENTS' ATTITUDES

oonduoted by
UNIVERSITY RESEARCH

This questionnaire is part of a study being carried out in selected high
schools to learn about the interests and attitudes of high school students
in various situations. We hope to learn something about high school students
to better understand and guide them in meking plans for the future. Please
help us accomplish this purpose by honestly answering every question to the
best of your knowledge.

You will not be asked to write your name on this questiomnaire. Vvhen you
have completed this questiommaire, plaoce it in the emvelope you have bsen
given and seal the envelope. We ask you to write your name on the sealed
envelope in the upper right<hand cormer. This will be neoessary to obtain
your l.Q. rating and achievement.ranking froem the office files. Once thess
two marks have been recorded on your questionnaire, the envelope with your
nawe on it will be destroyed. No reference will ever be made to you by name
in the course of this study; no one of your teachers will see what you have
written on the following pages.

Remember: This 1s an attitude questionnaire, and not & test. There are no
right or wrong answers. MNost of the questions can be answered Ly a check in
a bracket. Jpeocific instructions are given wvhere nesded. Disregard the
members on the left of the brackets; they are only to aid in tabulating
your answers.

(Tou may start immediately)




1. How much formal education did your father have? (Check one)

) some grade school

) finished grade school

) some high school

) finished high school

) some college

) finished college

) some graduate or professional school after college

) received graduate degree (M. A., Ph. D. or equivalent)
) don't know

OO On FWw
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2, WUhere was your father born?
1 ( ) in the United States
2 ( ) outside the United States
(If outside the United States, where?

3. UWhere was his mother born?
1 ( ) in the United States
2 ( ) outside the United States
(If outside the United States, where?

4, Where was his father born?
1 ( ) in the United States
2 ( ) outside the United States
(If outside the United States, where?

5. Uhat is your father's occupation? What does he do? Be as specific as
you can. (If he is deceased, ssy what his occupation was.)

2
L
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formal education did your mother have? (Check one)

some grade school

finished grade school

some high school

finished high school

some college

) finished college

) some graduate or professional. school after college

) received graduate degree (M. A., Ph. D., M. D., or equivalent)
) don't know

Lt T Wt W P W W W W o Y
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7. Wwhere was your mother born?
1 ( ) in the United States
2 () outside the United States
(If outside the United States, where?

8., Where was her father born
1 ( ) in the United States
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2 ( ) outside the United States
(If outside the United States, where!? )

9. Where was her mother born?
1 ( ) in the United States
2 ( ) ocutside the United States
(If outside the United States, where? )

10. If your mother has an ocoupation outside of the home, what does she do?
Be as specific as you can., (If she is deceased, say what her occupation

was, )
11, Are your parents living?
1 ( ) both living 3 ( ) only father living
2 ( ) only mother living 4 ( ) neither living

12, Are your parents divorced or separated?
1 () yes 2 ()ne

13. Do you live with., . .
1 ( ) mother and father
2 ( ) mother and stepfather
3 ( ) father and stepmother
4 ( ) father only
5 ( ) mother only
6 ( ) other (If other, write in:

14, During the past two years you have been taking a specific course, e.g.,
classical, scientific, academic. Which course have you been taking?

15. Wwhy did you tske this particular course?

16. D°, you gl

17. Vhat general program de you presently plan to take in college? (Answer
if you are going to college.)

( ) undecided

( ) a liberal arts program

{( ) a solence program

( ) a business program




19.

18.
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) engineering
) pre-medicine
) pre.law

) pre-dentistry

( ) other (If other, please specify: )

O 0~ v\
o~~~

Considering your oun capabilities and present probabilities, and assuming
that all will go as you expect, list balow your first threes choices of
occupations you would prefer to have. Briefly, yet as completely as you
can, tell why. (Complete sentences are not necessary,

My first choice is: Why?
My second choice is: Why?
My third choice is: Hhy?

If your parents were greatly opposed to your #1 choice of ocoupations,
would you change your choice?
1 () definitely would change
( ) probably would change
( ) definitely would not change
( ) probably would not change
( ) uncertain

If your favorite teacher were greatly opposed to your #1 choice of
occupations, would you change your choice?
1 ( ) definitely would change
( ) probably would change
( ) definitely would not change
( ) probably would not change
( ) uncertain

If your closest friend were greatly opposed to your #1 choice of
occupations would you change your choice!?

( ) definitely would change

( ) probably would change

( ) definitely would not change

( ) probably weuld not change

( ) uncertain

W B o
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23.

25.

100

Rank the following reasons in the order of importance which you think
young men in general should consider in choosing a job.

#1 is the highest number in importance; #8 is the lowest number.
—the security of steady work
wlthe opportunity for advancement; whether the job has a future
——the enjoyment of the work itself; what he is interested in doing
e lthe prestige that goes with the job
iz own native ability, personality, and physical strength
wTinancial aspects of the job
——.Service to humanity; can he help others through this cecupation?
—phiysical aspects of the job: short hours, safe and clean work

A lot of times peopls make plans and then find that the plans cut into
something else. Suppose your family had planned a summer vacation. If
you go with them, it means you can't go on a trip with your friends, as
you've planned and would like also to do. What do you think you would do?

1 ( ) go on vacation with parents

2 () go on trip with friends

3 ( ) uncertain

Let's say that you had always wanted to belong to a particular club
in school, and then finally you were asked to join. Then you fonnd out
that your parents didn't approve of the group. What would you do?

1 () definitely join anyway

2 ( ) probably join

3 () probably not jein

L () definitely not join

5 ( ) uncertain

In the same situation, if your parents approved of the club, but the
teacher you liked the most disapproved of the group, what would you dot?
( ) definitely join anyway

( ) probably join

( ) probably not join

( ) definitely not join

( ) uncertain

WwoEwW N
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101

In the same situation, if your parents and teachers both approved of
the group, tut by joining the club you would break with your closest
friend, who wasn't asked to join the club, what would you de?

1 ( ) definitely join anyway

2 ( ) probably join

? ) probably not join

$

5

(
( ) definitely not join
( ) uvneertain
If you were forced to make a cholce against the disapproval of your
parents, favorite teacher and closest friend which would be the hardest?
1 ( ) parents' disapproval
2 { ) favorite teacher's disapproval
3 ( ) closest friend's disapproval

Regarding what you want to do in life, do your parents agree with your
preferancse?

1 ( ) they strongly agree

2 () they agres

3 ( ) they disagree

4 ( ) they strongly disagree

5 ( ) uncertain

Do your parents have any specific preference regarding your future
occupation in life?

I () yes

2 ( )ne

3 ( ) uncertain
(If yes, what is it?

Answer this question only if you answered the last question yes
Regarding your parents' preference, do you feel that you should
follow their directives?

1 ( ) agree

2 ( ) strongly agrae

3 ( ) disagree

L () strongly disagree

If you disagree, why do you disagree?

If you agree, why do you agree!?
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32.

33.
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What do your parents think the one most important thing is that you
should consider in choosing your future work?

If you had a serious problem regarding your choloce of a future career,
with whom would you first talk it over?

( ) mother

( ) father

( ) certain teacher

( ) close friend

( ) other (If other, please specifyt )

wmEwNn e

Listed below are a number of ocoupations. Suppose that things worked
out so that you were in the following jobs. Indicate in the space
provided how you yourself, your mother, and your father would feel
about such a cholce., If one or both of your parents ars dead, leave
that space blank. Please circle the appropriste feelings according
to the following key:

1. very satisfied

2, satisfied

3. not sure

4, dissatisfied

5. very dissatisfied

E.gey Aif you were a reporter on a newspaper and you think that you
would like such an occupation, circle #1 or #2 depending on the
extent you think you would enjoy such a career. If you think that
your mother would not like you to have such a job, indicate this by
circling #4 or #5 depending on the degree you think she would be
in oppesition. If you have no idea at all about how your father
would feel concerning your choice of this occcupation, mark #3.

‘

QCCUPATION ~  XOUR EEELING MOTHER'S FEELING FATHER®S FEELING
Accountant 1 2 3 & 5 12 3 4 5 12 3 4 3
Business

Executive 1 2 3 4 5 i 2 3 4 5 1 2 3 4 5
College

Professor 1 2 3 4 5 1 2 3 & 5 1 2 3 4 35
Dantist 1 2 3 4 5 1 2 3 4 35 12 3 &4 5
Doctor 1 2 3 4 5 1 2 3 & 35 1 2 3 & 5
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OCCUPATION YOUR FEELING MOTHER'S FEELING FATHER'S FEELING
Engineer 1 2 3 4 5 i 2 3 & 5 12 3 &4 5
m’%faihd::c’l 1 2 3 4 5 12 3 4 5 12 3 4 5
Lawyer 1 2 b 5 12 3 4 5 12 3 4 5
Priest 1 2 5 12 3 4 5 1 2 3 4 5
Salesman 1 2 3 4 5 1 2 3 4 5 i 2 3 4 5

THANK YOU VERY MUCH FOR YOUR COOPERATION




APPENDIX II

On

Shown below is a copy of the coding card used in the study.

the following pages an explanation is given for the varicus numbers on

ths card.
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a. s§d
Father:

Choice #13

PROJECT NUMBER

Choice #23
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1.

2.

3.

ba,
5.

6.
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Coding Inatructiéns

Color of card:
bluet academio curriculum at St. Thomas High
watermellon: classical curriculum at St. Thomas High
yellow: scientific curriculum at St. Thomas High
greent academic ocurriculum at 5t. John High
white: classical curriculum at St., John High
oranget scientific currioculum at 3t. John High

IQ: 1) 100-109; 2) 1101193 3) 120.128; 4) 129 and above

Achievement ranking at the end of seven semesters:
1) 0-19th percentile (193 and above)
2) 20.39th percentile (145.192)
3) 40-59th percentile (97.144)
k) 60.79th percentile (49.96)
5) 80-99th percentile (1-48)

Ffather's Educationt
0) not mentioned; 1) some grade school; 2) finished grade school;
3) some high school; 4) finished high school; 5) some colleges
6) finished college; 7) some graduate work; 8) received graduate
degree; 9) den't know

Father's ocoupationt
0) not mentioned; 1) higher executives, proprietors of large concerns,
major professionals; 2) business managers, proprietors of medium sigzed
businesses, lesser professionals; 3) administrative persomnel, small
independent businesses, minor professionals; 4) clerical and sales
workers, technicians, owners of little businesses; 5) skilled manual
employees; 6) machine operators and semi-skilled employees; 7) un-
skilled employees

Social Classs 1) I3 2) II; 3) III; &) IV; 5) V

Mother's Educationi
0) not mentioned; 1) some grade school; 2) finished grade school;
3) some high school; 4) finished high school; 5) some college;
€) finished college; 7) some graduate work; 8) received graduate degree;
9) don't imow

Mother employed: 1) yes; 2) ns

Birthplace of parents and grandparentst
0) not answered; 1) father and mother outside United States; 2) father
outside; mother inside; 3) father inside; mother outside; 4) all
grandparents outside, but mother and father inside; 5) grandparents




9.
10.

12,

13.

13a.
14,

14a.
146,
15.

15a.

15b.

16.

17.

18.

19.
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outside, but not father and mother; 6) 2 grandparents outside, but
not father and mother; 7) 1 grandparent outside, but not father and
mother; 8) neither parents nor grandparents born outside United States

Parents living? 1) both; 2) only mother; 3) only father; 4) neither
Parents divorced or separated? 1) yes: 2) no

Live with? 1) mother and father; 2) only father; 3) only mother; 4) other

If had a problem regarding future choice, would talk first with?
0) unanswered; 2) mother; 2) father; 3) teacher; 4) friend; 5) other

Plan to go to college! 1) yes; 2) no

General program? 1) undecided; 2) liberal arts; 3) science; 4) business;
5) engineering; 6) pre-medicine; 7) pre-law; 8) pre-dent; 9) other

Same program as #1 choice of occupations? s) same; d) different
Concerning #1 choice of occupationst

1 « 7 according to Hollingshead division

Same oc;upation as father? s) same; d) different

Same occupational level as father? s) same; h) higher; 1) lower

Coneerning #2 choice of occupationst
1 ~ 7 aceording teo Hollingshead division

Same ocoupation as father? s) same; d) different

Same ocoupational level as father? s) samej h) higher; 1) lower

If parents were in opposition to #1 choice of oceupations would you
change? 1) definitely would change; 2) probably would change; 3) defi
nitely would not change; 4) probably would not change; 5) uncertain

If faveorite teachers were in opposition to #1 choice?
1 - 5t same key as in questien #16.

If' closest friend were in oppesition to #1 choice?
1 - 53 same key as in question #16.

Greatest disapproval to a cholce would come from?
1) parents; 2) teacher; 3) close friend




106

20. Do parents agree with your preference in life? 1) strongly agree;
2) agree; 3) disagreej 4) strongly disagree; 5) uncertain

21. Parents hLave specific preference for future ocoupation? 1) yes, and I
agree with itj 2) yes, and I disagres with it; 3) no; 4) uncertain

22, Student's reasons feor choosing a job (veung man in general)s ranked
in order of preference from 1 ~ 5 --
a) security of the work
b) chance for advancement
¢) enjoyment of work
3) prestige
3) native ability
£) money
g) service
h) physical aspects of the job

23. #1 value for young men in general to consider:
0) no answer
1) security from steady work
2) change for advancement
2) enjoyment of the work
L) prestige
5) native ahility
6) money
7) service
8) physical aspects of the job
9) other

24, Main reason for his #1 choiece of occupationss
0 - 9 85 in guestion 23,

25. Main reason for his #2 cholce of occupations:
0 - 9 as in question 23.

26. vhat parents think he ought to consider?
0 « 9 as in question 23.

27. Reason for choice of two ocoupationsi s) same; d) different
28, #1 value for young men compared to his #1 choice: s) ssme; d) different
29. Value of what parents think and his #1 choice: s3) same; d) different

30. Value of what parents think and what young men in general should think
acoording to student: s) same; d) different

31. Values of certain ocoupations for him and parentss a) acoountantj b)
business executive; c) colleze professor; d) dentist; e) doctor;
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f) engineer; g) high school teacher; h) lawyer; i) priest; j) salesman

Code for boyt 0) not answered; 1) very satisfied; 2) satisfied; 3)
not sure; 4) dissatisfieds 5) very dissatisfied

Code for mother: s) same; d) different

Code for fathers: s) same; d) differemt
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