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CHAPTER I
INTRODUCTION TO THE RESEARCH

Definition of the Problem and Purpose of the Study

The deep concern and gometimes heated discussions among those inter
ested in education and particularly in religious formation requires some in-
vestigation of the complex issues related to the Catholic school system in
America today. Many reasons for this current examination of Catholic schools
have been suggested by numerous commentators and their reflections on this
question have raised innumerable other questions. It is imperative to under-
stand the broad framework in which the issue must be considered and then at-
tempt to specify the most important aspects for future policies.

Historically, the ultimate Justification for and obJectives of the
Catholic parochial .syntem of education in America are to be found in Pius

XI's, Encyclical on Christian Education:

Education consigts essentially in preparing man for what he must do
here below in order to attain the sublime end for which he was created.

It must never be forgotten that the subject of Christian education is
man whole and entire, soul united to body in unity of nature, with all his
faculties, natural and supernatural, as right reason and revelation show
him to be; man, therefore, fallen from his original estate, but redeemed
by Christ &nd restored to the supernatural condition of adopted sons of
GOd- . . E 2 N

However, questions are being currently raised in public forum as to whether

) L41111an J. McGucken, The Philosophy of Catholic Education (New York,
n.d.), p. 16. ;
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these words encourage, let alone demand, a total Catholic system of education;
it is obvious that the American Catholiec school system is unique in the world
'and therefore could not possibly be the only satisfactory fulfillment of the
stated goals of the encyclical. The genesis and evolution of the American
Catholic school system must be mnd.hed 1f we are to assess the present situa-
tion.

In a necessarily summarized manner, it is of note that the stated con-
cern of the American bishops with the religiou_s education of youth began with
Bighop John Carroll. "To dévine means for the religious educatior of Catholic
youth--that precious portion of pastoral solicitude, was the way he described

ne

his task in his installation sermon in Baltimore on December 12, 1790. This

episcopal concern continued.

By the time of the Third Plemary Council in 1884, almost all traces of
any dependence upon public education had disappeared. At that council,
not only were all pastors directed to construct, within a period of two
years, parochial schools attached to thelr churches, but parents were conm-
manded to send their children to these schools. Voted down only by the
narrowvest margin was a decree which would have excluded from the sacra-
ments parents who sent their children to public schools. In this respect
it is worth noting that, beginning with a fairly mild urging of parochial
education and parochial school construction by the First Provincial Coun-
cil in Beltimore in 1829, the decrees of Provincial and Plenary Councils
over thg yaars became increasingly stringent on the need for Catholic edu-
cation. .

The reasons for the establishment of a separate system are generally
conceded to have been the fear of the secularizing influences of the public
schools, the hostility found there towards Catholicism as such, and to the tra-
diticnally Catholic immigrant groups of those timee. On the positive side, it

wag hoped that s separate dyatem of education would strengthen a Catholic

2Daniel Callahan, The Mind of the Catholic Layman (New York, 1963),

pcllO'

3Ib1d., Pe 57,
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pattern of life and retard the leakage from the Church. |

Almost without exception the opening remark in current debates on the
Catholic school system in America is that "times have changed.” It is from
thig starting point that we may then consider the various frames of refefence
within which the discussion continues. These major outlooks seem to be four:
gociological, economic, educational, and religiocus, and they are used singly
or in combination by those interested in this issue as they assess the situa-
tion today.

Let us first examine some of the basic sociclogical considerations in-
herent in this question. The fact that times have changed is evidenced by the
difference between the early task of the Catholic schools which attempted the
basic instruction, both academic and religious; of Catholic immigrants and
their children. We compare this function to that of todey where emphasis has
shifted to & plea for overcoming the "siege memntality” of our instruction and
the need for intellectual excellence among Catholics. The move fyrom minority
status, marginality, almost total lower class status, and related sociological
conditions have caused much of the ferment in the self-examination being car-
ried on by Catholics in Americs tmy, in their schools as well as in other
aspects of their 1nst1tution§l life. The modification of the characteristics
of the members of the Church during the past century has import for this
study, especially as we note the higher level of educational atteinment, the
enlarged middle class, and other signs of upward mobility among Catholics.

Also of considerable sociclogical significance is the pattern of
Americanization notable within the Catholic school system itself. This pat-
tern may be identified in the parallel curricula of public and Catholic

schools, the general commitment to competition and success as essential values

—-l
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of American life, and other broad and similar, if not identical bases upon
which both systems have been built.

It is probable, however, that the internal vulnerability of the Catho-
lic edfcational system has not been carefully analyzed. This is bluntly
put in the question: Have the Catholic schools become so "American" that
they have become less "Catholic"? This has nothing to do with either the-
ology or patriotism; it 1s concerned with the social trend toward broad,
associational ’cypea of human retations at the expense of primsry, inte-
grated, and communal relations.

It seems, then, that the American Catholic school system is obviously a combi-
nation of Catholic and American elements--a unique phenomenon in the Church
tﬁday.

0f further sociological significance ig the fact that today the charge

of divisiveness is made by some Catholic ecritics rather than by the traditional
promulgators of this view--those outside the Church. But there is some sewan-
tic confusion, it seems, in this argument. It is important to clearly deter-
mine what is meant by divisiveness. In the past, some non-Catholic critics
have used the term to mean the alienation of Catholic children from the
American way of life--by that, among other things, they meant commitment to a
foreign value system. Others see & separate school system as divisive in that
thé children are segregated from interaction with other children who represent
the pluralism found in fact in our society. These critics feel that this with-
drawval from the civic dialogue continues into Catholic adulthood although this
has not been definitively proven. If the Catholic schools, reflecting the
total Catholic religious body, generste divisive tensions on certain values of
the "American way of iife" in being true to their beliefs, then these tensions
are 1o some degree unavoidable and in reality can perhaps be commended because

they reflect a religious body taking itself and its prophetic mission

"Joseph H. Pichter, Social Relation in the Urban Bariah (Chicago,

&
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seriously. Parenthetically, it has been suggested that it is in pregisely
this area that Catholic schools as well as other religious institutions have
been more American than Catholic in approaching their judgmental and possibly
dissenting role in asociety.

However, if the schools are divisive in socializing Catholics away
from community interaction and responsibility, then the charge of divisive-
ness, by whomever it is made, deserves attention. For in accepting pluralism
ag a socletal value in a free society, we must encourage participation by all
groups even though they may create problems that at times can fragment our
society. Hopeflilly, these divisions will not be irremediable if determined
and creative attempts are made to reduce them. But 1f no opposing viewpoints
were allowed, there could soon be totalitarianism in America. ILiving plural-
istically does not necessarily connote indifferentiasm, uncritical majoritari-
aniem or complete conformity--even to the sometimes nebulous "American way of
life." A

In 1ight of the distinctions Jjust proposed, let us examine some state-
ments currently made on divisiveness--admitting that there is some possible
semantic confusion. "Consequently the Catholic school system, although it is
not in the least divisive in the sense of allenating young Catholics from
American ldeals or the American way of life, does tend to foster a kind of
socloreligious segregation and the ides that such segregation is a desirable
thing."’ Mrs. Ryan apparently believes that the divisiveness of our schools
bis obviocus and undesirable as they segregate young Catholics, but she also be-

lieves they are not divisive regarding the values of the American way of life.

Mary Perkins Ryan, Are Parochisl Schools the Answer? Catholic Educa-
tion in Light of the Council (New York, 1064), Pp. 55-56.
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It would seem she does not see dissent as a necessary endeavor in a pluralistic
society for any religious body. In answering Mrs. Ryan's remarks, Andrew M.
Greeley addresses himself to divisiveness defined as & problem in intergroup ‘

tensions.

What this argument overlooks is that all education segregates. No
school mirrors even in the roughest kind of approximation the variety of
American society. BSome achools segregate on religious lines, others on
social and economic, others on cultural. Further, it is well known that
even within achoola the barriers do not fall and that indeed sometimes
grow higher: the difficulties that lower class children have in the middle
class educational system are so well documented as to be beyond question.
Despite the inflated claims of some professional educators schools are not
very effective in reducing intergroup tensions. And, as a matter of fact,
a good argument could be made that at least on the high school level, many
Catholic scheools g represent s broader social and economic spectrum than
do public schools.

This mnwaher is not at all sure that these two writers are addressing them-
selves to precisely the same question.

In yet another statement which in general equates the old divisive tag
with "cultural digtinctiveness" ve read: "Some form of cultural distinctive-
ness is of {mmessurable importance in the maintenance of a liberal, pluralist
soclety in Anerim.. One way of achieving this may be by allowing the various
groupd to. edueate their children as far as possible in the direction that
they,’ nbt the state, the majority, or the educational theorists think best."!

And a ,‘,tinal point of view:
/  The religious school is not divisive because American unity is not
ponolithic, but essentially pluralistic, and the religlous school fits in
“wery well as an American institution into the emerging pattern of American
religious pluralism. It is not a threat to the public school, because the

publ!.c .school needs competition for its own good and for the good of
American democracy, to which an educational monopoly in the hands of the
! mm ie qni'be abhorrent. The older charges against the religious school

6Andrcv\ M. Greeley, "ccnventional Wisdom and the Catholic Schools,"
x '{m 15, l96“), p- *

7Rob¢x*t D. Cross, "The Schools in Modern Soclety," Catholic Mind

_(January,-196L), 5. 31,
—




and so-called religious "separatism”" are rapidly losing whatever point
they may once have had, while the service the religious school and the ed-
ucational cultivation of our religicus traditions can render as a source
of cultural diversity is becoming increasingly important. Both would seem
to hage a strong case before the court of public opinion at the present
time,

The most important question still remsins unanswered, however. Is divisiveness
engeﬁdered in cur schools in terms of an aloofness towards the activities of
the total community? If so, the advantages and disadvantages of the system
mist be re~evaluated with this potentially serious deficiency in mind.

A further socioclogical consideration which is indispensable to our
comprehension 'or the controversy about parochial schoole is that of the chang-
ing role ‘or ‘the layman as he interacts with members of the clergy within the
socia.l system of the Church today.

The combination of religious zeal and intelligent understanding of his
faith charscterizes in ever-increasing degree the layman today, especially
in the United Btates. While many Catholic groups, ocutside of their spir-
itual interest, never reach higher intellectual plateaus than the fortunes
of the major-league baseball teams, an interest characteristic of Sunday-
morning Communion breakfasts of the Holy Name Society, other groups reach
high levels of intellectual concern. The Catholic does not blindly follow
the leadersghip of the clergy- Priests themselves wlll sometimes complain
about the "Yes, Father," attitude of some laymen who adhere to an older
and vanishing tradition. In the Catholic atmosphere of today the Catholic
layman, while showing respect for the clergy, wants the reasons clearly
laid down. This tendency grows alongside a very greatly deepened reli-
glous faith,”

Grazrbed that there are important theological considerations in this phenome-
_non, ,r“:certainly its soclological importance is evident.

We £ind ourselves today at a point in history where the role and dig-
nity of the laity are a matter of deep concern for the clergy snd the
laity alike. Thirty years of dramatic and unprecedented development of
the lay apostolate in this country bae been accompanied by increasing
papal interest. When Pope Pius XII spoke to the First World Congress of

Bwill Herberg, “Reli?-ion, Democrac Sg and Public Education " Religion
in America, ed. John Cogley (New York, 1958), pp. 146-147.

QJerom G. Kerwin, Catholic Viewpoint on Church and State (New York,

112960}, n. 175,

—__J
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the Lay Apostolate in Rome in 195}, enyone who would have predicted what
has actually happened between theh and now probably would have been re-
garded as a dreamer. But it is 4 matter of record that years of growth
seem to have been telescoped into a single decade.lO
And in terms of the educational function of the Church and the layman it has
been gtated:

If one is considering how the lay person is to share in the unful-
filled work of Christ, the High Priest, it means--among other things that
could be cited--that the lay person should have a volce in some of the
councils within the Church. The lay faculty in our schools should be
given & larger role in decision-taking and policy-making than is presently
the case in many institutions. Further, every effort should be made to
treat the layman as though he were in sgtatus, as he is in fae’ﬁ a peer of
the priest and religious in the Church's educational mission.

These then are many of the socioclogical questions inherent in the current
discussions of the Catholic parochial schools,

Another central issue in examining questions germane to that school

system today has its foundation in the economic aspects of the situation.

It appears evident that the increasing costs of Catholic education, because
of increasing population and other factors, are not being met satisfactorily
today. The various suggestions offered to remedy thegse financial difficul-
ties would entail a separate study, but it can be sald that they range along
a continuum which at one pole demands greater personal sacrifice by Catholics
to pay rising costs to demands for a full share of tax dollars for the chil-
dren in Catholic schools. In between are the various proposals of fringe
benefits, tax credits, shared.time programs, and limited government aid. All
of these solutions, it would seem, are based on the conviction that far-

reaching modifications in the structure of our educational system are

10hone14 J. Thorman, The Mg}_gg}aym (New York, 1962), p. 15.

| Ypnitp Sharper, "The Council and the Laity," Catholic Mind (Septem-
ber, 1962), p. 29.
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unnecessary. They address themselves rather to the economic problem as it

exists in our pluralistic American society.

The denial of all manner of public aid to thie kind of school system
is an anomaly today. It represents s failure or a refusal to deal with
the facts, with the altered reaslities of American life.

Here aganin, a true appreciation of sociological change serves to
clarify a moral principle. The denial of aid to the religious school does
not squere with the fact of our pluralist soclal structure. One who sees
this will likewlise see that this denial does not square with the principle
of distributive Justice. American government today 1s not reckoning
fairly with the diverse educational needs of the pluralist commmunity which
it is supposed to be gerving. There ies something wrong here. And the
realization that something is wrong is forcing itself upon an increasing
number of American citizens who underi*é:and both the nature of our society
and the principles of our government.- :

Needless to say, the whole spectrum of the economic argument will not be

treated here.

The educationsl frame of reference in the debate on the schools

occurs on two levels. There mre those who base their discontent with the

prevailing system on high pupii-tuchw ratios, lack of books, meterials, and

facilities, credentials of faculty members, deficlencies in programing for

handicapped children--in other words, problems of staffing, programing and

factlities. It is evident that problems in these areas often reflect the

current financial problems of the system.

Others question the gemeral intellectual climate fostered by the

philosophy of education they perceive as part of American Catholicism.

Thomas O'Dea sumrizeé the basic characteristics of the American Catholic

milieu which inhibit the development of mature intellectual activity as:

Formalism, Authoritarianism, Clericalism, Moralism, and Defensiveness. He

further gtates that "these five factors bave been found, often in terms of

complex social configurations, to be present on both the manifest and the

125 hn Courtney Murray, We Hold These Truths (New York, 1960), p. 148.
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latent 1evels of Catholic life in America."” These alleged deficlencies in
the 1ntellgctua1 formation of Catholice are explained to a degree by fhis
- gtatement: f"’In part it is due to the fact that up to recent years the prin-
cipal energies of the Church have been expended on hundreds of thousands of
immigrants, As D, W. Brogan, writing in 1941, eaid: 'Not until this genera-
tion has the Church been given time (with the cessation of mass immigration)
to take breath and take stock.'" " One my hope thet time will be helpful in
alleviating these shortcomings whether in the school system or within the
total Catholic community. Trent asserts that Catholicse are already leaving
the authoritarian ghetto and going into the world of ideas and innovations.
He further states that "no high order of intellectuality is'possible without a
epirit of dissent; that 1s, open, critical inquiry." > And C'Des warnms, as it
vere, of the consequences of fallure to meet this challenge. "If Catholics
remain sliensted from the intellectusl life of America, if they remain en-
trenched within their own foml#e and aloof from the common life, if they
permit themselves to become identified yrlth anti-intellectual outbursts, then
Catholicism will fail to meet with the full power of which it is capable the
challenge of our times.”lé
. The final, and most important, frame of reference utilized in discus-
sions of the Catholic school system is that which we will call religlous.

Surely this should be the main focus in attempts to evaluate the parochial

13momas ¥. 0'Des, American Catholic Dilemm (New York, 1958), p. 132.
thohn Tracy Ellis, American Catholicism (Chicego, 1955), p. 1u7.

157ames W, Trent, "Catholic Intellectual Life--The New Debate,”
Commonweal (October 2, 1964), p. k2. (This article is part of a three-part
debate in this issue of Commonweal on the topic--the other two participants -
are Andrew M. Oreeley and John D. Donovan.)

160 'Dea, p. 136.
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school system in line with this suggestion.

Some Americans are of the opinion that the worship edifice and the
home are entirely sdequate for the work of religious formation, including
its didactic aspect. These comprise a minority, for by far, the greater
number is convinced that the work of the religious leader and the parent
needs complemsnting by others who are especlally skilled in religious

pedagogy. « + -

In the Roman Catholic school, chief concern is to see that children or
young men and women are mede new in Christ. If this 1s not achieved, or
15 not achieved well, then, insofar the Catholic school has failed.ll

It is impossible to consider this aspect of an examination of the
Catholic schools in America without referring to meny factors previously ex-
plored because there is an interrelatedness in all of these views that defles
neat eonmartnentalimtion. However, it 18 in this area that a total perspec-
tive appears most needed. For it ig here that the most pressing, ultimate
questions arise. What 1s the function of the Catholic school within the total
mission of the Church? Are the goals of the schools achieved through the cur-
rent system? If go, how shall the system be expanded and improved to achieve
the best possible results for children in these times? If goals are not being
realized or if goals need re-evaluation, what are the possible and necessary
elternatives to the present system, policies, and aims?

Certainly empirical studies can provide assistance as we search for
answers to scme of these questions. But at present demonstrable facts in
these areas are meager and inconclusive. Also, some of these questions must
be answered 1in even more comprehensive terms than sclentific studies can pro-
vide, and some appear unanswerable at present in terms of a real consensus.
Therefore, a consideration of varlous viewpolnts seems necessary so that we
may understand what is involved in the discussion.

Two aspects of the religious frame of reference become apperent at the

17Gm'ard 8. Bloyan, "Religious Education,” Commonweal (January 25,

1963), p. b59.
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outset. One is concerned with the wide scope of religious fcrmtion‘in gen-
eral as & function of the Church and the other with specific methods of in-
struction. The latter produces coamments such as this one.

The kerygmatic way in religious education focuses on the love of God
the Father for us, and our response of love through Christ. The sacra-
ments show the Pather's love and care for us: by the Mage and the keeping
of the Commsndiments we show our love for him. , « .

A basic task of the religlon teacher today is to peel off the abstract
terminology of theologians that has gathered around the facts of the faith
and to speak the way our Lord and the apostles did about the good news of
salvationé This means rediscovering the vivid language of Bible and
liturgy 01 i

The over-sll religious formation of Catholics as a function of the
Church raises another set of questions and opinions more sweeping and complex
than any of the previcus ones. Bome address themgelves, in the free and open
discussions of the Council, to the possible need for "agglornamento” in the
thinking on Csthollce education.r

The general outlook of the Council is, then, sufficiently clear for us
to begin to re-evaluate ocur present institutions and ways of doing things.
A consensus of the majority of theclogians is ordinarily taken as express-
ing the mind of the Church at a given time on a given topic. Certainly,
then, the consensus of the majority of the bighops of the world, the su-
preme teachers of Christ's flock, as set forth in the debates at the first
session as well as in the voting on the Constitution on the Liturgy, may
be taken as expressing the mind of the Church as to the msin lines of the
"agglornamento,”

It is particularly urgent that we begin immediately to make an assess-
ment of the Catholic school system in the light of the council, since all
ednugéoml planning obviou..‘&y mist take future trends into considers-
tion.

And the most basic questions are being asked ag to the #ffectiveness of
Catholic education for the layman:
In any case, there seems little to guarantee that a Catholic education

wvill greatly assist the layman in confronting and dealing with the kinds
of moral, social, and spiritual problems which be is bound to confront in

laﬂslte!‘ M. Abbott, "Tuching the Faith Is for All," America. (July 1k,
1962): P 485,

198van, p. b,
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modern-day America. It may (and certainly should) assist him to some ex-
tent, but s0 many other influences will be at work on him that education
alone 1s hardly sufficient to offset any disadvantages of family background
or attitudes which he may bring with him. Nor will it guarantee the Church
a better witness to Catholicism in the world, This conclusion, if valid,
implies an urgent need that American education be aubgeeted to a close and
careful scrutiny--myth and theory no longer suffice.?

Possibly one of the most repeated statements of concern about the prod-
ucts of Catholic schools involves their part in the social miasion of the
Church within the total community. "Is the Catholic high school so preoccupied
with preparing the student for the hereafter that it négleata or belittles the |
heret We Catholics are involved in a trexﬁandaua complex of educational
efforts, and we owe it to ourselves to meke an objective analysis of these

nal

efforts. Even if demonstrable proof were provided that Catholics educated

in Catholic schools were more socially aware than those educated in publis

schools, one could still say {t is not enough. Somehow a total commitment to
the facing and solving of problems within the commnity and those of all
humanity must be engendered. Awereness 1s less than involvement.

The Christian does not have to choose between an interior tendency and
& social tendepcy. He should be vividly aware that the full development
of a man cannot come except through and for others. In the Communion of
Saints man works out his sslvation by saving other men.

Such a deep consciousness of human solidarity in Christ as well as the
dignity of the individual in God's image seems absolutely necessary if the
mature Catholic ig to give a real and not merely notional assent tc the
clamant needs of fellow human beingsless fortunate than himself.

How else will he understand that the slum is not a mere economic prob-
lem, but the capital social sin of our times, the symbol of commnity in-
justice and of man's unconcern about ills that mitilste and pervert the
lives of his brothers? How else will he have the spirit of reverence and
gratitude toward the workingman, of respect toward the Negro? Unless the
Mystical Body has some meaning for him, he will never be disturbed to see
God's imsge blurred and distorted beneath the filthy rags of the beggar or
the pasty face of the westrel. By itself no amount of economic theory on
the maldistribution of wealth will enable him to see the utter disorder

200g110han, p. 156.

alJoaaph F. Fichter, "Catholics and High Schools," America (September
15) 1952), P 72lt
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and incongruity in people of Africa and Asia remaining hungry, disease-~

ridden and short-lived, while people in the United States continue to sdd

calories to their dlets and decades to thelir living span.aa
‘This statement of purpose is surely applicable to the whole institutional
Church but is especially germane as a function of Christian education.

Exploring more fully the necessity of religious formation for all

Catholics, we note this polnt of view: "For in trying to provide a total
Catholic education for as many of our young people as possible, we have been
neglecting to provide anything like adequate religious formation for all those
not in Catholic schools, and we have be&n neglecting the religious formation
of o,d.t:v.‘.l:t;s.;"‘?3 Mrs. Ryan asserts that the reason Catholies not in Catholic
schools and Catholic adults are neglected in their religious formation is be-
cause we have conmitted virtually all our resources to the education and forma-
tion of only one age and place group--those in Catholic schools. Bhe believes
that the formation of a dynamically religi;me adu}._t. commnity is the primery
| need, and that the focus of Catholic effort should therefore be on the parish
as a commnity of worship. Personnel, funds, etec., should be diptributed, in
her view, on this premige so that there would develop a deeper commitment
among American Catholics, thus bringing them to a greater awareness of their
responsibilities in community, national and internationsl affairs. Mrs. Ryan
asks, "Can the Church fulfill her main educational mission--to form a people
acceptable to God-~today and continue to provide the ancillary service of a

parochial school system? nel

226hristopher F. Mooney, "Social Conscicusness and the Catholic

College Student," Catholic Mind (March-April, 1960), pp. 131-132.

23Ryan, p. 175.

o6k) 2")&17 Perkins Ryan, "The Real Question: A Reply,” New City (March 15,
1 y ps 10,
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These, then, are some of the varied volces currently speaking with con-
cerned interest, in a spirit of Christian commitment, ori the questions they
see as relevant to Catholic schools in America today. They speak, it sem,
because they desire that we may act so that "all things may be renewed in
Him." Pragmatic decdipsions must, of course, be based on the highest goals to
which one aspires. New social and existentlal realities sre apparent and as
culture changes, so too institutions must change.

At present, there geem to be two very general outlooks prevalent in
the efforts to successfully educate. We my Bere designate these general out-
lookk as "Open” and "Closed," These tvo views are identified by different
labels, are considered in many different ﬁays and with various emphases. But,
they are, it seems, generally identifiable in the attitudes and behavior of
Catholice. They indicate basic qﬁea’oione of ultimate concern regarding the
freedom of pergons--freedom of conscience, obedience, authority, order, and
related considerations. The "Closed" outlook may be exemplified by the Coun.
cil of Trent approach which was considered apologetic, defensive, militant,
and cautious. The ghetto situation and subsequent alienstion of most American
Catholic immigrants tended to solidify this view and is quite readily recog-
nized and understood as a patterned method of educating Catholic children.

The "Open" attitude iﬁvolves a reappraisal of goals and methods, such
as a clarification of the virtue of obedience and its many ramifications.

This statement specifically comments on the lssue.
Obedience in the family and {in education as a legitimate reality hes
a declining relevance and a very brief life expectancy as childhood re-
cedes. The human process of growth is to a large degree the process of
learning not to obey, for childhood is not a permanent disadvantage. The
larger portion of one's life is to be lived as a constantly thinking,

eritically evaluating, self-determining adult., Our humanity, our dignity,
our rationality, our freedom are to be respected. And because this is so,
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our very autonomy requires the climate that encourages the progreasive
maturing of persconal responsibility. ‘

Areas of action suggested by this outlook are well gtated here.

Another dynamic and striking element was the quick, new maturity
achieved by that part of the laity who, having discovered the doctrine of
the Mystical Body, understood that lay people, too, had an active role to
play in the Church--with missionary responsibilities in the "secular city"
that the world of tomorrow will be. Fidelity to the sacraments, obedience
to their pastors--generosity in support of schools, parighes and seminaries
~~thease things no longer summed up all the duties of the Christian. Inter-
racial jJustice, the international policies of their country, the world of
economics, the rc%e of the professional--all these posed problems that con-
cerned them t00.2 :

It would seem thit the basis for this rethinking of the educational
outlook and atmosphere in the Church has been ofﬁéia.lly required by statements
such as this:

We reaffirm strongly that Christian social doctrine is an integral
part of the Christian conception of life.

On this account, we ardently desire that more and more attention be
given to the study of this doctrine. While we note with satisfaction that
in scme schools 1t has been taught with success for years, we strongly
urge that it be included as an item in the required curriculum in Catholic
schools of every kind, particularly in seminaries. It is to be inserted
into the religious apostolate. It should be publicized by every modern
means of mass commnication--daily newspapers and periodicals, publica-
tions of both s sclentific and a popular nature, radio and television.

In this task of communication, Our beloved sons of the laity can make
a great contribution. They can do this by acquainting themselves with
this doctrine, by making their actions conform to it and by zealously
striving to make others understand its significance.

And most recently we note this most definitive declaration:

Since every man of whatever race, condition, and age is endowed with
the dignity of a person; he has an inalienable right to an education

peur Mun&y} "Chianging Educational Patterns Required by Changes in
Society and the Church,” NCEA Bulletin, Peace and Understanding through Edu-
cation (August, 1965), p. 153.

26Robert Bosc, "New Americans in the Kennedy Image," America (March 5,

1966), p. 321.
27Pope John XXIII, Mater et Magistra: Christianity and Bocisl Progress

{New York, August 21, 1961); p. Bi.
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corresponding to his proper destiny and suited to his native talents, his
sex, his cultural backgrourd, and his ancestral heritage. At the same
time, thig education should pave the way to brotherly association with
other peoples, mo that genuine unity and peace on earth may be promoted.
For a true eddeation aims at the formation of the human person with respect
to his ultimate goal, and simultaneously with respect to the good of those
pocleties of which, as a man, he is a member, and in whcse responsibili-
ties, as an adult, he will share. . . .

Moreover, they should be trained to take thelr part in social life, =o
that by proper instruction in necessary and useful skills they can become
actively involved in variocus community organizations, be ready for dis-
logue with others, and be willing to act energetically on behalf of the
common gobdo

Much of the preceding background has stemmed from the involvement of
numerocus interested persons of vé,rioua professions and competencies, on all
levels within the Church, who are concerned about the education of Catholic
children. This intereat and concern is informative, helhm, and necessary;
pti1l), there is further need for empiricsml evidence germane to the achievement
of successful education in our rapidly changing world. However, empirical
studies related to the Catholic school system are scant, especially as one
coﬁsiders its vital importance in the history of the Amei'ican Church and its
undoubted continuing effect.

Review of the Related Literature. A "moral advertence" study of

8ister Ignatius Staley has some pertinence to this present study. Her major
question was: "To wvhat extent do Catholic high school students advert to
moral principles when confronted with a social problem? n29 She specifically

focused on questions pertaining to racial prejudice.

zavuter M. Abbott and Joseph Gallagher (eds.), The Documents of
Vatican II, "Declaration on Christian Bducstion" (New York, February 1k, 1966),

P 639,

2381ster Ignatius Staley, "An Inquiry into the Absence of Moral Adver-
tence in a Sample of Catholic High School Students with Specific Focus upon
Racial Prejudice” (unpublished Master's thesis, Loyola University, Chicago,
1961), p. 160. '
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The findings of her study are of gomewhat greater importance to this
researcher's effort than others because she confined her investigation to
'Catholic students, all in Catholic high schools at the time of her study, and
in general indicated their lack or absence of moral advertence regarding social
problems. Staley did not, however, consider possible varistions in response
based on soclal class or ethnic background but only on total or partial
Catholic education. It is the major coneclusion of her study that a "higher
proportion of morally conformable responses and of low scores, indicatipg less
absence of moral sdvertence is associated with total Catholic oduaation."3o

We also note Sister Leander Dell's thesis, "Descriptive Analysis and
Comparisen of Some Catholic Sophomores with Different Types of Bducation."3t
For our %purpoaes » this study has relevance as the author states that differ-
ences 1 . Tesponses differed more by the type of education of the child than by
social dlass; and that ethmicity of the father vas more lmportant than social
class for diverse responses. 7This author indicates especial interest in class
and ethnicity as important indicators of the attitudes of Catholic students in
Catholic schools but dces not present data on this specific gquestion. Dell's
study would be supportive of Staley's findings that the type of education is
the determinative factor in greater moral advertence., It also supports
Lenski's finding that ethnicity is more important than social class in deter-
mining responses to moral questions.3a

The Rossls in "Some Effects of Parochial School Education in

b4, |

3181;1:&' Leander Dell, "A Descriptive Analysis and Comparison of Some
Catholic Sophomores with Different Types of Bducation" (unpublished Master's
thesis, Loyola University, Chicago, 1964).

32 Gerhard Lenski, The Religious Factor (New York, 1961).
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ﬁuneric:a“33 also addressed themselves to differences in responses between

Catholics in public and parochial schools, as did Fichter in Parochial School .3‘l

Briefly, the Rossis found that parochial school Catholics are not very differ-
ent from other Catholics in moral training. Fichter, however, states the gen-
| eral conclusion that the parochial school succeeds in developing a deeper
social awareness among children than do public schools.

| Of interest too is the work of Hubert Horan on leadership. It is
Horean's msjor conclusion that the differences found between attitudes of lead-
ers and non-leaders in St. Mary's school is not as consistent as the differ-
ences in attitudes among social classes but that "it may well be of the same
nature; a more or less useful dlgtinction of idesl types that 1s based on ob~
servable and measurable cba.mcteristics."'?‘s Horan, therefore, indicates
social class as an important variable in the determination of attitudes but
did not foecus on this factor in his study. The present research hopes to do
30,

The study of Lenski in the Detroit area was concerned with the possi-

ble effects of a sjpeciﬁc religious membership on many areas oi’b human behav-
| ior. One of his most relevant findings is that Ysocio-religlious group member-
ship is a variable comperable in importance to class both with respect to its

potency and with respect to the range or extent of its influence."36 This

33peter H. and Alice 8. Rossi, "Some Effects of Parochial School Edu-
cation in Americe,” Daedalus, Spring, 1961.

3"Jo-eph Fichter, Parochial School (Notre Dame, Ind., 1958).

3SBubert James Horan, "High School Leedership: A Study of Differen-
tial Characteristics of Emergent Leaders and Non-Leaders in a Small Private
Roman Catholic Girle High School in a Large Midwestern City" (unpublished
Master's thesis, Loyola University, Chicsgo, 1965), p. 145,

36 enskt, p. 129.
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gtatement, of course, is applicable to & comparison of diverse religious
groups. It is the intent of this study to assess the importance of social
class within one religious grouping (the Catholic Church) and to focus prima-
rily on possible differences in response to questlions of social doctrine. The
same method will be used to examine ethnicity as a variable. In genersl,
Lenski states that Catholie aschool educated Cathollcs are more faithful to
their religious obligations than are Catholics from public schools. He cone
‘¢cludes thig variation may be attributable 4o education but is not necessarily
80,37 | "

The study of Paul S8chindler agrees generally with Fichter, Dell,
Staley, and Lenski when he concludes that students vho had all Catholic educa-
tion scored a{:.gnitimt}.y higher in Catholic attitudes and values than did
Catholics whcf received all or some public achool educ;ticn.Bs Richard Smolsr,
in his theai;, “"Soclal Position and Age," suggests the importance of studying
parochial secondary and university Catholic education for attitudes and behav-
ior cmelntions.39 But he does not, himself, examine this factor. Rather
he is concerned with age, ethnicity and sociasl class as they affect Catholics'
attitudes; he does not focus on Catholic education as a variable or constant.
His discussion of the theoretical significance of religion or ethnicity in

influencing ethnic attitudes toward the dominant culture velue system is,

however, pertinent to this atudy.uo

31p1a.

38Pau1 T. Schindler, "An Evaluation of Factors Related to Attitudinal
Internalization of the Catholic Value System" (unpublished Master's thesis,
Loyols University, Chicago, 1963). ~

39R1chard Bernard Smolar, "Social Position and Age: Their Relation-
ship to Catholic Ethnic Attitude" (unpublished Master's thesis, Loyola Univer-
sity, Chicago, 1963), p. 169.

h’oIbid LY ] pp L h"9 L]
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Finally, to be noted here is the most ambitious project in this field

to date which is the Greeley-Rossi-Pinto astudy, The Socisl Effects of Catholic

Education, made possible by s Carhegie Fund grant under the auspices of ‘che
National Opinion ResMh center.hl It focuses almost exclusively on differ-
ences in respondents' educational background and their answers to questions on
various aspects of the Catholic value system. The sample ig national and com~
pares Catholics of "All Catholic," "Some Catholic," and "No Catholic" educa-
tion. Attitudes of a control group of Protestants are also included. The
ei’i’ectn of social class according to the authors receive only a "passing allu-
sion” and in thair Judgment this variable deserves a considerable amount of
amlysis.he Thi; report also suggests the "tremendous influence ethnicity may
have on the eﬂiﬁtiveness of parochial education.’ w43

One 1wdrtant general conclusion of this study holds that there is no
slgnificant difference in reaponqé concerning race, international relations or
domestic economic problems based on type of education, and that value-oriented
education may or may not be truly possible of achievement. Purther evidence
in support of this statement could have far-reaching ramifications for all
educators--egpecially those in tﬁe Catholic school sys‘bem."

Sumparizing these related studies we f£ind:

1, Fichter, Dell, Staley, Lenski, and Schindler see Catholic educa-
tion as an important determinative factor in assisting moral ‘advmenee, with
some distinctions among these authors between total and partial Catholic edu-

eation.

ulAndrw M. Greeley, Peter H. Rossi, and Leonard J. Pinto, The S8ocial

Eﬂ’ec’ca of Catholic Education (Ghicago; National Opinion Research Cenfer,
1964).

42r114., p. 81 43rp14., p. 80,
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2. No findings on the import of social class or a particular ethnic

background for responses holding type of education constant.

3. Btrong indications by all previocus investigators that sccial ch’a”
and/or ethnic background may be vital variables to our understanding of differ-
ences in regponse.

The question becomes, then, are the ethnic and social class variables
important and useful distinctions of ideal types which are necessary and pos-
sibly indispensable in the search for answers to the etiology of Catholics'
attitudes and therefore to the implementation of the goals of the Catholic
school system in a changing world? It should be interesting to explore the
variations in responses, especially .on questions related to social responsi-
bility, of the senior girls of two Catholic high schools, staffed by the same
community of nuna, in which the students are generally regarded as of differ-
ing social class and differences in ethnic background are to be found. Thus,
we may analyze their responses holding type of education constant and looking

at soclal class and ethnicity as the variables possibly affecting their atti-.

tudes on these important topies.

Theoretical Considerations. "The process whereby personality is ac~

quired through social interaction is known as soeialimtion."u During this

process, an individual lesrns the habits, customs, mores, ete., which are ex-
pected of him by the group. Some of these patterns are common to everyone
vithin a soclety; others are peculiar to certsin suboultures, racial, or
ethnic groups. Many reflect the outlook of social clsss membership; others
are unique to a peer group or perhaps a reference group. The principal agents

of socialization are the family and other social institutions including, of

u'?rancis E. Merrill, Society and Culture (New Jersey, 1962), p. 151.
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course, the achool. Conformity to the group's expectations 1s brought about

by the process of social control, The means of social control sre both formal

and informel and include rewards, satisfactions, sanctions, penalties, e#clu-
sion from the group, and other methods to insure compliance and predictability
in relation to the behavior of individual members within a society.

The social clase status and ethnic background of children directly af-
fect the sociaslization process as the child develops a personslity and forms
attitudes toward religion and other agpects of the social ayﬁtem operative
witbin a soclety. The impact of these two variables has not been fully clari-
fied, however, and it would seem imperative that more information on these
factors is mandatory for educators--especially in the Catholic school system.
Speculations that higher class status, for example, is related to greater doc-
trinal orthodoxy are substantially unproven but persist as definite possibili-
ties. | '

The importance, then, of the theory of social stratification for this

study 1g apparent--particularly in one of its principal fofmu»that of social

clags--the other mjor form being caste with which we are not especially con-
cerned. "A class is a comparatively permenent group of persons of all ages
and both sexes who occupy a common social position in a hierarchical ranking
within a given nociety."“ Of particular import for our purpcses are the dy-
namic aspects of social class as attitudes are formed, for we know that the
patterned behavior of various social classes involves different rearing prac-
tices of children, varied ocoupational and educstional aspirations for them,
and, in other words, the development of "distinctive attitudes, values and |
k6 |

'éiiyiéé‘ of life." The possible effects of differing social class membership

k6

45rpia., p. 260. °Ibid., p. 28k.
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are, then, a primery consideration of this thegis.

| Much confusion has also been generated by the varioué outlooks toward
- ethnie background in sociological and general discussions. There is thevhis—
torical normative concept of ethnicity which is that of "Americanization" in
which ethnic minorities are expected to adjust to, and to accept the dominant
culture as the "melting pot" theory suggests. There is also the view of eth-
nicity incorporated in the normetive concept of "ethnic pluralism” in which
the separate identity of the ethniec minority is maintained while sharing com-
mon American values with the rest of society. As one looks at both of theaev
concepts it is also important to note that ethnic identification itself is not

the only group-locating factor operative as the person acts within the totality
of our society, but Jjust how salient is this ethnic membership to minority per-
sons as they form attitudes and interact with others? Various viewpoints
germane to the question of ethnicity and Catholicism have been suggested.
Commenting on one aspect of this isaue, Greeley states that the drastic change
he sees in the other-world perspective of Catholics "might be the result of a
transitional process which is accompanying the later stages of the accultura-
tion processes of the Catholic immigrant groups.“h7 John L. Thomas holds that
there are relatively large minorities among the Catholic group. Although
the Melting Pot is bolling steadily, the process of assimilation is far
from completed. To be sure, these ethnic minorities embrace a common
Catholic ideology, but the derivative institutional objectives, as well as
the soclal means used to implc%nt them reveal divergent cultural pattern-
ing of their 014 World origin.

Fichter's position is somewhat different as he states that:

l"T‘lmtl:?e'vr M. Greeley, "Anti-Intellectualism in Catholic Colleges,”
American Catholic Sociological Review (Winter, 1962), p. 367.

)"BJohn L. Thomas, The American Catholic ‘Familx (New Jersey, 1956),
p. 12.
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Whatever we say of Catholiciem, as practiced in Americs today, it must
be understood in terms of the American culture, which discourages many as~
pects of "ethnic-group” survival, but which permits religious differentia-
tion. When we talk about the swrvival and identity of the Catholic popu-
lation as a social phenomenon, we mst emphasize its religious meaning
rather than its immigrant status. On the other hand, we 40 not mean to
suggest that the change in immigrant status and the fading out of ethnic
differences have so molded Catholics with other Americans that they are
bardly distinguishable.*d :

And Herberg adds a third interpretation:

To this new generation it seems obvious that ethnlc separateness can-
not and should not be perpetuated; to them the ethnic pluraliem of the
nationalist appears meaningless and incomprehensible, but they do not
therefore fully share the dream of the "melting pot" enthusiasts. They
realize that integration into American life implies assimilation to the
American model in many crucial respects. However important the ethnic
group may have been in the adjustment of the immigrant to American soclety,
and however influential it still remains in meny aspects of American life,

~ the perpetuation of ethnic differencea in any serious way is altogether out
of line with the logic of American reality. The newcomer is expected to
change many things about him as he becomes American--nationality, language,
culture. One thing, however, he is not expected to change--and that is his
religion. And so it is religion that with the third generation has become
the differentiating element and the context of self.identification and
social location.’O

The final viewpoint we will consider on this question is this one,

Religion and race geem to define the major groups into which American so-
clety is evolving as the specifically national aspect of ethniecity de-

clines. In our large American cities, four major groups emerge: Catholics]
Jews, white Protestants, and Negroes, each making up the city in different
proportions. This evolution is by no means complete. And yet we can dis-
cern that the next stage of the evolution of the immigrant groups will in-
volve a Catholic group in which the distinctions between Irigh, Italian,

Polial, and German Catholic are steadily reduced by inmtermarrisge; » . . %

It is crucial to ascertain, if possible, which of these interpreta-
tions is most valid as we look at the relationship of Cathollcism to ethnicity

&9Joseph Fichter, "The Americanization of Catholicism," Roman Catholi-
cism and the American Way of Life, ed. Thomas T. McAvoy (Notre Dame, 1960),

P 1§6Q
504111 Herberg, Protestant-Catholic-Jew (New York, 1960), pp. 22-23.

ljathan Glazer and Daniel Patrick Moynihan, Beyond the Melting Pot
(Cambridge, Mass., 1963), p. 31h.
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as a variable operating to achieve or thwart the goals of Catholic education

in America today. These are some of the major issues we will attempt to ex-
‘amine and comment upon in discussions of the data of this study.

Because most previous studies indicate Cathollc or public education as
the most important variable for differences in responses, this study will hold
type of education constant (at least ten years of a possible tirelve in a
Catholic school), and attempt to determine the import of the social class and
ethnic variables within such a sample.

Hypotheses. The hypotheses of this study are three:

1. Attitudes of respondents in both schools will tend to vary accord-
ing to their social class membership rether than reflect their common religious
affiliation and Catholic education.,

2. Differing ethnic backgrounds will be associated with variations in
responses within a social class.

3. Students of the same ethnic background but of differing social

class will tend to have similar attitudes.




CHAPTER II
THE METHOD AND TECENIQUES OF THE STUDY

Sample Population and Procedures. It has been noted in Chapter I that

the cited studies of Catholic studehts have focused on the extent of Catholic
education as s variable in the research. Although the results of these
studles are generslly favorable to Catholic students educated totally or pre-
dominantly in Catholic schools in regard to sreas of social responsibility,
there are many current commeﬁtatora who suggest that this area of religlous
formation requires increased attention. Human behavior by its very nature
infers an imperfect condition and there is practical doubt that universal ac-
ceptance and pﬁgctice.of the socinl doctrine of the Church by her members will
be achieved. But it 1is pragmatically sound that goals and aims be clearly de-
fined, considering all aspects of the current parochial school situation, so
that plans for the religious formation of Catholice way proceed. And go, in
the practical sphere, questions arise as to the possible influence on attitudes
and behavior and thelir relative effects as efforts are made to attain these
goals.

It would seem necessary, then, that other factors besides type of edu-
cation should be examined to assess their possible effects on the attitudes of
Catholic young pebple-—nnd, presumably, on their behavior--in areas where the
Church desires the scceptance of!specific norme. The two variables generally

indicated by other atudies as necessary uareas of research were soclal class
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and ethnic background as discussed in the previous chapter.

The universe selected for this study consists of the seniors of two
Catholic girls' high echools which will be called "St. Ann's" and "8t. Mary's."
These two specific schools were chosen for several reasons. From personal ex-
perience, the writer knew that the majority of students in St. Ann's could be
establisghed as middle class, whereas those of St. Mary's would be working
class. It was also known that some indications of the effects of a particular
ethnic background might be studied because each school has many girls of Irish
descent. The fact that the same commnity of nuns operate both schools was
considered important because this would eliminate possible influence based on
the éustoms and traditions of different religious communities in areas of
soclal action and the like. Both schools have 1§y teachers on thelr faculties
and the curriculum of both for religious inastruction is similar. This last
factor will be commented upon later. All of the students are of approximately
the same age and urban.

Finally, and from a practical point of view, perhaps most important,
the principals and senior homeroom teachers of both schools very graciously
permitted the questionnaifes 40 be administered. Thelir cooperation and intere
est wvas indispensable for this research.

The senior girls of these two schools answered the questionnaires dur-
ing the same week of May, 1966.1 Bach homaroom‘taacher administered it to her
own class during the first class period of the day. Suggestions to the teach-
ers who would administer the questionnaires were gi#en to each homeroom
teacher. A copy of these suggestions may be found in Appendix I. Salient
points of this sheet included:

1. Emphasis on the fact that each student is to give her own opinion
on these issues.
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2. The questionnaire should be completed by the respondent without
help from the teacher or comparisons with other students,

3. Teachers should stress the importance of the respondents' answers
but should show disinterest in individuals' answers so that the
girls will give aincere opinions and not the answers they think
the teacher would approve.

After the questionnaires were returned to this writer, the process of
separating respondents according to predetermined criteria was accomplished.
The first part of the questionnaire gave the factual data about the students
necessary for this procedure. This part of the questionnaire will be consid-
ered here because it was the personal background section which assisted in the
determination of respondents for the final sample. The second part will be
treated fmmediately following this explanation under the heading, "The Ques-
tionnaire."

Respondents for the final group to be studied were chosen based on
these criteria:

1. The student must have had ten or more years in a Catholic school.

2. The respondent and both parents are Catholics who attend Church
weekly. (This was done to eliminate dormant or marginsl Catholics
becauge of the widespread criticism of Lenskl's method of using
all who termed themselves Gatholics.)

3. Both parents are alive and living together.

L. The social class of the respondents had to meet the requirements
of middle or working clasi based on the Hollingshead and Redlich
system of stratification.

The procedure suggested by item 4 above included these aspects for the

respondents of each school. There were 321 questionnaires returned by St.
Ann's school as 25 girls were absent the day they were administered. This

makes the total of 346 in the 8t. Ann senior class. Of the 321 questionnaires

1see August B. Hollingshead and Frederick C. Redlich, Social Class
and Mental Illness (New York, 1958), pp. 387-k07. )
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returned there were 128 which met all the requirements of the criteria. Those
which did not meet the stipulations set for inclusion in the final sample
totaled 193. There were 16 incomplete questionnaires, 63 which either gave
insufficlient informetion to determine ¢lass position or were Classes IV or V
according to the Holliﬁgahead and Redlich scale, and 11k which failed to meet
the other conditions of the criteria.
0Of these 128 students selected Uk were Class II or upper middle
class, 60 were Class III or lower middle class, and there were 24. students
vhose fathersa' occupation and level of education placed them in Class I ac~
cording to the Hollingshead and Redlich Two-factor Index of Bocial Poeition.
It was decided to include these 24 Class I respondents with the Clsss II and
Class IIT students and operationally define these 128 respondents as middle
class for the reporting of data in the study. The inclusion of this clueter
of 2k girls in the middle class grouping was based on the more gubtle factors
which Hollingshead and Redlich suggest as indicative of Class I membership--
none of which are characteristics of these 24 students. For example, although
the specific area of residence for the students who attemd S5t. Ann's school
was not asked by the questionnaire, the general residential area which the
school serves is not "the best" of the larger community which is one of
Hollingshead and Redlich's stipulations for Cless I membership. Nor is the
educational level of the mothers in this group in aseccord with Holllingshead and
Redlich's determination thut Class I mothers have at least some college. Rven
the more tenuous sspects of Class I membership such as acceptance in the
social register of a community, lineage, and the like indicate that the stu-
dents of these 24 families are similar to upper middle class families in these
characteristics and their general style of life rather than Class I families.
g8 group of this study was
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operationally defined as Classes I, II, and III of the St. ~Aun's respondents

and throughout the text and tables, these 128 students will be collectively
' treated as the middle class sample. |

The total senior class of St. Mary's achool was 245 of which 14 were
absent the day the questionnaires were administered. Those not meeting the
conditions of the criteria and therefore excluded from the final sample among
the 236 questionnaires returned totaled 171 of which 13 were incomplete, 48
had either insufficient information to determine class position or were
clearly Classes II or III, and 110 which failed to meet all the other condi-
tions for inclusion in the final sample of the study. Those meeting all
stipulations in the 8t. Mary's group was 60.

An operational definition was also establighed for the determination
of the working class sample of the study. As was previously mentioned, the
final group of 8t. Mary's respondents totaled 60--of whom 41 were Class IV
according to the Two-factor Index and 19 were Class V. These two groups were
combined and called the’working class sample of the study. It was again the‘:
more subtle factors as was noted for the selection of the middle class group
which indicated that these 19 students of Class V position should be included
in the working class sample. Although Hollingshead and Redlich state that
41 per cent of Class V families are broken, these respondents are all from
two-parent homes. Thelr mothers' educational level exceeds the eight years
which Hollingshead and Redlich stipulate in their research as the median for
Class V motheras. Also these students atiend a parochial school which con-
flicts with the statement that the Cathoiic children of Class V families are

predominantly public school educated. In summary, these characteristics indi-

cate that these 19 respondents are similar to the 41 Class IV students in sig-
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of the working class sample as the deta of this study is reported.

5. Finally, it was desired that the ethnlc background of the stud.ents
be established for comparative purposes.

Because both schools were known to have representative numbers of
girls of Irish descent, the questionnaires of each school were again examined
and in both schools those respondents who were of Irish background both on
their mother's and father's sides were selected. To avoid assimilation prob-
lems only respondents of third generation or longer in this country were in.
cluded for the Irish subgroup as well as for the other two groupings of non-
Irish or a mixture of Irish and other nationality background(s). Comparisons
will be made between Irish and non-Irish within each school with class‘ held
congtant, as well as between the Irish group of the two aéhools vhere class
status 1s diftéront but ethnic background the same. When thig gelection proc-
ess was ccmpleted, the totales of each group became:

Irish Non-Irish Mixed

Middle Class~-~5t. Ann 33 29 66
Working Clags--St. Mary 18 25 17

It was also decided that descent itself was not of the only importance
in a study such as this but the sélience it has fcr respondents. The varia-~
tions within and between the ethnic groups were interesting and will be pre-
sented in Chapter IV. | |

Summarizing the criteria by which the sample population of each school
was chosen, it is to be noted:

1. Ten or more years of a possible twelve in Catholie schools.

2. Parents and student at least modal Catholics according to Fichter's
typology.a

2Joseph H. Fichter, Social Relations in the Urban Parish (Chicago,

1953), p. 22.
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3. Both parents alive and living together.

4, Students' ethnic background determined by at least third generation
on both sides.

5. 8t. Ann's respondents were operationally defined as middle class
based primarily on the Hollingshead and Redlich Two-factor Index of
Soclal Position.

6. 8t. Mary's students operationally defined as working class in the
same manner as ltem 5 above.

The final question in this section (Item 21) was included to see if
the political party preference of these respondents' parents correlsted with
class and/or ethnic background as many previcus investigators have stated.

The Queétionmire. The ma jor part of the questionnaire wae designed to

determine these students' views on issues primarily related to social responsi-
bility, and thelr knowledge of and agreement with the social doctrines of the
Catholic Church, in which all respondents stated active membership. The origin
of these Questions, thelr purposes for this study, and the comparisons to be
made will com;'ise the next part of this thesis.

Questions 1 through 10 of the second part of the questionnaire were
taken from the Kational 6p1nion Regearch Center's 1nstrument3 which was also
used bﬁr Horan.h Each is specifically focused on one or more aspects of the
socisl doctrine of the Church. They are concerned with contemporary soclal
problems such asg racial and ethnic prejudice, birth control, religious, aca-
demic and civil liberties, the function of the Church in the "secular city,"
labor unions, and other related issues. All of these questions relate to
issues upon which the teaching arm of the Church has made clear pronounce-
ments. Greeley, Rossl, and Pinto found that respondents in their sample who

went exclusively to Catholic schoole were "more likely to agree with Church

b

3Gree1ey, Rossi, and Pinto, pp. 8-9. Horan, p. 156.
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euthority than others."5 One task of this research is to see if this teaching
authority is accepted by the Catholic educated individuals of this study and
' to compare percentage of assent or dieagreement within the subgroups forvpoa-‘
sible differences which may correlate with class status or ethnic background.
Question 12 focuses on altriusm versus meterialism in the choice of
adult occupation as the students are asked if they would choose a job which
assured them of a comfortable and secure life for themselves and their fami.
lies or a Job which made it possible for them to do good to others and improve
society. Questions 13 and 14 are designed to essess the respondents' views on
the permissibility of using atomic bombs--specifically stating "even if they

are immoral would the United States be allowed to use them againsgt Communism
or as a retaliatory measure?” These last three questions are from de Cruz's
questionn#ireﬁ |

Respondents' attitudes towards the Church's right to speak on various
social issues is examined in the five parts of Item 15. These again are areas
in which the Church has already spoken definitively--with the possible excep-
tion of "exaggerated advertising claims" which has recelved less emphasis than
the other four: Just wage, Negroes' right to social equality, birth control
and divorce, and disarmement. The issue presented here is: +to vhat extent do

the respondents agree with the right of the Church to state these social doc-

trines as she has, in fact, done for many years?

Questions 16 and 17 seek to know whether these Catholic high school
seniors would wish our surplus food ﬁo be shared with other foreign peoples in
need--and, in the seecond instance, with the people in Commnist countries "if

JGreeley, Rossi, and Pinto, p. 39.

6cle Cruz (from M.A. thesis still in progress). ‘
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their need is great." To feeeéjr the hungry would surely seem to be & basic de-
sire and intention of comcit‘t:ed Church members.

To assess the respondents' views on the rearing practices in their
homes and the personal characteristics of their parents, questions 18 and 19
were included. Question 18 will provide an idea of permissive, mixed, or
strict parental regulation of f;heir daughters' activities. Question 19 will
indicate the students' opinions of their parents' personality traits along a
favorable, mixed, or unfavorable continuum.

It was hoped that questions 20 and 21 will provide information per-
tinent to the "tone" of each school as students choose the procedure they would
follow if they have been unfairly treated by a teacher or when they find them-
selves in disagreement with something (a teacher says. Question 22 asks a de-
scription of the teachers they have had this year in terms of personal traits
vhich are especially releva.nt to an educator. Question 23 asks the kinds of
students the respondents think their teachers prefer and will give information
helpful in evaluating vhether a more authoritarian or free atmosphere is seen
as the reality of St. Ann's and St. Mary's by their senior students. The pre-
ceding six questions either alone or in combination should indicate something
of the social control factors that these girls see as operstive within their
family and school milieu. They, too, have been taken from the NORC instru-
ment.

Question 24 is a four point quiz on Catholic doctrine which in the
present writer's view would not be considered diﬂficult for high achool seniors
all educated for ten years or mare in a Catholic school. Idemtification of
the encyclical "Mater et Magistra" as concerned with socio-economic conditions

will be of particular import for one aspect of this study, that is, knowledge
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of the social doctrine of the Chureh, which does not, however, necessarily in-
dicate sgreement either in word or action.

Question 25 which inquires "how close do you feel toward your religion"
is designed to partially ascertain the respondents' own personal attitudes and
feeling of involvement in the assoclational and commnal aspects of Church mem-
bership.

To examine tne attitude of the students on welfare state progranms,
question 26 was used from Dell's Questionnnire.7 Views on the right of free
speech including the right to criticize the President were explored in question
&7 which is also from Dell's wnrk.s

The relative importance of various traits that children should learn
was asked in question 28. Most of the other investigators who used this kind
of inguiry were especlally concerned with the percentage of respondents who
selected "to help others," or "to think for himeelf,” and further comments
will appear with the dats on this issue. And finally, question 29 attempts to
determine the probable decision the respondents will meke when the time comes
to send thelr own ghildrun to school. Hiil it be public; Catholic, or
private?g

As Fichter has pointed out most of these questions have what might be
called an "expected response” from the point of view of Catholic social doc-
trine. Chapters III and IV of this study will Present the resulis with this

Tpe11 (thesis previously mentioned which used Lenski's questionnaire),
P. 171.

8Ib1d., p. 172,

Mmis vas the wording of the questionmaire item. It was expected that
the respondents would interpret "private schools" as those other than
Catholic schools. The data suggests that this was thelr interpretation.
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important statement in mind. An "expected response" may be either one answer
such as "yes" or it may be within the range of "strongly agree" and "agree'

' combined to make the proper category. There are some items, however, which are
hot of this nature. Data on these will be presented from a descriptive or
analytical point of view. Furt_‘.her comments on these dellneations will be made
as the results are presented bscause it is felt they will be more informative
in that context. |

The mode of presentation in Chapters III and IV will be tables indi.
cating numbers and percentages based on previously explained criteria for all
questions of the questiomnaire that are gignificant for this study. Some per-
sonal Jjudgment will be exercised by this writer as to included and omitted
itemg and their presentation. Although this Judgment may be open to question,
it is most assuredly necessary for this thesis.

One last comment on the method of presentation. The reader's attention
will, of course, be focused on the percentage differences found among the
groupings. However, "suggestive" or "significant" differences between percent-
ages of various subgroups will not be given because the final sample of each
school is itself, by reason of the selection criteria, not a random semple. As
Horan has noted in reference to the sample of his study which was very similar

to this one, "all differences within that population are hence statistically

significant, since (obviously), there is no risk that a population be atypical

n10 This statement is applicable to the samples of this thesis also.

of itself,
It wvas therefore determined that "large differences"” would be pointed out on
the basis of a magnitude of 8 or more percentage points of difference between

claases or ethnic groups. Although the cutoff point 1s not the same, the

mﬂoran, p. 16.
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rationale for thisg procedure is the same for this study as it was for Horan's

work. He states:

Ag a practical messure of important difference, it was decided by the
present writer to point out all differences larger than 10% of the total
ogsible range. . . . This has several practical advantages. ©One has to
draw the line gomewhere, as with cutoff points in the nominations contalned
in the preceding chapter. A smaller difference than 10% would have in-
creased the number of "important" differences among the groups to the point
wvhere the gignificant might well have been drowned under the masses of re-
ported differences. . . . For all ite patent disadvantages, it is conven:
ient and serves to bring out the more salient points in the research.ll

Thie explanation is informative and concise and would seem to make clear one
aspect of the method of presentation in the present writer's thesis.

Other Regearch Problems. As was previously explained in detail, the

final sample of St. Ann's school is 128. For St. Mary's it is 60 respondents.
For an analysis of responses based on social class these numbers are adequate.
However, when they are divided into Irigh and non-Irigh for the ethnic back-
ground apalysis the numbers become:

Irish Non-Irish

Middle Class--St. Ann 33 29
Working Class--8t. Mary 18 25

These groups are not as large as one would wish in order to assure validity of
patterns vhich may emerge. This fncﬁor, then, must be kept in mind as data on
the ethnic groups is reported.

There also may be a bullt-in and unavoidable bias when the girls of
each school are compared by class in relationship to their attitudes on
various issues. It might be suggested that the religious instruction program
of each school has been affected by the class status of the students. And

therefore a middle class sample ghould be gathered from within the working

uIbid .y pp . 99"100 .

—



39

class school for control purposes. After careful examination of the‘question-
naires, however, this was found to be impossible of attainment. Utilizing the
' criteris previocusly emuncisted, no such group could be found. Although there
were several respondents from the working class school population who could be
identified as middle class by the criteris set, their number dwindled as the
other factors of the criteria were applied, such as parents and student modal
Catholics and ethnic background stipulations. After spplying the criteria
then, the final number was far toc small to be meaningful ag & control group.
Retuming to the original point raised, however, in discussions with
religion teachers of each school this writer was convinced that the religious
instruction and formation curricula in each school were of comparable emphasis
and pedagogy. This is, of course, a Judgment of these teachers and this writer

which should be considered by the reader.




CBAPTER III
ARALYSIS OF RESPONSES ACCORDING TO SOCIAL CLASS

It 1s stated in innumerable sources that the attitudes of individuale
are strongly influenced by the place that person occupies in the stratification
system of a soeiéty. &ﬂng synthesized the findings of empirical studies to
date on this point, Berelson and Steiner state definitively: "At present, at
least in the United States, differences in opinions, attitudes, and beliefs
gtem from three major factors and two minor ones. The major factors are resi.

vl 15 this

de;nce, ethnic status, and class; the minor ones are age and sex.
study, the respondents are all urban residents of a large midwestern city,
their ages sre seventeen or eighteen years, and they are all female. The other
two factors, ethnic status and class, are the characteristics upon which this
study will focus as data is presented, to discover possible differences in at-
titudes which may be attributable to these two variables.

Having explained in Chapter II the process by which the middle class
and working class samples of this study were selected, it is now possible to
present results on the various questionnaire items according to this two-class
breakdown. Bach iltem will be preceded when it is meaningful by a statement of
the "expected response” from the standpoint of Catholic teaching. As the

tables and explanations are presented indicating the differences in response

lpernard Berelson and Gary A. Steiner, Human Behavior (New York, 1964),
p. 570,
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between classes, & commentary on "large differences" will also be mde. It
was previously explained that these groups are not random samples so it is im-
possible to employ standard tests of statistical significance or difference.
Therefore, these “"large differences" will be pointed out on the basis of a
magnitude of difference of more than eight percentage points on any item be-
tween the two classes. This has been done after all the data was examined so
that the important points of difference in the study could be clearly presented
in an informative context. Horan's explanation of this procedure which he also

utilized, was previously quoted.a

TABLE 1.--Class differences in attitudes towards atheists
as good citizens

B R A R A S RN S DAL

Question 1. Only people who believe in God can be good
Anmerican citizens :

Middle Class Working Class

Per FPer

No. Cent No. Cent

Strongly agree 13 10,2 2 3.3
Agre& 18 1.1 6 10.0
Disagree 59 46.1 33 55.0
Strongly disagree 33 25.8 16 26.6
No opinion 5 3.9 3 5.0

N = 128 N = 60

In answer to this first item, the expected response would be dis-
agree or gtrongly disagree. Thé percentage of middle class respondents who
are within this category is 71.9 per cent and in the working class 81.0 per
cent. This would indicate that more middle class respondents are less tolerant

of athelsts than working class students whose large 9.1 per cent difference

2Horan, PP 99-100.
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shows more respondents in accord with the official American position on civil
liberties. This difference is not in accord with accepted theory that an

authoritarian position 18 more often taken by the lower classes in relation to

areas such as civil liberties.3

TABLE 2.-~Comparison of attitudes towards Church teschings
by soclal class

R U S A A O TR SRR
Question 2. The teachings of my Church are old fashioned
and superstitious

Middle Class Working Clase

Per Per
No. Cent No. Cent

Strongly agree 0 0 0 0
Agree 6 4.6 1 1.6
Disagree k7 36.7 23 38.3
Strongly disagree T2 56,3 kL 56.6
No opinion 3 2.3 2 3.3
¥ = 128 N = 60

Question 2 ghows a 92.0 and 94.9 per cent of expected response of dis-
agree or strongly disagree from the 8t. Ann's and St. Mary's respondents, re-
spectively. Clearly, the students of this study are opposed to the view which
holds that religious doctrine is old fashioned and superstitious. The abso-
lute numbers in both classes who give the expected response is significant for
this question.

The expected response for statement 3 would be disagree or strongly
disagree, Both groups are almost identically inclined toward family planning
as 68.7 per cent of the middle class falls within this category and 68.3 per

cent of the working class respondents agree. From this data class does not

, 3Bereloon and Steiner, p. 572.
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TABLE 3.~-80cial clags differences in attitudes towards
family planning

oo e
Question 3. A family should have &s many children as pos-
sible and God will provide for them

Middle Class ‘Working Class

Per | Per

Ko. Cent Ho. Cent
Strongly agree 10 7.8 5 8.3
Agree 23 18.0 11 18.3
Disagree 67 52.3 29 48,3
Strongly disagree 21 16.4 12 20.0
No opinion T 545 3 540

N =128 N = 60

TABLE 4.--Attitudes towards Negroes' desires for equality

by social class
m
Question 4. Negroes would be satisfied if it were not for
a few people who stir up trouble ‘

Middle Class Working Class
| Per Pex
No. Cent No. Cent
Btrongly agree 10 7.8 3 5.0
Agree 28 21.9 15 25.0
Disagree 53 k1.4 22 36.6
Strongly disagree 32 25.0 12 20.0
No opinion 5 3.9 8 13.5
| N = 128 N = 60

appear to affect attitudes toward family planning among these respondents.

In answer to s‘bateﬁent k the expected response would be disagree or
strongly disagree. In the middle class group 66.4 per cent are within this
range and in the working class it is 56.6 per cent. Also worthy of mention is

ble 13.5 per cent of the wor clasg who have no ogj.nion on this

I INNNN==,
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statement. The large difference in response between the two classes would be
in qccord with many research findings that prejudice is more intense within a
group when the minority group is seen as- directly competitive with them. | I".or'
exsmple, the working class respondents might view Negroes as a threst to their
own social and occupational aspirations.

TABLE 5.--Attitudes toward Negroes' "pushing themselves

where they are not wanted" by social class

R A SN IS AN
Question 6. Negroes shouldn't push themselves where they
are not wvanted

Middle Class * Working Class

Per Per
Ko. Cent Ko. | Cent
Strongly agree 16 12.5 13 21.6
Agree b7 - 36.7 19 31.6
Disagree 'S | 32,0 18 30.0
Strongly disagree 16 12.5 L 6.6
No opinion 8 6.3 6 10.0
K =128 N =60

Examining Table 5, there appears to be a contradiction with item 4 in
the response on this issue. The expected regponse would be digagree or
strongly disagree. Aithough the direction of change 1s the same for both
groups on thé two statements, middie class respondents who are within the range
of expected response total k.5 per cent and working class 1s 36.6 per cent on
this item. The substantive change is notable and indicates some conflict in
both classes with tha social doctrine of the Church on the issue of Negroes®
right to social equality stated in these terms. The nature of the two state-
pents may account for the difference in response as middle class white respond-

ents may take on the feeling of "threat" as Negroes "push themselves where they|
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are not wanted"--that is, in the eyes of middle class whites, into similar
occupations, nelghborhoods, churches, and schools. In statement & this threat
is not necessarily felt by this group. The drop in the working class percent-
age who give the expected response here mey be merely a reinforcement of the
explanation given for item L,

TABLE 6.--Attitudes towards Church feaching on charity by
social class

Question 5.

Love of neighbor is more important than eating

meat on Friday ’

Middle Class Working Class

*’ | Per Per

Ho. Cent Ho. Cent
Strongly agree 62 48.4 35 58.3
Agree 52 k0.6 21 35.0
Strongly disagree 3 2.3 0 0
No opinion 7 5.5 3 5.0

N » 128 H =60

It is encouragling to note from the standpoint of Catholic teaching on
charity thet the expected response to statement 5 presented in Table 6, is
89.0 per cent for St. Amn's respondents and 93.3 per cent for 8t. Mary's stu-

dents. Although the samples are not scientifically comparable, it was of con-
cern to meny that the NORC found only 53 per cent of their "all Catholic" edu-
cated sample agreeing that love of neighbor preceded sbstention from meat on
Friday in the Catholic value system. This random sample, it should be noted,
were adults who received their Catholic educé,tion a generation ago or more,
and although the official teaching itself on the primacy of love has been the
ssme throughcut Church history, the time factor has perbaps influenced the

relative emphasis on these pointe within the school system as the institutional

-
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TABLE 7.--Class differences in attitudes towards Jewish
business men

Question 9. Jewish busginess me:i are about as honest as

other business men :

Middle Class Working Class
Per ' Per
Xo. Cent No. Cent
Strongly agree 16 12.5 7 11.6
Agree 54 k2.2 32 53.3
Disagree 15 11.7 2 3.3
Strongly disagree . 't © 34 2 3.3
No opinion 39 30.4 17 28.3

N = 128  N=60

Church has possibly modified what may be termed its Juridical stance.

The results of statement 9 shown above should give an expected response
of agree or strongly agree. This response is elicited from 54.7 per cent of
the middle class respondents and 64.9 per cent of the working class group. The
difference in possible anti-Bemitism between the two classes appears to coine
cide with the findings of Allport.

Finally, it seems fairly well established that white people in the lower
socio~.economic levels are, on the average, more bitterly anti-Negro than
white people at the higher levels, The preverse situation holds for anti-
Semitiem, which seems relatively mgre pronounced at the higher socio-
economic levels than at the lower.
It can be seen that this finding of Allport's also reinforces the commemtary
made on the two preceding items related to Negroes' rights. Again, the
"threat" element of prejuiice seems apparent for both of these lssues.

Parenthetically, a few respondents sdded personal comments on this

toplc of anti-Semitism., One who strongly asgreed with the statement expiained

kGOl’dOn W. Allpoz'b, The Hatgl'e of Preéudice (New York, 195"), P 780
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that she worked for a Jewish businessman and had experience that proved them
as honest as others. A few mentioned their lack of experience and therefore

the impossibility of responding. Both classes showed very large numbers re-
sponding "no opinion"--30.4 per cent middle and 28.3 per cent for the working.
However, even without personal experience it would seem possible for these stu-
dents to form and state thelr attitude, Many factors are probably operative
in this phenomenon. Parental views would be influential; cne might also ask
in light of recent Council developments on the Declaration of the Relationship

of the Church to Non~Chrigtiasn Religions whether or not the teaching Church

has been as clear and emphatic in this sensitive area as might be expected

from her official position.

TABLE 8,--Attitudes towards books written by Commnists in
' Public Libraries by social class

e

Question 7. Books written by Communigts should not be per-
mitted m public libraries

Middle Class Working Class

Per Per

No. Cent No. Cent

Strongly agree 6 4.6 1 1.6
Agree 19 14.8 12 20.0
Digagree : T6 59.3 27 5.0
Strongly disagree 24 18.8 13 21,6
No opinion 3 2.3 7 1.6

N = 128 N = 60

To explore respondents' attitules tovard ancther facet of civil liber-
ties is the purpose of statement 7, Table 8, This item would have an expected
response of disagree or strongly disagree., In conformity with this expecta-

tion, 78.1 per cent of the middle class and 66.6 per cent of the working class
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respondents answered in this manner. Contrary to their greater toxegance for
atheists than were middle class respondents, the working class indicates here
' a large difference of 11.5 per cent between themselves and middle class re-
spondents as 21.6 per cent strongly agree, or agree, that books written by
Communists should be banned from public libraries. This result, unlike the
data in item 1 1in this study, is more in accord with previous research that s
higher class would be more positively inclined tovard civil liberties than a
lower socio-economic class.

TABLE 9.--S0clal class differences in attitudes towarde
unions

R e L

Question 10. Working men have the right and duty to join

uniona

Middle Class Working Class

Per Per

Fo. Cent Ho. Cent
Strongly agree 30 23.4 23 38.3
Agree 69 53.9 27 k5.0
Disagree 1k 10.9 6 10.0
Btrongly disagree 2 1.6 0 0
No opinion 13 10.2 b 6.6

N = 128 . Ne60

Considering the comprehensive pronouncements of the Church dwring the
last century on the issues raised in statement 10 above, one would expect
agree or strongly agree responses. In the middle class 77.3 per cent indicate
attitudes within this range and in the working class the percentage of concur-
rence is 83.3. Altbough this question was taken intact from the NORC instru-
ment which had several pre~testings, the present writer was apprehensive that

the combination of "right and duty” in this item might cause some confusion.




There may be many who strongly admit the right but do not necessarily accept
the duty of union membership. A few respondents, of their own volition, com-

- mented in Jjust these terms. The numbers were small but it was felt that the

delinsation mede by these respondents merited at least this short comment,

TABLE 10.--Attitudes toward Christians' obligstion to fight
poverty and injustice im this life by social class

Question 8., My religion teaches that a good Christian
ought to think about the next life and not worry about fight-
ing poverty and injustice in thig life

Middle Class Working Class
Per Per
No. Cent No. Cent
Strongly agree 0 0 1 1.6
Agree 0 0 0 0
Disagree 43 33+5 24 40.0
8trongly disagree 85 66.4 31 51.6
No opinion 0 0 Y 6.6
N = 128 N = 60

TABLE 1ll.--Attitudes towards religious bodies' obligation
to influence social conditions by social class

I S S T A A T RN S N S A R T YR AR MR
Question 11. Religion ought to concentrate just on the
worship of God and give up trying to clean up slums and
other social comditions

Middle Class Working Class
Per Per
Ko. Cent No. Cent
Strongly agree 2 1.6 0 0
Disag 2 20 20 3.3
Digagree . .
Strongly disagree 89 69.5 38 63.3
No opinion 0 0 2 3.3
N = 128 N =60




50

The results of the above two items are of special importance to this
study as they touch upon Catholics' involvement in the "secular city." The
expected response of disagree or strongly disagree for item 8 is given by 99.9
per cent of the St. Ann respondents and 91.6 per cent of the St. Mary girls.
For statement 11, we find 9%.5 per cent of the middle class and 96.6 per cent
of the working class respondents giving the expected response of disagree or
strongly disagree to this statement.

The dualism so often ascribed to the Catholic population of this coune
try in terms of lack of participation in works of social responsibility is
overvhelmingly denied by the stated attitudes of the respondents in this study.
Focusing on Fichter's previously cited guery "are we more concerned with the
hereafter than the here?" these students clearly believe that their Church
recommends soclial actions %o improve the "here.” One may suggest that these
results do not deny the possibility that the emphasis was not always as strong
for this position within the teaching Church. It seems plausible, however,
that this modification in attitudes is the natural result of a long but con-

tinuous development to the culmination found in Vatican II's Comstitution on
the Church in the Modern World.

Profound and rapid changes mmke it particularly urgent that no one, ignor-
ing the trend of events or drugged by laziness, content himself with a
merely individualistic morality. It grows increasingly true that the ob-
ligations of Justice and love are fulfilled only 1f each person, contribe
uting to the common good, according to his own abilities and the neéds of
others, also promotes end assists the public and private 1nst1tutions
dedicated to bettering the conditions of humen life.’

And it is Callshan's assertion on this point that
thig emphasis has reflected a theological response to the recognition that

Christianity, including Catholicism, 1s failing to meke a vital impact on
pociety. But it also reflects the need of Catholics to find a

5In Abbott and Gallagher (eds.), p. 228.
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spirituality which will take account of their desire to escape from a nar-
row, sociallg defensive Catholicism to a confident, positive, creative
Catholiecisum.

TABLE 12.--Differences in choice of later life occupations
by social class

A N A T A s R AN T

Question 12. If you had to choose one or the other of the
following, which would you prefer:
A) A job which assured you of e comfortable and secure
life for yourself and family, or
B) A jJob vhich mede it possible for you to do good to
others and improve society

Middle Class Working Class
Per Per
No. Cent No. Cent
A 67 52.3 21 35,0
B 59 6,1 39 65.0
No opinion 2 1.6 0 0

N =128 N = 60

Examining the results of question 12 the lerge difference is rather
striking. In the middle class group 52.3 per cent choose an occupation which
assures & comfortable life and 46.1 per cent an cccupstion which makes it pos~
sible to do good and improve society. Of the working class respondents, how-
ever, 35 per cent select a comfortable life and 65 per cent an oceupation of
service to others. In other words, there is a 19 per cent spread between the
two classes which indicates that more respondents have materialistic attitudes
in the middle class andi there are more altruistic individuals in the working
class sample of this study when a choice of later life occupation is the cri-
terion.

It is impossible for this writer to give a conclusive explanation of

6Callahan, D 167-168.




5a

this data. It may be possible, however, to suggest that the lack of service
a8 & life goal among the middle claas group is related to the warning that
Gibson Winter has given in The Suburban Captivity of the Churches.! He notes

the trivialization and Juvenilization of life in suburbie and we may wonder if
thias phenomenon might not be apparent here among the middle class respondents
who, in meny soclal characteristics, resemble the suburban Protestants of whom
Winter speaks. Also relevant to the cholce of occupations assuring a comfort-
able life in the middle class group mey be the recency of attainment of middle
class status by the respondents' parents. The security of higher class status
increases over time and may bring a reawakening of social responsibility as
some commentators have suggested.

TABLE 13.--Attitudes towards the use of atom bombs to over-
come Communism by socisl class

A O R ORI Y

Question 13. Even if atom bombs were immoral, wowld the
United Statee be permitted to use them if that were the
only way to overcome Commmuniem?

Middle Clsss Working claas-
Pexr Pey
Ho. Cent Ro. Cent
Yes | 30 23.4 8 13.3
No 56 43.8 22 36.6
Don't Xnow h2 32.9 30 50.0
K = 128 N = 60

Questions 13 and 1k sbown in Tables 13 and 14 are related considera-
tions. The first part of both questions, even if atom bombs were immoral,

should, it seems, be of prime importence to these respondents as they reply.

YGibaon Winter, The Buburban Ceptivity of the Churches (New York,

1960) .
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TABLE 14.--Attitudes towards the use of atom bombs as &
retallatory weapon by social class

b e e
Question 1k, Even if atom bombs were immorasl, would the
United States be permitted to use them to retallate against
an enemy who attacked the United States with such weapons?

Middle Class Working Class

Per Per
No. Cent Ho. Cent
Yes ‘ 90 T0.3 30 50.0
No 18 1k, 10 16.6

N = 128 N = 60

However, it can be seen that 23.% per cent of the middle class group and 13.3
per cent of the working class feel that an immoral means (as the wording of the
question states) may be used when overcoming Communism is the goal (statement
13). And 70.3 per cent of the middle class and 50 per cent of the working
class answer that the United States may use an immoral means as a retaliatory
weapon (statement 14). It is interesting to note that question 13 shows 32.9
per cent of the middle class and 50 per cent of the working class responding
"don't know," and Question 1l shows 15.7 per cemt of the middle and 33.3 per
cent of the working class students answering "don't kmow."

Further, only a minority of respondents in both classes--43.1 per cent
of the middle class and 36.6 per cent of the working class--give the expected
response of "no" to question 13. An even smaller minority of students--1k.l
per cent of the middle class and 16.6 per cemt of the working class--give the
expected "no" to question 14. The absolute numbers who would permit immoral

means to achieve what they obviously comsider a good end is striking in

light of Catholic teaching on this principle.
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Further, the variations between classes shows a large difference on
both questions. This difference indicates for both items that the working
' class 1s more inclined to accept the teaching of the Church in this area of
international responsibilities and the middle class shows more respondents who
are willing Yo choose what might be called the expedient answer to such a
dilenmma.

Although the samwples are not fully comparable, it is of interest to
note that Staley found 18.3 per cent of her total esample who gave the expected
response to an ingquiry similar to gquestion 13 and 1.5 per cent who gave the
expected response to item 1&.8 de Crus received the expected response from 46
per cent of his sample om item 13 and from 23 per cemt for question 1k.”

TABLE 15.~--Attitudes towards the right of the Church to

speak on selected lssues of contenmporary concern by social
class

Question 15. Some pecple say that the Church has no right
to speak on the following subjects. Indicate how you feel

Only thos 'e who Middle Class Working Class
angwered "ghould '

o , Per Per
spesk” are shown No. Cent Ho. Cent
Employer's obliga-

tion to pay a

Just wage © 100 781 48 80.0
The Regroes' right

to gocial equal-

ity 120 93.8 48 80.0
Birth control and

divorce 126 98.4 55 91.6
Disarmament 80 62.5 ks 75.0
Exaggerated adver-

tising elaims i 30 2’#.2 14 _ 23»3

8

s.baley, Pp- 69"70Q
9de Cruz (previously cited M.A. thesis still in progress).
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Question 15 asks the respondents if the Church has the right to speak
on five issues of cantemporafy concern to society. In fact, the Church has
' gpoken in some way on all of them which are presented in Table 15. It secenms
obvious, however, that within the teaching Church relative emphasis has been
placed on these issues for many complex reasons. For example, birth control
and divorce regulations have obviously been given more attention within the
Catholic value system than have any of the others. The percentage of agreement
in both classes that the Church should speak on these questions can be seen in
the preceding table. The responses seem to reflect the relative stress the
Church has put upon these variocus issues in her role as teacher. In both
classes, the highest percentage agree that the Church has the right to speak
on birth control and divarce., Next in percentage of agreement in both St.
Ann's and Bt. Mary's groups is on the Negroes! right to social equality which
does, however, -how a 13.8 per cent spread between the classes. Again this
might be é, difference based on the "threat" element seen by working class re-
spondents. |

Both groups are similar in spprovel of the Church speaking on employ-
ers' obligation té pay & Just wage. The igsue of disarmement shows a 12.5 per
cent large differemce between the classes, which, as before, indlicates the
working classy as more inclined to accept the Church's involvement in this area
of concern. This would reinforce the results of questions 13 and 14 on the
use of atomic bombs. The last polnt, exaggersted advertising claims, finds
both classes less sure of the right of the Church to speak, and it should also
be noted that this issue received a high number of "no opinion" replies--in
the middle class 35 per cent and in the working class 43.3 per cent had "no

C@iﬂiono"
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TABLE 16.--Bocial class differences in attitudes towards
sharing surplus food with nations who have a food shortage

Question 16.

Nations like ours with surplus food have the

obligation to establish foreign aid programs to help those

nations with a food shortage

Middle Class Working Class
Per Per
No. Cent Ko. Cent
Agree 120 93.8 59 98.2
Disagree 6 N 1 1.
Don't know 2 1.6 0 0
N =128 N = 60

TABLE 17.--8ocial class differences in attitudes tovards

sbaring surplus food with Communist peoples
Question 17. If you agree would you also be willing to
share our surplus food with the peocple of Commmunist coun-
tries if thelr need is great?

Middle Class Working Class
Per Per
NO& cm KO: Cent
Yes 86 67.2 45 75.0
Ko 25 19.5 5 8.3
Don't know 17 13.2 10 16.6
N = 128 N = 60

As can be seen in the tables above, both classes agree with our obli-
gation to establisgh foreign aid programs to nations with a food shortage--93.8
per cent of the middle class answer "yes" and 98.3 per cent of the working
class concur. However, when the surplus food is to be sent to Communist peo-

ples, the percentages of expected response drop to 67.2 per cent of the middle
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class respondents and 75 per cent of the working class. The changes in reply
seen to indicate some ambivalence toward feeding the hungry when the ideology
of Commnism is introduced. |

The next section of the questiommaire--items 18 through 23--were in-
cluded to explore these respondents' attitudes towards the methods and "tone"
of social conmtrol they see within their family and school situations. Rather
than reporting on every facet of each item shown in thelr entirety in the ques-
tionnaire, which would have been extremely cumberscme and unmensgeable, a cri-
terion was established which combined the related answers to each question,
This provided an encompessing response category for éach cémbination of an-~
swers. For example, in question 18 which asks the students the rules their
parents have for them, the categories were called "permissive,” "mixed," and
"strict." If a responient answered "no rules” for any of the items mentioned,
this student became a part of the permissive family controls grouping. If a
respondent checked all items, she would be counted within the strict category.
The mixed group was determined by both the numbers of rules checked and the
relative importance of the activity. Horan stipulated two or three rules as

relatively permisaivelo

80 this study set six or seven of the total of nine as
the guldelines for the mixed group. Admittedly, this method involves & deci
sion by this writer based on Horan's original judgment. This should be kept
in mind as the data is presented.

Question 18, Table 18, shows 48.3 per cent of the working class re-
spondents who assess their family controls as pemiséive. Indicating a spread
of 17 points, only 31.3 per cent of the middle class students' answers are

within this category. Although Psathas was comparing middle and lower class

mnoran, ps 124,
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TABLE 18.--Respondents' assessment of social control fac-
tors in their home by social class

Middle Class Working Class
Per Per
No. Cert No. Cent
Permigsive ko 31.3 29 48,3
Mixed 5 58,6 28 L6.6
Strict 13 10.2 3 5.0
N = 128 | N = 60

TABLE 19.--Respondants' sssessment of parents' perscnality
traits by socisl class

Question 19
Middle Class Working Class
Father Mother Father Mother
Per Per Per  Per

Ro. Cent Ro. Cent No. Cent No. Cent
Pavorable 51 32.8 75 58.6 20 33,3 26 k3.3
Mixed 60 8 '&2 32 8 33 533 28 %

N=128 =128 R=60 N=60

high school students, he found a similar pattern--the lower the clags the more
permissive the paremtal comtrols. '

The categories for Question 19 which asks a description of parental
traits, were egtablishad as "favorable," "mixed," and "unfavorable" both for

Mseorge Psathas, "Ethnicity, Social Class, and Adolescent Independence
from Prurehtal Control," American Sociologlical Review (August, 1957), p. k2l.
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fathers and mothers. In both classes, mothers were rated more favorably than
fathers in traits the students see as effecting their relationshipﬁth thelr
parents. In the middle class, fathers received s favorable rating by 39.8 per
cent of their daughters and mothers 58.6 per cent. In the working class, the
results were 33.3 per cent favorable to fathers and 43.3 per cent to mothers.
We might also note the large difference of 13.3 per cent more favorable re-
sponges for mothers in the middle class sawmple than in the working class group.

TABLE 20.~-Attitudes towards teachers vhen a gtudent feels
an injustice has been done by social olass
Question 20. If you feel that you were trested unfairly in
gome way by a teachey, do you:
1. Feel free to talk to the teacher about 1t?
2. Feel a bit uneasy about talking to the teacher?
3. Feel it would be better not to talk to the teacher?

h& Don't know
Middle Clage Working Class
. : Per Per
xD; cem NOO cm
1. 3 25.8 19 31.6
2. 53 43.8 22 36.6
3. 38 29.7 19 31.6
L, . ) +8
N = 128 N = 60

The students' cholce of bebavior if they feel they were unfairly
treated by a teacher or if they disagree with something a teacher says, is ex-
amined in Tables 20 and 21, The results for question 20 indicate much Am-
larity between the two classes--25.8 per cent of the St. Amn'e girls feel free
to talk with the teacher about the unfairness and 31.6 per eent of the St.
Mary's students agree. In the middle class 43.8 per cemt feel uneasy and 36.6
per cemt of the working class concur. Finally 29.7 per cemt of the St. Amn's




TABLE 21.--Attitudes towards teachers when a student dis-
agrees with something the teacher said by social class

Question 21. If you disagree with something the teacher
said, do you:
1, Feel free to disagree with the teacher in claas?
2. Feel uneagy about disagreeing in class?

3. Feel it would be better not to disagree in clasa?

Middle Class Working Class

Per Per

No. cm ﬁo. cm

1. " 80 62.5 27 45.0

2, 37 28,9 13 21.6

3‘ 11 806 20 33*3
N=128 N = 60

respondents and 31.6 per cent of the St. Mary's feel it would be better not to
talk to the teacher.

The results of guestion 21 indicate that 62.5 per cent of the middle
class students would feel free to disagree with the teacher in class but only
45 per cent of the working claéa group would do so--a large difference of 17.5
points. Feelings of uneasiness are the replies of 28.9 per cent in the middle
and 21.6 per cent in the working class. And finally, only 8.6 per cenmt of the
middle class respondents feel it would be better not to disagree in class but
33.3 per cenﬁ cf the working class would not do so--thig 1s a very large dif-
feremtisl of 24.7 points. Perhaps the results of the next question will glve
greater ingight into this data.

When the personsl and professional traits of their teachers are asked
in item 22 and categories of "favorable," "mixed,"” and "unfavorable" are es-
tablished, we find Ll.k per cent of the mlddle class respondents favorable to

their teachers, 43.8 per cent mixed, and 14.8 per cent unfavorable, These

e
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TABLE 22.--Respondents' assessment of personality and pro-
fessional traits of teachers by social class

Quesgtion 22

Middle Class Working Class

Per Per

No. Cent No. Cent

1. 53 hl.% 1 18.3

2. 56 43.8 25 b1.6

3. 19 14.8 24 40,0
N = 128 N = 60

percentages are reversed, however, for answers 1l and 3 as the working class
studente respond 18,3 per cemt favorsble, 41.6 per cent mixed, and 40 per cent
xm%’avomble. This date shows the possible relastionship to the results of ques-
tién 2l.-the view of working class students that 1t is better not to disagree
with a teacher in class. Possibly, tbe results of these questions are related
to the complex issue of the strong middle class orientation of American schools
~-including Catholic schools. Further comsents on this phenomenon will be
found in Chapter IV.

TABLE 23.~-Respondents' assessment of the kinds of students
their teachers like by social class

Question 23
Middle Clasgs Working Class
Per Per
No. Cent No. Cent
Docile 19  1k.8 11 18.3
Mixed 100 78,1 Lo 66,6
Independent 9 7.0 9 15.0

N = 128 N = 60
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The fina) item in this section is shown in Table 23. Here we _ﬂnd
greater similarity in response between the St. Aon and St. Mary respondents.
Separating the traits the respondents feel thelr teachers like, to make three
categories of "docile," "mixed," and "independent,"” it can be seen that in the
middle class sample 14.8 per cent think their teachers like docile students,
78.1 per cent answer mixed, and T.0 per cent independent. For the working
clags, 18.3 per cent reply docile, 66.6 per cent mixed, and 15.0 per cent inde-
pendent. No large differences appear but the higher percentsge at the extremes
for 8t. Mary's respondents ia‘mtable.

TARLE 24,--Correct answers to the doctrinal quiz by social

class

Middle Clase Working Clsss

Correct defini- .
tion given four: Per Per
NOG c ent KO- Cent
The Incarnation m 86.7 35 - 58.3
Supernatural Life 109 85.2 k9 81.6
The Mystical Body 109 85.2 hi 68.3

Mater et Magistra 91 1.1 36 60,0

A doctrinml quiz of four items compriges the next part of the question.
naire. Table 24 indicates that there is & large difference between the two
classes for three of the four definitions--in all three cases middle class re-
spondents are more knowledgeable. Specifically, there is a 28.4 point spread
for the Incarnation; 16.9 for the Mystical Body; and 1l.l for "Mater et
Megigtra," It {s interesting to see that the middle class percentage of cor-
rect responses shows & merked drop in defining "Mater et Magistra" compared to
the other items, whereas the working class students were more familiar with

the social encyelical than they were with a definition of the Incarnation.
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TABLE 25.--Feelings of "closeness" to Church or religion
by socisl class

Question 25

Middle Class Working Class

Per Per

Ho. Cent Ko. Cent

Very close b7 36.7 2k ko.o
Pretty close 65 50.8 28 46.6
Not too close 1k 10.9 6 10.0
Not at all close 2 1.6 2 3.3

N = 128 N = 60

Table 25 presents the answers of these students to question 25. Both
groups are clustered et one end of the continuum between "very close' and
"pretty close"--one of these two answers is given by 87.5 per cent of the mid-
dle class respondents and 86.6 per cent of the working class group. It should
be remembered that one point of the criteria for selecting respondents for this
final sample was weekly Church attendance for both student and her parents.
These figures may not be representative, them, of all ﬁhe genior girla of these
two Catholic high schools.

To examine attitudes toward welfare state progrems question 26 was in-
cluded. From Table 26 it can be seen that both classes agree b& 59.3 per cent
of the middle and 56.6 per cent of the working class that the government is
doing "about right" in this area. Responses also show that 17.1 per cent of
the middle class respondents reflect a concern that tlLe government is doing
"too mach" but only 11.6 per cent of the working class students concur. And
finally, 22.7 per cent of the middle class respondents answer "not enough" and

30.0 per cent of the working class students agree. There are no large




TABLE 26.--Attitudes towards welfare state programs by
social class

e R

Question 26. Some people say the government should do more
than it is in connection with problems such as housing, un-
employment, soclal security and so on, But others say the

government is already doing too much along these lines. On
the whole, would you say that what the govermment is doing

now is:
Middle Class Working Class
Per Per
Ko. Cent Ho. Cent
Too much 22 17.1 7 11.6
About right 76 59.3 3k 56.6
Not enough 29 22.7 18 30.0
No response 1 .8 1 1.6

K = 128 N = 60

TABLE 27.--Social class differemces in attitudes toward
free speech

B L SRR S S S

Question 27. In our country the Constitution gusrantees

the right of free speech to everyone. In your opinion does

this include the right for someone to make speeches criti-
cizing what the President doea?

Middle Claps Working Class
Per Per
Fo. Cent No. Cent
Yes 95 The3 45 75.0
No 32 25.0 15 25.0
No response 1 .8 0 0
N = 128 N = 60

differences, then, in response by class according to the data of this study on
this issue.

Question 27 again focuses on civil liberties as can be seen in Table
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27. Seventy-five per cent of the girls in both classes are agréed that free
speech includes the right to criticize the President. One~fourth of both
groups denies this liberty. Again there is no evidence that the working class
is less willing than the middle class to endorse civil liberties. Of the 25
per cent denying this right, one may ask if their view of authority is such
that conflict ensues when American velues meet Catholic values. As Callahan
has commented: "as a member of the Church the layman is under an authority
very different from that of the state. There are many things about the exer-
clse of authority in the Church which cannot be decided by democrstic maths-

c::«!.a“"]’2

TABLE 28.--Attitudes towarde the most important trait chil-
dren should learn by social class

A A W A S D D A E A AT RS
Question 28. Here is a Question about children. If you
had to choose, which thing on this list would you pick as
the most important for a child to learn to prepare him for

life?
Middle Class Working Class
Per Per
No. Cent No. Cent
To Obe 12 9&’4 8 13.3
To be well liked
or popular 0 0 3 5.0
To think for himself 62 48.4 26 k3.3
To work hard 11 8:16 1 106
To help others when
they need help 42 32,9 22 36.6
No response 1 8 0 o]
N = 128 N = 60

mcallahan, p. 173.

—
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In an attempt to determine the trait these respondents consid_er the
most important for children tc learn, question 28 was used. The highest per-
centage in both classes chose "to think for himself".-48.4 per cent middle
class and 43.3 per cent of the working class. "To help others when they need
help" was chosen by 32.9 per cent of the middle class group and 36.6 per cent
of the working class. "To obey” is the selection of 9.4 per cent of the middle
clais and 13.3 per cent of the working class; "to work hard" 8.6 per cent mid-
dle and 1.6 per cent working; "to be well liked or popular'--none in the middle
clase and 5.0 in the working class. The high incidence of choices for helping
others noted by Dell among her Catholic educated sample is repeated here. But
"to think for himself” is of greater incidence among these respondents than was
found 1n her grouping.’3 It is well to remember that the time elapsed between
various studies may be an important factor in the data. Whether this 1s the
reason for the different resulta of Dell's thesis and the present writer's is,
of course, moot. Bul, aa always, many complex causes are probably involved--

the time factor is merely one which is often ignored.

TABLE 29.-~-Attitudes towards choice of schools for their
children by social class

U O T R A T A o AT A A A I R R DS L SIS
Question 29. Assuming that you marry and have a family,
would you probably decide to have your children attend a:

Middle Class Working Class
Per Per
No. Cent No. Cent
Public school 10 7.8 7 11.6
Catholic school 113 88.3 51 85.0
Private achool 2 1.6 2 3.3
No response 3 2.3 0 0
N = 128 N = 60

1 . 81,




Table 29 indicates strong views by both classes that they would choose
Catholic schools for their children. In the middle class 88.3 per ceﬁt would
'decide on Catholic schools and 85 per cent of the working class would agree.
Those commentators who tell us that Catholic schools are desired by the large
majority of Catholics are corroborated in their view by the respondents of this
study. This is true, of course, at thia moment in time. The possibility of a
changed consensus based on & rethinking of all the issues involved is also -

present, as Michael Schiltz has recently commenmted.)’

TABLE 30.--Parents' political party preference by social
class

R 2 R A L A LA A A AN A A A RS TR RO

Question 21. Do you know your parents' political prefer-

ence?
Middle Class Working Claes
Fathe_r Mother - Father Mother
Per Per Per Per
No. Cent No. Cent No. Cent No. Cent
Democrat 5h.6 75 58.6 4o 66.6 39 65.0

70

Republican 3% 28,1 31 24,2 6 10.0 6 10.0
Other 2 1.6 2 1.6 1 1.6 1 1.6
Don't know 20 15.6 20 15.6 13 21.6 1k 23.3

N=128 N=128 N=60 N=60

Finally, question 21 of the first section of the questionnaire is pre-
sented and asks the political party preference of these respondents' parents.
Table 30 indicates that, absolutely speaking, the Democratic Party is favored
in both classes as has been traditionally true for American Catholics. Com-

paring the two classes, however, it 1s evident that both for fathers and mo*bherﬂ

ullichael E. Schiltz, "An Open Letter to Albert J. Belanger," New City

(Maxch, 1966), pp. 2-5.
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there is a large differeﬁce between them showing more Republicansg in the middle
class, Relatéd to this kind of pattern Callahan has stated: "It is likely

that increased Catholic prosperity will mean an even heavier Catholic support
for the Republicans in the sixties than in the fifties.">”

Having completed the data by social class a few general comments and
conclusions are appropriate. Of a total of eighteen items which focus on
social responsibility, and where there is a possibility for a large difference
between the classes, there are eleven where the large difference occurs. It
may be recalled that in Chapter II these "large differences" were stipulated
as at least 8 pereenté.ge points of difference between the classes. These
eleven items include two related to civil liberties although the large differ-
ences do not follow a pattern., On one Question the middle class respondents
are more favorable toward a particular facet of civil liberties (books written
by Communists in public libraries) 3 on ancther the working class is more favor-
able toward the civil liberty in question (only those who believe in God can be
good American citizens).

There are three questions concerned with Negroes' rights.-for all
three the large difference indicates greater inclinmation on the part of the
middle class respondents to accept the teaching of the Church on this issue.
One statement involves anti-Semitism and here the working class respondents
are more in conformity with ot‘ficié.l Church doctrine,

The two questions on the use of atom bombs to overcome Communism or as
a retaliatory weapon show a large difference between middle and working class
respondents~--in both cases the middle class is less willing to follow Catholic

teaching involving iwmoral means.

15 Callahan, p. 159.
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Disarmement again shows & large difference between the classe_s which
indicates the greater willingness of the working class to accept the right of
the Church to speak on this issue. A lerge difference in response on adult
occupational choices indicates more working class respondents answering " servicj
to soclety," and more middle class who replied "a comfortable life.” And
finally, the eleventh issue which shows a large difference asks épproval or
] disapproval of welfare state prograﬁs. Fewer middle class respondents favar
greater government involvement in housing, unemployment, social security, and
8o on, than do working class students.

The issues of social responsibility presented by the questionnaire on
wvhich no large d;rrerences ware found in this study included: unions, the in-
volmnt of religious bodies in sociel problems, Just wage, exaggerated adver-
tising claims, surplus food programs to countries with a food shortage or to
Communist peoples, and the right of free speech including the right to eriti-
cize the President. .

Data on other areas besides social regponsibility has also been pre-~

sented on which attitudes of the 8t. Ann and 8t. Mary respondents differ.
These included: large differences between the classes on rules in their homes
--more working class girls indicated a permissive pattern; a more favorable
1mg§ of parents in the middle class; more in the middle class who would dis-
agree in clags with a teacher; more with favoreble imsges of teachers in the
middle class; more in the middle clags who are knowledgeable on doctrinal
questions; and, finally, wmore in the middle class whose parents favor the
Republican party. |

No large differences were found on family planning, their Church as

old-fashioned and superstitiocus, love of neighbor or abstinence from meat on
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Friday as the most important value within the Catholie value systenb.birth
control and divorce, how to proceed if a teacher is unfalr, image of the kind
' of students they think teachers prefer, closeness to their Church, the most
tmportant trait a child should learn, and choice of Catholic schools for their
own children.

Greeley, Rogsi, and Pinto's contention which was previously cited that
those educated in Catholic schools are more likely to accept Church authority
on the issues examined in this study than are those who received public school
education may be substantially correct. However, this data indicates some
wide variations among these totally Catholic educated high school senlors on
these areas of interest and concern which would suggest the bagic importance
of other variables in the formation of attitudes of Catholics--in this case,
social class. This, of course, was not denled by these researchers, but was
not included in their preliuwinary report. Further comments and interpretations|
of these results will be made in Chapter V as summaries and conclusions for

all the data 1s presented.




CHAPTER IV

ANALYBIS OF RESPONSES ACCORDING TO IRISH AND
NON-IRISH DESCENT AND SOCIAL CLASS

This chapter will be concerned with the attitudes of the previocusly ex~
plained subgroups gathered from each of the two total school samples., These
are:

Irish Non-Irish

Middle Class--Bt. Ann 33 18
Working Class--8t. Mary 18 25

There will be three separate focl as data on these subsamples are presented.
Pirst, we wigh to compare the responses of the girls in both schools who
specify Irish descent-~here ethnicity will be constant and class a variable.
Comparisons of the non-Irish regpondents of the two schools would, of course,
be wingless for this study because their ethnic backgrounds sre not iden-
tical. Multi-nationality descents from all parts of Burope are claimed in
both schools so nothing of value could be concluded from such a comparison.
Second, and third, we will compare the Irish and non-Irish samples
within each school holding class constant and using ethnicity as the variable.
Here, of course, girls of Irish and another descent(s) have been excluded--
that is, the mixed category included in the samples for Chapter III, has been
removed before this tabulating and reporting began. In this comparison the
many variations in nationality background of the non-Irish sample may introducej

some defect in the results but it was not possible to control this factor,

1
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although it should be noted that there was no preponderance of one country or
geographic area dominating this group in either school. It would seem that,
'having mentioned thig unavoidable methodologicel diffieulty, patterns which re-
sult from the dats will be suggestive of the possible effects of Irish nation.
ality background. The results may also serve as an indication that any ethnic
background--even third generation or more--may have important effects on the
formation of Catholics' attitudes. Type of educaﬂon has received some atten-
tion in regard to this attitude formation but we are interested here in other
factors that may be significant for owr understanding of this process.

For 8 more comprehensive understanding of the influence of particulsr
efhnic backgrounds on the attitudes of young Catholics adequate numbers of
Polish, Italian, German, and other ethnlc descent respondents would have to be
analyzed and compared for diverse attitudes. This was neither possible nor
was it the intent of this limited study. Rather it was hoped that by examining
and reporting the attitudes of one ethniec group--the Irish respondents of both
schoolg~-1it could be ascertained if thig one ethnic background might be estab-
lighed as influential on attitudes as they were compared with the attitudes of
students of other ethnic backgrounds but of similar age, residence, sex,
relisién, education and the like., If it can be shown that these Irish respond-
ents, identical in these stipulsted characteristics but differing in ethnic
descent have large differences in their attitudes towards the Catholic value
system from the non-Irish of the two schools, then perheps further study could
suggeet how other specific e!;hnic’ backgrounds might result in dispsrate re-
sponses by other yoﬁng Catholies.

Becaugse of the multitude of comparisons that could be made using the

data gathered for this section, the method of reporting will be explained here




in some detail and deviations from this procedure will be the exception. The
present writer is well aware that interesting and/or informative poixﬁ;s may be
' left untouched because of the need for iimitation. However, there 1s little
choice but to establish these guidelines and follow them rather closely in this
chapter.

The general mode of presentation of data will follow that of Chapter
III. After the table is introduced, large differences (as in Chapter III 8
percentage points will be considered large) can then be pointed out between
Irish middle clase and Irish working class. Following this, the large differ-
ences between Irish middle and non-Irish middle class will be noted. And
finally, large differences between Irish working class and non-Irish working
class will be presented. When meaningful, the expected response will be
identified for the question. Any necessary explanation and commentary for the
ﬂsgm will be given before the next table is introduced.

Due to the more numerous‘ and involved groupings and results of this
chapter, however, percentages themselves will be omitted from the text in this
section contrary to their inclusion in Chapter IXI. They are, of course,
readily available in table form immediately preceding each commentary. It was
felt that this should be done to eliminate the tedium and confusion that such
&8 presentation might offer.

It is important to remember thet our interest in this chapter is based
on three primery questions. Is there a large difference between the attitudes
of Irigh middle class respondents and Irish warking class students on the
issues presented by the questionnaire? 1Is there a large difference between thﬂ
attitudes of Irish middle class girls and non-Irish middle class respondents?

Is there a large difference between Irish working class students and non-Irish




working class students? These are the most important results we wish to ex-

amine for their meaning in relation to the attitude formation of Catholic edu-
cated respondents. Absolute numbers in relation to these attitudes are not the
major focus here nor will they be treated extemsively.

TABLE 31.--Ties to the country of ancestry by ethnicity and class-~Irish sub-
group

Question 18. Would you say you or your parents feel cultuml, national or
emotional ties to the country or countries from which your people immigrated?

Irigh

Middle Class | Working Class

Fathers Mothers Students Fathers Mothers Students

No. Per Ko. Per No. Fer No. Per No. Per Ko. Per

Cent Cent Cent Cent Cent Cent

Very strong ties O O 1 3.0 2 61 0 0 1 5.6 1 5.6

Strong ties 5 15.2 3 9.1 5 15.2 2 11.1 2 1.1 2 1l.1

Some ties 13. 39.4 15 45,5 8 2%k.2 5 27.8 6 33.3 & 22.2

Few ties 11 33.3 8 24,211 33.3 6 33.3 6 33.3 8 uh.h

No ties 4 12,1 6 18.2 7 2.2 5 27.8 3 16.7 3 16.7
N=33 N33 N33 N=18 N-18  Ne18

Tables 31 and 32 indicate the results of question 18 in the first part
of the questionnaire. Its purpose is to gmertain the importance the respond-
ent and her parents attach to membership in their particular ethnic group and
this question partially serves this purpose. A large difference be‘bvm the
Irish middle class respondents and Irish working class is apparent whgn we
combine "very strong,'; "strong," and "some ties," as an. indication of notable
awvareness of nationality background. More Irish middle class parents and stu-
dents specify these stronger ties than do Irish working class parents and stu-
dents. There is a large difference between Irish working class and non-Irish
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TABLE 32.-~Ties to the country of ancestry by ethnicity and class--non-Irish
subgroup

O ST A SN I A R BN

Question 18. Would you say you or your parents feel cultural, national or
emotional ties to the country or countries from which your people immigrated?

Non~-Irigh

Middle Class , Working Class

Fathers Mothers Students Fatheru Mothers Students

No. FeF g, Fer g  Per  Fer .  Per . Per

Cent Cent Cent Cent Cent Cent
Very strong ties 2 6.9 5 17.2 0 © 0 0 0 o 0 0©
Btrong ties 7 281 L4 313.8 4 13.8 T 28,0 7 28.0 3 12.0
Some ties 5 17.2 5 17.2 5 17.2 10 k0.0 9 36.0 7 28,0
Fev ties 6 20.7 6 20.7 T 2k.1 3 12.0 5 20,0 7 28.0
No ties 9 31.0 9 31.0 13 k.8 5 20.0 4 16,0 8 32.0

N=29 N=29 N=29 N=25 N=25 R=25

working class parents which shows more with stronger ties in the non-Irish
group. The students 'alsc reflect this pattern based on & large difference be-
tween Irish m:ddle class girls and non-Irish middle class students--the Irish
having meny more who feel ties to ethnic background. This data indicates
then, that, in general, cultural, national and emotional ties to the country of
ancestry are felt by more in the Irish middle class, and on the contrary, they
are felt by more in the working class of the non-Irish subgroup. As was pre-
viously mentioned all respondents in the study are at least third »_generation
in America.

~Question 19 reinforces the results of the previous item as it shows
thet family enjoyment derived from nationality background is more prevalent in
the Irish middle class than in the non-Irish middle class. Tables 34 and 35

which follow give the results of question 20 and repeat the pattern of grester

—
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TABLE 33.--Family enjoyment derived from ethnic background by Irish and non-
Irish descent and social class

Question 19. Does your family find enjoyment in celebrations, customs,

music, etc., which reflect the country or countries of your forbears?

Irish ‘ Non-Irish
Middle Working Middle Working

Per Per Per Per
No.  Gent Fo.  Gent No.  Gont No.  ent
Very much 1 33.3 6 3343 8 27.6 9 36.0
Some 10 30.3 6 33.3 8 27.6 8 32.0
Little 11 33.3 6 33.3 10 3.4 h 16.0
None 1 3.0 0 0 3 10.3 L 16.0

N=33 N=18 N=29 | N=25

TABLE 3k4.--Pride of nationality background by ethnicity and social clage--~
: Irish subgroup

Question 20. How would you say you and your parents feel about your nation-
ality background? O

Irish Subgroup

’Middle Class ' Working Class

Fathers Motherg Students Fathers - Mothers Students

Ro. Per No. Per - No. Per No. Per No. Per No. Per

Cent Sent Cent Cent, Cent Cent
Very proud 17 51.5 18 54.5 16 k8.5 9 50.0 8 kbh.h 10 55.6
Proud 13 39.4 12 36.4 13 39.4 6 33.2 8 4.4 5 27.8
Some pride 2 6.1 2 6. 2 6. 1 5. 1 5.6 2 11.1
Little pride 1 3.0 1 3.0 2 6,1 1 56 1 56 0 0
None 0 O o 0 0 0 1 5. 0 0 1 5.6

N=33 §e33  © N33  FelB §=18  N=18
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TABLE 35.--Pride of nationality background by ethnlcity and social class--
non-Irish subgroup

Question 20. How would you say you and your parents feel about your nation-
ality background?

- Non.Irish Subgroup

Middle Class .Working Class

Fathers Mothers BStudents Fathers Mothers Students

No. 287 g, Per g, Per o  Par g Per 4. Fer

Cent Cent Cent Cent Cent Cent

Very proud 10 34.5 11 37.9 10 3%.5 T 28.0 7 28,0 6 24,0

Proud 10 3%.5 10 3%.5 9 31.0 12 48.0 12 48,0 11 4k.0

Some pride 5 17.2 3 10.3 7 241 L4 16,0 4 16.0 5 20.0

None 1 3.4 1 3.4 1 3, 1 40 1 40 1 k.o
N=29 N=29 N=29 N=25 N=25 N=25

salience toward ethnic backgronnd in the Irish middle class than in the Irish
working or non-Irish of either class. |
| Examining Tables 3% and 35, it can be seen that it s specifically

fathers of the Irish middle class who reflect greater salience based on re-
sponses of "very proud," "proud,” and "some pride,” in their nationality back-
ground. 8o the pattern remains throughout the presentation of data for these
three items which are somewhat imiigmtive of thé selience of ethnic background.
‘More Irish middle class respondents and their parents have stronger ties to
the country of their ancestry, enjoy symbols and celebrations rélated to it,
and more state greater pride in their heritage than in either the Irish work-
ing class or in both of the nom-Irish subgroups.l

If higher status within our society (in this case a middle class posi-

tion versus working class) ordinarily indicates that the essimilation process
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is nearer to completion, then it would seem tha_t asgimlilated though they may be
in many obvious ways, the Irish middle class of this study exhibit aiém of
cultural pluralism in their image of self. This is unlike the "melting pot"
concept which requires the extinction of such ethnic awareness. In other
'words, these results may indicate a contradiction of Warner's view that "the
rige to higher position implies a break from the ethnic identity and eventual

assimilation."l

Whether these results could be generalized for all Irish mid-
dle class members would be impossible without much greater study. Also in need
of empiricsl validation would be any conclusion that such a pattern prevalls
within other ethnic groups in relation to class.

Attention will now be focusged on the msjor part of the questionnaire
--part 2-.vhich desls primarily with attitudes toward social responsibility.

TABLE 36.--Irish and non-Irish descent and class differences in attitudes
towards atheists as good citizens

SO TS T L T T3S B N G e MR T SRR
Question 1. Only people who believe in God can be good American citizens

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class
Per Per Per Per
Foo cemt ™ cem T cemt MO cemt
Strongly agree U -8 § 0 0 y  13.8 1 k.0
Agree 3 9.1 3 16.7 5 17.2 3 12.0
Disagree 19 57.6 11 61.1 10 34.5 12 48.0
Btrongly disagree 6 18.2 L 22.2 10 34.5 8 32.0
No opinion 1l 3.0 0 0 0O 0 1 4.0
Ha33 3'18 N=29 N=25

lharles F. Marden and Gladys Meyer, Minorities in American Society
(Kew York, 1962), p. k29.




19

The results of question 1, shown in Table 36, indicate no large differ-
ences between any of the subgroups on this question of eivil nbertie;s when the
- expected response category includes "disagree" or "strongly disagree."” Nor do
we find any large differences in the range of expected response for item 2
shown below in Table 37--again combining "disagree" and "strongly disagree"
ansverg for the comparison.

TABLE 37.-<Comparison of attitudes towsrds Church teachings by Irish and non-
Irish descent and clsass

Question 2. The teachings of my Church are old fashioned and superstitious

Irish Ron-Irish
Middle Working Middle Working
Class Claas Class Class
Per Pei,‘ Per Per
| Moo cemt M cemt T gent MO+ cem
Strongly agree 0 0 0 0 o 0 o ¢
Disagree 16 48.5 7 38.9 13 k4.8 10 40.0
No opinion 1 3.0 0 o} 0 0 1 4,0
N=33 N=18 N=29 N=25

In the area of famlily planning, a large difference is noted between
the St. Ann and 8t. Mary Irish respondents which shows the working class re-
spondents less inclined to family planning. And a very large difference (25
percentage points) appears between the working class Irish and working class
non-Irish indicating that family planning is much more approved in this non-
Irish group than in the Irish of this class. These results suggest that atti-
tudes tovard family planning may be influenced both by class and ethnicity and

is especially noticeable between Irish and non-Irish of the working class.
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TABLE 38.--Differences in attitudes towards family planning by Irish and non-
Irish descent and class

T K A R RS AT

Question 3. A family should have as many children as possible and God will
provide for them

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class

Per Per Per Per
Ho. Cent No. Cent Ho. Cent Ho. Cent
Strongly agree 1 3.0 2 1. 2 6.9 3 12,0
Agree 9 27.3 5 27-8 5 1702 2 8.0
Disagree 17 51.5 8 kh.h4 1% 48.3 13 52.0
Strongly disagree 4 12,1 2 11.1 6 20.7 7 28.0

No opinion 2 6.1 1 5.6 2 6.9 0 0

N=33 N=18 N=29 N=25

TABLE 39.--Attitudes towards Negroes' desires for equality by Irish and non-
: Irish descent and class

o e DR

Question k. Negroes would be satisfied if it were not for a few people who
gtir up trouble

.Irish Non-~Irish
Middle Working Middle Working
Class Class Clags Class

Per Per Per Per
Moo cent ¥ gent WO gent MO Gent
Strongly agree » y 121 2 1141 o] 0 1 4,0
Agree 7 21.2 6 33.3 12 b1.3 6 2k.0
Strongly disagree 5 15.2 1 5.6 5 17.2 6 2k,0
No opinion 0 0 2 1.1 2 6.9 3 12.0

N=33 N=18 N=29 N=25
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Item b shown in Table 39 tests for prejudice against Negroes and should
have an expected response of disagree or stroﬁgly disagree. There isj 8 large
' difference between the Irigh middle and working class respondents on this 1ssue
showing greater conformity by the middle class to the official teaching of the
Church. More Irish middle class girls are also less prejudiced than are the
non-Irigh middle clé.ss students. Eowéver, in thevworking clags, the results
are reversed. More non-Irish respondents show less prejudice than do Irish.

TABLE 40.--Attitudes towards Negroes' "pushing themselves where they are not
wanted" by clees and Irish and Non-Irish descent

A Y S D T B S O RS M S ORI ST SO

Question 6. Negroes shouldn't push themselves where they are not wanted

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class
Per ‘ ©  Per Per Per
Ro. G‘en:!; No. Cent No. Cent No. Cent
Strongly agree 6 18.2 3 16,7 L 13.8 5 20.0
Agree 9  27.3 8 bk 14 18.3 7 28.0
Strongly disagree 3 9.1 0 0 6 20.7 2 8.0
No opinion 2 6.1 0 0 2 6.9 B 16,0
=33 N=18 N=29 N=25

A related question, item 6, is shown in Table 40 which reinforces these find-
ings. large differences are found between the groups in the same pattern as
was explained in question k..with the exception of that between Irish and non-
Irish working class respondents which shows no large difference. It would
seem, then, that both class and ethnic background may affect attitudes on this

issue also.

Another aspect of inter-group relations is explored by item 9, Table

e
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TABLE 41.--Irish and non-Irish descent and class differences in attitudes
. towards Jewlgh businessmen

I N T T o A A A NI RO

' Question 9, Jewish businessmen are about as bonest as other businessmen

Irish Non-Irish
Middle Working Middle Working
Class "Class Class Class
Per Pei' Per Per
No. Cent No. Cent No. Cent BNo. Cent
Strongly agree 2 6.1 1 5.6 7 2k.1 i 16.0
Agree 16 k8.5 10 55.6 9 31.0 12  u8.0
Disagree 5  15.2 0 0 5 17.2 1 4.0
Strongly dieagree 1 3.0 1 5.6 0 0 1 k.0
No opinion 9 27 6 33.3 8 27.6 7 28.0
N=33 N=29 N+25

K18

41. There are no large differences between the groups pertaining to the
honesty of Jewish businesemen.

However, the direction of difference between

the classes follows the pattern noted in the previous chapter--there are more
respondents indicating possible anti-Semitism in both middle class groups than
in the working class groups. For this study, then, class status would seem to
be the indieator of possible anti-Semitism following Allport's theory of

prejudice based on an apprehension of direct ccmpetition with the minority

group ¢2

for this item.

Again, as in Chapter III, meny "no opinion" responses are recorded

Attitudes toward charity are the focus of question 5 shown in Table 42.
Again as was determined in Chapter III, there are no large differences between
the students of St. Ann's and 8t. Mary's on thig statement. It seems worthy

of mention again, that 90+ per cent of all respondents in the total universe

2M.J.po::“t'. , pe T8.
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TABLE 42.--Attitudes towards Church teaching on charity by Irish and non-
Irish descent and social class

Question 5. Love of neighbor is more important than avoiding meat on Friday

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class

No. Per Per | Per Per
Cent ¥ Cemt M Cemt ¥ cemt
Strongly agree 18 54,5 10 55.6 18 62.1 13 52,0
Agree 13 39.4 8 bk L 9 31.0 10 k0.0

Disagree 0 0 0 0 0 0 0 0

Strongly disagree 1 3.0 0 0 0 0 0 0
Ro Qpinion 1 3'0 0 0 2 6;9 2 8.0

N=33 K=18 N=29 N=25

TABLE Lh3.--Attitudes towards books written by Communists in public libraries
_ by Irish and non-Irish descent and class

Question 7. Books written by Commmists should not be permitted in public
libraries : v :

Irish . Non-Irish
Middle Working Middle Working
Claas Class Clags Class
Per | Per Per | Per
Noo oent ¢ et ¥ Gent ¥ Gemt
Strongly agree 2 6. 1 5.6 1 3.4 o 0
A@'ee 5 15 2 h 22&2 3 1003 7 28-0
Disagree 17 51.5 10 55.6 19 65.5 7 28,0
Strongly disagree 8 2h.2 1 5.6 6 20.7 8 32.0
No opinion 1 3.0 2 1.1 0 0 3 12,0

N=33 N=18 N=29 N=25
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agree that love of neighbor 1s more important than abstaining from meat on
Friday. |

Another facet of civil liberties isv explored in questlion 7 and the re-
sﬁlts my be seen in Table 43. Here two large differences are apparent which
indicate that more respondents of the Irish middle class would permlt books
written by Communists in the pubiic libraries than would girls of the Irigh
working class, And more noxi;-lri sh middle class would support this view than
Irish middle class. These findinge indicate both class and ethnicity operative
as thege respondents form attitudes om civil liberties., In terms of class dif-
ferences, they suggest that the middle class is more inclined to support these
liberties than is the wvorking class. The fact that the non-Irigh are more in-
clined to support this liberty than are the Irish of the same status might be
an eres for further study.

TABLE 44.--Attitudes towards Christiens' obligation to fight poverty and in-
Justice in this life by Irish and non-Irish descent and soclal class

[T SRR PR SRR A SRR S R
Question 8. My religion teaches that a good Christian ought to think about
the next 1life and not worry sbout fighting poverty and injustice in thig life

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class
Per Per Per Per
Ko. Cent No. Cent No. Cent No. Cent
Strongly agree 0 0 1 5.6 0 0 0 0
Agree 0 0 0 0 0 0 0 0
Disagree n 33.3 6 33.3 ik k8.3 10 k0.0
Strongly disagree 22 66.7 10 55.6 15 51.7 12 48.0
No opinion 0 0 1 5.6 0 0 3 12.0
N=33 N=18 N=29 H=25
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TABLE 45.--Attitudes towards religious bodies' obligation to influence social
conditions by Irish andi non-Irish descent and class

Question 11. Religion ought to concentrate Just on the worship of God and
give up trying to clean up slums and other social conditions

Irish Ron-Irish
Middle Working Middle Working
Class Clasgs Class Class
Per Per Per Per
,, Woo cemt ¥ Cemt T cent ¥ gemt
Stmngly agree 1l 3.0 0 0 1 3.4 0 Ov
Agree 3 9.1 0 0 1 3.4 0 0
Disagree 7 21.2 § 22,2 5 17.2 12 48.0
Strongly disagree 2  66.7 13 Te.2 2 75.8 12 k8.0
No opinion 0 0 1 506 0 0 1 %.0
H=33 N=18 _ H=29 N=25

Two related questions, 8 and 11, are presented in Tables Lk and 45,
The issue for both is the attitudes respondents have formed toward the need
for individual Christians and their Churches to participate in activities con-
cerned with contamﬁorary social and economic problems. The data for question
8 indicates r‘eaponaea are based on class membership; that is, both Irish and
non-Irish middle class respondents support involvement of the Church in secu-
lar affairs more than do the Irish or non-Irish working class and there are
large differences apparent as we examine the expected response of disagree or
strongly disagree for item 8. However, question 11 reauita ‘uhow no large dif-
ferences although the absolute number who give the same expected response for
this statement is very high as it is for question 8. |

Table 46 gives the results of item 10 and suggests that attitudes
towards the "right and duty" to join unions mey be affected both by class and
ethnic background. Specifically, there is a large difference in response
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TABLE 46.--Irish and non-Irish descent and class differences in attitudes
towards unions

‘Question 10.

Working men have the right and duty to Join unions
Irish Non-Irish
Middle Working Middle Working
Class Class Class Class
Per Per Per Per
No. Cent Ko. Cent No. Cent Ho. Cent
Strongly agree 5 15.2 11 6.1 7 2k 6 24.0
Agree 21  63.6 6 33.3 9 31.0 13 - 52.0
Disagree . 3 9.1 1 5.6 5 17.2 5  20.0
Strongly disagree 0 0 0 0 0 0 0 0
No opinion b 12.1 0 0 8 7.6 1 k.0
N=33 N=18 N=29 ' N=25

between all three groups which shows: more of the Irish working class than
Irish middle class who agree with the statement; more of the Irish middle class
than non-Irish middle class who agree; more of the Irish working class than
non-Irish working class who concur. 8upport for the statement, then, is
strongest in the Irish working class, next in the non-Irish working class, next
in thé Irish middle and least in the non-Irigh middle.

Ancther item on which both class and ethnicity seem to affect atti-
tudes 18 question 12 shown in Table &7. And the differences between the groups
are very large. There are 47 percentage points between the number of Irish
middle and Irish woi'king class respondents choosing a comfortable life rather
than s 1life of service to society. The non-Irish middle class students also
choose service by 18.8 points over the Irish middle class. In the working
clags more of the Irish group choose. service over the comfortable life chosen

by a greater number of non-Irish (23.3 point spread). Ranged along a




TABLE 47.--Differences in choice of later life occupstions by Irish and non-
Irish descent and gocial class

Question 12. 1If you had to choose one or the other of the following, which
would you prefer?
A. A job which assured you of a cumfortable and secure life for yourself
and your family, or
B. A Jjob which made it possible for you to do good to others and improve

soclety
Irish Non-Irish
Middle Working Middle Working
Class Class Claass Class
Per - Per Per Per
Boo  Gemt For gent Moo gent MO cemt
A 21 63.6 3 16.7 13 M8 10  40.0
B 1l 33.3 15 83.3 16 55.1 15 60.0
No opinion 1 3.0 0 0 0 4] 0 (8]

N=33 E=18 H=29 R=25

continuum, service orientation is highest in the Irish working class, then non-
Irish working, next non-Irish middle and lowest in the Irish middle class (only
33.3 per cent of this group). Although many current commentators see the mid-
dle class as the major source of volunteers for the Peace Corps, Vista, Papal
Volunteers and other service organizations, thesé results would not support
such a view. It would be within the working class sample of this study that
such altruistic individuals might be found. This finding repeats and rein-
forces the data presented on this quution in Chapter IXI. It is possible, of
course, that the definition of middle class used by those who make such a pre-
diction is inclusive enough to cover the working class respondents of this
study if only thrae classes are envigioned,

Again the results of two related questions will be éonsidered a8 ve
look at Tables 48 and h9--questions 13 and 1k, ?or the first, item 13, there
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TABLE 48.--Attitudes towards the use of atom bombs to overcome Commumism by
Irish and non-Irisgh descent and class

'Question 13. Even if atom bombs were immoral, would the Unlted States be per-
mitted to use them if that were the only way to overcome Communism?

Irish Non-Xrish

Middle - Working Middle Working

Clags Class Class Class
| Per Per Per Per
No. oemt ¥ cemt ¥ cemt T Cemt
Yes 3 9.1 3 16.7 10 3k.5 3 )2.0
Ko 17 1.5 9 50.0 13 k4.8 T 28.0
Don't know 13 39.4 6 33.3 6 20.7 15 60.0

N=33 K=18 R=29 N=25

TABLE 49.--Attitudes towards the use of atom bombs as a retaliatory weapon by
Irish and non-Irish deacent and class

T S SO L S A O PO A

Question 1%, Even if atom bombs were immoral, would the United States be per-

mitted to use them to retaliate against an enemy who attacked the United States
with such weapons?

Irish | Non-Irish

Middle Working Middle Working

Class Class Class Class
Per Per Per Per
No. Cent Ro. Cent Ho. Cent No. Cent
Yes 22 66.7 10 55.6 20 69.0 14  56.0
No 5 15.2 3 16.7 6 20.7 L 16.0
Don't know 6 18.2 5 27.8 3 10.3 T 28.0

N=33 N=18 N=29 N=25

is a large difference between Irish and non-Irish working class respondents
with more of the non-Irish of this group supporting use of atomic bombs to

overcome Commnism even if they ere immoral. On item 1k the large difference




appears between the Irish middle and Irish working classes with more of the
middle class group who would permit the bomb to be used in retaliatién even if
immoral. Question 13 indicates ethnicity operative and 14 suggests class as
the variable. Such a divergence on two related issues might suggest possible
psychological implications as respondents answered which were not foreseen.

In terms of item 13, these might be related to a difference in gtudents' views
of the often stated opinion that Communism is the major threat to the world.
The results of question 14 might reflect one of the Questionable implications
of the "'Just war" theory in the minds of theee respondents--that to defend
oneself by retaliation in kind ig permissible.

The expected response of "no" to question 13 is given by 51.5 per cent
of the Irish middle clasgs girls and 50 per cent of the Irish working class stu-
dents. A minority of the non-Irish middle class--44.8 per cent--give the ex-
pected response to question 13 and only 28 per cent of the non-Iriéh working
class answer "no" to question 13. The percentages giving the expected re-
sponse of "no" for item 14 follow the same péttem noted in Chapter III. Only
a small minoyrity of all subgroups give the expected response--l15.2 per cent of
the Irish middle class girls, 16.7 per cent of the Irish working class, 20.7
per cent of the non-Irish middle class and 16.0 per cent of the non-Irish
working class answer that if atom bombs are immoral the United States could
not uge them as a retaliatory weapon.

On the five parts of question 15 shown in Table 50 it would be ex-
pected that the respondents would answer that the Church does have a right to
speak on these issues. We Pfind large differences based on this expected re-
sponse between Irish middle class and Irish working class and also between

Irish working class and non-Irish working class in relation to an employers’
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TABLE 50.--Attitudes towards the right of the Church to speak on selected
issues of contemporary concern by Irish ard non-Irish descent and social class

o e

'Question 15. Some people say that the Churchims no right to speak on the fol-
lowing = subjects. Indicate how you feel.

Irish Non-Irigh

Only those who Middle Working Middle Working
answered "should Class Claas Class Class
speak” are shown

Per Per Per Per
No. Cent No. Cent No. Cent No. Cent

Employers! obliga-

tion to pay &

Just wage 26 78.8 16 88.9 21 T2.3 20 80.0
The Negroes' right

to social equal-

1ty 29  87.9 15  83.3 28 96.6 22 88.0
Birth control and

divorce 32 97 .0 17 9}" ;h‘ 29 100.0 21“ 96 .0
Disarmament 23 69, 13 T2.2 16 55.1 20 80.0
Exaggerated adver-

tising claims 9  27.3 3 16,7 9 3.0 7  28.0

students answer "yes" on this issue and more Irish working than non-Irish
working class concur.

The right of the Church to speak on the Negroes' right to social equal-
ity shows only one large difference in response. The Irish middle class is
less inclined to approve this right than are the non-Irish middle class girls.

There are no large differences between any of the subgroups on the
Church's right to speak on birth control and divorce. Abasolutely speaking, at
least 9k per cent of all groups agree that this is a proper subject for author-
itative Church teaching. |

The issue of disarmament finds one large difference--more of the Irish

middle class agree it is a right of the Church to speak than in the non-Irish

middle class. Exaggersted advertising claims as a proper area of Church




concern is approved by more Irish middle than Irish working clasgs students and
by more non-Irish working class than Iyish working class reapondents..

The dg;ta on the various subjects of this section indicate that both
clags membership and ethnic background msy affect‘ attitudes on these topics.
Only birth control and divorce are approved by a.ll groups to approximetely the
same high degree. Percentages of affirmative responses seem to reflect the
varying emphasis the teaching Church has placed on these questions over a
period of time as was mentioned in Chapter III. These results may elso sug-}
gest that once decisions are made on the priority that specific values should
hold within the Catholic system, implementation baged on these preferential
goals is possible as the teaching function of the Church is fulfilled.

TABLE 51.~--Irish and non-Irish descent and social class differences in atti-
tudes towsrds sharing surplus food with nations who have a food shortage

X ‘..-.. e v e a2 i poaeo e Y e e v e b 4 e e Rty e prapraipey FrirY
Question 16. Nations like ours with surplus food have the obligation to
establish foreign aid programs to help those nations with a food shortage.
What 1s your opinion? ‘

Irish Non-Irish
Middle Working Middle Working
Class Class Cless Class
Per Per Per Per
No. cent M gemt M cemt ¥ Cemt
Agree 30 90.9 18 100.0 25 86.2 2k  96.0
Disagree 3 9.1 0 0 3  10.3 1 k.0
No opinion : 0 0 0 0 1 3.h 0 0
| Na33 N=18 N=29 N=25

Questions 16 and 17 shown in Tables 51 and 52 touch upon another
aspect of charity--foreign aid programs to provide food from U.8. surplus for
any pecple in need and to Communist people 1f "their need is great.” More in
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TABLE 52.--Irish and non-Irish descent and social class differences in atti-
tudes towards sharing surplus food with Comminist pecples

Question 17. If you agree (to question 16) would you also be willing to share
our surplus food with the people of Communist countries if their need is great?

Irish Non-Irish
Middle Working Middle Working
Class Class Clags Class
Per Per Per Per
No. Genmt Mo cent oo gemt ¥ cemt
Yez 21 63 06 13 72¢2 21 7203 20 80-0
No 6 18.2 1 5.6 7 24.1 3 12.0
Don't know 6 18.2 4 22.2 1 3.’4’ 2 800
N=33 N=18 N=29 N=25

the Irish working class approve foreign aid programs to any and all people in
need than in the Irish middle clasa. When it ig Communlst peoples, another
large difference appears between non-Irish middle class and Irish middle class
in which more of the non-Irish approve this practice of sharing surplus food

even with Commnist peoples in need than do middle class Irish respondents.

TABLE 53.--Respondents' assessment of social control factors in their homes
by Irish and non-Irish descent and class

Question 18

Irish Non-Irish
Middle Working Middle Working
Class Class Class Class
Per Per Per Per
¥or  Gent Hoe  Cemt Moo Gemt  ¥Or Gemt
Permissive 11 33.3 11 61.1 7 2k .1 10 40,0
Mixed 19  57.6 5 27.8 19 65.5 14 56,0
Stéict 3 9.1 2 11.1 3 10.3 1 4.0
N=33 N=18 - N=29 N=25
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Table 53 which gives the results of question 18 indicates that family
patterns are assessed by the respondents along this continuum. Most Qho answer
'permigssive are found in the Irish working class, next in the non-Irish working
class, then in the Irish middle, and the least number of permissive category
responses are found in the non-Irish middle cless. The greater permissiveness
of working class rearing patterns was shown by the data in Chapter III as it is
here. The results, however, indlicating that within the same class more Irish
parents are permissive than non-Irish might conflict with the often stated
opinion that authoritarianism is to be found in the rearing practices of Irish
background families. '

TABLE 5&-~—Responden£s' assessment of parents' personality traits by Irish
and non-Irish descent and class

AR R
Question 19
Irish Ron-Irish
Middle Class Working Class Middle Class Working Class

Father Mother Father Mother Father Mother Father Mother

Per

Per Per Per Per Per Per
Cent No Ro N No No 4 No i !

Cent Cent "'° Cent "'° Cent c mt O Cent © Cent

Favorable 15 45.5 20 60.
Mixed 15 h5;5 10 30
Unfavorable 3 9.1 3

No

6 633.3 950.0 827.6 12 41.3 9 36.0 8 32.0
.3 2111 0 0 1551.7 12 k.3 312.0 2 8.0
9.1 1055.6. 9 50.0 6 20.7 5 17.2 13 52.0 15 60.0

N=33 N=33 N=18 N=18 N=29 N=29 N=25 K=25

Favoraple, mixed and unfavorable reactions to parents' characteristics
are shown in Table 54. More Irish middle class than Irish working class re-
spondents are favorable tc both of their parents. More Irish middle are also

favorable to their parents than are non-Irish middle class respondents. A

large difference also appears as more Irish working class girls respond




favorably to their mothers than do non-Irish working class respondents. For
both of the preceding items ethnicity and class seem to have affecte& attitudes

Questlons 20, 21, 22, and 23 of the questionnaire attempted to explore
the respondents' attitudes towards their teachers and the atmogphere of each
school. Because of their limited importance to this study and the absence of
firm conclusions, only impressions will be given for them rather than tables
and citations of large differences as we have done throughout this chapter.
Although there were no conclusive patterns on any of these items, there was a
tendency for both middle class groups to feel freer to disagree with teachers
in class than 4id working class rnapondents and for both groups of middle
class students to rate teachers ﬁhre favorably than did working class girls.
Of all groups, the Irish middle élaas bhad the largest number who had a gener-
ally positive attitude toward their achool atmosphere and thelr teachers.
Previously mentioned was the prevalent theory that American schools are gen-
erally of middle class origntatidn primarily because most teachers, at pres-
ent, are from this segmen£ of the population. In light'of the results above,
‘indefinite and inconclusive thoughbthay are because of mgthodologicél aiffi~
culties, it would be interesting also tc know the percentage of teachers of
Irish descent who staff the schools of this study.

Table 55 gives the résults of the four part doctrinal quiz which com-
prised item 24 of the questiomnaire. More middle class respondents of both
Iriéh and non-Irish groups gave correct anéw;rs to the first three of these
questions than did warking class Irish or non-Irish. But there is a large
drop in the percentage of Irish middle class students who could choose the
correct definition of "Mater et Magistra" and therefore only a 3 point per-

centage spread ig apparent between these Irish middle class respondents and
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TABLE 55.--Correct answers to the doctrinal quiz by Irish and non-Irigh

descent and social class

Question 24
Iriah Non-Irish
Middle Working Middle Working
Class Class Class Class
Per Per Per Per

Ko. Cent Sy No. Cent No. Cent KNo. Cent
The Incarnation 27 81.8 12 66.7 23  79.3 17 68.0
Supernatural Life 30 90.9 1k 7.7 26 89.7 2  88.0
Mysticel Body 28 84.8 11 61.1 25 86.6 18 72.0
Mater et Magistra 23 69.7 12 66.7 23 179.3 19 76.0

the Irish working class group on this question. This same drop causes a large

difference to appear between Irish and non-Irish middle class on identifica-

tion of this social encyclical. Any conclusion would be pure specula.tioﬁ but

the phenomenon seems curious.

TABLE 56.--Feelings of "closeness" to Church or religion by Irigh and non-
Irigh descent and social class

AR
Question 25
Irish Non-Irish
Middle Working Middle Working
Class Clasgs Clags Clasas
Per | Per Per Pear
Boo cent ™ Gent ¥ cemt ¥ gemt
Very close 1n 33.3 8 b4 8 27.6 8 32.0
Pretty close 19 57.6 9  50.0 16  55.1 ik s56.0
Not too cloge 2 6«:1 1 506 5 1702 3 12.0
Not at all close 1 3.0 0 0 0 0 0 0
N=33 N=18 N=29 N=25
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There is only one large difference to be noted frum Table 56, item 25.
More Irish mi&dle claes feel "very close" or "pretty close" to their. religion
than do non-Irish middle class gixls. Apparently relliglous knowledge has no
important effect on respondents' feelings of closeness to their religlon as
the large differences noted for question 24 (the doctrinal quiz) do not appear
for this item.,

TABLE 57.--Attitudes towards welfare state programs by Irish and non-Irish
descent and class

Question 26. Some pecple say the government should do more than it has in
comection with problems such as housing, unesmployment, social security and
80 on. Others say the government is already doing too mich along these lines.
On the whole, would you say what the government is doing now isa:

Irish Non-Irish
Middle Working Middle Working
Class Class . GJ.a.sa_ Class
Per Per Per Per
No. aemt ¥ cemt FO gemt  HO' Gemt
Toco mach 8 2k.2 1 5.6 5 17.2 5 20.0
About right 18 54.5 9 50.0 15 51.7 14 56,0
Not enough 7 21.2 8 by 4 9 31.0 6 24.0
| ¥=33 N=18 N=29 N=25

Focusing on one answet -="t00 much"--to question 26 which requests at-
titudes toward welfare programs, large differences are noted between all
groups in Table 57. More Irish middle class girls anawer “too much" than
Irish working class gudents. M&re non-Irish working class say "too much"
than Irish working class. More Iritfl middle class respond "too much" than
non-Irish middle class. Both class and ethnic background seem to affect at-
titudes in this area. However, these results do not conclusively affirm this

conclusion but they are indicative of such a pattern.
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TABLE 58.--Irish and non-Irish descent and class differences in attitudes
toward free speech

Question 27. In our country the Constitution guarantees the right of free
speech to everyone. In your opinion doces this include the right for someone
to make speeches criticizing what the President does?

Irish Non-Irish

Middle Working Middle Working

Class Class Class Clasgs

Per Per Per Per

Bo.  gemt M Cent Ho. Gcent ¥+ Gent

Yes 29 87.9 13 2.2 2h 82.1 20 80.0

No 4 12,1 5 27.8 5 17.9 5 20.0
N=33 N=18 N=29 N=25

Resgults on qQuestion 27, Table 58, show that there is a large differ-
ence between Irish middle and Irish working class percentages with more in the
middle class supporting the right to criticize the President than in thé Irish
working class. ’.i‘hfs difference agrees with current theory that civil libexf-
ties are more highly supported Vin the middle claes than in the working class.
However, as this is the last presentation of a question dealing with civil
liberties it should be finally noted that ﬁudmtions of diverse kinds have
been found in this study between, and amng, classes and ethnic groups on this
question which suggest no real pattern in the responsé of these students on
the broaed issue of civil liberties.

Table 59 presents these respondents' enswers to question 28. Of note
is the large difference between Irish middle class and Irish working class re-
spondents as 51.5 per cent of the first choose "to think for myself,” but only
27.8 per cent of the second choose this trait as the most lmportant for a

child to learn. In the Irish working class the largest group--ik.k per cent--




TABLE 59.--Attitudes towards the most important trait children should learn
by Irish and non-Irish descent and class

Question 28. Here is a question about children. If you had to choose which
thing on this list would you pick as the most important for s child to learn
to prepare him for life?

Irish Non-Irish

Middle Working Middle Working
Class Class Class _ Class
Per Pér Per Per
Bo. et WO Gemt Mo Cent  WOo Gent
To obey L 12.1 '3 16.7 1 3.4 3 12.90
To be well liked
or popular 0 0 1 5.6 0 0 0 0
To think for _
himgelf 17 51.5 5 27.8 i 48,3 15  60.0
To work hard 3 9.1 1 5.6 3 10.3 0 0
To help others
when they
' N=33 N=18 N=29 R=25

choose "to help others when they need help.” This finding seems to support
this groups' high percentage of occupational cholce of service to society
noted in question 12. Both non-Irish groups have the highest percentage choos-
ing "to think for himself." Also of note is the large difference between Irish
middle snd non-Irish middle who choose "to obey.” More Irish of this cless
favor this trait than do non-Irish middle class.

The results of item 29, are shown in Table 60, Absoclutely speaking,
all groups would chocse a Catholic school for their children by large msjor-
ities. There is, however, one large dirfereneé between Irish and non-Irish
working class respondents which shows more Irish working class glirls selecting

a Catholic school. In descending order, Catholic schools are the choice of

..,



TABLE 60.--Attitudes towards choice of schools for their children by Irish

and non-Irish descent and social class

 Question 29.

==

Assuming that you merry and have a family, would you probably

decide to bave your children attend a:

Irish Non.Irish

Middle Working Middle Working

Class Class Class Class
Per Per Per Per
Foo oent ¥ Cemt ¥ Cemt  ¥Oo ent
Public school 0 0 1 5.6 4 13.8 b 16.0
Catholic school 30 90.9 17 ol . 4 25 86.2 20 80.0
Private school 3 9.1 0 0 0 0 1l 4,0

N=33 N=18 N=29 N=25

TABLE 61.--Parents' political party preference by Irish and non-Irish descent

Question 21

and social class

Ron-Xrish

Irish -

Middle Class Working Class Middle Class Vorking Class
Father Mother f‘a.ther Mother Fa.ther Mother Father Mother

Per Per Per Per Per 'Per ?er
Bo vent ¥ cent ¥0 gent ¥° Cent No ¢ Cmt Fo mert MO cent M° gent
Democrat 19 57.6 23 69.7 ™ 77.8 12 66.7 12 41,3 11 37.9 17 68.0 18 T72.0
Republican 9 27.3 _6 8.1 211.2 211.1 11 37.911 37.9 312.0 3 12.0

Qther 1 3.0 1 3.0 0 O 0 0 o O 0.0 00 O 0
Don't kmow 412.1 3 9.1 2111 hk22.2 620.7 72kl 520.0 416.0

N=33  N=33 N=18 N=18 n=-29 N=29 N=25

Irish working class respondents, Irish middle, non-Irish midd/;\.e, and least

among non-Irish working.

Finally, Table 61 shows the results of question 21 from the first part
' ;/

4
!

5*25




of the questionnaire asking political party preference of parents. There is a
large difference between fathers of Irish middle and Irish working ciass stu-
dents with more Republican fathers in the middle class and more Democrats in
the Irish working class. Mothers of the two Irish groups, however, remain
elmilar in their Democratic party preference. In both of the non-Irish groups,
more mothers and fathers of the middle class girls are Republicans and more in
the working class are Democrats showing a large difference on this item. The
table would seem to indicate stronger Democratic tendencies in the two Irigh
groups than among the non-Irish, bhut also the influence of class membership
for middle class Irish fathers e.nd all parents in the non~Irish subgroups.

The presentation of data for this chapter--and study--is now complete
and a return to the questions posed at the beginning of this section is appro-
priate. Baslcally, they asked whether a particular ethnic background might
affect respondents' attitudes towards the issues raised in the questionnaire.
Based on the findings of this cha;pt.er, we answer & qualified "yes"--on certain
igsues it seems to affect them. However, it has been apparent that although
large differences have been found betweez_: the Irish and non-Irish groups on
some questions indicating poesible ethnic influence, simllar large differences
bave also appeared on the same i{tem between Irish middle and Irish working
class respondents which then infers a class influence on the particular atti-
tude.

In order f.o show the data of this chapter in as cleitr and concise a
manner as possible, this section will end with a schematic presentation indi-
cating the broad issues of major concern for the study, the variable, if any,
which seems to affect the attitude according to the data presented in this

chapter and the possible conclusion which may be drawn.
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ATTITUDES WHICH APPEAR TO BE AFFECTED BY CLASS ORLY

Anti-Semitism~-more middle class respondents are less inclined to accept
Church teaching on this issue

Participation by the Church in contemporary social problems-.more middle class
girls favor involvement

Political party preference of parents--more Republicans in the middle class

ATTITUDES WHICH AFPEAR TO BE AFFECTED BY ETHNICITY ALONE

None

NO DIFFERENCES IN ATTITUDES BY ETHNICITY OR CLASS
The teachings of the Church as old-fashioned and superstitious
Love of neighbor is more important than abstaining from meat on Friday

Birth control and divorce

CONFUSED RESULIS

Civil liberties

ATTITUDES WHICHAPPM‘I‘OBEW@BOTHBYMC
BAGWAKDSOGIALCIAB&

Family planning

Negroes' rights

Foreign aid food progmm

Domestic welfare programs

Uniong and a Just wage

Choice of later life occupation

Use of atom bombs even though immoral
Exaggerated advertising claims

Salience of nationality background
Panmily rearing practices

Favorable image of parents

Attitudes towsrds teachers and schools
Doctrinal Xnowledge

Trait most important for a child to learn
Choice of Catholic school for their children
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This data bas shown, then, that in most areas of social responsibility
which are the mejor interest of this thesis, attitudes are probably influenced
' both by ethnic background and class. In a comparison of the two variables,
class membership appears to be the stronger and more recurring variable affect
ing respondents' attitudes. This will be further discussed in Chepter V. The
less emphaasized points of this sgtudy such ag famlly rearing practices, atti-
tudes towards teachars and school, etc., also indicate the possible effects of
ethni;! and class membership upon attitudes of respondents again showing the
probably grester effect of class. Further commentary and synthesis of these
findings will be given in the next and final chapter of this study as all data

is summarized and conclusions are suggested.




CHAPTER V
SUMMARY AND CONCLUSIONS OF THE STUDY

This chapter has four mejor purposes: a brief review of the problem
and methodology of the study; a synthesis of the date and its effects on the
hypotheses proposed in Chapter I; limitations of the study; and finally, areas
the study has suggested for further resesrch.

The Problem and Method. In its broadest terms, the problem of this

thesls involves an attempt to examine the complex question of why people think
and behave as they do. Specifically, the focus is on the attitudes of young
Catholics, especially, although mot exclusively towards issuee of social re-
sponsibility, and the poesible variables which may be opmtive as this proc-
esé of attitude formation ﬁa.kes place; The multitude of ‘apparant to obscure
motivations that may affect human attitudes and behavior are inherent in such
an lnvestigation.

The i'ole and effectiveness of the Catholic schools in America today
have been discussed, questioned, debated, and even attackad by responsible
persons who are generally conceded to be motivated primarily by a desire to
implement the demenis of "aggiornamento" as it relates to American Catholic
schools. A process such as updating or renewal, then, requires that the cur-
rent functions and dysfunctions of the system be identified, their relative
- importance assessed in a total perspective, and plans made to implement any

decisions based on this comprehensive evaluation of the goals, aims, and
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Agreement, therefore, on the identity of the dysfunctionsl aspects--or
perhaps lese than desired or possible success~--of the Catholic schooi system
' in America is necessary for this task. If, then, as has been traditionally
acknowledged, the major function of the Catholic schools is to impart a value
system, a commitment to certain beliefs and actions, then attitudinal studies
should be helpful in determining if this function is being satisfactorily ful-
filled within the present structure. For this purpose, some investigations
have been made which compare the attitudes of Catholics educated totally or
predominantly in Catholic schools or public achools to determine which type of
education 18 more succéssfui for the imparting of the official goals. Paren-
thetically, some confusion may arige here because there are many who are cur-
rently suggesting changes in the goals, a need for emphasis on different
aspecta ¢f the value system, and other rather bagic alterations in the total
alms and ntructﬁra of the system. Although these modifications may be impor-
tant, necessgary, and to some eveﬁ inevitable, they are not the mmjor issue in
this thesis. Rather, the purpose is to assess the achievement of gosls which
have been clearly defined by the teaching Church in her officiml soclal doc-
trine for many years.

Further, the question has been.asked whether the ethnic background and
social class of these Catholic educated respondents might affect their atti-
tudes on these social doctrines and other issues to a significant degree. For
this purpose, then, the total senior classes of two Catholic girls' high
schools were asked to answer the questionnaire to be found in Appendix II.
Samples for the comparisons by class were then selected from the total popula-
tions based on these criteria:

l. The student mugt have had ten or more years in a .Catholic school.
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2. Respondent and parents both modal Catholics.

3. Both parents alive and living together.

4. St. Ann's respondents were operationally defined as middle class
bagsed primarily on the Hollingshead and Redlich Two-Factor Index
of Social Position. ’

5. 8t. Mary's students operationally defined ag working class in the
same manner as item 4 above.

In addition to these stipulations, samples for the comparison by eth-
nicity for the Irish subgroups from both achéols were required tc be Irish
both on their mother's and father's side and all ancestry was third generation
or more in this country. The non-Irisgh subgroups were also required to be
third generation or more in this country and no stated Irish ancestry either
on their mother's or father's side.‘ This selection process produced 128 re-
spondents operationally Qefined as middle class and 60 working class respond-
ents also defined oparationally 8o that a comparison by class might be accom-
plished. For the ethnic compsrison, there were 33 Irish and 29 non-Irish in
the middle class, and 18 Irish and 25 non-Irigh in the working class. The
questionnaire used in this research was compiled from several sources: the
NORC instrument, Dell's (which wao taken from Lenski's), de Cruz', Schindler's,
and several original questions. For.a more &etailed explanation of this pro-
cedure, see Chapter IXI. The tabulation of responses by class agd ethnicity
then made it possible to ascertalin those attitudeg vhich appa&r to be influ-
enced by the social class or ethnic background of the requndent; of this
study.

Synthesis of the Data. Of all the issues explored by the question-

naire, only three showed no large differences in respondents' answers by class
or ethnic background either in Chapter III or Chapter IV. Very large majori-

ties (over 90 per cent) of all groups tabulated agreed that: the teachings of




the Church are not old fashioned and superstitious; love of neighbor is more
important that sbstaining from meat on Friday; and that birth controlland
divorce are proper issues upon which the Church should speek.

Secondly, there were three topics where class alone appeared tc be the
variable effecting respondents' attitudes. The first wes anti-Semitism which
congistently showed more students of the working cless in conformity with
Church teaching in this sensitive area of humen interrelationships than middle
cless respondents. The gecond was political party preference of parenis.

More Republicans were found in the middle class groups than in the working
class irrespective of ethnic background. ‘And the final area upon which class
appeared to be the variable sffecting attitudes 1s that of religious involve-
ment in contemporary social conditions and problems such as slums, poverty,
and injustice. More of the middle class respondents believe their Church and
individual Christiang should be engﬁged in attempts to solve these aocialyills
than do working class respondents.

COmSining the data of Chapters III and IV, there were no topics of any
natufe treated by the questionnaire iteme which 1ndiea§ad ethnic background
alone as the detérminative variable which influenced the respondents attitudes.
In areas where ethnicity seemed to have some effect as one comparison was
made, further results eventually indicated class ﬁeﬁbership a8 & cross-vari-
able.

On only one toplc was there confusion or coﬁflict in the data and that
was on the broad issue of civil liberties. No pattern emerged either by class
or ethnic background which could be considered conclusive--both classes end

ethnic subgroups showed confused results throughout the study.

By far, the majority of students' attitudes appeared to be influenced
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both by class membership and éthnic background. This means that on a particu-
lar item of the duestionnaire a large differencg in the percentage of expected
' response was shown between middle and working class respondents in Chapter III,
and again in Chapter IV a large difference in percentages appeared between
Irish and non-Irish respondents of either or both classes suggesting ethnic in-
fluence on the attitude. Presenting the results of one question again should
clarify this point. ‘In Chapter III we noted a large difference between the
percentages of middle class respondents and working class respondents favoring
the "right and duty to join unions" with more in the working class who were in-
clined to do so. A class difference therefore could be inferred. In Chapter
1V, the results for the same item ghowed there was also a large difference be-
tween Irigh and non-Irish in the middle class indicating many more Irish who
approved this statement than did non-Irish of the same class status. We could
thérefore conclude that on the issue of the "right' and duty to Join unions,”
attitudes seem to be affected both by class membership and, in this study,
ethnic background. |

| In schemstic form the major issues of this study on which both vari-
ables seemed operative will be presented and the differing attitudes apparent
between groups ae respondents answered the questionnaire will be stated. It
should be remembéred that these statements of differing attitudes are based on
"large differences” (8 percestége points) between the groups as was explained

prior to the presentation of data in Chapters III and IV.

NEGROES AND SOCIAL EQUALITY

1. More in the middle class gave expected response than in the working.
2+ More Irish middle clags than non-Irish middle gave this response.
3. More non-Irish working than Irish working class gave the expected response.
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1.
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1.
2.
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1.
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RIGHT AND DUTY TO JOIN UNIONS

More in the working class gave expected response than in the middle.
More Irish middle than non-Irish middle gave expected response.

CHURCH'S RIGHT TO SPEAK ON A JUST WAGE
Expected response given by more Irish working than Irish middle class.
More Irish working than non-Irish working gave this response.

USE OF ATOMIC BOMBS EVEN IN IMMDRAL SITUATIONS
More working class than middle gave expected regponse.,
More Irish working class than non-Irish working class gave the expected
response.
FOREIGN AID FOOD PROGRAMS
More Irish working class than Irish middle gave expected response.
More non~Irish middle than Irish middle class gave this response.
DOMESTIC WELFARE PROGRAMS
Expected response given by more Irish working than Irigh middle claas.
More non-Irish middle than Irish middle gave this response.
More Irish working thsn non-Irish working class gave expected response.
FAMILY PLANNING
More middle class than working class respondents inclined to family plan-
ning.
More non-Irish working than Irish working class students support family
planning. .
DOCTRINAL KNOWLEDGE

More correct answers in the middle than working class.

More non-Irish middle class respondents gave correct answers than Irish
riddle class studentsa.

CHOICE OF IATER LIFE OCCUPATIONS

More in the working class are service oriented than in the middle.
More Irish working class are service oriented than non-Irish working.
More non-Irigh middle class are service oriented than Irish middle.
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MOST IMPORTANT TRAIT A CHILD SHOULD LEARN

1. First choice of the largest number in all subgroups was "to think for

‘ himself" except-- v

2., The first choice of the largest number in the Irish working class was "to
belp others when they need help."

. Relation of the Data %o the Hypotheses. How, then, does this presen-

tation affect the hypotheses stated in Chapter I which are:
1. Attitudes of respondents in both schools will tend to vary accord-
ing to their sociel class membership rather than reflect their
common religiocus affilietion and Catholic education.

2. Differing ethnic backgrounds will be associated with variations in
responses within a soclal class.

3. BStudents of the same ethnic background but of differing social
class will tend to have similar attitudes.

It is apparent that a total acceptance or rejection of any of these
hypotheses is not suggested by the data. Hypothesis 1 is, however, accepted
for all items except three previously cited as we note that although the re-
gpondents are all modal Catholics and predominantly Catholic educated, there
are scme variations based on class status for all cther items of the question-
naire. It would seem, then, that once modal reli‘gious membership and type of
education are held constant, there are still large differences between the at-
titudes of middle and working class respondents on various attitudes with spe-
eific focus on issues of social responsibility. Previous studies which eval-
uated Catholic or public school education as the determinative variable
affecting attitudes are surely of import to an understanding of this total
process of attitude formation among Catholics. But it also seems clear that
cther factors such as social class mist aleo be consldered for a comprehensive
explanation of this process.

Hypotheses 2 and 3 infer that ethnic background should be a stronger
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factor in the determination of attitudes than social class. The hypotheses
were framed in this manner, as was explained in an earlier chapter, because
'both Dell and Lenski stated this conclusion from their research. However, this
study finds a contrary result; class appears to be the st:onger influence. It
should be noted again that Dell questioned her own procedure in relation to
the class factor because the educational level of the father was not requested
in her research instrument. Hypotheaes 2 and 3, then, are rejlected as they
suggest ethnicity as a stronger influence on sttitudes than social class. But
they are accepted as they indicate that ethnic background operates as a con-
tributing factor to differences in response con many issues for the students of
thies study. Further explanation of these conclusions follows.

Although there were many items on which ethnic background seemed to
affect a particular attitude, there were none on vhich ethnicity alcne seemed
to be the single variable producing differences in response. On all topics
where differences occurred between ethnic subgroups, class, too, was influen.
tial. And on almost all items the magnitude of difference in responses ap-
peared largest between the classes-.not between ethnic subgroups. It would
seem a highly plausible 1nfarenc§, then, that class is the stronger variable
when the differences in the attitudes of the reapondénta of this study are
examined. This conclusion does not, of cowrse, negate the previously acknowl-
edged interrelatedness of class and ethnieity. But it was boped that the rela-
tive influence of each might be assessed to some degree if attempls were made
to isolate each factor and the results then examined for the pouaible effects
cf each on the attitude of these respondents. |

What further implications can be drawn from these remarks that the

ethnic variable is still of some import as these students state thelr atti-




tudes towards Catholic and American values and, we presume, conduct themselves
according to their statemeﬁts? The concept of "ethnic pluralism,” introduced
'in Chapter I is obviously pertinent. It is important to understand that ithere
are twc related but distinct applications of this concept inherent in the dis-
cugsion, In its traditional sense, the concept applies to those who maintain
a aeparate- ethnic identity vhile .sharing common American values with the rest
of soclety. It is distinct and different from the "melting pot" theory which
suggests that ethnic groups lose their ethnic identity or awareness as they
adjust to and accept the dominant culture--the process also called "American-
ization" or ccnformity to the "American way of life.”

Ethmic pluralism applied within a Catholic group, such as the respond-
ents of this study, is analogous to its meaning when applied tc the total
American gociety. Here the concept connotes a sharing of common Catholic
values with other bhurch members while still retaining an ethnic awareness
which may influence attitudes on specific aspects of the total Catholic value
system. From this point of view the question becomes: do the respondents of
| these ethnic subgroups reflect modal Catholic membership and score acccrding
to the official Catholic value system suggesting the "melting pot" theory op-
erating within,f.he Church? Or are there differences observed in attitudes be-
tween delineated ethnic groups which may be attributable to their ethnic back-
ground? The same guestion may be posed substituting social class for eth-
nicity. In both cases the respondents of this study indicate differences in
attitudes toward Catholic teaching which seem to reflect their natiomality
background and, even more strongly, their social class membership.

Considering the traditional meaning of the concept-~-strongly related
to the commentary above--it is evident that membership in the Catholic Church
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does cause differences in the attitudes of Catholics in relationship to some
aspects of the American value system; 1.e., the desirability of publi.c school
education for all. This, and other deviations from the demands of the "melting
pot" concept are surely based on membership in the Catholic Church. But we may
also wonder if, as pluralism operates in a dynamic society, other factors be-
sides soclo-religious bonds might be more influential on attitudes and behavior
--even on those generally thought to be primerily affected by specific Church
memberahip.

It may be recalled that various viewpoints on the concepts of plural-
ism or the melting pot as the reality of current American society were pre-
sented in Chapter I. Briefly, Thomes held that although the melting pot might
be achieved even;t'ually, assimilation of Catholic ethnic groups is far from com-
plete today; Greeley views Catholic immigrant groups as in the later stages of
the scculturation process; Fichter holds that American culture discourages
ethnic group survival and sc Catholics must be discussed primarily as a reli-
glous group; Herberg sees ethnic differences disappearing in the third genera-
tion and religion becoming the differentiating element; end Glagzer and
Moyniban agree with Herberg but mdd "prace’ as another aspect of group identi-
fication in America.

There seenms to be no,doubt that the interrclatedness of all of these
fact'ors cited by the commentators above éausaa complexity and some confusion
in any endeavor tc specify the baeis upon which attitud}es are formed.-either
by the respondents of this study or any other given group. But the exclusion
of social class as a mejor determinant of attiﬁudea by these men seems curi-
ous. However, Berelson and Steiner, also previously cited, include class

gtatus as a major factor in the formation of attitudes, opinions and beliefs.
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The results of this study conform to this view; class membership appears sig-
nificant as the attitudes of Catholics are formed. In other words, é.lthough
the z‘;apondan‘bs are all modal Catholics, their education has been predomi-
nan’klgw in ‘Gatholié schools, and their naticmality status is third generation
or more in this country, there are still important differences in their atti-
sudes tovards specific aspects of Church teaching by social class. And al-
] thaugh class appears to be the stronger variable in this study for reasons
previcusly noted, ethnicity is alsc apparent as another factor to be consid-
ered as the success of imparting the Catholic value system is evaluated today.
It would seem clear, then, that a combination of all the factcrs sug-
gested by these commentators is necessary to & full understanding of the forma-
t1on of Catholics' attitudes and their behavior at present--Church membership,
social class, ethnic background, type of education, and undoubtedly, many
others not yet evaluated. Callahan has noted this complexity in establishing
etiology as he states: |

Now for many Americans it is taken for granted that a strong messure
of aggressive Catholic unity already exists. This is hardly correct.
Catholics have been for a number of years sharply divided on many major
issues, ranging from domestic politics to the meaning of papal teachings.
It is hard to think of a single major national issue within the past
decade that did not see Catholics opposed toc one ancther; and the same can
be pald of a great variety of theological issues. Moreover, since Catho-
olics now occupy all steps on the socisl ladder, there are important class
and educstional distinctions among Catholics, differences which in prac-
tice lead tc many conflicts. As far ss Catholics are concerned there are
good ressons to doubt the validity of Will Herberg's and Gerhard Lenski's
thesis that "The successor c¢f the ethnic subcommnity is the socioc-reli-
glous community.” What these observers fail to recognize is that many
Catholics resist strenuocusly any tendency to see their loyalty to the
Church as equivalent to an identity with the Catholic "sccio~religious
commnity." More precisely, it could be said that Catholics are nov faced
with a cholice between trying to erase suggestion that such a cohesive
gocial commnity exists (or should exist) and trying to form such a com-
munity and making it a strong socisl and political reality.l

lcal1anan, pp. 168-169.
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This commentary raises the further question whether, as many contend,
all differences should be deliberately lost either within the Catholic commi-
nity or within the total American society so that the "melting pot" theory msy
be implemented. Many argue in a contrary manner that these differences should
be encoursged in order to promote cultural or ethnic pluraliem and its many
ramifications both in the Church and the nation. Time and the length of this
paper prohibit a full discussion of thig point of view but its importance
should not be ignored. However, we may state the general conclusion that no
matter what pecple suggest should occur on this issue, pluralism appeers to be

f.he current reality at least for the respondents of this study.

The "ethnic focus" has been primarily on the attitudes of the Irish
subgroups in this thesia. The fact that American Catholics of Irish descent
‘have distinguishing and different characteristics from those of other immi-
grant groups 1s & necessary and basic consideration for this research both in
an higtorical context and from a.‘ sociological point of view. Although the
existential implications may vary, these differences also occur for other
ethnic groups based on thelr particular historical circumstances, traditions
and so on, This fact has been discussed and demcnstrated by soclologlets,
psychologists, hisgtorians, .Journalists, and many others. In relation %o a
specific characteristic of the Irish in America, for example, one need only
read the Devon Commission report cf 1845 dealing with land practices in
Ireland to understand why the Irish became ani remained an urban population in
the United States.® The agricultural disasters recounted in this report com-
bined with the tradition of primogeniture and other aspects of the land situ-
ation in Ireland help to explain this phenomenon. Necessary for a full

20ecil Woodham-Smith, The Great Hunger (New York, 1962).
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understanding of the process of assimilation of the Irigh in America is the
Knowledge that they spoke the langusge of the inhabitants of the new land and

| therefore were able to adopt the patterns of the new culture more easily and
quickly than were many other ethnic groups. The sti’ong influence of the Irish
on American Catholicism 1s also important for a complete understanding of thelir
current position in América. This fact is also important as we examine the
behavior of other Catholic immigrant groups in relation to the American
Catholic Church.d

As thegse, and many cther circumstances cf American Catholics of Irish
descent are reflected upon, the reasons for possible differences in their at-
titudes and behavior from other American Catholics become more understandable.
Whether the effects of a different soclological and historical condition will
continue to influence this or eny group as it interascts within the total
Anerican society or the Church can only be determined over time.

But the most basie point of this commentary which was previously
stated, bears repetition--the etiology of peoples' attitudes and behavior is
most complex and therefore requires that efforts to explain it be comprehen-
sive and fully avare of the interrelatedness of a multitude of factors. At
present, a Catholic "melting pot" seems as unresl ss an American "melting
pot."” To surmigse that either will oceur is speculative" Therefore, as at-
tempts are made by the teaching Church to assist\ her‘ members in acceptance and.
implementation of a specific value system, it would seem important that she be
cognizant of the many variables affecting a successful imparting and attain-
nent of these aims and goais. |

Limitations of the Study and Suggestions for Further Research. The

3john Tracy Ellis, American Catholicism (Chicago, 1955).
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limitations of this study have been commented upon as they were relevent to s
specific point made in the text. Therefore, a very brief summary of. these
 problems should suffice here.

The impossibility of finding emough respondents to form a control group
of middle class respondents within the working class school population and vice
versa was the first difficulty mentioned. These groups could not be found in
a lerge enough number to prohibit bvlas which might occur because of differ.
ences in the religious curriculum of each school. However, the judgment that
these curricula were, in fact, of comparadble emphasls and pedagoér wag made by
réligion teacl;’era of each school and this writer. Such a Jjudgment is of some
importance as data is presented and interpreted in relationship to the class
variable. | |

The criteria set for a determination of respondents for the final sam-
ples were stringent enough (for reasons fully explained in Chapter II) to pro-
duce smaller subgroups for the ethnic comparisons than is considered adeguate.
This unavoidable situstion might limit to some degree the validity of petterns
of attitudes which have been pointed out for these subgroups.

Finally, the use of indices for certain groups of questions rather
than full reporting of responses to each may be questioned. However, it was
felt that such a tool would be helpful in presenting the respondents' general
attitudes toward the "permissive, mixed, or strict,” atmosphere of their
homes, for example. As assessment of this attitude was our purpose in these
questions the use of indices then was considered a fruitful procedure.

A study such as this which endeavors to answer a few specific ques-
tions seems invariably to raise many more than it settles. For example, it

would be interesting to know whether variations in attitudes by social class
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and ethnicity found among these respondents might also be evident in a random
sample of young Catholics throughout the national population. Thwﬁes or

- opinions stating the greater authoritarianism of Catholic schools and/or Irish
descent parents might be more fully explored for factual information and more
clearly defined - etlology, if possible. If Irigh background American Catholics
exhibit certain differences in attitudes even though third generation or more
in America, what, if any, are the particular effects noted for the attitudes
of German, Polish or other ethnic backgrounis of the same generation in Amer-
iea?

Perhaps the primary area suggested by this study for further research
is the question of the importance of religion in the home as it relates to
other factors such as type of education, SES, and cultural or ethnic factors.
One suspects that home and parental influence may be the most significant vari-
able in the attitudes of young Catholies as many educators state quite emphat~
ically in regard to numerocus related educational controversies. Whether these
attitudes change as the experientisl background of these young Catholics en-
larges, is also an area of interest unexplored at present. Or do the early
primary group relationships "take" and last into adulthood as attitudes towards
issues of concern in the Church and larger soclety are implemented?

Comprehensive studies which attempt to deal with these kinds of ques-
tiozia are surely necessary. In all probability, efforts to asaess the situa-
tion of Catholic education must be a continuing and expanding endeavor for as
times change, so too institutions must change. And 1f the Catholic schools as
ingtitutions of American society are to fulfill their functions for all, then
further study in sll areas pertinent to their goals and effectiveness will al-

ways be desirable in an ever-changing world.
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APPENDIX I
THE QUESTIONNAIRE

You are one of many students who are filling out this questionnaire.
The research is designed to give important data on students' opinions on
topics of current interest. The information that you give will be kept
strictly anonymous and confidential., Feel free to answer exactly the way you
feel, Please ansver all the questions. Do not give your name. Thank you for
your help!

BACKGROUND

C 1. Your age: Your Religilon: Your Race:

0 2. How many years have you attended a Catholic Sehool?

C 3. Occupation of father: (Plemse avoid terms like "salesman, menager,
office worker," etc. Use descriptions like, "automobile insurance
salesman, head of filing department in large Loop department store,
menager of three-employee office for rrofing supplies" etc.)

b, Religion, if any, Of father sesvevevense

5e Gountry of fathér's blrbh cieevcsronnnne

6. Hational descent of father tecacevescsas

o Q@ o O

7. What generation are you in America on your father's
side? (The generation who immigrated are called
”first," etc.) PalesRtssURssEEATIRRERE R RS

¢ 8. How often did yrur father attend his church in the past four weeks?
(Check one.) __0 times
1l time
2 times
times
tines
more than 4 times
don't know

1 - W

|

1

|

|




L&D

o O O

9., What is the level of your father's education? (Check one)

Grammy school
Some high school
High school greduate
Some College
College graduate

~ Post Graduate
___None of these
___Don't know

|l

1)

10. To which social and econonic clags would you say your family belongs?
{check one)
___upper class
mid.dle class
working class
lowver class

11. Occupation of mother: (Plesse be specific as for father's occupation)

12. Religion, ifanyof MOLRer ssusvvvvesnsves

13- Coumtry of mother'®s birth ssvecvssserssese

1“- Kationsl descent of mther CsseePrIIIREEan Y

15. What generation are you in America on your mother's
side? (The generation who immigrated are called
"ﬁm," th-) [ EEEEEENNEE NENENRNEERERNNESLELEENE NN

16. How often did yowr mother attend her church in the
past four weeks? (check one)

0 times
1 time
.2 times
3 timesa
! times
___more than 4 times
__don't know

17. What is the level of your mother's education? (check one)

Grammar school

Some high school
High school graduate
Some college
College graduate
Post Graduate

None of these

Don't know

L]

|

l




0 18. Would you say that you or your parents feel cultural, national, or
emotional ties to the country or countries from which your people
immigrated? (Check one for Father, Mother, Yourself.)

Father Mother Yourself

1. very strong ties
2. strong ties
3. some ties
+» few ties
5. no ties

0 19. Does your family find enjoyment in celebrations, customs, music, etec.
which reflect the country or countries of your forbears? (check one)
. very much . '
2. some :
3. little
L, none

I

0 20. How would you say you and your parents feel about your nationmality
background? (Check one for Pather, Mother, and Yourself.)
: Father Mother  Yourself
1. very proud
2. proud
3. some pride
4, 1little pride

5« none
0 21. Do you know your parents' Father Mother
litical preference? = Demoorat..seees
check oneg Republican.....
mhﬂ‘.t&h..ttil

Don'™ EnOWeesas

QUESTIONNAIRE

Here are some statements. How much do you agree or disagree with
each one? (Check one for each statement.)

N 1. Only people who believe in God Strongly agree..... 1
e¢an be good American citizens. Agreeescosvsnsserne 2
Disagreessccerssens 3

Strongly disagree.._ 4

No opinionssceseses 5

N 2. The teachings of my church are Strongly agree..... 1
old fashioned and superstitious. Agreescsssssssveves 2
Digagree.seveessnes ' 3

Strongly disagree.. 1

We———

No Opinionn.-.....

.




N 3.

N 10.

A family should have as many
children as possible and God
will provide for them.

Négrces would be satisfied 1if it
were not for a few people who
stiyr up trouble.

Love of neighbor is more .
important than avoiding meat
on Friday

Negroes shouldn't push them-

selves where they are not wanted.

Books written by Communists
should not be permitted in
public libraries.

My religion teaches that a good
Christian ought to think about
the next life and not worry
about fighting poverty and
injustice in this life.

Jewlsh businessmen are about as
honest as other businessmen.

Working men bave the right and
duty to Join unions.

Religion ought to concentrate
Just on the worship of God and
give up trying to clean up
slums and other social
conditions.

Strongly agrefeserses
Ayeeonttouﬁonsbtoilo
Disagreecveesvssnsoss
Strongly disagree...,. |
No cpin‘lon....-....u

Btrongly agree.scosees
AWQOQOQQQOQQOOvCQOO
Dimyee-uono-'-..-o-
Strongly disagree....
No opinioneesusesnses

Strongly agreecseesse
Agree................
Disagrecsssssccsevnns

Strongly disagree....
o opinionesassesnnse

Strongly BEre@ s acss e
Ag’ee.u.....-.......
Disagree.sevessscsces
Strongly disagree....
No Opiaion'oono0o¢t--

JLL UL UL

Stmw Wﬁov'tcc
Agree.u..n.........
Disagree.ssescosecnses

Strongly disagree.. ..
No opinionececsvsnene

Btrongly agre@.icieas
AGree.cvssescnssrenee
Disagree.,cevessssesns

Strongly disagree....
Yo opinioNsecsssnvonne,

UL L

Btrongly agregescscae
Agreeeisercrsvossvnnne
Dipagree..ccosecesvnne
Strongly disagree....
No Opinion...uu--..

UL L

Strongly agree.ccoe.
A&'&Qvtu-nnoccaicouco
Di“yee.....‘.’..."
Strongly dimnnoa
No Opinion.-.-.n.n.

Btrongly agreé€.cesese
Ag“'.'.'."....‘.l(
Digagree.sssenssnesss

st digagree....
Ro Op NiONeesvecsansy

UL UL




c 17.

If you had to choose one or the other of the following, which would

you prefer?

1 (J’ a Job which assured you of a comfortable and secure life for
T yourself and your family, CR

2 (b) a job which made it possible focr you to do good to others
and improve socliety.

Even if atom bombs were immoral, would the United States be permitted
to \)xse them if that were the only way to overcume Communism? (check
one

Yes."b.'.‘. 1

a———————

. [0 Y 2
Don?'t know.. 3

Even if atom bombs were immoral, would the United States be permitted
to use them to retaliate against an enemy who attackaed the United
States with such weapons? (check one)

Yaa......... 1

|| {+ Y 2

Don't know.. 3

8ome people say that the Church has no right to speak out on the fol-
lowing subjects. Indicate how you feel about it by placing an "X" in
the eppropriate columm. :
Ko right Should No
to speak speak cpinion

Employers' obligation to .
PaY 8 Just wage.icseeecovrosncronnse

The Negroes' right to
80@1&1 eqmlity“.‘lb!'t“luli'..l‘.

Birth control and divorce.iseescees

Disarmamant.cseeoeseseesssscsasanas

Exaggerated advertising claims,....

Nations like ours with surplus food have the obligation to establish

foreign ald programs to help those nations with a food shortage. What

18 your opinion? (check one)
Agree..vvcavese
Disagree.....s.
Ko opinion.....

w I\JH

If you agree, would you also be willing to share our surplus food with
the people of Communist countries if their need is great? (check one)
YQB-...-;-..... l

HOQUOQQQCQQDOI. N 2
Don't know..... 3




N 19.

R 21.

Below 18 a list of items on which some parents have rules for their
teen-age children, while cthers do not. Check the ones for which
your parents have definite rules.

Upe of the family car ___Time spent on homework

Time for being in at Against going out with certain boys
night on weekends Agninst going out with certain girls
__Amount of dating " No rules for any of the above
Timﬁ gpent watching TV Againsgt going steady

Below is a list of items. Check the ones which best describe what your
mother and father are like. Check all that apply.

Father Mother Father Mother
Treats me as an adult Knows the score........
Fair‘.OQOUDOQCOQQQOlO Hard tOleBenoc---oo'
Patient.eocvcceesscone Self.controlled...ceoes
Iﬁtelligen‘é&‘;;..-un may to talk to.‘-..u..
a‘b&m.......u-.-.n. Quick-t‘mper@duou-ooco«
Head of the house.... Lets me work things out

If you feel that you were treated unfairly in some way by s teacher,
do you--? {check one)

1 feel free tc talk to the teacher about 1t?
2 feel a bit uneasy about talking to the teacher?

ntromens—"

3____ feel it would be better not to talk to the teacher?

What 1if you disagree with something the teacher sald. Do you--?
(check one)

1 feel free to disagree with the teacher in class?
2 _ Teel uneasy about disagreeing in class?
3 " feel it would be better not to disagree in class?

Thinking of all of the teachers yocu have had this year, what words
below best describe most of them? (check all that apply)

Interested in the subject Interested in boOKBesesvsvesrs
BterNecrssvennesssnsvenes Rarrow-minded.cveesrsessensnne
D‘vout.."..‘.“."'.".... Intelligent"..'...."...Q-..
NervouB.osiveisenivsecens Patimtoooouotqoooc#ooi".ucO
Fair‘.."..'..‘l..'.C.... mappy....""““..*.....'..
Hard to plemg@evsvececans Enows the BCOrecsvessvescasss
Self-controlled.eescevvan Eﬂ'y 0 talk tOvsvevasesanvas
Interested in students... Likes us to think for
OUrBelVeBucscrasnsosssssvan

T
T
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N 23.

2k,

N 25.

D 26.

‘Quick to BemOriz@scecene,

Teachers sometimes like certain kinds of students. Here is a list.
Check all which describe the kindg of gtudents you think your teachers
like best.

Quiet.veercenscansoannsas Asks Questions..veeressccsnncnas
Thinks for herself....... POllte@.veereensescssnrnoncnnsona
Obed‘lent-..a...¢......... Intereﬁted in 1de&5............-
Voices her cwn opinion8.eceesvsse
Neatly dressed....eceoese Active on teams or clubs........
Likes to work on her own. Interested in bOOKB.¢cevvearnses

1111

[T

Here is a quiz which touches on the teachings and beliefs of the
Catholic Church. Check the answer that comes closest to being correct
in your opinion. ’

The word used to describe the fact Transfiguratione..eecocesns
that the SBecond Person of the Holy IncarnatioNesevesresssceeers
1n1ty became man 1‘t¢¢¢uottt,botc Transubstantiation.cesseeas

: Immaculate Conception......

1}

Supernatural life iB.cceceannviess The life we received
‘ from cur parentB.cccecves
Sanctifying grace
in our 'Oulno-n:.co-onqoc
Life after death.essvecesnss
The power to work miracles.

The "Myﬂtim BOdy" 18sssvsvevenss Christ's body in heaven....
‘ Chrigt in Holy Communion...
Christ united with
His fOllowerBecsescevesns
None of the above...cecvass

RN

The Encyclical "Mater et Magistra" Christian marriage...sc.es.
of Pope John XXIIX deals with..... Christian education.vsceres
8ocio-economic conditions..
Papal 1nfallibility. vesenus

How close dc you feel toward your 1. very clog@isececvensess
church or religion? 2, pretty cloB@.cisesssees
3. not too closBececeescns
L. not at all close......,

AT

Some people say the government should do more than it has in connectim) |
with problems such as housing, unemployment, social security, and so
on. But others say the government is already doing too much along

these lines. ON THE WHOLE, would you say that what the government is

dOing now is: 1. too muchesecocrssncnnee

2. about rishto'not.-o-ncc
3+ not enough.......-.....

il




28.

29.

In our country the Constitution gusrantees the right of free speech to
everyone. In your opinion, dces this include the right for someone to
make speeches criticlzing what the President does?

1! yes¢Q0..!QQCOCC'OQODII.CQ‘.'IO&.O..

2. no-..ll'.'l‘.“lli.lll.‘......'.‘.“‘

Here is a question about children. If you had to choose, which thing
on this list would you pick as the most important for a child to learn
to prepare him for life? (check one)

l. to obeytl.."l’.ﬂ'.‘.Oli!.!ll.l‘.i.
2. to be well liked or pPopulAr...ceess
30 tOthink fcr himelfOQIOOIO.ICO"QO
‘hn $0 Work harG.eescesesncecsoscuansnnes
5. to help others when they need help.

1]

Assuming that you marry and have a family, would you probably decide
to have your children attend a--?

1. public 8choOlesevescocaasvosnoveons
2‘ c&thOlic 8choolon000uliloouo.oiotl!
3. primte achool“tpli...OIOICQDOOQIQ

|

THANK YOU FOR CONTRIBUTING YOUR TIME
IN ANSWERING THESE QUESTIONS!




APPENDIX II

SUGGESTIONS TO THE TEACHER WHO ADMINISTERS
THE ‘QUESTIONNAIRE

Pleage read the paragraph at the top of page one with the atudents and
mention specificslly that we wish each student to give her own opinion.

Agk the students to read and fill in the questionnnaire without your help
or comparison of answers among themselves.

If the student is not living with her original parents, she should answer
pertinent questions as referring to the “"parents” with whom she lives at
the present time.

Please give the impression that this questiounaire is considered important
and that their answers are important but please do not show an interest in
their personal answers on the paper. This might cause the students to put
down an answer they think you would approvée rather than thelr own sincere

opinion. '

THANK YOU FOR YOUR TIME AND COOPERATION!
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